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CHAPTER I 

Introduction to the Problem 

A review of the various counseling theories reveals 

that most theorists claim a high rate of effectiveness 

or success in treating their clients (Shertzer and Stone, 

19741 Patterson, 1974). Some research has indicated 

that it is the relationship between the client and counselor 

which accounts for this success (Rogers, 1962: Arbuckle, 

19701 Carkhuff and Berenson, 1977)1 still other researchers 

have focused on the counselor's techniques as the primary 

agent in promoting success in the counseling interview 

(Krurnboltz and Thoresen, 1969). It has also been suggested 

that client's perception of the counselor's behavior 

determines to a large extent the effectiveness of the 

counseling interview (Strong, 1968: ScJ-imidt and Strong, 

19701 Barah and Lacrosse, 1975) . However, little research 

could be found surveying the attitudes of clients or 

potential clients toward different methods of counseling 

(Holen and Kinsey, 1974), i.e. how effective does the 

subject perceive the counseling method and which method 

would the subject prefer should he need specific kinds 

of counseling. 

1 
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From the perception and writings of counseling 

theorists, one could conclude that all methods of coun

seling with clients are highly successful. Shertzer 

and Stone (1974) cite several statements made by differ

ent theorists concerning the predicted outcomes of their 

own counseling techniques. For example, Albert Ellis 

predicted that about 90 per cent of his patients showed 

some improvement after ten or more sessions of his 

rational-emotive approach. Joseph Wolpe reported an 

89 per cent recovery rate usinJ his reciprocal inhibition 

techniques. Although giving no stat.istics, other theorists 

indicate that their techniques and approaches are success

ful in treating a majority of their clients. In attempt

ing to explain this high rate of success, Patterson 

(1974) states that "The picture, at least on the surface, 

is one of diversity. Nevertheless, all schools, given 

favorable conditions, achieve favorable results: the 

patient or client gets relief and is often enough cured 

of his difficulties" (p. 521). Researchers continue to 

attempt to determine the reasons for the high success 

rates claimed When the methods and techniques vary 

widely. 



Relationship or Technique 

Some researchers have focused on the relationship 

between the counselor and the client as the determining 

factor in successful treatment. These researchers have 

found that effective counseling is directly related 
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to the type of relationship Which is established between 

the counselor and his client. 

Rogers (1962) found £ran his years of experience 

that it is the "quality of the interpersonal encounter 

with the client Which is the most significant element 

in determining effectiveness" (p. 416) in the counseling 

relationship. It is felt by Rogers that a successful 

counseling climate is built upon the attitude experienced 

by the counselor and perceived by the client. Construc

tive personality growth for Rogers canes only when the 

client experiences a counseling relQtionship Which is 

marked by a realness, genuineness, or congruence in 

the therapist, empathic understandi.DJ of the client's 

feelings by the counselor: and an unconditional positive 

regard or respect for the client on the part of the 

therapist. 

Based on Rogers' ideas that there are essential 

ingredients in a counseling relationship ,mich facili

tate client growth, Truax, Carkhuff, and Berenson have 
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written extensively concerning a therapeutic counseling 

relationship. They specifically have directed their 

efforts toward studying the effects of the counselors 

empathic understanding, respect for the client, and 

counselor genuineness as essential conditions for client 

growth. 

Truax (1963) studied the conditions of counselor's 

empathic understanding for the client, unconditional 

positive regard for the client, and therapist self

congruence. In his study, the three therapeutic con

ditions were investigated to determine their relationship 

to psychotherapy with schizophrenics. Truax attempted 

to relate measures of unconditional positive regard, 

empathic understanding and therapist self-congruence 

to changes in the patient's personality functioning as 

measured by psychological pretests and post tests. The 

results of the Truax study clearly point to the impor

tance of accur~te empathy, unconditional positive regard, 

and congruence in successful treatment of even the most 

difficult patient populations. 

Carkhuff and Berenson (1977) strongly support the 

importance of respect, genuineness, and empathy for 

facilitative counseling and have entitled these traits 

as the "core conditions" for successful counseling. 



These researchers believe that ''While techniques may 

be learned and employed to corranunicate the primary core 

of facilitative d:iJnensions, the dimensions themselves 

are integrated parts of the human personality" (p. 7). 

5 

Carkhuff and Truax (1967) have developed approaches 

to measure the extent to which these facilitating condi

tions are provided in counseling and have designed 

training programs to teach these conditions to counselors. 

In summary, Truax and Carkhuff state that "many of the 

effects on a variety of outcome criteria which we employ 

to assess our counseling and psychotherapy, may be 

accounted for by the primary core dimensions" and that 

"in the context of high levels of helper-offered facil

itative interaction a variety of treatment approaches 

may be successful" (p. 51). 

Fielder (1950) investigated the variable of expert

ness in the counseling relationship. The method which 

Fielder used ccnsisted of having therapists describe 

the relationship which they considered ideal by a series 

of a-technique ratings. Two investigations were under

taken to discover if theorists from different schools 

also differed in their conception of the ideal thera

peutic relationship. Fielder further attempted to answer 

the question of whether the therapeutic relationship 
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is unique to psychotherapy or whether it is more similar 

to any good interpersonal relationshipo This researcher 

found that the conception of the ideal relationship 

by better trained therapists of different schools agreed 

more highly with each other than they agreed with theorists 

in their own school with less experience. But Fielder 

also found that the inexpert counselor was well able 

to describe the ideal therapeutic relationship. The 

conclusions drawn by Fielder suggest that the thera

peutic relationship may be but a variation of a good 

interpersonal relationship. 

Fielder used his 1950 study as a basis for further 

research in an attempt to identify the specific variables 

conmen to therapeutic relationships created by experts 

regardless of their school. Fielder's inve3tigation 

was based on a a-technique assessment of a tape-recorded 

interview by each of ten therapists. Four psychoanalytic 

therapists, four therapists trained in the non-directive 

approach, and two Adlerian therapists participated. 

Half of these therapists were considered expert: the 

remaining therapists were considered non-expert. Results 

indicated that therapists of one school do not create 

a relationship which is significantly different from 
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the relationship prov ided by other schoolso Further, 

Fielder found the expert differed from the nonexpert 

in his ability to (1) communicate with and understand 

his client1 (2) his capacity to be a warm and interested 

counselor without becoming overly involved with the 

client: and (3) his greater security in the therapeutic 

situation. 

