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CHAPTER I 

THE PROBLEM 

INTRODUCTION 

Numerous current efforts to evaluate and upgrade the 

education of the culturally disadvantaged child are being 

made. Increasingly, educators are proposing that one of the 

reasons why teachers are largely ineffective in teaching the 

culturally disadvantaged child is that they have tried to 

superimpose their middle class values upon a group whose 

values and attitudes are somewhat different from their own 

values. 1 

Since the rapid migration of southern Negroes and 

rural whites will increase the number of culturally disad

vantaged children in the cities to one in two children by 

1970, the importance of teachers' developing a fresh outlook 

toward these children is apparent. 2 

1Allison Davis, "Teaching Language and Reading to 
Disadvantaged Negro Children," Elementary English Journal, 
XLII (November, 1965), 793; Bruno Bettelheim, "Teaching the 
Disadvantaged," NEA Journal, LIV (September, 1965), 8; 
S. M. Miller and Frank R1essman, "Working Class Subculture: 
A New View," Social Problems, IX (Summer, 1961), 96; 
John N. Beck et al., Teaching the Culturally Disadvantaged 
Pupil (Springfield: Charles C. Thomas, 1965), p . 23. 

2Frank Riessrnan, The Culturally Deprived Child (New 
York: Harper and Brothers, 1962), p. 1. 
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STATEMENT OF THE PROBLEM 

The purpose of this study was to investigate teach

ers' attitudes toward the culturally disadvantaged children 

in their classes. 

The population sample was all fifth grade teachers 

in Clarksville, Tennessee public schools. 

2 

The writer chose to include for study the following 

ques tions to see how they were related to teachers' atti

tudes: 

1. Do experienced teachers exp ress attitudes of 

favorability or unfavorability toward culturally disadvan

taqed children? 

2. Do teachers who have had special training or 

inservice work to p repare them to teach culturally disadvan

taged children t end to score mo re favorably or unfavorably 

on the attitude scale? 

3. Do teachers who have a higher pe rcentage of 

culturally disadvantaged children in their classes tend to 

score more favorably or unfavorably on the attitude scale? 

4. Do teachers who have a higher educational level 

express attitudes of favorabi lity or unfavorability toward 

culturally disadvantaged children? 

SIGNIFICANCE OF THE PROBLEM 

In these times when muc h emp hasis is being placed 

upon upgrading the teaching of the culturally disadvantaged 
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children , many studies are being made concerning the tech

niques of t eaching t his group . Altho ugh s eve r al educators 

have mentioned t he i mportance of teachers ' att itudes toward 

these c h ildre n, to da t e no sign i fica nt p ub lished s tudy on 

this s ubject has be en f ound by the investigator. It is 

believed by the i n ve st igator tha t any study which might 

o ffer insight i n to this p rob lem or encourage further inves

tigat i on may be significant. 

ASSUMPTIONS AN D LIMITATIONS OF THE STUDY 

This study was limited to the fifth grade teachers 

i n the Clarksville City Schools. It was the investigator's 

studi ed opinion, however, that the respondents represented 

teachers of a variety of middle class and culturally deprived 

children, so that within the limits of this study the sample 

was satisfactory, though s mall. 

The attitude scale used in this study was selected 

from a previous research study. 3 It may have certain limi

tations, but it was assumed for the purpose of this study 

t h at the scale measured the attitudes it sought to measure 

a nd t hat teachers would be truthful in their responses. 

It was assumed by the investigator that the respond

e n ts had a concep t of what "culturally disadvantaged child" 

3s ara L . Bein, "An Attitude Scale for Teachers of 
Cul tural l y Deprived Chi l dren, " (unp ublished Master's thesis, 
University o f Lo uisvi l l e , 1 966). 



meant. The t e achers in Clarksville, Tennessee, public 

s c hools know who the culturally disadvantaged children are 

be cause these children have been identified . Not wishing to 

become entangled in complex definitions, the investigator 

left this point of definition up to each respondent. 

DEFINITION OF TERMS 

4 

In this paper the followin g terms were used inter

changeably: culturally deprived, educationally deprived, 

culturally disadvantaged, educationally handicapped, working 

class, lower class. Recognizing that these terms imply 

different shades of meaning, the investigator used them 

interchangeably, following the practice of the definitive 

work of Frank Riessman. 4 No particular difference in meaning 

was intended in this paper. 

Attitude, in this paper, was intended to be con

strued as a system of beliefs, feelings, and predispositions 

to action which become interrelated and tend to remain 

rather constant. 5 

Quartile, in this paper, was construed as one of the 

four parts in which an item or score falls. 6 

4 · . t 1 Riessman, op. ci ., p •• 

5oavid Krech, Richards. Crutchfield, and Egerton L. 
Ballachey, The Individual in Society (New York: McGraw-Hill 
Book Company, 1962), pp. 137-140. 

6Frederick E. Croxton and Dudley J. Cowden, Applied 
General Statistics (New York: Prentice Hall, Inc., 1941), 
pp . 211-212 . 
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ORGANIZATION OF THE STUDY 

The population for t he study was the fifth gr ade 

t e achers in the Clarksville, Tennessee, public schools. The 

investigator chose this population because it was believed 

to include a fair sample of teachers. Due to a limited 

amount of time, the investigator assumed that this group 

gave a cross section of teachers. 

The attitude scale was selected from a previous 

research study. 7 The attitude scale with a demographic data 

page (found in Appendix B) was submitted to all the fifth 

grade teachers in the Clarksville, Tennessee, public schools. 

The data were presented in the form of tables in 

order to make the information more easily understood. 

Chapter I discusses the problem of the study. 

Chapter II includes a review of the literature on the middle 

class value system. Chapter III includes the design of the 

study . Chapter IV includes the presentation and analysis of 

the data. Chapter V includes the summary, conclusions, and 

recommendations derived from the study. 

A copy of the letter sent to the teachers , question

nai r e , and demographic data sheet are included in the 

Appendixes. 



