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ABSTRACT 

SHERRIE MARIE WOODS . Examining the Effectiveness of Freshman Academy at a Mjddle 

Tennessee High School (under the direction of Dr. GARY STEWART). 

This study analyzed Freshman Academy at a Middle Tennessee high school. The purpose of this 

study was to explore the effectiveness of Freshman Academy as an intervention program so 

leaders can determine if the resources being spent on the Freshman Academy in the county have 

positively impacted the areas of student achievement, attendance, and discipline as measured by 

attendance rates , numbers of discipline referrals, and numbers of students retained for male and 

female students of both the majority race and minority races enrolled in the program their first 

year of high school. Chi-square analysis was used to analyze promotion/retention rates discipline 

at the .05 level of significance. T-tests were used to analyze attendance at the .01 level of 

significance. 
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CHAPTER 1 

Introduction 

Statement of the Problem 

Since the institution of the No Child Left Behind Act , school systems nation-wide 

have been seeking researched-based programs to boost student achievement and 

graduation rates. One such program is a Freshman Academy, a form of small learning 

community, in which interdisciplinary teams of ninth grade teachers share the same 

students and meet at least once a week, usually through common planning times (Letgers 

& Kerr, 2001). The United States Department of Education (2007) found that most 

freshman academies have teams of educators made up of teachers specifically from 

English, math, science, and social studies, who collaborate and share the same students. 

They also reported that 90 percent of schools with freshman academies have a wing or 

separate house in the school, and students take an average of 73 percent of their classes in 

the academy. Students , upon entering their freshman year, usually experience a transition, 

which is not a new discovery. Gruhn and Douglass (194 7) found that the primary reason 

for creating middle schools was to assist in the transition to high school. In addition, 

Alexander (1995) , chairman of the Department of Education at George Peabody College, 

mentioned in his speech delivered at Cornell University in 1963, that there should be a 

school uniquely designed for the needs of students too old for elementary school and too 

young for high school. Alexander reveals that after his speech, the number of middle 

schools in the nation went from around 2,000 to 12,000 in thirty years (1995). 

According to Letgers and Kerr (2001) and Peasant (2006), the need for a transition 

today may stem partly from the lack of support in high school as compared with 
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elementary and midd le chool. Just as students need guidance when they transition from 

elementary school to middle school, they also require gu idance when making the 

transition from middle school to high school. Both sources also agree that high sc\1001 

possesses a more relaxed atmosphere and increased freedoms, while also providing more 

1igorous classes and a decrease in the nurturing experienced in the lower levels of 

education. 

The Tennessee high school that the data were retrieved from conducted thorough 

research into developing a Freshman Academy. A Good To Great Team was developed at 

the pilot school, a Middle Tennessee high school , for this research. Through campus 

visitations and studies on implemented programs and data, the committee found that the 

program in other districts benefited students in areas such as, but not limited to, 

achievement, discipline, and attendance. Based on their research of academies from 

multiple counties, they developed a program of their own. Data has been collected from 

students who have completed the freshman year in an academy at the Middle Tennessee 

High School, and this data needs to be reviewed to determine whether the program has 

been beneficial to its students. 

Purpose of the Study 

The purpose of this study was to explore the effectiveness of Freshman Academy 

at a Middle Tennessee high school as an intervention program so leaders can determine if 

the resources being spent on the Freshman Academy in the county have positively 

impacted the areas of student achievement, attendance, and discipline as measured by 

attendance rates, numbers of discipline referrals , and numbers of students retained for 

male and female students enrolled in the program their first year of high school. The 
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resea rch can also be used to detem1ine if a difference exists between minorities and 

Caucasian students in tenns of promotion or retention, attendance rates, or the number of 

disc ipline referrals. 

Significance of the Study 

The significance of the study will be to assist leaders in making decisions on the structure 

of the Freshman Academy already in place. The analysis of the data can assist the county 

in determining if the program needs to be altered to fit the needs of the students it serves. 

Research Questions 

1. I~ there a significant difference in the promotion/retention rates of first time 9th 

graders at the Middle Tennessee high school after the implementation of 

Freshman Academy as compared to before the implementation of Freshman 

Academy in terms of gender and ethnicity? 

2. Is there a significant difference in attendance rates of first time 9th graders at a 

Middle Tennessee high school after the implementation of Freshman Academy as 

compared to before the implementation of Freshman Academy in terms of gender 

and ethnicity? 

3. Is there a significant difference in the number of discipline referrals of first time 

9th graders at a Middle Tennessee high school after the implementation of 

Freshman Academy as compared to before the implementation of Freshman 

Academy in terms of gender and ethnicity? 

Null Hypotheses 

1. There will be no statistically significant difference in the promotion/retention 

rates of first time 9th graders at a Middle Tennessee high school after the 
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implement at ion of Freshman Academy as compared to before the implementation 

of Freshman Academy? 

2. There will be no statistically significant difference in the promotion/retentjon 

rates of first time 9th graders at a Middle Tennessee high school after the 

implementation of Freshman Academy as compared to before the implementation 

of Freshman Academy in terms of gender? 

3. There will be no statistically significant difference in the promotion/retention 

rates of first time 9th graders at a Middle Tennessee high school after the 

implementation of Freshman Academy as compared to before the implementation 

of Freshman Academy in terms of ethnicity? 

4. There will be no statistically significant difference in attendance rates of first time 

9th graders at a Middle Tennessee high school after the implementation of 

Freshman Academy as compared to before the implementation of Freshman 

Academy? 

5. There will be no statistically significant difference in attendance rates of first time 

9th graders at a Middle Tennessee high school after the implementation of 

Freshman Academy as compared to before the implementation of Freshman 

Academy in terms of gender? 

6. There will be no statistically significant difference in attendance rates of first time 

9th graders at a Middle Tennessee high school after the implementation of 

Freshman Academy as compared to before the implementation of Freshman 

Academy in terms of ethnicity? 
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7. There wil l be no stati stically significant difference in the number of di sc ipline 

refen-a.ls of first time 9th graders at a Middle Tennessee high school after the 

implementation of Freshman Academy as compared to before the implem~ntation 

of Freshman Academy? 

8. There will be no statistically significant difference in the number of discipline 

referral s of first time 9th graders at a Middle Tennessee high school after the 

implementation of Freshman Academy as compared to before the implementation 

of Freshman Academy in terms of gender? 

9. There will be no statistically significant difference in the number of discipline 

referrals of first time 9th graders at a Middle Tennessee high school after the 

implementation of Freshman Academy as compared to before the implementation 

of Freshman Academy in terms of ethnicity? 

Limitations 

Many factors contribute to student academic achievement and attendance. Often, 

there are uncontrollable and unpredictable situations that will positively or negatively 

affect a student. Limitations of the study include several factors . 

1. Attendance , illness, family death, and deployment are uncontrollable issues that 

may influence data . 

2. Researcher cannot control for other program implementation. Other programs 

were also implemented at the time of the implementation of Freshman Academy. 

Bridges, for instance, is a program to assist "at-risk" students during the summer 

befo re their ninth-grade year. 

3. The researcher teaches at the school at which the research will be conducted. 
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Assumptions 

For the purposes of this study, unJess otherwise stated, it is assumed that all 

teachers are highly qualified and are competent and certified to teach their subject areas. 

It is also assumed that all teachers conducted themselves in an ethical manner. All data 

retrieved from central office are assumed to be accurate. Any and all reported results will 

be assumed to be accurate and true . In addition, it will be assumed that all successes 

reported are due to Freshman Academy and not other programs implemented unJess 

otherwise stated. 

Definitions of Terms 

1. Freshman Academy- refers to small learning communities designed to assist 

freshman students transition to high school. Ninth grade students are placed with 

a team of teachers in a separate wing of the school. This helps to create an 

environment to offer support for individual student needs. 

2. Graduation Rate- the percentage of students from ninth grade who graduate from 

high school within the district. Districts may also include students with alternative 

placement programs . There is usually a time limit, such as 4 years , and one 

summer, attached to the requirements. Graduation rates are addressed in the No 

Child Left Behind Act. Therefore, school systems are attempting to find programs 

to increase their graduation rates. 

3. Small Leaming Community- a community of students and teachers , usually in a 

large school , the administration divides the students into smaller groups for the 

purpose of creating an environment similar to a small school. This helps give 



students the suppon from teachers and peers. which is more eas il y accomplished 

in a smaller setting. 
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4. Promotion- signifies the earning of enough credits to move from one grad~ to the 

next. Students earn credits by pass ing classes . Each year-long class earns half a 

credit per semester. 

5. Retention- signifies the lack of credits earned in one year, which would have 

qualified students to promote to the next grade. There are several reasons for 

retaining a student: achievement, attendance, or sometimes, social issues. The 

retained student must repeat a grade level. 

6. Dropout- refers to students who quit school before earning a diploma, regardless 

of whether or not they completed high school requirements later, by way of 

acquiring a General Education Diploma (GED). 

7. Transition- The period in which students move from eighth grade in a middle 

school environment to 9th grade in a high school setting. 

8. Minority- For the purpose of this study, this term refers to any denomination other 

than Caucasian , since they are the majority group in the high school in which the 

study will take place. 

9. Bridges Program- A program that helps struggling middle school students 

successfully transition into high school. Bridges is held in the summer prior to 

ninth grade 

10. Advisory - A time during the day , similar to a homeroom, where teachers build 

relationships with students. This time is set aside for clubs to meet, for students to 

receive extra help in classes, take make-up tests, etc. 
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CHAPTER II 

Review of Literature 

Introduction 

This rev iew of related literature discusses the impo1tance of increasing the 

graduation rate as a means to meet the requirements of the No Child Left Behind Act 

(NCLB) published as a law in 2002, as stated by the United States Government 

Accountability Office (GAO 2005 p. 1). The GAO stated that No Child Left Behind 

requires schools to use "graduation rates, along with test scores, to assess how much 

progress high schools are making in educating their students" (p. 6) . This review focuses 

on students finding it difficult to adapt to high school as one of the significant causes of 

the alarmingly high national dropout rate . Reyes, Gillock, Kobus, and Sanchez (2000) 

show that students leaving the safe and nurturing environment of middle school and 

entering the ovetwhelming, less structured atmosphere of high school, experience 

feelings of culture shock. Letgers and Kerr (2001) found that the student-teacher 

relationship is almost non-existent , causing students to exhibit low self-esteem regarding 

academics, which often leads to poor performance and ultimately dropping out of high 

school. This review will also discuss the difficulties adolescents experience in 

transitioning from middle school to high school. In addition, school size also has been 

found to play a role in student success (Ayers, Bracey and Smith, 2000; Clarke and Kohn, 

2002; Fine and Somerville, 1998; Holland and Mazzoli, 2001; Lee and Smith, 1997). 

This review discusses the correlation between school size and student achievement. 

Finally, the review looks at literature on Small Leaming Communities and Freshman 



Academies as intervention programs leading to a reduction in the dropout rate and an 

increase in student achievement. 

The Dropout Rate 

9 

There is a national concern for the dropout rate in the United States. The Alliance 

for Excellent Education (2009) indicated that graduation rates are essentially used as an 

indicator showing whether or not the United States education system is performing its 

intending duties: enrolling, engaging, and educating youth to be productive members of 

society. They also claimed that 7,000 students drop out of high school each day. The 

United States Department of Education, in a thorough study of all high schools in the 

United States, conducted by Laird, DeBell, Kienzl, and Chapman in 2007, found that in 

the fall of 2005 , 3 .5 million people in the age range of 15-24, or 9 .4 percent of Americans 

in the same age range, were not enrolled in high school and had not earned a high school 

diploma or a Certificate of General Educational Development (GED). Even more 

disturbing are the localized findings from the Alliance for Excellent Education (2009) 

which reported that only 70 percent of Tennessee high school students in the 2005-06 

school year graduated with a diploma or GED in four years, the normal expected amount 

of time for graduation. Within these findings, it is reported that only 58 percent of 

African American students graduated in four years, and only 53 percent of Hispanic 

students graduated in four years. Nationally, they concluded that students from extremely 

low incomes are seven times more likely to drop out than students from the highest 

incomes . Furthermore, Laird , et al. (2007) concluded that Tennessee specifically reported 

that in the 2003-04 school year, they, along with 11 other states, graduated below 70 

percent of students in the four years required. Those students who were over the age of 



18 and had not earned a hi gh school diploma earned an average of $20 ,100 annua ll y, 

while students who had earned a high school diploma, including a GED earned an 

average income of $29,700 annually. They also reported a higher percentage of hLgh 

school dropouts disproportionately to be prison inmates (p. 1) . Laird , et al. (2007) also 

claimed that four out of every 100 students dropped out during the 2004-2005 school 

year, but they do recognize that this number indicates a continued decrease in dropout 

rates. 

