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CHAPTER I 

INTRODUCTION 

As a teacher in a school in which sixty per cent of the 

pupils were from military families, the author recognized 

the upheavals that were caused by the frequent moves of 

the military families. Sometimes the entire family was 

relocated; sometimes only the father left. 

Unfortunately, these changes in the status quo were not 

restricted to the military families. Numerous students were 

the progeny of parents who had divorced. Regardless of the 

reason, there seemed to be a definite impact upon the 

students when substantial changes took place in their home 

life. Of course, it is possible that many students from 

parent-deprived homes went unnoticed because their behavior 

did not distingui s h them from the student body as a whole. 

Some students were made more visible because of their 

misconduct. Still, some leaders of the class were also 

from broken homes. The manner in which the pupils were 

coping with their home situations seemed as diverse as the 

school's 1400 students. 

In the United States in 1960, slightly more than one 

household in ten among those containing children under 

eighteen had only one parent present. Population surveys 
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in some ur ban areas s ugges t t hat by age e ight een , fr om 30 

to 40 per cent of all chi ldr en have exper i enced a hro ken 

home . 

Wh i le th e lo ss of a parent thro ug h dea th, divorce , or 

separat i on hamper s a chi l d ' s adjus tment, we cannot con clude 

t hat because one parent lives at home, th e child or children 

f rom that environment will be maladjus ted or emotionally 

damaged. The determi nin g factor in whether or not the 

effects of a broken home will be detrimental seems to be 

the manner in whi ch the s ituation is handled by the adults 

involved (Hamache k , 1971) . 

An intact home does not guarantee that the children 

within it will grow up to be happy , well adjusted people. 

Fortunately , children from broken homes do not fall into 

a class by thems e lves . It appears that th ey have comparable 

percentages of poorly adjusted people as those coming from 

intact homes. 

While evidence on th e long range impact of broken 

homes on children is s lim, one study did draw s ome important 

conclusions. A s tudy of adult mental health found a marked 

increase in the number of emotional problems amon g people 

whose remainin g parent r emarries. This was especially 

true among those instance s in which the parent of the same 

se x remarries. This f indin g can be contra s ted to the report 
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tha t pe opl e who come from br oken hom es had on l y s li ghtl y 

hi ghe r risk of psyc holo gi ca l di f ficulti es l a t er in l ife 

t han t hose f rom i ntact homes (Hamachek, 1971). 

What may caus e problems? Critical for boy s rai sed in 

father-absent homes is the fact that mothers are given 

custody about nine times out of ten. Since male models may 

be missing, boys may develop characteristics that are more 

feminine. This can lead to difficulties in adjusting to 

traditional masculine sex roles. 

Although tensions, insecurities, unsuitable models, 

hostilities, and guilt feelings are common in homes in 

which divorce or separation occurs, a child need not see 

himself as a victim of adult gamesmanship - a pawn in 

marital wars. "A basic condition for heal thy se 1 f- concept 

concept development ... lies in the fact that he is loved and 

knows it - not the overindulging, overprotecting love of 

guilty parents ... but rather a love which allows him to 

grow up without feeling responsible for something he had no 

control over" (Hamachek, p. 164). 

Mead (1976) notes that the number of single-parent-and 

children households has more than doubled in the past 15 

years; they make up 7.2 million households. This in itself 

would be more tolerable if it were not for the direct 

relationship between single-parent homes and poverty. 
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The trend toward sing l e- parent home s has not r eac hed 

its zenith. Not onl y are death and divor ce takin g th e ir 

toll, but a new t endency is appearing. Some adu lt s are 

choos in g separa t ion as an alternative to traditional patt e rn s 

after the y have had children. Storie s of unwed moth ers 

deciding to make a life for themselve s with their offspring , 

runaway housewives, and fathers demanding their rights to 

their children permeate the periodicals. 

STATEMENT OF THE PROBLEM 

The major purpose of this study will be to compare the 

test scores of seventh, eighth, and ninth grade students at 

New Providence Junior Hi gh School in Clarksville, Tennessee 

on the Piers-Harris Children's Self Concept Scale (The Way I 

Feel About Myself) to the norm group's scores. The children 

tested will be from parent-deprived homes. 