Likewise, Parloff's (1961) study of group therapy 

indicates that clients who establish good relationships 

with their therapists tend to show more improvement than 

other clients in the same therapy group whose relation

ship with the counselor is not as rewarding. Parloff 

used two equally expert counselors to treat members of 

a therapy group. All members were treated alternately 

by both counselors. Parloff found that the therapist 

who was judged as helping the client the most was also 

the therapist with which the client shared the best 

relationship. 

Arbuckle (1970) believes that the relationship 

between the counselor and client is of importance, but 

only when there is a degree of humanness on the part 

of the counselor for his client. Arbuckle states that 

if the counselor "sees the purpose of his hwnan relationship 
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as the enhancement of the individual, the development 

and the flowering of the individual as a free hlllllan 

being , one Who is able to live the life of the hwnan: 

one Who does not need certainty, one Who does not have 

to have guarantees of happiness and joy" (p. 221), 

then the counselor would be one who would help the 

client to accept responsibility for himself and his own 

life. 

There is a wealth of research indicating the impor

tance of the counseli?¥:J relationship, however many 

researchers and writers feel counselor technique is 

an important part of successful treatment. Brammer and 

Shostrom (1977) state that "Since a key client goal is 

to act in some way to solve a personal problem, counselors 

need methods to help clients move from insi0ht awareness, 

or understanding to action (deciding , choosing, planning, 

and doing). We do not assume, as some theorists do, 

that awareness or insight is sufficient for the client 

to act appropriately." However, they qualify their 

statements concerning technique by stating, "It is 

asswned also that the action strategies.a.are carried 

out in the framework of an effective relationship ••• " 

(p. 299). Brammer and Shostrum feel that useful tech

niques are a major way of "defining and redefining 
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relat ionships with people " (p . 179), but suggest caution 

in the use or overuse of techniques. 

Techniques based on learning theory have become 

very popular in recent years. Most of the advocates 

of learning theory approaches emphasize that the coun

s elor must establish a good relationship with the client, 

but central to the counseling process is the counselor's 

r esponsibility for helping the client define the problem 

i n specific behaviors and then to launch the client on 

a course of action designed to resolve this problem 

(Hansen, Stevie , and Warner, 1977). 

In resolving this problem, the behavioral counselor 

may use a variety of techniques. Reinforcement is an 

example of a behavioral approach which seeks to strengthen 

certain counselee behavior by positive er negative 

re infor cement schedules. Hos for~•s study is cited 

by Krumboltz and Thoresen (1969) as an example of the 

reinforcement technique. Hosford used reinforcement 

techni ques to help teachers increase student participa

t ion in their classrooms. The results of this project 

were highly favorable. The reinforced students increased 

the frequency with which they entered into class dis

cussions significantly more than the control students. 



Techniques such as assert ive training, relaxation 

tra i ning, and systematic desensitization are attempts 

to change an inappropriate response to a stimulus to 

a r esponse that is more appropriate. The procedures 

10 

are accomplished through the process of counter

conditioning. Other techniques used most often by 

behavioral counselors include shaping of behavior, 

extinction, contracting, time out, imitative learning, 

and cognitive learning. "Thus, in some cases the coun

selor becomes a behavioral engineer, actually manipulat

ing the individual environment in order to provide an 

environment that will aid the process of behavioral 

change" (Hansen, Stavic, and Warner, 1977, p. 184). 

Krumboltz and Thoresen (1969) have identified 

reflection as a technique that is often ~f~ective in 

achieving the goals of counseling . The writers feel 

that reflection helps the client to feel deeply under

stood, serves as a clarifier and simplifier by impressing 

clients with the inference that feelings are causes of 

behavior, and gives the client the feeling that he has 

the power of choice. Brammer and Shostrom state that 

reflection also clarifies the client's thinking so he 

can see the situation more objectively, and helps the 
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client examine his deeper motives. 

In summary, it would seem that many practitioners 

who are strong preponents of the idea that the relation

ship between ·counselor and counselee is the essential 

ingredient for effective counseling also use techniques1 

i.e., reflection, encouragement. other practitioners 

who adhere to the behavioral position have stated that 

the relationship between the counselor and counselee 

must be good in order for the technique to be effective. 

Perhaps the diversities between theorists are not as 

great as they may appear. 

Client Perception of the counselor 

It has been suggested that the client's perception 

of the counselor's behavior determines to a large extent 

the effectiveness of the treatment. Lipkin (1954), in 

his study of client attitude, conclucled that "our data 

strongly suggests that the client Who is positively 

oriented to the counselor and the counseling experience, 

and who anticipates that his experience in counseling 

will be a successful and gratifying one, undergoes more 

change in personality structure than does the client 

who has reservations about the counseling experience" 

(p. 26). 
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Strong (1968) conceptualized counseling as an inter

personal influence process, and focused his research on 

opinion change and counseling within a cognitive dis

sonance framework. He sees counseling as a two phase 

interpersonal influence process, consisting first of 

the counselor's manipulation of the perceptual and 

involvement facotrs, followed by the second phase in 

Which the counselor uses his resulting power actively 

to pursue client change. According to Strong, it is 

fundamental that the counselor present himself in such 

a way that his client finds him attractive, expert, 

and trustworthy. He therefore feels that counselors 

who possess these characteristics are more influential 

than counselors Who lack these qualities. 

The Schmidt and Strong (1970) study ~tcempted to 

determine the counselor behavior~ male college students 

identified as indicating expertness in a counselor. 

Six males, ranging from a first quarter graduate student 

to a PhD with five years of counseling experience, 

interviewed the same male confederate client. Thirty

seven students viewed the first five minutes of these 

video-taped sessions and rated the interviewer's expert

ness. The expert counselors were seen as relaxed, 
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interested, friendly, confident , and attentive: the 

nonexpert counselors were perceived as tense, unsure, 

uneasy, and aWkward. 

