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AB STRACT 

The problem was to discover the strengths and 

weaknesses of the Music Department at Aust in Peay State 

University. An evaluati on is a ne cessa r y step i n 

de termining the re l ative effec t iveness of var i ous aspects 

of the music prog r am . 

The study took t he form of a comprehens ive survey 

of the Mus ic Depar t men t gra duates from 1957 t hrough 1969, 

and the 1969- 1970 music f aculty . The survey was des igned 

in two parts , a letter of introduction and a survey for m. 

The l e t t er of introduction told t he graduates and faculty 

ab out t he s t udy and wha t it wa s attempting to accomplish . 

I t also asked t heir help in the r esearch by filling out t he 

surve y form and r e turni ng it i n t he self- addres sed , stamped 

enve lope which wa s enclosed with each survey for m. Its 

design was both clos ed and open , asking for clear - cut 

answers but providing spa ce for additional comments on 

several topic s . Tbe r e spondent was also allowed spa ce to 

indic ate his i nteres t in obtaining a copy of t he r e sults 

of the s tudy . The surve y forms were used to tabul ate t he 

findings of t his study reported i n Chapter I I I . 

The number of graduates who re turned t he ques tionnaire 

demonstrates the concern they have f or the we l fa r e of the i r 

alma ma ter . Their comments and sug t; es t ions were most 

helpful , to both the author and the Music Department . The 
ii 
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r esearchPr is confi dPnt that some of the strong and weak 

points of t he Music Depar tment have been loca t ed and 

analysed . 
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Chapter 1 

INTRODUCTI ON 

The music pr og ram in t he schools of the Uni ted St ates 

has shown cont inual progr ess and growth over t he last 

forty years . l Musi c educator s have consi s tently had in 

mind t he goal of ma ki ng all pha ses of t he music program 

meaningful for the i nd i vidual student : Leader s2 in t his 

f ield have applied extensive r e-examinat ions and subsequent 

revisions have effec t ed many change s in curriculum , 

t eaching methods and mater ials. As a result of t his 

continuing eval uat i on , substantial pr og r ess has been 

achi eved in thi s country . Music educ ators have tried t o 

elimi nat e fr om t he mus ic pr ogr am any procedur es t ha t have 

1 Charles R. Hoffer, "The Profession and Progress", 
Teachin Music i n t he Seconda Schools (Belmont, California: 
Wadsworth Publishing Co., 19 , pp. 7-414; se e also 

V. Horner , "Introduction: The Changing Scope of Mus i c 
Educa tion", Music Educa tion (Victoria, Aus tralia: Austral i an 
Council for Educ ationa l Research , 1965), pp . 5-11; see also 

Bonni e C. Kowall (ed.), "The Advancement of Music 
Education", Pers ect ive s in Music Education (Wa slilingt on , D.C. : 
Music Educators Nat i onal Confe rence , 19 , pp . 13-47. 

2 Franc es M. Andrews , Chairma n, Depar t ment of Music 
Educa tion , Pennsylvani a Sta t e Uni versi t y ; Allen P. Britton , 
Associate Profe ssor , School of Music , Univer sity of Michigan; 
Har ry s. Br oudy , Prof essor of Education , Uni versity of 
I lli nois; C.A. Burme i ster , Cha irman , Depar t ment of Music 
Education , Northwe stern Univer s ity ; Robert W. House , Head , 
Department of Music , University of Minnesota ; Cha rles 
Leonhard , Professor of Music Educat ion , University of 
Illinois ; James Mursel l, Pr ofe s sor of Psychol ogy , Columbia 
University . 

1 
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proved detrimental t o t he pr ogram and at tempted to r eplace 

them with better met hods . "At t he last I nternational 

Society for Husi c Educat i on mee ting t wo yea rs ago , it was 

obser ved t hat mus icians and educ ators f rom t hr oughout the 

world were coopera t ing as never before i n developing 

pr ograms of music education aimed at enriching the lives 

of young people, and that, within the field of music 

itself, composers, performers , and scholars were 

becoming more united in meeting the challenges of 

education . 11 3 

Increasing enrollments, shortage of qualified 

pers onnel, l ack of adequate facilities , and limited 

finances are some of t he major problems facing colleges 

and universities today . As administrative personnel 

conc ent ra t e on solutions to t hese problems , they may 

unconsciously allow the curriculum to become static . 

Wi t hout revisions, it is likely t hat the curriculum 

woul d s oon fail t o meet the needs and demands of the 

s tudents . An evalua tion is a necessary step in 

deter mi ning effectiveness of the program. Consequently, 

this s t udy uti lizes opinions of both the current 

i nstructors and t he members of the gr aduating classes 

of 1957 t hrough 1969 i n the Department of Music at 

3 Frank Callaway , "The 1968 ISME Conference Reviewed", 
Music Educa tors Journa l, LV , 2, (October 1968), 83 . 



Austin Peay State University . This er oup expressed 

opinions relevant t o t he quali ty of t he music pr ogr am 

and t hese as se ssment s are summarized and evaluated in 

thi s study. 

A questionnaire , as seen in Appendix A, was 

specially developed for this study . This questionnaire, 

cultivated from careful analysis of related research and 

professional reports , accompanied by a letter of 

introduction (Append i x A), was mai led to all traceable 

Austin Peay State University graduates who completed the 

Bachelor's and/or Master ' s Music Degree program between 

1957 and 1969. The first step in producing the 

questionnaire involved corresponding with four persons 

who have written t heir doctoral dissertations on the 

subject of an evaluation of a music department . 

Interviews were held with selected members of the Austin 

Peay State Univer sity Music Department faculty to obtain 

their views as to the specific objectives in t he various 

fields of music and its use in educa t ion . 

3 

This thesis may be more properly entitled An 

Assessment of the Austin Peay State University Music 

Depar tment by Its 1959-1969 Graduates and Its 1969-1970 

Faculty , because , of the five graduates during 1957 and 

1958, only t hr ee were traceable and from these t here was 

no r esponse . For this reason all further observations in 

t hi s r esea rc h will r efer to the graduating clas ses of 

1959 thr ough 1969 . 



Chapter 2 

ANALYSIS OF THE DATA 

Through t he eleven years 1959 t o 1969 , the Music 

Depar t men t a t Austin Peay Stat e Unive r sity graduated a 

total of 128 pe rs ons; al l of these were trac eable excep t 

for eleven . The survey received a r espons e from 

sixty-three of the one hundred s eventeen traceable 

individuals for a 53 . 8% return (Table 1). Eight of the 

eleven gr aduating classes r eturned the questionnaire at 

the rate of 50% or better ; the highest being the Class 

of 1964 wher e four of the five trac eable graduat es 

r esponded for a r e turn of 80%. The lowest rate of 

return wa s 40. 9%, r epres enting nine of the twenty- two 

graduates of 1968 . The eleven graduating classes were 

divided into two groups . This grouping wa s based on 

the many and extensive changes which have been instituted 

in the Music Depar tment within the last five years . It 

is f elt the classes of 196 5 through 1969 are more 

f amiliar with the Music Department as it is today . The 

1959-1964 group is r epresented by twenty- six graduat es 

while ther e are thirty- s even graduates from the 1965- 1969 

group . 

The educational institutions other than Austin Peay , 

4 
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attended by the responding eraduates (Table 2A ), wh ther 

in t he pursuance of the Ba chelor ' s or an advanced degree , 

are located entirely in t he eleven states of Florida , 

Illinois, I ndiana, Kent ucky , ~a r yl and , Mi ssour i , Nebraska , 

North Carol i na, South Car olina, Tennes see, and Virginia . 

A t ota l of fif t een i nstitutions, other t han Austin Peay, 

have been attended by t he responding graduates;l of these, 

the only other Tennessee institutions indicated were the 

Geor ge Peabody College for Teachers , located in Nashville, 

and Middle Tennessee State University in Murfreesboro . 

These schools were the preference of t hree graduates 

while sixteen attended Austin Peay . Institutions attended 

by the f aculty (Table 2B), cover a more extensive 

geogra phic area than tho se of the graduates . The United 

Stat es , coast to coast, is geographically represented by 

such institutions as the Uni versity of Southern 

California (Los Angeles ), Southern Methodist University 

(Dalla s ), and the University of Texas in Austin; Yale 

Univer s i t y (New Haven), Peabody Conservatory (Baltimore ), 

and nume rous other colle ges and universities in the 

centra l and e astern portion of t he United States . The 

Royal Col l ege of Mus ic in London, England i s also 

r epre sent ed on t he facul t y of the Music Depar t ment . 

1 Henceforth , the t e r m graduates wi l l be used when 
referr ing to t he r e spondinG gr adua t es . 
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Three faculty members have attended Tennessee schools , 

two being from George Peabody College for Teachers in 

Na shville, and the ot he r from t he University of 

Chat t anooga , in Cha ttanooga . 

Twenty- nine graduates indicated they have entered 

Graduate School (Table 3A), sixteen r eturning to Austin 

Peay where no remedia l c ourses were r equired f or 

entrance i nto the sch ool . Only two from the classes of 

196 5- 1969 have entered Gradua t e School in other 

inst i tu t i ons, and both we r e r equired to take remedial 

c our se s (Table 3B). Eleven from t he 1959-1964 group have 

enrolled in the Graduate Schools of other institutions and 

remedial courses were required of t hree. Remedial work 

was re quired in t he area of Music Theory (Table 3c), by 

gr ad ua t es of Austin Pea y who entered Western Illinois 

Unive rs i ty, the Jordan School of Music of Butler 

University and Florida State University. Florida State 

University also re quired remedial work in Music History. 

The Sout hwestern Baptist Theological Seminary required 

work in Counterpoi nt, Form and Ana lysi s , and Orches trati on . 

One stud ent was r equir ed to complete hi s Student 

Teaching f or entrance into educat ion by Ea s t er n Illi noi s 

University . 

Sixteen, or 61 . 5% of t he 1959- 1964 gra duates are 

presently t eaching (Table 4A ), while t en are not . Two 

of these ten gradua te s have never taught (Table 4B ). 



ne of these , from the Class of 1960 , is a Creative 

Director and Account Supervisor with an advertising 

agency , and the other, in the Class of 1961, has entered 

the field of biological research as a Biochemistry 

Technologist . Eight pe opl e indicat ed they have taught 

but are not presently doing so. Their pr esent vocations 

include an owner of a private business, a housewife, 

computer programmer, ministerial practice, state 

educational administrator and an Army Entertainment 

Director (Table 8) . Three of the graduates from these 

7 

years feel their pr eparat ion in the Music Department has 

not a ided in the performance of their present non- music 

occupation (Table 9) ; these people being those who 

ent ered the ministerial profession, biological research, 

and work as a state educational administrator . 

