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CHAPTER I 

INTRODUCTION 

Maey research studies have been concerned with school entrance 

age, and the issues related to early school entrance of bright chil

dren have provoked lively discussions for marzy- years. In 1957 Canis

key reviewed early literature on school entrance problems and found 

that concern existed in this cmmtry in the early part of the nine

teenth century (6, P• 3). 

Most schools now admit children according to strict chronological 

age criterion. Although, admission procedures ha.ve long been contro

versial, it now appears more important than ever before to seek resolu

tion of the issue. Since the main goal of primary education is to help 

the child to live to the fullest extent the natural life of a child, it 

is imperative that the relationship between chronological age and ma

turity, and the school curriculum be clarified (5, p. 292). But all too 

few persons appear to be conversant with the extent of society's crying 

needs for the more effective realization of the potentialities of the 

gifted -- those whose learning aptitude places them in the top five to 

ten percent of the adult population (2, P• 91). 

The needs of precocious children, the increasing demand for high 

level talent, the growilli tendency to prolong educational programs, the 

personal problems associated with delays of normal adult status for the 

gifted, and evidence regarding early ages of peak productivity all point 

to the necessity of early admission to school for the mentally advanced 

(6, P• 6). The use of only a chronological age differential for school 

admission should be critically examined. 
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Early s chool entrance is only one form of acceleration and has the 

advantage of six full years of education in elementary school rather 

than five which usually results in other methods of acceleration (1, P• 

87 ). It should be pointed out that if more children were accelerated, 

the accelerated child would feel less conspicuous (4, P• 276). The de

velopment of the intellectual ability of all children is fundamental to 

the achievement of the goals of American education. 

It has been widely accepted for some t:ime now that children should 

be taught what they are capable of learning as they become ready for it 

(3, P• 27). Learning is most successful when tasks are adapted to the 

mental capacity of the individual at his level of maturation (2, p. 91). 

There is general agreement among educators that a child should enter the 

first grade only when he is sufficiently mature or t•ready11 in four areas 

of development: social, emotional, physical, and intellectual. The cri

terion that is most widely used for establishing school readiness is 

chronological age. Chronological age is not necessarily synoeymous with 

any of the four developmental areas (7, p. 13). The objective of this 

study is to add evidence to the admission criteria of rigid adherence to 

chronological age vs. more flexible procedures. 

Statement of the roblem 

It was the purpose of this study to compare the effect of school 

entrance age on four recognition variables of the 507 students in the 

senior class at Clarksville High School during the 1967 - 1968 school 

year. The four areas of recognition were (a) academic recognition, de

termined by individual class rank; (b) teacher recognition, determined 

by membership in the National Honor Society; (c) social recognition, 
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determined by election to~""' sh 1 -v coo sponsored honor or office by their 

peer group; and (d) athletic recognition, boys only, determined by "let-

tering" in bodily contact or non-bodily contact sports during the senior 

year. 

Purpose of the Stud;y-

The purpose of this study was to compare the achievement of the 

four recognition variables attained by the 507 students in the senior 

class at Clarksville High School during the 1967 - 1968 school year in 

relation to their early, middle, or late birthdates in the year of 1950. 

Statistical analysis of the data collected was used to determine whether 

the students with late birthdays were handicapped in the achievement of 

the four recognition variables by the fact that they were younger than 

their classmates. 

Importance of the Stu.d;y 

The Tennessee State law now requires that a child be six years of 

age by September 30 to enter the first grade in the public school. In 

1965 the school entrance age was changed from December 31 by the General 

Assembly in accord with Public Acts of 1965, Chapter 303, Section 2. The 

plan was to move the birthdate required for school entrance from Decem

ber 31 at the rate of one month each year until 1968, when the require

ment would be that a child be six years of age by September 30 to enter 

the first grade in the public school. No provision for early school ad

mission for the academically talented or gifted child has been stipulated. 

Children whose mental age surpasses their chronological age are denied 

admittance to the first grade in a public school if their sixth birthdate 

occurs after September 30. Opportunity for early admission to the first 
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grade for the academically talented child occurs once in a child's life-

time. The scholastic achievement of children with late birthd.zys in 

compet ition with children with early or middle birthdates has become a 

pertinent problem for administrators, teachers, and parents. 

Limitations of the Study 

This study was limited to the senior class of Clarksville High 

School in the school year of 1967-68. The data concerning academic 

rank were calculated from grades made during the three previous years 

in high school and the first semester of the senior year. The other 

data collected were achieved by the student during the 1967 - 1968 

school year only. Intellectual, environmental, and motivational com

ponents were not determined. The study was further limited by the 

small group of students with September 1 to December 31 birthdates in 

1949, who did not enter the first grade until after their sixth birth

day. There was no detennination of the number of students or the birth

dates of those students who "dropped out" or were transferred from the 

senior class prior to the beginning of the second semester of the 1967-

1968 school year. Only students who were academically ranked after the 

completion of the first semester were included in the stu4Y. 

Hypotheses 

The null hypotheses were tested by statistical analysis of the data 

collected and are stated as follows: 

1. There is no significant difference in academic rank as deter-

rank Of Students with late birthdates as compared with mined by class 

students with early or middle birthdates. 



2 • There is no significant difference in teacher recognition of 

s tudents with late birthdates as compared with students with early or 

middle birthdates. 

3. There is no significant difference in social recognition of 

students with late birthdates as compared with students with early or 

middle birthdates. 

4. There is no significant difference in athletic recognition of 

boys with late birthdates as compared with boys with early or middle 

birthdates. 

Definition of Tenna 

1. Early birthdate or Group !: Students whose birthdate occurred 

from January 1 through April 30 of specified year. 

2. Middle birthdate or Group II: Students whose birthdate occurred 

from May 1 through August 31 of specified year. 

3. Late birthdate or Group III : Students whose birthdate occurred 

f rom September 1 through December 31 in 1950. 

4. Group III-A or ~-repeat: Students whose birthdate occurred 

from September l through December 31 in 1949; and who entered the first 

grade in the fall of 1956, after their sixth birthdate and have spent 

twe l ve years in grades one through t welve. 

5. Group I II-B or repeat: Student s whose birthdate occurred from 

September 1 through December 31 in 1949; and who entered the first grade 

in t he fall of 1955, after their fifth birthdate, and have spent thirteen 

years in grades one through twelve. 

6. Class rank: Referred to the academic position of a student com-

pared with the other 487 students who were r anked. The lowest number, 1, 
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indicated the highest rank; conversely the highest number , 488, indi 

cated the lowest rank . 

Source of the Data 

The birthdate data for this study- were obtained from the cumula

tive records, registration cards, guidance folders, and by interviews. 