Barak and La.Crosse (1975) investigated Strong's 

findings concerning counselor behavior as seen by the 

client. Their study focused on Strong's three dimensions: 

expertness, attractiveness, and trustworthiness. Sub

jects in this study were asked to rate filmed interviews 

with Rogers, Ellis , and Perla on these three attributes. 

The findings supported Strong's dimension hypothesis: 

these three areas do exist in the perception of the 

subject and do have an effect on counseling success. 

Tyler (1965) asserted that "the client's confidence 

in the counselor, the assumption that he can believe 

What this person tells him, is the essential foundation 

for the Whole counseling process" (p~ 16). Similarly, 

trust and confidence in the counselor or the lack thereof 

are prominent concerns of other researchers. This trust 

Which the client places in the counselor was studied by 

Kaul and Schmidt (1971). Twenty-four short video-taped 

scenes of trustworthy and untrustworthy content were 

presented to a group of graduate and undergraduate students. 

The subjects then rated the interviewer's trustworthiness 

on an eight point scale. Analysis of the ratings indicated 



the manner in which the interviewer acted influenced 

ratings more than the content of his communications. 

This relationship was particularly apparent in the ini

tial interview segments. The researchers concluded 

that "One major implication of these data is to suggest 

that the training of counselors should include specific 

attention to the manner of corrsnunication in counseling 

as well as to the content of the counselor's conununi

cation" (p. 548). 

Client's Attitude 

A survey of existing research on client perception 
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of the different methods of counseling revealed very 

little research. Holen and Kinsey (1974) examined 

differences in potential client preferences and believed 

effectiveness for counseling methods using ~ehavioral, 

client-centered, and psychoanalytic approaches. The 

researchers found a preference for the behavioral approach 

with no significant differences resulting from ratings 

of the client-centered or the psychoanalytic approach. 

Holen and Kinsey suggest that "Both logic and research 

outlining the impact on outcanes of counselor congruence 

and empathetic understanding (Loors, 1965: Truax, 1966) 

imply that a client is unlikely to benefit from a 
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therapeutic setting he or she finds unacceptable or 

believes to be ineffective" ( 21) p. • They further 

suggest that preference for an approach may be a function 

of a factor such as the client's problem. The authors 

conclude that "Perhaps research psychologists have 

concentrated too heavily on somawhat superficial traits 

of counselors and clients. The present findings suggest 

that counseling outcomes should be investigated as a 

possible function of a largely ignored, but certainly 

persuasive variable, client acceptance of actual coun

seling behaviors" (p. 23). 

Purpose of the study 

The Holen and Kinsey study (1974) was undertaken 

in order to provide a basis for further investigation 

of preference and effectiveness of actual counseling 

behaviors derived fran differing thc~r ies. Holen and 

Kinsey studied the perceived differences between the 

behavioral, c l i ent-centered, and psychoanalytic approaches. 

Cl ient-centered and behavioral counselir¥3 are currently 

widely used methods of counseling , however reality therapy 

and rational-emotive therapy are also counseling approaches 

enjoying growing popularity. Each of these four theories 

is based on differing philosophical premises and employs 
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different techniques for helping their client s . It 

would seem worthwhile therefore to s tudy the perceived 

difference in effectiveness of these f our counseling 

approaches. 

Client-centered counseling , developed by Carl 

Rogers, is a nondi rective approach, minimizing counselor 

intervention. The client-centered therapist believes 

the client is able to solve his own problems, and that 

it is his job to es tabl ish a warm, accepting climate 

in which the client feels free to explore his personality 

and his problems. In this type of atmosphere, it is 

thought that the client is better able to accept himself 

and change those aspects of his personality that he 

feels need to be modified. 

Ellis' rational-emotive theory is b~a~d on the 

idea that it is the counselor' s job to help clients 

see that their di f ficulties are largely due to distorted 

perceptions and illogical thinking. Particularly :impor

tant to this approach i s the concept that much of the 

individual's emotional behavior stems from "self talk" 

or internalized sentences. The main goal of rational

emotive therapy is to demonstrate to clients that their 

self -verbalizations have been and currently are the 
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source of their emotional problems. 

Behavioral counseling is concerned only with 

observable behavior. Behavioral counselors believe most 

behavior is learned and therefore can be unlearned by the 

process of manipulation and control of learning condi

tions. Behavioral counselors are more directive and 

use a wide variety of techniques based on conditioning 

and counter-conditioning in their counseling. 

Reality therapy is based upon Glasser's idea that 

all patients have a corranon characteristic: they all 

deny the reality of the world arouud them. Reality 

therapy attempts to lead the patient toward fulfillment 

of needs in the real world. Glasser's belief is that 

responsibility is a basic tenet in client treatment. 

He believes his clients have either not le~rned or have 

lost the ability they have to be r ~sponsible for their 

own behavior. In smnmary, Glasser's treatment would 

emphasize the three "r's": facing reality, right and 

wrong , and assuming responsibility. 

Inasmuch as preference and believed effectiveness 

differences appear to affect counseling outcomes, the 

present s.tudy was undertaken ( 1) to determine the per

ceived effectiveness of four methods of counseling as 

viewed by the subjects, and (2) to determine which of 



these popular methods would be preferred by the subject 

for personal, vocational, and academi c problems. 
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CHAPTER II 

Methodology 

Subjects 

The subjects who served as raters of counselor 

effectiveness were 20 students enrolled in lower division 

psychology courses at Austin Peay State University in 

Clarksville, Tennessee. Subjects were selected on an 

incidental but nonrandom basis, the only criteria being 

their willingness to participate and their having no 

training, treatment, or course work in counseling theories 

or techniques . The sample included thirteen female raters 

and seven male raters, all of college age. 

Procedures 

The experimental task consisted of listening to 

four tapes, each approximately 10 min1rt:e s l ong, of 

counseling sessions illustrative of each of four theories: 

behavioral counse l ing, client-centered counseling, 

reality therapy, and rational-emotive therapy. Upon 

entering the testing room each subject was seated and 

presented with a five•page leaflet containing an intro

ductory or explanatory page, four copies of the Counselor 

Evaluation Inventory, and a fifth sheet asking the 

subject to choose the method of counseling he would 

19 



prefer for help with a vocational, personal, or academic 

problem (see Appendix A). The researcher read through 

the introductory page with each subject. It was then 

explained to the subject that each tape consisted of 
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a popular counseling approach which they were to evaluate 

according to their perceptions concerning that approach. 