10 

Jimerson, Ferguson, Whipple, Anderson, and Dalton (2002), in their longitudinal 

study of rates of retention and dropout , concluded that many characteristics are present in 

a majority of students who drop out, such as poor academic performance and social 

adjustment problems. It is a "Multiplicity of factors co-occurring throughout 

development, all of which contribute to an increasingly deleterious trajectory over time" 

(p.54). The same study also found that variables such as low self-esteem, behavioral 

problems (including suspensions and expulsions), and lower academic achievement also 

increase a student's risk of dropping out. The United States Department of Education, in 

its 2007 study, similarly concluded that students, especially in large schools, lack an 

understanding of the investment in learning, and that this lack of understanding results in 

overall lower academic achievement. Examining the primary causes of dropping out has 

led to the development of programs specifically designed to prevent students from 

making this choice. The problems in school include: lack ofreadiness for high school, 

limited English-language skills, absenteeism, low expectations , or lack of engagement in 

the education process (Riley, 2000). DaGiau (2000), in her study of problems related to 

the transition to high school , found that in addition to these more abnormal problems , 
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many teens are also expe,iencing a change in their phys ica l appearance and a natural 

change in fa milial relationships caused by the teenage desi re to gain independence. 

DaG iau went on to discuss the findings of Piaget who found that during this stage. of 

development, teenagers, in addition to wanting independence, also "challenge authority 

and rebel against limitations" (p. 5). Contrarily, Neild, Stoner-Eby, and Furstenberg 

(2008) maintained that the indicators for dropout, including achievement, attendance, and 

behavior, might already have been an issue for potential drop-out students but these 

issues become more recognized , and therefore publicized, during the ninth grade year, 

when graduation is on the line . They continued by claiming that because it is difficult to 

prove that these issues began before high school, it is still mandatory that well developed 

intervention programs be established to assist ninth grade students to change and thereby 

overcome these destructive patterns . The study conducted by Neild, Stoner-Eby, and 

Furstenberg concluded that predictors in the ninth grade year, including family 

circumstances, academic achievements, and school involvement, can give administrators 

an indication of which students are at risk for dropping out. However, no matter what the 

causes, the bottle-neck is becoming a holding tank for students who repeat the ninth 

grade (Wheelock & Miao, 2005) . These students begin to feel as if they will never 

recover, and seeing no other option, they choose to drop out. The Alliance for Excellent 

Education (2009) stated that: 

By dropping out, these individuals significantly diminish their chances to secure 

a good job and a promising future. Moreover, each class of dropouts is 

responsible for substantial financial and social costs to their communities, states, 

and country in which they live. (p. 2) 
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In addition to lower earned wages, thi s source also found that the government will pend 

O\'er se\'enteen billion dollars on Medicaid for the 2006 high school dropouts if they fai l 

to find jobs that offe r health benefits. Moreover, they concluded that if the gradua_tion 

rate of minori ty students were to be raised to be equal to the rates of whites, the United 

States economy would benefit with a potential increase of over $310 billion in personal 

income. 

According to Jimerson and Kaufman (2003), evidence-based intervention 

programs would help at-risk students progress more quickly and/or catch up with their 

peers. These programs may also aide at-risk students in developing more positive, 

productive social skills . Gladden (1998) observed , "The Ultimate test of a school is its 

ability to graduate students in a timely manner and provide them with the opportunity to 

go to college or to find a better job than they would without a high school degree" (p. 

127). It is essential for middle schools to adopt a transition program of some sort that 

allows students to understand what high school will be like before the ninth grade year 

begins (Mizelle and Irvin , 2000). 

The Freshman Academy, as an intervention to deter high school students from 

dropping out , was developed from a school-within-a-school philosophy supposing that 

small schools are more successful than larger schools in the area of overall academic 

achievement. Hill (2001 ) concluded that academic achievement is greater in small 

schools and that the dropout rate is lower in these schools as well. Creating a separate 

wing fo r Freshman Academy, with a team of teachers, attempts to create the atmosphere 

of a smaller school, thus increasing student achievement. Wheelock and Miao (2005) 

claimed that a team of teachers with common planning is not enough . They felt that a 
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Freshman Academy should include: a strong relationship with parents and the community 

with an emphasis on college and career preparedness , academic tutorial sessions to 

ensure students understand standards beino tauoht and professional development b b , ., 

throughout the year to maximize teacher efficacy. Wasley and Lear (2001) agreed that 

parental involvement is essential. They credit parental involvement as being one of the 

keys to the success of small schools, claiming that it is easier to develop relationships 

with parents when the schools are not too large. 

Transition to High School 

Letgers and Kerr (2001) and Reyes, et al. (2000) maintained that many students 

find it difficult to adjust to high school. This often results in low grades , high absences, a 

high number of discipline referrals, and a high number of dropouts. High schools are 

typically larger and offer less support than elementary and middle schools, creating an 

environment that requires a great deal of adaptation to succeed. In addition to this 

transition, students are also faced with "issues of personal identity, changing family 

systems and the impact of ubstance abuse, violence, teen pregnancy, rising dropout rates 

and emotional problems" (DaGiau , 2000 p. 13). Adolescents entering the ninth grade are 

still developing cognitively; this cau es a desire to take new risks. Often taking risks at 

such a young age includes an inability to adequately think about the short and long term 

con equences (Price, 2005). An article written by Wheelock and Miao (2005) maintained 

that there are an increas ing number of students enrolling in 9th grade when compared to 

8th grade enrollments the previous year. Approximately the same number of students 

from one 8th grade year should enroll the fo llowing year into 9th grade , but this is not the 

case. The art icle reports an average of 13 percent increase in 9
th 

grade enrollments. This 



showed that on ave rage 13 percent of 9th grade students are fai ling. They fou nd, 

compara tively. that the enro ll ment fo r 10th grade du ri ng this same year, 2001 , was 

approx imately 12 percent smaller than the previous yea r. These numbers are tame. 

compared to the fi ndings of McIntosh and White (2006) who found that 71 percent of 

freshmen are transitioning effectively into high school leaving 29 percent of freshman 

fa iling this pivotal year. They concluded that these numbers are extremely high while 

research shows us that making a smooth transition can be a determining factor in whether 

or not these students graduate from high school or choose to drop out. 

In a significant study conducted using 56 Georgia and Florida high schools, 

Hertzog and Morgan (1999) concluded that lower dropout rates and higher achievement 

rates exist for schools utilizing transition programs. Letgers and Kerr (2001) also 

concluded that students that lack motivation or interest found the transition even more 

difficult , thus putting them at a greater risk of failure. A study conducted by Alspaugh 

(2000) comparing systems that had three schools (elementary, middle, and high) to 

systems with two schools (elementary and high school) found that systems with only one 

transition from elementary to high school indicated a statistically significant difference. 

Alspaugh (2000) claimed that having one transition, earlier than ninth grade, can reduce 

the stress a student undergoes during their adolescent years. 

Culture often plays a role in the level of student achievement. Reyes et al. (2000) 

stated that this transition is even more difficult for minority students . Laird et al. (2007) 

found that minority students, with the exception of Asian and Pacific Islander students, 

were more likely to drop out of high school. Reyes et al. (2000) tracked a group of 

minority students from elementary school through high school. Subjects included 235 
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tudent from two schools in 8th grade , and 25 high schools. This group of minority 

students included both males and females. A control group matching the demographics 

was selected. Only 6 subjects maintained their Grade Point Average (GPA) during the 

transition to high school . By the end of the lih grade, only 42 percent of their subjects 

were on track to graduate. They found that of the students that graduated , many showed a 

decrease in achievement during their transition to high school. A limitation to this study 

was that the subjects for the study attended a k-8 elementary school, therefore, not 

attending middle school at all. This could make the transition from one environment to 

another even more difficult. Reyes et al. (2000) used this as a positive; however, as noted 

earlier in this study , Gruhn and Douglass (194 7) found that the primary reason for 

creating middle schools was to assist in the transition to high school. In the conclusions 

of her literature review on the effects of the ninth-grade transition in African-Americans, 

Holcomb-McCoy (2007) concluded that it is important that a high school offer any 

opportunity to ensure students' success. She continued by concluding that because 

African-Americans typically are one of the most likely minority groups to drop out, it is 

especially important to assist these students. 

Wheelock and Miao (2005) also found a significant difference in the number of 

Hispanic and African American students repeating the 9th grade when compared to 

Caucasian students. This source reported, on average, about a 6-8 percent increase in the 

number of Caucasian students enrolling in the 9th grade . However, they reported 23-27 

percent enrollment increase for African American students and a 24-28 percent 

enrollment increase for Hispanic students enrolling in the 9
1h 

grade. They explained that 

this created a "bulge" in the 9th grade and a "dip" in enrollment in the l0
1h 

grade. 
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In addition to cu lture , gender al o play a role in student achievement. A study 

using 45 schools was anal yzed and concluded that there is a stati sticall y significant 

difference in the number of females who drop out compared to males (Alspaugh, 2000) . 

This is similar to the findings of Laird , Debell , Kienzl , and Chapman (2007) who 

concluded that 10.8 percent of males dropped out in 2005 compared to 8.0 percent of 

females. When comparing the number of male and female students' ages 18-24 who were 

not enrolled in a high school in 2005 yet who had not received a diploma or a GED, the 

study found that 85 .4 percent of males had received a diploma compared to 89 .8 percent 

of females. Furthermore, a study conducted nationally to discover why boys seem to be 

falling behind found that only 65 percent of males graduated compared to 72 percent of 

females (Greene and Winters , 2006). This difference increased when considering 

African- American and Hispanic males and females. The study found that while 59 

percent of African-American females graduated, only 48 percent of African-American 

males graduated . The same was true of Hispanic students since 58 percent of Hispanic 

females earned a diploma compared to 49 percent of Hispanic males (Greene and 

Winters, 2006). 

Mizelle and Irvin (2000) stated that, "The transition to high school has never been 

more treacherous nor the consequences more personally disastrous for so many" (p. 1). 

However, McIntosh and White (2006) offer hope. They claim that the more positive 

transition activities put into place before the ninth grade year begins and during the year, 

the more likely students are going to be successful in school. They attribute the following 

activities to the success of the school in their study, Findlay High School: ninth grade 

counselors meeting with small groups of eighth graders during the year to discuss 
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conce rns. evenings with parent info nnational meetings about graduation requirements, a 

parent/student tour of the high school facility with extra-cunicular booths set up , and 

hav ing onl y ninth grade students attend the first day of school. 

Research on School Size 

If students find the transition from middle school to hioh school overwhelming b , 

the size of the school could be a factor in making a smooth transition. Students are 

accustomed to regimented days with large amounts of time with the same teachers and 

peers, creating supp01tive relationships. Therefore, high schools with fewer students may 

create a more familiar environment for incoming freshman. Research concluded that 

small schools function better than larger schools (Ayers, Bracey, and Smith, 2000). 

Annstrong (2006) stated that "throwing a student into a large and impersonal school 

environment does not show much thought or sensitivity with regard to this important 

responsibility" (p. 119) and goes on to quote Theodore Sizer who calls a large, yet good 

school an "oxymoron" (p . 151). Goodlad, as cited by Davant Williams (1990) stated that 

"It is not impossible to have a good large school; it is simpy more difficult" (p. 309). 

Cotton (2001) maintained that small schools offer a better opportunity for students and 

teachers to care about one another. Similarly, Gladden (1998) maintained that students 

who attend a smaller school are more likely to succeed academically, graduate, and enter 

a university. It can be something as simple as being able to fit the entire school into an 

assembly, making sports or school activities the center of school life , or being able to 

develop or change a school's culture easier with fewer students (Wasley and Lear 2001) . 

Fine and Somerville ( 1998) stated that: 
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When done well ... small schools can be remarkabl e fo r improv ing the intellectual 

and social life of children, youth, educators , and parents. Successful small schools 

provide an educational environment where all students can achieve at higq levels 

and where staff have exciting opportunities to teach and learn. .. and small schools 

can be a systematic strategy for inciting momentum into urban school reform. 

(p.104) 

Similarly, a study conducted by Lee and Smith (1997) found that it was actually schools 

with enrollments of 600-1200 students that perform the best academically. Schools below 

600, surprisingly, performed low. However, there were a higher number of low 

socioeconomic students in the schools with the lowest and highest number of students 

enrolled, which may have negatively affected the results. In addition, there were a high 

number of minorities in the schools with the higher enrollment numbers, which could 

also have led to the lower achievement on standardized tests. Lee and Smith concluded 

that the lower achievement in schools with less than 600 students, induced by 

standardized testing, could have to do with the programs that schools with less than 600 

students can offer, or which programs they cannot offer. Being able to offer a larger 

variety of programs is why large schools were thought to be better for students at one 

time. It was decided that larger schools were able to offer more diverse courses, reaching 

the interests of students. In contrast, Wasley and Lear (2001) found that schools that 

enroll between 200 and 400 students have proven to be extremely effective. They 

reference a study using 90 Chicago schools and their success as proof. Small schools in 

the study had higher grade point averages and attendance rates and lower dropout rates. 

Wasley and Lear (2001) specifically stated that a school with more than 500 students will 
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be more unlikely to produce the same results, but like others mentioned , they do feel that 

small learning communities are effective when implemented coITectly. They also stated 

that systems become "locked into the notion that a large selection of courses is the best 

way to meet student needs" (p. 25). The biggest gains, according to Wasley and Lear 

(2000) included a deeper relationship between student and teacher and a feeling of safety 

for students. For teachers, they report teachers feel more professional satisfaction, 

efficacy, a high number of opportunities for collaboration, and more parental 

involvement. 

Shakrani (2008) concluded that since 2001, 1800 new small high schools have 

been built to replace the larger high schools that have been labeled as ineffective. 