The data concer ning academic class rank were obtained from Mr. Howard 

Thomps on, principal at Clarksville High School. The membership in the 

National Honor Society was obtained from the records in the guidance 

offi ce . Data concerning peer recognition were secured from the Clarks

ville High School annual and the secretaries of the various organiza

tions . Data related to athletic recognition were determined from the 

CHS annual and athletic coaches. 

Organization of the Study-

Statistical analysis of the data is presented in the form of 

tables in order to make the information more easily understood. Chap

ter I discusses the problem of the study. Chapter II presents a review 

of the previous research in the area of early school entrance and ac

celerat i on. Chapter III presents and interprets the data and tables 

formulat ed in the stuczy-. Chapter IT gives a summary, conclusions, and 

r econnnendations for further study-. 
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CHAPl'ER II 

REVIF)f OF PREVIOUS Rg3EARCH 

Many studies have b d een ma e concerning school entrance age. An 

opinion poll conducted and reported by~ Nation's Schools in 1955, 

showed that about half of the school superintendents of the country 

(52 .9%) were favorable "in theory" to entrance based on mental, physi

cal, and emotional maturity. However, because of practical problems, 

such as test unreliability, parental opposition and lack of funds, it 

was considered best to retain chronological age as the single control 

f or admiss i on (28, p. 3). The problem has never lacked controversy. 

Terrnan's notable continuing studies of his gifted child group have 

added impressive new evidence for the value of rapid progress in school 

of able young people (8, p. 228). Many others have recommended that 

superior pupils should progress more rapidly through school and college 

enabling them to graduate from high school at age seventeen rather than 

eighteen (19, p. 99). Miman 1s findings indicated that the bright pupil 

can profit from ~nding less time in the elementary school grades and 

using the time saved for advanced studies in high school and college 

(23, p . 276). 

A report by Durkin revealed a majority of bright pre-school readers 

achieved higher in reading after only five years of school instruction 

than non-early readers of the same intellectual level who have had six 

years of instruction. The evidence indicated the advantage of learning 

to read at an earlier chronological age (5, P• 80 . ). 

A. Edward Ahr's study of a early school admissions program begun in 

1959 reported 97% of the early entrants as average or above in relation 
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to their older peers in intellectual abili·t~ (l, 5) 
J p . 23 • Research by 

Norman , Clark , and Bessemer found achievers were significantly younger 

than nonachievers (26 , p . 122) . 

The Educational Policies Commission believes the practice of accept

ing six as the normal school entrance age is obsolete. All children, the 

report continued, should have the opportunity to go to school at public 

expense beginning at the age of four (7, P• 1). Nimnicht, Sparks , and 

Mortensen's findings indicated a significant relationship between IQ and 

academic success in the first grade. Bright children did better regard

less of chronological age. There was also a significant relationship be

tween the father's occupation and the child's school success; and between 

the child's sex and school success -- girls tended to achieve at a higher 

level. Results appeared to show that the variable most commonly used • 

age - was the least reliable and that IQ scores, the father occupation, 

and t heir sex could be used to more accurately predict success in the 

first grade (25, P• .34). 

The research of Elizabeth H. Stokes in the comparison of underage 

and overage children emphasized the need for a flexible school entrance 

age based on readiness. The data indicated the need for other criteria 

in addition to chronological age to indicate readiness to enter school 

(33, P • 90). 

Conversely, carter stated the chronologically older child appeared 

to have the advantage in academic achievement over younger children when 

given the same school experiences, but felt factors other than intelli

gence and age have operated in the case of same nonnal age children to 

retard norm.al academic achievement (4, p. 91). Halliwell supported the 
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position that a.rly entrance t o firs t gr ade did result in lower achieve-

ment thr0ughout the grades when comparisons of achievement with control 

group entrants were made with later entrants (10, p . 400). Research by 

A. Mont gomery Johnson s howed that success in reading seemed to be posi

tivel y associated with older entrance. This appeared to be true regard

less of abi lity level (Jli , p . 385). 

However, the findings of Brzeinski, Harrison, and McKee reflected 

emerging psychological theory and recent research evidence indicating 

that children profi t from early education stimulation (3, p. 24). Isaacs 

reported that many schools have for years recognized that some children 

were ready for reading instruction, before the regular entrance age, and 

have pennitted early enrollment (13, P• 73). Gallagher and Kazrinka have 

pointed out that follow up studies of early entrants, usually found them 

doing better than the average child in their grade. Similarly good re

ports have come from other studies in Nebraska, Massachusetts, and Penn-

sylvania (13, P• 73). 

Evidence by McCandless indicated that very superior children have 

tended to benefit in all areas from effective and discrete application 

of the special techniques· that have been used in their education. Among 

the listed techniques was early school admission according to psychologi

cally and physically sound criteria (20, P• 374). 

In contrast, the findings of Halliwell and Stein concluded that pu-

pils who entered school early were significantly poorer in academic ac

hievement than were pupils who entered school later. They further pointed 

out that despite the fact that the~er pupils were significantly in-

. ils i·n _,_ost every academic area evaluated, that 
ferior to the older pup cU,.lU 
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when the raw scores were converted t 

o grade equivalents , the mean grade 

equivalent of the younger pupils was still above grade level. This 

would seem to indicate that although such pupils might do well in com

parison with the older pupils of less ability , they would not do nearly 

as well as older pupils of similar ability (11, P• 638). 

Jones found many indications that age alone was an inadequate gauge 

of school accomplishment (16, P• 108). All of the research evidence of 

the twentiet~ century vigorously opposed forcing formal instruction upon 

children at an early age, stated Helen Heffernan (12, P• 60). A study 

covering f ourteen years of children admitted to kindergarten before five 

years of age found that among those who were not hand picked for early 

entrance , 25.3% were below average or had repeated a grade (32, P• 231). 

A s tudy of acceleration by King made in three outstanding midwest 

school districts pointed out the success of acceleration in meeting the 

academic needs of gifted children (17, p. 262). Schwartz I s research on 

readiness reported that readiness was a developmental stage in the growth 

period, not an age (30, P• 83). 

At t he turn of the century, Dewey and Patrick challenged the idea 

of a f ixed age for school admission. Evidence accumulated since their 

day has added support to their belief (29, P• 18). Durkin has found the 

lower IQ child had a distinct advantage over those of similar IQ if he 

l earned to read early. She added that this would seem to question the 

notion that reading instruction should be postponed for the child with 

a r elativel y lower IQ {6, P• 128). 

Results of a questi onnaire f rom 749 educators revealed fifty percent 

d ~-,~ years of more rapid progress than usual for the favored one an one-i.Ld,.1.J. 
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ifted (34, P• 122 ). Witty commented that during the past thirty years, 

acceleration or grade skipping had again d ai b an ag n een proposed as a 

desirabl e way of meeting the educational needs of the gifted. As early 

as l 933 findings showed moderate amounts of acceleration seem justified -

especially in the lower grades (35, P• 22 8). Birch felt that early ad

mission to first grade seemed to combine most of the favorable features 

associated with acceleration and to minimize unfavorable features (2, 

P• 87 ). 