The .tapes were randomly assigned the numbers one 

to four and were varied in order of presentation to 

counterbalance possible order effects. After listening 

to each tape, subjects were asked to respond to the 

tape on the appropriately numbered ~valuation fonn. 

Beside each question on the evaluation fonn was a scale 

ranging from 1, indicating a low degree of the questioned 

characteristic, to 5, indicating a high degree of the 

questioned characteristic. The subjects we~e requested 

to circle the number which most cl osely corresponded 

to their feelings about the particular tape. 

At the conclusion of the four tapes, the researcher 

reviewed the four counseling approaches with the subjects. 

The subjects were then asked to select a tape for voca

tional counseling, personal counseling, and academic 

counseling based on their believed effectiveness in 

dealing with these types of problems. Thus, it is 
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believed that the results obta ined from each subject 

reflect his personal general preferences of the theories 

in particul ar situations. 

Instrwnentation 

Counseling Interviews. Excerpts of counseling 

interviews fran the writings or tapes of Albert Ellis, 

Carl Rogers, William Glasser, and John Krurnboltz and 

Carl Thoresen were rehearsed and role played on audio 

tape. A male graduate student knowledgeable in coun

seling theories and techniques and the present researcher 

acted as counselor and client for the role-played 

interviews. Each interview tape is approximately the 

same length, 10 minutes, and includes the same intro

duction. An effort was made to select counseling inter

views discussing a similar type of proble~ £or all four 

counseling approaches, however the l ack of useable inter

view sessions in reality therapy resulted in the selection 

of an inter view of a more serious nature than the other 

three theories (see Appendix B for introductory statements 

and interviews). 

Counseling Evaluation Inventory. A modified form 

of the counselor EValuation Inventory-Short Form (CEI-SF) 

dev i s ed by Linden, Shertzer, and Stone (1965) was used 
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to assess the subjects' perception of the counselor's 

effectiveness in each of the four audio-t.aped interviews. 

The CEI-SF is a revised and shortened version of an 

earlier evaluation form by Anderson and Anderson (1962) 

entitled the Interview Rating Scale. Linden, Stone, 

and Shertzer found the CEI-SF to be a valid indicator 

of counselor effectiveness when compared to practicum 

grades. Test-retest reliability coefficients for the 

CEI-SF ranged from a low of .63 to .83 for the various 

factors measured. An overall indication of counselor 

effectiveness may be obtained from the scale, plus a 

factored score for .a measurement of counseling climate, 

counselor comfort, and client satisfaction. 

For the purposes of the present study it was necessary 

to modify the CEI-SF. The person of some of the rating 

statements ~,as changed. For example, item 17 states, 

"I distrusted the counselor." Since the subjects were 

rating an interview in which they were not the client, 

it was felt that the statement should be clarified by 

changing the wording to "As a client, I would have dis

trusted the counselor." For each statement which referred 

to "me" or "my" the words "the client II or 1'his,1·11er 11 

were substituted. Inasmuch as the audio-taped interviews 
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did not contain the information necessary for the sub

jects to answer three rating questions , these were omitted 

from the modified scale. The original scale rated items 

measuring counselor behaviors as "Always", "Often", 

"Sometimes 11
, "Rarely", and "Never". The present research 

used a continuum of 1 to S, 1 indicating low degree of 

the questioned characteristic, and 5 indicating a high 

degree of the questioned characteristic (Appendix A 

includes the Modified Counselor Evaluation Inventory). 

Because of these changes, it was felt that the Modified 

CEI should be used only as an overall indicator of 

counselor effectiveness. 



CHAPTER III 

Results 

The Friedman Two-Way Analysis-of-Variance Test 

was used to analyze the data derived from the Modified 

Counselor Evaluation Inventory (see Table 1). 

TABLE 1 

St.mmtary of Friedman Two-Way Analysis-of-Variance: 
Preference and Believed Effectiveness for 

Behavioral, Client-Centered, Reality, 
and Rational-Emotive Therapies 

Theory 

Behavioral Counseling 

Client-Centered Co\ll'lseling 

Reality Therapy 

Rational-Emotive Therapy 

* 1/' 18 465 df=3, p < .001, N=20 /C- r= • , 

Friedman 
R Value * 

25.5 

45.0 

59.5 

68.0 

The results indicated that there was a significant 

difference in the subjects' perception and believed 

effectiveness of the four counseling theories. Further 

analysis with the Wilcoxon Matched-Pairs-Signed Ranks 

24 
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Test found a significant difference between rational

emotive and client -centered therapy (T=6.5, p <:.01, 

N=20), between behavioral counsel i ng and reality therapy 

(T=4, P <.01, N=20}, between behavioral and reality 

therapy (T=4, p <•01, N=20), and between behavioral 

and client-centered counseling (T=46, p <.os, N=20}. 

The results of these statistics indicate that behavioral 

counseling was judged by these subjects to be more 

effective than either reality, rational-emotive, or 

client-centered counseling. Client-centered counseling. 

was considered more eff ective than rational-emotive 

or reality therapy. Rational-emotive and reality ther

apy were not found to be significantly different. 

A second part of the research asked subjects to 

state preferences from among the four coun~eling tech

niques as to Which approach they 'iuuld choose for help 

with a vocational, academic, and personal problem. 

The analysis of th i s data revealed that behavioral 

counseling was viewed by the research subjects as the 

most effective method for dealing with personal pro

blems while client-centered therapy was chosen for 

vocational and academic guidance (see Table 2). 



TABLE 2 

Percentage s of Subjects' Preferences From Among 
the Four Counseling 'Theories for Personal, 

Vocational, and Academic Counseling 

Percentages 
Theory 

26 

Personal Vocational Academic 

Behavioral 70 20 30 

Client-centered 15 40 50 

Rational-emotive 0 25 10 

Reality 15 15 10 

N=20 



CHAPTER 'DJ 

Discussion 

In light of the literature describing the variables 

facilitating successful counseling, it appears plausible 

that the client's perception of counseling behaviors 

and methods may have some bearing on the success of 

treatment. The present research was undertaken to further 

investigate subject's preferences and believed effective

ness of four counseling approaches: rational-emotive 

therapy, reality therapy, client-centered and behavioral 

counseling. 