CHAPTER II 

REVIEW OF THE LITERATURE 

Educators today are challenged to meet the educa

tional needs of all youth. In the classroom they face slow, 

average, and above average learners; also, learners from 

lower, middle, and upper class homes. Students from average 

and upper class homes seem to have had their educational 

needs met by today's schools. However, those children from 

lower class or low income homes seem to be creating a frus

trating atmosphere within the classroom in many schools. 1 

In order to initiate this study, the researcher 

reviewed the literature relating to the middle class value 

system and the lower class or culturally disadvantaged child 

which often are in conflict with each other. 

LITERATURE ON THE MIDDLE CLASS 
VALUE SYSTEM 

One of the most comprehensive discussions of the 

middle class value system is by Albert K. Cohen. He noted 

1Harry L. Miller, Education for the Disadvantaged 
(New York: The Free Press, 1967), pp. 97-163; Benjamin S. 
Bloom et al., Compensatory Education for Cultural Depriva
tion (New York: Holt, Rinehart and Winston , Inc., 1965), 
~20-28 ; Hugh C. Black, "Pestalozzi and the Education of 
the Disadvantaged," The Educational Forum, XXXIII (May, 1969), 
511-521; Staten w. Webster (ed.) , The Disadvantaged Learner 
(California: Chandler Publishing Co . , 1966), p . 477; Mario 
D. Fantini et al., The Disadvantaged (New York: Harper and 
Row , 19 6 8 ) , p • 3 0 4. 
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t ha t amb ition is considered a middle class value. This 

often means a long-term aspiration toward a difficult-to

achieve goal. The middle class child is instilled with the 

competitive spirit and urged to "get ahead . " 

7 

The middle class family also places emphasis on the 

value of indi vidual responsibility. Resourcefulness and 

self-reliance are urged. Outstanding performance of almost 

any kind is praised, as the middle class puts greater 

emphasis on the cultivation and possession of skills. 

Industry, thrift, and the ability to deny oneself immediate 

satisfaction to achieve a more long range goal are culti

vated. This puts much emphasis on planning and thought and 

favors leaving nothing to chance. 2 

The middle class value system also rewards good 

manners and other social amenities. Making friends and 

getting along with one's peers is important. The middle 

class person must learn to control many of his feelings, 

particularly physical aggression and violence. Leisure 

time must be spent constructively; recreation must be 

wholesome; hobbies are valued. Although sharing is 

encouraged, middle class values emphasize the right of the 

owne r to do wha t he wishes with his belongings, regardless 

2Lester D. Crow et al., Educating the Culturally 
Disadvantaged Child (New York: David McKay Company, Inc., 
1966), p . 102. 



o f the family and other primary g r o up re l ations.3 Property 

also becomes a r ewa r d o f a chieveme nt and mus t b e c a red for 

conscientiously. 4 

Although not all of the foregoing values a r e com

p l ete l y foreign to all lower class children, most of them 

are pertinent to the subject, especially in the light of 

Frank Riessman's early work. Almost all statements made 

by other authors also appear in Riessman's book, and since 

h is work p redates most of the others, it seems likely that 

his work has stimulated much of that of the others. 

LITERATURE ON THE CULTURALLY DEPRIVED 

8 

Much literature is written about the subject of the 

culturally deprived child; and much of it casts him in a 

negative or uncomplimentary light with many "can'ts" and 

"don' ts. " 

Frank Riessman has done a great deal of research on 

the culturally deprived individual. From research which he 

and the Ford Foundation have conducted, it has been estab

lished that in 1960 one out of every three children in 

America's large cities was culturally deprived, and it is 

3Frank Riessrnan, Th e Culturally Dep rived Child (New 
York: Harp er and Brothers, 1962), p . 8. 

4Albert K. Cohen, Delinq uent Boys: The Culture of 
t he Gan g (Gl e ncoe, Illinois: The Free Press, 1955), 
pp . 7 3-1 09 . 



est i mated that by 1970 t he re may be one depri ved child for 

every two enrolled in school in these large cities. 5 

Basil Bernstein has conducted research on the lan

guage development of the culturally disadvantaged child . . 

9 

He has further pin-pointed some of the developmental aspects 

of t he lower c l ass chi ld' s language patterns. The child's 

group uses a different mode of language. It is a limited 

form of language use which discourages the speaker from 

verbally elaborating subjective intent and progressively 

centers around descriptive rather than abstract concepts. 6 

This "restrictive" language gives the child a lan

guage environment characterized by short, grammatically 

simple, often unfinished sentences stressing active voice ; 

repeated use of conjunctions ; little use of subordinate 

clauses ; inability to hold a formal subject through a speech 

sequence; rigid and limited use of adjectives and adverbs; 

constraint on the self-reference pronouns; frequent use of 

the pe rsonal p ronouns; frequent use of statements where the 

reason and conclusions are confounded to produce a cate

goric statement; frequent use of "sympathetic circularity" 

or use of "Wouldn't it? You see? You know?"; many idiomatic 

phrases or sequences ; "the individual qualification is 

5 . . 1 Riessman, op. cit., p .. 

6Basil Bernstein, "Language and Social Class, " 
British J ournal of Sociology, XI (September, 1960), 271. 
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i mplicit in the sentence organi zation ; it is a language of 

implicit rne aning ."7 A child who learns t his r e stricted 

l angua ge at home must learn a d i f f e r ent "e l aborate " language 

at school. 8 

It is suggested t hat t here are many reasons why he 

c annot lea rn readily . There is a lack of an educational 

t radi tion in t he home . Growi ng out o f t his, the ch i l d ha s 

insuff i cien t language and reading readiness skills. As a 

resul t of his l i mited experience with formal language, 

people wrongly think he is non-verbal. 