A report of the study of the Brookline, Massachusetts, Program of 

Early Admission to Kindergarten, initiated in 1932 and evaluated in 1956, 

has provided the following conclusions: (a) 'J!he scholastic superiority 

in elementary school of underage children continued and increased through 

high school. (b) Underage accelerates engaged in a significantly larger 

average number of extra curricular activities. (c) Underage exceeded 

their fellows two to one in the matter of honors, awards, etc. (d) Sie

nificantly larger percentage of underage graduates sought and gained ad

mission to colleges. {e) Study of early school entrance practice for 

children who demonstrated their maturity showed that they were not handi

capped when compared with the average of their older classmates and was 

the ideal means of making initial provision for individual differences 

(28, p . 24). 

An outstanding study of the Early Admissions Program in Evanston, 

Illinois, indicated that carefully chosen children who were accelerated 

compared favorably with others who were older in the grades in which 

they were located (28, P• 34). The report of the Early Admission Pro-

. Minn lis Minnesota concluded that this type of acceleration gram in eapo , , 
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was adapted to meet the needs of gifted children . Most of those who 

were allowed to enter were generally successful and maintained their 

superiority (28, P • 41) . Researchers of the Twelve Years of Early Ad

mission St uay in Nebraska (28 , p . 50), stated that, "would that we could 

be assured that as many of our regular entrants would adjust and progress 

as well in school as do the early entrants•" 

One of the chief arguments against early school admission is that 

it places the child in competition with older pupils and thus adds to 

his problems of social adjustment. Research does not always support 

this position. Minnan found accelerated students scored as high as the 

non-accelerated students on The California Psychological Inventory- used 

for measuring social adjustment, not only on the test as a whole, but on 

the four major divisions of the test as well (23, p. 276). He further 

stated that holding back the capable child could result in loss of in

terest, in poor work habits, and a general ly poor attitude toward learn-

ing. 

Ahr reported that the ratings of social, emotional, physical, and 

motor development indicated that early entrants were average in these 

areas when compared with regular entrants in top classes (1, P• 235). 

The findings of Stokes indicated that chronological age was not the most 

important criterion for social acceptance, but the intellectual level 

of underage children appeared to be a more important criterion for social 

acceptance (33, P• 84). 

Johnston's findings indicated there was no significant difference 

• al d · tment of accelerated students and their older classin the emotion a JUS 

mates, but that the differences between the boys and girls were highly 
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significant in this area (14, p . 387) . In a later stuey he stated that 

groupings of older and younger students slightly improved the accel erated 

students opportunity for personal i t y and social develo?11ent (15, p. 219). 

Findings by Pielstick showed that selectively accelerated gifted pupils 

achi eved as well as thei r older classmates who were of equal ability and 

did not usually suffer personal or social ill eff ects (27, P• 126). 

In contrast, King concluded from results of his study that younger 

entrant s were likely to show more indications of poor personal and social 

adjustment in school (18, p. 336). Medinnus observed that later adjust

ments of a child might well be affected by early school failure experi

ences (22, p. 68). 

Since Terman' s longi tudinal studies it has been generally accepted 

that gifted students will show superiority in measurable dimensions such 

as physical development as well as social and emotional adjustment (9, 

p . 39). Carter stated the factor of chronological age had more effect 

on boys in relation to success in school (4, p . 102). Mirman found more 

girls than boys should be accelerated. Girls did not encounter the so

cial problems that some boys do, and girls did not mind being among the 

younger members of a class (23, p. 276). Smith reported that using the 

"aver age" for children of the same sex and chronological age as a base, 

t he gifted children i n his study had a superior physique as demonstrated 

by earlier walking and talking and above average weight, coordination, 

endurance , and general health (31, P• 370). 

This summary of some of t he relevant research describes pract ices 

• b r of communities in which early admiss i on policies and results 1.n a nwn e 

have been t r i ed and f ound successful. The f i ndings of scient ifically 
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conducted, authenticated research have repeatedly indicated Illaizy- devel-

opmental f actors other than chronological age are involved in readiness 

for school, and conversely many factors other than chronological age are 

related to a child not being ready for school. Research on acceleration 

through early admission to school is overwhelmingly favorable although 

there are some well documented research findings that may be considered 

negative . It may be concluded from t he research quoted that early ad

mission policies , carefully administered by a qualified staff and adapted 

to the needs of the connnunity is a promising solution to meet the needs 

of academically talented children. 



CHAPTER BIBLIOGRAPHY 

1. Ahr, A. E. nEarly School Admission: One Distri ct's Experience.
11 ~ Elementar;,: School Journal , 1967, 67 (February), 231-236, 

2. Birch, J • W • "Ear ly School Admis sion of Ment ally Advanced Chil
dren . " Exceptional Children, 1954, 21 (December), 84-87. 

3. Brzeinski, J. E., Harrison, M. Lucile, and McKee, P, nshould 
Johnrzy- Rea~ in Kindergarten?" A Report on the Denver Experi
ment. National Education Association Journal 1967 56 (March) 23-27. --------- ____ , , ' 

4. Carter, L. B. " The Effect of Early School Entrance on the Schol
astic Achievement of Elementary School Children in the Austin 
Public Schools. " Journal of Educational Research., 1956, 50 
(October), 91-103, -

5, Durkin, Delores. 11A Fifty Year Report on the Achievement of Early 
Readers." ~ Elementary School Journal, 1964, 65 (November), 
76-80. 

6. Durkin, Delores. "Keeping Abreast in Research. 11 ~ ~ Kappan, 
1962, 44 (December), 128. 

7. Educational Policies Commission, ''Universal Opportunity for Child
hood Education. 11 Washington, D. c., National Education Asso
ciation of t he United States. The Education Digest., 1966, 
(September), 1-4. -

8, Flesher, Marie A., and Pressey., s. L. "Wartime Accelerates - Ten 
Years After," Journal of Educational Psychology, 1955., 40 
(April), 228-238. -

Gall h r J J and Roga-e W "The Gifted. 11 Review of Educa-9. ag e , • • , o , • ) ,.,,.,__ - --
tional Research, 1966., 36 (February, 37-55. 

10. 

11. 

12. 

Halliwell, J. W. "Reviewing the Reviews on Entrance Age and School 
Success. rt The Journal of ijducational Research, 1966, 59 (Ma;r
June), 395-401. 

d St · Belle W "A Comparison of the Achieve-Halliwell J • W • an e1.n, • · Re ding Rel ted and t f Early and Late School Starters in a a 
:~-R~ading Related Areas in Fourth and Fifth Grades• n Ele
mentary English, 1964, 41 (October), 631-639. 

