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ABS TRA CT 

'I\vo hundr e d fo ur teen publi c sc hool e l eme~ta ~y, ~iddle, 

and se n io r high t e achers we r e s urv eye d to dete r mi n e thei r 

a t titude towar d hand icapp e d st u d e nts who a r e mai nstreame d 

into their r e gul a r c l ass r oom setti n gs . Th e e x tent to 

which these at t itudes we r e co r r elated with other variables 

was me asured. ~ in e i nstituti o na l va r i a b l es and thirt y 

attitude questio n s c o mp o s e d the L ikert-typ e scale on the 

attitude ques tior. na i re. An i tem a n a l ysi s of the thi r ty 

atti tude questions yiel ded a r e li a b ilit y coef fi c ien t of 

.91. Correlations wer e drawn b e tween t h e in s titutional 

va r iables and t h e total attit u d e sco r e . Re sult s indicate d 

the highest co rr elatio n ( .3 63 ) betwee n a posit ive attitude 

and the ava i lab~lity of add i t i o n al s u ppo r t se r vices . 

Th e r e wer e a l s o sign ifican t co rrelations betwee n attitude 

and the teache r ' s pe r ceptio n of the degr ee of succes s in 

deal in g with special - nee ds studen ts ( . 283) and the leve l 

of admi n istrat i ve s upp o r t r ec ei ve d (.190) . Th er e we r e no 

significant co rr e l atio ns betwe en attitude a n d yea r s 

teaching expe r ie n ce, the numbe r of special educatio n 

co u r ses taken, o r the g r ade l evel taught . 

It wa s co ncl u d ed th at it is the a mou n t , type . a n d 

qualit y o f additio n al suppo r t ser vices and administ r ative 

support t hat det e rmine whethe r a positiv e attitude exists 
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: aw a r d hand i c appe d s t u d e n ts . Teache r s ~ppea r t o ag r ee wit h 

th e c o n c ep t of mai nst r e ami n g a nd a r e will i ng t o suppor t it 

if t hey a r e gi v e n t he necessa r y ass i sta nce to wo r k wi t h 

t h e ma i n s t r eame d students. 
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Chapter 1 

I~TRODUCTION 

The Problem and Its Significance 

The Education fo r All Handicapped Act of 1975 has 

be e n a co n t ro versial issue since its inceptio n. Educators 

a nd leg i sl ators alike ha v e been c onc e rn e d with the impli

cations a nd impl ementation of P.L. 94 -142. The purpose 

o f the act was t o provide a free , app ropriate e ducation 

ior all han di capped students in the least res t rictive 

enviro nme n t . The t e rm "leas t r e strict i v e environment" 

p r ovide d the impetus for the concept of mainstreaming . 

Mainstreaming was not i nt en ded to be a panacea for 

special educat i o n ; it was intended to e ~able the handi 

c apped st~dent to learn and associate with regular students 

as mu ch as possible according to his abilities. Ho weve r , 

a l though ma ins t reaming has been successful i n man y situa 

tions. it has not been successful in many others. The 

reasons fo r the fai lures are numerous: inadequate teacher 

t r ai~i n g, lack of s u9po r t pe r sonnel , inadequate funding 

and materials . a lack of cooper atio n among professionals , 

and t e act e ~ attit udes . Th e most serious of the above 

reaso ns ~ppears to be teacher atti tude since it is the 

teacher wi t h whom the handicapped d1 i _d is mo st direct 1 y 

a ss o ciat e d. The r amificatio n s o f this problem are ser iou s 
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acco rding to Palmer (1980) : 
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"Few will argue the p rin ciple 

of mainstreaming. Howeve r , implemer.tatio n of t his p rinciple 

is a diffe r e nt matter. While it wa s professo r s in universi 

ties, lawyers in courtrooms, and legislators in Was hingt o n, 

D. C . and va rious state capitals who p r ess for mainstreaming, 

it will be teacher s in r egular clas srooms who wil l have 

to live wi th i t daily" ( pp. 167 -168). Teache r attitude 

to ward the se mainstreamed students is a l so a concern of 

'.llitchell ( 1976) fo r as she stat ed : " The attitude of the 

te ac h er r egarding the ex ceptio nal student and his ski ll 

d evelopment, the adjustment of co ntent of instructio n , 

a n d the classroom e nvironment o r eco logy which will include 

except i o n al stude nts may be a far mo r e potent and impo rtan t 

var iab l e in the s uccess f ul integration of exceptional 

s tudents into regular class r ooms tha n an y administrative 

or c uTri cular scheme " · ( p. 302). 

How d o regular classroom teachers feel about handi 

capped stud e nts in thei r c lassrooms ? The answer to this 

qu e stion is not a simple o ne due to the diversity of the 

variables that ca n influence attitude . Though the natur e 

of the handicap a nd its degr ee of severit y are obvious 

c 0 nside ~a ~io ns , many classroo m variables influence atti 

tudes suLli as t he ra t i o of handicappe d and regula r students 

in t he cl ass o r the type of su bject. matter taught . The 

t e acher ~~y fee l inadequately p r epa~ed with materials or 
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resource personnel to assist in helping these students. 

The feeling that admi nistrat o rs are not supportive can 

also foster negative attitude. Characteristics of the 

ind i v idual teacher should also be co nsidered. How much 

expe ri ence has he/she had with handicapped students? How 

much training has he /s he had in the area o: special 

educatio n? Does he/she reall y agree with the concept of 

mainstreamin g? All these variables combine to produce the 

climate in the re gular c lassroom in which the mainstreamed 

chilc must function. Whethe r the child is successful and 

is e nri ched o r becomes eve n further handicapped from the 

e xpe rien ce is largely dependent upon the teacher. 

The Purpo se and Rationale for the Study 

The purposes of this study we r e twofold . First , it 

surveyed the attitudes of regular classroom teachers toward 

spec i al -needs children in their classrooms. Second , it 

determined if a relationship existed between attitude and 

these vari ables : grade le ve l , number of students in the 

school and class, the teacher's perception of his / her 

degree of success with spec ial-needs ch ildr e n , level of 

admi ni st ra tive suppo rt received, availability of additional 

suppo r t services, ye ars teaching experi e nc e, the number 

of special education courses taken, o r the number of main 

streamed stude~ts in the teache r 's class this year. 

Rece~t re search indicates such r e lationships exist 



althcugh the re is no agreement as to which variables 

co rr e lat e the highest with a positive at t itude toward 

ma instrea~ed children. Further research was needed to 
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determine which variables influence teac h e r attitude. The 

results of this study will serve as a so~rce of information 

fo r special education teac~ers and administr a t o rs in wo r k 

i ng with regular classroom te ach e rs who re~ei ve main

s tr eamed c hildre n. 