Twenty- seven, or 75%, of the 1965- 1969 graduates are 

presently engaged in the teaching profession whereas nine 

have entered other areas of work . Five of these nine people 

have never worked in the classroom; one from the Class of 

1968 who entered the ministry , and the other four from 

the Class of 1969 . The fi gures in t his area are somewhat 

misleading , because of these four people from the Class 

of 1969 who have never taught, t hree have gone on to 

Gradua t e School , thereby never having had the opportunity 

to teach . The remaining gradua te is currently a bank 

teller . Four people from this group have taught previously 

but are not now doing so . These people are currently 



engaged as a computer progra mme r , Minister of Music and 

house wife . The per s ons working as a computer progr amme r 

and bank teller feel their prepa r ation in t he fusic 

Department has not a ided in t he perfor ma nce of t heir 

present occupa ti ons . It is inter e sting to note t ha t 

while a gr ad uate fr om t he 1959-1964 group who entered 

the c omputer progra mming field, i ndicated his 

8 

pr epa r a tion in the Music Department has aided in the 

performance of his occupation, a graduate of the 1965-1969 

group, now working in the same field , does not share 

t his opinion. 

All the graduates of 1959- 1964 have taught, or are 

presently t eaching in the area of their preparation 

during colle ge (Table 5). A graduate of 1965 who is no 

longer teac hing, did teach at one time in the elementary 

grade school, an area in which he was not prepa r ed . An 

alumnus of the 1969 class , while teaching in his area of 

certification , is at the same time teaching American and 

World History, an area in which he had no preparation. 

To secure a position as a high school teacher was 

t he oc cupa tional goal of twenty-four gradua t es , or 38 . 1% 

of the students upon graduation from the Music Department 

( Table 6A). El even, or 17.4%, of the students expre s sed 

the desire t o loc ate an e lementary or college teaching 

posit ion . No one i ndica t ed t heir ba sic goal on l eaving 

college was t o be a junior high t eacher or to ent er the 

areas of ousic r esea rch, or c omp osition and arranc ing . 
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The principal goal of three , or 4.8% of t he gra dua tes , 

was t o ent er ot he r areas of work ; t hose ar eas being , a 

gene r a l home economi s t , an elementary grade teac he r and 

bi ological research (Table 6B) . The graduates were 

request ed to ind ica t e t heir first , second, and third 

choices of occupa tional goals on leaving college , and 

on the basis of the total number of choices in a given 

category, becoming a high school t eacher was the goal, 

either as a first, second, or third choice, of thirty-six 

graduates, followed by a college and junior high teacher 

by twenty-three and twenty-two persons respectively. 

Only three persons expressed any desire for music r esearch, 

and five for composition and arranging . Six , or 3. 5% 

of the graduates wished to enter other areas . 

The colle ge t eacher was given top priorty when the 

graduates were a sked of their present occupational goal 

(Table 6A) , t hi s response by sixteen , or 25.4% of the 

r espondents . This indicates a net gain of 8%. The 

largest increase be t ween past and present first choice 

occ upationa l goals was a 17 .4% increase for other work 

ar eas (Table 6C) . Again, no one indicated t heir primary 

goal to be the field of mus ic research . On the ba sis of 

the total number of first, second , and third choices in 

each cate gory, the high school teacher wa s the g oal most 

often expressed , but t his time by only twenty-nine persons, 

down seven from the t hirty-six who indicated t his area 

as one of their goals upon gr aduat ion. Only four of the 
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eleven categorie s showed an increase in popularity from 

past to pr esent occupational goals , two of wh ich were 

just slight increases ; from 1 . 7% to 1 . 8% in music 

r e se arch and from 6 . 3% to 6 . 5% as a church musician . 

The field of arranging increased to 4 . 7% from 2. 9%, but 

t he l argest increa se , from 3 . 5% to 10 . 1%, came in other 

work areas . As has already been noted , this category 

received the s econd highest number of first choices among 

t he graduates . Categorical changes of occupational goals 

on l eaving college and presently were almos t non- existent 

among the Cla sses of 1968 and 1969 . The only changes 

among t hese graduates came in t he order of t he 

preference of t heir goals . Graduates before 1968 more 

fre quently changed categories be t ween their past and 

present goals . 

Most graduates have held between one and four 

dif ferent positions since graduation. One 1963 graduate 

indicated five changes and a 1962 graduate has held nine 

different positions since l eaving sch ool, be t te r than one 

per year . This person is currently a c omput er programmer 

and systems ana l yst , and t he only reasons given for t his 

amount of j ob change were opportunity for advancement and 

hi gher salary . Two 1969 graduates have held no positions 

to date be cause they are presently graduate students . 

Twenty graduates have made no chang e in t hei r working 

pos i tion since gr adua tion (Table 7A). Thirty-one people 

have remained in t he music fie l d by chang ing f rom one 
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music posi tion to another pos i t i on in music . Fourteen 

pe rs ons , at s ome time , left t he music field to accep t a 

non- music posi tion ; of t hese graduates , f our returned t o 

musi c, and one has rema i ned in his original non-music 

posi ti on while t he other nine have changed positions within 

t he non- music areas . Opportunity for advancement was the 

reason most often stated (Table 7C ), for changing from 

a music position to another music position , as well as 

changing from a non-music to a music position (Table 7B ). 

Along with 11 0ther 11 reasons (Table 7D), it was also the 

chief reason for changing from a non- music position to 

another non- music position. Other reasons , not appearing 

on the questionnaire , were given most often for changing 

from a mus ic to a non- music position . Fewer pressures 

and personality conflicts were designated by two persons 

each as their cause for changing jobs, and shorter hours 

as well as health reasons were pointed out by one person 

each as their explanation. 

Half of the graduate s began their career in the 

$5,000 to $7 , 499 salary category (Table 10), while 46 . 8% 

began work with a salary of less than $5 ,000. One 1967 

graduate entered the teaching profession in the $~7,500 

to $9 , 999 salary category and a 1963 graduate immediately 

began work at $15 ,000 or more . This person is currently 

t he State Coordinator of E. S. E. A. Title III for the 

Georgia Department of Education , and indicated that while 

no t pre sently teaching , he has t aught in the past . (?J 

Thirteen pe ople are pr esently earning les s than $5,000 
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per year (Table 10) . This group includes those who have 

entered the ministr y , be come housewives , or do part- time 

and private t eaching . Mos t graduates are now in t he 

$5 , 000 to $7 , 499 salary range . Every 1969 graduate 

who is tea ching today is in t his category. Seventeen 

people are earning between $7, 500 and $9 , 999 , five are 

now between $10,000 and $14, 999 , while three people have 

broken into the $15,000 or more category. Only two 

persons from the eight earning $10,000 or more are 

pr esently in the teaching profession, and all except two 

began t heir sala ries at less than $5 ,000; these two 

began between $5,000 and $7 , 499 . Joining the person 

already mentioned who is earning $15 , 000 or more are 

two 1960 graduates ; one is the Deputy State Superintendent 

of Education for Administration and Planning in South 

Carolina , and the other is a Creative Director and Account 

Supervisor with an advertising agency . Both of these 

graduates began t heir working careers at a salary of less 

than $5 ,ooo . One person indicated a drop between her 

beginning and present salary range, for the reason that 

she left teaching to become a housewife and teach 

privately . 

Private teaching is the mus ic activity in wh ich 58.7% 

of the gradua te s part icipa te, foll owed closely by the 

54% wh o are enga £ed in church mus ic activities (Table llA). 

Two graduates participate in other mus ic activities , such 

as a convention and conference speaker , and a guest 
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university l ec turer (Tabl e lIB ). Five graduates 

pa r ti cipate i n no music , or music-related activi ties 

what soever . Enjoyment was signi fied by fi f t y-seven, or 

98. 3% of t he r e spondents, as t he r ea son they take part 

i n t hese activitie s (Table 12A). No one indicated job 

pressure or social and community pressure as the reason 

t hey s hare in t he se activities . Only one graduate is 

engaged in this work for the reason of extra income, and 

not for t he enjoyment. Six faculty members work in 

each of t he areas of private teaching and church music 

(Table llC). Three participate in other activities such 

as studio recording, recitals and musicological research 

(Ta ble llD). All except one of the faculty members 

are engaged in t hese activities for enjoyment; extra 

income is the motive of this remaining faculty member 

(Table 12B). One person indicated job pressure and 

another stated social or community pressure as reasons 

for t heir work in these areas . 

Five graduates have not read any music books or 

ma gazines within the past two years (Table 13A), but all 

five, along with four persons who said they have r ead only 

one music book, are no l onger in t he music f ield or the 

r ealm of teaching . The largest categorical response came 

from t hirty-eight people who stated they have r ead seven 

or mor e such publica tions within the last two years . Ei ght 

f acult y membe rs have r ead seven or mor e music publications 

(Table 13B), one ha s r ea d six, and one member ha s r ead 
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just two music publications in the past two years . The 

list of books and magazines read by graduat es and faculty 

is quite lengthy , so for t hi s thesis, t he publications 

which were indicated by two or more persons have been 

recorded (Table 13). The "MENC Journal II is by far the 

most widely r ead among the graduates, well over 50%, 

and the faculty , almost one-third . Other magazines 

which rank high in popularity are ''School Musician, 11 

"Music Journal ," and "Instrumentalist." The most 

popular books are The Enjoyment of Music by Machlis, and 

Music in the Twentieth Century by Salzman . Many graduates 

read the newsletters published by their state music 

educators associations, such as the "Blue Grass Music News" 

published by the Kentucky Music Educators Association, and 

the 11 TMEA 11 published by the Tennessee Music Educators 

Association. Also widely read are the publications of 

commercial instrument companies , such as "Conn Chord" and 

"Se lmer Bandwagon . " 

Fifty-six , or 91 . 8% of the graduates still own their 

personal instr ument (Table 14), and of the five who no 

longer do so , thr ee are still in the field of music . A 

favorable response of 100% shows the faculty still posses s 

t heir personal instrument . The faculty have also attained 

a perfect score by ea ch of them maintaining a record 

collection (Table 15A) . Six of the faculty keep a record 

collection of over two hundred r ecords (Table 1513 ), and 

only one has a collection of less than fifty r ecords . 
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One faculty member made no response to this section of 

the question . An overwhelming 96 . 8% of the gr aduates 

possess a record collection , while just two have indicated 

they keep no record collection. Twenty- three have a 

r ecord c ollection between fifty and one hundred records 
' 

and as many as twelve have a collection of over two 

hund red records . 

This completes the analysis of what the Music 

Department graduates are currently doing , what they have 

done since gr aduation, and the extent of their 

participat ion in music activities out side of their 

job , e.g ., reading music books or magazines , still owning 

their personal instrument, maintaining a record collection, 

etc ., and the comparison with faculty responses to the 

same questions . The analysis will now turn to the 

opini ons of the graduates as to the extent which the Music 

Department prepar ed t hem for t heir life after graduation. 

Their answers will be contrasted, in most instances, with 

the answers given by the f aculty rega rding the extent to 

which they feel they are preparing the students of music . 

The reader should keep in mind t ha t in many of the 

categorie s , in which they were questioned, the gr aduates 

felt that some of the me thods, individuals, etc., which 

were evaluated , were good , while other me thods, 

individuals , or whatever , were not so good . 



Twent y- three of t he twenty- four 1959-1964 gr aduates 

f eel t he content of the music courses they have taken is 

applicable in their teaching (Table 16), but three , or 

8. 1%, of the 1965-1969 graduates feel the content of 
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their music courses can not be applied to their teaching . 