":Pressur e To Start Fonnal Instruction Early.it 
Heffernan, Helen, . 1960 37 (October) 57-60. 

Childhood Education, , , 

th Gifted Preschool Child Be Taught To 
13 • Isaacs , Ann F • "Sh?uldd C~ild Quarterly 196 3, 2 (Summer ), 7 3-77 • Read?" The Gifte __ , ' 

16 



l.4 . Johnston, A. M. "School Entrance Age.1 
40 (March), 384-387. Childhood Education, 1964, 

15 . Johnston! A. M. nEffect s of Multi-Grade Grouping." Childhood Edu-
cation, 1963, 40 (December) 219. ---- -

16 . Jones, E. s ., and Ortner, G. K. wAdvanced Standing for Superior Stu
dents• " Journal ~ the National Education Association 1954 
43 (February), 107-loo." ----~..;.;;;;.;.;..:;.;;;.;;.;;,;, ' 

17 . King • F • M • n Acceleration in Our Schools. 11 Education 1967 87 
( January), 259-262. ___ , ' 

18 . King , Inez. B. "Effect of Entrance Age into Grade One Upon Achieve
ment in Elementary School. 11 Element}?" School Journal of Edu-
cational Psychology, 1962, 53 (April, 93-100. - -

19. Klausmeier, H.J., and Ripple, R. E. "Effects of Accelerating Bright 
Older Pupils from Second to Fourth Grade." Journal of Educa-
tional Psychology, 1962, 53 (April), 93-100. - -

20. McCandless, B. R. "Should a Bright Child Start to School Before 
He's Five?•t Education, 1957, 77 (February), 27-30, 

21. McQueen, Mildred. "Earzy Childhood Education." SRA Research Report. 
The Education Digest, 1968, 28 (February), 370-375. 

22. Medinnus, G. R. 11Parental Q-Sort Descriptions of Five Year Olds as 
Predictors of First Grade Adjustment." The Journal of Educa-
tional Research, 1953, 57 (October), 68-71. - -

23. Mirman, N. "Are Accelerated Students Socially Maladjusted-?11 Ele
mentary School Journal, 1962, 62 (February), 273-276. 

25. 

26. 

Newland, T. E. ttEssential Research Directions on the Gifted." 
Exceptional Children, 1955, 21 (May), 292-296. 

Nimnicht, G., Sparks, J., and Mortensen, J. 11 Is There A 'Right' 
Admission Age?" Education Digest, 1963, 28 (May), 34-35. 

Norman R n Clark Betty P., and Bessemer, D. 11. "Age, Sex, IQ, 
a.:id Achi~vement'Patterns in Achieving and Nonac.hieving Gifted 
Children." Exceptional Children, 1962, 29 (November), 116-123. 

· d Childr n and Learning Experiences•" The 27. Piel.stick, N. L. "Gif~e 0 _ e h l963 57 (November) 125-lJO. 
Journal of Educational nt:searc , ' ' 

28. ( ) 'lEarl School Admission for Mentally Ad-
Reynolds, M • C ~ Ed.". A Revi~w of Research and Practice• The 

vanced Children. t· nal Children National Education Asso-Council for Excep 10 ' 

ciation. 1962. 

17 



30 . 

31. 

33 . 

Rowland, T • D., and Nels on, C. C. 110ff to School--At What Age?11 

The Elementary School Journal, 1959, 60 (Oct ober) , 18-24 . 

Schwartz , Hilda O. "Readiness - A Prerequisite f or Thinking . 11 

Education, 1962, 83 (October ), 82 - 83 . 

Smith , D. W • "Identifying Gifted School Age Children. 11 Education, 
1963 , 83 (February) , 370- 374 . 

Smith, Nila B. "Early Reading : Viewpoints . u Childhood Education, 
1965, 42 (December), 229-232. 

Stokes , Elizabeth H. "The Relationship of School Entrance Age to 
Sociometric Status, Mental Healt h, and School Attitudes i n 
Intellectually Superior Children." Doctoral Disser tation, 
North Texas State College, 1960. 

34 . Wilson, F . T. "Educat ors Opinions About Acceleration af Gifted 
Students •11 School and Society, 1954, 80 (October), 120-122. 

Witty P . 11Programs and Procedures for the Education of the Gifted 
Children. 11 The Journal of Teacher Education, 1954, 5 (September), 
210-232 . - -

18 



CHAPrER III 

PRESENTATION AND INTERPRETATION OF THE DATA 

There were 507 students in the senior class of Clarksville High 

School in Clarksville, Tennessee, during the 1967-68 school year. Nine

teen students were not academically ranked, the remaining students were 

ranked from 1 to 488. This study was concerned with the 373 students 

born in 1950 and the 87 students born in 1949. Table I gives the num

ber of academically ranked students born in each year. Table II gives 

the number of students with birthdates in 1950 and in 1949. 

TABLE I 

NUMBER OF ACADEMICALLY RANKED STUDENTS 

Year of 1950 1949 1951 Years Entrance Total 
Birth prior to Age 

1949 Unlmown 

Nwnber 373 87 5 17 6 488 

TABLE II 

NUMBER OF STUDENTS wrm BIRTHDATES IN 1950 and 1949 

Group I Group II Group III Total 1950 
(early) (middle) (late) 

Girls 58 67 66 191 
182 Boys 62 ~ __§!± --

Both 120 123 130 373 

Group II Group TII-A Group III-B Total 1949 Group I 
(repeat) (early) (middle) (non-repeat) 

8 10 10 34 Girls 6 
15 53 Boys 20 15 3 - --- 25 87 - 13 Both 26 23 
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The students in Group llI, whose birthdates are from September 30, 

1950, through December 31, 1950, would not now be permitted to enter the 

first grade until after their sixth birthdate according to the present 

Tennessee state law. The 1950 Group nr (late birthd~) students were 

statistically compared with 1950 Group I (early birthday), 1950 Group n 

(middle birth), and 1949 Group IlI-A (non-repeat) students to determine 

if there was a significant difference in the achievement of the four 

recognition variables: {a) academic recognition, determined by indi

vidual class rank; (b) teacher recognition, determined by membership in 

t he National Honor Society; (c) social recognition, detennined by elec

t i on t o any school sponsored honor or office by their peer group; (d) 

at hletic recognition - boys only, determined by "lettering1t in the bodily 

contact sport of football, or non-bodily contact sports of basketball, 

baseball, tennis, track, or golf. 

(a) Academic Rank Recognition Variable: The class rank of each 

student was calculated by the school officials frcm the grades made dur

ing the first three and one-half years in high school. Table m indi

cates the mean of the academic class rank of each of the groups included 

in the study. 