The results of the present study are in agreement 

with those of Holen and Kinsey (1974) who found that 

the behavioral approach was preferred over cl i ent

centered and psychoanalytic methods. 'r:~ese authors 

suggest that their findings could be a function of a 

factor such as t he client's problems. Although the 

present researcher attempted to obtain counseling inter

views of similar content, the possibility exists that 

the present findings, which indicated a preference for 

behavioral counseling, are also due to other factors 

such as the type of problem presented by the client. 

It should be noted that a higher percentage of subjects 
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chose behavioral counseling as the i r preference for help 

with per sonal problems and the t aped intervie,:1s used 

f or the present s t udy were concerned with problems of 

a personal-soci al nature. 

It was interesting to note the ratings of the 

subjects on individual questions of the Modified Counselor 

Evaluation Inventorye For example, the behavioral coun

selor was given a rating of S, indicating highest effect

iveness, more often on questions evaluating the counselor's 

acceptance of the client, viewing the client's concerns 

and problems as important to him, as having a genuine 

desire to be of service to the client, and as being 

patient with the client. Apparently, as Krurnboltz and. 

Thoresen (1969) state, many behavioral counselors do 

attempt to form a good relationship with ~l ients before 

implementing their plan of actinn to resolve their 

problems. The client- centered counselor received the 

most rankings of 5 for making the client feel comfortable 

in the interview and feel at ease with the counselor. 

Although second to the behavioral counselor, the client

centered counselor also received a high nurnber of 5 

rankings for being very patient with the client. The 

rat i onal-emotive t herapist received the highest number 
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of 5 r ank ings f or act ing cold and distant , as if he 

were bet t er than the cl ient, and i ns isting on being 

right always . This finding is not too surprising in 

v iew of the fact that rational-emotive therapy is a 

very directive met hod of counseling. The reality therapy 

approach received a Iange of from Oto 7 rankings of 

5 for all questions, but did not receive the highest 

total of 5 rankings for any question. 

It is felt by the researcher that the emergence 

of behavioral counseling as the most preferred and 

effective technique of counseling meri ts further empirical 

investigation. It is possible that the present findings 

are a result of too small a sample, the particular coun

seling excerpts used, or are the product of instrument 

error. Regardless of the limitations of th~ present 

study, the possibility exists that perhaps other writers 

have concentrated too heavily on the superficial traits 

of the counselor and his client. The present findings 

and those of Holen and Kinsey (1974) suggest that emphasis 

on client preferences and believed effectiveness of 

the counseling method may be of major importance to 

counseling success. 



CHAPTER V 

5 U111Dary 

The purpose of the present study was to determine 

if there was a significant difference in the perceived 

effectiveness of four well known counseling approaches: 

reality therapy, behavioral counseling, client-centered 

counseling, and rational-emotive therapy. A sample 

of twenty college students were asked to rate counselor 

effectiveness using the Modified Counselor Evaluation 

Inventory after listening to excerpts from four coun

seling interviews, each demonstrating a different approach. 

The results of the study revealed that a significant 

difference does exist between the four approaches: 

behavioral counseling was judged as the most effective 

by the students, followed by client-ce.:.1tered counseling. 

No significant differences were f ound between reality 

therapy and rat ional-emotive therapy. 

A second aspect of the study asked subjects to 

state preference from among the four counseling approaches 

for the method they would choose to handle an academic, 

vocational, and personal problem. Behavioral counseling 

was judged by the subjects as the most preferred approach 
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for h e lp with pers onal problems, while client-centered 

methods were preferred for academic and vocational pro

blems. 
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EXPlanatory Page 

The f ollowing tapes demonstrat e four well known 

methods of counseling. Each tape consists of a short 

segment from a counseling interview. Since in most 

cases several sessions are necessary in order to resolve 

the client's problems, remember in listening to these 

tapes that they are only part of long term counseling 

and do not include solutions to the client's problems. 

Think, instead, of these segments as demonstrating some 

of the techniques used by the four theories. 

I would like you to listen to each of the four 

counseling tapes and then record your perceptions of the 

approach on the enclosed evaluation forms. Be sure 

that the number on the tape and the number at the top 

of your evaluation form match. You will note that 

beside each question is a scale fr or:1 1 , which means a 

small degree of that characteristic in the approach, 

to s, ,./llich means a large degree of that characteristic. 

Please circle the number that most closely corresponds 

to your feelings. The final sheet indicates \·1hich 

approach you would pick for a particular situation. 

t th number of the tape that you feel would Please pu e 

handle the situation beSt • 

37 



38 

The results of this study may be obtained by con

tacting me by phone. My number is 647-6758. The results 

of the study may be obtained after August 1, 1977. 



Modified Counseli . ng Evaluation Inventory 

1. I felt the counselor accepted 
the client as an individual 

2. The client seemed to feel com
fortable in his/her interviE!'is 
with the counselor. 

low 
1 2 3 

1 2 3 

high 
4 5 

4 5 

3o The counselor acted as though 1 2 3 4 5 
he thought the client's concerns 
and problems were important to him. 

4. The counselor acted uncertain of 1 2 3 4 5 
himself. 

s. The counselor acted cold and 1 2 3 4 5 
distant. 

6. The client seemed to feel at 1 2 3 4 5 
ease with the counselor. 

7. The counselor seemed restless 1 2 3 4 5 
while talking to the client. 

a. In the interview, the counselor 1 2 3 4 5 

9. 

10. 

11. 

12. 

acted as if he were better than 
the client. 

The counselor's corranents helpe~ 
the client to see more clearly 
w'hat he/she needs to do to gain 
his/her objectives in life, 

I believe the counselor had a 
genuine desire to be of service 
to the client. 

The counselor was awkward in 
starting the interview. 

The client seemed satisfied 
as a result of his/her talks 
with the counselor. 
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1 

1 

1 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 
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13 . The counselor was very 1 2 3 4 5 
patient. 

