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ABSTRACT 

A study was conducted to develop a locus of 

control scale for school teachers. This Locus of Control 

Scale for Teachers (LCST) includes only items specifically 

related to the teachers' role. One hundred thirteen school 

teachers participated in t h is study . The reliability of 

this scale was established by an alpha coefficient of .85 

and an average item-tota l correlation of . 41. 

The convergent validity of t h e LCST sca l e was determined 

by correlating t he LCST wi th t he Ro tt er I-E scale. Discrim

inant validity was found by comparing t he LCST's ability to 

predict pupil contro l ideology (PC I) with t he Rotter I-E's 

ability t o predict PCI scores. Both at t emp t ed validity 

studies were success fu l . 

The finding t hat i nt erna l s t end to have a less custodial 

outlook toward studen ts is discus sed in s ome detail. Further 

research ideas involv i ng the LCST are s uggested . 
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CHAPTER l 

HlTRODUCTIOt,l 

The principal thr u s t of this investigation involves 

t r.e development of a l ocus of control (LC) scale which is 

specific to t he t eaching role, This i n s t r umen t is designed 

to es t ablis h a continuum fo r measuring teachers' feelin gs 

re gardin g thei r effectiveness as change agents in the school 

env i r onment. Several authors have do cumented t he value of 

goin g beyond generaliz ed measures of LC in order to make 

clearer estima tes of expected behaviors (Reid & War e , 1973 ; 

Rotter , 1975; and Russell , Gowaty, Harland , & Martin, 1979) . 

By developing a specific scale, therefore, more accurate 

prediction s concerning the behaviors of teachers can be 

made. 

Of major i mportance in designing, implementing, and 

interpreting LC research is a thorough knowledge of the 

LC model , This can be organized in a three-tiered fashion. 

The firs t tier involves establishing the origin of the LC 

t t t h Second consists of defining LC, and the third cons rue , . e 

inco r porate s examining implications of LC research. 

The LC model has its roots in Rotter's social learning 

t heory (SLT) and attempts to predict human responses to 

various int ricate social situations as organisms who as sociate 

h h · t· ns and who the reby develop reinforcements wit t eir ac io , 

schemata fo r a t taining the reinforcers they desire. Through 

life expe riences, people learn to expect certain events t o 

1 



occur or not to occur on the bas i s of their own actions 

Phares puts it mo r e succinc tly wh en he st a t es, "To deter

mine which behav i or has t he s trongest potential, one mus t 

consider expectancy , r einforcement va l ue , and the psycho 

log i ca l situation" . (Phares, 1976 , p .14) . 

2 

The LC construc t describes the relationship between 

perceived cont ro l and th e formation of contingencies. 

Rotter further explains the LC model by say ing , "When rein

fo r cemen t is seen as not contingent upon the subject's 

behavi or . . its occurrence will not increase an expectancy 

as much as when it is seen as contingent" (Rotter, 1966, 

p . 2). This statement by Rotter clearly establishes a 

continuum of causal perception which ranges from an internal 

interpretation of connections between one's efforts and the 

following outcomes to an external interpretation of the same 

sequence . Internals perceive direct correlations between 

their efforts and subsequent events, while externals 

attribute the events in their lives to forces outside them

selves. The LC construct, with its potential for measuring 

generalized contingency patterns, is a logical tool to use 

in furthe r definition and elaboration of the functionality 

of some interactions implied by SLT. 

Since LC's inception , LC research has amassed a rather 

large numb er of correlates of internality and externality 

(1 - E) wh ich are remarkably consistent. Initially, many of 

the st~dies i n LC were in clinical psychology (Phar es, 1976 ), 

0 t research has stea dily burgeoned into many other areas, 
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such as social psychology and educa t ional psychol ogy . 

Frequently cited findin gs state that internals are generally 

mo r e i nte r e s t ed in gaining and us ing pe r tinent information 

(Seeman , 1963; Seeman & Evans, 1962; DuCette & Wolk, 1973), 

likely to try to i mprove environmenta l conditions (Phares, 

1965; Straits & Sechrest, 1963 ; MacDonald , 19 70; Lundy , 

1972) , a dap table (Butterfield , 1964; Brissett & Nowicki , 

1973) , oft en rated effective on the job (Hersch & Scheibe, 

1967; Tseng, 19 70), likely to have a sense of humor even under 

pressure (Sordoni , 1975; Lefcourt, Antrobus, & Hogg, 1974), 

and more likely to resist subtle attempts to influence 

(Gore, 1962) than externals . 

A warning from Rotter (1975) is pivotal. He warns 

that exter n als should not be viewed as entirely bad nor 

should internals be viewed as exclusively good. A major 

reason for this admonition is that no person views all 

events as internally or externally caused. Therefore, a 

person might perform as an external in one situation and as 

an internal in another situation. 