TABLE III 

MEAN OF ACADE21IC CLASS RANK 

1950 1950 1950 1949 1949 1949 1949 
Year I n III I II III-A Ill-Bl 

Girl.a 157.07 203.10 195.59 3o6.58 412.25 246.95 315.10 
Boys 266.63 183.58 269.82 370.68 361.91 295.33 323.07 
Both 213.68 194.21 232.14 355.88 379.41 258.12 319.88 
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As shown by Table llI the highest mean rank score , 157 ,07, was 

earned by the 1950 Group I (early birthday ) girls and t he lowest mean 

rank score, 412 .25, was earned by the 1949 Group I I (middle birthday) 

girls, who had repeated a grade . The lowes t mean rank score earned by 

boys, 370.68, was by the 1949 Group I (early birthday), who were the old

est boys wit h birthdates i n 1949 and 1950. These data suggest that t he 

additional months of chronol ogical age were not advant ageous in relation 

to earning a higher class rank. The mean rank score for those students 

who transferred or dropped out after the beginning of the second semester 

of t he 1967-1968 school year was 381. 74, lower than any mean score earned 

by the groups included in the study. 

The Kruskal..J«allis one-way analysis of variance by ranks was used 

f or testing the difference between independent groups with varying num

bers of cases per group. The following fonnula for determining the H 

quantity was used (1, P• 378): 

12 
m 

g 

_ 3 (N>+l) 

After re-ranking the three 1950 groups from 1 to 373 the computed 

value of the H statistic was 15,577. The number of degrees of f reedom 

. . . 5 99 for 2 df at the 5% level of sign:ifi-was t wo. S1.I1Ce chi square is • 

. t d Th mean of the re-ranked. cance, the null hypothesis was reJec e • e 

6 f Group II (middle birth-Group I (early birthdate) was 189, , the mean o 

III (late birthday) was 201,0. 
day ) was 172.4, and the mean of Group 

1 t the significant differences 
Further analysis was performed to oca e 

among t he three groups• 
li d to test for significance of 

The Kruskal-Wallis test was app 8 

{ ]y birthday) and Group III (late 
difference between 1950 Group I ear 
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birthday ) • The 1950 Gr oups I and III were ranked from l to 250. Quan-

tity H was calculated to be 7 884 i t h 
• w one degree of freedom. Since chi 

square is 3. 34 for one df at t he 5% l evel of signifies.me, the null ey-

pothesis was rejected. Group III (late birthday) had a significantly 

lower mean rank than the Group I (early birthday). The mean of Group I 

(early birthday) was 122 .4 and the mean of Group III (late birthday) was 

130 .26. 

To compare 1950 Group II (middle birthd.ey) and Group Ill (late birth

day ), Kruskal-Wallis analysis of variance was applied to the ranking from 

1 to 253. Quantity H was computed to be 17 .935. Since chi square is 3.84 

with one df at the 5% level of significance, the null hypothesis was re

jected. Group III (late birthday) had a significantly lower mean rank 

than the Group II (middle birth~). The mean of Group II (middle birth

day) was 117. o, and the mean of Group III (late birthday) was 136 .5. 

To examine the difference between 1950 Group III (late birthday) and 

1949 Group III-A (late birthday, non-repeat), the students were rankea 

from 1 to 143. The calculated value of the H statistic was 5. 735 with 

one df. Since chi square is 3.84 for one df at the 5% level of signifi

cance, the null hypothesis was rejected. The 1949 Group III-A (late birth

day, non-repeat), had a significantly lower mean rank than the 1950 Group 

III (late birthday). The mean of 1950 Group III ( late birthday) was 72 • 01, 

and the mean of 1949 Group III-A (late birthday, non-repeat) was 78.73. 

Statistical analysis showed a significant difference in the academic 

mean rank of the 1950 Group III (late birthday) when compared with the 

1950 Group I (early birthday) and 1950 Group II (middle birthday) • This 

analysis determined that the students with late birthdays were disadvan

taged in t he academic rank variable when canpared with their older 
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classmates born the s ame Year . This would indicate that chronological 

age is one impor tant Variable to be considered in setting school admis 

sion policies . However, statistical analys i s showed a signif icant dif-

fe rence in the mean cl ass rank favoring the 19.50 Group rn. (late birthdq) 

students when they were compared with their classmates, the 1949 Group 

III-A (late birthday, non-repeat) students, who were born a year earlier 

and were "held out
1
t and not allowed to start the first grade until they 

were approaching t heir seventh birthdate. This significant difference 

i s particularly pertinent since these students with the higher mean class 

rank are the very students with late birthdates who would not now be per-

m1 t t ed t o enter first grade, if their sixth birthda;y occurred after Sep-

tember JO, according to the present Tennessee state law. 

Table rv shows the number and percentage of students from each of 

the groups whose rank score placed them in the upper one-fourth of the 

class or ~ . Table V indicates the number and percentage (£ students 

f rom each of the groups whose rank score placed them in the lowest one

f ourth of the class or Q4. The percentage in each group was calculated 

by divi ding the total number of students in the group into the number of 

students from that group whose rank score placed them in the specifiea 

quartile. 

T.ABIE IV 

NUMBER AND PERCENTAGE OF STlTDENl'S IN Q:i. 

1950 1949 

I II III I II III-A III-B 
N % N % N % N %, N % N % N % 

Girls 28 48 .28 19 28.36 25 37 .88 11.6.67 0 o.o 2 20.0 1 10.0 
Boys 9 14.52 21 37.50 1117.19 0 o.o 1 6.67 1 33.33 3 20.0 
Both 37 JO .BJ 40 32.52 36 27.69 1 3.85 1 4.34 3 23.08 4 16.0 
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TABLE V 

NUMBER AND PERCENTAGE OF STUDENTS IN ~ 

1950 1949 

I II III I II III-A ID-B 
N :t, N :ti N ~ N " N ;6 IN '.' N I 

Girls 4 6.90 1116.42 10 15.16 2 33.33 6 75.00 3 30.00 2: 20.00 
Boys 15 24 .19 4 7.14 21 32.81 11 55.oo 9 60.00 1 33.33 8 53.33 

Both 19 15 .83 15 12 .20 31 23.84 13 50.00 15 65.22: 4 30.77 10 40.00 

Chi square was used to test for the significance of difference in the 

number of students from the 1950 Group I (early birthday), Group II (mid

dle birthday), and Group III (late birthday) whose rank score placed. them 

in the f irst quartile. Chi square was calculated to be 7 .359. Since chi 

square is 9 .49 with 4 degrees of freedom at the 5% level of significance, 

the findings show that there is no significant difference in the nwnber 

of students from each of the three 1950 groups in the upper one-fourth of 

the class. These data further indicate that the students with late birth

days have not been handicapped by their chronological age in earning aca

demic rank scores placing them in the top one-fourth of their class, since 

slightly more than one-fourth of these students are in the upper quartile. 

