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ABSTRACT

This research examined students’ self-reported counseling needs. Participants
were freshman, sophomore, junior, and senior student volunteers from Houston County
High School. The data was analyzed using an analysis of variance (ANOVA).

The results did not support the hypothesis that students” self-reported counseling
needs vary with grade level. Results indicate that there was no significant difference in
counseling needs among freshman, sophomore, junior, and senior high school groups.

The possible explanations of these results are discussed.
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CHAPTER 1

INTRODUCTION

Students are increasingly faced with serious personal problems and complex
issues In an ever-changing society (Sears, 1993). They encounter problems of greater
severity and complexity than previous generations (Haack, 1994). In the wake of
uncertainties facing a new millennium and an unprecedented epidemic of school
violence (Fatum & Hoyle, 1996; Dykeman & Dachlin, 1996), some students may need
specialized areas of guidance and counseling services to face life’s daily challenges. The
school system is becoming increasingly responsible for meeting the social-emotional
needs of students (Lockhart & Keys, 1998).

Haack (1994) finds it critical that counseling needs be identified so they can be
addressed by offering tools for prevention and provide appropriate interventions.
Identifying students’ counseling needs may allow counselors to respond to and support
students in meeting their needs so they can reach their potential while preparing for the
future. It is also important to identify the individual counseling needs of students in an
effort to design and implement a unique counseling program to meet those needs. No
single counseling program can meet the needs of all students (Schmidt, 1995).

A student counseling needs assessment may assist school administrators,
teachers, and staff in identifying counseling curriculum needs and aid them in
implementing the appropriate changes to better serve students. A student counseling
needs assessment offers counselors valuable feedback as to what is and is not working. A

counseling needs assessment also documents and reinforces the necessity for school



counselors in the system. (Marino, 1996). It offers insight into the role and expectations
of school counselors. A student counseling needs assessment can provide data which
may be used as a public relations tool for providing information to parents, school
administrators, and the community about students’ self-reported needs.

The term need is defined by Collison (1982) as “ . . . a condition among members
of a specific group (students, teachers, parents, etc.) that reflects an actual lack of
something or an awareness (perception) that something is lacking” (p. 115). Needs that
are addressed in school guidance and counseling programs are basic human needs, felt or
expressed needs, normative needs, and comparative needs (Collison). Several studies
have examined the importance of assessing students’ counseling needs.

Brashears (1985) investigated the effects of students’ needs in relation to the
services that were currently offered. The study examined the needs of Cheatham County
(Tennessee) High School students in relation to the services which were offered at the
time. The purpose of Brashears’ research was to provide information for the
improvement and reorganization of guidance services. It had been approximately ten
years since a student needs assessment had been conducted at Cheatham County High
School.

The sample consisted of 258 high school students from 10*, 11* and 12" grade
English classes. Participants represented five homogenous groups. The groups included
participants from regular curriculum classes, as well as honors, remedial, vocational

improvement, and special education curriculum classes.



Participants were given a needs assessment survey that was developed by the
researcher from suggestions from students, teachers, counselors, and administrators
(Brashears, 1985). The survey consisted of 87 statements that represented four areas of
counseling: academic, career/vocational, social/personal, and guidance policies and
procedures. Responses were offered on a Likert scale of one to four, ranging from strong
need to no need accompanied by a yes or no response to whether the service was
currently available. Participants were also given the opportunity to offer open-ended
responses 1n an effort to solicit self-reported needs that were not listed in the survey
statements. Outcomes were measured by tallying the number of responses for each
statement and calculating percentages. Each statement was coded in accordance with one
of the four areas of counseling to which it was related. Results of the study indicated that
there appeared to be a need for counseling services in academic and career/vocational
areas. The students did not indicate a high level of counseling needs in the areas of
social/personal and policies and procedures. However, a need for counseling services in
social/personal areas received the most comments in the open-ended response section,
followed by a high level of responses related to the area of academics. Six of the
comments most listed by student participants included a need for increased counselor
accessibility and time to utilize guidance and counseling services. The study revealed
that the students had counseling needs which they perceived as not being met
(Brashears).