This dilemma indicates a glaring weakness in LC 

research, the lack of specificity of the Rotter (1966) 

I - E scale. In other words, small relationships can be found 

between Rotte r's I-E scale and diverse human characteristics , 

but this scale does not seem to strongl y predict any specific 

behaviors. Rotte r suggested (1975) that this problem can 

1 along wi th other instruments be r emedied by using his sea e 

to make f iner discriminations. 
Some r esear chers advocate 



factor anal v_·sis of the R 
- 0 ter 1- E scale (Gurin Gurin Lao 

' ' ' 
& Beatie. 1969; Cher1· & B in ourque, 1974 ; Mirel s, 197 0; 

Sanger & Alke r , 1972) Th d · ey conten they have identi fied 

two or more i ndependent facto rs by this me thod . Other 

researchers have attempted to identi fy LC categories and 

then design items forming subscales f or each area (Levenson, 

1972 ; Reid & Ware , 1973; Schlegel & Crawf ord , 1976). The 

ar gument over the dimensionality, or lack thereof, continues 

to thrive among a c t i ve researchers in the LC field. 

A similar line of research has been directed toward 

increasing the utility of the LC construct by transferring 

the I - E concept to a restricted population and using only 

items directly related to the environment of that group. 

There are several studies which have been conducted with 

this intent. For instance, Wallston, Gordon , and Maides 

(197 6) developed a health locus of control scale. Similarly , 

Reid and Zeigler (as cited by Rose & Medway, Note 1) devised 

a percept ion of control instrument for the elderly. 

A study by Rose and Medway (Note 1) is directly per-

. t· t' These researchers tinent to the present inves iga ion. 

developed the Teacher Locus of Control (TLC) scale to measure 

1 f 1 tary school teachers. the percept ions of contra o e emen 

Thev used a fo rced-choice format modeled af t er the Int el-
, 

'b'l't (IAR) questionnaire for lectual Achievement Responsi ii Y 

students. On 14 items teachers report whethe r or no t they 

for the S
uccess of the students and on 14 

feel resoonsible 
. . thei r perceived responsibilit y 

items the teachers indicate 
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ci. or s~udents ' fa ilures. Md 
o erat e correla t i ons were found 

be tween th is scale and the Rotter 1-E measur e . 

The TLC is suggest ed to have greater predic t abili ty 

of t ea cher behavi or than t he Rotter 1-E. b 0 servations were 

correlated wi th TLC and 1- E scores . High internals on the 

TLC we re found t o use fewe r dis ciplinary commands, selected 

mo re nonvolunteers to answer questions, and had more students 

i nvo l ved in self - directed activity than did externals. 

Tho se who took more responsibility for student failures 

were found to have fewer students engaged in inappropriate 

behavior than did external teachers. None of these rela

tionships were identified by the Rotter 1-E scale. 

Another attempt to develop a LC measure for teachers 

was undertaken by Guskey (Note 2). His Responsibility for 

Achi evement Scale (RAS) is also patterned after the IAR, 

but respondents indicate the extent to which they agree 

with both the internal and external options for each item. 

Although no validation information was provided, some 

interes ting demographic correlates were found. Female 

teachers reported greater responsibility for students' 

learning outcomes than did their male counterparts. How-

re lated to teachers' experience ever, RAS scores were not 

or grade level taught. 

d dl.ffers from the Rose and Medway The pr esent stu Y 

First, the LC measure and Guskey studie s in two ways. 

ther than a forced-choic e devis e d uses a Like r t - type ra 

f or ma t . 
. t i· ga tion attempts to devel op Second, this inve s 



a unid iillensi onal scale wh i ch i s 1 t h LC c os er o t e concept 

~an these aforementioned s cal es. Tha t i s, the selected 

items for the fin al version of the 1 s ea e under developmen t 

wi l l l ink th e t eachers' percept i ons of thei r efforts to 

student out comes rather than focus on the ir beliefs about 

being or not being responsibl e fo r the out comes. 

Cons t ruct validity for the Locus of Con t rol Scale 

6 

fo r Teachers (LCST) takes various f orms . Convergent vali

dity is hypothe s i zed as being reflected in a significant 

correlation be tween the Rot t er 1-E and t he LCST scores, 

since both measure LC beliefs. Discriminant validity is to 

be deter min ed by corre l ating t he Rotter 1-E and LCST scores 

with scor e s f rom the Pupil Control Ideology (PCI) Form 

(Wi llower , Ei dell , & Hoy, 1973). Specifically, since 

res ear ch on 1 -E i ndicates externals are more do gmatic than 

inter na l s (Clauser & Hjelle, 1970), it is expected that on 

both me a sures internals will report more humanistic beliefs 

and externals will repor t more custodial beliefs . However, 

since the LCST is a more specific measure than the 1-E 

scale, PCI s cores should relate more strongly to LCST than 

to 1- E sco r es. 