14. Other students could be 1 2 3 4 5 
helped by talking with 
th i s counselor. 

15. I n opening the interview, 1 2 3 4 5 
the counselor was relaxed 
and at ease. 

16. As a client I would have 1 2 3 4 5 

distrusted the counselor. 

17. The counselor insisted on 1 2 3 4 5 
being right always. 

18. The counselor acted as if he 1 2 3 4 5 

had a job to do and didn't 
care how he accomplished it. 
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PLE ASE HRITE THE NUMBER OF THE TAPE HHI CH YOU FEEL ': 7OULD 
BEST HANDLE THE PROBLEM. 

1 . I would pick tape ____ to handle a personal problem. 

2 . I would pick tape to handle a vocational ----problem. 

3. I would pick tape to handle an academic ----problem. 



APPENDIX B 

Counseling Excerpts 
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BEHAVIORAL COUNSELING 

An illustration of this technique is seen in the 

following example in Which a 
young man visits a counselor 

because of social and personal problems. 

Counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

Subject: 

Hell ••• What's been happening? 

Not much ••• ! called up this girl ••• or I 
was going to ••• and I called her ••• there 
was no one home ••• 

Oh •• oyou did call her up h? d e ·••ogoo ••• 

After that though ••• ! just really felt ••• 
that I really didn't want to go out that 
bad. 

You did make that attempt though. 

Yeah ••• and I figure I'll try again for this 
weekend. 

Like you'll call somebody ~P tonight? 

Yeaho I could but it seems like I'm just 
not enthusiastic about asking a girl out ••• 

¼'hen you called her up ••• were you a little 
bit anxious ••• or tense? 

A little. I tried not to be ••• practiced 
the deep-breathing and muscle exercises ••• 

Good ••• good ••• Do you think you could try. 
it again? Perhaps you could call her tonight. 

I 'll try. 0 .I think that would be all OK.•. 
righto •• 

(Later in the same interview.) 
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Subject: Yeah ••• I think I know of one guy that sits 
near me in my English c l ass ••• He did say 
h i to me the other day •• • I'll try that. 

45 

counselor : Again, I'd like to have you record what 
happens when you try to start a conversation 
with him ••• If you get a little nervous ••• 
work some of those muscle exercises ••• or 
yawn and stretch ••• That'll be a goal for 
this week, OK? 

Subject: Fine ••• I think I could do it. 



REALITY COUNSELIN:; 

An illuSt ration of this technique is seen in the 

following dialogue between a young refonn school girl, 

'Who has recently stabbed a guard and escaped for a 

period of time, and her counselor. 

Counselor: Hey ••• what's going on? 

Subject: What do you mean ••• what's going on? 

Counselor: Well, what's your problem? 

Subject: I don't know. 

Counselor: Well ••• you were doing what we felt was a 
good job •• • really fine • • • you were doing 
great in school, you had gained the trust 
of the workers, you had worked in the dorms 
••• everything seemed to be going well for 
you ••• 

Subject: 

Counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

I just couldn't take it anymore ••• 

You know what you've done here ••• you may 
have seriously hurt the mc.t ~un ••• what your 
plan ••• what kind of pers ~n are we dealing 
with? 

I don't know. 

Are you a violent person? ••• It seems to me 
that you are ••• 

I don't act like that all the No ••• No ••• 
time. 

Say You don't act like that all 
Well, you ht 
the time but are you aware of w a you 

did? 
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Subject: Sure • •• 

Counselor: Do you want to stay l ocked up in here for 
the r est of your life? I s that your plan? ••• 

SubJ·e ct : No I'll t , ge out ••• when I can't take it 

Counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

anymor e. 

Just why should we let you out ••• we just 
can't let violent people walk the streets ••• 

I don't act like that on the outside ••• 

How do we know you won't be violent again? 

Because I didn't act like that before I 
was locked up in this place. 

But you were violent in here this time ••• 
you did do harm to the matron. 

This place did it ••• 

You want to get out ••• does this mean you 
are willing to kill to get out? 

Yes! 

well that certainly is a good +.ll ing to 
know: •• i.fuat you are sayins .i.s that y~u 
are willing to kil l to ~et out of this 

· What if I put this in my report ••• prison. . . • that 
you'll be i n a very bad pos1t1on ••• 1s 
\'that you want? 

I didn't mean to hurt her ••• I wouldn't hurt 
h I was just ready to go.•• I had to 
er. ' not helping me ••• I'm worse off 

go ••• you re 
now than I was before. 

. . ute we'd like to help you 
N v wait a min • • • 
r O\ ' ot really ,·1hy you are here• • • 
but that 9 n • hed you stole a t be punis ••• 
you're h:r~ ~he law you have to do some 
car and its to do six to eight months ••• 
time • • • you ha~e ' t but you still have to. 

Y not like 1 • • • you ma 



~f you attack people i n here should we 
JUS1;- let you go because you want to? 
It Just doesn't work thu.t way ••• 

Subject: No ••• I think I've done fine ••• I've played 
the game ••• but it ••• just gets old I 
just can't take the crap. ••• 

counselor: Just a minute ••• what get•s old? 

Subject: Being here ••• this place ••• having to be 
here, having to stay. 

Counselor: No freedom! 

48 

Subject: Yeah ••• I just can't take it. I don't think 
it's fair to lock kids up. 

Counselor: 

Subject: 

Counselor: 

Subject: 

counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

Well ••• we could debate that, whether it's 
right or wrong but that isn't really the 
problem ••• My job is to help you so in the 
future you won't get into trouble, but 
you didn't wait ••• you got in trouble before 
you left and now we've got a bigger problem. 

I'm fine, fine. I get along fine on the 
outside ••• I've got no problems. 

Oh, just steals car ••• 'lnl ? 

So it happened once ~•• 

That's 'What you did ••• you did steal a car 
or did you? You knew it was stolen ••• 

So what! Everybody does bad things.•• 
Some people just don't get caught. 

Yes but you did get caught ••• and the 
difference is you're in here and they 
are not. 

People do worse things. 

sure. 



Subject: 

Counselor : 

Subject: 

Counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

Subject: 

Counselor: 

Subject: 

People do alt . 
bad ou• o worse things ••• I'm not 
is. •••Y re making me bad ••• this place 

What could we do to make th. ings better? 