All three of t hese ne ga tive responses came from t he Class 

of 1969 . Twenty-one of twenty-four 1959-1964 graduates 

r e spond in t he positive to the question relating to 

suitability of t he courses offered by the Music Department 

to t heir own needs (Table 17 ). This high percentage 

decreases to the point where almost one- t hird of the 

1965-1969 graduates believe the courses were not suitable 

to t heir needs . Two of the graduates who re sponded in the 

positive have expressed the opinion that piano t r aining 

was t he particular weak area in meeting the need s of 

s tud ents . 

Three 1959-1964 graduate s have stated that they do 

not feel adequately trained in music (Table 18). Two of 

t hese people are presently teaching in the music field . 

The 87. 5% by t he 1959- 1964 classes replying in the 

affirmative , drops to 73% of the 1965- 1969 graduates who 

r espond ed in t he same way. Ten of these graduates do not 

feel adequately trained in music , but six are now 

teaching in t he field of music , and one who previously has 

taught in music has since become a housewife . One other 

person is now doing his graduate work in music . Ei ght of 

t hese ten respondents have been either from t he Class of 
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1°68 or the Class of 1969 . In t he same manner , there 1s 

an increase in the pe rcent of people who do not feel 

adequately trained i n classroom supervision between the 

1959- 1964 and 1965-1969 graduates (Table 19) . Four of 

the 1959- 1964 graduates who do not feel adequately trained 

in classroom supervision are now teaching , either in mus ic 

or some other area, while two have left the classroom for 

other vocat ions . Nine of the 1965- 1969 graduates who feel 

inadequately trained in classroom supervision are presently 

teaching , and t hree have either entered other vocations or 

have never taught . 

Two areas have shown an increase between the 

1959-1964 and the 1965- 1969 graduates as t hey were 

determining the effectiveness of these areas . Seventeen , 

or 73 . 9% of the 1959- 1964 graduate s stated that their 

methods courses were wor t hwhi l e (Table 20 ), and 75 . 8% of 

the 1965-1969 graduates deem their me thods courses 

worthwhile . One of these re cent graduates stated that 

only one methods course has proved worthwhile for him , 

that course being Materials and Te chni ques for Instrumental 

Instruction. The greatest improvement in t he Music 

Department appears to have been in the area of stud ent 

t eaching . During the time of 1959 t hrough 1964 , 70% of 

t he eraduates felt t heir student teaching experience 

aided t hem in their preparnt ion as classroom teachers 

(Table 21 ) . In rela tion to t his , 100% of t he 1965- 1969 

graduates f eel t hey ha ve been he lped by t heir student 
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t achinr, expf rience . One grad uate asserted that student 

teaching on the elementa ry level was a rewarding 

experience but left a good bit to be desired on the 

seconda r y level . 

A 12. r ge discrepancy between gr aduates and faculty 

appears on two points of importance . Among the graduates 

of 1959- 1964 , 64% feel the variety of course offerings in 

music was adequate (Table 22) . This percentage drops to 

38 . 9% of t he 1965- 1969 graduates who believe the same way . 

These figures are in strong contrast to the 80% of t he 

faculty who believe the variety of course offerings to be 

adequate . Similarly, 60% of the 1959-1964 graduates and 

83. 3% of the 1965-1969 graduates prefer more specialization 

in music (Table 23) , while only one-third of t he faculty 

think t here should be more specialization in music. 

Thirty- t hree of the forty-five graduates who 

indicated t hey prefer more specialization i n mus ic are 

currently teaching music . 

When the 1959-1964 graduates were asked to evaluate 

the staff of the Music Department , responses ranged from 

a ten down to a three2 (Table 24). The averag e and mean 

evaluations were almost identical; the average being a 

7. 1 and t he mean a 7. The replies of the 1965- 1969 

2 An evaluat ion of 1 , 2 , or 3 designat~s below avera ge 
quality; 4 , 5, or 6 r epresents avera ge quality ; ~nd 7 , 8, 
or 9 dep icts above avera ge quali~y . 10 r epr esen Ls 
perfection , which is rarely at t ained . 
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frAou;:ites were ve r y close to r epea t i ng t hose of t he 

pr evious ~r 2duates . The highe st evaluation of this group 

was a ten and t he l owes t was a four , t he opi nion of t hree 

people . The me an eva luation was i dentical to the pr evious 
class es , and t he average evaluation was 6. 7. The faculty 
were somewha t more critical of themselves as their 
evaluat i ons ranged from an eight to a four . This lowered 
t he mean evalua tion to 6 and t he average to 5.8. The 

mos t fr equently mentioned strong point, by both the 

grad uates and t he faculty, wa s that the sta f f is 

knowledgeable in its field . This was closely followed by 

t he s ta t ement that t he faculty shows an interest in the 

welfare of the students . The graduates and faculty also 

agree on the weak points of t he staff . A sufficient 

numbe r of instructors to handle the student load, and the 

ability of the staff to motivate t heir students were the 

most criticized points, followed by the ability of the 

staff to convey t heir knowledge to the students . Eleven 

graduates and two members of the faculty have criticized the 

lack of a force f ul le adership in the department to subdue 

the dissension between faculty members and build a unified 

phi l os ophy. Another complaint was t hat too many instructors 

have never t aught on t he elementary or secondar y level, and 

if t hey have taught in previous years , they have not kept 

in touch wi t h wha t is currently ha ppening in the se public 

sc hool cla s s r ooms . 

Conc erni ng the f aci lities t he Music Department has to 



offer th 1959- 1964 gr dua t es gave two evaluations of 

ten and a low evalua t ion of a t hree (Table 25 ). The 

averafe evalua t i on was 6. 9 and the mean was somewhat 

hi ghe r a t 7. 5. The Classes of 1965-1969 rated the 

fa ci l ities with a high of a ten to a low of one , which 

was t he response of three graduates . This resulted in 

t he average and mean evaluations being the same at 5. 
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The mean scores of t he faculty and t he 1965-1969 graduates 

were identical at 5, and the aver age showed a difference 

of only . 1, the faculty evaluation avera ged 4. 9; this 

figure resulted because the highe st evaluation was an 

eight and the lowest was a one . The only strong point 

t hat was ment ioned by a significant number of people was 

t ha t t here are an adequate number of instruments available 

whi ch are t oo expensive for i ndividuals to purchase . The 

numerous weak point s were mentioned by a large number of 

people and include; an inad equate number of practice rooms , 

pianos , re hearsal area s , classrooms, and a sufficient 

number of hour s in which t he music building is open for 

individual work . Ther e were also many statements saying 

t hat t he heating and air condi tioning do not provide for 

maximum comfort . A few graduates asserted t hat t he Music 

De pa rtment should be located in its own building which was 

designed for t he sole purpose of housing a Music Department, 

and not having to sha re facilities with another depar t ment . 

The r e wa s also t he recommendation of more and better 

sound- proofing in t he practice rooms , and including a music 
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curriculUI'l lab as well as an e lectr onics lab . 

TI1 libr ar y r ece i ved t he ful l range of evaluations 

f r om the 1959- 1964 gr aduates , fr om t wo ratings of ten 

down to a rating of one (Table 26) . This led to a me an 

evaluation of 5 and an avera ge of 5. 8. The 1965-1969 

gr aduat es provided t he library with more prestige as their 

evaluations ra nged from a high of ten, designated by six 

people, t o a low of three, assigned by two persons . The 

avera ge and mean evaluations for t his group are identical 

at 7. This represents an increase from an avera ge rating 

by the 1959-1964 graduates to an above average evaluation 

by graduates of the past five years . With the exception 

of one , t he entire faculty gave the library an above 

average rating . This one exception rated the library with 

a five . The average evaluation was 7.3 and the mean was 

very high at 8. The appearance of the building, and its 

heating and air conditioning were stated as the strong 

points of t he library, but the weak points came in the 

area of the function of t he library . It was reported that 

t here are not a sufficient number of quality records, 

r ecord players , or scores available for use by an individual 

or by an entire class . It was also stated that the hours 

in which t he library is open to students for individual 

work is inadequate . Mos t graduates agree the librar y is 

comf ortabl e and well- equipped , but find good organization 

lacking . Many believe the records cover a wide range of 

hi s tory and perfor mance media , but they lack depth in 
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or Rre old and of poor quality . Whi l e scores ar e 

not available for all r ecor dings th , e scores which are 

available are easily lost or misp l aced . 

The performing or 0 an1·z t · • 
u a i ons of t he Music Department 

were hi ghl y acclaimed by t he graduates . Four of the 

1959- 1964 graduates , and t hree 1965- 1969 gradua t es 

evalua t ed the or ganizati ons with a ten , and two people 

from each of t he se groups rated the organizations with a 

low of thr ee (Table 27 ) . As mi ght be thought , the average 

evaluations were very close, 7. 0 by t he 1959-1964 graduates 

and 6. 8 by t he 1965-1969 gradua t es . The mean evaluations 

of these t wo groups was very high, an 8 from t he Classes 

of 1959- 1964 and a 7. 5 from the Classes of 1965-1969. 

While t he gr aduate s evaluated the organizations as above 

average , the f aculty believed their organizations to be 

avera ge. Like the graduates, two faculty members held the 

low point on the scale at three, and one member went as 

high as ten . Because the majority of the evaluations were 

i n t he center of t he scale, t he average was 5. 5 and t he 

mean a 5. The mos t often stated strong point of the 

orEanizations is t hat t he literature t hey perform is 

varied and well wr i tten . This was followed by t he 

assertion that band , chorus and orchestra are educating 

as well as performi ng organi zat ions ; and the statement 

th2 t r ehearsa l time allotted per forming organizations is 

sufficient for a good performance . The mos t often voiced 

· t1~ · ff1' c1· ent number of small weak po1n ts we re Le 1nsu 
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ensembl s and the d proce ures for selection of membe r s into 
or fanizations where membership is 1· •t d . i mi e are not f air and 

suff i ciently selective . Many people felt the Choir and 

str ing pr ogram of t he Music Department were very weak . 

Thre e l 959- l 964 and two 1965- 1969 graduates evaluated 

the area of Music Theory with a ten, while the highest 

evaluat ion given by any fa culty member was a seven 

(Table 28 ). Four 1959- 1964 graduates went no lower on t he 

scale than three, and one 1965-1969 graduate and two faculty 

members went as far down on the scale as one. Average 

scores progressed downward from 6.3 by the 1959-1964 

gr aduate s, 5. 6 by the 1965-1969 graduates, and 3.7 by the 

faculty . Mean scores followed an identical path though 

the three groups, proceeding from a 6, to a 5, and finally 

as low as a 4 . Hea ring , reading , and analysis were most 

often listed as strong points , and synt hesis, which is the 

ability to visualize how a score or wha t is heard is put 

together , was overwhelmingly stated as a weak point. The 

staff teaching theory was commended by many graduates for 

t he knowledge they possess in t hi s area, but they were 

also soundly criticized for t heir lack of communication, 

ability to convey t heir knowledge to t he students, and t he 

lack of originality in t he ir teaching method s by providing 

the stud ents with "busy work" and memorization . The 

er aduates also feel that the basic theory course is taught 

as i f t he fi r s t - ye ar music students have already had some 

ba ckground in t heory; it is at this time which a solid 



th ory foundation should be established. 

the students advance , t hey become more conf us ed. 
Without it , as 

They 
f eel t hat if they had a b 

mor e asic foundat ion, t hey 
would not have become confused · 

in succeeding years and 

mor e in- dep t h study could have been acc omplished . 