CHAPTER II 

XETHOD 

Overview 

In this study the goal wa s to develop a locus of con

trol ins t rument specific to a teaching context (LCST). 

Its re l iability was established by conducting l ogical and 

factor analys es on the or igina l pool of i t ems . Th i s pro 

cedure was followed by an analys i s of the obt ained f acto r s 

and factor loa dings to ident i f y separate domains of it ems. 

Items from two f ac tors were comb i ned to form one unidimen

sional s cale, the LCST. Scores f rom t his scale were then 

correlated with the Rot t er 1-E and t hen the PCI to es t ablish 

its validity. 

Samp le 

The sub jects were 113 teachers from four different 

school systems in middle Tennessee . One of the systems was 

on a milit ary base. The other three were public school 

systems. The ages of the teachers ranged from 23 to 80, 

~=38 , SD=l4 . 2. There were 89 ( 79%) females and 24 (21%) 

males . Ten subj ects (9%) were b lack and 103 (91%) were 

white . Twenty - f i ve subj ects ( 2 . 7%) were single and 88 (78%) 

were married. Three sub jects (2. 7%) had obtained onl y a 

hi gh school diploma , 49 (43.4%) had rec ei ved a bachelor 

degr ee , 60 (53%) had a master degr ee, and one (.9%) had a 

Of Years the teachers had held their 
doc torate. The number 

f One to 32 , M=7.5 and SD=7.4. current job ranged rom 
Years 

7 
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of exp er ience ranged f r om one to 40 , M_=l 0.S, SD= 9.3. 

Sixty - one (S 4%) were e l ementary teache r s and f i ft y - two (46%) 

were secondary t ea che r s . Ten of th e s ubjects include d in 

the f ac t or anal ysis we re t · no included i n the vali di t y asses s -

ment because they did not comp le t e all t he scales . Thus , 

fo r th e va l i dity s ampl e N=l 03. 

Pr ocedure 

Scale a dminis t ration. All three scales (LCST, Rotter 

1- E, and PCI ) were gi ven to each subject in one booklet. 

In s ome cases t he y were given to groups and in some cases 

they were gi ven to individuals. The subjects usually took 

about 90 minutes to complete the questionnaires. In one 

case t he individuals were asked to complete the items in 

one sitting. In all other cases subjects were allowed to 

complete them at their leisure (ranging from one day to one 

week). The answer sheets were completed by 113 of the 200 

teachers, for a return rate of 56.5%. Demographic data 

were co llected in eight areas: age, sex, race, marital 

status, h ighest degree obtained, years of teaching experi

enc e , years in current position, and grade level taught. An 

adv i s ed consent form was signed by each participant. The 

final LCS T questions, the PCI, the Rotter I-E, and the 

consent f or m are included in Appendixes A, B, C, and D. 

Sca l e const ruc t ion . A pool of 100 Likert-type items 

was devel oped fo r the LCST . After the questionnaires we r e 

1 loo i tems were r ea d thoroughly to 
r e t ur n ed, the ori gina 

fl· t the LC const r uct. 
assess whethe r or not they 

Thi s 
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resu :ed in de l e ting 29 items . The remaining 71 items 

include d 36 i ems wo r ded i nt ernally d 35 an externally wor ded 

i tems . It was de c ided, f ollowing James' I-E scale, tha t th e 

i:ems would b e scored in t he interna l direction (the higher 

the s co r e , t he more internal the respondent). 

Development of final scale. The correlation matrix 

fo r th e 71 items was analyzed for principal components and 

t hen the six facto rs were extracted. Items which loaded 

highest on each factor were kept . The to t al score of each 

factor group was then computed and correlated with the score 

of each item to determine the internal consistencies of the 

factors . Two highly reliable factors emerged whose items 

were logically related and whose total scores were highly 

correla ted . These items were combined to form the final 

26 -i tem LCS T . 

Other Instruments 

Rotter I-E. This scale consists of 23 forced-choice 

pairs of statements scored in the external direction. Six 

filler items are also included. The Rotter 1-E was designed 

to establish the general causal perception contingency of 

adults. The individual items correlated from .11 to .48 

1966) Internal consistency , with the total score (Rotter, · 

· , d formula , was . 70 (Rotter, estima~ed by the Kuder -R~c ~ar son 

b ·1· · over one- and two-month 
1966 ) . Test-tetest r el ia 1 ities 

reported to r ange between . 49 and . 85 . 
inte r va l s are 

Pupil Cont r ol Ideology Form. 
The PCI was developed 

, ·•· 11 £ ' dell and Hoy (l9 73 ). DJ t11 .... ower , · 1 , 

This instrument 



consists of 20 it ems on five - point , Like r t-type scales. 