You could let me out. 

I'm sure sometime you will get out 
but it won• t be for sometime. ~-.Jha~ • ;,e 
ha~e to do now is work on this breaking 
point of yours ••• instead of you trying 
to make things worse. 

I thought I was doing OK ••• but just 
one little thing sets you back ••• one 
little thing ••• I take a lot ••• a whole 
lot. 

Are you saying you've reached your 
breaking point? 

Yeah, that's right ••• I didn't mean to hurt 
her ••• I just couldn't take it anymore. 

v·lha t we need to do now is work on your 
breaking point. Hhat are you going to do 
now ••• what are your alternatives ••• 
what are you going to do the ne:xt time ••• 

I don't want to get i nto anymore trouble. 

OK ••• we' 11 work on this breaking point ••• 
th9 naxt time you reach it let me know ••• 
I can help you ••• even if I have to hold 
your hand, OK? 

OK ••• r guess you might help me. 
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RATIONAL-EMOTIVE THERAPY 

An illu
9t

ration of the use of t h is theory is shown 

in the following dialogue with a client who said that 

she was terribly Unhappy because, the day before this 

se s s i on she had played golf with a group of women and 

they obviously hadn't liked her. 

Therapist: You think you were unhappy because these 
women didn't like you? 

Patient: I certainly was! 

Therapist: But you weren't unhappy for the reason you 
think you were. 

Patient: 

Therapist: 

Patient: 

Therapist: 

Patient : 

Therapist: 

Patient: 

I wasn't? But I was! 

No, I insist: you only think you were 
unhappy for that reason. 

1vell, why was I unhappy then ? 

It's very simple-as simple as A, B, c , I 
might say. A, in this cas~, is the fact 
that these women didn 't like you. Let's 
assume that you observed their_att~t~de 
correctly and were not merely unagining 
they didn ' t like you. 

I assure you that they didn't. 
see that very clearly. 

I could 

11 let's assume that they didn't 
Very we , 11 that A Uow, c is your 
like y~u a

nd ~1 h we'll definitely have 
unhappiness"""\'/ cf t since you felt it. 
to assume is a ac, 

Damn right I did! 
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Therapis t : 

Patient: 
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All right , then • A . 
women d idn, t . · ls the fact that the 
You see A like you, C is your unhappiness. 

th . and c and you assume that A, 
eir not liki ng you, caused your unhappi-

ness, c. But it didn't. 

It didn't? What did, then? 

Therapist: B did. 

Patient : What's B? 

Therapist: B is what you said to yourself while you 
were playing golf with those women. 

Patient: 

Therapist: 

Patient: 

Therapist: 

Patient: 

Ther apist: 

Patient: 

Therapist: 

Patient: 

What I said to myself? But I didn't say 
anything. 

You did. You couldn't possibly be unhappy 
if you didn't. The only thing that could 
possibly make you unhappy that occurs from 
without is a brick falling on your head, 
or some such equivalento But no brick fell. 
Obviously, therefore, you must have told 
yourself something to make you unhappy. 

But I tell you ••• Honestly, I didn't say 
anything. 

You did. You must have. Nc;w t hink back 
to your being with these women; think w~at 
you said to yourself: and tell me what it 

was. 

Yes? 

v7ell, I guess I did say something• 

d 'd Now what did you tell 
I'm sure you 1 • ? 

f When you were with those women. 
yoursel 

lf that it v1as awful 
O 11 I told myse 'd 't r ••• · e , . 't like me, and why din. 

that they didn dhow could they not like 
they like me, an things like that. 
me, and ••• you know, 



Therapist: 

Patient : 

Therapist: 

Patient: 

Therapist: 

Pat ient: 

Ther apist : 
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Exactly! And t hat, ,./hat you told yourself, 
was B. And it ' s always B that makes you 
unhappy in situations like this. F~cept 
as I said before, when A is a brick falling 
on your head. That, or any physical object, 
might cause you real pain. Rut any mental 
or emotional onslaught against you - any 
word, gesture, attitide, or feeling directed 
against you - can hurt you only if you let 
it. And your letting such a word, gesture, 
attitude, or feeling hurt you, your telling 
yourself that it's awful, horrible, terrible -
that's B. And that's what you do to you. 

What shall I do then? 

I 'll tell you exactly what to do. I want 
you to play golf, if you can, with those 
same women again. But this time, instead 
of trying to get them to love you or think 
you're a grand gal or auything like that, 
I want you to do one simple thing. 

What is that? 

I want you merely to observe, when 
with them and they don't love you, 

t You That's serve what you say o o 

you're 
to ob
all: 

1 watch your own silent sentences. mere y ,._ ... . 
Do you think you can do t . ,?.1. t 

t J ust watch my own I don't see why no• 
sentences , what I say to me? 

Yes, just that. 



CLIENT-CENTERED THERAPY 

An illu9t r ation of this technique is seen in the 

following example in Wh ich a young girl, confused over 

her s ocia l values and per 1 b i her sona el efs, discusses 

problems with the counselor. · Two different passages 

will b e heard from the first and eighth interviews. 

Subject : 

Client: 

Subject: 

Client : 

Subject: 

I t seems-I don't know-rt probably goes all 
t he way back into my childhoodo I've-for 
some reason I've-my mother told me that I 
was the pet of my father. Although I never 
r ealized it-I mean they never treated me as 
a pet at all. And other people always seemed 
to think I was sort of a privileged one in 
the family. But I never had any reason to 
t h i nk so. And as far as I can see looking 
back on it now, it's just that the family 
let the other kids get away with more than 
they usually did meo And it seems for some 
reason to have held me to a more rigid 
standard than they did the other children. 

You're not so sure you were a pet in any sense, 
but more that the family si't.•.~3.tion seemed 
to hold you to pretty high standards. 