However, he argues that large schools that restructure the existing buildings into schools

within-schools are more efficient and may be just as effective. He makes the point that it 

is only in urban areas with low socioeconomic households and many minority students 

that large schools do not function effectively. Therefore, according to Shakrani (2008), it 

is imperative for a school districtto consider its demographics before committing the 

capital in such an investment. According to Shakrani (2008), a school that met these 

conditions is Wyandotte High School in Kansas. The school enrolled over 1,500 students 

from low-socioeconomic households , the majority of which were minorities (90 percent) . 

After implementing four small learning communities , all mean scores in areas of concern 

showed significant increase, including discipline, achievement, attendance, and 

graduation rates. Similarly, Shakrani (2008) also shared the results of the New York City 

school district , which has opened more than 180 small schools in the last five years. 

Aoain the results showed hioh graduation rates and attendance, and a lower number of 
b , b 
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behav ior problems. In contrast to the Kansas school, however, the New York City 

refonnation did not result in positive changes in achievement. No statistically significant 

difference was noted between the small schools and the comparison group . Furthe.,1111ore, 

Shakrani (2008) argued that it is difficult to give all the credit of successes to the fact that 

the students in either school were attending smaller schools . Most students in the schools 

involved in the studies were from failing schools, and a new environment might have 

contributed to the success. Also, many schools that were resized enrolled a high number 

of minority students, and Cotton (2001) found that these students, statistically, perform 

better in small environments . Owens (2010) concurs with this statement. She compared 

small learning communities with small schools and their effectiveness with minority 

students. Owens (2010) concluded that small schools have a 10 percent lower dropout 

rate than schools with small learning communities. However, Owens admits that a 

weakness in the study might be that she was able to use only three schools in the 

Sacramento City Unified School District. 

A study conducted by Howley and Howley (2004) also found inconsistent results 

usino schools nationwide to determine whether or not there is a correlation between e, 

school size and socioeconomic status. They concluded that there is a strong statistically 

significant difference in achievement for smaller schools compared to larger school when 

the student body has a high number of low socioeconomic students. However, they found 

that there is no statistically significant difference in achievement for larger schools when 

compared to small schools when the student body has a high number of high 

socioeconomic students. The same results were true when they compared schools 

nationally to schools in only rural areas. Therefore , Howley and Howley (2004) 



concluded that the size of the school has the most impact on students when the student 

body consists largely of low socioeconomic students. Similarly, the results of a study 

pe1fom1ed by Maxey (2008) also concluded that poverty levels have a tremendous 
y 
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influence on student achievement. Maxey set out to compare the ACT and SAT 

composite scores of the graduating 2007 class in South Carolina to the size of schools. He 

found that the larger the school, the higher the ACT and SAT composite scores and the 

higher the level of poverty in a school, the lower the ACT and SAT composite scores. 

These results led him to the conclusion that there is no statistically significant difference 

in student achievement (measured using ACT and SAT composite scores) when 

controlling for poverty. 

Am1strong (2006) concluded that there are a number of middle schools that have 

recently been deemed failures apparently due to the fact that they were "large, 

impersonal , and overcrowded, alleviating the sense of belonging and support a student 

needs to feel to be successful" (p. 213). Cotton (2001) was quick to point out that not all 

school refom,s from large to small are successful. Without careful implementation, the 

program can result in the numbers that large schools across the nation are seeing: low 

graduation rates, attendance rates, and achievement, and a high number of discipline 

referrals . Cotton goes on to say that reducing to a smaller size should be viewed as 

"having an indirect effect on student learning" (p. 6). Likewise, Wood (2005) claimed 

that it is not enouoh to create small schools . Small schools, however, possess obvious 
l:l 

advantages. Wood discussed the fact that the relationship between students and teachers 

is paramount to learning. He implied that teachers must be able to spend enough time 

with their students to learn how to teach them as individuals. And , in tum, students 
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, hould be ab le to spend the time needed with teachers to be able to trust them enough to 

learn from them. If a small school is designed to resemble a large school in the number of 

course offerings , lack of time dedicated to teacher-student relationships, lecture sty le 

classes , and students divided solely by grade level, they will have the same negative 

academic results as are found in large schools (Wasley and Lear 2001) . 

The push to transform large schools into smaller, more comfortable schools is 

prevailing. According to Wasley and Lear (2001), the federal government has awarded 

over $40 billion to transform large schools and congress tripled that number in 2001 for 

the same purpose. This same source reported that the Bill and Melinda Gates Foundation 

will donate over $350 million to assist small schools only. 

Small Learning Communities: History and Today's Research 

Since research indicated that smaller sized schools make a positive difference, and 

students feel safer and will experience more academic success in a smaller environment, 

creating smaller schools may be a viable option (Ayers, Bracey, and Smith, 2000) . Many 

ninth grade students find the transition difficult because of high teacher expectations, 

more homework and the pressure of choosing the right classes . This , along with the 

normal pressures of teenage life, leaves many students feeling inept. To solve this crisis, 

many districts are decreasing the size of their schools. Districts that do not want to take 

on the financial burden of opening new buildings are creatively using the space in the 

existing building to place students into schools-within-schools, which, according to 

Black, (2004) solved the crisis that included 70 percent attendance rate , high numbers of 

discipline referral s and high numbers of academic failures. 
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According to Tompkins (1988), a school district in Des Moines Iowa in the 
' ' 

1987-88 school yea r, implemented school-within-a-school programs in five of their high 

schools, successfull y increas ing the average days of school attended by students and 

decreasing the dropout rate to below the state average at the time . Though the overall 

numbers indicated a success , the school implemented several programs simultaneously 

and there was no way to determine the value of the school-within-a-school program itself. 

One of the program 's goals was to find employment for each student upon graduation. In 

addition, at each school, only a small number of the student body was placed in the 

program. It was used as an intervention method for students at risk of dropping out of 

high school, and was never intended to be implemented for all students or even all 

students of any certain grade . 

A study conducted between the years of 1987 through 1991 by Blasik, Sutton, 

Thomas , and Merenstein (1991) concluded that early detection of students who are likely 

to drop out of high school, and early intervention, is the key to greater student 

achievement and higher retention rates. Though the program in the school they studied, 

targeted only students at risk for dropping out, creating a smaller learning environment 

for these students was found to be beneficial. The school they studied also implemented a 

program involving shortening the high school experience by two years, by combining 

two years into one. This may have influenced the results of the study. 

In a study of thirty of "America 's most successful high schools ," Daggett (2004) 

concluded that some type of small learning environment was the key to success . For 

example , Jacobsen (2000) found that a middle school in Georgia houses close to 3,000 

students in five small learning communities. Students remain in one community the entire 
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3 years at the school, and the success of the school is credited to the relationships the 

teachers are able to build with their students, as well as the relationships the students 

create with each other. Wood (2005) concurred with this idea by noting the conne,ctions 

students form with teachers come from more than just the authoritative title. The 

connections, instead, form from daily interaction and commitment from both parties. 

Students , during adolescence , attempt to pull away from adults in order to gain 

independence. This tendency makes it especially important for adults to attempt to make 

connections with students . Adolescents need to trust relationships with adults in their 

lives so that they have someone reliable to talk to when they are overwhelmed (Price 

2005). Wasley and Lear (2001) also found that a strong, positive teacher-student 

relationship is key to making small schools successful. In their study, Wasley and Lear 

(2001) found that an advisory period either daily or a few times a week improved these 

relationships. During advisory times, teachers help students with study skills, career or 

college research, goal setting, and problem-solving. The advisory teacher would advise 

the same group of students during all of the four high school years. McIntosh and White 

(2006) also claimed that an advisory time is important to strengthening the relationships 

between teachers and students in addition to giving students opportunities to receive 

assistance in classes in which they are falling behind. 

In comparison, according to Smith (2008), Louis W. Fox Academic and Technical 

High School in San Antonio , Texas , achieved significant results when taking a school 

and creating four smaller learning communities within the building. The school was the 

lowest in the county in terms of achievement, and enrollment dropped by 600 students in 

five years. The academies were a huge success , credited with allowing teachers to 
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intervene with students who were at- ri sk of failing The att d · d h"I . en ance rates mcrease w I e 

the dropout rate decreased by half The school after only one yea I · , r, was no onger a 

failing school. Fuithennore, after three years , the school was first in the district if\ several 

areas , including math scores on state achievement tests. 

The government has also identified small learning communities as an effective 

means to both increase student achievement and increase the graduation rate, and have 

encouraged schools to implement this concept by offering millions of dollars to school 

systems to assist in the creation of such programs (Cotton, 2001). The government 

created the fund due to the perception that "students are too often lost and alienated in 

large, impersonal school structures leading to less effective learning environments" (U.S. 

Department of Education , 2007, P. 17). The report continued by stating that even with 

research concluding that academic achievement is better with smaller schools, the size of 

high schools , on average continue to grow . Furthermore, 64 percent of high schools 

enroll more than 1,000 students (the minimum requirement to be defined as a large 

school) , and 42 percent have more than 1,500 students. Dissatisfied with these numbers , 

the government offers the funds to encourage districts to implement changes in their 

structure. 

One trend on the rise , which helps schools solve the issues of large buildings , 

increasing dropout rates, and less than effective Careers and Technical Education (CTE) 

departments , is the development of career academies (Blomenkamp, 2009). This form of 

school-within-a-school environment divides students into academies based on career 

interests, such as automotive, construction, medical related fields , public service , etc . 

Kerkla (2009) maintained that career academies began as a way to reach students who 
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were potential dropout . He also maintained that the acad · 1· em1 es were appea mg to 

student wishing to attend college as well. Blomenkamp explained that , "Many students 

wi ll prosper in education environments that foster experiential learning as opposep to the 

tract itional industrial age school model " (p. 41). He also explained that the core classes 

serve as a rigorous way to assist students in developing real-world connections that 

bridge their career choices to what they are being taught in school. In some instances 

students are pa1tnered with a mentor from the field they are studying (Blomenkamp; 

2009). Also beneficial , according to Kerk.la (2009), is the fact that students will work 

with their academy teachers for three years , enabling them to develop relationships that 

research has shown is key to student success. In his study of an Illinois high school, 

Kerk.la (2009) found that students involved in a career academy claimed to share a bond 

with their teachers, have a sense of team with their peers , have a clear direction for their 

lives, and view their acceptance into the academy as a three year commitment. The 

National Academy Foundation found that 90 percent of students participating in 

academies graduate from high school and 80 percent of these students enroll in a college 

(Hyslop, 2009) . Hyslop (2009) also pointed out the implementation of career academies 

involves little cost, a benefit to school systems feeling the pressure of a weak economy. 

Freshman Academy 

Letgers and Kerr (2001) stated that the small learning community, such as a 

Freshman Academy, "is potentially one of the most dramatic ways in which a school can 

restructure to create a more welcoming and personalized environment for ninth graders" 

(p. 12). Creating a community where individuals want to invest their time and energy is 

imperative. Wood (2005) stated that, "Communities are places we feel we belong. We 
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know that without us, the community would not work II ct h h · as we an t at t e community 

va lue us·' (p . 59). It is thi feeling of belonging that makes Freshman Academies a 

succes · Mizelle and Irvin (2000) also claimed that feeling comfortable is vital. Ttiey 

maintained that transition programs which included informational sessions with parents 

and students to discuss high school expectations and systems in which the middle schools 

and high schools collaborate on curriculum had a higher level of student success . Also, 

this source claimed that involving parents whenever possible, such as when choosing 

high school classes , also produced positive results. 

In their seven-year study using schools with large numbers of low-income 

students and high numbers of minority students, Letgers and Kerr (2001) found that there 

was a dramatic increase in the promotion rate for schools with high levels of 

implementation as compared to promotion rates prior to implementation of Freshman 

Academy. Schools that only used a low level of implementation also had a growth in 

promotion rate, though it was less significant. The same is true with dropout rates for 

these schools. The high implementation schools saw drastic drops in the dropout rates 

and the schools with low implementation saw slight drops. In this study, Letgers and Kerr 

(2001) found that high implementing schools utilized strategies such as extended class 

periods, teams of teachers, regular advisory periods, and summer enrichment programs 

for low achieving eighth grade students. On the other hand, all but one of the schools 

involved in the study were named "reconstitution eligible" (p. 18) and, therefore, it is 

impossible to determine if all success given to the Freshman Academy was due solely to 

the program's success, or if pressure to succeed, and additional funds given to the schools 

had any influence. 
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Chmelyn ki (2004) reported of another di strict, in Georgia, which created an 

academy program fo r ninth grade students to decrease behavioral issues and the number 

of students bei ng reta ined• The district had reported that 60 percent of discipline rf ferral s 

were from ninth-grade students . Upon implementation of the program, students were 

separated from the rest of the student body and given an elective course titled High 

School 101 where they were taught study skills, time management, problem-solving 

skills, etc. After six years of the program, the results were significant. They found a 46 

percent decrease in grade retentions and a 55 percent decrease in discipline referrals 

(Chmelynski, 2004). Similar results were also reported by Chmelynski (2004) for 

districts in Hanison, Tennessee, and Philadelphia , Pennsylvania. Both school systems 

also reported significant decreases in behavior problems after the implementation of 

Freshman Academies. However, the Freshman Academy in Philadelphia, Pennsylvania, 

required students to take two English and Math classes during the day , and the Hanison, 

Tennessee, school enrolled more than 2,600 students , a higher average than the typical 

American high school, which may have influenced results . 