It is assumed that these students are the brighter late birthd~ children 

and t hat they are capable of successfully competing with older classmates 

scholastically. 

Chi square was used to test for the significance of difference in 

t he number of students from the 1950 Group I (early bir
th

date), Group II 

(middle birthdate), and Group III (late birthdate), whose rank score 

fourth quartile. 
Chi square was computed to be 10.642. 

placed t hem in the 

49 
. . nificant at the 5% level of significance 

A chi square value of 9. is sig 
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with 4 df • This result indicated that there wno 

"""'a significant difference 

1n the number of students with late birthdates who earned scores in the 

lowest fourth of the class and the number of t d t s u en s with early and. mid-

dle birthdates who earned scores in the low st f th f e our o the class. This 

suggests that chronological age is one factor that may hinder school pro-

gress f or some students. It is assumed that those in the lower group are 

the least academical.J.y alike students. Again the difference between boys 

and girls is obvious with fewer girls in the group than would be expected, 

but more boys than would be expected. 

There were 27.69% of 1950 Group III (late birthday) in the top one

fourth of their class and 23.08% of 1949 Group III-A (late birthday, non

repeat) in the upper one-fourth of the class. The 1950 Group III (late 

birthday) had 23.84% in the lowest quartile, and JO. 77% of 1949 Group III-A 

(late birthday, non-repeat) were in the fourth quartile. Such data sug

gest that just 11holdingn children out of school until they are a year older 

does not provide a clear advantage. 

Examination of the data further suggests that the boys were less able 

to compete than the girls. It is interesting to note, however, that there 

was a smaller percentage of the early birthdates or oldest boys in the 

first quartile, with the middle boys having the largest percentage of thejr 

group in the top quartile. The expected frequencies were too small to test 

for the significance of difference by sex. These data again suggest the 

need to consider factors other than chronological age in setting school 

entrance policies. 

l 
ank of 1950 Group III (late birthday) was 

Although the mean c ass r 
c I ( arly birthday) and 1950 (mid-

significantly lower than the 19/0 Group e 
. . tant to note that the two students 

dle birthday), it is considered llllpor 
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who tied for fi rst rank in the class of 507 had late 1950 birthdates. 

Seven of the t op ten in class r ank in the cl ass of 507 were Group III 

(late birthdates) • Four wer e girl s and three were boys. Such data in

dicate the need for some cr iteria other than chronological age as these 

students woulq have been prevented from entering school until a year later 

if the present law had been in effect. 

(b) Teacher Recognition Variable: Membership in the National Honar 

Society was determined by faculty election. Seventy of the 507 students 

were elected as members. Table VI gives the nmnber of members in each 

group. 

TABIE VI 

NUMBER OF STUDENTS IN NATIONAL HONOR SOOIETY 

Year 1950 1950 1950 1949 1949 1949 1949 
I II nI I II III-A. III-B Total 

Girls 16 13 16 0 0 1 0 46 

6 11 6 0 0 1 0 24 Boys - - - -- - - -
Both 22 24 22. 0 0 2: 0 70 

Chi square was used to test for the significance of differences be-

d I II Chi square was computed to be .234. tween the 1950 Groups I, II, an • 

A chi square of 5.99 is significant at the 5% level of confidence with 2 

df, t herefore, the null hypothesis of no significant difference in the 

three g~oups was accepted. 

f the students with 1949 birthdates who The data show that none 0 

members of the National t 1 grades were spent thirteen years in the we ve . 
t other than chronological age is 

Honor Society, impl ying that some fac or 
further point out that the stu-

significant in t his variable• The data 1 . al 
. dv taged by their chrono ogic 

dents with late birthdates are not disa an 
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in aining r cognition through membership in the National Honor So-

ci ty . A total of 46 girls and 24 boys f r om all groups was elected. to 

membership in the National Honor Society . This further supports t he 

position that the sex variabl e i s another fac t or to be considered in 

resolving school admission policies. 

(c ) Social Recogniti on Variable: This variable was determined by 

election to any school sponsored honor or office by the peer group. ~ 

one credit for recognition was given per student even though many students 

had sever al recognitions. A total of 79 students were recognized by their 

peers . Table m gives the number of members in each group. 

TABLE VII 

NUMBER OF STUDENTS WTI'H son.AL RECOONITION 

Year 1950 1950 1950 1949 1949 1949 1549 Total 
I II III I II III-A III-B 

Gir ls 12 15 21 0 0 2' 1 51 

9 8 2 0 l l 28 Boys 7 - - - --- - -
Both 19 24 29 2· 0 3 2 19 

~ 

Chi s quare was use d to test for the significance of differences be

I Chi square was calculated to be tween the 1950 Groups I, II, and II • 

. f 5 991 is significant at the 5% level of confidence 1.369. A chi square o • 

Th ull hypothesis of no significant differ-with 2 degr ees df freedom. en 

ence in the three groups was accepted • 

. d that 22 31% of 1950 Group III (late 
Further calculations determine • 

. 'on 19.51% of 1950 Group II (middle birthdate), 
birthdate) had peer recogmti , % of 1949 Group III-A (late 
15.83% of Group I (early birthdate), and 23.07 

th t the 1950 Group III ('late 
) Th data show a birthdate, non-repeat • 8 
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birthdat e) gained more recognition as a group than did the ear'.cy and. 

middle birthdate groups • However , it was considered important that the 

oldest group of non-repeat ers, the 1949 III-A group, received the high

est per centage of peer recognition. Apparently, age is not an important 

factor as t he youngest and oldest of the four experimental groups re

ceived the most recognition . It is of interest to note that the girls 

had more recognition than did the boys. 

(d) Athletic Recognition Variable: (Boys only) This variable 

was determine<i by "lettering'' in the bodi:cy contact sport of football, 

or non-bodily contact sports of baseball, basketball, tennis, track, or 

golf . Table VIII gives the number of boys in each group. 