Ratings range f r om strongly agr ee to s t r ongly di s agree. 

10 

On th e humanistic - custodia l cont inuum, hi gher scores ref l ect 

a more custodi a l outlook t owar d pupil con t r ol an d lower 

scores refl ect a humanist i c v i ew . Items were selected from 

the or iginal 57 i t ems by a ccep t i ng only biserial corre l a t i ons 

above .32 5 . Split - ha lf reliability corrected by the 

Spearman- Brown formula was . 95 . The PCI claims its validity 

by being able t o discriminate both school's and individual's 

di f fe r ences on t h e humanistic - custodial divide. This was 

shown by the i nstrument's ability to agree with ratings made 

by principa l s. 



CHAPTER III 

RESULTS 

final Scale Develonmen t 

The co r relat i on matrix of the original 71 LCST items 

Was develop e d . The corr 1 t· ea i ons ranged from . 001 to .48. 

In or der to determine if a patter n existed among the 

i tems, a principal components analysis was initiated. The 

eigen values were so spread t ha t it was once again obvious 

that the ma ster gr oup of items t apped many different domains. 

The first 26 eigen values were above one and accounted for 

75% of the to tal variance . It was decided to concentrate 

on the first six factors, which accounted for 25% of the 

variance. The se factors were subjected to a varimax r otation 

in order to obtain the highest possible item loading for 

each facto r . 

Factors 1 , 2, 3' 4, 5 , and 6 had the highest loadings 

and consisted of 11, 9, 10, 17, and 9 items, respectively . 

For facto r s 1 through 6 the alpha coefficients were . 80, 

.74, . 31, .58 , . 80 , and .3 2, respectively. Factors 3 , 4, 

1 dropped because of their low reliaand 6 were subsequent y 

bilities. The items were once again read thoroughly to 

basl·s by which to interpret the three ascertain a log ical 

remaining facto rs. Factor 1 seemed to consist mostly of 

, statements about the re lation
i t ems concerning teachers 

and students ' pe rformance. 
ship between t hei r efforts 

Four 

related to this concep tual category 
items ~hich we r e not 

11 
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and one item whi ch correlated ne ga t i vel y wi th t he tota l 

fa c~ or s co re we r e de l e t ed . Fac tor 2 wa s compr i sed of items 

hav in g no lo gica l nexus . The pros pec t i ve ut ili ty of such a 

varied array di d not seem pr omising , so thi s gr oup of i tems 

was removed f r om cons ider ation . Fac to r 5 consis t ed of i tems 

primari Y concerned wi th whe ther or not direct intervention 

can a f fect change. Four t een of the items fit this category . 

Since t he remaining items on factors 1 and 5 were 

logica l l y rel a t ed , these 26 items were combined to form the 

final ver s i on of the LCST. 

Re l i ab i l i ty of the LCST 

Me2ns , standard deviations , and item-total correlations 

fo r the 26 items appear in Table 1 . Using the standard 

dev ia t ions reported in Table 1, a coefficient alpha of .85 

was ob tained. The uncorrected average total correlation 

was r= . 41. 

Va l idity of the LCST 

To determine the construct validity of the LCST as a 

mea s ure, it must correlate with another LC measure. As can 

be s een in Table 2, the LCST was significantly correlated 

with t he I -E in the appropriate direction, ~(101)=-.256, 

p<. 05. 

The dis criminant validity of the LCST was determined 

over the I-E scale to correlate by i ts comp ar ac i v e abili ty 

t he I- E and the LCST corr e l at ed 
with the PCI s cor es . Both 

. r (lOl)= . 245, p <.0 5, and~=- .324 , 
sign i f i can t l y with the PCI, -

A summary o f the r egr ession of LCST 
p<.0 1, r e s pect i vely . 



Tabl e 1 

Means , St andard Devia t ions , and Item- Total 

Correlations fo r the LCST 

I t ern M SD -

1 2.867 1 . 340 
2 3.611 . 972 
3 4 . 407 . 771 
4 3. 929 . 761 
5 3 .965 . 703 
6 3 . 558 .809 
7 4 .150 . 822 
8 3 . 362 1. 175 
9 3.460 1 . 047 

10 3.752 .836 
11 4 .159 , 672 

12 2 .7 52 .973 

13 3 . 487 .997 

14 3.814 .946 

15 3.354 1. 047 

16 4.053 .762 

17 3 . 770 . 872 

18 2.912 1. 018 

19 3.823 . 743 

20 3.867 . 777 

21 3 .442 .931 

22 4.327 .684 

23 2 .690 1. 081 

24 4 .035 .623 

25 4. 248 . 847 

26 3. 637 . 788 

27 95.442 8 .512 

Note. N=l l3 . 