A dissertation submitted to the University of Southern Mississippi by Peasant 

(2006) compared three traditional high schools housing grades 9-12 with more than 1,000 

students enrolled in each and three with buildings containing only 9
th 

grade students. All 

schools used in the study each enrolled more than 350 freshman students. Using 

standardized test scores, and at-test, Peasant concluded that there was a statistically 

significant difference in achievement between students who attended Freshman Academy 

and those students who did not. The results were especially significant for African

American students. The mean score for the Biology test used for the comparative group 
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was more than 50 points higher for African-A111en·can st d t th h +-u en s an t e mean score 1or 

African-American students in the control group. Demographics for each school were 

similar. While some schools had all first-time ninth graders take Biology, some sc;hools 

had only the higher achieving students enrolled in the course. This may have affected the 

results. 

Clarke and Kohn (2002) described successful outcomes for Reagan High School 

in San Antonio , Texas. Reagan High School enrolled almost 1,800 students, mostly 

Hispanic , with 75 percent qualifying for free and reduced lunch. Eight-hundred students 

were enrolled in the 9th grade. Reagan High School organized academies for both the 9th 

and 10
th grades, separately. The details were similar to others in this review. They had 

smaller class sizes and a team of teachers. They also implemented project-based learning. 

Test scores on all achievement tests administered increased, showing significant gains . 

The United States Department of Education (Riley, 2000) conducted a study using 

schools that have implemented small learning communities, including, but not limited to 

Freshman Academies. Their study used schools with a mean enrollment of 1,874 

students, including a mean of 60 percent minority enrollment. All schools included in the 

study were granted governrnent funding for the implementation of a small learning 

community program. A majority of the participating schools with Freshman Academies, 

95 percent of them, requested funding to increase student achievement. Similar to the 

study conducted by Letgers and Kerr (2001), this study also used three levels of 

implementation; low, medium, and high implementation. The schools with high 

implementation met at least one time weekly to discuss students' needs, and had 

autonomy over at least part of the program policies. Ten schools qualified to remain in 
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the tudy after stri ct guideline were established Sch I h . . 
• oo s must ave been usmg high 

implementation and have 100 percent of student pani·c· t· · d · · tpa 10n m or er to remam m the 

stud y. The chosen comparison group consisted of 4 ,733 schools. 

The study by Riley (2000) found that even after the three-year period when 

schools received grant money for the program, there was a statistically significant 

increase in the freshman students promoted to the next grade level. Interestingly, the 

study also found that schools reported that implementing Freshman Academies positively 

affected other areas such as teacher attitudes , faculty expertise, parental attitudes, and 

adequacy of curriculum. On the other hand, the report concluded that there were no 

statistically significant differences in the achievement level of students in freshman 

academies . The methodology for the study consisted of surveys conducted by the schools 

and follow-up site visits, and phone interviews . However, The United States Department 

of Education (Riley, 2000) suggested that the results may not be accurate since the study 

only used the three-year period that funding was given to the schools, and it may take 

longer to view valid results . Additionally, schools reporting results for Freshman 

Academy may have implemented other small learning community programs such as 

career academies, and magnet schools . Carlo Prandini (2008), for his dissertation, studied 

nine high schools with enrollments of over 1,300 students ranking in the top 10 percent of 

schools, according to the California Academic Performance Index. He found that not all 

schools specifically contained a Freshman Academy, though 67 percent of the schools 

contained a program to support the transition into high school for ninth grade students. 

Cotton (2001) cone! uded that one of the most important factors in creating an 

effective Freshman Academy, or any small learning community, is autonomy. She quoted 
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Wasley. who conducted a study using small Chicaoo h 1 · 
e sc oo , as saying that , "When the 

, mall schools were guaranteed enouoh autonomy to bring ti · ·ct f · · 
i::, 1e1r 1 eas to ru1t1on, they 

were more invested in the school and its students " (p. 21). Wood (2005) also felt that 
" 

autho1itative figures and students must create an autonomous un·t · ct , · 1 m or er 1or maximum 

success to occur. Howley and Howley (2004) might agree that levels or implementation 

are essential for ensuring success. They stated that: 

A ninth grade academy with 300 students will likely embed the sorts of structured 

disadvantages associated with 9-12 schools enrolling 1,200 students . A ninth

grade "academy" with 300 students, is not, in other words, a "smaller school." 

(p. 26) 

Howley and Howley (2004) claimed that the only way to truly maintain a small school 

effectively is to have complete autonomy and this can only be achieved with an actual 

small school, not a school-within-a-school. 

It is not just the reduction in student body size and the student to teacher ratio that 

makes a difference. Holland and Mazzoli (2001) mentioned the importance of the 

relationships built between students and adults. According to the authors, the faculty 

"promised to become so involved in the lives of their students that no one would be left 

behind" (p. 9) . Wood (2005) wrote, on the eve of a senior graduation, about the 

importance of education, about sending students into the world to become contributing 

citizens of society. But more than anything, Wood (2005) stated that: 

"It isn 't the Math, English, or Science they have learned that will make the 

difference. It is the character of their hearts , the clearness of their minds, and the 
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steadfastne, s of their wi ll ti t ·11 ,a wi detemiine what type of communities and lives 

we all hare ... (p. 19) 

Teachers who onl y teach their subj ect areas are not f" · Oft · · • e ,ect1ve . en, 1t 1s the hfe l~ssons 

that students remember the most. It is what one helps add t th · h · · o e1r c aracter by mvestmg 

in the development of it. 

Conclusion 

Cotton (2001) quoted Tom Gregory as saying, "A large and increasingly 

consistent body of research suggests that we should be moving, not toward larger high 

schools, but expeditiously toward smaller ones" (p. 1). This, however, does not 

necessarily mean tearing down schools across the country and building new ones. As the 

research has shown, if the right steps are taken to ensure a smooth transition from middle 

school to high school, it is equally effective to divide the existing schools into small 

learning communities by dedicating areas of the school or hallways to individual 

academies. Transition programs indirectly attribute to the success of ninth grade students 

by meeting the academic, social , and emotional needs of these adolescents. One such 

transition program is the Freshman Academy, designed specifically to assist ninth-grade 

students with their transition to high school, a less controlled environment than middle 

school. Freshmen find it difficult to transition from a more nurturing and supportive 

environment of middle school to a culture that requires more self-discipline, yet often 

higher academic expectations. Not providing this support in the transition has shown to 

lead to a high number of discipline referrals and absences , and low achievement scores, 

all subsequently leading to a higher dropout rate. Therefore, it is essential that programs 

be implemented to ass ist this transition. Freshman Academies, if implemented correctly, 



prov ide the structure "inside the school that focuses student attention, provides close 

contact between students and teachers, and opens up the possibility for students to 

become the adults we know they can be" (Wood, 2005, p . 62) . 
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The purpose of this study was to examine the effectiveness of Freshman Academy 

on student achievement, attendance, and discipline and to examine these elements with 

consideration to both gender and ethnicity for first time freshmen enrolled during the 

2007-2008 school year. The Austin Peay State University Institutional Review Board 

approved this study. Ethnicity was divided into two categories due to the sample size, 

consisting of the majority group and the minority group . The majority group included 

Caucasian, while the minority group consisted of African-American, Hispanic, Asian, 

and other. It is highly advantageous for schools and systems to conduct research on 

effective programs in order to reduce the dropout rate and meet the requirements of No 

Child Left Behind. 

The Middle Tennessee High School used in the study is located in Tennessee 

close to the Kentucky border and is part of a growing community with an accompanying 

growth in the number of schools . In order to offer students the best possible education, 

the school-within-a-school philosophy was developed . The Freshman Academy was 

developed as a part of this plan, established to assist students' transition from middle 

school to high school, reduce the number of retentions, reduce the numbers of freshman 

discipline referrals , and increase the average daily attendance rates. This study evaluated 

Freshman Academy and its effectiveness by comparing students enrolled in Freshman 

Academy during the 2007-2008 school year to students in the same school before the 

Freshman Academy was implemented, the 2005-2006 school year. 
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The Freshman Academy at the Middle Te H' 
nnessee 1gh School was developed 

after extens ive research and was implemented in th 2006 2007 . 
e - school year. The Middle 

Tennessee High School piloted the program for the count , h 1 • 
Y s sc oo system m TeQ.Dessee. 

An admini trator is assigned to the academy as well as a gu·d 1 Th , 1 ance counse or. e 

academy is given a wing in the school and all core subject freshman teachers are located 

in that area. A set of common rules and expectations, as well as consequences, has been 

developed , and teachers are assigned to a team. Students are placed on teams , meaning 

that most students will travel together from class to class. Again, the idea was to create a 

smaller school environment inside a school of 1600 students. Teacher teams are given a 

common planning time and meet at least once a week during this time to discuss issues or 

problems with students. 

Freshman Academy teachers and the administrator host an open house for parents 

and students to tour the school and meet the teachers. Parents are given a class schedule 

and they travel with their student from class-to-class. These first-day classes usually last 

ten minutes each and are designed so that the teacher can relay important information to 

parents and so that parents can get to know their student's teachers . Parent involvement 

was an important consideration in the design of the Freshman Academy. 

Research Design 

The research conducted was descriptive using quantitative data. Data obtained 

from Freshman Academy at a Middle Tennessee High School was examined to determine 

the effectiveness of the program. All data are archival, collected as numerical data and no 

· · · · p · ·on was granted from the University add1t1onal treatment was given to subJects. erm1ss1 

D. f Schools for the school system in 
Institutional Review Board (IRB) and the 1rector 0 
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whi h the Middle Tennes ee High School used fo ti d . 
r · 1e stu Y IS located . Personnel in a , 

position wh ich all ow them to view student dat f h 
a , rom t e County's Central office, gave 

data from the school to the researcher. The data prov ided th h . e researc er contameq no 

markers or references to any student or group of students other than the approved 

categories which the school system and the APSU Institutional Review Board had 

prev iously agreed to. These data were analyzed using statistical methods. The researcher 

did not have access to any student names . 

Participants 

Participants in this study were selected because they attended Freshman Academy 

at the Middle Tennessee High School. The population for the study included all ninth

grade students enrolled at the high school during the years 2005-2006 and 2007-2008. 

The school is the largest in the county where the high school is located for the years used 

in the study and it had a diverse student body. There were a total of 511 students in the 

Freshman Academy program in the 2007-2008 school year and 428 students in the 

freshman class during the 2005-2006 school year. 

Instrumentation 

Archival data were used for this study. This data included average daily 

attendance records and discipline records. Data were gathered from the MacSchool 

system used by the county's school system during the time of the study · The data were 

delivered to the researcher in the form of a spreadsheet to ensure no biases occur. 

Procedure 

. ., h M'ddle Tennessee High School in 
Data were collected from Central Office 1or t e 1 

. b of discipline referrals for the 
the form of a spreadsheet. This data included the num er 



37 

total freshman student body, attendance records a d th 
' n e number of students retained. 

These scores provided the dependent variables for the tud Th . . 
s Y · ere was no mampulation 

of the va1iables as the data are archival. 

Students were given numbers and were only identi"fied · h ' usmg t ese numbers. No 

names were used. Since means were used to test the hypotheses n b" h , o iases ave occurred. 

Subgroups consisting of gender, majority race vs. minority race were established to 

determine the effectiveness of Freshman Academies on student achievement, attendance, 

and the number of discipline referrals. 

The goal of this study was to estimate differences , if any, between the freshman 

students before the implementation of Freshman Academy to the second year of 

implementation. All tests were performed at the .05 level of significance. 

Students included in the study were first time 9th graders attending a Middle 

Tennessee high school. The school district borders a military post, and therefore, many 

students enroll and withdraw at all times of the school year due to military transfers . In 

order to get the truest results, the central office personnel gave the researcher the numbers 

and means for the Average Daily Membership at the end of the year. With a 30 percent 

mobility rate , identifying students only present for the entire year is difficult. 

Data Analysis Plan 

The entire population of first-time Freshman Academy students enrolled at the 

Middle Tennessee High School was used. Data for this information were gathered from 

Only numerical identifiers 
Central Office. Researcher did not have accesses to names. 

were used. All data are archival. 
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The means and standard deviations for those st d . 
u ents enrolled m Freshman 

Academy and those freshman students in the 2005-06 ye (b ., . 
ar eiore the unplementation of 

Freshman Academy) and the 2007-08 year (second year of· 1 . imp ementation) were 
' 

reported separately for the number of discipline referrals, number of students 

promoted/retained and average number of days attended. The null hypotheses stated that 

there were no statistically significant differences in the number of discipline referrals, 

promotion or retention rates, or attendance for first time ninth graders at the Middle 

Tennessee high school after the implementation of Freshman Academy as compared to 

before the implementation of Freshman Academy. A Chi-Square was used to analyze the 

promotion rate and the number of discipline referrals at the level of significance of .05. A 

t-test was used to analyze the average number of days attended for the two years in order 

to compare the attendance rates of the freshman students for both years u ing a level of 

significance of .01, calculated using a graphing calculator. 