TABLE VIII 

NUMBER OF STUDENTS LETTERING IN SPORTS 

-

Year 1950 1950 1950 1949 1949 1949 ~ Total 
I II III I II III-A III-B 

NBC 4 7 4 2 2 1 1 21 

BC 3 7 4 2 2 0 0 16 

NBC & B( 0 0 2 1 2 0 0 5 

Total 7 14 8 4 4 1 1 39 

Percent ll.2 25.0 12.5 20.0 17.4 

-US ed to test for the significance of differences be Chi square was 

III • The 1949 groups could not be tested as the tween 1950 Groups I, II, 

. Ch' square was computea at 3.431. 
expected frequency was less than five• 1 

A chi square of 5.99 is 5~ 1 l of significance with two significant at ~ eve 

11 hypothesis of no significant dif
degrees of freedom, therefore, the nu 

d The analysis showed no 
f ere nee in the three groups was accepte • 
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significant difference between the roups, indicating that a late birth

date had not been a disadvantage in earning athletic recognition. 
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CHAPTER IV 

SUMMARY , CONCLUSIONS , AND RECOMMENDATIONS 

FOR FURTHER STUDY 

SUJ!llllary 

The purpose of t his study was to compare the effect of school en

trance age on four recognition variables of the 507 students in the 

senior class at Clarksville High School during the 1967-1968 school 

year . The four areas of recognition were (a) academic recognition, de

termined by individual class rank; (b) teacher recognition, determined 

by membership in t he National Honor Society; (c) social recognition, de• 

termined by el ect ion to any school sponsored honor or office by their 

peer gr oup; and (d) athletic recognition (boys only), determined by ttlet

t ering11 i n bodil y contact or non-bodily contact sports during the senior 

year . Stati stical analysis of the data collected was used to determine 

whether the s tudents with late birthdates were handicapped in the attain

ment of the f our recognition variables by the fact that they were younger 

than their classmat es, who had early and middle birthdates • 

Chronol ogi cal age is now virtually the only factor considered in 

admitti ng chil dren to school in most areas, and obviously is one cri

terion t hat should be considered. The objective of this study was to 

add evidence to t he need for more flexible criteria rather than rigid ad-

herence to chronological age• 
. d f the cumulative records, The data for t his study were obtaine rom . 

folders and records, high school annual, 
registration cards , guidance 

. f various student organizations. 
school principal, coaches and secretaries 0 
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Th dat cone rnin academic rank were al ul 

c c ated from grades made during 
the first three and one-half years · hi h 

in g school, through the first se-
mester of the senior year . The th d 

o er ata collected were attained by the 
student during the 1967-1968 school year oniu. In 

•~ tellectual., environmental, 

and motivational components of the students =er t d t . 
" e no e ernu.ned. 

The null hypot heses that there was no s ignificant difference in aca-

demic class rank, in teacher recognition, in social recognition, and in 

athletic recognition (boys only), of students with late birthdates when 

compared with students with ear~ or middle birthdates of the same year, 

were investigated. The data were tested by statistical ~sis. 

Eighty-seven students born in 1949 and 373 born in 1950 were divided 

into seven groups according to their birthdates. The other forty-seven 

students either had birthdates in 1951, birthdates prior to 1949, had an 

undetermined school entrance age, or were not academically ranked in the 

class. 

The Kruskal-:Wallis one-way analysis of variance by ranks was used. to 

test for the significance of difference in the mean academic class rank 

scores earned by students with early, middle, and late birthdates in 19$0. 

The value of H was significant at the 5% level which led to the rejection 

of the null hypothesis. The test was again applied to test the differ

ence between the late and early birthday groups; and between the late and 

middle birthday groups of 1950. Quantity H was significant in both analy

ses. The null hypothesis of no significant difference in academic rank 

of students with late birthdays as compared with students with early and 

The late birthdate students had a si~middle birthdays was rejected. 

cantly lower class rank than either of the other two groups. 
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The d.iff er nee betw en academic mean rank 

scores of students with 
1950 late birthdays and students with 1949 l at e birthdizys, who had not 

repeated a grade , was t ested. The factor H was significant at the 5% 

level which led to the rejection of the null h~~oth i Th 
•v~ es s. e students 

wit h 1949 late birthdays who had not repeated a grade had a significant:cy 

lower mean rank than the younger students with late birthdays in 195
0

• 

Further study of class rank was conducted by determining the mun-

ber and percentage of students from each of the groups in the upper one

fourth (Q1 ) and t he lowest one-fourth (Q4 ). Chi square was used to test 

for t he signif i cance of difference in the number of students with ear'.cy, 

middle and late birthdates whose scores placed them in the first or fourth 

quartile. There was no significant difference. The null l'zypothesis of no 

difference in the representation of students from the three groups was ac

cepted. 

The variable of teacher recognition was. determined by election to 

member ship in the National Honor Society. Seventy of the 507 students 

were el ected to membership by the faculty. Chi square was used to test 

for significance of differences in membership in the honor society be-

twee n the early., middle, and late birthdate groups of 1950. Chi square 

factor was not significant at the 5% level of confidence. The null hy

pothesis of no significant difference in teacher recognition of students 

with early ., middle., and late birthdates was accepted. 

Seventy-nine students were awarded social recognition by their peers. 

f •~nificance of differences in social rec-Chi square was used to test or Bl.a 

. d 1 t birthdate groups of 1950. The 
ogni t ian of the early., middle, an a e 

. . . t t the 5% level of confidence• 
quanti ty of chi square was not s1.gmf1.can a 
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The null hypothesi s of no s ignificant diff 

erence in social recognition 
of s t udents with early, middle, and late b. 

irthdates was accepted. 

Chi square was again used to test for th . . 
e significance of differ-

ences in the at t airunent of the athletic reco •t· . 
gm ion variable between the 

early, middle, and late birthwzys of groups of 1950 • There was no sic-
nificant difference. Consequently the rmll h the 

' ypo sis of no si~icant 

difference i n athletic reco~tion of students wi·th ear,,., 
..-, middle and late 

birthdates was accepted. 

Conclusions 

There are some highly interesting and possibl.J" significant observa

tions which can be noted about these data. Some of these observations 

agree in many areas with the results reported in other research. 

1. Academic rank recognition variable: The highest mean rank score 

of the seven groups was made by girls with early birth~s in 1950, not 

by the group who had 1949 birthdates and who entered school when they 

were approaching their seventh birth~. The lowest mean rank score of 

the seven groups was earned by girls with middle birthdates in 1949 who 

had r epeated a grade. This differs from some research findings which in

dicate that boys usually are disadvantaged by a combination of chronologi-

cal age and their sex. 

The lowest mean rank score of boys was earned by the 1949 early birth-

day group, who were the oldest boys with birthdates in 1949 and 1950. 

These data suggest that the additional months of chronological age alone 

was not advant ageous in relation to earning a higher class rank. The mean 

dr d out after the be-
rank score for those students who transferred or oppe 

67 1968 school year was lower than 
ginnj_ng of the second semester of the 19 -

~nv of the groups included in the stuey--. 
arzy- mean score earned by ...... .., 



35 
The statistical]y s ignificant difference 

in the mean academic rank 
scores between the early, middle and l at birth . 