;',£ < . 01. 
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Tabl e 2 

i~eans . S a n dar d Devia t i ons, an d Correla t i ons 

Between the LCST, I - E , and PCI 

· a riabl e ') 3 M SD -

1. LC ST -. 256* - . 324-:'d, 95 . 442 8 . 512 

2 . 1-E . 245-f~ 9. 398 4.137 

3 . PCI 55.437 9 . 632 

Note. N=l03. 

*p < .05. 

14 
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and 1- E on PCI scores is presen ted in Table 3 . It can be 

seen that the LCST variable exnlained app r oximately twice 

as ~uch of che PCI variance a s di d t he I -E variable. Thus. 

the discriminan t validi ty of t he LCST r ece i ved suppor t . 

That is , internal s on both measures r epor ted having less 

of a custod i al orien t ation toward pupi l control than did 

exte r nals, bu t the LCST was the stronger of t he two indi

cators of this re l at i onship. 

Demogr aphic Co r r elates of LCST 

Co rrel a t i ons b e t ween t he demographic variables and 

LCST s cor es are presented in Table 4 . No significant 

cor rela t i ons were obtained. 



Variable 

LCST 

1- E 

Table 3 

Surrnnary of Re gression of LCST 

and 1- E on PCI Scores 

Beta 

- . 279 

.173 

Explained 
Var iance 

.090 

.042 

F(l, 100) 

10. 3817d ( 

Note . N=l03. ~ 2= .133, F(2, 100) =7 . 659, ~ < .001 . 

**E < . 01 . 

16 



Table 4 

Correlations between Rel evan t Demo graphic 

Var iables and LCST Scale 

Demo graphic Variable 

Age 

Sex 

Race 

Marital Sta t us 

Degree Obtaine d 

Years Experience 

Year s i n Current Position 

Grade Level Taught 

No te. N=l03 . 

17 

Correlation wi t h LCST 

.1 32 

- . 135 

-.142 

-.017 

-.16 7 

-.011 

.037 

.076 



CHAPTER IV 

DISCUSSION 

The purpose of this study was to develop a locus of 
cont r ol i ns t rument spe cific to the teaching cont ext wh i ch 

wa s both re l iable and valid. A factor analysis was t he 

precursor of an eventual lo gi· cal b · · f com ination o relevant 

items . The high reliability of the final group of LCST 

items was evi denced by an alpha coefficient of . 85 . There

fore, sub s tantial confidence can be placed in the final 

LCST' s r el iability and unidimensionality. 

De t e rmining the validity of the LCST scale involved 

three s t eps. These steps were: (1) obtaining a signi

fi can t correlation with the Rotter I-E; (2) finding a 

s i gnificant correlation with the PCI; and (3) establishing 

the LCST as a better predictor of the PCI than is the 

Rott er I-E. The first step established the convergent 

validit y of the LCST as planned. The second step yielded 

a sign ificant correlation in the direction of that pre

dic t ed a t t he onset of this research. The third step 

pr ovide d t he necessary evidence of the discriminant validity 

of the LCST. 

The LCST identification of internals as less custodial 

is consistent with t he results of a study by Barfield 

and Burlingame (19 74). 
These authors developed a Teacher 

modeled aft er the Poli t ica l Efficacy Sc al e 
Efficacy Scale 

(Campbe ll, Gurin , & Miller, 1954 ) · 
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Tea chers who wer e h i gh 



on efficacy were le s s cu t d' 
s O lal on the PCI t han teachers 

who were low on effi cac y . s· 
ince efficacy and l ocus of 

cont r ol a r e h i gh l y simi l ar 
construc t s , the Barfield and 

Bur l in game s t udy adds t o the construct 
validity of the 

LCST. Moreover, 
since Murray and Staebler (Note 3) have 

demons t ra ted that teachers' lo cus 
of control orient ations 

(as measured with the Rotter I-E scale) are related to 

s tu dent achievement, it seems l"k 1 
1 e y that LCST scores 

could be used to discrim1·nate more and less effective 

t eachers. 