Russo and Kassera (1989) conducted a study to assist school counselors in

developing models for setting goals and assessing needs. Seven global areas of



functioning were established for inclusion in the needs assessment from previous
evaluations and from suggestions from counselors and administrators. They were: (1)
Administrative Responsibilities; (2) Educational Counseling; (3) Personal-Social
Counseling (4) Parent-Student Consultation; (5) Staff-Faculty Consultation; (6)
Vocational-Career Development Counseling; and (7) Vocational-Career Planning
Counseling.

The study was conducted at a midwestern suburban high school that had an
enrollment of approximately 2,000 students. Participants included 48 teachers and 548
students from 10", 11", and 12™ grades. Student participants were divided by grade level
and then divided into academic subgroups of Basic, Regular, and Enriched based on
previous standardized testing. The subgroups within grades allowed comparisons to be
made to determine if perceived counseling needs differed between the academic groups
(Russo & Kassera, 1989).

The assessment instrument consisted of five questions for each of the seven areas
of functioning. Participants selected and rated their responses from the choices of need
for, need met, or no need (Russo & Kassera, 1989). The data analysis was performed by
conducting repeated (-tests to determine the differences between responses of need for
and need met.

Results indicated that teachers and students similarly ranked the importance of
goals areas. Educational Counseling was ranked highest, followed by Personal-Social
Counseling, and then Vocational-Career Development Counseling (Russo & Kassera,

1989). Teachers and students from each grade level also uniformly expressed agreement



for a significant need in the area of Educational Counseling. Results also indicated that
students from the Regular subgroup of 10" graders expressed significant needs in all
seven goal areas, which were not expressed by the 11" and 12" graders.

Program assessments can be time-consuming and expensive. Schmidt (1995)
discusses evaluating school counseling programs by using contracted external reviewers
for time-efficiency, expertise, and objectivity. Two southeastern school systems in the
same state, referred to as Alpha and Beta for the purpose of the study, were reviewed by
external reviewers. The reviews were designed to gain information regarding counseling
services, the perceptions about these services as indicated by students, parents, and
teachers, and if these needs were being met. They also served to acknowledge the
importance of services provided by a school guidance and counseling program.

The Alpha school system was composed of two small cites located near
metropolitan areas. The school system consisted of six elementary schools, two middle
schools, and one high school with a population of approximately 7,000 students. The
students enrolled in the Alpha school system were classified as predominately Euro-
American. There were approximately 20 counselors employed by the Alpha school
system providing one counselor per approximate every 350 students (Schmidt, 1995).

The Beta school system was located in a rural area and consisted of one
elementary school, one middle school, and one school that served grades kindergarten
through 12 grade. The school system was comprised of students who were

predominately African-American. The African-American to Euro-American
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student ratio was 6:4. Six counselors were employed by the Beta school system allowing
one counselor for approximately every 450 students (Schmidt, 1995).

The review teams consisted of experienced counselors, counselor educators, and
school system directors. The studies used several tools for assessment including on-site
visits, interviews, and surveys. Superintendents, school principals, counselors, teachers,
and central office staff members were interviewed by the review teams. Surveys were
given to students, parents, and teachers. Questionnaires were administered to a sample of
students from two school systems selected from grades 4 through 12. Parent surveys were
given to approximately 500 parents who were selected by the school in the Alpha school
system and who were randomly selected in the Beta school system. Teacher surveys were
given to all teachers in the Alpha and Beta school systems (Schmidt, 1995).

The results reflected that 10% of students in the Alpha school system and 16% of
students in the Beta school system participated in the surveys. Teacher survey
questionnaires were completed and returned by 45% of teachers in the Alpha school
system and 83% of teachers in the Beta school system. Parent surveys were completed
and returned by 35% of parents in the Alpha school system and by 25% of parents in the
Beta school system (Schmidt, 1995).

A notable result of the studies indicated that the Alpha and Beta school systems
did not have a comprehensive counseling program. A factor contributing to inconsistent
services was identified as role confusion with a lack of job descriptions and program

guidelines. The studies also indicated that the perception of counselors was that the

counselors were being distracted from their counseling duties by administrative and



clerical duties. There was evidence that the counselors from both the Alpha and Beta
school systems lack clearly defined descriptions of their expected roles.

The Alpha school system ranked group sessions as one of the most important
services, while the Beta school system rated college information, scholarships, and
financial aid as the most important services to be provided by the counselors. The least
important services consistently perceived by both school systems were testing,
administrative, and clerical duties (Schmidt, 1995). The differences in perception
reported by the participants from the two schools reinforce the idea that counseling
programs should be designed to accommodate the specific needs of the students in that
school. Results of the reviews were given to the school superintendents to review, to
share with school personnel and the public, and to use the information from the study as
an aid in formulating guidelines for improvement.