' e dates in 1950 would in-

dicate that chronological age is one import t 
an Variable to be considered 

in setting school admissions policies. However, statistical analysis 

showed a significant difference in the mean clas ank f 
s r avoring the 1950 

late birth~ students when they were compared with th • la eir c ssmates, 

the 1949 l ate birthday students, who were born a year earlier and were 

ttheld out" and not allowed to start the first grade until they were ap

proaching their seventh birthday. The fact that the group of students 

who were a full year younger than their classmates were able to academi

cally surpass the older group by earning a statistically significant 

higher mean class rank strongly indicates that chronological age is not 

the only factor or the most important factor to consider in establishing 

school entrance age policies. This significant difference is particular-

~ pertinent since these students with the higher mean class rank are the 

very students with late birthdat es who would not now be pennitted to enter 

the first grade , if their sixth birthday occurred after September JO, ac

cording to the present Tennessee state law. 

Al though the mean class rank of the late birthdays in 1950 was sig

nificantly lower than the early and middle birthdates in 1950, it is con

sidered important to note that the two students who tied for firS t rank 

in the class of 507 had late 1950 birthdates and that seven of the top 

ten students in the class had late 19.50 birthdates • Such data i ndicate 

the need for s ome criteria other than chronological age for school entrarx:e, 

de t would have been prevented 
as approximately three-fourths of these stu n s 

te if the present law had been in 
from entering school until a year la r 

effect at the time of their school entrance• 
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The number and percentage of student .p 

s .i. rom each birthday group 

~hose rank scores placed them in the upper and lower 
quartiles pro

vided pertinent information. The 1950 late birthdate group had 37 .88% 

of its girls in the upper fourth, and 17 .19% of its boys in~- These 

data su,ggest that t he boys were disadvantaged by the combination of 

their sex and chronological age. However, the girls with 1950 late 

birthdates have almost ten percent more of their group in the upper 

f ourth when compared with the 1950 middle birthdate girls, their older 

classmates , suggesting that a factor or factors other than chronologi-

cal age were operating• The 1950 early birthdate girls have the largest 

percent, 48 .28, in ~he top fourth of the class, suggesting that chrono

logical age is an important variable to consider; however, the boys fran 

the same ear]y birthday group have the lowest percent in Qi, tending to 

strengthen the position that chronological age is not the only factor in

volved in academic success. The large percentage of students with late 

birthdates in the upper fourth of their class, especially girls, rein

forces the position that academically talented students can success~ 

compete and many- times surpass their older classmates in academic achieve-

ment. 

In examining the lowest fourth of the class, the data reveal that 

with t wo exceptions, the 1950 middle birthday girls and 1949 middle birth-

day girls who have repeated a grade, the boys have the largeSt percent in 

Q4. These data tend to point out that the sex of the student is possibly 

one criteri on to be considered in setting school admission policies. In 

contradiction, however, it is noted that the middle birthdate boys have 

. th lowest quartile the second lowest percentage in e 

highest percentage in the highest quartile. 

as well as the second 
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The lack of significant difference in the 

teacher recognition, 80 _ 

cial r ecognition, and athletic recognition variables 
reveal that chrono-

1 ' cal e has not been a dis d t ogi a van age to the student with the late 

hd This evidence · birt ay • is contrary to one of the chief arguments used 

against early school admission that the child will b h 
e andicapped socia.J.:ey. 

The data show that a total of 46 girls and 24 b f eys ram all groups 

were elected to membership in the National Honor Society. The difference 

in the selection of boys and girls for this honor further supports the 

position that sex and not just chronological age is a factor involved in 

school achievement and teacher recognition. 

Even though there were no statistically significant differences in 

the social recognition, the findings are that the 1950 late birthdate 

students gained more recognition as a group than did the ear~ or middle 

birthdate students. This further indicates that the students with late 

birthdates were not at a disadvantage in gaining recognition from their 

peers. It is of interest to note that the girls had more recognitions 

in all groups than did the boys. 

The results indicate no statistic~ significant difference in the 

athletic recognition variable for boys. However, 18% of those with 1949 

birthdates, who had repeated a grade, had achieved athletic recognition 

as compared to 16. 75% with 1950 birthdates. This implies that the older 

student has only a slight advantage in the achievement of the athletic 

recognition variable• Again the middle group of 1950 boys excelled, first 

. . . . i aining athletic recognition, 
in gaining academic recognition and then n g 

contradicting the position that boys are handicapped by their sex. 
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It is recommended that further study b 
e done in the area of early 

school admission . Marzy- fact ors other than t h . . 
e rigi d chronological age 

requirement need consideration in pl~nni n~ h 1 - - ~ sc oo admission policies. 

The ungr aded pr imary is an exciting new concept th t h 
a sows potential 

benef i t for all children, the slow l earner as ll 
we as the gifted. Its 

objective is to insure that provisions are made to meet individual dif-

f erences (5, P .4].), and its emphasis allows each child to progress at 

his own l evel (1, P• 76). 

Some procedure must be followed for admitting children to the first 

grade and a f ixed entrance age policy at least has the virtue of being 

easi ly and impartially administered.. Such a policy should be tempered 

with flexibility and informed professional judgment and augmented by' a 

growing pool of information about the success of youngsters in the in

dividual di str ict (3, p . 26). 

Some bright children do not seem ready for early school entrance. 

Deci sions on acceleration should be made only after careful considera

tion of the student• s physical, social, emotional and intellectual de

velopment. Education should meet the needs of all children and those 

children judged re~dy for earJ.y __ school entrance by a qualified staff 

should have the opportunity to develop their potential. 

It is increasingly clear that our nation cannot afford to be waSta

ful of manpower in any f orm. Mor e people of high ability are needed now 

than ever befor e . If bright children can be educated at earlier ages 

than is now the case, or if t hey can be carried to higher levels of pro-

1 1 •ng age there are ob-
ficiency without a general change in schoo eavi ' 

. and uality of the work forces 
Vious and important gains in the size q 
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of the nation at the most complex l evels H 

• UJnan time is irrecoverable 

and if an individual enters his prof ession later than necessary or with 

less t r aining than he should have, there is ob i 
v ous waste '4 3·) \. , p. • 

The fact that parents are willing to pay f th f 
or e irst year of 

schooling f or their children in order to avoid the necessity of their 

losing one year of school indicates the importance of the ear4r school 

entrance problem. Only parents financially able to pey- for the first 

year in a private school for their children can take advantage of the 

policy of allowing children to enter the second grade in public school 

when they did not meet the chronological age requirements for first grade 

entrance. Consequently, children from lower socio-ecooomic levels are 

forced to wait regardless of their individual readiness or potential. It 

is commonly accepted that one of the greatest wastes of intellectual tal

ent occurs in the lower economic classes. It is this group, also, which 

would need to enter employment as early as possible for financial reasons 

(6, P• 89). Worcester has estimated that if three percent of school chil

<iren could save one year each by acceleration, our country would have ,a:1nea 

for its use more than 1,000,000 years of its best brains in a single gen-

eration (4, P• 3). 

Early admission of mentally advanced children to first grade is a 

very promising and exciting educational procedure and it is a constaz:it 

challenge to find new ways to help every child develop his potential. 
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