However , before accepting the idea that internal 

teachers are more effective than externals because they 

allow great er student self-direction, some seemingly 

contradictory evidence must be considered. In a study 

by Jansen, Beeken, and Hritzuk (1973), eighty teachers 
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in psychology courses were given the Rotter I-E and five 

par t s of the Dimensions of Teacher Beliefs (Wehling & 

Charters, 1969). One significant correlation between the 

five dimensions and the Rotter I-E scale was found. The 

teachers identified as external were most likely to endorse 

stu dent autonomy. In a follow-up essay, Jansen and Beeken 

(1973) cite their previous findings as evidence that 

are more able to relate to the needs external t eachers 

Studen ts than are internal teachers . and f ee lings of their 

As the results of the Jansen et a l . study seemingly 

O f Barfield and Burlingame ar e i n conflict wi th t hose 
t th t more needs to 

a~d the present study, it is apparen a 



be known about th e relat i onsh i p 
be tween lo cus of con t r ol 

and t eaching sty le F 
· or example , i n de s cribi ng an origin 

cl assroom, a cl i ma te h" h 
w 1. c pr omot es achievemen t , DeCharms 

(19 76) says ' "The ori gin enhanc i ng teacher is no t a f raid 

to be f irm and direc t i ve wh en she (s1.·c ) 1.· s pursuing the 
improvement of children 

External control is oft en 
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nec ess ary , but the goal 1.·s to convert to internal control" 

(p . 16 8) • These statement s seem to describe the effective 

tea cher a s one who realizes that children have often not 

f or med strong cont ingencies and might need direct connec

t ion between their actions and subsequent events clearly 

established fo r them . However, when children have formed 

appropriate contingencies, the internal teacher might be 

more wi lling to provide a less directive classroom environ

ment . Thu s , it might be the case that internal teachers 

would be more sensitive to the situational demands required 

t o fos t er student achievement. 

Further validation of the LCST is , of course, necessary . 

The sample size in the present study was not nearly as 

d There also Should be some consideration large as desire . 

of the e f fect of s ocial desirability on this instrument. 

As sumi ng these hur dl es are cleared , there are many ways 

db Ut l..lize d for further research . i n which the LCST coul e 

Some of t h ese mi ght include predicting teachers' adaptation 

Predicting students' achieve 
t o or gan i zat ional s tructure, 

'th classroom observation s . 
oent , an d match ing LCST scores w1. 
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A las t warning aga ins t regarding an overemphasis of 

extremely low PCI sco res as facilitat i ve of student achieve

ment seems in order. The contradictory evidence implies 

that furthe r effort should be directed toward clarifying 

both the theoretical and empirical underpinnings of this 

variable. 
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APPE. DIX A 

LCST 

If I consis ently practic 
he most diffic lt b h _e appropr i a t e t echniques even e av1. or probl ' ems can be managed . 

I beli_eve I can he l p each studen t in my classes to 
expe r ience success and self worth in some area . 

A child 's behavior problem can be ade . • 
provi di ng t he teachers find s the quatelyl m~d1. f1.ed, correct so ut1.on. 

tfuen I can spend extra t i me w1.'th 1 1 as ow earner , I soon 
see po sitive result s. 

I t is imposs ible to raise t he current academic standar ds 
of publi c education. 

If the majority of my class does poorly on a test, the 
poor grades are generally because I did not teach the 
related concepts well . 

. any s tudents who seem overly passive undergo drastic 
pe rs onality changes when a teacher designs an activity 
which challenges th em. 

A teacher with a strong character can greatly influence 
behavio r for the better. 

If I could teach the way I would like to, I could help 
more students . 

If a teac:1.er is dedicated and conscientious, he/she will 
be rewarded for his/her efforts. 

I can best help a student by realizing that he is a uni que 
individual with unique needs. 

A teacher has a great amount of influence on the person 
alit y and attitudes of students. 

If a student comes to me in time, I can help with almost 

any probl em . 
d 1 . a teacher must follow , it 

Wi th all the Federal Gui e 1.nes creativity to surface in 
is very difficult for one's own 
the classroom. 

. . acher can invest time in a particular 
Real1.s t1. cal l y , a_ t e f d . . . shin a returns, at which time 
student to a po i~t 0 . 1.m1.n1.rodu~tive. 
further instruct i on 1. s not P 

29 



16-

17. 

18. 

19. 

20. 

21. 

22. 

23. 

24. 

25. 

26 . 

0 

I of~en see a child who is 
I can do to he lp. a pavm and ther e is nothing 

Once a child gets headed the wrong di' r ec t · • • 
~ t t · h . ion , 1. t 1. s not up ~o me o s ra i g ten him or her out. 

I don't feel t here is much a t eacher can do t o influence 
the standar di zed test scores which are dropping each year . 

Some pers o~alities jus t naturally clash and there is no 
way a particular student and teacher can get along. 

I f a c~ild is being t eased a lot, I can often think of 
some t hing to do to get the teasing to cease. 

On day s when my class is calm, I know the calmness has 
nothing t o do with my influence. 