Riessman feels the following characteristics stand 

out when f a ced with the culturally deprived learner: 

1. Culturally deprived students seem to exhibit 

slow learner characteristics. The cause of their learning 

slowness is not a lack of mental ability but a lack of a 

learning environment in the home which will aid them in 

the school learning situation. 

2. A culturally dep rived learner may look no differ

ent t han the average or above average student; therefore, he 

cannot be picked out by simply looking over the class. 

3. The y have a feeling of inability to get an 

adequate educa tion. 

7Thi s i s a compi lation of Bernstein's work as quoted 
i n Robert J. Hav i ghur s t's "Who A.re the Socially Disadvan
taged? " Journa l o f Negro Education, XXXIV (Winter , 1965), 43 . 

8rb i d . 



4. They want education more for utility than for 

knowledge . 

5 . They do not understand how to achieve a higher 

education. 

6. Their reading is ineffective. 9 

11 

Riessrnan states additional characteristics as found 

in Sc hool Life: 

7. They have inflexible opinions. 

8. They feel the world is responsible for their 

misfortune rather than themselves. 

9. They are slow in performing intellectual tasks. 

10. They cannot express themselves in the language 

of the middle class which speaks in abstract ideas. 

11. They lack academic know-how which includes the 

ability to listen and take tests. 10 

The lower class child also has an inadequate motiva

tion to pursue a long-range educational career, and he has 

a poor estimation of himself. He feels antagonism toward 

the school and teacher, although it is now believed that he 

has a more positive attitude towa rd education t han was 

previously supposed. 11 Poor health, improper diet, frequent 

9Riessman, op . cit., p .14. 

1°Frank Rie ssman, "The Culturally Deprived Child: A 
New View," School Life, XLV (April, 1963), 6-7. 

ll 1 d' . d . h . d Joe A. App e, Rea ings in E uca,ting t e Dis a van-
taged (New York: A Division of Associated Education Service 
Corporation, 1968), p . WIKSA. 
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moving, and noisy homes throw up further road blocks.12 

He probably lacks certain ski lls which make it 

difficul t for him to get a job, p r epare for an interview, 

fl· 11 t f t · d 1 · l3 ou orms , answer ques ions, an isten well. 

On the other side of the ledger are some pluses for 

the culturally disadvantaged child . Slow learners are not 

necessari l y poor learners. However, they are likely to be 

ignored in the ordinary classroom and become discouraged. 

They t ypically work slower and require more examples before 

arriving at conclusions or forming concepts. 14 They are 

unwi lling to jump to conclusions or to generalize quickly. 

Exceptions to the rule bother them. They prefer the con

crete to the abstract. Even though the motor or physical 

approach is more time consuming, they do learn with this 

approach. These children usually need a warm-up period, 

but then they work tenaciously. They tend to be extro-

verted, not being able to look inward easily. 15 ~ 

Another 

dimension to their verbal ability becomes apparent in con

versations with their peers and often in role-playing 

situations. 

12 Riessman, "The Culturally Deprived Child: A New 
View," pp . 4-5. 

13Allison Davis, Social Class Influences Upon 
Learning (Cambridge: Ha rvard University Press, 1948), p. 12. 

14 Riessman, The Culturally Deprived Child, pp. 63-70. 

15susan w. Gray et al., Before First Grade (New York: 
Teachers Col lege Press, Columb ia University, 1966), p . 7. 



In order to t ake advantage o f these educational 

s trengths we must conside r the possibil ity of discovering 

13 

a new kind of talent characterized by differ ent ways of 

learning and thinking, instead of the old ways which appear 

to have a middle class model in mind. We must consider a 

genuine pluralism, where children of diverse backgrounds 

would be encouraged to develop very differently in light of 

their specific s trengths and particular learning styles. 16 

The family of the culturally deprived child plays a 

significant role in his development. It t ypically consists 

of many children and several parents or parent substitutes. 

It of fe rs protection, but the children are not overprotected. 

Although there may not be a real sense of security, the 

child is offered cooperativeness and mutual aid. There is 

freedom from self-blame and accompanying guilt. A physical 

style of reacting, including the ability to express anger, 

is present . An enjoyment of games and cars is shared with 

other members of the family. However, he will probably 

also share crises such as illness, death, unemployment and 

· 1 ubl 1 1.·n hi's li'fe. 17 marita tro es ear y 

Since individuality is discouraged, there is less 

jealousy and competitiveness among the siblings, and they 

16Riessman, The Culturally Deprived Child, p. 109. 

17oavis, op. cit., PP · 65-69. 
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learn to en J·oy e ach other's company. Ph · 1 · ysica punishment 

is a maj or s ource of discipline but this does not deter 

aggressive behavior. House work and training usually start 

later than with t he middle class child , usually when it can 

pay off more readily. 18 Davis observes that "the family's 

demands upon t he infant itself differ significantly between 

the middle class and lower class. 1119 

The motivation of the culturally disadvantaged child 

presents a large problem area. Davidson and Lang suggested 

that mi ddle class teachers tend to give preferential treat

ment to the middle and upper social economic class pupils 

and to withhold rewards from pupils of the lower economic 

clas s. 20 The lower class child does not achieve as well as 

the middle and upper class child partly because of motiva

tion. It is likely that the lower class child will have 

negative perceptions of his teachers' feelings toward him, 

and these will lower his efforts to achieve in school and/or 

increase the probability that he will misbehave. Poor 

achievement will aggravate the teachers' attitudes toward 

18 Riessman, The Culturally Deprived Child, p. 36 . . 
19 

Davis, op. cit., p. 12. 