The Lite r ature 

Previo us studies have dealt with the effects of 

te a che r attitude on teacher behavio r a nd student self -

co ncept . Goo d and Brophy (1972 ) conducted a study to 

deter~ine if teacher behavio r related to teache r attitude . 

The y found teachers do behave diffe r ently toward students , 

espec ia l l y l ow ach i eve rs , fo r whom they felt either co n

cern o r rejection as o pposed to indi f ference o r att achment. 

Larrivee and Cook (1979 ) administered an attitudinal 

survey tc r egular classron m teachers and found the teachers 

had varyi ng degrees of acceptance based upo n a va r iety of , 
institutio nal va r iables. The var iab l e y i elding the high -

e st co rrelat i o n with posi tive attitude was the teacher's 

pe r cep tio n of his/he r degree of success i n dealing wi t h 

the special - needs children. 

The attitudes of administrators in the schools in 

which ~ainst re a min g occur s have also been s tudied . ~eumann 
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a nd Har r is ( 1977 ) con du c t ed a s urvey c omparing attitudes 

o f J.dminist ra tors, teache r s, 1nd parents. The admi nis tra -

to r s' att i t udes toward mainstreaming were mo re favo r able 

than both the teachers ' a nd parents ' atti tudes. Payn e and 

:·.Iurr1y ( 1974 ) found s u burban p rincipals' acceptance of th e 

co n cept of integratio n of the handicapped significantl y 

g r e ater than urban p rincipals. Of the principals survey ed , 

40 . 3 pe rcent o f the urban pri n cipals and 71.4 pe rc ent of 

th~ s uburban pr i n c i pals accepted t he co n cept of mains t r e am-

ing . 

Guerin and Szatlocky (19 74) reported attitudes of 

admi :-iistrators and t e achers wit hi n the same school tend 

to be s i milar . They co n cluded the administ rat o rs ' atti-

t udes we r e c r ~cia l in the fo rmation of positive attitudes 

of their staf f. Likewise, the specia l teachers ' attitudes 

we r e cruci a l in establishing posi t i ve acceptance leve ls 

o n the part of the r egu l a r classroom teachers . 

Al thoug h at titudes of teachers affect attitudes of 

ot h e r e ducators, there ls co nflicting ev ide n ce a s to the 

impact that these at t i t udes , i f negati ve, have o n the 

h andicapped studen ts . ~osent h al a nd Jacobson (1968 ) 

fo und teac he r e xpectatio n s ~ffected the p r ogr e ss of the 

students. Richmo nd a nd Dalton ( 1973) , howeve r , compared 

teacher s' pe r ceptio ns a nd the students ' perceptions of 

their sel: - cc ~cep t s a nd found no sign ificant r elatio nship. 



The prese n ce of the handicapped student in r egular 

c lassroo~s is seen by some teachers as a threat to the 

p rogress of the other students (Graham et al . , 1980; 

Wi lliams a nd Algozzine, 1 979) and to the overall learning 

e nv:ro nment (Fel dman and Altman, 1978). Shot el , I ano, 

a nd ~. IcGettig8. n (1972) fo und o nl y 37. 3 percent of the 

teachers f rom schools in which an integrative approach 

was used and 7 . 3 percent of the teac hers f rom schools in 

which some self-contained ro oms were still in existence 

fav o r ed the regul ar cl a s s placement . 

Gue r i n (1979) fo und teachers ' levels of comfort or 

dis c omfort with t~e handicapped student co rrelated with 

the type of activity which was occurrin g . The teachers 
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were most comfo r table in activities involving mere super

vision but uncomfortabl e whe n in volved in verbal o r leader-

ship ac tivities. Gue r in also fou nd teachers we r e less 

c omfortable with the r etarded students than with the 

e duca t ion al l y handi capped . 

The effects of labeling have been studied by several 

!"esearchers. Normal students were rated significantly 

higher o n a t titude scales than learning disabled or reme 

dial studen~s in a study co nducted by Co h en (1980) . Combs 

and Harper ( 1967 ) f o und when the label "me ntall y deficient" 

The was used a more negati v e p erc eptio n was e vi d ent. 
' 

l e arcing disabled c hild ' s ac c eptanc e lev el in the r e g ul a r 
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c las sroom was signi fican~ly higher than that of th e 

retarded child's in studie s by Moo r e and Fine ( 1978) a nd 

Shotel, I ano, and McGettigan (1972). Similarly, Hirshoren 

and Burto n ( 197 9) fo und the r etarde d are less preferred 

tha n the beh a v iorall y diso rdered. 

Panda and Bart el (1 972) found t he crippled, mentally 

r e tarded , an d speech impaired were rated significantly 

lower o n attitude sca l es by teach e rs than the bliPd deaf 
, J 

epileptic, culturally d epri ve d , emotionall y maladjusted , 

delinque nt, gifted , and normal students. 

The Educ able Me nt ally Retarded (EhlR) label itself 

was fo und to be a more significant t o ol used by teachers 

to presc r ibe instruct io n tha n the student's actual g rade 

level per fo rman ce ( Palmer , 1980). In earlie r r esear ch, 

Palmer ( 1979) had fo und , . that te~c h e rs may make 

differ e nt instructional p r e scriptions fo r r egular - cl as s 

pupils a nd mildly handicapped pupils integrated into thei r 

classroom despit e similarit y in curren t pe r fo rman ce . 

Thus , despite the placement o f mildl y handicapped pupils 

into the regul a r classes , a ' de facto' fo rm of segregation 

may ex .Lst fo r these mainstreamed pupils -- instructional 

segr egation" (p . 335) . However, West (1980) and Boucher 

a nd Den o ( 1 979 ) gained contrar y r esul ts f rom their studi e s. 

They fc und labels did not influ e nc e expect ations o r p r o -

g:-amming. 
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Tr i ngo ( 1970 ) d is co vered a simi la r hierar c h y o f ~ccep 

t ance . Of twent y - o ne d isabilit y c atego r ies , ex - co n vict s , 

ne nta l r e t a r dates, alco hol i c s , an d t he me n t all y ill we r e 

r a n ked l o west . Warr e n a nd Turn e r ( 1966) f o und a co nsis t e nt 

p a t t e rn of p refer e nces , in o r de r , fo r the acac emicall y 

talent e d , a nt i -social , sight handi capped , mil d l y retar ded , 

h ear ing handicap ped, b r ai n in jur e d , an d seve r e l y retard e d. 