My chances of becoming successful in my career have much 
to do with being in the right place at the right time. 

It seems as i f absolutely nothing can be done about 
havin g to use physical punishment on students. 

There will always be classroom fights among students 
re gar dless of how hard teachers try to prevent them. 

I feel like I cannot accomplish anything in the teaching 
profession. 

If I study the situation hard enough, there are few 
classroom problems I cannot solve. 



l. 

2. 

3. 

4. 

5. 

6 . 

7. 

8. 

9. 

10. 

11 . 

12. 

13. 

14 . 

15. 

16 . 

17. 

It is 
seats 

APPDmix B 

Pupil Cont rol Ideology (PCI) Form 
desi rable to re quire . 
during assembl ies . pupils to sit in assigned 

Pupils are ~sually not capable f 
through logical reasoning. 0 solving their problems 

Direc t ing sarcast ic remarks t d . . 
a good disciplinary t echnique~war a defiant pupil is 

Beginning teachers ar e not likel 
h 1 Y to maintain strict 

enoug contra over their pupils. 

Teachers should cons i der revision of th · h' 
h d · £ h eir teac 1ng 

met o s i t ese are criticized by their pupils . 

The ,~e s~ P: i~cipals _gi ve unquestioning support to teachers 
in aisc ip l 1n1ng pupils. 

Pupils should not be permitted to contradict the state
ments of a teacher in class. 

It is justifiable to have pupils learn many facts about 
a subject even if they have no immediate application. 

Too much pupil time is spent on guidance and act ivities 
and too little on academic preparation. 

Being friendly with pupils often leads them to become too 
f amiliar. 

It is more important for pupils to learn to obey rules 
than that they make their own decisions. 

Student governments are a good "safety valve" but should 
not have much i nf luence on school policy. 

Pupils can be trusted to work together without super
vision. 

b Profane language in school , it If a pupil uses o scene or 
must be considered a moral offense. 

If pupils are allowed to use_the lavatory without getting 
permission, thi s pr ivilege wi ll be abused. 

h odlums and should be t reated 
A few pupi ls are just youn g 0 

accordingly . 
. d pup i ls that their status 

I t is oft en necessa r y to remi~ teachers . 
in school differs from that 0 
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~ 0 uoi~ ~ho dest=cys school ma t eria l or pr oper ty shou d 
~e · s~verely p -~isheci . 

ouoi~s cannot per ceive ~he difference between democracy 
;nd ana= chy in th e classroom. 

Pu?iis o f t en misbehave in or der to make the teacher look 
baci. 



i . a . 

b . 

2. a . 

b . 

3. a. 

b . 

4 . a. 

b . 

5. a. 

b. 

6. a. 

b . 

7. a . 

b . 

8. a . 

b. 

9. a . 

b. 

APPENDIX c 

Rotter I - E 

Chi dren get into t rouble b . 
?unish t hem too ~uch . ecause their parents 
The t r ouble with most child 

rents ren nowadays i' s that th. pa are too easy with them . eir 

:1any of the unhaoov thinos in 1 , 
part y

1

due to bad~luck . 0 peop es lives ar e 
Peoples misfortunes result f make . r om the mistakes they 

One of the ma jor reasons why we have 
people don't take enough interest in 
There will always be wars , no matter 
try t o prevent them . 

wars is because 
politics. 
how hard people 

-n the long run, people get the respect they deserve 
in thi s wor ld . · 
nfortun~tely, an individual's worth often passes 

unrecogniz ed no matter how hard he tries . 

The idea that teachers are unfair to students is 
nonsense. 
Most students don't realize the extent to which their 
grades are influenced by accidental happenings . 

Without the right breaks, one cannot be an effective 
leader. 
Capable people who fail to become leaders have not 
taken advantage of their opportunities . 

No matter how hard you try, some people just don't 
like you. 
People who can't get others to like them don't 
underst and how t o get along with others. 

Heredity pl ays the major role in determining one's 
personality . d · 
It is one' s experiences in life which etermine 
what they'r e like. 

I have often 
ha?pen. 
Trusting to 
as making a 
action. 

found that what is going to happen will 

never t urned out as well for me 
fate has f 

to take a definite course o 
decision 

33 
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b. 
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b . 

13. a. 

b. 

14. a . 
b . 

15. a . 

b . 

16. a. 

b. 

17. 

18 . 

19. 

20. 

21. 
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b. 

a . 
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b. 

a. 

b . 
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In the case of thew 11 rarel y if ever such e h-prepared student th . 
v t · a t ing as , ere is .-1an _ imes exam quest. an unfair t 

k ions tend est . 
course wor that stud . . to be so unrel d ying is reall ate to -' use l ess . 
Becoming a success is 
1 . 1 ama tterofh d itt. e or nothing to do w· . ar work; luck has 
Getting a good job dependith ~t. 
right place at the rig. ht ~.mainly on being in the 1.me. 