20 Hilda Taba , Teaching Strategies for the Culturally 
Disadvantaged (Chicago~ Rand Mc~ally & Co., 19~6), P· 13; . 
Sidney w. Tiedt, Teaching the Disadvantaged.Child (N7w York. 
Oxford University Press, 1968), p. 3; Teaching.the Disadvan
taged Young Child, Compilation of Sele~ted Articl7s ~rom 
Young children (Washington, D. c.: National Association for 
the Education of Young Children, 1966), p. 26. 
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hi m and so the ci rcle goes . The · t · Y poin up a positive corre -

lation bet ween children ' s pe r cept 1·ons o f t eachers ' feeli ngs 

t owa r d t hemselves (t he childr en ) and t he chi l dr en' s percep-

ti ons of themse lves . The more f avorabl y the chi ld perceives 

h i mself, the more positive will be his perception o f t he 

teacher's fee ling toward him. There is also a positive 

corre l a tion between t he favorable perception of the teachers' 

feeli ngs and good academic ach ievement and classroom 

b h 
. 21 e a vior. 

Another motivation p roblem has its source in the 

school. The school expresses the mores of the group to which 

i t be longs rather than the ideals to which it adheres. 

Teachers are seen as stereotypes of ethnocentrism and 

autocracy. Both they and the children have a feeling of 

loyalty to their own group and a hostility to those who 

threaten it. This makes for a situation which is debili-

. d h . . 1 1 22 tating to both an harms t e motivation eve. 

A recent study attempts to determine the opinions of 

373 teachers on the views of Frank Riessman's work. Teachers 

were as ked to agree or disagree with seventy-eight state

ments selected from Riessman's The Culturally Deprived Child; 

t he selected statements fell into four categories: 

2leele n H. Davidson and Gerhard Lang, "Children's 
Perceptions of Their Teachers' Feelings Toward Them," Journal 
of Experimental Education, XXIV (December, 1960), 107-117. 

22M. M. Hughes, "Teacher Behavior and the Concept of 
Se lf," Childhood Educ ation, XLI (September, 1964), 29-33. 



1. 

2 . 

3. 
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The background and personality of t he child. 

The teacher of the culturally deprived child. 

Classroom procedur es and pupi l management tech-

niques for the cul tura lly deprived child . 

4 . Cur r i culum, school organization, and s chool 

administration i n t he culturally deprived school. 

The majority of teachers t ested agreed with fifty

nine o f the s tatements, disagreed with nineteen, and did not 

feel knowledgeable enough to judge seven. The investigator 

concluded t hat further research was warranted to determine 

whe ther some of Riessman's conclusions needed revision or 

whether some teachers needed re-education. 23 

Sub tle forms of discrimination in the schools also 

work against the culturally disadvantaged child. Reading 

texts are typically less tuned to the interests of the dis

advantaged . Parent-teacher associations patronize or ignore 

t he underprivileged parents. Intelligence tests are quite 

i nvalid for these children. School psychologists and guid

ance counselors frequently underestimate the possibility of 

t he economically underprivileged going to college. Friend

ship c lique s and clubs do not favor the culturally deprived. 

The t eachers' unfavorable images and expectations militate 

23p J Groff "Culturally Deprived Children: 
Opinions of. Te~chers ~n the Views of Riessman, 11 Exceptiona l 
Children, XXXI (October , 1964 ) , 61 -65. 



against the r e s pect and encouragement needed by t he 

child . 24 

17 

The va rious forms of covert discrimination lower the 

cultural l y deprived child's aspiration level. He is over

wa rned away from professional jobs. A soft approach is 

of ten adopted which talks down to him, assumes he lacks 

i ntel l ectual curiosity and conceptual ability, lowers 

a cademic standards, and takes for granted he is not inter-

t d . l . 25 e s e in earning. 

The picture is not all bleak. The school and 

teachers can do much to help the culturally deprived. A 

fresh approach to the appraisal of ability is needed. The 

teacher needs to forget the intelligence quotient and look 

again at the student. Early identification of the student's 

problems and strengths and more adequate guidance are 

possible. The raising of the cultural level can be attempted 

as well as the raising of educational achievement. Emphasis 

on developing an adequate self-concept in the child and the 

resulting raising of the aspirational level and educational 

. h 26 sig ts are necessary. 

24Riessman, The Culturally Deprived Child, PP• 17-18. 

25 rbid., pp. 19-23. 

26 "Th Culturally Deprived Child in Morris Krugman, e 
School, " NEA Journal, L (April, 1961), 23-24. 
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The present limiting curriculum threatens the cul

tur ally de prived child and impedes his fullest growth since 

it vio l ate s some basic principles of education; e.g., 

recognizing individual differences, starting where the 

learner is, linking vicarious experiences with first-hand 

experiencing, motivating more adequately, and the sharing of 

planning between the pupil and teacher. 27 

Certain curriculum areas could be utilized more 

effectively. They include emphasizing health education; 

improving human relations through study of all peoples and 

cultures; widening recreational opportunities; enlarging 

social services; widening participation in group living 

and civic affairs; extending opportunities for creating; 

improving economic stability through improved personal and 

vocational knowledge; extending knowledge of cultural 

heritage; offering opportunities to discover children's 

talents and abilities; utilizing life situations to enlarge 

meaning ; developing ability to think and solve problems; and 

motivating learning in general. 28 

After further consideration of the intelligence 

quotient, Frank Riessman found that even taking an intelli

gence test is a social situation and needs the establishment 

27 oeborah Partridge Wolfe, "Curriculum 
for the Culturally Deprived," Journal of Negro 
XXXI {Spring, 1962), 139-151. 

28 rbid., p. 143. 

Adaptations 
Education, 
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of rapport. The intelligence quotient score cannot be con-

sidered stable for the culturally disadvantaged. Directed 

practice in taking tests, the establishment of rapport and 

an attempt to motivate the student results in improved 

scores . Culture-fair tests are necessary to get a truer 

picture, but even then the discerning teacher can get at 

another dimension of his intelligence from discussions, 

role playing, games, sports, humor, and gossip. The intel

ligence tests currently in use lack many refinements. 29 For 

example, they do not test creativity, "stick-to-it-tiveness," 

and various special aptitudes and skills. 30 

Definite steps in several areas can be taken. New 

readi ng books are needed which do not stress the middle 

c lass environment but stress the positive aspects of the 

lower class child's culture; e.g., cooperative family 

tradi tions, informality, and humor. Emphasis placed on 

school know-how is important. They need to learn how to 

ask and answer questions, how to study, how to relate to 

t he teacher, and how to take tests. The worthwhileness of 

education needs explanation as it relates to obtaining jobs, 

dealing with red tape, warding off manipulation, and under-

standing the world. 31 

29 Riessman, The culturally Deprived Child, PP• 50-61. 

30E. Paul Torrance, Guiding Creative Talent (Engle
wood Cliffs, New Jersey: Prentice Hall, Inc., 1963), 
pp. 162-187. 