I n the area of music history , the faculty rated 

themselves much lower than did the gradua tes. Two 
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1959-1964 and four 1965-1969 graduates gave music history 

an evalua tion of ten, ana the highest eva luation by the 

f acul t y was eight , given by two staff members (Table 29). 

The lowest rating by all t hree groups was a three, given 

by two members each , of the 1959-1964 graduates and the 

faculty . This rating was also given by one member of t he 

1965-1969 graduates . The average evaluations of the two 

gr oups of graduates were almost ident i ca l, t he 1959-1964 

gradua t es averaged 7.2, and a 7.3 average was provided by 

the 1965-1969 graduates. The mean score for both graduate 

groups was identica l , a score of 8. These scores are 

in sharp contrast with the 5.6 average and 5.5 mean scor e 

presented by t he faculty. Providing the student with a 

sense of style was an overwhelming choice as a strong 

poi nt . Only one f aculty member t hought it to be a weak 

poi nt . The f aculty members teaching in t his area are felt 

t o be very knowledgea bl e and able to conduct an inter esting 

1 d t expressed t he desire for l ess c ass . Many gra ua es 

generalization i n each history course by providing more 

history cour-ses which may be taken over a great er per i od 
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of iMe thus allowing for more in- dep t h study . They also 

wished to h ve more study of contemporary music and 

compos er s . 

All t hr ee groups give a high rati·ng of ten in t he 
area of Music Educa tion (Table 30) . One 1959-1964 

gr aduate and one faculty member presented this evaluation, 

whi le s i x of the 1965-1969 graduates made the same 

evaluation . Five was the lowest rating given by a faculty 

member, and four 1959- 1964 graduates, along with three 

1965-1969 graduates, went as low as a three . The 1959- 1964 

graauates, and the faculty , believe this area to be above 

average with avera ge scores of 7. 3 and 7. 4 respectively , 

and mean scores of 8 and 7. 5 respectively. The 

evaluations of the 1959- 1964 graduates resulted in an 

average score of 6 . 2 and a mean score of 6 . The graduates 

feel the music education program places too much emphasis 

on teaching in the elementary grades and not enough on 

secondary teaching . They feel that rather than have 

students sit in class and discuss teaching methods , it 

would be more beneficial to take them into the classroom 

and t ry various methods . The student should also be 

given more materials which can be used in General Music 

classes . Many pe ople found the teaching staff 

knowledgeable, and able to conduct an interesting class. 

Five 1959- 1964 graduates and eight graduates of the 

Classes of 1965-l969 responded with a ten when asked to 

· (T ble 31 ) The hi ghest evaluat e t he area of applied music a • 
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f culty rating was nin , presented by two staff members . 

Fiv of the fa culty agreed on a rating of five as the 

l owes t score in t his area , while one 1959- 1964 graduate 

gave an evaluation of three and a 1965-1969 graduate 

evaluated applied music with a two. The 1959- 1964 graduates 

presented an average evaluation of 7.5 and a mean score 

of 8. 5, while the evaluations of the 1965-1969 graduates 

resulted in an average of 7.2 and a mean of 8. The 

average a-nd mean s·cores of the faculty were much lower 

at 6. 7 and 6 . 5 respectively. The graduates believe the 

strong points in this area are that the instructors are 

able to convey to the student a good sense of musicianship, 

and the student feels he has acquired a competent level of 

perfor mance ability . They als'o appreciate the ability of 

the instructors to make the student feel relaxed and at 

ease during the l esson . The quality of the staff is 

beyond question , but they do not motivate the student as· 

they poss:ibly could. The suggestion was offered to employ 

more instruc tors· to ease the heavy load on the present 

staff . 

Three 1959- 1964 graduates used a ten in evaluating 

student teaching and two people used t he low score of 

two (Table 32) . This resulted in an average of 5. 9 and 

a mean score of 6 . The Classes of 1965-1969 and the faculty 

scored identical average s of 7 and identical means of 8 , as 

four 1965- l 969 graduate s rated this area with a ten and three 

went as low as an evaluation of three . While one faculty 



memb r us d a t en , three staff member s used a three t o 

aetermin the value of stud ent teaching . Many graduates 
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do not f e 1 t h Y are pr esented wi t h a t r ue pi ct ure , during 

stud ent t eaching , of wha t t hey will be f aci ng aft er 

graduation . They don ' t learn wha t it is like to t each 

on a stage or in a boiler room. There is no knowl edge 

of public r el a tions , financing a band, or deali ng wi t h 

parent s and t he admini str a t ion. One graduat e made t he 

statement t ha t during st udent teachi ng , student s are 

"t aught i dea lis tic hopes and employed in r ealistic 

situations ." It was t he hope of some gr aduates t hat t he 

Music Department coul d locat e better qualified supervising 

t eachers . There was a l so t he desire t ha t t he period of 

time f or student teaching could be lengt hened. 

All of t he graduating classes included in t he survey 

r eplied a t t he ra t e of 50% of t heir class members or better, 

fo r copies of the r esul tant statistics of this evaluation 

(Tabl e 33 ). The Cla sses of 1959, 1962, 1963, 1966 and 1967 

r esponded 100% t o t his question. Five , or 45.5%, of t he 

facul t y exp re ssed a desire for a copy of t he statistics. 



Chapter 3 

CO CLUSIO SAND RECOMMENDATI ONS 

The r, raduate s of t he Music Department at Austin 

Peay State University have shown an inter est i n t heir 

~ mate r , as evi denced by t he 53. 8% of the graduates 

from the Class of 1957 t hrough t he Class of 1969 who 

res ponded t o t he questionnaire . Two additional 

indicator s were t he 87. 3% of t he respondents who requested 

a copy of the r esul t ant statistics of t his evaluation , and 

t he many sugge s tions offered by t he graduates in the hope 

of i mp roving t he quality of t he music program. Education 

is ta ken seriously by t hese responding graduates, of which 

almost one-half have attended graduate school . 

Unders t andably, a number of graduates have moved from 

t he field of mus ic, and music education , to other areas . 

Sala r y appears to be t he reason for the change from 

educat ion and music to other areas . Most of the graduates 

now ear ning $10 , 000 or more , are working in such non-music 

areas as computer programmi ng , state administration of 

eduction , and adverti sing . It shoul d be gratifying to 

the lrusic Depar t ment tha t f i f t y- eight of t he respondents 

participate in mus i c or music- related activities, and 

fifty- seven of t hese people pa rt i cipa te f or t he enjoyment 

they r~ceive from t hese activities . 
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One staff member 



indicated he articipates i n music or music-re l ated 

activities , outside of his j ob , f or t he extra i ncome , 

and not because of enjoyment . Thi s same faculty member 
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indicated tha t he r eads only two monthly . . magazines , which 

pe r t ain to r ecor ds and record players , not education or 

music educ at ion , in addition to the books he uses for the 

cour ses he teaches . It is the opinion of t he author t hat 

any per son who teaches music on the colle ge level should 

be t here becaus e musi c has an attraction for him. This 

attraction becomes evident when the person participates in 

music activities because he derives some enjoyment from 

t hose ac t ivities. Since t he faculty is in the position of 

educating future musicians and educa tors, they should keep 

abreast of current trends in music and education by reading 

many books and ma gazines which deal with t hese topics ; not 

just t he textbooks they use in their classrooms . 

The best interests of the students might be served if 

t he fa culty members would spend some time in elementary 

and secondary education workshops, which are offered by 

various institutions during the summer months, and actually 

work , as well as observe , in music classrooms while schools 

are in session . In this manner they can see t he problems 

of t he teachers and stud ent s of toda y , and methods which 

are mos t effective in educating the students . Methods and 

mat erials effectively used by the faculty ten years ago 

t d Pos t - gradua t e work, research , may not be as effective o ay . 

and playine i n pr ofessiona l organizations may also help 



i ncrea se t he knowled ge of the faculty . The most recent 

graduates feel less adequately trai·ned i n music and 
classroom supervision , and the courses and var ie t y of 

course offerings were inadequate for i ndividual needs . 
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Through t he years 1959 to 1968 only one graduat e felt the 

content of his music courses was not applicable in his 

tea ching , but , f r om t he Class of 1969 , thr ee people share 

t hi s opini on . This may ei t her indica te (1) , the faculty 

is l os ing conta ct with wha t is needed in t he public school 

classroom, or (2), the most r ecen t graduates are becoming 

more critical of the music curriculum than were t he earlier 

gr adua t es . Anot her point to be considered is that these 

1969 graduates , having only one year experience, have not 

ye t encounter ed all t he possible classroom situations , 

many of which coul d pos sibly be handled from what t hey have 

lear ned from t heir mus ic courses . 

The fa culty i s losing contact with r espect t o what 

t hey feel t he students of t he Music Depa rtment want and 

hope t o get f rom the curriculum which is offered. While 

one- t hird of the fa cul ty believe there should be more 

spe cia lization in music , 60% of t he 1959- 1964 graduates 

t i Thl· s apparent gap is pr eferred more speciali za on. 

further wid ened when it is observed that 83 . 3% of t he 

1965-1969 gr aduate s pref er more music specialization. 

This is a difference , in percent age , between f aculty and 

t d one - ha lf times . I t 1965- 1969 gr adua tes , of over wo an 

is obviously time for t he Music Department t o include in 
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its urr i culum mor P music specializa t ion , if possible . 

This ossibili t y may be limi t ed because t he curriculum must 

be set withi n t he f r amework of requir ements stipula t ed by 

the school ' s accr ed iting association . 

Even though the fa culty is a knowledgeable one, t he 

best inter es ts of t he s tudents are not met because of t he 

open dissension wi t hi n t he Music Department, as indicated 

by both graduates and faculty . Any colle ge department, 

whethe r music or otherwise, reflects the philosophy of its 

chai r man . To end the dissension in this department, it is 

r ecommended t ha t t he Cha irman of the Music Department, if 

he ha s not already done so , establish hi s philosophy of 

music and of music education, stand by it , and enforce it 

t hroughout the department, forcefully if necessary . At 

present, t here are too many opposing philosophies 

ci r culat i ng within the department . The members of the 

faculty must also share the responsibility of ending the 

dissens i on . Res pect for an opposing philosophy , 

unders t and i ng another person ' s problems, and the attempt 

t o develop a coopera tive attitude will aid the attainment 

of t hi s goal . Faculty members must also be responsible for 

exercising caution a gainst discussing other faculty members 

with students . Differences of opinion must be kept within 

t he fa cul t y . 
. d d that on enteri ng t he uni ver sity , It is a l so r ec ommen e 

reference f or ei t her 
new students in mus ic decl are a P 

The education curriculum should 
education or liberal arts . 



stress more and bett r qualit 
Y education , and related 
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cours s . The liberal a rts curri 1 cu um would prepare the 
student for a career in music 

, 0ther than education , by 
emphasizing perfor mance , t he ory d 

an history . This might 
aid in alleviating a fe w of the i·nai·vi'dual 

differences 
pertaining to educat ional philosophy. 

The fa culty should remember that music is a two-fold 

proposition . The hi st ory and t heory of mus ic are 

important in producing music , but it is not an audible art 

until it has been performed . 