Basic Assumptions 

For the purpose of this investigation, the author 

assumed that: the se lf concept is a determinant of person­

ality; the self concept 1s determined by the interactions 

between the individual and his environment; the self concept 

can be accurately evaluated by the instrument used in this 

research. 
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LIMITATIONS OF TH E STUDY 

The limitations of this study are: Temporal limitations; 

The self is in flux, as is the subjects' environment; the 

se lf concept, as revealed by the test results, would only 

indicate their opinion at that point in time. Methodological 

limitations: (a) Pencil and paper te s ts are limited in that 

they indicate what the subject wishes; (b) They also depend 

upon the verbal ability; (c) It is tempting to assign a 

cause-effect relationship, even though it may not be an 

accurate conclusion; (d) Even though the studies on the self 

concept are proliferating, there have been no longitudinal 

studies (Wylie, 1961). There is no comprehensive overview 

and there is a dearth of information about replications. 

DEFINITION OF TERMS 

Self Concept - This construct ha s a multiplicity of 

definitions. According to Dorothy Ro ge rs (1969), it 

encompasses all of the impressions and beliefs a person has 

about himself. She also notes three factors that affect it. 

These are (a) the effect of others, (b) the effects of age, 

and (c) the effect of sex. 

Self Esteem - Coopersmith (1967) defines this construct 

as "the evaluation which the individual makes and customarily 

maintains with re gard to himself ... a personal judgment of 

worthiness that is expressed in the a ttitude the individual 

holds towards himself . (p. 5) 
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Parent-deprived - For the purpo ses of th is paper, it 

will be defined as pertaining to children for whom one or 

more parent(s) i s /are absent because of death, divorce, or 

separation. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

The self concept has been the topic of psychological 

literature and arm-chair philosophical discussions for many 

years . Purky (1970) states that at a very early point in 

man's history, he began to give serious thought to his 

non-physical, psychological self. Later, with the develop­

ment of written history, the awareness of self was to be 

thought of in terms of spirit, psyche, or soul. He contends 

that the writings of Rene Descartes in 1644 marks a turning 

point in man's thinking about his non-physical being. 

The beginning of the twentieth century brought about 

profound changes in the field with writings of Sigmund 

Freud. Freud gave attention to the self under the concept 

of ego development and functioning. A contemporary of 

Freud was William James. Wylie (1961) states that James 

accorded the self concept an important place in his 

psychological writings. 

Another important date in the study of the self concept 

is 1949. Prior to this date, few emperical studies were 

done. Silver (1958) indicated that the Psychological 

Abstracts list six references to the self in 1939; in 1949 
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nine were cited; the index of t he 1956 Psychol ogica l 

Abs trac t s yield s fif t y-four arti c l es r e l ati ng t o the sc l f 

concept. Gordon and Gerge n (1968) note th at psy chol ogy 

and s oc iolo gy alone accounted for over 2000 publications 

concerning the se. 

The increase in the number of article s pertaining to 

the self concept can be attributed to th e emphas is upon 

Gestalt ps ycholo gy and the phenomenomolo gical methods. 

Combs and Snyg g (1959) proposed that the basic drive of the 

individual is the maintenance and enhancement of the self. 

They state that "all perceptions ... acquire their meaning 

through their r e lationship to the exi s tin g self." (p. 156) 

This contribution was to have a great bearing on ps ychology 

and education. 

Carl Rogers has been one of the most consi s tent in 

objecting to the behavioristic ideas, feeling that their 

tenants are too narrow and passive. His non-directive 

approach is built around the importance of the self in 

human development. Ro ge r s (1954) notes th at the conscious 

scheme of the self has a re gulatory and guiding influence. 

Anxiety and maladjustment tend to occur when it is 

threatened by a dim awareness of experiences that are 

contradictory to it. 

The self concept, states Dorothy Rogers (1969), embraces 

all the impressions and beliefs a pers on has about himself. 
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Much evidence s upport s th e cont ent i on th at th e child ' s 

behavior in any s pec ific i ns t ance is <le t e rm i ne <l l a r ge l y by 

the way he perce i ves h i mse lf. She notes three ma jor f actor s 

affe ctin g the se l f concept. They are (a) the e ffect of 

others, (b) the e ffect of age, and (c ) the effect of sex. 