M- hm. That's just what has occurred to me: 
d tha t the other people could sorta make 

a~ d things as children that were 
mistakes, or O 

• t a boyish prank," 
hty or "that was JUS 

11 naug , . t what you might expect, 
or "that was JUS d to do those thingso 
but I wasn't suppose 

With somebody else i~ wou:d j~s:sb:ar 
M-hm. little naughtiness, bu 
just-oh, be a 't shouldn't be done. 

concerned, 1 as you were 
d I think the idea I've ha• 

That's really. f my standards, or my 
the whole business o 
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values, is one th 
rather carefu11 a t _I need to think b 
fo Y, since I' a out 

, r a long time Wheth ve been doubting 
since r e ones. er I even have any 
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Client: M-hm. Not s ure Whether 
deep Values Wh ich you really have any 

you are sure of. 
Sub j ec t: M- hm. M-hm. 

Client : 

Sub jec t : 

Client : 

You've been doUbting that for some time. 
We l l , I've expe i 
one t hing , Whenrienc:d tha~ ~efore. Though 
I don't think I ma e dec1s1ons I don't have-

- t seems that 
have quite steady val some people have-
things against when t~es that they can weigh 
sion. Well Id • ey want to make a deci-

, on t and I haven't had and 
I guess I'm an opportunist (laughing), I 
do What seems to be the best thing to.do at 
the moment, and let it go at that. 

You have no certain measuring rods that you 
can use. 

Subject: Yes. M-hm. That's \./hat I feel. (Pause.) 
Is our time about up, Mr. L.? 

Client: Well , I think there are several minutes more. 

Subjec t : I was thinking about this business of stan
dards. I somehow developed a sort of a knack, 
I guess, of well -habit-of trying to make people . 
feel a t ease around me, or to make things go 
a long smoothly. I don• t know whether that 
g oes back to early childhood, or-I mean, to 
our family situation where there was a large 
fam i ly, and so many differences of opinion 
and all that there always had to be some appeaser 
around (laughing) and seeing into the reasons 
for d i sagr eeing and being sorta the oil that 
soothed the waters. Well, that is a role 
that I have taken for a long time. In other 
words I just wasn't ever-I mean, I didn't 
find myself ever being set and definite about 
things. I c ould see what I thought was needed 



c lient: 
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in the situation and What was the idea I 
thought might be interjected to make people 
feel happy, an I'd do that. 

In other words, W'hat you did was always in 
the direction of trying to keep things smooth 
and to make other people feel better and to 
smooth the situationo 

Yes. I think that's What it was. Now the 
r eason why I did it probably was-I mean, not 
that I was a good little Samaritan going around 
making other people happy, but that was probably 
the role that fell easiest for me to play. 
I• d been doing it around home so much. I 
just didn't stand up for my own convictions, 
until I don't know whether I have any convic
tions to stand up for. 

You feel that for a long time you• ve been 
playing the role of kind of smoothing out the 
frictions or differences or what not ••• 

M-hm. 

Rather than having any opinion or reaction 
in the situation. Is that it? of your own 

• it. Or that I haven't been real:Y 

:::s:ly being mys~lf, o~ ~~!~a~!~ek~:~ng 
what my r~al self is, r-analse role. What
just playing a sort o~ w!s laying, and that 
ever role no one else th Ptime I'd try to 
needed to be played at e , 
fill it in. 

that was needed to 
Whatever kind of person t' n you'd be that 

t that situa io . 
kinda help au than being anything 
k . d of oerson rather in .. 1 our own. 
original or deep Y Y 

't's It seems that l 

Sub j ect : 
I think so. · • not 

Well, yeso • at realistic, or it: 
mor e-that its ~t•s not sincere, maY ~
honest, or not-i 

oassage oc<!UT5 
' ' 

In the eighth intervieW this ~ 
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well , living at the d orried me was gettin 
. f . orm it' h g , J us t all in with ' s ard-not to 

' t . a group of o aren i nteresting, but . . eople, ah, that 
I , ah, f ound that I h d Just around. '.'lell 
more time with a gro a been spending a lo~ 

. up of pe 1 find interesting-All oft ope that I didn't 
people, and there wer hem. are pleasant 
enjoyed with them bu: certain activities I 
lot of things tha~ I d _wde~l, ther: were a 
And 

1 n t have in c 
we had gotten in the h b't orrnnon. 

b kf a 1 0f eatin rea ast together and 1 h g 
d • ' unc together d inner together and sitt· , an . ' ing around a lot 
probably in the evening So . , 
I • h • , now I find that 

ma, able to ah, at least I am gettin 
aw~y fr:'111 that group a little bit. .l\nd ~, 
being with people who are a little b't t · 1 • l. more s imu ating, and people that r really find 
I have more interests in common with. 

That is, you•ve really chosen to draw away 
from the group you' re just thr0\4/n with by 
chance, and you pick people whom you want 
more to associate with. Is that it? 

That's the idea. I-I, ah, I mean I'm not 
doing anything drastic. I haven't taken any 
great steps by leaps and bounds . But, well, 
one of the girls lives on my floor and she 
would come and knock on the door and say, 
ah, that she wanted to eat lunch, or all of 
us are going down to eat at twelve. Well, 
it nsed to be hard for me to say, ''\'lell, no. 

11 

And so I .• d drop whatever I was doing and 
drag down at twelve with the group. Hell, .· 

11 

now I say occasionally, 11 I'd rather eat later, 
or "I'd rather eat earlier." Hell, ah, before 
it was easier for me to say, "OK' 1 ' 11 go 
ahead and eat now." 

ible I gather, 
Y find it a little more poss , . 

ou t't des in a social 
to express your real at 1 u . t go to lunch or 
situation, like wanting O 

1 to ah 
1 ch and a so , ' 

not wanting to go to. un f, friends, and people 
to make your own choice 0 
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that you want to mix with. 

so, that seems to me-I, ah-that al • . so isn't going ahead by great leaps and bound b 
ah s ut I, -

It's a slow process. 

But I, I think I'm getting to that. Ah-and 
I don't know whether-I mean at first, ah, I 
tried to see if I was just withdrawing from 
this bunch of kids I'd been spending my time 
with, and I'm sincere in thinking that, ah, 
it's not a withdrawal, but it• s more of an 
assertion of my real interests. 

M-hm. In other words, you• ve tried to be 
self-critical in order to see if you're 
just running away from the situation, but 
you feel really, it's an expression of your 
positive attitudes. 

I-I think it is. 
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