31 rbid., p. 30. 
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The depr ived ch i l d will learn language best through 

speech . Sentence patte rn drills should supplant much of the 

drill on grammar . His own sentences should be used as 

exampl e s for drills . Wr1.·t1.· n · g assignments should be unstruc-

t ured and associative, with sub jects related to his life 

and not middle-class oriented. The teacher should analyze 

t he relationship of writing errors to speech and use reading 

as a device to improve writing. He should proceed from 

experience to speaking to reading. His reading should be 

related to his experience in a general sense. The material 

he reads should show that people can fail, have problems, 

are frightened, and suffer personal indignities. The teacher 

needs to help him realize that reading should be an integral 

and enjoyable part of both his school and home life. 32 

The teacher must never run the risk of using a soft 

app roach, however. He does not simply indulge the child's 

interest, but attempts to educate him. He shows how ideas 

and t heories have practical merit, highlights intellectual 

heroes, and masculinizes the school in such areas as reading 

and rnanners. 33 

Certain learning principles need stressing. All 

learning is stimulated or hindered by the teacher's feelings 

32Herbert Scheuler , 11 The Teaching of the Disadvan
taged , 11 Journal of Teacher Education, XVI {June, 1965 ), 
174 - 180. 

33 Riessman, The culturally Deprived Child, P· 31. 
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or attitudes towar d the pupil.34 

Learning is also influ-

cnced by how close t he curriculum comes to one ' s personal 
l ife and conce rns . Starting where the chi l d is and pr ogres-

s ing from t here is important . I ndividualized attent i on is 

nece s s ary . These considerati ons should help the cul t ural l y 

disadvantaged child deve lop hi s abilities and interest to 

continue his education . 

SUMMARY 

The author r e alizes that the literature on the 

culturally disadvantaged child is so vast that only a 

sampling of it is possibl e . However, it is felt that enough 

of the li t e r a ture has been reviewed to point up the problem-

t hat the i mportance o f the teachers' attitudes toward the 

culturally deprived child does influence the child's concept 

of himself and his subsequent learning in school. Since our 

urban s chool population is comprised of 40 per cent to 60 

per cent of children from poor homes, it is imperative that 

teachers of thes e children study the problems associated 

with their learn i ng and make adjustments in school programs 

to meet the ir socia l, intellectual, and emotional needs. 

Therefore , I am doing a study of teachers' attitudes toward 

culturally disadvantaged chi ldren. 

34navis, op . cit . , P · 793. 



CHAPTER III 

DESIGN OF THE STUDY 

PROCEDURES USED 

The attitude scale was composed of twenty-four 

statements which expressed varying degrees of favorability 

and unfavorability of attitudes toward culturally disadvan

taged children. These statements related to the three com

ponents of attitude--beliefs, feelings, and the predisposi

tion to action. Some were stated in a positive manner and 

some were stated in a negative manner. 

A seven-point scale was used with the categories 

labeled strongly agree, agree, tend to agree, undecided, 

tend to disagree, disagree, and strongly disagree. The 

values for each category progressed from zero to six with 

zero being the most unfavorable response and six being the 

most favorab le. The scores for each item were added 

together to obtain a final summation. 

To guard against a response set, the statements were 

occasionally changed from item to item so that a strongly 

agree was sometimes favorable and sometimes unfavorable. 

Each item was thought to be psychologically related to the 

object--in this case the culturally deprived child. Because 

t he scale sought to measure teachers' attitudes, a majority 

22 
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of the items were related to factors 

t hat would be likely 
to inf luence the culturally deprived 

child's accomplishments 
and behavior in the clas sroom. Many of the items were 

t hought to be related to how the teach • er viewed the child , 

and whethe r or not his middle class values distorted his 

view. 

Validity of the Instrument 

The two most reputable methods of attitude scale 

construction are the Thurstone and the Likert methods. 

This attitude scale was taken from a previous study. The 

construction of the scale is according to the Likert Method 

of Summation. 1 

SOURCE OF THE DATA 

The data for this study were obtained from question

naires completed by the fifth grade teachers in the Clarks-

ville City Schools. (See Table I, page 24.) 

Written permission to conduct the study was secured 

from the Superintendent of the · Clarksville-Montgomery School 

System . The principal of each school was then contacted and 

appointments were made to give the questionnaires to the 

teachers. Interviews were conducted with the teachers by 

1Allen L. Edwards and Kathryn Claire_Kenney,"A. 
Comparison of the Thurstone and Likert Technique of Attitude 
Scale Construction , " Journal of Applied Psychology, XXX 
(1 946 ), 82-83. 



School 

1. Barksdale 

2 . Moore 

3. Smith 

4. Bailey Cobb 

5. Howell 

Totals 

TABLE I 

PARTICIPATING SCHOOLS 

Number 
of 

Returns 

4 

3 

3 

3 

1 

14 

Percent of 
Culturally 

Deprived* 

0 - 5 % 

6 - 20 % 

21 - 40 % 

21 - 40 % 

81 - 94 % 

100 % 

*The percent of culturally deprived children in the 
school was arrived at by averaging the respondents' 
estimates. 

24 
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t he resea r cher in person . Th 

e teachers were requested to 

complete the q uestionnaires and return them to their 

principal's office within two or three 
days. / The list of 

participating schools and the number of returns from each 

school appears in Table I, p age 24. 