Wyli e (1961) states that all personality theori s ts who 

are concerned with constructs involvin g the self place 

great importance on the parent-child interaction in the 

development of the self concept. She states that, "this 

notion follows from such general ideas as these: (a ) The 

self concept is a learne d constellation of perceptions, 

cognitions, and values. (b) An important part of this 

learning comes from observing the reactions one gets from 

other persons. (c) The parents are the persons who are 

present earliest and most consistently (p. 121). They, 

therefore, have a unique opportunity to reinforce selectively 

the child's learnin g because of their presence and impact. 

Coopersmith (1968) attributes much importance to 

Alfred Adler's contributions. He contends that Adler's 

system for diagnosis and treatment depends on the feelings 

of inferiority and inadequacy which underlie many neurotic 

tendencies. Clinicians r ealize that many of their disturbed 

patients come to them feeling incompetent and socially 

rejected. 
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PREVIOUS RESEARCH WITH SELF CONC EPT 

Nume rous s tudies of various aspects of th e se l f concept 

have been made. Kelley (1970) experimented with 54 parent ­

deprived 10 - 14 yea r olds and with 54 controls who lived 

wi th both natural parents. Of the parent-deprived group, 

18 were in institutions, twenty resided with one parent 

(divorced), and 16 lived with one parent (bereaved). The 

shortened form of the Coopersmith Self Esteem Inventory 

was administered. Results of the t test s indicated that 

(a) the mean for the controls did not differ significantly 

from the means for the total experimental, divorced and 

bereaved; (b) the mean for the institutionalized subjects 

were significantly lower than for controls and bereaved; 

and (c) the mean for the subjects from divorced families 

did not differ significantly from the means for the 

institutionalized or bereaved groups. She concluded that 

emotional growth seemed affected by the loss of both 

parents but that it was not necessarily dependent upon the 

presence of both parents. 

Silver (1958) concluded that the level of self concept 

ratings is significantly associated with parental acceptance 

and to a lesser degree with maternal acceptance. He also 

states that high and stable self concept rating s are 
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positively associa t ed wi th congruence be twee n a suhject ' s 

private se l f concep t and th e conc ep t s wh ich he be l ie ves his 

par ent s and peers have of him. 

In Castro' s studies (1969), 140 military and 156 non ­

military dependents were given the Piers-Harris Self Concept 

Scale. She found that the children who lived with both 

parents have a hi gher self concept than children who come 

from broken homes. 

Hartnagel, (1970) studied the effects of fatherlessness 

and race on the self concepts of lower class adolescent 

males using the orientation of symbolic interactionism and 

the semantic differential for measurement. A distinction 

was made between actual and normative self, and the 

categories of white and black, father - absent and father ­

present boys were examined. All categories exhibited signif­

icant differences between the actual and normative self, 

although magnitude of the difference varied among categories. 

Black boys from father-absent homes had smaller differences 

than white boys from father-absent homes. No difference was 

discerned between the father present groups. He states that 

the smaller differences of the black, father-absent boys was 

the result of the more potent actual self concepts. 

Coopersmith (1967, 1968) studied 85 preadolescent white, 

male middle class students. He administered the Self 
' 

Esteem Inventory, composed of SO items pertaining to peers , 

parents, school, and personal interests. One criterion 
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for i nc lus ion in t he s tudy was that the subject be a memb er 

of an i ntact nuclear fami l y at the time he wa s sel ec t e d. 

The re s ults s howe d that previous marria ges occurred with 

gr eat e r fr equency in the backgrounds of the subjects with 

low self- e steem. 

Harris (1971) conducted a study in the secondary school 

system of a Midwestern community. The subjects included 

219 seventh and eleventh grade students. He concluded that 

the scholastic self concept is a relatively stable dimension 

of personality for both early and middle adolescents. 

Brookover, et al. (1965), in a study of self concept 

of ability and school achievement, states that the relation­

ship of perceived evaluations of significant others to self 

concept is postulated to be that of a necessary and 

sufficient condition. As the students' parents and peers 

change their evaluations of the students' ability, a sub­

sequent change will be reflected in the students' self 

evaluation of ability. 