A Chi-Square was also used to compare the achie ement and number of tudents 

promoted/retained for first time ninth graders after the implementation of Freshman 

Academy as compared to before the implementation of Fre hman Academ in terms of 

gender and ethnicity using a level of significance of .05 calculated using a graphing 

calculator. A /-test was used to analyze attendance records in terms of gender and 

ethnicity. 
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As determined in the second chapter, the importance of the ninth grade year is 

fundamental to students' overall high school success. The purpose of this study was to 

detennine the effectiveness of Freshman Academy at a Middle Tennessee high school as 

an intervention program in the areas of student achievement, attendance and di cipline a 

measured by attendance rates, numbers of discipline referral , and numbers of tudent 

retained for male and female students as well as Cauca ian and min rit tudent enrolled 

in the program. This chapter includes a summary of the finding f the anal 

data for the nine null hypotheses te ted . 

Demographics 

Students' demographic infom1ation wa gathered from th c unt ' 

Office. All data were archival and only numerical id ntifi rs were gi n t 

f the 

ntral 

arch r. 

Information gathered included gender and ethnicity ~ r b th 2005-2006 and 007-200 

chool years. Ethnicity wa divided into two cate2: ri : the maj rit group 

white students and the minority group con i ted of all oth r ethni itie · Other thni iti 

included Hi panic. African Ame1ican. Asian and Pa ifi I lander. 

d 42 f hman rudent were 
There were a total of 939 rudenr u ed in the ru Y· re 

dent were u ed from the 
used from the 2005-2006 school year and 511 fre hman ru 

. r 2006 anicipared in a traditional high 
2007-2008 school yea r. Freshman students m 200)- P 

h . 007 ?008 year pa11icipated in a rand alone 
sc ool, whereas students enrolled m the 2 --
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Freshman Academy program. As depicted in Table 1 . 
. . . ' results indicated that 458 (49 %) 

females part1c1pated m the study compared to 481 (5 1 % ) males. In terms of eth . . ruc1ty, a 

total of 438 ( 4 7 % ) students of the majority ethn· · . . 1c1ty part1c1pated in the study and 501 

(53 % ) students of the minority ethnicities partic · t d · ' ipa e m the study. 

Table 1 

Demographics 

Variables 

Gender 

Female 

Male 

Total 

Ethnicity 

Majority 

Minority 

Total 

Traditional (2005-2006) 

n 

209 

219 

428 

197 

231 

428 

% 

49 % 

51 % 

46 % 

54 % 

Stand Alone (2007-2008) Total 

n 

249 

262 

511 

241 

270 

511 

% 

49 % 

51 % 

47 % 

53 % 

458 

481 

939 

438 

501 

939 

The sample from the 2005-2006 school year included all enrolled fre hman 

students. Participants included 209 (49 %) females and 219 (51 %) males. There were 
197 

(46 %) participants in the majority ethnicity group and 23 1 (54%) participants in 
th

e 

minoiity ethnicity group. The sample from the 2007-2008 school year included all 

enrolled freshman in the stand alone Freshman Academy. Participants included 
249 
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(49 %) females and 262 (51 %) males . There were 241 (47 o/c) • . . . . 
0 pan1c1pants m the maJonty 

ethnicity group and 270 (53 %) participants in the minorit ethnicity group. 

Null Hypothesis 1 

There will be no statisticall y significant difference in the prom retent i n rat f first 

time 9
th 

graders at a Middle Tenne ee high h I aft r the impl m ntati n f F hman 

Academy a compared to before the implementati n f hman ad m ' · 

Hypothe i 1 wa ana l zed u ing a 

numbers and means f th p m ti n an 

. tudent mu. t have am d i ur dit m 

I car. half dit i am p r 

. 1x redit. per I ar. Tahl _ 

high . h ol : tudi d had n . i1rn ifi ant im 

. h 1 I ·ea r. the re ,,. -L t tat . tu 

I·~ . hman ·ackm y wa. e. tah li. he 

th· ne xt grade le,· I. __ . tu<.knt. i n t earn en u h 

wen: rctaint.:d . l l 1i . rc,·t.:al. p m ti n rat f ~ re nt. 

~car. when Frc. hman . ·a cmy ,,a. in iL nd ult) r. th re 

f ~~hman . ttHknt. en 1lkd in the p _ram . 

A ·alkmy ~tudcn t. wt: rc pn 111 t !d t the 11l: t ra 

r\ ·hi -. qua re analysi. ,,· . · 

't)ntingcn y tat I . The re. ulL yi I ~~ = . 

wa. ndu · tcd LL ing a ie,·et 1f _i=nifi ·an 

n Ul ~ in u 

1-U i f hman 

th 

nn 

nti n rat . in th 

and th.c:re11ore 

hm n 

·ti nu in _ tW b (\ 

h 

.b au th p 
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alue was above the alpha of .05 , the percentage of Freshman A d 
v ca emy students 

promoted was not statistically significant. The promotion and retention rates from before 

the implementation of Freshman Academy was almost identical to the promotion and 
• 

retention rates after Freshman Academy was implemented. 

Table 2 

Chi-Square fo r Promotion Rates of First-Time inth-Grade Students b Year 

Promoted Reta ined 

11 % 11 

2005-06 405 95 o/c 23 

2007-08 482 94 o/c 2 

T tal 887 2 

x- =.04. P = . 4 . d/= 1 

ull Hypothe is 2 

There wi ll be no tati, ti all ignifi ant dif~ ren in lh P m n rat 

time 91h grade, at a Middle Tenn h I after lh impl m nt ti n f 

d d b • ,h i·mpl m ntati n f re hm n ca emy as compare to e,, re u, 

gender? 

hi quare anal i . Ta le illu tra t Hypothe is 2 wa anal) zed u ing a 

T tal 

11 

f fi l 

hman 

rm f 

the 

. ~ r fe male f re h.man tudent tota l numbe1 and mean of the promoti n and retenu n 

,h the Fre hman fo r both years studied . The table reveal UJat 
adem at the iddle 

. promotion or retention rate . • · fi ant impact on Tennessee hi oh school studied has no sigm ic ::::, 
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f r females. In the 2005/06 school year, there were 209 total femal tud . 
10 es ems enrolled m 

the freshman class . No Freshman Academy was established at this time. While 
198 

females were promoted to the next grade level, 11 female students did not earn eI\.ough 

credits to be promoted and therefore were retained. This reveals a promotion rate of 9
5 

percent. During the 2007 /08 school year, when Freshman Academy was in its second full 

year, there were 249 female freshman students enrolled in the program. At the conclusion 

of this year, 236 female students were promoted to the next grade level and 13 female 

students were retained . This reveals a promotion rate of 95 percent. 

Table 3 

Chi Square for Promotion Rates of First-Time inth-Grade Female Students b Year 

Promoted 

n % 

2005/06 198 95 % 

2007/08 236 95 % 

Total 434 

X = .1 , P= .75 ,df =l 

Reta ined 

11 

11 5% 

13 5% 

24 

T tal 

0 

249 

4 

. . 1 red fo r fe male tudent on b th ea m A Chi Square analys is was comp e 

. . • t ble The result question usmg a two by two contingency a · 
ielded ax- = .l a df = 1, and 

I ·,,.,,; ficance of .05. Because the 
d d Usina a le\ el of 5 w ap value of .75. Research was con ucte o 

. ncluded that the percentage of female 
P value was above the alpha of .05 , 1t can be co . 

Freshman Academy students promoted was not 
. ti t The promot10n statistically sigm ican · 
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and retention rates for females from before the imple . 
mentation of Freshman Academy 

was almost identical to the promotion and retention rat i 4' 
es or 1emales after Freshman 

Academy was implemented . 

Table 4 illustrates the total numbers and means of th · 
e promotions and retentions 

for male freshman students for both years studied. The table reveals that the Freshman 

Academy at the Middle Tennessee high school studied had no significant impact 
00 

the 

promotion or retention of male students. In the 2005/06 school year, there were 231 total 

male students enrolled in the freshman class. No Freshman Academy was established at 

this time. While 219 male students were promoted to the next grade level , 12 males did 

not earn enough credits to be promoted and therefore were retained . This reveals a 

promotion rate of 95 percent. During the 2007 /08 school year, when Freshman Academy 

was in its second full year, there were 278 male freshman students enrolled in the 

program. At the conclusion of this year, 262 male Freshman Academy students were 

promoted to the next grade level and 16 were retained . This reveals a promotion rate of 

95 percent. 

A Chi-Square analysis was completed for male students on both years in queSlion 

using a two by two contingency table. The results yielded a X
2 = .06 , a df = l, and a P 

· ·fi f 05 This data value of .806. Research was conducted using a level of s1gm icance O · · 

concluded, because the p value was above the alpha of .05, the percentage of male 

F . . 11 · a- · ficant The promotion 
reshman Academy students promoted was not statlstica Y si0 m · 

h . 1 mentation of Freshman 
and retention rates for male students from before t e imp e 

. d ( n rates after Freshman 
Academy was almost identical to the promot10n an reten 10 

Academy was implemented. 
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Table 4 

Chi-Square for Promotion Rates of First-Time Ninth-G d ra e Male Students by y e~r 

Promoted Retained Total 

n % n % 

2005/06 219 95% 12 5% 231 

2007/08 262 95% 16 5% 278 

Total 481 28 509 

xz .06,P .806, df 1 

Null Hypothesis 3 

There will be no statistically significant difference in the promotion/retention rates of first 

time 9th graders at a Middle Tennessee high school after the implementation of Freshman 

Academy as compared to before the implementation of Freshman Academy in terms of 

ethnicity? 

Hypothesis 3 was analyzed using a Chi-Square analysis . Table 5 illustrates the 

total numbers and means of the promotions and retentions for freshman students of 
th

e 

majority race (Caucasian) for both years studied. The table reveals that the Freshman 

Academy at the Middle Tennessee high school studied has no significant impact on 

promotion or retention rates for Caucasian students. In the 2005/06 school year, 
th

ere 

w 
1 

. 1 No Freshman Academy 
ere 97 total Caucasian students enrolled m the freshman c ass. 

w . . t d to the next arade 
as eStabhshed at this time. While 185 Caucasians were promo e 

0 

le 1 · b romoted and therefore 
ve , l2 Caucasian students did not earn enough credits to e P 
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were retained. This revea ls a promotion rate of 94 percent. During the 2007/08 h sc ool 
year, when Fre. hman Academy was in its second full year, there were 241 C . aucasian 

freshman student enro lled in the program At the . . conclusion of this year 232 C . , aµcasian 

students were promoted to the next grade level and 9 C . aucasian students were retained. 

This reveals a promotion rate of 96 percent. 

Table 5 

Chi-Square for Promotion Rates of First-Time Ninth-Grad M · · e aJonty Students by year 

Promoted 

n % 

2005/06 185 94 % 

2007/08 232 96 % 

Total 417 

X -1.41,P =.23, df =1 

Retained 

n % 

12 6% 

9 4% 

21 

Total 

197 

241 

438 

A Chi-Square analysis was completed for Caucasian students on both years in 

question using a two by two contingency table . The results yielded a X
2 

=l.41 , a df =1, 

and a P value of .23. Research was conducted using a level of significance of .05 · This 

data concluded, because the p value was above the alpha of .05, the percentage of 

Caucasian freshman academy students promoted was not statistically significant. The 

promotion and retention rates for Caucasian students from before the implementation of 

Freshman Academy was almost identical to the promotion and retention rates for 

Cau · d casian students after Freshman Academy was implemente · 
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Table 6 illustrates the total numbers a d n means of the . 
. promotions and retentions 

for minonty freshman students for both years studied 
. The table reveals that the 

Freshman Academy at the Middle Tennessee h · h h . 
ig sc ool studied had no s1·gn·fi 1 1cant 

impact on the promotion or retention of minority students. ' 

Table 6 

Chi-Square for Promotion Rates of First-Time Ninth-G d M' • ra e monty Students by year 

Promoted 

n % 

2005/06 220 95 % 

2007/08 250 93% 

Total 470 

X -1.74,P =.187,d/=1 

Retained 

n % 

11 5% 

20 7% 

31 

Total 

231 

270 

501 

In the 2005/06 school year, there were 231 total minority students enrolled in the 

freshman class. No Freshman Academy was established at this time . While 220 minority 

students were promoted to the next grade level, 11 minority students did not earn enough 

credits to be promoted and therefore were retained . This reveals a promotion rate of 95 

percent. During the 2007 /08 school year, when Freshman Academy was in its second full 

year, there were 270 minority freshman students enrolled in the program. At the 

conclusion of this year, 250 minority Freshman Academy students were promoted to 
th

e 

next grade level and 20 were retained . This reveals a promotion rate of 93 percent. 
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A Chi-Square analys is was completed for · . 
mmonty students on both years in 

question u ing a two by two contingency table. The result . 1 2 sy1ededaX ==l.74,ad/==1, 

and a p value of .187 . Research was conducted using a 1 1 f . . 
eve o sigruficance of .05. This 

' 
data concluded , because the p value was above the alpha f 05 h 0 · , t e percentage of 

minority Freshman Academy students promoted was not stati· t· 11 . . s ica Y sigmficant. The 

Promotion and retention rates for minority students from before th · 1 . e imp ementation of 

Freshman Academy was almost identical to the promotion and retention rates after 

Freshman Academy was implemented. 

Null Hypothesis 4 

There will be no statistically significant difference in attendance rates of first time 9th 

graders at a Middle Tennessee high school after the implementation of Freshman 

Academy as compared to before the implementation of Freshman Academy. 