Morrow (1995) cites a study of 400 public school teachers of grades Kindergarten
through 12 grade in two counties of Southern California who volunteered to participate
in a descriptive study. The two counties included 45 school districts. Special education
teachers were not included as the study was to be representative of the general population
of students. The teachers were surveyed at their schools to measure their perceptions of
students’ psychological needs and the counseling services available in their schools.
Their responses were anonymous as personal information only included the number of

years of their teaching experience, the grade level that they taught, and minimal

demographic information.



The instrument used in this study was the titled Teachers Estimate the
Psychological Counseling Needs of Their Students (Morrow, 1995). The instrument was
developed from discussions of pertinent issues with education graduate students. It
contained open-ended questions and checklists. Participating teachers were elicited to
express their observations and perceptions of the types of behavior problems presented
by students, the differing grade levels of common behavior problems, and the frequency
that these problems occur. Gender differences were also addressed in the survey.

The results indicated that overall, the students’ psychological needs are
increasing, yet they are not being met by the school system. Two to 20% of students were
identified by 73% of the teachers as needing personal counseling for their psychological
problems (Morrow, 1995). Males were perceived as having more psychological problems
than females.

Family dysfunction was the highest rated factor as an influence on students’
psychological problems. This factor was followed by low self-esteem as the second rated
factor. families Children from dysfunctional families were also perceived as having a
high incidence of problems that need to be addressed through professional counseling.
Conduct disorders were perceived as more common with elementary and middle school
populations, whereas emotional problems were perceived as more prevalent with high
school students. An overall conclusion was that there are not enough counselors to meet
students’ increasing psychological problems and personal counseling needs.

A school district in Houston, Texas, evaluated their school counseling program

using participants from four groups (Seruggs. 1999). The evaluation process included a



random sampling of staff, elementary students, secondary students, and parents.
Participants included 746 staff members, 232 elementary students, 434 secondary
students. an 140 parents who responded to surveys and focus groups. Each participant
completed a Likert scale survey designed to evaluate the school counseling program by
responding to statements regarding the district’s counseling program. The survey also
included demographic information and open-ended questions.

A pilot study was administered using questions drafted by a committee of
students, parents, teachers, counselors, administrators, and a consultant. Focus groups
were conducted by randomly selected students and parents to evaluate the pilot findings
and make recommendations. These groups represented each level of elementary, middle,
and high school. An evaluation committee made recommendations to the school
district’s board of trustees based on the results of the surveys and focus groups.

The results of the study representing 1,552 respondents showed a significant
response that they needed more counselor services, more group counseling sessions, and
more counseling staff members. Results also indicated concern that counselors’ time was
often consumed in participating in non-counseling activities, such as scheduling and
testing. While participants expressed an overall satisfaction with their counseling
program, their concerns prompted the evaluation committee to make recommendations
for a certified, full-time counselor in each elementary school, for counselors’

responsibilities to include more counseling services with less non-counseling tasks,

improved career/college counseling services, and increased staff development on current

counseling topics (Scruggs, 1999).
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Lavoritano and Segal (1992) evaluated the efficacy of a school counseling
program. The program studied was the Remedial Education and Diagnostic Services
(READ) which is a state government-funded educational service legislated by
Pennsylvania Act 89 (Lavoritano & Segal). This program offers services to students from
kindergarten through high school providing services that include testing, counseling, and
remedial education.

Self-esteem was selected as the dependent variable used to determine program
effectiveness by measuring client progress of referred and non-referred students. The
study examined referred students who received counseling in comparison with non-
referred students. Pre- and posttest score differences measured self-reported adequacies
of academics, social acceptance, physical appearance, athletics, behavior, and self-worth
(Lavoritano & Segal, 1992). The pretest included 152 referred student participants from
20 different schools in Southeastern Pennsylvania. Students were from grades 3 through
7 and ranged from 8 to 13 years of age. They were referred by teachers and/or parents on
the basis of academic difficulty or behavior problems. The final number of participants
was 141. as 11 students left their schools before the posttests were conducted. The
nonreferred students were selected from four fourth-grade classrooms.