In a study done by Hawk (1958), the self concept as 

a variable of adolescent behavior was analyzed. His sample 

population included 123 adolescent boys and girls. The 

that one's self concept was dependent on findings indicated 

his acceptance among his age­one's social class as well as 

1 d d that the experiences as a boy or mates. He also cone u e 
. . . n modify the influences of family 

girl and in peer affiliatio 

f resentations. life sty l e i n s e l rep 
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Braine r d (1969) s tudi e d 160 coll ege s tudent s t o t es t 

the validi t y of the predic t i on that a pos i tive r ela t ion 

sho ul d be obt ained between one' s per s onal worth es t imat e 

and one ' s pe rcep t i on of one's parents as loving , approving , 

and a ffe ctionately rewarding. A ne ga tive correlation was 

pr edic ted for personal worth estimate s with a re jecting and 

neglecting parent experience. The evaluation of female 

s ub jec t s ' mother s were more significant than those of the 

male subjects'. 

The Piers-Har ris Children' s Sel f Concept Scale was 

administered to 134 white fifth, sixth, and seventh grade 

children of average ability from a Georgia rural school 

(Hillner, 1977). Thi s was to see if self evaluation as 

defined as goalsetting behavior, self reinforcement as 

defined by s elf-determining token s , and task performance 

on the Wechsler coding sub-test would vary between children 

of high and low self-esteem. 

The children were divided into two group s based on 

their scores on the Piers-Harris Chil dren' s Self - Con cept 

Scal e . They were asked to set their goal or state how many 

h ld do Then, they were to respons es they felt t ey cou · 

h task and reward themselves. perform t e 
After this, 

(or no information) was given and 
appropriate information 

to go through the same sequence on 
the children were asked 

a parallel form of the ta s k. 
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The study f ound that chi ldren receiving informatio n 

reflecting s ucc ess did significantly better in task 

performance s th an children who received information indicat­

ing fail ure. Also, some evidence suggested that high self­

es teem children set significantly higher goals than the low 

self-esteem children. 

In Rosenfeld's study (1977), fifty-one sixth grade 

Catholic students were trained to categorize and report 

their daily school-time successes and failures. They were 

assigned to one of three groups. While one group was 

asked to recall and report school-time successes for twenty 

consecutive school days, a second group reported their 

failures. The third group received primary and social 

reinforcement from reporting their experiences. Teacher, 

self, and peer ratings were obtained. 

The findings indicated that students who reported 

their own successes decreased self-esteem by self-report 

and increased self-esteem on peer ratings. Students who 

reported their own failures showed no change in self-esteem, 

although those initially low in self-esteem showed improved 

self estimations. Students who reported their teacher's 

S elf- and peer reports, showed successes, according to 

improved self-esteem. 

that teachers' ratings of their The study indicated 
a function of the teacher 

studen ts' self-esteem was more 
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than the pers on being rated . Also, Ro senfeld (1977) 

co ncluded that no sin?, le treatment would raise the self ­

esteem of a classroom of chi ldren. 

Williams and Cole (1968) admini s tered th e Tenn ess ee 

Self Concept Scal e to 80 sixth grade s tudent s . It was 

hypothesiz ed that the student's conception of school should 

be re l a t e d to his conception of himself; this could be 

construed as an extention of his self concept. They 

obtained significant po s itive correlations between the 

s cores on the s elf concept scale and the following variables: 

conception of school, social status at school, emotional 

adjustment, mental ability , reading achievement , and 

mathematical achievement. 

Brittain (1973) administered the Piers-Harris Children's 

Self-Concept Scale to two groups of children attending New 

Providence Junior High. Each group was composed of 56 

subjects; one group had attended an ungraded elementary 

s chool while the other was made up of children who had 

attended graded schools. At test for correlated samples 

re vealed that there was no statistically significant 

di ffe rence between the self-concepts of the students with 

nong rade d and graded elementary experience. 

twice with a Q Chicke r i ng (1958 ) tested two groups 

composed of 59 while one sort techni que. One group was 

was made up of 48 . 
was asked to desc r ibe Each group 
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themselves "a s yo u rea ll y are ri ght now ," and l a t er , "a s 

you would mo st like to be . " He conc lud ed t hat t he re wa s 

no evidence which indica t e d a s t able re l a t i on sh ip be t ween 

self-dis crepancy and e f f ort in school or s chool ab s ence. 

Sears and Sherman (1964) us ed a case s tudy appro ach in 

attemp t ing to increas e understanding in the de velopment of 

childr en i n their middle years. Eight fifth and sixth 

grade r s we r e studied over two years. The children were 

e ssentially normal students in a moderately well-to-do 

suburban community . They felt that by studying real 

children with normal problems, one can better understand 

the causes of and remedy for individual and social problems. 