Hypothesis four was analyzed using an unpaired t-test. An alpha level of .01 was 

used for all t-tests. The sample size was obtained by calculating the mean number of 

students enrolled at the high school . The mean, or average daily attendance, was obtained 

by calculating the mean number of students present daily for both the 2005/06 and 

2007/08 school years. The researcher retrieved numbers, means, and standard deviation 

from central office personnel. During the 2005/06 school year a mean of 406 students 

d · th ear attended school each day . 428 students , on average, were enrolled unng e Y · 

During the 2007 /08 school year a mean of 484 students attended school each day· 
511 

. 1 an attendance rate of 95 students , on average, were enrolled during the year. This revea s 

8 h 1 year Table 7 illustrates 
percent for 2005/06 and a rate of 95 percent for 2007 /0 sc 00 

· 

h 
. . th grade students for both 

t e numbers and means of the attendance rates for first ume nm -
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years in addition to the results of the t-test Th . 
. et-test yielded at ==37 .295 Th 

· e p-value 
was below the alpha of .0 1. Results of the t-test revealed a · ·fi sigm •cant statistical 

difference between the attendance rates for the 200510 6 freshman class wh en COlllJ)ared to 
the 2007 /08 freshman class. 

Table 7 

t-Test for Attendance Rates of First-Time Ninth-Grad s d e tu ents by year 

year n M SD df p 

2005/06 428 406 9.3 

937 37.295 0.00 

2007/08 511 484 9.3 

37.295,P -.00,df=l 

Null Hypothesis 5 

There will be no statistically significant difference in attendance rates of first time 9
th 

graders at a Middle Tennessee high school after the implementation of Fre hman 

Academy as compared to before the implementation of Freshman Academy in terms of 

gender? 

Hypothesis five was analyzed using unpaired t-tests. An alpha level of .Ol was 

used for all t-tests. The sample size was obtained by calculating the mean number of 

students enrolled at the high school. The mean, or average daily attendance, was obtained 

by calculating the mean number of students present for both the 200SI0
6 a

nd 2007 
!OB 
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h al years. Researcher retrieved numbers, means and st d d . . 

sc o ' an ar deviation from central 
office personnel . 

The attendance rate for male freshman students during the 
2005106 schoo~year 

was 94 _80 percent compared to the 94.70 percent attendance rate for male freshman 

students during the 2007 /08 school year. The average daily attendance for freshman 

males in 2005/06 was 208 out of 219 while the average daily membership for freshman 

males in 2007 /08 was 246 out of 262 enrolled students. Table 8 illustrates the numbers 

and means of the attendance rates for first time ninth-grade male and female students for 

both years in addition to the results of the t-tests. The t-test yielded at =75 .29. The p

value was below the alpha of .01. Results of the t-test revealed a significant statistical 

difference between the males in the 2005/06 freshman class when compared to males in 

the 2007 /08 freshman class. 

Table 8 

t-Test for Attendance Rates of First-Time Ninth-Grade Students by Year and Gender 

Gender n M SD df p 

Males 

2005/06 219 208 6.03 
479 75.29 0.00 

2007/08 262 246 5.04 

Females 

2005/06 209 198 6.09 
456 76.64 0.00 

2007/08 249 238 5.08 
0.00 ,df 456 -

Females: t -76.64 , p Males: t =75 .29, p =0 .00, df =479 
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The attendance rate fo r female freshman stud . 
ents dunng the 2005/06 h sc ool year 

was 95 percent compared to the 96 percent attendanc t 
e rate or female freshman students 

dunno the 2007 /08 school year. The average daily atte d .-
o n ance ior freshman females in 

' 
?005/06 was 198 out of 209 while the average daily memb h. .-
• ers 1P ior freshman females in 

Z007 /08 was 238 out of 249 enrolled students. As illustrated in T bl 8 th . 
a e , e t-test yielded 

at ==76.64. The p-value was below the alpha of 01 Results of the t t t 1 · · - es revea ed a 

significant statistical difference between the females in the 2005/06 freshman class when 

compared to females in the 2007 /08 freshman class . 

Null Hypothesis 6 

There will be no statistically significant difference in attendance rates of first time 9th 

graders at a Middle Tennessee high school after the implementation of Freshman 

Academy as compared to before the implementation of Freshman Academy in terms of 

ethnicity? 

Hypothesis six was analyzed using unpaired t-tests. An alpha level of .01 was 

used for all t-tests. The sample size was obtained by calculating the mean number of 

students enrolled at the high school. The mean, or average daily attendance, was obtained 

by calculating the mean number of students present for both the 2005/06 and 2oo7 /08 

school years. Researcher retrieved numbers, means, and standard deviation from central 

office personnel. 

• ·t race during the 2005/06 
The attendance rate for freshman students of the ma Jon Y 

h tt dance rate for freshman 
sc ool year was 94 percent compared to the 93 percent a en 

The averaoe daily attendance 
students of majority race during the 2007 /08 school year. 0 

i . 186 out of 197 while the 
or freshman students of the majority race m 2005/06 was 
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ge daily member hip fo r freshman students in the maJ·orit . 
2 ~ Y~m~m~rn 

t Of z4 1 enrolled students. Table 9 illustrates the numbers and f h 
ou means o t e attendance 

t S for first time ninth-grade students of both the majority race and th • . 
ra e e mmonty ,races 

for both years in addition to the results of the t-tests . The t-test comparing majority race 

yielded at =57 .99. The p-value was below the alpha of .01. Results of the t-test revealed 

a significant statistical difference between the students of the majority race in the 2005/06 

freshman class when compared to students in the majority race in the 2007/08 freshman 

class. 

Table 9 

t-Test for Attendance Rates of First-Time Ninth-Grade Students by Year and Ethnicity 

Ethnicity n M SD df t p 

Majority 

2005/06 197 186 6.93 
436 57.99 0.00 

2007/08 241 224 7.06 

Minority 

2005/06 231 186 4.01 
92.77 0.00 499 

2007/08 270 224 5.00 
499 

Majority: t =57 .99, P =0.00, df =436 Minority: t 92 .77,P 0.00 , df 

The attendance rate for freshman student 
. d · g the 2005/06 s of minonty races unn 

ercent attendance rate for freshman 
school year was 81 percent compared to the 83 P 

. hool year. The average daily attendance students of minority races dunng the 2007 /08 sc 

. 05/06 was 186 out o for freshman students of the minority races m 20 
f 231 while the 
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ver-age dail y membership for freshma n students in th . . . 
a e mmonty races m 2007 /08 was 

224 out of 270 enrolled students. As revealed in Table 9 th . 
, e t-test yielded a t ==92 _77 . 

The p-value was below the alpha of .01 . Results of the He t . . 
s revealed a sigruficant 

• 
statistical difference between students in minority races in th 2005106 e freshman class 

when compared to students of minority races in the 2007 /08 freshman class. 

Null Hypothesis 7 

There will be no statistically significant difference in the number of discipline referrals of 

first time 9
th 

graders at a Middle Tennessee high school after the implementation of 

Freshman Academy as compared to before the implementation of Freshman Academy? 

Hypothesis 7 was analyzed using a Chi-Square. Table 10 illustrates the total 

number and means of the numbers of discipline referrals for both years studied. The 

researcher received, from central office personnel, only the total numbers of discipline 

referrals, and the breakdown of discipline referral numbers by gender and ethnicity, for 

freshman students for both the 2005-06 and 2007-08 school years. Discipline referrals 

refer to any "discipline referral" slips turned in to administration asking for corrective 

action upon a student. Discipline referrals do no always result in discipline points or 

discipline action. 

The table reveals that the Freshman Academy at the Middle Tennessee high 

f d · · r e referrals issued. In the 
school studied has a significant impact on the number o iscip m 

2 11 d . the freshman class. No 
005/06 school year, there were 428 total students enro e m 

F . . . h. chool year 219 freshman 
reshman Academy was established at this time. Duong t is s 

. did not This reveals that 51 students received discipline referrals while 209 students · 

. . tion for disciplinacy action. 
percent of freshman students were referred to admirustra 
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During the 2007 /08 school year, there were 5 l l t t 1 o a students enrolled in the Fresh 
. . man 

Academy. Dunng this school year 171 freshman st d . 
u ents received discipline referrals 

while 340 students did not. This reveals that 33 percent ff · 
o reshman students were 

referred to administration for disciplinary action. ' 

Table 10 

Chi-Square for Discipline Referrals of First-time Ninth-Grade Stud b ents y Year 

No discipline discipline Total 

n % 

2005-06 209 49% 

2007-08 340 67 % 

Total 549 

X =30, P = .00, df =l 

n 

219 

171 

390 

% 

51 % 

33 % 

428 

511 

939 

A Chi-Square analysis was completed on both years in question using a two by two 

contingency table. The results yielded a X2 =30, a df =l , and a p value of .00. Research 

was conducted using a level of significance of .05 . This data concluded, because the P 

value was below the alpha of .05, the percentage of Freshman Academy students referred 

for disciplinary action was statistically significant. 
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There will he no , tati sti a ll y . ignificant difference in the b . . 
num er of discipline referrals of 

first time 9
1
h graders at a Midd le Tennessee high chool ft th . . 

a er e implementation 9f 

Fre hman Academ y a compared to before the implementation of F h . 
res man Academy m 

tenn of gender? 

Hypothesis 8 wa analyzed using a Chi-Square. Tables 11 and 12 illustrate the 

total numbers and means of discipline referrals for males and females for both years 

studied. The researcher received, from central office personnel, only the total numbers of 

discipline referrals, and the breakdown of discipline referral numbers by gender and 

ethnicity, for freshman students for both the 2005-06 and 2007-08 school years. 

The tables reveal that the Freshman Academy at the Middle Tennessee high 

school studied has a significant impact on the number of discipline referrals issued for 

both males and females . In the 2005/06 school year, there were 428 total students 

enrolled in the freshman class. The class consisted of 209 females and 219 males. No 

Freshman Academy was established at this time. During this school year 138 males were 

referred for discipline and 81 freshman females were referred for discipline. This reveals 

that 39 percent of female and 63 percent of male freshman students were referred to 

administration for disciplinary action. During the 2007 /08 school year, lhere were 511 

· t d of 238 females and 
total students enrolled in the Freshman Academy. The class consis e 

d d 63 female freshman 246 males. During this school year 108 male freshman stu ents an 

. 1 h 25 percent of female and 41 students received discipline referrals. This revea st at 

. . tration for disciplinary action. 
percent of male freshman students were referred to admims 
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Table 11 

Chi-Square for Discipline Referrals of First-time Fem 1 . a e Ninth-Grade Students by Year 

~------~Nko~djjiissccii~p:i°ili~n;e-;r;eifee;rra~ls~----ctf;;~~~ =~--~~=discipline referrals , Total 

n % n % 

2005/06 128 6 1 % 81 39% 209 

2007/08 186 75% 63 25% 249 

Total 314 144 458 

X2 - 9.90,P .0016, df 1 

A Chi-Square analysis was completed on both years in question for female 

freshman students using a two by two contingency table . The results for female freshman 

students yielded a X2 =9 .90, a df = 1, and a p value of .0016. Research was conducted 

using a level of significance of .05. This data concluded, because the p value was below 

the alpha of .05, the percentage of female Freshman Academy students referred for 

disciplinary action was statistically significant. 

A Chi-Square analysis was also completed on both years in questions for male 

freshman students using a two by two contingency table . The results for male freshman 

students yielded a X2 = 21.93, a df = 1, and ap value of .000003. Research was 

d 
. 1 ded because the p value 

con ucted using a level of significance of .05 . This data cone u ' 

b 
F hm Academy students 

was elow the alpha of .05, the percentage of female res an 

referred for disciplinary action was statistically significant. 
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Table l 2 

Chi-Square fo r Discipline Referrals of First-Time M . ale Nmth-Grade Stud ents by Year 

No discipline referrals discipline referrals Total , 

n % n % 

2005/06 81 37 % 138 63% 219 

2007/08 154 59 % 108 41 % 262 

Total 235 246 

x1 21.93 , P .000003 , df 1 

Null Hypothesis 9 

There will be no statistically significant difference in the number of discipline referrals of 

first time 9th graders at a Middle Tennessee high school after the implementation of 

Freshman Academy as compared to before the implementation of Freshman Academy in 

terms of ethnicity? 

Hypothesis 9 was analyzed using a Chi-Square. Tables 13 and 14 illustrate the 

total number and means of discipline referrals for students of majority race and 
st

udents 

of minority races for both years studied . The researcher received, from central office 

personnel , only the total numbers of discipline referrals , and the breakdown of discipline 

referral numbers by gender and ethnicity , for freshman students for bo
th th

e 
2005

-
06 

a
nd 

2007-08 school years. 