Expec tation s o f ph y s i ca l educat i o n teache r s t oward the 

labeled ch ild as o ppose d to the non - l a bel e d child were 

~o und t o b e si gn i f ican t l y di ff e r ent . The te ache r s ' ste r e o

t y p i c pe r cept ion s of the labeled c hi ldren , specificall y 

t h e ~entall y r et arde d , we r e s i g n i f icantl y l owe r than the 

non - l ab el e d o r p h y si ca l l y h a ndicapped c hi ldr e n ( Al o i a 

et a l . , 1 980) . 

Foste r, Ys s e l d yke, a nd Reese ( 1 975 ) co nduct e d a stud y 

us i n g o bs e r vat i o n of " labele d " emot i o nal l y disturbed 

c hildr e n who we r e actuall y no r mal . The y found teacher s 

ho l d " n e ga t i ve ste r eot ypical expectat ion s" based o n the 

l ab e l al o ne . 

Severa l s t u d i e s indi c a te d teac h e rs a r e r ecept i ve to 

h a n d icapp e d stude n ts a nd a re r e c ept i ve to their ne e ds . 

~acMi l l a n , Yeye r s , a nd Yo shi d a ( 1978) f o und t he maj o rit y 

o f t e a c h e ~s fe l ~ no i mpac t o G the in c l u si o n o f ha n d icapped 

st ud e n ts . They did , howeve r . pe rc e i ve p re para t i o n a nd 

i n. s t r uct i o n ti:ne a s ta r dships. 
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A ~atio nwide Teacher 0pini o c Poll c o l l ected by the 

National Education Association in 1979 l Cortright, 1980 ) 

a sked teachers to what extent handic a ps should be main 

s treamed fo r none of their educatio n. The results were as 

follows: ment al retardation - 49%, deafness or serious 

hearing defect s - 23%, severe s peech imnairment - 13%, 

serious visual impairment - 21~ , emotionally disturbed -

43%, seriously sociall y maladjusted - 44%, physical disa 

b ilit y seriously affecting mobilit y - 17%, and specific 

learnin g disability - 8%. Sixt y - six percent of the teachers 

polled felt their school systems were doing a good o r 

excellent j ob in meeting the needs o f handicapped c hildren. 

Feitler and DuBasik (1978 ) gained similar results. They 

f o und teachers hav e realistic co n c epts of special students . 

Smart, Wilton , and Keelin g ( 1 980 ) compared the atti -

tudes of two t ypes o f regular classroom teachers: those 

who seek special placement for l o w-I Q students and those 

who do not. The researchers found teachers who d o not 

refer students to special classes are those who perceive 

t hemsel v es as capable of meeting the needs o f the special 

studen t s in the regular c lassro om and who fe el mainstream

ing is an advantageous practi ce. girshoren and Burt o n 

( 1 97 9) also f ound the degree o f s everit y was t he c riteria 

t each e r s 'J s ect f o r rec ommend i ng a. st u de n t f o r s pec i a 1 c 1 as s 

p lac e ment . 
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Two research e rs fo und relationships between attitudes 

t o ward mainstreami n g and g rad e levels taught . Larrivee 

a nd Co o k (19 7 9) fo und as g r::i.de leve l incr e ases positi ve 

att itudes decrease. The junior high school t eachers had 

the mo st negat i v e attitudes . Similarl y , Hi~shoren and 

Bu r to n (1979) found elementar y teachers mo r e positive 

towar d hand icapp ed students. 

Th e a tti t ud e s o f regular classroom teachers have 

bee n fo und by thr ee studies to be more pos it ive than 

special education teachers '. Flowers (1979) found the 

attitudes of classroo m teachers toward except i onal children 

as ·•significantly mor e positive " than the speci'.3.l e ducatic !:. 

teache rs' . Jordan and Proctor (1969 ) fo und special educa -

tion teachers did not h ave mo r e ' ' r ealistic 1 1 attitudes toward 

mainstr eamin g than regular c lassroom teachers. Graham 

et al . , (1980) found, 1 1Classroom teachers fe lt that mai!1 -

streaming wa s an effecti ve educational alternati ve fo r 

handicapped students, while r esource teachers did not. 

Fu r the rmo re r e source teachers did not believe that handi-
' 

c apped students gained more academicall y by staying ~n t he 

mainstream while r egular teachers possessed adequate 

mainstreaming skills . Of the two g r oups, resour ce teachers 

we r e l e ss co nfident of regular c l ass r oom te ach e rs ' main -

st :- e ::i.m j_ n g s ic i 11 s " ( pp . 1 31 - 1 3 2 ) . 

Th e e ffects of expe ri ence wit h ha ndicapped students 



a nd i ts relationship to positive attitudes toward main -

s tr e aming has been studied extensively. Results have 

v a ri e d widel y. So me studies found teachers were more 

fa vo rable toward handicapped students and mainstreaming 

fo llo wing experi e n ce wit h the handicapped (_eumann and 
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Harris , 1977; Harasymiw and Ho rn e 1975 and 1976 · Wechsle r 
' ' ' 

Suarez , an d McFadden, 1975; Ma nde ll and Strain, 1978; 

Feitl e r a nd DuBasik, 1978; Williams and Algozzine, 1979; 

Bro oks and Brans ford, 1971 ; Sc hwartz , 1980 ; and Rumble , 

1978) . Other studies fo und no relationship between experi-

e nce a nd attitude o r found negati v e attitude s had fo rmed 

f ollo wing exper ience. Dy son an d Kubo (1980) found that 

teachers with expe r ience we r e " mo r e r e served toward 

integratio n " than those teache r s with no experi e nce. 

Experi e nc e did not affe c t attitude in a study by Pittman 

an d St a dt (1979). Similar findings we r e reported by 

Jo rdan and Proctor (1969 ) , Panda and Bartel ( 1972 ) , and 

Co mbs and Harper (1967) . Teachers' atti t udes were less 

favo r ab l e at the conclusion o f a n experimental integrati v e 

p r ogr a m r athe r t h a n at th e ~eginning in a questi o nnaire 

administered b y Shot e l , Iano , and McGettigan (1972 ) . 

Brad f i e ld e t a l ., ( 1 9 73 ) noted a change towa rd negati v e 

a t t itude s fe llo wing t he administration o f p r e t ests and 

pos t tes ts during a n in tegrative pro cess in o ne scho o l 

system . 
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The amo unt of e ducation and / o r numb e r of spec ial 

edu catio n courses received had a relationship on attitude 

i n some stud ies. Coursework in special educatio n had a 

pos i tive effect o n attitude in studies b y Ma ndell and Strain 

( 1978), Stephens and Braun ( 1980 ), a nd Jordan a nd Procto r 

( 1 969) . Haras ymiw and Horne ( 1975) , however , fo und teachers 

who had less education f elt more pos itively toward handi

c app e d students t han those teachers with more advanced 

deg r ees . 