In J ersild's study (1952), written compositions were 

obtained from 2,893 students from the fourth grade through 

college. They were to describe "What I like about myself" 

and "What I dislike about myself." He found that the 

younger people in the study, more often than the older, 

spoke of relationships with their parents and their brothers 

and s isters in describing what they liked and disliked about 

themselves. In grades four through eight, girls mentioned 

relatl·onships more than boys did in home and family 

d d . 1·ked about themselves. de s cribing what they liked an is 1 

f 120 self-statements to 40 Tay lor ( 1953) used a set o 

underg r aduate s . The methodology was Q-technique . He 

Or euphoric experiences may alter 
concluded t ha t traumatic 

the se lf concept. 



CHAPTER III 

METHOD 

Pupi l Population and Sample 

The sample in this study included 31 s eventh, ei ghth, 

and ninth grade students who attended New Providence Junior 

Hi gh, Clarksville Montgomery County School System, Clarksville, 

Tennessee. This group was composed of 18 girls and 13 boys. 

The students were chosen because information on file in the 

guidance office indicated that they were from parent-

deprived homes. They were given the Piers-Harris Children's 

Self Concept Scale (The Way I Feel About Myself) during the 

spring of the 1973-1974 school year. 

Description of the Instrument 

The Piers-Harris Self Concept Scale (The Way I Feel 

About Myself) was designed by Piers and Harris (1964). To 

complete it, the subjects respond to statements like "I am 

happy," with a 11 yes" or "no." Nearly half of the statements 

are worded to indicate a positive self concept; slightly 

more than half indicate a negative self concept. 

The test is a quickly completed self report instrument. 

It takes approximately 15 to 20 minutes to complete the test. 

A third-grade reading knowledge is required if the test is 

admin is tered in a group. Administered individually, it 

17 
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may be given orally below the 

th ird-grade reading level. 
The te s t manual (1969) states that the test may 

be admini s ter -
ed by an educated non-psychologist, but that it should be 

interpreted only with the aid of h 
someone w o is knowledgable 

in measurement and statistics, psychology of adjustment, 

and self theory. 

The instrument was derived by using a pool of items 

developed from a collection of children' s statements of 

what they liked and disliked about themselves (Jersild, 

1952). Kuder-Richardson Formula 21 was employed to assess 

the homogeneity of the test; the resulting coefficients 

ranged from . 78 to .93. Since this appeared to be an under­

estimate, the Spearman-Brown odd-even formula was used as 

a check. It was applied to half the Grade 6 and Grade 10 

sample, yielding coefficients of .90 and .87 respectively. 

Using the longer form, coefficients of .72, .71, and 

.72 were obtained in a retest after four month s . 

revised 80-item scale proved to be more reliable. 

The 

It 

Coeffl.cients of. 77 for 244 fifth yielded test-retest 

graders after a two and a four month period. 

a ttempted by including qualities Content validity was 

like or dislike, as illustrated that children had reported to 

scores were compared to scores 
by Jersild. The Piers-Harris 

.. ' Children's Self Concept Scale. A 
obtained on L1ps1tt s 

1 that contained 
Of .68 was obtained from a samp e correlation 

12 to 16 years old . 
. n students who were 98 special educat1O 
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Scores fro th m e Piers-Ha · 

rr1s Self Concept Scale were 
compared to scores on the SRA 1 · 

nventory. The sampl e 
included 97 children in G 

rades 6-9. Correlations of -.64 
were obtained and -.48 

' on Health Problems (Piers-Harris 
' 1969). 

Research Procedures 

The Piers-Harris Children's Self Concept Scale (The 

Way I Feel About Myself) was administered in small groups or 

individually to the students. The school guidance counselor 

or the researcher administered the te s t. The tests were 

given in the school's conference room. 

The examiner discussed the value of knowin g our feel­

ings toward ours e 1 ve s. It was emphasi zed that there we re 

no "right" or "wrong" answers. Since they were the only 

ones who could answer these questions f or themselves, it 

seemed obvious that there could be no right or wrong answers. 

It was mentioned that the results as a whole were needed, 

rather than each score being analyzed individually. The 

students did not have to put their names on the tests, and 

the tests were numbered to increase their confidentiality. 