As t he number of students in t he Music Department 

continues to increase, the effectiveness of the facilities 

decreases . The Music Department should have its own 

building , designed expressly for its use , located and 

constructed so t he sounds of rehearsal and practice are 

not disturbing to other students and fac ulty . The present 

building is inadequate in the number of practice rooms , 

pianos , rehearsal area s , faculty studios and classrooms . 

Heating and a ir conditi oning are almost non- functional 

for much of t he year . Practice rooms are warm and stuffy . 

They stifle t he initiative of students to practice . The 

build ing is accessible during closed hours to any person 

with a coat hanger , and t he instrument storage room is 

also ea sy to gain entrance to whi le locked . This needs 

i mmediat e revision . All pra ctice rooms should contain 

acoustical tile on the ceiling and all four walls , and 

full-length mirrors should be installed so students can 
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view their posture and embouchure h "l w i e playing . 

The new libr a r y which wa s opened th ree ye ars ago is 

a vast improvement over t he pr evi ous f acility , but a few 

Poi nt s s t ill need s t reng t hen1·ng . F t ar oo many old and 

worn r ecords exist i n t he library. These should be 

discarded and repl aced by s everal copies of better quality 

t han t he previous records . Along with the records should 

be ord er ed several copies of the score of each recording. 

I t i s my recommendation the Music Department begin to 

develop its own library of recordings and scores, and house 

it wi thin the music building. This allows for better 

oreanization , because t he Music Depa rtme nt can control t his 

area better than the staff of the library, which has many 

area s in which to wor k . Another staff member, not 

neces sarily full-time, who has some training in this area 

is re quired so or ganization can be maintained . The 

students would also have easier access to this type of 

librar y and woul d be prone to utilize it more often . This 

recommendation can only be i mplemented in the construction 

of new f acilities for the Music Department . The present 

f acilities allow no s pace for such a library . 

The mos t often s tated weak point of the performing 

or ganizations in t he depa rtment is the insufficient number 

of small ensembl es . This may have been corrected t hi s year 

however , a s the r e have be en seve ra l new ensembles 

formu l ated . J.· n subse quent year s will Only an eva l uat ion 

· rect A beneficial determine if this a ssumpt ion i s c or • 
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av lopm nt in this area would be the cultivation of a 

larg r string progr am . ·any more string major s are b adly 
need d . A progr am of rec r ui t ing t hese people should be 
i ns t ituted as soon a s pos sible. A situation where all of 
t he s t r ing player s i n the universi'ty h ore estra , with the 

exception of a few, are townspeople, is a very sad 

Sl.· t uation ind eed . The orch t es ra appears to be functional 

for t he wind players of the Music Department. If it takes 

fina ncial aid to lure string players to Austin Peay after 

their high school graduation, by all means make the 

finances available . The Choir was a much empha sized weak 

point by the graduates , and here again the solution might 

be a stronger recruiting program, but this alone will not 

improve the program. The Choir must be made to appear 

more attractive to the students . This might be accomplished 

by presenting more performances of well- written, popular 

music. The list of performances should include a tour of 

high schools; this would aid the recruiting program for 

vocal students . More interest might be generated if the 

Choir would also break down into small ensembles, these 

groups also presenting public performances . 

Music Theory is the weakest area of the academic 

sub jects , according to the graduates . It appears to be 

k a number of graduates who getting progr essively wea er , as 

1 required to take remedial enter othe r gr aduate schoo s are 

courses in the ory . The staff is recognized as very 

k t he Chol.·ce of vocabulary by the staff nowledgeable , but 
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lea ds to a lack of communica tion between staff and s tudent , 

which , in turn , r sul ts in confusion for 
the student . There 

we r e sta t ements made to the effect that the first year 

t heory course is taught as if the new students have already 

had a background in theory . A 1 arge number of students do 

not have an adequate backg round in music theory before 

enter ing the university ; therefore, a great deal of 

confusion exis ts in t he mind s of the students as the t heory 

sequence pr ogresses . If the level of the first year theory 

course was lowered to provide this basic foundation for t he 

new student s, there would be less confusion among the 

students in following years . Conversations with present 

student s and faculty may prove this wrong . These people 

believe the level of the first year theory class is 

appropriate , but confusion comes from the lack of 

communica tion by the staff . Less confusion would allow 

more in-depth study of theory during these years . Several 

graduates complained there wa s a lack or originality in 

methods of t eaching; too much memorization and "busy work . 11 

Mus ic History is rated as above average by the 

graduates whi le the faculty believe it is only average . 

The classes a r e conside red interesting due to a 

knowled geable staff . More r ecordings, and scores 

are badly needed for t he use of an entire pa rticular ly , 

clas s . Both faculty and graduates believe that music 

hi story should be expand ed to include a longer period of 

time . Periods of his t oric a l music are not as specific as 
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they could , and should be , bec ause of t he insufficient time 

allotted t o them . Mor e time t spen studying each music al 

period r esul t s in more in- depth analysis . The contemporary 

pe r iod s houl d hD ve much more time allowed for its study . 

The area of music education was praised by t he 

gr aduat es . A smaller percentage of the 1965-1969 gradua t es 

di d not feel t heir method s were worthwhile t han did the 

1959-1964 gr aduate s . Cla sses are interesting and enjoyable, 

but the graduates feel the courses are too often geared to 

just elementary tea ch ing . More materials s hould be offered 

for use in General Mus ic cla sses . A good aid for learning 

various tea ch ing metho0s is to visi t the cla ssroom , observe 

t he various methods , and then allow the student to teach 

a cla ss using these methods . "Experience is the best 

teacher,n is an often stated , but true axiom . 

The fine staff which teache s applied music does an 

outstanding j ob of c onveying to the student a good sense of 

musicians hip, according to the graduates . The author has 

observed the fact t ha t during the year many instructors 

shorten t he lesson time of t heir students to t he point of 

ten or fifteen minut e s, sometimes mi ssing a lesson 
dd itional fee for 

altoge ther . Since music student s pay an a -

each hour of applied music, they are 
being shortchanged 

. 11 The present staff is 
financially as well as academ1ca Y• 

too few in numbe r to handle the number of student s in the 

. . tructors are defini t ely 
Music Department ; ad ditional ins 
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needed . Since alJ s t aff additions must be 

approved by the 
administ r a t ion the administration must be made to realize 

t ha t standa rds for t he teaching load of a musi·c 
instructor 

and an Eng lish or history instructor should not 
be identical. 

customari l y , classes in applied music have been taught to an 

individual , while English or history classes have been in 

group s of t wenty- five or more . 

Student teaching is anothe r area which has made a 

tremendous advance within t he past five years . Not a 

s ingle graduate of t he Cla sses of 1965- 1969 believed his 

student tea ching experience was not helpful . There is a 

gap between what the department supervisor of student 

teaching t h i nks should be present ed to the students and 

what graduates t hink should be offered . From a statement 

ma de by the supe rvisor , it appears he is trying to provide 

t he best poss i ble teaching centers . What the student 

teache r r eally needs is a view of a realistic situation so 

he knows what he may be faced with during the first years 

of employment . He must know how to work with special 

education students , problem students, exceptionally 

talent ed students , administration , other faculty members , 

parents and the general public . There should be a more 

thorough screening of prop osed supervising teachers so 

students have a good mode l with which they can work . There 

should also be more time allowed for s tudent teaching . Ten 

t b ve and t each in two wee ks is not near ly enough time O O se r 

ar eas . The author spent eighteen weeks in student tea ching , 
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six w eks at each 1 vel of elementary , junior high and high 

sc hool . Even with this amount of time , it was felt that 

much more c ould have been acc ompli shed had more time been 

availa ble . 

The author sincerely hopes there will be a follow-up 

evaluation of t he Austin Peay State University Music 

Department wi t hin five years time . Wi t h such an evaluation , 

it is hoped t ha t any progress could be traced and compared . 

It is also hoped t hat observations will point out t he 

change s , if any, which have r e sulted from the statistics 

comp iled i n this survey . 
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AP IX A 

OF INTRODUCTION 

nu ry 30, 1970 

D ar Gr a ue of Austin P ay ~tate Univ rsity: 
I am curr ntly n 8 ed in r search leadin t o a Mast r I s 

thesis at Austin Peay State Univ rsi·ty. This letter is 

addressed t o all who attained the Bach lor's and/or Master's 

Music Degree at Austin Peay State University, whether you 

are teaching now or not. As an alumnus of the University, 

you can help us improve the music program if you will answer 

the questionnaire and r eturn it in the enclosed stamped 

envelope as son as pos sible . Please fill in all the 

information requested. The responses on all questions will 

be tabulated in an effort to draw some conclusions about our 

stren~ths and weaknesses and formulate plans for future 

enrichment. Names of respondents will not be used in the 

compilation of the thesis. If you care to make additional 

comments on points you feel are of importance, please do so 

in the space provided, or on the back of the questionnaire. 

The deadline for the return of the questionnaire 1s 

February 21, 1970. If you would like a copy of the survey' s 

results, please check the appropriate space at the end or · 
t Your interest in the welfare of the he questionnaire. 

University 1s appreciated, and I wish to thank you for 

b ti t this evaluation. part you have had in contri u ng 0 

Sincerely, 

Jeffrey c. Damms 

4o 

the 



Q TION AI 

A S ·• T OF T USTI P y T TE UNIV SITY 
SIC DEPAR ., T BY ITS 1957- 1969 G DATES 

Qu stionna1re 

Inform tion a t hered in retur 
questionnaire will be used in de t e~sif~om t he following 
futur needs in the usic Departmen~ n ~g current and 
important f or an accurate and meanin . fu l o~rbr epl y is 
Please fill in all the information r !ques t !d~

18t
i 0n • 

Name Year of Gradua t ion ---------- ----
1. Additional College Prepa r a t ion: Wha t degr ee or 

degrees do you now hold ? 

Institut ion Degree Year Received 

l . ____________________ _ 

2. ----------------------3. ____________________ _ 

2. Were any r emedial courses required of you when you 
entered Gr adua te School? Yes_ No __ • If so, what? 

3. Ar e you now t eaching? Yes No_. If not, have 
you ever taught? Yes_ No 

4. Is your teaching experience in the area of preparation? 
Yes __ No_. I f not, in wha t a r ea are you now 
teaching? 

5. What was your occupa t i onal goa l when you l eft col l ege ? 
(Label 1 , 2 , 3 to indica t e f irst , second and t hird choi ces.) 