The tables reveal that the Freshman Academy at the Middle Tennessee high 

h . f d. · line referrals issued for 
sc ool studied has a significant impact on the number O iscip 
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tudent of both the majority race and minority rac 1 es . n the 2005/06 school year, there 

were 428 total students enro lled in the fres hman class Th . 
. e class consisted of 197 

students of the maj01ity race and 23 1 students of mino ·t 
n y races. No Freshman Ac;,ademy 

was establi shed at this time . Dming this school year 67 stud t f . . 
en s o the maJonty race were 

referred fo r discipline and 152 freshman students of minority 
races were referred for 

discipline . This reveals that 34 percent of freshman students of th · • e maJonty race and 66 

percent of freshman students of minority races were referred to administration for 

disciplinary action . During the 2007/08 school year, there were 511 total students 

enrolled in the Freshman Academy. The class consisted of 241 of the majority race and 

270 of minority races. During this school year 43 freshman students of the majority race 

and 128 freshman students of minority races received discipline referrals. This reveals 

that 18 percent of freshman students of the majority race and 47 percent of freshman 

students of minority races were referred to administration for disciplinary action. 

A Chi-Square analys is was completed on both years in question for freshman 

students the majority race using a two by two contingency table. The results for these 

freshman students yielded a X2 =15.19, a df =1 , and ap value of .000097. Research was 

conducted using a level of significance of .05 . This data concluded, because the P value 

was below the alpha of .05 , the percentage of Freshman Academy students of the 

majority race referred for disciplinary action was statistically significant. 

d b th years in questions for 
A Chi-Square analys is was also complete on ° 

. ·n ency table. The results for 
freshman students of minority races usmg a two by two conti g 

2 if_ 1 d a p value of .000049 • these freshman students yielded a X =16.53 , ad - ' an 

. . f 05 This data concluded, 
Research was conducted using a level of s1gmficance O · · 



because the p va lue wa below the alpha of OS th 
. ' e percentage of Freshman Academ 

. . ~ y 
rodents of mmonty races re1erred for disciplinary . 

action was statistically significant. 

Table 13 

Chi-Square for Discipline Referrals of First-Time Maio ·t N' 
j n Y mth-Grade Students by 

Year 

2005/06 

2007/08 

Total 

No Referrals 

n % 

130 66 % 

198 82 % 

328 

X =15.19, P = .000097 , df =l 

Table 14 

Referrals 

n 

67 

43 

110 

Total 

% 

34% 197 

18% 241 

Chi-Square for Discipline Referrals of First-Time Minority Ninth-Grade Students by 
Year 

No Referrals Referrals Total 

n % n % 

2005/06 79 34% 152 66 % 231 

2007/08 142 53 % 128 47 % 270 

Total 221 280 

X -l6.53 , P =.000049, 4/ =1 

59 
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HAPTER V 

ummary of Findings, Conclusions d R 
' an ecommendations 

summary 
~ 

The dropout rate has become a great area of conce • . 
m smce the implementation of 

No Child Left Behind act of 2002. Tennessee alone in the 2003 04 ' - school year, 

uraduated below 70 percent of its students in the required four ye . (La. d 
o ars 1~ , et al. 2007). 

This concern has led to many districts researching programs with proven positive results. 

Creating a Freshman Academy by separating freshman students from the upperclassmen 

and creating teams of teachers is one of these methods. According to Letgers and Kerr 

(2001) and Peasant (2006), the transition from middle school to high school is as equally 

important to the transition from elementary school to middle school. Guiding students 

through the transition to high school has been found to be effective in lowering the drop 

out rate. 

The purpose of this study was to explore the effectiveness of Freshman Academy 

at a Middle Tennessee high school as an intervention program so leaders can determine if 

the resources being spent on the Freshman Academy in the county have positively 

· ct· · 1· easured by impacted the areas of student achievement, attendance, and 1scip me as m 

. . . d b s of students retained for attendance rates, numbers of d1sc1plme referrals, an num er 

. . d · · ty races enrolled in the 
male and female students of both the maJonty race an mmon 

program their first year of high school. 

f ctors can lead to a student 
Though many studies have concluded that many a 

. mic erformance, and low 
choosing to drop out, such as low self-esteem, poor acade p 

e . s escalate once a student reaches 
Xpectations, many researchers agree that the problem 
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the ninth grade. heelock and Maio (2005) called th· " 
I the bottle-neck" epidem; h •~uc w ere 

S
tudent are commonl y repeating the ninth grade Th . 

. e size of the school h b as een found 
to make a diffe rence in student ucce s as well. Ayers B . 

, racey, and Smith (2000) , 

conclude that larger schools are inferior to smaller school In f 
s. act, Gladden (1998) found 

that students who graduate fro m a small school are more likel t . . 
Y O enter a uruvers1ty. 

"Successful small schools provide an educational environment wh 11 ere a students can 

achieve at high levels . . . " (p. 104). A longitudinal study conducted by Wasley and Lear 

(2001) found that small schools tend to have higher grade point averages and lower 

dropout rates. However, researchers of small schools agree that the socioeconomic make

up of the schools usually affect the results. The push for creating smaller schools is 

prevailing and more neighborhood schools are being built. 

One method schools are using to avoid the cost of building new schools in order 

to create smaller learning environments is the creation of small learning communities. 

The method proved to be successful in Des Moines, Iowa. Creating the schools-within-a

school decreased the dropout rate and increased the attendance rate. Similar results were 

recorded in schools in Georgia and Texas as well. 

Creating a Freshman Academy is a way to assist students in feeling more secure. 

I · · · · t her teams committed to solatmg freshman in a separate wing of the bmldmg, usmg eac 

h l · . 1 les expectations and e pmg students succeed , and usmg common c assroom ru , 

. d lt However targeting 
consequences may help schools achieve more desire resu s. ' 

d. . 1 support such as summer students at risk of dropping out and offering them ad itiona ' 

. 1 were found most effective. 
Programs designed to prepare students for high schoo ' 
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Leigers and Ken- (200 1) found onl y a mall improve . 
- ment m schools with 1 1 ow evels of 

implementation . 

Thi tudy was conducted u ing freshman student f . 
s rom a Middle Tennes~ee high 

school. The school , at the time of the study, largely exceed d . 
e a student population of 

1 500. Many students were children of at least one active mirt . 
' 1 ary parent and, bemg a 

school bordering an army base , there is a high mobility rate during the school year, 

meaning that students enroll and withdrawal more often than in most other schools. 

According to central office personnel, there is a 30 percent mobility rate at the high 

school studied. The comparative study used a freshman class before the implementation 

of Freshman Academy and a freshman class the year after the Freshman Academy was 

established. The study attempted to prove whether or not a Freshman Academy had an 

impact on one Middle Tennessee high school's graduation rate, attendance rate, and/or 

the number of discipline referrals submitted. The years studied included the 2005/06 

school year, the last year before Freshman Academy was implemented, and 2007/08, the 

second year of Freshman Academy. Educators and county officials will be able to use 

data from this study to determine if a Freshman Academy has had a positive effect on 

freshman students. 

The population used for the study included 428 freshman students during the 

d · o the 2007 /08 school 
2005/06 school year and 511 Freshman Academy students unn° 

d • the unpaired t-test and 
year. Differences between the two populations were teste usmg 

C . d. to variables including 
hi-Square Test. The two groups were compared accor: mg 

. ber of discipline referrals. These 
retention and promotion rates, attendance rates, and num 

variables were based on gender and ethnicity· 
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nie study shows that there were stati stica ll - . 
y s1gmficant differences bet 

ween the 
tudents who patticipated in Freshman Academy and th 

s e students who attended the 

traditional freshman class before Freshman Academy was i . 
mplemented m the are~s of 

attendance and disc ip line. The students who participated· th F 
m e reshman Academy 

received fewer di scipline refe rrals than students , in the same h 1 . 
sc 00 , two years earlier 

who attended a traditional freshman class. This is especially si·g ·fi . 
m icant given that there 

was an increase of almost 100 students during the 2007 /08 school yea Th · r. ere was a total 

decrease of 18 percent in the number of discipline referrals after the implementation of 

Freshman Academy. The difference in the number of discipline referrals was largest for 

male freshman students. The Middle Tennessee high school saw a 22 percent decrease in 

the number of discipline referrals for male freshman students . There was a 19 percent 

decrease in the number of discipline referrals for students of the minority race, and the 

Middle Tennessee high school saw a 16 percent decrease in the number of discipline 

referrals for students in the majority race. Female freshman students after the 

implementation of Freshman Academy received 14 percent fewer discipline referrals than 

students before Freshman Academy was established. Though these numbers seem 

significant , in addition to the implementation of Freshman Academy, there was also a 

change in administration between these two years. The philosophies in hand1ing 

discipline were extremely different between 2005/06 and 2oo7108 -

d b Chmelynski (2004) in 
Similarly, a study of a school district , conducte Y 

f d. . line referrals for freshman 
Georgia reported a 55 percent decrease in the number O iscip 

h tudy by the same source, 
students after implementing a Freshman Academy· In anot er s ' 

. . . . lts were found. Both schools 
usmg schools in Tennessee and Pennsylvama , similar resu 
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repoited a decrease in discipline problems. Kelley (20lO) 
also reports that there was a 

significant difference in the number of discipline referrals ft . 
a er the implementation of a 

Freshman Academy. All statistically significant findin • h . 
gs m t ese studies mentioned were . 

Positive. All three studies , similarly to the current study sh d h 
, owe t at Freshman 

Academies are having a positive impact on discipline In cont t H d . . · ras , en nx (2007) 

comparing two Tennessee schools, found no statistically significant differences in 

discipline referrals for females, minority students, or students of the majority race, but did 

find that Freshman Academy had a positive impact on males regarding discipline. 

The statistical significance in the attendance rates is much more difficult to 

explain. There was a 95 percent attendance rate for freshman students in 2005/06 before 

the implementation of Freshman Academy and there was a 95 percent attendance rate 

after the implementation of Freshman Academy. Therefore, it appears that Freshman 

Academy had no impact on attendance. The t-tests, however, using the numbers, means , 

and standard deviations received from central office personnel, show an extreme 

significant difference. The t-test performed comparing the average number of students 

enrolled during the year to the average number of students present on any given day 

revealed a t value of 3 7 .30. A p value of O .00 was found for all t-tests run on attendance. 

The t-test results , t value of 92.77, for the minority students was moSt significant. These 

.: 11 d b the impact of Freshman results are extremely high. These results are 10 owe Y 

~6 64 Th t test performed on male 
Academy on female students. At-test revealed at=, · · e -

f th majority race was the 
students revealed a t value of 75 .59. The t value for students O e 

. t mobility rate that has been 
least significant at 57 .99. One must consider the 30 percen 

when considering these results. 
calculated by central office for this school, however, 
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There wa also approximately an addit ion of lOO stud 
ents from the year before Freshman 

Academy and the year after implementation. 

In contrast to the current study, Hendrix (2007) · . 
, m a study also usmg Middl 

y e 
Tennessee schools , found a s ignificant difference in att d 

en ance rates for females but no 

statistically signi ficant di fference in attendance rates form 1 f hm 
a e res an students or 

freshman students of either the majority or minority races Fo ..- 1 · r 1ema es, the Freshman 

Academy was shown to have a negative effect. Kimball (2007) found no difference in 

attendance rates in a study conducted using a North Carolina school as well. And a study 

conducted by Kelley (2010) also found no statistically significant difference of 

attendance rates when comparing schools with Freshman Academy to schools with 

traditional freshman classes. 

There were no statistically significant differences found in the promotion or 

retention rates of freshman students before in the traditional freshman class and those 

students who participated in Freshman Academy. In fact , the promotion rates are almost 

identical from one class to the next. Overall, there was a one percent increase in the 

retention rate after the implementation of Freshman Academy when comparing it to the 

year before implementation, but again, there was an increase of almost 100 Stlldents. 

Results of the Chi-Square test revealed Freshman Academy had no impact on males or 

females in terms of promotion or retention . Although the Chi-Square revealed no 

statistical difference for students of both the majority race and minority races , there was a 

d t ho participated in the 
two percent decrease in retention rates from the stu en s w 

t d. • h A ademy students. ra It1onal freshman class compared to Fres man c 
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These result are not supported by research A 
. study conducted by Letgers and 

Kerr (2001 ) revealed an increase in promotion rates . 
' even m schools with low levels of 

freshman Academy implementation. Similar results w £ 
ere ound by Chmelynski (7004) 

who found a 46 percent decrease in retention after fresh A 
man cademy was established in 

schools in Georgia. A study conducted by the United States d . 
epartment of Education 

using ten schools that used a high level of Freshman Academy 1·m 1 . 
P ementation showed 

an increase in promotion rates. A study by Kimball (2007) revealed that the promotion 

rates for a school in North Carolina were statistically significant for minority students but 

not statistically significant overall or for students of the majority race, males or females. 

Conclusions 

The results of this study are surprising in the area of promotion and retention 

rates but not in the areas of attendance and discipline. As a teacher in the building the 

years used in the study, more positive results were expected in the area of promotion and 

retention rates. Though there were mixed emotions concerning the new administrator, 

morale seemed to be high regarding the new Freshman Academy program. A Good to 

Great team had been organized to research and study successful Freshman Academy 

programs in the nation, and several key personnel visited schools in the nation that had 

seen positive results. The Freshman Academy was replicated using these programs. 