After making certain all subjects had pencils and the 

the l·nstructions were read aloud. test materials, 
It was 

· 1 either "yes" or 
emphasized that the subjects should c1rc e 

"no . " 
e t o be counted. 

Or double circles wer No omissions 



CIIA PTr;R IV 

RESULTS OF STUDY 

The findings of thi s study are 
r eported as a tabl e and 

the discussi on t ha t f ollows relates 
to the following hyp othesis : 

The re will be no significant difference at the .05 

l evel of confidence in the scores of the Piers-Harris 

Ch ildren' s Self Concept Scale norm group and the sample of 

31 seventh, ei ghth, and ninth grade students from parent­
deprived homes. 

Table I illustrates the result s of the self concept 

scale scores of the norm group as compared to the sample 

drawn from parent - deprived children at New Providence Junior 

Hi gh School. The t ratio for the groups was 1. 06; this is 

not significant statistically. The null hypothesis was 

accepted. 

TABLE I 

Se l f Concept Score s 

Self Con cep t Norm Group X Sample X t Ratio 

1214 ss 51. 84 54.09 1. 06 

20 



CHAPTER V 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This study attempted to assess the 
relationship between 

the self concepts of a norm group and a 
group or parent-

deprived junior high students. 

Several limitations are inherent within this study. 

They are: ( a) Temporal Limitations - the self concept, as 

revealed by tests, is only representative of the individual's 

opinion of himself at that particular instant; (b) Method­

ological Limitations - pencil and paper tests indicate only 

that which the subject wishes to reveal; (c) Other 

Limitations - it does not establish a casual relationship, 

and it cannot isolate the influence of others who might be 

significant to the subject. 

Although there have been many studies and books 

written concerning the self-concept, an overview and 

longitudinal studies are lacking. Neither is there much 

1 . t· of previous studies. information about rep 1ca 1On 

' Self Concept (The Way I The Piers-Harris Children s 
used to measure the 

Feel About Myself) was the inS t rument 

b . ts· it was self concepts of the su Jec , 
desl·gned by Ellen V. 

t t contains 
This objective es Piers and Dale B. Harris. 

21 
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el. ghty i t ems . The · re 1s ad. 

irect correlation between the 
sc ores on the scale and 

the subjects' self concept. 
The sample was drawn fr h 

om t e seventh · h , e1g th, and 
ninth graders at New Providence 

Junior High School in 
Clarksville, Tennessee. It was composed of 18 girls and 
13 boys from parent-deprived families. 

The mean scores of th e sample were d compare to the 

mean scores of the test scores of the test norm group; the 

test norm group was composed of 1183 subjects. The t 

test was used to determine statistical significance at 

the .OS level of confidence. It was not statistically 

significant and the null hypothesis was accepted. 

Conclusions 

Based on the information obtained from the study, one 

can conclude that: (a) For this particular sample population, 

there was no statistically significant difference between 

the self concept scores of the sample population as compared 

to the scores of the test norm group; (b) The mean scores in 

the study were 54.09 for the parent-deprived sample and 

51.84 for the test norm. The authors of the Piers-Harris 

Ch S 1 State t hat the norm should ildren's Self Concept ca e 

l·t i·s based on data collected 
be used with caution because 

1 dl·strict; generalizations 
from one Pennsylvania schoo 

Other studies 
should be limited to similar populations. 

. f so 4 to 60.40. 
have reported means ranging rom · 
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Due to the impact of h 
t e self concept upon behavior, 

as asserted by many researchers it . 
' is suggested that 

persons in the field of education and 
guidance and 

counseling obtain as much information 
about the student's/ 

client's background and attitudes as 
possible. Teachers 

should be cognizant of the classroom 
atmosphere and should 

strive to make it conducive to the , enhancement of the 

student's self concept. Also, the school could use a 

self concept scale to screen those who might be in need 

of group counseling or guidance. 

As an educator or counselor, we should be wary of 

forming generalizations about parent-deprivedness. The 

students in this study were from homes defined as parent ­

deprived. Still, they need not have been without parent­

surrogates. Some may have had adult relatives, other than 

a parent, living in their home. Others may have had close 

relationships with adults not living in their home. 

The role of peers of parent-deprived students should 

not be discounted. Since adolescence frequently is a time 

of rebellion against adult or parental authority, th e 

absence of a parent may not be critical. Adolescent 

db the loss of a friends may help fill the chasm cause Y 

parent. 
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