Element ary t eacher 
Junior High teache r 
High School t eacher 
College teacher 
Music Supervisor 
Priva te teacher 

41 

Performer 
- Re s earch 

Arranger 
Chur ch Musician 
Other(Indica t e ) 
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1 2 

1 yo r 
o indic 

n oc up t ion l o l ? ( 1 
fir, t cond nd t hird choic 

nt r 
r Hi 
School t ch r 

Coll t cher 
c Sup rvisor 
a te teacher 

_ P rform r 
_ Rese rch 
_ Ar r anger 
_ Church us i cian 
_ Othe r(Indicat e ) 

7. How many differ nt pos i t ions have you held since 
graduation? ____ _ 

Check all change s y ou have made since your first 
position : 

No change 
Music position to another music position 
Music position to non-music position 
Non- music position to music position 

. ) 

Non- music position to another non-music position 

8. If you indicated a change in the above question what 
were the reasons for changing? (Check all items 
which are applicable) 

Opportuni t y for advancement 
Higher salary 
Fringe benefits 
Fewer pressures 
Job atmosphere 
Personali t y conflicts 
Larger c ommunity 
Smaller community 
Shorter hours 
Health r eas ons 
Other(Indicate) ________ _ 

9. If you are not now t ea ching , wha t is your present 
occupa tion? 

2 

f 1 ur preparation in the 
If not t ea ching , do youtieep Y; State University aided 
Mus ic Department of Aus fn e~ present occupation? 
you in t he performance o you 
Yes No_ 

i · salary range? 10 . What was your beg nning 

Under 5,000 
5,000 to $7,499 
7, 500 t o $9 ,999 
10 000 t o 14 , 999 

' 15,000 or mor e 

{Check one) 



11 1 your r nt 

Und r $ 000 
$ 5 0 0 t o $7 ,499 

7 500 0 9 999 
$10 , 000 to t i4, 999 

1 5 000 or mor 

1 ry r n ? (Check on) 

12 . Wha t music or music-r la t ed activities do ou 
a r t i c ipat e i n , outside of your j ob? Y 

Church 
Dance work 
Pr i va t e 
t ea ching 
Lodge s , clubs 

Community performing gr oups 
Servic e organizations 
0ther(Specify) ------

13 . Why d o you par t i cipate in t he se activities? (Check 
ea ch r eason t ha t appli es.) 

j oyment _ Job pressure 
Service to _ Social or community pressure 
ot hers 
Extra income 

14. How many music books or magazines have you read in 
t he pa st two years? -----
Plea se list the t it l e s of the books and magazines. 

3 

15. Do you still own your personal instrument? Yes_ No_ 

16 . Do you maintain a r ecord collection? Yes_ No_ 

Wha t i s the ext ent of your collection? 

Less than 50 r ecords 
50 to 100 r ecords 
100 to 200 r ecords 
Over 200 r ecords 

17 . Do you f e e l tha t the 11 content 11 of your
1

mudsicincouy~~~s 
was such tha t you could apply the know e ge 
t ea chin g? Ye s_ No_ 

8 Offer ed in the Musi c Department l . Were t he c ours e s 
suitable t o your n eeds? Yes_ No_ 



a . Do <"'U f 1 ad quat ly train d 1n : 

8 :usic y s No 
b . C ass r oom -----. Up rv1sion y s 0 - -2 . er your method s courses worthwhile? Yes No - -21. Was your student teaching experience helpful? Yes __ To_ 

22. Did you find that t he va riety of course offerin 
i n mu sic was adequa te? Yes No gs - -

23. Would you have preferred much more specialization 
in music? Yes o - -

In ea ch of the following categorized questions 
appea r a list of objectives which should be met in order 
to prov i de a solid education in that area . You are 
to an s wer each question as to if you feel these 
objec tives are being met by the Music Department . 
Circle the point on the scale whi ch you feel best 
descri be s your opinion . 10 is outstanding , 5 is 
average and 1 is poor . 

24 . Staff 

The faculty should be: 
Knowled geable in t heir field . 
Able to conduct an interesting class . 
Able to convey t heir knowledg e to the students . 
Able to motivate their students . 
There is a s ufficient nwnber of instructors 
to handle the load necessary to develop each 
student in the department to the utmost . 
Shows an intere st in the students ' welfare . 

Viewing the entire staff as a single unit, evaluate 
t he depa rtment as to how you feel t hese objectives 
are being met . 

' 10 
a 3 

Wha t d o you fe e l are the strong points? 

What do you f ee l ar e t he weak points? 

I 
1 

44 
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h r 
d t n b r of 
dequ t number of practice r oom • 
d quat number pianos . 
d qua t number of rehearsa l areas . 

An adequat numb r ~~ classrooms . 
xp nsive for individ i fstruments which are too 

T achin mat eria ls ua s to purchase . 
and quantity . are available in bot h quali t 
Hours in which the M 1 Y, 
students for individ~!1c buf ding i s open t o 
The appear ance -of the wor k is suf ficient. 
promotes a healt hy a t bui ~ding i s such that it 
The hea ting and air mosp ere . 
maximum com.for t . conditioning provide for 

Viewing the ent i r e f aci l it· 
the f a cili t ies as to how Y~~sfas latsingle unit, evaluate 
being me t. ee hese objectives are 

I 
10 5 3 

What do you f eel are the strong points? 

What do you f eel a r e the weak points? 

26 . Libra ry 

The appearance of the building is such that it 
pr omot es a healthy atmosphere. 
The hea t ing and air conditioning provide for 
max imum comfort. 
Hours in which the Library building is open to 
students for i ndividua l work is sufficient. 
Ther e a r e a suff icient number of r ecords and 
r ecord players available for use by an individual 
or by an entir e cla ss. 
There are an adequa t e number of music scores 
availabl e for u se by an individual or by an entire 

class . The r ecords and music s cores cover a wide range 
of history and compos er s . 
There are a l ar ge number of ref erence books 
available on many varied subj ects . 
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11 r ry 8 
t o how your in 1 unit v lu t 

1th se o j ctiv 

10 
1 

a t do you f eel ar e t he strong points ? 

What do you fee l a r e the weak point s? 

27. Organiza tions 

10 

Band , Chor us and Orchestra ar e educa ting as 
well as performi ng organizations. 
The director is able to convey sound r ehearsal 
technique s that you were l ater able to us e . 
The li t era ture performed is varied and well 
written. 
There a r e a sufficient number of small ensembles. 
Procedures for s el ection of members into 
organi za tions or ensembles, wher e membership 
is limit ed are fair and sufficiently selective. 
Rehearsal time allotted to performing organizations 
is suf ficient to provide for a good performance. 

Viewing t he entire organizations as a single unit, 
eva l uat e the organiza tions as to how you f eel these 
ob jectives ar e being met. 

5 
I 

1 

Wha t do you f ee l a r e t he strong points? 

What do you f ee l ar e t he weak point s? 
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H r in - om wh t 1 h 
cone t liz ard you ar abl to 

Rad - On r di n a t h score for that music . 
c one tua11 z score you are able to 
r th sound tha t scor epres nts . 

Analysis -Abili t y to break 
is heard int down a score or what 

Synthesis-Ability to ~1;~5

1~omp~nent part s . 
what is hard 1! P~~ t~;e~h=~~re or 

Vi wing usic Theory as a whole , evaluate this area 
as to hov you f eel these obj ectives are being met. 

10 5 3 

What do you f eel ar e the strong points? 

W"na t do you f ee l are the weak points? 

I 
1 

29 . Music History 

Covers all music periods and compos er s thoroughly. 
A sufficient number of music scores are provided 
when r ecordings are played as examples of what 
is be ing discussed in the class. 
Prepa r es you to adequate ly interpret music from 
various periods . 
Provides you with a sense of s tyle . 
Develops your analytical ability . 

Viewing Music History as a whole, evaluate this area 
as to how you f ee l these objectives are being met. 

10 8 3 

? 



do yo f l r th s ron o1nt s? 

a t do you f 1 ar t h w ak points ? 

uca t1on 

Aids the s tudent in formulating a philosophy 
f or t ea ching music by providing a his torical 
foundation of various learnin theories and 
t he ba sic phi l osophy of t eaching music t oday . 
Is conc erned with child psychol ogy and how it 
is ap l ied to t ea ching mus ic on all levels . 
Demonstr at es a variety of tea ching met hods . 
Pres ent s a vast number of ma t erials which can 
be effici entl y us ed in t he cl as sroom. 

Vi ewing Music Education a s a whole, evaluate this 
area a s to how you f eel t he se ob j ectives are bei ng met. 

10 

Wha t do you f eel a re the strong points? 

Wha t do you fe el ar e the weak points? 

31 . I ndividual Lessons 

There is a variety of periods and styles of music 

you work on . t onvey to you a 
Your instr uctor s ar e abl e o c 
good sense of musicianshi h;ve acquired a compet ant 
You should f eel tha t you t 
l evel of performanc e abilif~; l a t ease and r el axed 
Your inst r uc t or make s you 
during the l esson . h f your lesson t ime is as 
General l y , the dle~gtth~ Music Department . 
long as r equire Y 
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n i di 1du l 
oho you s ol , val 

se obj ct1v s r 

3 

t thi 
bein mt 

I 
1 

What do you f el are t he strong points? 

Wha t do you f eel are the weak points? 

32 . Stud ent Teaching 

The student t eacher gains a workable philosophy 
of educa tion for the total growth and development 
of children . 
There are opportunities for the prospective 
teacher to increase his professional compet ence . 
The supervising teacher and the college supervisor 
are interested in the student teacher as a person 
and as a potential teacher . 
The supervising teacher gives the student teacher 
an honest appraisal as soon as possible aft er 
each l e sson . 
The student teacher is properly supervised bot h 
by the teacher and college supervisor . 
Ther e is an adequate period of observation. 
You are presented with a true picture of wha t you 
will be facing after graduation. . . 
You are assisted in developing the ability to 
teach on the grade l evel of each of your students . 

Viewing studen t teaching as a whole , evaluate t ~i s 
area as to how you f ee l these objectives ar e being met . 

10 3 
a 

1 



~ d 0 you f 1 a r h str on point s? 

8 do you f eel ar th w ak points? 

addi tiona l comments you may wish to make : 

t statistics f the r esultan 
Woul d you like a c~PYy~s No_ 
of t his evaluation . -

50 
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QUESTI O AI RE RETURNS 

Number Number of Number Class of : of Gr ads . Tr aceable Grads . Percent 
of Returns Return 

1957 2 1 0 0 
1958 3 2 0 0 
1959 9 7 3 42 . 9 
1960 8 8 5 62. 5 
1961 4 3 2 66 .7 
1962 10 8 5 62. 5 
1963 10 10 7 70 
1964 6 5 4 Bo 
1965 11 9 5 55.6 
1966 9 9 5 55.6 
1967 7 7 3 42. 9 
1968 22 22 9 4o. 9 
1969 27 26 15 57. 7 

Total 128 117 63 53 . 8 

All perc entages a r e rounded off to the nearest tenth. 