The Self-Perception Profile for Children (SPPC) was the instrument used for the

study as it was determined age-appropriate for the participants. It is comprised of three

components that measure the child’s self-reported competency and/or adequacy in

personal, academic, and social areas. It determines which of these areas are most
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important to the child and has a teacher rating scale of the child’s behavior (Lavoritano
& Segal, 1992). The teacher rating scale was not used for the purpose of this study.

A chi-square analysis, a one-way analysis of variance (ANOVA), and a
correlational analysis was used to analyze the data. The chi-square analysis indicated a
statistical difference in the referred and nonreferred students. Referred students consisted
of more males, more students of both genders from single-parent homes, and more
students who have been retained or are underachievers (Lavoritano & Segal, 1992). The
ANOVA indicated a significant difference in pretest scores of referred and nonreferred
students. The referred students scored significantly lower in the six areas of academics,
social acceptance, athletic competence, physical appearance, behavioral conduct, and
self-worth. The ¢ test indicated that referred students who received counseling scored
higher in their self-perceptions of these six areas. The correlational analysis did not
render significant results between self-perception of competency and the number of
counseling sessions received by the students.

Lavoritano & Segal (1992) indicated that there is a difference in referred and
nonreferred students. Referred students may possess similar characteristics such as
gender, socioeconomic factors, and behavioral issues. The study also reaffirms the
purpose and usefulness of the school counselor as an effective tool of support and

intervention.

Jeffery and Hache (1995) used the Delphi strategy to collect information from

rural youth, parents, and informed community members regarding students” career-

related counseling needs. The Delphi strategy is defined by Jeffery and Hache as a
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technique used to collect data. [t is a forecasting technique that is beneficial in obtaining
expert opinions, determining group opinion, and gathering information from diverse
settings. The Delphi technique was the method of choice for this study considering the
unique characteristics of the rural population. These characteristics included
homogeneous populations and inconsistency in levels of literacy and knowledge about
issues. A bottom-up strategy was used that relied on information from youth and parents
instead of experts.

Two groups were selected from three communities whose populations were each
less than 1,500 people. One group included rural youth, parents, and knowledgeable
community members who were labeled as owners of the situation. The second group was
labeled the wise group and owners of the target situation. They consisted of
professionals, such as counselors, health professionals, school administrators, business
professionals, and community leaders.

Data were collected using focus group interviews and direct-to-text data
recording. Themes, issues, and potential solutions were recorded at 11 community
meetings. These units of data were clustered by similarity and coded to develop a list of

themes, or perceived needs, of the rural communities. The results identified more than 80

specific layers of career-related counseling needs. Final themes identified to be addressed

were career-related needs of rural youth and rural parents, secondary school program

needs, postsecondary training and educational needs, and community-based needs for

career information and support services.
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Carter and Spera (1992) conducted a study to assess the personal-social-career
development counseling needs of students in a rural, multicultural school in Louisiana.
The needs assessment served to Justify the need for a school counselor and to establish a
foundation for a counseling program to accommodate the community’s unique needs. It
also surveyed the perceived needs of parents and school staff members. A survey was
given to approximately 1,060 participants. This included an entire population of
approximately 600 students at an elementary school ranging from 5 to 16 years or age,
approximately 400 parents, and approximately 60 school staff members in the
community. The diverse population who participated in the study consisted of African-
Americans, Caucasians, Hispanics, and a mixed race population. Seven different surveys
were used to accommodate the differing age groups and the adult participants. A total of
72% of the surveys were returned and tabulated. The greatest return was from the
students which was 81%, a 75% return from the staff, and a 55% return from the parents.
Survey items were identified by ranking the highest percentages of responses in
categories of self-understanding, decision-making, interpersonal relations, and
educational and vocational development. The results indicated that early elementary
students’ responses ranked highest with feelings of sadness about coming to school.

Grades 3-8 ranked highest at 63% with becoming easily angered and 63% with difficulty

concentrating on their school work. Parents’ responses indicated that 64% felt that their

children get their feelings hurt easily. Staff responses indicated with an 80% response

that students need to improve their study and test-taking skills.



An assessment of needs is critical in establishing and maintaining an effective

counseling program (Carter & Spera, 1992). This study was effective in identifying

specific needs for a diverse population of students. While Carter and Spera’s study
focused on a rural, low-income, multicultural population, their technique may be
effective in comparable situations.