Regu la r cl a ssroom teachers a re more accept in g toward 

handicapped s tudents if r esour ce p ersonnel a nd assistance 

a re a v ailable . Gullotta ( 1974), Shotel, I ano, a nd McGetti -

ga n (1972 ), a nd Moore and Fine ( 197 6) fo und te a chers ' 

degr ees of acceptanc e comparabl e to the deg r ee of support 

a nd ass i stance they are give n . However, in the Nat i o nal 

Education Association Opinion Poll in 1979 (Co rtright , 

1980) , two - thi rds of the teachers polled felt thei r schools 

d id not provide e nough a ssis tan ce to the r egular classroom 

teachers . One-sixth of those teache rs felt they r eceived 

e nough s ~pport. 

A re view of the l i te r ature indi cated the r e a r e ~an y 

f actors which contr i bu te to t he attitude s of regular class -

h toward handicapped students. Xo single r oom teac e r s 

v a r iable such as type of exceptio nalit y, labe l ing, experi-

e nce . o r t he amount of educatio n can be attribu ted to 



a tti t ude . Further res earch is n eede d to determine which 

fa ct o rs , if an y , contribute mos t to teacher attitude . 

Definitions of Te rms Used 

13 

The following is a list of terms and t heir definitions 

a s wi ll be used in discussing the studv : 

Eleme ntary school teachers - t eac hers o f students in grades 

K through 5. 

~iddl e school t eache rs - t eachers of students in grades 

6 through 8. 

High school teacher s - teache rs of students in grades 9 

throug h 12. 

Mainst re ami ng - the process of integrating the special 

needs child into t h e r egular classroom. 

Soecial - needs c hild - any c hild in the school s ystem who 

is ide nti fied as h a ving a handicap o r a s being handi 

capped either mentally, physically , emotionall y, 

social ly , o r educationally. This child may also 

be re f e rred to as a handicapped child o r student or 

as a mainstreamed child. 

E~R - e ducable me n tally retarded. 

Resource classroom - the classroom in which a certified 

special education teacher is the instructor and in 

whi c h remediatio n is the primar y f o cus. 

Re gular c~ a s sroom - the c lassroom in which the instruct or 



is not dea l i n g solely wi t h excep t io n al st ud e n ts o r 

with r e me di at i o n. I t wi l l co n ta in stud e n ts who ar e 

f un ct i o nin g no rmal ly academical l y. 

Hypotheses 

The p urposes of the s tudy we r e to survey teache rs ' 

att itudes towar d mai~streamed c hil dr e n and to de t e r mi n e 

which vari ab les, if a n y, co rrelated with a positive 

attitude . A r eview of the lite r atu r e established that 
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the teache r ' s perception of the child' s ability a nd t he 

seve r ity of the dis abilit y had effects on teache r at ti tude . 

The g r ade level t a ught was found to have varying deg r e e s 

o f relatio n s hi p with attitud e. Disc r epancies exist i n 

t he effects that e x pe r ience wi h handicapped c hildr en has 

o n attitude . Su r veys co r relating the number o f special 

educatio n co u r ses take n with attitude yie lded conflicting 

resul ts. Al tho u gh r esearch p r oved a c ceptance o! handi -

c a p ped chi l dr e n imp r oved with addition a l ser7ices and 

assistance, a n opinion poll fou nd most teachers did not 

r eceive e no u g h as si stan ce . Based upon these fi ndings, 

the _oll,Jw ing null hypotheses we r e fo rmu lated: 

1 . The r e i s no significant co rrelation b et ween 

tea che r attitude and ~rade leve taught , class size, 

sc hool size, o r number of mainstreamed st dents in the 

c las s. 

2 . 7h e r e i s no s ig~ ifica n t c o rr ela i o n betwee n 
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t e acter attitude an d the teac h e r 's pe r ceptio n of his /he r 

deg r e e of success experie nce d ~ith specia l - needs childr e n , 

the level of administrati ve s u pport r eceived, o r tlle 

availabil i ty of s up po r tive se r vices. 

3 . There is no signi f i can t co rr e l atio n between teache r 

attitude and y ears teachi n g expe ri e nce o r the numbe r of 

special e d ucation c o urs es tak en . 

Scope an d Limit ations 

This study was design ed to measure attitude toward 

handicapped children as pe r ce i ved by the s ub jects them-

selves . The subjects we r e drawn f r om nine public school s 

in ~ontgome r y Co un ty, Tenness ee . 

The r e were two major limitations of this study . Fi r st , 

the survey was a dmini ste r ed to o nly nine o f the nineteen 

s choo l3 in the school s yst em p o ll e d. Cautio n should be 

used in gen e r alizing the f ind ings to the enti r e schoo 

s y st e m or t o o ther pop u lations not included in the sam~le . 

Random i za t i o n was not u s ed de o the an o nymit y o the 

r e sponses . Seco nd , due t o he natu r e o f the q u e stio nnaire, 

t eachers w~ re r e quired t o r e spo nd t o sta e ments whi c h, 

i n some c ases, c o u ld be int e rpr e t e d in vario us ways depe nd 

i n g up o n t h e natu r e of th e baodi a p o r the t ype o f class . 



The Subjects 

Chapter 2 

~E THOD 

The subjects were 214 regular c lassroom teachers from 

nin e public schools. Th e re was a total of 89 elementary 

school teachers (representing 4 element a r y schools), 66 

middle school teachers (representing 2 middle schools), 

and 5 9 hi g h school teachers ( rep r e senting 3 hi g h schools). 

The subjects us ed were those teachers who presently 

had main streamed stude n ts in their classes. An y teacher 

classi f ied a s a resource teach e r , teacher o f the handi 

sapped, o r special - programs teacher (e . g. , Titl e I) was 

excused f r om participating . Each subjec t read and signed 

a co nsent fo rm fo r par ticipating in the research. 

The In s trument 

The instrument used to determine t eacher attitude 

wa s a n o pinio n sur vey devis ed by Barbara Larrivee , Ed .D. , 

Rhode I sland College and Linda Cook, Ed.D. , Education al 

Testing Serv ic e . The survey was devise d in 1 972. I t 

co nsisted o f nine institutional variabl es to which the 

teache r ~esponded according to his / her parti c ular teaching 

stat u s and opi nio n. Foll ow ing the institutional variabl es 

were thi rt y statements regarding mainstreaming a nd hand i 

c apped c hild r e n to which the teache r respo nded usi n g a 

16 
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five - point Likert-type scale ran ging from strongly agree 

to st r o ngl y disagree. The subjects were asked to use the 

five - point scale to indicate their exte nt of agreement with 

eac h statement. A copy of the survey is appended. 

The Procedure 

The purposes for and the intended uses of the survey 

we r e d iscussed at each school prio r to its distribution. 