51 
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UC Tl 

Carolina Univ rsi ty· Gr 
• st rn Il l inois Univ rsity •e~~ville , North Carolina 
• st rn K ntucky Univ rsit ! R arle5t0n , Illinois 
•Florida St te University • ~~11

1~hmona , Kentucky 
•Gor ge Peabody Coll ge f~r Te ahassee , Florida 
• ordan School of usic of But~c e~s; Na shville , Tennessee 
Indianapolis , Indiana er niversity ; 

52 

•Middle Tennessee St ate Universit. 
•Murray State Universi ty; Murray YKe~~rfrkyeesboro , Tenness ee 
•Peabody Cons ervatory of Music· ~a uc 
•Southwestern Baptist Theol ogi~al ~!;more, .Ma ryland 
Taylor University ; Upland Indiana inary, Bolivar, Miss ouri 

•University of Nebraska ; Lincoln Nebrask 
•University of South Carolina · c61umbia as th c 

Vi i i Th 1 i ' , ou arolina 
• r n a eo og ca~ Seminary ; Lynchburg Vir inia 
•Western Illinois University; Macomb, Illinoisg 

TABLE 2B 

EDUCATI ONAL INSTITUTIONS ATTENDED 
BY THE FACULTY 

*American University; Washington, D.C. 
Augustana College ; Sioux Falls, Illinois 

*C olumbia Univer sity; New York, New York 
*George Peabody College f or Teachers; Na shville, Tennessee 
Mills College; Oakland, California 
North Texas Univ ersity; Denton Texas 
orthwestern University ; Evansion, Illinois 

*Oberlin College ; Oberlin, Ohio 
*Peabody Conserva tory of Music; Baltimore, Maryland 
*Royal College of Music; London, England 
*Southern Me thodist University; Dallas , Texas 
Universi ty of Chat tanooga; Chattanooga 1 Tennessee 

*Univer sity of Illinois ; Urbana , Illinois 
*Universi t y of Michigan; Ann Arbor , Michigan 
*Universi ty of Nebraska ; Lincoln Nebr a ska 
*University of Southern California ; Los Ange les, California 
*University of Texas ; Austin , Texas 
Western Kentucky Sta t e University; Bowling Green, Kentucky 
Yale Univers i ty; New Haven , Connecticut 

*Institut ions where degr ee s beyond the Bachelor's Degree 
,/ r r C iv d . 



TAB 

G UATR E lTF ING GRADUA SCHOOL 

Class of : Class of : l959-1964* 1965-196<t 
b r of Gr ads . t o 

~ t r Grad . School 18 11 
umber Re turned 

to Austin P ay 7 9 
Percent 38 . 9 81 . 8 

umber Who 
Att ended Elsewher e 11 2 
Perc ent 61.1 18.2 

TABLE 3B 

R ◄ DIAL COURSES REQUIRED ON ENTERING 
OTHER GRADUATE SCHOOLS 

Class of: Class of: 
1222-1264* 1262-1262* 

Number Who 
Att end ed Elsewhere 11 2 

Needed No 
Remed ial Courses 8 0 

Perc ent 72.7 0 

Needed 
Remed ial Courses 3 2 

Perc ent 27 . 3 100 

*The eleven r ·sponding graduate classes were divided 
into two groups . This grouping was bas ed on the many 
~nd ext ensiv changes which have been ~nstituted in 
he Music D par t men t within the last five years . It 

is flt the classes of 1965 through 1969 ar e more 
familiar with the Music Depa rtment as it is today. 

5 
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REQUI R IAL COURS FOR 

I NTO GRADUATE SCHOOLS ENTRANC 

Music Theory 

Jordan School of Music of tler University 
Florida Sta t e Universi ty 
Western Illinois University 

Stud ent Teaching 

Ka.stern Illinois University 

usic History 

Flor i da State University 

Count erpoint , Orchestration, Form and Analysis 

Southwestern Baptist Theological Seminary 

This t able r epresents one-third of all the additional 
institutions a tt ended by graduates. 
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T 4A 

G UATE NOW TEAC I NG 

Clas s of : Class of: 
1959-1964 1965-1962 

Total Response 26 36 
umber ow Teaching 16 27 

Perc ent Now Tea ching 61 . 5% 75% 
umber No t ow Tea ching 10 9 

Percent No t Now Teaching 38.5 25% 

TABLE 4B 

GRADUAT OT PRESENTLY TEACHING 

Class of: Class of: 
1959-1964 1965-1969 

Number No t Now Tea ching 10 9 

Have Taught , but not 
at Pr es ent 8 4 

Perc ent Bo% 44.4% 

Have ev r Taught 2 5 

Percent 20% 55.6% 



T 

Clas s of: 
1959-1964 

Total Response 23 

umbe r Ye s 23 

Perc ent Ye s 1ooo1 

umber 0 0 

Per cent No 0% 

5 

RI CE IN THE 
J>ARATI ON 

Cla ss of: 
1965-1969 

31 

29 

93 .6% 

2 

6.4% 

5 

Total 

54 

52 

96 . 3% 

2 

3-7% 



Elem. 
T acher 

Jr . Hi gh 
Teacher 

Hi gh 
School 
Teacher 

College 
Teacher 

Mus i c 
Super
Visor 

C 

L . 6 

L ON L VING 
PREs TLY 

P CENT 

57 

0 80 0 100 



First 
Choice 

econd 
Private Choice 
Teache r Third 

Per
former 

Re s earch 

Arranger 

Church 
Musician 

Othe r 

Fi 
Ch 

ec 
Cho 
Th " 
C 
T 

First 
Choice 
Se cond 
Choice 
Third 
Choic e 
Total 

First 
Choic e 
Second 

Total 

First 
Choice 
Second 
Choice 
Thir 
Choice 
Total 

TABLE 6A ( continued ) 

60 0 80 

58 

0 100 

- Goal on leaving colleg e ~ - Pres ent goal 
- Number of respons e s in t ha t category 



First Choice 

TABLE 6B 

OTHERON OCCUPATI ONAL GOALS 
LEAVING COLLEGE 

Second Choice 
Biological Research 
Elementary Grade Teacher 
General Home Economist 

CKi~iling and Floor Contractor 
ndergarten Teacher 

Sal~s Representative for a 
Music Company 

Third Choice 

None 

TABLE 6C 

OTHER PRESENT OCCUPATIONAL GOALS 

Advertising 

First Choice 

Elementary Grade Teacher 
Interior Designer Bank Teller 

Biological Research 
Ceiling and Floor Contractor 
Civil Service 

Music Store Manager 
Parish Pries t 
Private Business 
State Administration Computer Research 

Second Choice 

Army Entertainment Director 
Computer Language Re search 

Third Choic e 

Data Processing Mana gement 

59 



TABLE 7A 

CLASSIFICATION OF ALL CHANGE 
MADE BY THE GRAbuA~E~F POS I TION 

Number Per cent 
No Change 20 25 . 5 
Music Position to another 
Music Position 31 39 .7 
Music Position to Non- Music 
Position 14 17. 9 
Non-Music Position to Music 
Position 4 5 
Non-Music Position to another 
Non-Music Position 9 11. 5 
Total Response 78 

TABLE 7B 

REAS ONS FOR CHANGE I N POSITION RELATING 
TO THE TYPE OF POSI TION 

Mus . to Mus . to Non- Mus . Non-Mus . to 
Another Non- Mus . to Mus . Another Non-
Mus . Pos . Position Position Mus . Position 

Opportunity for 
Advancement 18 9 4 6 

Hi gher Sala ry 15 7 3 5 

Fringe Benefits 3 1 0 1 

Fewer Pressures 1 1 0 1 

Job Atmosphere 11 4 3 2 

Per sonality 
n 0 Conf' l -i ~ .... - , 
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Table 7B (continued) 
61 

Mus. to Mus. to Non-Mus. Non-Mus . to Another Non-Mus. to Mus. Mus. Pos. Another Non-
Position Position Mus . Position 

Larg er Community 8 0 0 

Smaller Community 3 2 0 

Shorter Hours 1 0 0 

Health Reasons 1 1 0 

other D 1Q ...1 
Total Choic es 76 36 10 

TABLE 7C 

REASONS FOR CHANGE IN POSITI ON 

Opportunity for 
Advancement 

Higher Salary 

Fringe Benefits 

Fewer Pressures 

Job Atmosphere 

Personality Conflicts 

Larger Community 

Smaller Community 

Shor t er Hours 

Number of 
Responses 

24 

21 

5 
2 

14 

2 

8 

4 

1 

0 

0 

0 

1 

-2 
22 

Percent 

24.7 

21 .6 

5.2 
2 

14.4 

2 

8.2 

4.1 

1 



Table 7C (continued) 

Number of 
Responses Percent 

Health Reasons 1 1 

other 17 17 . 5 
Total Response 99 

A relationship of 100% between Tables 7A B and 
c does not exist for the reason that each r es;onding 
graduate was allowed to indicate one or more types of 
change in position for Table A, and one or more reasons 
for a change in position for Table 7c. 

TABLE 7D 

OTHER REAS ONS FOR CHANGE I N POSITI ON 

Broad er educational intere st 
Change in personal goals 
Did not like teaching elementary music 
Decision to enter the priesthood 
Marria ge and family responsibilities 
Broad er r esponsibility 
Moved to a different geographic location 
Work on an advanced degree 
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TABLE 8 

PRESENT OCCUPATION OTHER THAN TEACJIII NG 

owner and Manager of a Retail Business 
Graduate Stud€n t 
Housewife 
Church Choir Director 
Bank Teller 
computer Programmer and Systems Analyst 
Clergy 
state Educ a tional Administrator 
Entertainment and Music Director for Army Special 

Services 
Biochemistry Technologist 
crea tive Director of an Advertising Agency 

TABLE 9 

FEEL THEIR PREPARATION I N THE MUS IC DEPARTME 
AIDED IN THE PE FORMA NCE OF THEIR 

PRESEN T NON- MUSIC OCCUPATION 

Number Percent 
Total Response Ye s Ye s 

16 11 68 . 8 

Number 
No 

5 

Percent 
No 

31 . 2 

63 



TABLE 10 

BEGI NNI NG AND PRESENT SALARY R 
-ANGE 

Under $5,000. 

$5,000. to $7,499. 

$7,500. to $9,999. 

$10,000. to 

$1 5,ooo. or more 

() - Number of r esponses in that ca t egor y 
- - Beginning Salary Range 
1ZZZJ- Present Salary Range 

64 

0 80 0 100 
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TABLE 11.A 

MUSIC OR MUSIC- RELATED ACTIV I N 
WHICH THE GRADUATES PARTici~li ~ 

A_cti vi ties Number Percent of 
Participating Res12ondents 

Church 
34 54. 

Dance Work 23 36 . 5 
Privat e Teach ing 

37 58 .7 
Lod ges, Clubs 

9 14.3 
Community Performing Groups 20 31. 7 
Service Organizations 10 15.9 
Other 2 3. 2 
None 5 9.4 
A total of 140 responses were made by 63 persons . 

TAB LE llB 

OTHER MUSIC OR MUSIC-RELATED ACTIVITIES 

Guest University Lecturer Convention and Confe r ence 
Speaker 



TABLE llC 

FACULTY MUSIC OR MUSIC- RELATED ACTIVITIES 

Number Activiti es Percent of Participating Res:12ondents 
Church 6 54. 5 
Dance Work 2 18. 2 
Priva t e Teaching 6 54. 5 
Lod ges, Clubs 0 0 

Community Performing Groups 4 36 .4 
Servic e Or ganizations 0 0 

Other 3 27 .3 
None 0 0 

A t otal of 21 r e spons es were made by 11 pe r sons . 

TABLE llD 

FACULTY ' S OTHER MUSIC OR MUSIC- R LA 

Studio Re cording 
Music ologica l Re s earch 

AC TIVITI S 

Recitals 
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TABLE 12A 

REASONS FOR PARTICIPATION I N 
MUSIC OR MUSIC- RELATED 

ACTIVITIES 

Number of 
Reason Re sponses 

Enj oyment 57 
Service to Others 28 

Extra Income 39 

Job Pressure 0 

Social or Community Pressure 0 

Percent of 
Respondents 

98 . 3 

48 . 3 

67 . 2 

0 

0 

A total of 124 responses were made by 58 persons . 