West and Kayser (1991) indicate that the number of students who need
counseling services outweigh the number of students who actually receive counseling
services. They conducted a study to measure the effect of students’ perceptions about
counseling on their willingness to acquire counseling services by self-referral.
Participants were 235 high school seniors from two east central Illinois school districts.

A survey was constructed based on a pilot study conducted by Saltmarsh in 1967
(West & Kayser, 1991). The Student Perceptions Survey consisted of 50 items expressing
reasons for requesting counseling services. The four response selections ranged from
strong to weak reasons to does not apply. Statements in the instrument were designed to
reflect internal reasons that lie with the students and external reasons that were perceived
to lie with the counselor. The surveys were computer scored and items were ranked by
the percentage of responses and analyzed. Results indicated that the items that received
the highest percentages of responses included statements regarding discussing personal
issues with a stranger, confidentiality, embarrassment, lack of time, and unavailability of
the counselor. Item responses reflected that the internal and external factors were

distributed evenly. West and Kayser suggest that students who are apprehensive about
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soliciting counseling services may be unaware of the process and benefits that counseling
has to offer.

A student needs assessment is a valuable tool in identifying and addressing
students” needs. There are numerous methods for assessing student needs and evaluating
guidance and counseling programs. Directly surveying students, the recipients of
counseling services, is one of the most effective methods of evaluating a counseling
program (Scruggs, 1999). The surveys can be in the form of checklists, questionnaires, or
INterviews.

Collison (1982) explored the development of needs assessment procedures for an
effective and responsive school guidance and counseling program. A valid needs
assessment tool is critical in producing a valid profile of assessed needs. The assessment
procedure should begin by specifically identifying what is being assessed and who will
be the beneficiary of the results. The focus of a student needs assessment should be on
the expressed needs of the students and not on the needs of the educational institution.

An assessment of self-reported needs was conducted by meeting with 29 senior
high school students during their social science class (Collison, 1982). There were five
scheduled meetings with discussion of issues of concern to the students. These
discussions generated a list of three issues of concern from each student. Collison
combined these responses and derived a list of 33 total issues for discussion. Students

were asked to identify which issues were perceived to be a problem for them and which

issues were perceived to be a problem for other students.
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The results indicated that male participants were concemned with issues of how to
choose a career, the future, and stress. Female participants were concerned with the
future, depression, self-esteem, and decisions about life styles. Collison’s study (1982)
illustrates a method for actively including students in the needs assessment process. This
is beneficial in the design of a school guidance and counseling program to meet the
specific needs identified by the students.

While the method of assessing students’ needs may vary, the interest and
participation of the students is vital. Collison (1982) indicated that this type of
assessment was effective as the students perceived it to be unobtrusive and the students
felt that they had a vested interest in the results as the assessment pertained to students’
1ssues.

Lewis (1983) describes several methods and evaluation strategies for evaluating
school guidance and counseling programs. While all counseling tasks cannot be
measured, it is important to evaluate guidance and counseling programs. An evaluation
serves to monitor counselors” accountability to the student, make improvements in their
programs and services, and to justify the need for school counseling programs.

Problematic issues associated with guidance and counseling program evaluations

are: the fear of rendering negative results, inexperience in conducting evaluations,

selecting specific criteria to be measured, and time constraints (Lewis, 1983). Solutions

to an effective program evaluation includes selecting and ranking measurable criteria

. - 1 lation
that covers the diverse needs of students and is appropriate for the specific popu

involved in the guidance and counseling program.
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Lewis (1983) states that there are several methods and measuring devices
available to evaluate guidance and counseling. The instrument selected should be
appropriate for the audience and purpose of the evaluation, The data collected can be
quantitative or qualitative. There is not a standardized survey used across the board to
assess students’ counseling needs. The instrument used for the purpose of this study will
be a satisfaction survey. A satisfaction survey uses a questionnaire that measures
outcomes by offering statements that are rated by the participant on a Likert-type scale.

The role of the school counselor has changed with the times. The Tennessee State
Department of Education (1976) reported that an ambiguous definition of the role of
school counselors has led to unclear expectations of counselors in Tennessee. A recent
mandate by the Southern Association for Schools and Colleges requires that all
elementary schools that are members of the association employ counselors (Carter &
Spera, 1992). Rye and Sparks (1990) state that counselors originally focused primarily on
career guidance and performing administrative duties which did not allow them the time
to develop a comprehensive counseling program needed by today’s students. A
comprehensive program would include areas of academic, career, and personal/social
counseling which should be included in a needs assessment (Rye & Sparks; Sears).