T 1 d ·nto a team of teachers . A 
eachers were separated into teams and students were P ace 1 

d t that had been targeted as 
summer bridges program had been developed and all stu en s 

b 
. . . d Th. rogram was designed to get 

emg at nsk for dropping out were reqmred to atten · is P 

ed in the ninth grade· In stuctents caught up so that they could be expected to SUCCe 

. . ded the first half day of school. 
addition, Freshman Academy students and parents atten 
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After a pre entati on by th e ad mini trator and the dist .b . 
n ut1on of student schedules 

rent accompanied their students fro m class to clas Th· ' 
pa s. is helped students learn their 

,ay around the buildi ng and gave both parents and stud t . 
~ en s an opportumty to meet 

' 
teachers . All Freshman Academy teachers were instructed t h d 

o an out a syllabus and to 

discuss classroom expectations. The teachers had established 
a common set of classroom 

rules and consequences . During the year, students who had participated in the bridges 

program were also partnered with a junior or senior peer mentor. The mentor was 

responsible for coaching the student and checking the use of binders, agendas, using the 

mentee 's schedule to design appropriate times to use the restroom and visit their lockers 

between classes, and to monitor mentee academic progress. In addition, during advisory 

times , teachers taught lessons on how to organize a binder, how to use an agenda, and test 

taking skills. In addition, students participated in team building activities to create 

positive relationships with peers and teachers. 

The impact of Freshman Academy on the promotion and retention rates on the 

Middle Tennessee high school studied was disappointing, but this particular high school 

had a promotion rate of 95 percent. This number is difficult to improve on. Moreover, 

there was an increase of almost 100 students from the first year studied to the second year 

f d t tained The school bad and there was a two percent decrease in the number o stu en s re · 

h . · th aunty even before the t e highest graduation rate and lowest dropout rate m e c ' 

. 1 e had been rezoned between 
implementation of Freshman Academy. Also , the schoo zon 

th d · ct on the results. e two years studied , and this could have ha an impa 

istical significance. This was 
The attendance rates indicated an extreme stat 

again there . . ~ both years . However, ' 
Surpnsmg since the attendance rate was 95 percent or 
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were almost 100 new students the second year after th . . 

e implementation of Freshman 

Academy. This increase in student enro llment could 
account for th · . 

e s1gruficance. Still the 
p va lue of 0 .00 was surprising with almost identical perce n 

n t es. An extreme statisJical 

signi fica nce was revealed when testing for attendance i t 
n erms of gender and ethnicity as 

well. Minority students in Freshman Academy were affected th 
e most and the academy 

had the least affect on students of the majority race. The impact ~ 
1 on 1ema es and males 

were approximately equal. 

Implementing Freshman Academy, especially at a high level, also had a great 

impact on discipline. This impact was more visible by viewing percentages. The impact 

of Freshman Academy on male students was most apparent with a 22 percent decrease in 

the number of discipline referrals. A change in administrative style could have greatly 

impacted these results. The administrator during the 2005/06 year, before the 

implementation of Freshman Academy, was more aggressive with disciplinary action. 

Students disrupting the learning environment were unacceptable and students would be 

removed from the classroom. The administrator during the 2007 /08 year, after Freshman 

Academy was implemented , was focused more on teacher's handling discipline within 

the classroom in order to keep students in the classroom as much as possible. The design 

f h · d · th mber of discipline 0 t e Freshman Academy also played a role m re ucmg e nu 

. Th. llowed students to feel referrals by creating more secure learning environment. is a 

engaged , giving them less of a reason to cause classroom disruptions . 

Recommendations 

. . hman Academy implemented at 
This study was conducted to detennme if the Fres 

. . . . r attendance , and/or promotion 
a Middle Tennessee high school has impacted discip me, 
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nd retention rates by co mpari ng a traditi onal fre h 
a man class to a Freshman A d ca emy 
cla the ea r afte r the program wa implemented B d 

. ase on the conclusions of this stud 
. y, 

tl1e fo llowing recommendations fo r practice and rese h arc are offered. 

Recommendations for Practice 

It is recommended that .the school system in Tenn 
essee explore the feasibility of 

implementing Freshman Academy . Implementation should be b d . ase on current findmgs. 

These academies should include elements such as summer program t h 1 d . s o e p stu ents with 

the transition , peer mentors, teaming teachers, and isolating the academy from the rest of 

the student body . A summer program should target students who are at risk of dropping 

out or who are likely to perform poorly academically. Peer mentors should be introduced 

during this time and should be an upperclassman assigned to one particular at risk 

freshman student. Designated times , perhaps during a homeroom or advisory time should 

be used fo r peer partners to meet. Peer mentors should be used to check and encourage 

academic progress, organization, and study skills. Creating teams of teachers has been 

proven to improve the relationships between students and teachers . This also helps 

teachers communicate about successful ways to handle individual student issues. Adding 

these programs has been proven to increase the success rate of the Freshman Academy· 

A d teams by volunteering only• 
Teachers should be placed on Freshman ca emy 

. . . d bout Freshman Academies 
Research suggests that teachers have a more pos1t1ve attitu e a 

Al Freshman Academy teacher teams 
when they volunteer to serve on the team. so , 

affiecting the program. This will also 
should be given autonomy to make decisions 

improve teacher morale. 
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Advi , ory time hould be used for teaching 
study skills ' organization skills 

oI1e11:e or career research, and any other top ic that Id . ' 
c - cou aide students in become more 

academic minded and focused on their futures Adv· 
. isory teachers need to est,ablish a 

aood relationship with students so that students feel ~ 
c com ortable approaching their 

advisor about troublesome issues . 

Meetings should be held in the spring of students ' eighth d . 
gra e years and dunng 

the summer prior to the ninth grade in order to introduce parents and students to the 

building, rules and consequences, and expectations. Parents and students should also be 

introduced to all programs, clubs , and sports offered at the high school to encourage 

students to become plugged in. Students who are involved in the school are less likely to 

drop out. In addition , the first day of school , typically a half day, parents should be 

invited to attend school with their students. Schedules for this day should be organized so 

that parents and students are able to meet with each teacher. Getting parents involved is 

an important element in a student ' s success. 

A credit recovery program should be used to help students earn any credits they 

are lacking as early as the beginning of the second semester of ninth grade. This will 

enable students to stay on track and not fall behind. Students failing any class after the 

. d c · al after school tutoring 
first nme weeks should be targeted and encouraged to atten spe 1 

h h Id be offered professional 
sess ions offered by teachers and/or students. Also teac ers s ou 

. . h t re fallino behind in classes. 
development in intervention strategies to assist students t a a 0 

Th . d · ng class methods. 
ese strategies should be taught as m classroom, un 
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Recomm endations for Further Research 

A this study was conducted in a school with a h. h .. 
ig mobility rate , it is 

recommended that the study be replicated in more schools •th 
1 

. . 
WI ower mob1hty. In 

y 

addition, studies should be conducted with schools using different levels of 

implementation . Much research conducted does not state what me h . 
asures sc ools studied 

have taken in their implementations of Freshman Academy. 

Since this study used data from three years ago , and another change in 

administration has occurred at the school studied, new research should be conducted 

using more updated data to show longitudinal effects in areas such as promotion and 

retention rates , number of submitted discipline referrals, and attendance rates. This 

research should include all new programs implemented as part of Freshman Academy in 

order to show the level of implementation. In addition, studies should be conducted in 

this county showing the effectiveness of Freshman Academy on ELL and special 

education students . 
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Novelllber 21, 2008 

Board of Education 

931,920-7819 

Sallie Annstron 'C.l 

Curriculum -& I . g, c:u.D. nstruction Direc 

621 Gracey Avenue Clatksvi.ll tor 
Fax: 931,910-9819 · e il:· . e, Tennessee 37040 

· -· . ma salhc.armsa~-..a.-..,.ag-. ... css.ncc 

Dear Ms. Woods, 
'fhe Research Committee Appn,ved your request ta conduct research in the 

effectiveness of Freshman Academy at Northeast High School. You m•Y now contact the 

principal for further permission. 

Yours, . 

~ 
Sallie A.rmStrong, Ed. D. 
Director of Curriculum and Instroction 



APPENDIXB 

Austin Peay State University Institutional Review Board 

Letter of Approval to Conduct Research with Modifications 

82 



Nfar. 3, 2009 

•-e Marie Woods 
Sherrt D. 
JS-02 Autumn -nve 
Clarksville, TN 37042 

RE· Your application regarding study number 09-008 Exarninin th Em . 
A~demY at Northeast High School in Clarksville-Montgomery io:ty ectiveness of Freshman 

Dear Ms. Woods, 

Thank you for your application for the study above. The Austin Peay IRB has • ed 
· · d · di th .c. • - review your application and has approve 1t pen ng e. 1ol1Qwmg clarification: 

, Please list the specific variables that will be provided to the researcher by the Clarksville 
Montgomery County School Sy~t_em. 

Once you have provided this informatio~ you are free to conduct your study. Yow study is 
subject tQ continuing review on or before Mar. 3, 20 I 0, unless closed before that date. Enclosed 
please find the_ forms to report when your study has been completed and the form to request an 
annual review of a continuing study. Please submit the appropriate form prior to Mar. 3: 2010. 

Please note that any changes to the study as approved inust be promptly reported and approved. 
Some changes may be approved by expedited review; others require full board review. If you_ 
have any questions or require further information, contact me at (221-7231; fax 221-6267; email 
whc(a),apsu.edu ). 

Again, thank you for your cooperation with the APSU IRB and the human research review 
process. Best wishes for a successful study! 

Sincerely, 

Charles R. Grab 
Chair, Austin Peay Institutional Review Board 

Cc:G 
ary Slewart, School of Education 
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'J 13 2010 
APO ' 

h ,...;e Marie Woods 
Seu, D. 
J502 Autumn nve 
Clarksville, TN 37042 

RE. Your application regarding study number 10-0 IO Examining th fli . 
. . tt· h S h l . . Cl . . e e ectiveness ofFreshm Academy at Northeast tg · c oo m arksvdle-Montgomery County. an 

Dear Ms. Woods, 

Thank you for your application for the stud_y above. The Austin Peay IRB has reviewed our 
application and has approved your study without further modification. Congratulations! y 

You are granted pennission to conduct your study as described in your application effective 
immediately. The study is subject to continuing review on or before April 13, 2011, unless 
closed before that date. Enclosed pleas.e fin<! the fonns to report when your study has been 
completed and the form to request an annual review of a c9ntinuing study. Please submit the 
appropriate form prior to April 13, 2011. 

Please note that any changes to the study as approved must be promptly reported ~d approved. 
Some changes may be approved by expedited review; others require full board ~vi~w. If you 
have any questions or require further infonnation, contact me at (221-7231; fax 221-6267; email 
grahcl@.apsu.edu). 

Again, thank you for your cooperation with the APSU IRB and the human research review 
pro~ss. Best wishes for a successful study! 

Sincerely, 

v ,;z~ 
Ch(lrles R. Grah 

Chair, Austin Peay Institutional Review Boar-0 

:c: G 
ary Stewart, College of Education 
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Stewart, Gary 

--From: 
Sent 
To: 
Cc: 

Stewart, Gary 
Thursday, March 10, 2011 8:57 PM 
Grah, Charles 
Stewart, Gary 

87 

Dr. Grah: 
on behalf of Mrs. Sherrie Woods, I am requesting an extension for her IRB approval # 10-010 for her Field 

study entitled, •Examining The Effectiveness of Freshman Academy at Northeast High School in Carksville
Montiomerv County. Additionally, we are also reque,mng the title be changed to ~it the na~ ()f tlle high schO()I 
and reference to the school system. The title we are requesting approval for this Reid Study is, "Examining the 
Effectiveness of Freshman Academy at a Middle Tennessee High School". 

· fl~~ Associate Professor 
Educational Leadership Studies 
Graduate Coord inator 
College ofEd ue2tion 
Austi n Peay tl1 te University 
93 1-22 1~782 
I ·1u1g@apsu.edu 
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Letter of Approval for Extension and Modifications to the Study and Title 



from: 
sent 

Grah, Char1es 
Monday, March 14, 2011 3:05 PM 
Stewart, Gary 

TO: 
cc: 
5ut,jtet 

Williams, Katie E; Institutional Review 8 d RE: _ oar . 

the requested changes and extension to IRB #10-010 Th'is ext . . 
1 

pprove · ens1on 1s good for 
a 14 2011). Should the project be completed before that date please b . ,, one year from today's date 
(Mar. , d . ,, ' su m1t a <::losed Study R H 

d 
will extend b_eyond that ate, please file a Request for Annual Revi ,, b h . eport . If collection 

of ata ew Y t e Mar. 14 anniversary. 

Sincerely, 
Buddy Grah, Chair 
Austin Peay IRB 

from: SteWart, Gary 
Sent: Thursday, March 10, 2011 8:57 PM 

--- -------- - --- ----------- - -

To: Grah, Oiartes 
cc: Stewart, Gary 
SUbject: 

or.Grah: 
On behalf of Mrs. Sherrie Woods, I am requesting an extension for her IRB approval # 10-010 for her Field 

Study entitled, "Examining The Effectiveness of Freshman Academy at Northeast High School in Oarbvill~ 
Montgomery County. Additionally, we are also requesting the title be changed to omit the name of the high school 
and reference to the school system. The title we are requesting approval for this Reid Study is, •examining the 
Effectiveness of Freshman Academy at a Middle Tennessee High School". 

~la,:,~ Associate Professor 
Educational Leadership Studies 
Graduate Coordinator 
College ofEducation 
Austin Peay State University 
931-221-6782 
!J.twartg@.11psu.edu 
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