Treatment of Data 

The investigator decided to draw the conclusions for 

thi s study from a comparison of the highest scoring indi

viduals, who were the more favorably disposed toward cul

turally deprived children, with the lowest scoring indi

viduals, who viewed culturally deprived children more unfavor

ably. To do this, the data were grouped into four quartiles. 

The first quartile is represented by the bottom 25 

per cent of the group, the second quartile is the 26-50 per 

cent group, the third quartile is the 51-75 per cent group, 

and the fourth quartile is the 76-100 per cent group. 

Grouping t he data in this manner allowed examination and 

comparison of the top (fourth) quartile with the bottom 

(first) quartile. 

The 14 returns ranged in scores from 67 to 111, with 

144 being the highest number of possible points. Following 

'th the range of scores within each: are the quartiles w1 

Fourth quartile 

Third quartile 

second quartile 

First quartile 

104.5 - 112 

93.5 - 104 

88.5 - 93 

65 88 
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To report each response in each statement of the 

problem , the fourth quartile was compared with the first 

quartile to determine which factors included in the study 

were related . Whenever a difference of 15 percentage points 

or more was evident, the investigator was of the opinion 

that the factors included in the study were not closely 

related. If the difference between the top quartile and 

the bottom quartile was less than 15 percentage points, the 

opinion of the investigator was that the factors included in 

t he study we re more closely related. 



CHAPTER IV 

PRESEN TATION AND ANALYSIS O F THE DATA 

The scores obtained from the attitude scale and the 

data ga thered from the demographic data sheet (Appendix B) 

were compared and analyzed in the followi'ng presentation. 

TEACHING EXPERIENCE 

In each of the years-of-experience groupings (see 

Table II, page 28) there was not a great enough difference 

between the number of high scorers and the number of low 

scorers to indicate any difference. There appeared to be 

little difference between the attitudes of favorability or 

unfavorability of those teachers who had h~d limited teaching 

experience and those teachers who had had more teaching 

experience. The teachers with limi,ted teaching experience 

expressed attitudes of favorability or unfavorability toward 

culturally disadvantaged children similar to the attitudes 

expressed by the teachers who had more teaching experience. 

SPECIAL TRAINING OR INSERVICE WORK 

1 75 Per Cent O f the respondents reported Approximate y 

Or l.·nserv1.· ce work was taken in t hat no s pecial training 

orde r to p repare them for working with the culturally dis-

advantaged child . Table III, page 29, contains the complete 
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TABLE II 

THE DIFFERENCE IN TEACHING EXPERIENCE 
BY QUARTILE 

1-3 4-6 7-9 10-12 
Years Years Years Years 

Fourth Quartile 1 1 1 

Third Quartile 1 

Second Quartile 1 l 

First Qua rtile 1 1 l 

28 

13 plus 
Years 

1 

2 

1 

l 

n = 14 



TABLE III 

A COMPARISON OF TEACHERS WITH SPECIAL COURSE WORK 
WITH THOSE TEACHERS WITHOUT COURSE WORK 

BY QUARTILE 

Fourth Quartile 

Third Quartile 

Second Quartile 

First Quartile 

College or 
University 

29 

Local None 

4 

3 

3 

· 4 

n = 14 
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data . Of t hose teache rs i n th f 

e ourth quartile, 100 per 
cen t reported locnl workshoo_ 

course s , while not any of 

t hose i n t he fir s t or second quartile 
reported such work. 

The r e appeared to be d' 
a ifference between the favor-

abil ity of a ttitudes of those teachers who had special 

cour s e wo rk in teaching the culturally disadvantaged and 

t hose t eachers who did not have any course work. For this 

group o f respondents, those participating in courses in 

t each i ng t he culturally disadvantaged did tend to score more 

favora bly on the attitude scale. 

PE RCENTAGE OF CULTURALLY DEPRIVED 
CHILDREN FOUND I N CLASSES 

Table IV, p age 31, indicates that 100 per cent of 

t hos e rating in the favorable fourth quartile reported 40 

per cent or less of their classes as being culturally 

dep rived . Of those rating in the unfavorable first quartile, 

7 5 pe r cent reported having classes with less than 20 per 

cent culturally de p rived, and 25 per cent reported having 

c lasses with 80 per cent or more culturally deprived children. 

Therefore , t here appeared to be no difference between the 

atti t ude o f f avorability or unfavorability of those teachers 

who have a h i gh percentage of culturally disadvantaged chil

dr en in their classes and t hose who have a lower percentage 

of cultural l y d isa dvan taged children in their classes. 

t e ache r s who had a s maller percentage of culturally 

The 
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TABLE IV 

A COMPARISON OF TEACHERS' ATTITUDES WITH THE PERCENTAGE 
OF CULTURALLY DEPRIVED CHILDREN IN THEIR CLASSES 

Fourth 
Quarti le 

Third 
Quartile 

Second 
Quartile 

First 
Quartile 

0-
5% 

2 

2 

6-
2-0% 

1 

3 

BY QUARTILE 

21-
40% 

4 

1 

31 

41-
60% 

61-
80% 

81-
94% 

1 

95-
100% 

n = 14 
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disadvantaged chi l dren in t h · 

eir classes tended to score 

unfavorably on t he attitude scale . 
However, the teachers 

who reported a h i g h percentage 
of culturally disadvantaged 

t ended to s core unfavorably on the attitude scale. 
It 

a ppeared t ha t teachers reported unf . 
avorable attitudes toward 

c ul turally disadvantaged children dl regar ess of the per-

ce n tage of culturally disadvantaged children in their 

classes . 

EDUCATIONAL PREPARATION 

An examination of Table V, page 33, will show that 

there a ppeared to be a difference in the attitude of favor

ability and unfavorability at the different educational 

l evels t h at the respondents reported. 