Sears (1993) states that school counselors’ roles and responsibilities will continue

to change as they become more involved in the lives of students. School counselors will

offer support and intervention workshops on parenting, drugs, pregnancy, and suicide.

' ' ' ' ‘ cting educational and training
They will provide career counseling and assistance In selecting

goals to meet the challenges and compete in a growing global economy (Staley & Carey,
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1997). Their roles should be well-defined within the scope of counseling needs, and they
should not serve as administrators, substitute teachers, disciplinarians, and clerks (Sears;
Keys & Bemak, 1997). Lockhart & Keys (1998) state that school counselors are
sometimes the only contact families have with a mental health professional.

A goal of student needs assessments is to provide valuable information to diverse
groups. Assessment results can be used by the administrators, community members,
parents, and students for evaluation, planning, developing priorities, and/or change of
counseling programs. Policymakers can refer to assessments in their formulation of
policies and distribution of resources. Teachers and administrators can use assessments
to monitor student progress and to evaluate the strengths, weaknesses, and effectiveness
of their programs. Assessments are used to evaluate students’ needs, to monitor the
progress of the counseling program, and to assist students in making informed personal,
educational, and career decisions.

Some studies (Brashears, 1985; Morrow, 1995; Scruggs, 1999) indicate that
students may have growing counseling needs that are not being identified in the school
counseling curriculum. Other studies (Keys & Bemak, 1997; Rye & Sparks, 1990; Sears,
1993; The Tennessee State Department of Education, 1976) indicate that the role of the

school counselor is sometimes ambiguous (Schmidt, 1995). A factor may be that

administration and staff are unaware of the needs of the students and have not set clear

o0als for the counseling staff. With this evidence, it is important that continuing, up-10-

date research on this topic be conducted to provide administrators and counselors with

: : nts.
information on the current concerns and counseling needs of stude
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This study will expand on previous research of the counseling needs of high
school students. Brashears’ (1985) finding is significant in that students expressed a
need for counseling services which were not currently available to them. Counseling
needs of students may vary in different counseling settings, regions, and school systems
and require counseling programs and services that are designed to meet their unique
needs (Carter & Spera, 1992; Lewis, 1983). While Brashears’ sample was composed of
students of Cheatham County (Tennessee) High School, this study will examine the
counseling needs of students of Houston County (Tennessee) High School.

Needs expressed by the students should be the major objective of a counseling
program and central to its design (Collison, 1982). Marino (1996) recommends that
students’ counseling needs be assessed every three years. Therefore, it is important to
determine the counseling needs of students of Houston County High School as there 1s no
evidence that a formal needs assessment has ever been conducted.

For the purpose of this study, counseling needs will be identified and compared
by grade level. This study is similar to a study conducted by Brashears ( 1985) as it
surveys the needs of rural high school students. It 1s also similar to a study conducted by
Russo and Kassera (1989) that assessed and compared the perceived counseling needs of
students by academic level in the areas of Educational Counseling, Personal-Social
Counseling, and Vocational-Career Development Counseling. It is hypothesized that this
be varying counseling needs identified by students of

study will indicate that there may

different grade levels.



CHAPTER 11

METHODS
Participants

Participants were students recruited on a voluntary basis from all homeroom
classes at Houston County High School. Students from the Comprehensive Development
Classroom (CDC) were not included. This provided a pool of approximately 400 students
and allowed each student an equal opportunity of being selected to volunteer. A total of
49 students participated in this study, which included 23 Freshmen, 13 Sophomores, 9
Juniors, and 3 Seniors, and one participant whose survey was excluded because the
student failed to identify his/her grade level. This resulted in 48 surveys used for data
analysis. Participants included 36 females and 12 males. Forty Caucasians, 2 African-
Americans, and 6 participants identified as Other were used in this study.

The researcher gave informed consent forms to teachers of all homeroom classes
to distribute to all interested student volunteers to be signed by their parent/guardian.
Students who returned permission forms signed by their parent/guardian were given an
assent form at the site and time of the study and were allowed to participate.