TABLE 12B 

FACULTY REASONS FOR PARTICIPA TIO 
I N :MUSIC OR MUSIC- RELATED 

ACTIVITI ES 

Reason 

Enj oyment 

Service to Others 

Extra Income 

Job Pressure 

Social or Community Pressure 

umber of 
Responses 

10 

8 

8 

1 

1 

Percent of 
Respondents 

91 . 

72 .7 

72 .7 

9. 

9. 

A total of 28 responses 
were made by 11 persons . 
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TABLE 13A 

MUSIC BOOKS OR MAGAZINES READ 
IN THE PAST TWO YEARS 

Number of Books Number of or Magazines Read Responses 
None 5 
One 4 
Two 2 

Three 2 

Four 2 

Five 0 

Six 3 
Seven or more 38 

There were a total of 56 r esponses . 

68 

Percent 

8.9 

7.1 

3.6 

3.6 

3.6 

0 

5.4 

67 .9 



TABLE 13B 

FACULTY MUSIC BOOKS OR MAGAZINES 
READ IN THE LAST TWO YEARS 

Number of Books Number of or Magazines Read Res2ons es Percent 
None 

0 0 
One 

0 0 
Two l 10 
Three 0 0 

Four 0 0 
Five 0 0 

Six 1 10 

Seven or more 8 Bo 
Ther e wer e a total of 10 r esponses . 
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TABLE 13c 

BOOKS AND MAGAZINES MOST WID LY R 
AMONG THE GRADUATEs AND: FAcutJW 

Books 

History of Western Musj~-Grout 
Joy of Music-Bernstein 
Music in the Baroque Era-Palisca 
Music in the ClassjcaJ Period-Pauly 
Music in the Twenti eth Century-Salzman 
The Band Director's Guid~-Neidig 
The En joyment of Music-Machlis 
The Modern Conductor-Greene 
The Sense of Music-Zuckerkandl 
Scoring for the Band-Mutchler 

Magazines 

"Church Musician., 
"Clavier" 
"Downbeat .. 
"Hi-Fidelity Maga zine" 
"Infinite Variety of Music 11 

"Ins trumen talis t" 
11 Journal of Church Music" 
"Journal of Research in Music Education" 
nMENc Journal" 
11Musar t 11 

"Music Journal" 
"Pan Pipes" 
"School Musician" 
"Stereo Review" 

70 
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TABLE 14 

OWN THEIR PERSONAL INSTRUMENT 

Numbers Percent 
Graduates Ye s 56 91 .8 

No 5 8.2 
Total Response 61 

Facul ty Yes 9 100 

No 0 0 

Total Respons e 9 

TAB 15A 

MAI NTAI N A RF.CORD C LLF.CTI ON 

umbers Perc ent 

Graduates Ye s 61 96 .8 

No 2 3.2 

Total Respons e 63 

9 100 
Faculty Yes 

0 0 
No 

Total Response 9 



72 
TAB LE 15B 

EXTENT OF THE RECORD COLLECTI ON 

o 4o 
Less than 50 r ec or ds 

0 60 0 80 0 100 

50 to 100 r ecords 

100 to 200 records 

over 200 records 

( ) - Number of r esponses in that categor y 
Ill - Graduates 
aJ1 - Faculty 

Classes of : 

1959-1964 

1965-1969 

TAB LE 16 

CONTENT OF MUSIC C URS S WEIL., 
APPLICABLE I N TEACHI G 

Total Percent 
Re s12ons e Yes No Yes -

24 23 1 95.8 

37 34 3 91 . 9 

Percent 
No 

4.2 

8.1 



Classes of: 

1959-1964 

1965-1969 

TABL 17 

COURSES WERE SUITAB 
TO I NDIVIDUAL NE'ED~E 

Total 
Percent Re:r2li es Yes No - - Yes 

24 21 3 87.5 
33 23 10 69.7 

TABLE 18 

FEEL ADEQUATELY TRAINED I N MUSIC 

Percent 
No 

12 . 5 

30.3 

Total Percent Percent 
Classes of: Replies Yes No Yes No 

1959-1964 24 21 3 87.5 12.5 

1965-1969 37 27 10 73 27 

Classes of: 

1959-1964 

1965-1969 

TAB 19 

FE'EL AD QUATELY TRAINED I N 
CLASSROOM SUPERVISI ON 

Total Percent 
Replies Yes No Yes -

22 16 6 72.7 

37 25 12 67.6 

Percent 
No 

27.3 

32.4 
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TABLE 20 

METHODS COURSES WERE WORTHWHIL 

Total 
Percent Percent Classes of: Replies Yes li2 Yes - No 

1959-1964 23 17 6 73.9 26.1 
1965-1969 33 25 8 75.8 24.2 

TABLE 21 

STUDENT TEACHING EXPERIENCE WAS HELPFUL 

Classes of: 

1959- 1964 

1965- 1969 

Classes of: 

1959- 1964 

196 5-1969 

Faculty 

Total 
Replies 

20 

32 

Percent Percent 
Yes No Yes No -
14 6 70 30 

32 0 100 0 

TAB 22 

VARIETY OF COURS 0 I GS 
IN MUSIC WAS AD QUATE 

Total Percent Percent 
No Yes No Replie s Yes - -

25 16 9 64 36 

36 14 22 38.9 61.1 

2 80 20 
10 8 
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TABLE 23 

PREFER MOR -" SPECIALIZATI ON I N MUSIC 

g asses of : 

1959-1964 

1965- 1969 

Faculty 

Tot al Percent Re 12 l ies Yes No - Yes 

25 15 10 60 

36 30 6 83. 3 

9 3 6 33 . 3 

TAB 24 

EVALUATI ON OF DEPARTMENT STAFF 

Total a l uat i ons 

75 

Perc ent 
No 

4o 

16.7 

66.7 

Average Mean 
Classes of: Replies 10 .....2 _§ -1. ~ -2 ~ _J _g _! al . ' al . 

1959- 1964 23 1 4 6 4 4 3 0 1 0 0 7.1 7 

1965- 1969 35 1 1 12 8 0 10 3 0 0 0 6.7 7 

Faculty 9 0 0 1 1 3 3 1 0 0 0 5.8 6 

TABLE 25 

EVALUATI N OF DEPARTME T FACILI TIES 

Tot al Eval uations 
Average Mean 
Eval. al . 

Classes of: Replies lQ --2 _§ ..2. ...Q ~ _j: -3 _g --1 

1959-1964 8 2 3 5 1 1 0 0 6.9 7.5 
24 2 2 

1965-1969 2 7 2 11 0 3 5.0 5 
35 1 2 6 1 

2 3 2 1 0 1 4.9 5 
Facul t y 11 0 0 1 1 



TABLE 26 

EVALUATION OF THE LIBRARY 
AND ITS MUS IC FACILITIES 

76 

Total Evaluations 
Classes of: Replies 1Q --2 _§ _:z .£ --2 ~ ~ Average Mean 

.....J. _g ..l Eval. Eval. 
1959-1964 

1965-1969 

Fa culty 

19 2 3 2 1 l 4 0 4 l 1 

36 

10 

6 3 8 2 6 8 1 2 o o 
12510 l O o o o 

TABLE 27 

EVALUATION OF PERFORMING ORG IZATI ONS 

Classes of: 

1959- 1964 

1965-1969 

Faculty 

£,lasses of : 

1959- 1964 

1965-1969 

Faculty 

Total Evaluations 
Repli e s 10 _2 _§ _1. _§ ...2 ~ ...3 _g _J 

22 4 4 8 1 1 2 0 

34 3 7 7 5 1 5 4 

10 1 0 0 2 1 3 1 

TABLE 28 

EVALUATION OF MUSIC THEORY 

2 0 0 

2 0 0 

2 0 0 

Total Evaluation4 2 1 Repli e s 10 --2 _§ _2. ....§ .-2 - _J - -

20 3 2 2 2 2 4 1 4 0 0 

34 2 4 4 1 1 10 5 6 0 1 

1 2 1 0 2 2 
9 0 0 0 1 

5.8 5 

7 

8 

Average Mean 
al. al. 

7.0 8 

6.8 7. 5 

5.5 5 

Aver age Mean 
Eval . Eval. 

6.3 6 

5.6 5 

3.7 4 



Classes of: -
1959-1964 

1965-1969 

Faculty 

Cla sses of : 

1959-1964 

1965-1969 

Faculty 

£.lasses of : 

1959-1964 

1965- 1969 

Fa cu1 ty 

TABLE 29 

EVALUATION OF MUsrc HISTORY 

Total Evaluat· 

77 

Replies 10 -2 8 ....1 ions Average Mean - - _Q --2 ..2t .....1 -1. -1 Eval. Eval. 21 2 6 5 1 0 5 0 

32 4 6 8 1 5 7 0 
8 0 0 2 1 l 2 0 

TABLE 30 

EVALUATION OF MUSIC EDUCATI ON 

Total Evaluations 

2 0 0 

1 0 0 

2 0 0 

Replies 10 ....2 _§ ...2 _.Q ..J: -2!; _J ~ .J. 
22 1 2 6 1 2 5 1 4 0 0 

35 6 7 7 4 1 6 1 3 0 0 

8 1 0 3 2 1 1 0 0 0 0 

TABLE 31 

EVALUATION OF I NDIVI DUAL LESSONS 

7.2 8 

7.3 8 

5.6 5.5 

Average Mean 
al . al. 

6.2 6 

7.3 8 

7.4 7.5 

. Average Mean 
Total Evalua~ on4 _J 2 1 Eva l. al . 

Replie s 10 _2 _§ -7.. _§ - - -
8.5 4 1 1 0 0 7. 5 

22 5 6 1 3 1 

2 1 0 7.2 8 
35 8 2 9 3 4 5 1 

6.5 0 0 0 6.7 
2 3 0 0 5 0 10 0 



TABLE 32 
78 

EVALUATION OF STUDENT TEACHING 

Total Evaluations Average Mean c1a sses of: Replies 10 ...2 _§. ...1. --2 -2 2J: -3. _g -1 Eval. Eval . -
1959-1964 

196 5-1969 

Faculty 

Classes of: 

1959 

1960 

1961 

1962 

1963 

1964 

1965 

1966 

1967 

1968 

1969 

Total 

Faculty 

-

17 3 0 3 2 1 2 1 

31 4 5 8 1 4 4 2 

7 1 0 3 0 0 3 0 

TABLE 33 

REQUESTS FOR COPIES OF THE 
RESULTANT STATISTICS 

No 
~ No Reply 

3 0 0 

3 1 1 

1 1 0 

4 0 0 

8 0 0 

2 2 0 

4 0 1 

5 0 0 

3 0 0 

8 0 1 

14 0 1 

55 4 4 

5 1 5 

3 2 0 5.9 6 

3 0 0 7 . 0 8 

0 0 0 7 . 0 8 

Percent 
Yes 

100 

60 

50 

100 

100 

50 

80 

100 

100 

88.9 

93 . 3 

87.3 

45.5 
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