In the Bachelor degree column, two out of ten (20 per 

cent) scored in the upper quartile while three out of ten 

(30 per cent) scored in the lower quartile. However, at the 

Master's degree-or-better level, 75 per cent scored in the 

f avorab le third or fourth quartiles. There seemed to be a 

difference between the attitude of favorability or unfavor

a bility of those teachers with less educational preparation. 

The t e achers who had a higher educational level tended to 

exp r ess attitudes of favorability toward the culturally dis-

advantaged c h ildren. 

1·s unrelated to the problem, the respondAl t hou g h it 

On the demograph1·c data page their 
ents also indicated 



TABLE V 

A COMPARISON OF TEACHERS ACCORDING TO EDUCATION 
BY QUARTILE 

B. S . M. A. M. A. plus Non-degree 

Fourth Quartile 2 2 

Third Quartile 2 1 

Second Quartile 3 

First Quartile 3 1 

n = 14 

33 
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unde rgradu a t e majors . Tab l e VI, p a ge 35, s hows t hat 40 per 

cent o f t h e element ary e ducation majors are in the favorable 

(fourth ) q uart i le while only 22 per cent of non-elementary 

educa tion maj or s r ank in the top q uartile. 

The data indicated that the elementary education 

majors tend e d to score more favorably on the attitude scale. 

The t e n denc y for the non-elementary education majors to 

s core more unfavorably on the attitude scale may be due to 

t he d i fference in training of the two groups. However, 

approxima tely 65 per cent of the teachers who were teaching 

i n t he fift h grade were non-elementary education majors. 



TABLE VI 

A COMPARISON OF TEACHERS ACCORDING 
TO THE I R COLLEGE MAJOR 

BY QUARTILE 

Fourth Quartile 

Third Quartile 

Second Qu a rtile 

First Quartile 

Elementary 
Education 

Majors 

2 

1 

2 

35 

Non-Elementary 
Education 

Majors 

2 

2 

3 

2 

n - 14 



CHAPTER V 

SUM!-1.ARY , CONCLUSIONS AND RECOMMENDATIONS 

SUMMARY 

In evaluating the problems which are faced by the 

culturally deprived or working class child in our schools, 

several authors have noted the importance of the teachers' 

attitudes toward these children as teachers help or hinder 

children in making the most of their educational oppor

tunities. 

In this study, the writer investigated the teachers' 

attitudes toward the culturally disadvantaged child as they 

related to the teaching experience of the teachers, the 

percentage of culturally disadvantaged children in their 

classes, and educational preparation of the teachers. 

The q uestionnaire contained t wenty-four items which 

co u l d b e re sponded to with strongly agree, agree, tend to 

a gre e, undecided , tend to disagree, disagree, and strongly 

disagree. On a demo g raphic data p age, each respondent 

indicated information regarding his teaching experience, 

perce ntag e of culturally disadvantaged children in his 

classe s, a nd e d ucational p rep aration for working with 

cultural ly d is a dva ntag ed child ren. 

36 
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The q uest i onnai re was d ist ' b 

ri uted to the fifth grade 
teachers who had varyin g . 

p roportions of culturally deprived 

and mi dd le class c h ildren in their classes. 

Co n clusions were drawn from the data 
by comparing 

the highe s t scores (indicating the most favorable attitude) 

and t he lowest scores (indicating the most unfavorable atti

tude). To do this, the scores were assigned to quartiles, 

each q uartile representing 25 per cent of the total respond

ing group . The first quartile was the lowest scoring or 

most unfavorable attitude group, and the fourth quartile was 

the highest scoring or most favorable attitude group. 

If the difference between the top quartile and the 

bottom quartile were more than 15 percentage points, the 

factors included in the study appeared to be related. If 

the difference were less than 15 percentage points, the 

factors included in the study did not appear to be related. 

CONCLUSIONS 

The study indicated that there appeared to be little 

difference b etween the attitude of favorability or unfavor

ability of those teachers who have had limited teaching 

h Who have had more teaching experi e nce and those teac ers 

expe r ienc e . facto rs not included in this Therefore, other 

unfavorable attitudes, or the s t udy ma y b e causing these 

repo r ts may not be true about teachers. 
Also, teachers may 

their true feelings and may 
be inte lligent enough to hide 



3 8 
not have responde d on t he inte rview 

what they actua lly fe lt 
and wha t t hey do. 

The study a l so f ound t hat there 
was a difference 

between the atti tud e o f favorability or 
unfavorability of 

those teachers who h ave had s pecial course work 
in teaching 

the cultural l y d isadvantaged and those teachers who had no 

course work or inservice education. 

The p ercentage of lower class children found in the 

clas s es did not ind icate a difference between attitudes of 

favo rabi l i t y or unfavorab ility of those teachers who had a 

high perce ntage of culturally disadvantaged children in 

t hei r c l asses and t hose who had a lower percentage of 

cultura l ly d isadvantaged child ren in their classes. It 

appe a red that teach ers reported unfavorable attitudes toward 

cultural ly d isadvantaged children regardless of the per

centage of culturally disadvantaged children in their 

c lasses . 

The study reported that there appeared to be a 

d i f f e r ence in the attitude of favora b ility and unfavorability 

a t t he v a r i ous e d ucational levels which the respondents 

repo r t ed . 

RE CO MMENDATIONS FOR FURTHER STUDY 

f this investigation, on t h e basis of t h e fi n d ings 0 

d t . s are made : the following recommen a ion 



1. That this study b 1 . 
e rep icated in other geo-

graphical areas bo th inside and outsi' de 
the State of 

39 

Tennessee in orde r to ascertain whether 
or not the findings 

of this s t udy mi ght or might not be borne out in other 

geographi c a l areas. 

2 • That a separate investigation be made of the 

att i tudes toward culturally deprived children of teachers 

who have had some experience in teaching in the federally

sponsore d Head Start Program under Title II of the Economic 

Opportunity Act of 1964, and that a comparison be made 

between the attitude of Head Start teachers and those who 

have not participated in a Head Start Program. 