The 3urvey s were dis tributed and collected at each of the 

nine schoo ls during after - school facult y meetings. Sub -

jects were given a co nsent form, a copy of the survey, 

and a computer response card. Instructions were given to 

excl ude a name on the response card, to mark only o ne 

a nswer fo r each item , and to answer each item accordi ng 

to hi s / her op inion. To tal anonymity was insured. 

Statistical Treatment 

The statistical procedures used were an item anal ysis 

o f the thirty attitude questi o ns , a frequency count on 

the distribut ion of total scores o n the questionnaire. a 

distribution of tallies for the instit~tional o r categor

ical variables, and a correlation o f each of the variables 

with the total score. 



Ch ap t e r 3 

RESULTS 

An item anal ysis o f the thi r t y attitude questions 

y ie lded a r eli a b ili t y coefficien t of .91 wh ic h compar ed 

favo r ab l y wit h the .92 reliabil i t y coeff i cient y i elded b y 

Larri ve e an d Co o k. The frequenc y coun t o n the distribu -

t i o n of t o tal sco r es was r elati ve l y s ymmet r i ca l with a 

s li g ht n egative skew . 

Anal y s is of t he ta ll i e s f o ~ e ach o f the i nsti t ut i on a l 

v a r iab les a nd the tota l s c ore i ndicat e d t he f o llowing 

r esults . Th e g r eatest pe r centage o f the teache rs ( 45%) 

had 26 - 30 s tuden ts in their cl a sses whil e 26% had o ver 31 

st u dents. The r e we r e 901 - 1200 children in t he entir e 

schoo l populatio n in the s c hools o f 58% of th e te a c hers. 

The d egr ee o f succes s i n d e aling with s p e c ial needs 

s tudents was conside r ed ave r age b y most t e achers ( 54%) 

whi le 1 8% co nsider e d it to be low . The lev el o f admi ni stra 

t i v e suppo rt recei v ed r e lati v e t o speci a l - needs st u d ents 

was average to most teache r s ( 44%) whi le 21% consi dere d 

i t h igh . The availab ili ty of a dditi o na l suppo r t s e r v ices 

f o r acco~_modat in g special - needs st udent s, s uc h a s r e s our ce 

r o o m, r e s ou r ce teach e r , r emedial re a din g te a c he r , co uns e l 

in~ app r o u r iate in s truct i o n a l mate ri a l s , etc . , was fou nd 
t, , • 

to be a v erage ac c o rd i n g t o 41% of t he teache rs s u r veyed 

18 
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a nd h igh accc rd i n g t o 2,q,,c . Of t h 2 "4 - e i teachers s urveyed , 

29 h a d 0 - 3 years teachi ng e xperi ence, 54 had 4 -7 years, 

61 had 3 - 1 2 y ear s , 35 had 13 -1 7 years, and 35 had more 

than 18 y ears teaching experience. In a ddi tion. 40% of 

these teachers ha d no courses in special education , 42% 

ha d 1 - 3 co urses , an d 11% had 4 - 6 cour ses . There were 1-5 

mainst re amed students in the class e3 o f 48% of the teachers 

an d 6 - 1 0 studen t s in 18% of the classes . 

A corre lation ma trix was us ed with a significanc9 

l evel of . 0 5 as t he crit e ri a. The va ri able co rrel ati ng 

t h e highes t with t he tot al attitude sco re was the avai l

a b ilit y o f additional suppo rt services (.36 3 ) . Teache r ' s 

pe r cep tio n of the deg r ee of succes s in dealing with special 

needs students correlated .2 8 3 with t he total attitude 

sco re . There was a . 190 co r~e lat i o n betwee n attitude 

a nd the level o f adminis t rati ve suppo rt given . There were 

no sign i~ic ant cor r elati o ns betwee n attitude and y ears 

t e aching experi ence , number of specia l education cours es 

taken , n~mbe r cf mainst r eamed studen ts in the class , g rade 

l eve l taug ht , o r the number o f s t udents in the .school . 

There was a n eg~ tive corre latio n betwee n attitude and the 

number o f st u de ~ts i n the class ( - .184) . The teache r 's 

percept i o n of the degree of success corr elated highl y 

·Ni: b t h e 1 e ve 1 0 f a dm in is tr at iv e s up po r t ( . 2 5 9 ) and t he 

· r 0 21 ) The av aii abili ty of ad d itio na l suppo r t se r vices , - 0 
- • 
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l e ve l o f a dministrati v e s11pport an d the ava ilabilit y o f 

~ddi t i o nal s erv ices c o rre l a t ed hi gh l y ( . 4 71 ) . Th e r e w~ s 

a h i g h ne g ative co rrelati o n ( -.2 73 ) between grade l e vel 

t aug ht a nd the number of special e ducatio n c ourses t aken. 

A n e ga t ive correlation ( - .143 ) was also f ound b etween 

grad e level and degree of success. The number o f main 

s treamed s tudents in the class correlated positive l y wi t h 

g rade l evel taught (.347). 

An e xamination of the total responses g i v en for each 

it em o n the questionnaire r evealed a s i gnif i cant number 

( 1 12 ) o f the 214 teachers polled strongl y agreed with the 

st 2. temen t: " A special - needs child ' s clas s r o om behavior 

general ly requires more patience from t he teache r than 

does the behavior of a normal c hild . " 



Summary 

Chapter 4 

DISCUSSION 

An attitud inal survey was administer e d to 214 regular 

c lassroom teac h e r s. The purposes of the survey were t o 

determine t o what extent mainstreamed special - needs 

c hildren are accepted by these teachers and the v ariables 

t hat inf l u en ce this acceptance. The survey determined if 

the t e ach e r' s attitude was influenced by grade level taught , 

number of students in the class, number of students in the 

school , the teacher 's perceptio n of hi s / her degree of suc

ce ss in dealing with special-needs chi ldren , the level of 

administrative suppo r t, t h e a vailabilit y of additional 

s u ppo rt services, years teac hing experience, number of 

special education courses taken , o r the number of main 

streamed students in the c lass. 

The first null h ypothesis stated there wo uld be no 

s ignifica~t co rrelation between teache r attitude and grade 

l eve l taught , class size , school size , o r the number of 

ma instreamed students in the class. Based up o n the results 

of this study , the f irst h ypothesis was accepted . The 

second null hypothesis stated there would be no signifi 

ca n t co rrelatio n between attitude and the teacher's 

· f h . / her degree of s~cce3s wi th special - need s pe r c eptio n o is 

21 
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c hi l d r en , the level f dm' 0 a 1.nistrative support rece i ved, o r 

the availab ilit y o f supporti ve serv1.·ces . This h ypothesis 

was rejected since there was a significant co rrelat i o n 

b etwee n teacher attitude and each of these v ariables. The 

th ird null hypothesis stated there would be no signi f i cant 

correlatio n between att itude and y e a rs teaching experi e nc e 

o r the number of special e duca tio n courses taken . 

h y pothesis was accept e d. 