The average citizen can h . 
ment decisions. ave an influence in govern-
The world is run by the f ew . 
there is not much the littl people in power , and 

e guy can do about it . 

When I make plans, I am almost r . 
them work . ce_tain that I can make 
It is not always wise t 1 h ' 0 Pan too far ahead because 
ro~~u~e~ngs turn out to be a matter of good or bad 

There ~re certain people who are just no good 
There is some good in everybody. · 

In my case, getting what I want has little or nothing 
to do with luck. 
Many times we might just as well decide what to do 
by flipping a coin. 

Who gets to be the boss often depends on who was 
lucky enough to be in the right place first. 
Getting people to do the right thing depends upon 
ability; luck has little or nothing to do with it. 

As far as world affairs are concerned, most of us 
are the victims of forces we can neither understand 
nor control . 
By taking an active part in political and social 
affairs, the people can control world events. 

Mos t people can't realize t~e extent to w~ich their 
lives are controlled by accidental happenings. 
There reall y is no such thing as "luck . " 

One should always be willing to ad~it ~is mistakes . 
It is usua lly best to cover up ones mistakes. 

k Whether Or not a person really 
It is hard to now 
likes you . h · ea 

You have deoends upon ow nic 
Hor...; many friends . 
person you are. 

I~ the long run, the 
balanced by the good 
Most misfo rtunes are 
ignorance, laziness, 

bad things that happen to us are 

~~=s~esult of lack of ability, 
or all three . 
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,._t.. a . 

b . 

23 . a. 

b. 

24. a. 

b. 

25 . a . 

b . 

26. a. 

b. 

27. a . 

b. 

28 . a. 
b. 

29. a. 

b . 
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···~h h f=.c ~ : ~ enoug e~Lort ~e . 
~ion . can wipe out political corruo -
It is difficult for pee 1 · 
the things politic ians~ e_to hfa~e much contro l over 

0 ln o fice. 
Sometimes I can't unde rstand h 
the grades I get. ow teachers ar rive at 
There is a direct connect i on b 
and the grades I get. ecween how har d I s tudy 

A good leader exp ec ts peopl e t o decide for t hemselves 
wha t they should do . 
A good leader makes it clear t 
jobs are . 0 everybody what their 

over ~any t ~mes I f ee l that I have littl e i nfluence 
Lh e thing s tha t happen t o me. 
It i s i mposs ib~ e fo r me to be l ieve t hat chance or 
uck play s an ~mpor t ant role i n my l ife . 

Peop l e are l one ly becaus e they don't try to be 
f riend ly . 
There ' s · not much use in trying too hard to please 
people; if they like you they like you. 

T ere is too much emphasis on athletics in high 
s chool . 
Team spcr t s are an excellent way to build character. 

What happens to me is my own doing. 
Sometimes I feel that I don't have enough cont r ol 
over the direction my life is taking . 

Most of the time I can ' t under s t and why politicians 
behave t he way they do . 
I n the l ong run , t h e people are responsible for bad 
government on a national as well as on a local l evel. 



APPEL DIX D 

Advised Consent Form 

IET PROJE CT 

DEPARTMENT OF PSYCHOLOGY 

AUSTI PEAY STATE UNIVERSITY 

I FORMED CONSENT STATEMENT 

The pur pose of this inves t iga t ion • 
men t fo r assessing teachers' attitudes isyto develop an instru
confidential . At no time will •you be :d 0 ~~-responses are 
one other than the investigators have~ enti ied nor will any
The demographi c information coll ected w~~!s~ to your responses. 
Pur po ses of ana lysis. Your oarticipati~n. e used

1 
only for 

d f - is comp etely voluntar y, an you are ree to terminate your p t. . . 
at any time without any penality. ar icipat1on 

~he scope of the project will be explained fully upon your 
completing the ques tionnaire . 

Thank you for your cooperation. 

- - ----------------------------------
I agree to participate in the present study being conducted 

under the supervision of a faculty member of the Department of 
Psychology at Austin Peay State University. I have been 
informed , either orally or in writing or both, about the pro-
cedures to be followed and about any discomforts or ri~ks j 

which may be invo 1 ved. The investigator has offered to answer 
1
1 

any further inquiries as I may have regarding the procedures. 
I understand that I am free to terminate my participation at 
any time without penal ty or prejudice and to have all data 
obtaine d from me withdrawn from the study and destroyed . 
I have also been told of any benefits that may result from 
my participation. 

Name (please print) 

Signature 

Da t e 
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