3. That a study be made for the purpose of comparing 

the attitudes of teachers toward children who are believed 

to be culturally deprived with the attitudes of the same 

teachers toward children who are not considered to be cul

turally deprived. 

4. That, for the purpose of research, a more precise 

definition be employed for the terms "culturally deprived," 

"lower class, " and "working class." 

5 . That a study with an experimental design be 

Selected factors to determine what s tatisti cally tested for 

. teachers' attitudes toward f actors a r e most significant in 

cultural l y d ifferent children. 

6. Psychology of the education 
That courses in the 

d are needed. of the culturally di sadvantage 
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Apri l , 1969 

De ar Fellow Teacher, 

I re~lize that your time and energy are quite 
valuable. Will you please read and fill out the enclosed 
attitude scale for teachers? Do not sign your name. 

I am investigating teachers' attitudes toward 
cultura lly d isadvantaged children in order to complete 
my r e sea rch study at Austin Peay State University. On 
t he following attitude scale, please check the category 
which best describes your agreement or disagreement with 
t he att i tude statements about these children. Be sure 
to f ill i n the information on the last page of the question
nai re . 

Please return this questionnaire to your principal's 
of f i ce wi t hin t wo or three days. 

Thank you for your help . 

Sincerely, 

Mary Earlene Burney 

46 



APPENDIX B 

ATTITUDE SCALE FOR TEACHERS 
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Directions: 

ATTI TUDE SCALE FORT EACHERS 

please check t h e category wh1.' ch b 
d . . est describ mento r 1.sagreement with each tt ' t es your agree-

answe r al l o f the statements bu: d 1. ude statement. Please 
on any one. Do not forget the i fo not . spend too much time 

.The culturally deprived child 
is often rude and vulgar • 

. The culturally deprived child 
is inherently different from 
the ordinary child • 

. The culturally deprived child 
wi ll never come to develop 
much ambition. 

.If I could help it, I would 
never hire a p erson from the 
culturally deprived because 
he doesn't care if he never 
gets to be "somebody." 

.The culturally deprived child 
is not as resourceful as the 
middle class child, that is 
he cannot do wi th what he 
has on hand • 

. The culturally deprived child 
possesses many skills that 
coul d possib ly develop into 
particular job skills. 
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.usually the only s k ill a cul
turally depri ved c h ild c an 
develop is an a thletic s kil l 
of s o me sort, because t hi s is 
t he only area i n which he is 
able t o a chieve . 

. The cul t urally dep rived child 
would p r obabl y do something 
on t he spur of the moment if 
he felt like it, even though 
it would mean troub le or 
hardship later • 

. The cul t urally dep rived teen
age r i s likely to be over
sexed . 

. The culturally deprived c hild 
and adu l t leave too much to 
chance • 

. Gambl i n g has more contro l 
over the culturally deprived 
person than it does over the 
average person • 

. I would watch t h e culturally 
deprived c hild in my school 
ve r y closel y because he 
woul d p robab l y try to ge t 
t he othe r s involved in 
gambling a n d betting • 

. One reason I d o not want the 
culturally deprived c h ild in 
my school sys t em is because 
he would not respect school 
property. 

Ill en 
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.spending his leisure con
structively is something that 
the culturally deprived child 
cannot do . 

. I would demand that a cul
turally ~epriv~d or working 
c lass child abide by a rigid 
schedule I would set up for 
him . 

. If I were a teacher of cul
turally deprived children, 
I would be sure that they 
earned my res pect and love 
before I gave it . 

. Modern I Q tests show that the 
culturally deprived child is 
equal to the ordinary child • 

. I would hesitate to trust the 
culturally deprived child 
because he is sneakier than 
most c hi ldren • 

. Since the culturally deprived 
child take s good care of his 
property , I would not hesi
tate to give him the newest 
and best supplies . 

. Most culturally disadvantaged 
people have a favorable atti
tude toward education as a 
way of bettering themselves . 

. The first thing teachers 
should do is to try to change 
the culture of the culturally 
deprived before he can hope 
to reach the culturally 
deprived child . 

n, C/l 
\.Q rt-
"1 "1 
(D 0 
(D ::, 

\.Q ..... 
'-< 

::i,, n, 8 
\.Q \.Q Cl) 
"1 "1 ::, 
Cl) Cl) 0. 
CD Cl) 

rt 
0 

so 

q 0. 8 ::, c:, 0. C/) .... Cl) .... .... rt 0. u, ::, Ul Cl) "1 Cl) n, 0. Ill 0 Ill 0 \.Q \.Q \.Q ::, .... "1 rt 
0. "1 "1 \.Q CD 0 Cl) Cl) ...., 
Cl) Cl) Cl) (D '< 0. 



. As a teacher, I would not 
hesitate to leave the class
room briefly wh ile a group of 
culturally d isadvantaged 
children we re taking a test . 

. The pa rents of culturally 
deprived children do not care 
about them or show as much 
interest in them as parents 
with more money . 

. The culturally deprived child 
does not care how he looks. 
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DEMOGRAPHIC DATA 

please answe r carefully. 
Check where appropriate. 

1. Your years oft h' eac ing experience : 

1-3 

4 - 6 
7 - 9 

10 -12 

13 plus ---

52 

2. What per cent of your classes do you 
class? estimate are lower 

0- 5% 

6-20% 

21-40% 

3. Your educational preparation: 

41-60% 

61-80% 

81-94% 

95-100% 

If you are a non-degree teacher, please check here. 

If a degree teacher, what was your undergraduate major? 

Have you completed a Master's degree? Yes --- No ---
Hours completed ---

How many hours past a Mas ter's degree do you have? 

4 . What special training or in-service work have you had to 
prepare you f or working wi th culturally disadvantaged 
children? 

None 

College or university work 
number of hours 

Local workshops or in-service __ _ amount 
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