Conclusio ns 

This 

The f in d ings in this study were very similar to those 

o f Larri vee and Cook in their o riginal stud y using t he 

surv e y . The original stud y found tha t class size a nd 

sc hoo l size had ve r y littl e i ~pact o n attitude. It found 

the teacher's perception of his / her degree of success to 

have the most important effect. The p resen t study found 

the variable with the most effect to be the a vailabilit y 

o f additional support services. Similar results we r e 

g ained by ot her rese a rche r s ( Gullotta , 1974 ; Shotel, Iano, 

and McGet tigan, 1972; and Moo re and Fine, 1978) . 

The fee lin g that the handi c a pped student's p r ese~ce 

i n the re gul ar c lassro om wo uld impede the progr es s o f the 

normal child wa s ev ide nt in this stud y . ~o the st~teme n t , 

' 'The e xt~~ attention special-needs students ~equire will 

be t o t he de tr iment o f the o the r student s ," 112 o f the 

tota l 2l~ t e acher responses surveyed e ither stro ngl y agr e e d 
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o r ag r eed . Similar findings were reported by other 

researchers (G r aham et al., 198 0,· m·11 ni iams an d Algozzine, 

1~79; a nd Feldman and Altma n , 1978). 

Although some resear c hers fo und more pos itive att i

tudes based upo n grade l eve l ( Larrive e and Cook, 1970; 

Hirshoren a nd Burton , 1979 ), th is study found no such 

data to co nclude that o n e area is more accepting than 

a nother. Since ther e was less than a five point differ-

e nc e be twe en ea ch of the mea n sc o r e s for elementary, 

middle , and hi gh school teachers a nd there we r e var y ing 

numbers of ~a instreamed special education students in 

eac h a re a, such a distinction could not be made . 

Thr ee earli e r studies (Ma ndell a nd St rain , 1978; 

Stephens and Braun, 1980; and Jo rdan and P r octor , 1969) 

had f o und a positive r elatio nship betwee n cour sework in 

specia l educatio n and attitude. This study fou nd no 

significant corr elat ion although elementar y school teachers 

h ad done more co ursework j n special edu cation than middle 

e r high school teachers. 

Alt~ough most o f the vari ables had no significant 

effect o n a~titude, it is no tewo rthy that teacher's per 

ception o f degree of success cor related with the levels 

o f administrative support and ava ilabi lity o f additio nal 

services. 
It can be concluded that the teacher feels more 

•v i·th han di·capped c hildre n if he / she r e ceives s ucces::;fill , 
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s uppo rt a n d a ssist anc e by means o f r e sour c e personne l , 

mate r ia ls , c ounselo rs 
' a dministrati v e f o llo w- up , etc.. 

I f t h ese a dditional services are available to the teacher, 

he/sh e is more willing to wo r k wi th the special - needs 

chil d:r e n. The overall learn ing environment improves. 

I mpl i cat ions 

The resul ts o f this study suggest that teach~rs feel 

mor e posi ti ve toward han d icapped c hildren in their regular 

c las s r o oms if they are given additional suppo r t. Although 

the ind iv idual teacher's amount o f c our s e work o r experi e nce 

pl ay no significant role in his / her l eve l of a cceptance, 

t he lev e l o f success with these students a s perceived b y 

the teacher is congruent to the level of assistance giv en. 

It a p pears that the apprehensions of man y educators t ha t 

e v o l ve d wten P.L. 94-142 was passed h ave been realized. 

Hand icapped children are being placed into regular class

ro o ms with teachers who feel inadequatel y prepared to deal 

with t b em . Class sizes are not conducive to giving the 

mai ns tr eamed students the individual attention r 0 whi c h 

the •, a r e a c c ustomed a nd need. ~1at e r i als and textbooks 
J 

ar e in a d eq-;.i2. t e for the students with l e arning and re a ding 

The classroom environment and equipment a re 
di s ab j_ 1 i t i es . 

no t a l wa y s ~dequate f o r the student who is physi c all y 

haadi capped. 

r.1o r e der:1an d s 

Pro bl ems with acceptan c e by o ther st u den t s , 

o n t h e pati e n c e of t he teach e r , and di sc i pl ine 
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a r i se f r equentl y . 

In addition , there are instructional 

p r o blems to be fa c ed. 
Lectures and lab work need t o be 

c o ndu c t e d at a simpler and slower pac e . The regular 

f unction i ng students become bo r ed and frustrated when this 

occurs. Assignments are usuall y easie r fer the slower 

Stud e r. t s which can r e sult in animosity f r om regular 

s t u d e r.ts . Eva luatio n is another major p roblem. The 

te a c h e r mu s t e i ther make the test a simpler, objective 

o n e f o r the e n tire class or make out two separate tests. 

Res e n t ments sometimes may arise with this practice. In 

s ummat i o n , the p r oblems facing the regular classroom 

tea c h e r are many . 

Based upon the results of this study , one can infer 

tha t t e ache r s are willing to work with a nd accept handi 

c a p p e d students if the y are given additional support . 

T~is a dditional support can be in the form of a resource 

room a nd resource teacher, a remedial reading teacher , 

c ounse l ors, ext ra instruction al materials, etc. The handi 

c a p p e d chi ld ma y not need all these sources o f help ; 

however. they should be available for t h e teacher. The 

h Serv e as a source o f remedi a tio n fo r r e s o ur ce te ac er c an 

s pe c i fic areas o f disabilit y for th e student or as a 

h ·teacher providing him / her with r e s o urc e per son f o r t e 

and assistance in dealing with t he ma te r i al s , suggestions , 

Re med i al r e adin g teac hers ma y s e r ve handi c ap p e d students. 



s i~ilar functions. Counselors are extremely helpfu~ in 

dealing with all handicapped students particularl y the 

emot ionally disturbed , behaviorally disordered , or other 

disab ilities that may cause classroom problems for the 

teacher. Sadly, counse l o r s are not ava ilable at all 

levels at all schools . 

Wo rks hops, in - serv i ces, and facult y meetings could 

be utilized by resource personnel and administrators to 

instruct teacher s in methods of dealing wit h va rious 

e xcept ionali t ies. Methods of e ncouraging and utilizing 

p ar e ntal as si s tance could also be useful . Resource per -

s onnel should make themselves available to teachers to 
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g i ve cl assroom assistance, to make suggestion s f o r mater 

ials and methods, and to provide help with evaluatio n 0 f 

the students . Occasionally , re sour ce teachers can be 

called u p o n to read mate r ials to handicapped students o r 

give oral tests to c heck p rogr ess for the regular class -

r ocm teacher. 

Th e c lass size of the regular classroom teacher with 

ma instr eame d students should be smaller. As was indicated 

by the study, regular te a c hers perceive themselve s as 

· to work with hand i capped s tudents. needing mo re pat ienc e 

The te a che r needs mo re time t o deal in divi duall y with the 

that the material he/ she is t e aching student3 and to i nsur e 

is being interpret 8d . 
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The e s s e n t i a l ingredient thro ughout the entire s y stem 

o f ma ins t r eaming the ha ndi c apped c hi. l d i· t · s coopera i o n . 

Regu lar class r oom teache r s mus t be willing t o c o o p e r ate 

wi t h r esource personn e l , adminis t ra to r s , pa r e n ts , and 

st ude n ts . Likewis e, r esource teache r s and a dm i ni st r a tors 

mu s t b e wil ling t o coop erate with a nd assis t r egul ar 

c l a ssroom teachers. Th e p rima r y c o nce rn s hould a l way s be 

t he student. All dec i s i o n s sho u ld be b a sed o n t h e ext e n t 

to which t he stude n t wil l best be ser ved. Thro ugh t otal 

cooperatio n and a willingn ess to p r ov i de the ext r a atten 

tio n t hat i s ess e n tia l , t h e ha nd icapped stude n t will achiev e 

s u ccess a n d b e nef it f r om h is expe r ien ce i n the ma i nstream. 

Suggestio n s fo r Fur the r Resea r ch 

The types o f suppo r t se r vices t ha t a r e most b enefi c ial 

to te a c he r s wi th special- needs children in thei r classrooms 

is a n are a t ha t needs fu r ther r esea r ch . The t ype o f 

admin i stra t ive s uppo rt that i s deeme d most us ef u l and 

~ec essa ~y to these teacher s is ano ther a r ea . Thi s info r ma -

t i o n wo,il d help r e s o u rce per so nn el and a dminis t rat o rs to 

b t · t re=ular c lassroom t ea c h e rs i n worki~g wit h et e r ass1s ~ 

sp e c i a l -n e e ds c hildr en. 

· t he 1· cteal cl ass s ize fo r c lasses Rese a r c h dealing in 

d Chl. ld r e n shoul d a l so be do n e . co ntai n ing special - nee s 

.m_a y v a r y ac c o rd i n g to t yp e of e xcepti o n -Si n ~e t h e s e s i z e s '" . 

· li ti e s s ho u ld be i nc lud e d f r om a l l a lity , all e x cept i o na 
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g r ade l evel s . 

Th e charac t e ristics ft · o ne re gular classroom teac h e r 

who is mo st acc e pting of handicapped students is an area 

chat wo uld prove most helpful in the placement of these 

stud e nts. Also, the types of classes in which t hese 

stud e n ts can function the best should also be considered. 

Such q ue s tio ns would be: In which subjects does main 

st r eamin g work the best? In whi c h grade levels is main 

s trea ming most efficient? 

The effects the handicapped child in the regular 

c l as sroo m has on the normal functioning child should also 

be a t o pic for further research . Does t he behavio r of the 

h andi capped child affect the normal c hild? Does the 

h a ndi c apped child's presence lessen the amount o f time the 

~o rma l c hild spends indiv idually with the teac her? Does 

t h e t e acher "gear down" his / her lectures and assignments 

to a cco mmodate the slower functioning students thus 

de cre asing the amount of ma t erial presented to the normal 

ch il d? These are all important consideratio ns i n need of 

fu rther e xploration. The answers t o these questio ns would 

p r ove helpful to ever yone involved in the mainstreaming 

p r o ce ss. 
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APPENDIX 



A SURVEY OF TEACHER' S OPINIONS 

RELATIVE TO MAI NSTREAMING SPECIAL- NEEDS CHILDREN 

INSTRUCTIONS: Af t e r r eadin g th e st at e me nt, c hoose yo ur r e spo 11 se a nd ma rk i t o n t he 
an s we r s he e t pro v i d e d. 

SECTION I 

l. 
2. 
3. 
4 . 

5 . 

6 . 

7 . 
8 . 

Gr a d e l e ve l tau ght: 
Numbe r o f s tud e nts in your c l ass : 
Numbe r of s tudent s in your s c hoo l : 
My d e gree o f s uccess to dat e in 
d e al i ng with s p ec ial-needs s tud e nt s 
i n th e r e gular classroom has b een: 
Th e l e ve l of admini s trative s upport 
I ha v e rece ive d r e lative t o s p e c j a l
n e e ds s tudent s has be e n: 
Th e a v a ilability of a dditional 
s uppor t s e rvi c es for accommo dat ing 
s p e c i a l-need s student s , suc h as 
r e source room, r esourc e t e a c her , 
r e me di a l r e ading t e a c h e r, co un se ling , 
a pp ropriate instruc tion a l ma t e rials, 
e t c. , has b een: 
Ye a r s t e aching e xperi e nce: 
Numbe r of s p e cial e du cation courses 
t ak e n : 

9 . Nu mb e r of ma in s t r e a me d s t ude n t s in 
yo ur c l a ss o r c lasses thi s yea r: 

A 
K 

11-1 5 
1 - 300 

ve ry l o w 

v e r y l o w 

v e r y l o w 
0-3 

No n e 

Non e 

B 
1-3 

1 6 -20 
301-600 

l o w 

l o w 

l o w 
4-7 

1-3 

.l-5 

C 
4 -5 

21 --25 
6 0 1-900 

av e ra ge 

av e r ag e 

a v e r ag e 
8 - 12 

4 -6 

G- 10 

D 
6-8 

26-30 
9 01-1200 

hi g h 

h jgh 

hi g h 
13-17 

7-9 

lJ.- 1 ~ 

E 
~ -12 

31+ 
]2()0 + 

v e r y h jg h 

ve r y h i g h 

ve r y h i g h 
18 1-

Jo + 

J G+ 



CX) 
CY') 

SECTION II 

Please mark the number under the col umn that best des c ribes your agr eeme nt 
or di sagr eeme n t with the folJowing stateme nt s . Tl1 e r e ar e no co rrec t answers; 
th e b e st a n s we rs ar e t ho se that ho n estly r e flect your feelj n gs . 

SCALE: SA=Strongly Agree 
i-\=Agre e 
U= Undec icl e d 

D=Disagree 
SD=Strongly Dis~gr ee 

10. Many of the things teac h e rs d o with 
regular stud e nt s in a classroom are 

A 

appropriate for special- need s s tudents. SA 
11. The n ee d s of handicapped st ud e n ts ca n 

bes t b e served through s p ecial, s e parat e 
c las ses . SA 

12 . A s p ec ial-nee ds c. hi]d' s c J assr.oom 
b e havior generally r e quires mo r e pati e n ce 
from th e tea c h e r than do es the b e havior 
of a no rmal c hild. SA 

13. The challeng e of b e ing in a r e gular 
c l assroom will promot e the academi c 
growth of the specia l-n ee d s c hild. 

14. Th e extra attent io n s p ec ial-needs 
s tudents r e quir e will he t u th e de tri
me nt of the ot her st ud e nt s . 

lS. Mainstr e aming offers mix e d group int e r
action whi c h will foster underst a nding 

SA 

SI\ 

a nd a cceptance of diffe rences. SA 
J G . It i s difficult to maintain order in a 

regu J~ r c lass room that co nt a jns a 
s p e c ial-nee d s c h i ld. 

J7. Re gul a r t eac h e r s p o s sess a gr e at d ea l 
n f th8 e xperti s e necessar y t o work wjth 
spec j a.1-n eed R s tud e nt s. 

18 . Th 0 b e h avio r of s p ec ial - n ee d s students 
wi lJ set a bad exampl e for Lh e other 
s t 1Jd e nt s . 

Sf\ 

Si\ 

S A 

B C 

A u 

A u 

A u 

A u 

A u 

u 

A u 

I\ fl 

A u 

D E 

D SD 

D sn 

D SD 

D sn 

D SD 

D SD 

D SD 

n S D 

]) SD 



19. I so lat io n in a special class has a 
negative effect on the socia l and 
e motional development of a special 
needs st ud e nt. 

20. The special-nee ds c hild will probably 
develop academic ski ll s more rapidly 
in a specia l classro om than in a 
regular c l ass r oom. 

21. Most special -needs c hildre n do not 
make a n a de quate attempt to compl ete 
their assignm e nt s . 

22. Int egratio n o f special-needs c hildre n 
will require significant c hanges i n 
r egular classroom procedures. 

23 . Most specia l-needs c h ildr e n are well 
be ha v e d in the classroom. 

24. Th e cont act r egular-class stud e n ts hav e 
wit h main streame d st ud e n ts may be 
harmful. 

25 . Regular-classroom teac he rs hav e suf
ficie nt trai nin g to teach c hildr e n 

A 

SA 

SA 

SA 

SA 

S i\ 

wjth s pecial needs. S A 
26. Special-needs st ud e nt s will mo nopo l ize 

t he t eac h e r' s time . SA 
27 . Mainstreaming th e s p ecial -n eeds c hild 

will promote hi s /h e r socia l inde p e nd e n ce . SA 
28 . It is l ike l y that a spec ial-n ee d s c hild 

will e x hj bit b e h avio r p r oblems in a 
r egular c lassroom setti. n g . SA 

29 . Diag nost i c- pr escriptive teach i n g is 
b e tter do ne by r eso ur ce-room or specia l 
t eac he r s t h a n b y r e gu lar c l assroom 
t eac h e rs. SA 

30 . Th ~ int eg ratio n of s p ec ial-need s s tud e nt s 
e an b o b n e fici a l for r eg ular s tud e nts . SIi 

B 

A 

i\ 

A 

A 

A 

A 

A 

A 

A 

A 

C 

u 

u 

u 

u 

u 

u 

u 

u 

u 

u 

u 

u 

D 

D 

D 

D 

D 

n 

D 

D 

D 

D 

n 

D 

D 

E 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

SD 

sn 

SD 



31. Specjal-needs c hildre n n ee d to be 
told exactly what to d o a nd how to 
do it . 

3 2 . Mai nstream i_ n g is 1 i k e 1 y to ha ve a 
negative effec t o n th e e mo tio nal 
d e velopment of the special-needs c hild. 

33 . In creased fr ee do m in the classroom 
c r eates too much co nfusi o n. 

34. The special-n ee d s c hild will b e 
social ly i so lated by r egular-classroom 
st ud e nt s . 

35. Parents of a spec ial-nee ds c h ild 
prese n t n o greater problem for a 
c l assroom t eac her than t hose of a 
n o rmal c hild. 

36. Int e gratio n of spec i al- n ee d s childre n 
will necess itat e e xt e n s ive retraining 
of regular t e a c h e rs. 

37 . Special -n eeds st ud e nt s s ho uld be 
giv e n eve r y opportunit y to f un ction 
in t he regular- c lassroom sett in g, 
where possibl e . 

38 . Special -nee d s c hildr e n are like ly 
to c r ea te confusion i n the regular 
c lassroom. 

39 . Th e pr e se n ce of s p ec ial-needs s tu
d e n t will promo te a ccep t a n ce o f 
diff 8r Pnce s o n t h e part of regular 
s t ude nt s . 

A 

SA 

SA 

SA 

SA 

SA 

SA 

SA 

SA 

S f\ 

B 

f\ 

A 

A 

A 

A 

A 

A 

A 

C 

u 

u 

u 

u 

u 

u 

u 

u 

u 

D 

D 

D 

D 

D 

D 

D 

D 

D 

D 

E 

SD 

SD 

SD 

SD 

sn 

SD 

SD 

SD 

SD 

(Surv Pv d e vis e d by: Larrive e , Barbara, & Coo k , L. Mainstreaming: A St ud y of th e 
Variabl es Aff c ctjng Te a c h e r Attitud e . Jour n al of Special Edu c atio 11 , 1979, 
_!2, 3J 5 -321 . ) 
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Table 1 

Corre lations Between Institutional Variables 

In s titutional Variabl es : 

1. Grad e J e ve l taught 6. 
2. Numbe r of s tude nts in c lass 7. 
3. Numbe r 0 £ students in school 8. 
4 . De gre e of suc cess with handi cappe d 9. 
5. Le ve l o f admini st r a tive suppor t 10. 

1 2 3 4 5 

.236 .502 -.1 4 3 -.060 

.114 .060 -.039 

-.055 -.077 

.259 

Availability o f additional s e rvi ces 
Ye ars teaching exp e ri e nce 
Number of spe cial e ducation courses 
Numbe r of main s treamed stud e nts in c l ass 
Total attitude scor e 

6 7 8 9 10 

-.147 .156 -.273 . 349 - . 125 

-.052 -.01 9 - . 058 .2]7 - .18'1 

-.031 .064 -.151 .191 .006 

.321 .052 .106 .01 6 . 283 

.471 -.009 . 0 3 2 .054 .1 9 1 

-.141 .023 .067 .3G3 

- .081 .177 - . 045 

-.1 63 .088 

-. 03 7 
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