Instruments

The American College Testing (ACT) Student Needs Assessment Questionnaire

(1989) was used in this study to evaluate students’ counseling needs.(Appendix A). This

questionnaire was developed through literature review, educational expert consultation,

previous ACT research studies, and pilot administrations. The instrument offers obvious

face and content validity in regard to its use for the purpose of this study (The ACT



21

Evaluation/Survey Service, 1996). The items presented in the questionnaire are easy to

read and the statements pertain directly to high school students. The content
of the statements address career, educational, and personal needs which are the focus of
the study.

The questionnaire consists of five sections: Section I - Background Information,
Section II - Life Goals, and Section III - Individual Growth, Development, and Planning,
Section IV - Additional Questions, and Section V - Comments and Suggestions. The
questionnaire consists of 90 statements. Section I, Background Information, collects
demographic information which will not require participants to furnish any identifying
information such as their names, social security numbers, or dates of birth. Section II,
Life Goals, consists of 18 statements to assess participants’ personal goals on a Likert
scale of four responses ranging from No Importance, Little Importance, Average
Importance, to Great Importance. At the end of Section II, the participant is asked to list
three most important life goals. Section 111, Individual Growth, Development, and
Planning consists of 72 statements divided into three categories: (1) Career, (2)
Educational, and (3) Personal needs. These are three areas of student development as
stated in The National Standards for School Counseling Programs (American School
Counselor Association, 1997; Mariani, 1998), Academic Development, Career
Development, and Personal/Social Development. This section is designed to measure the

degrees of help needed in these areas on a Likert scale of five responses ranging from

Not Important, No Further (help), Little (help), Medium Amount (help), to Much More

(help). The participant is asked to list the three areas in which he/she most wants
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additional help following the career area, educational area, and personal area. Section [V
Additional Questions, allows for responses for additional questions created by the
researcher. Section V, Comments and Suggestions, provides an opportunity for the

participants to list additional needs not reflected on the survey. These two sections were

not used to collect data for this study.

Procedures

Written permission for this research was obtained from the superintendent of the
Houston County Board of Education and from the principal of Houston County High
School. The researcher gave informed consent forms to teachers of all homeroom classes
to distribute to all interested student volunteers to be signed by their parent/guardian.

The research was conducted at Houston County High School during the
homeroom activity period in the school cafeteria. Students who returned permission
forms signed by their parent/guardian were given an assent form at the site and time of
the study. The assent form provided information about the study. Students were asked to
read and sign it if they wanted to participate. Students who did not wish to participate or
who did not have parental permission were allowed to remain in their classroom with the
teacher during the study.

Verbal instructions were provided for students with the two (2) signed forms.
Participants were given the Student Needs Assessment Questionnaire and a No. 2 pencil.

They were instructed not to write their names, social security numbers, or dates of birth

on the background information page. They were reassured that their responses were

i icipate and
anonymous. Participants were reminded that they were not obligated to participa

S

i R e et
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L)

could withdraw from participati :
pation at any time witho
ut penalty. There was o '
pportunity

allowed for an '

y questions or comments. The survey took approximately 25 minutes to
complete. U i L .
i pon completion, participants received a candy bar and were thanked for their

time and participation and for their contribution to research



CHAPTER 111

RESULTS

A total of 48 participant responses were used for data analysis in this study. A
summary of gender and grade distribution information is presented in Table 3-1.
Participants included 23 Freshmen, 13 Sophomores, 9 Juniors, and 3 Seniors that
consisted of 36 females and 12 males. There were 40 Caucasians, 2 African Americans,
and 6 participants identified as Other. For the purpose of this study, Section III was
examined which surveys Career, Educational, and Personal needs. An analysis of
variance (ANOVA) using an alpha level of .05 was the method of analysis used to
compare mean differences and test for any statistical significance using the F
distribution.

An ANOVA was conducted using a mean value of each individual’s response for
the items of each dimension of the dependent variables. The method for calculating the
mean value included assigning each possible response a numerical value: Not Important
=1, No Further (help) = 2; Little (help) = 3; Medium Amount (help) = 4; and Much
More (help) = 5. Response values in each category of Career, Educational, and Personal
were totaled and divided by the number of responses. A mean score for the 15 Career
responses, the 21 Educational responses, and the 36 Personal responses was calculated
for each individual participant using this method. The independent categorical variable
was the four grade levels: Freshman, Sophomore, Junior, and Senior.

igni i ' -reported
The results indicated that there was no significant difference in self-repo

i 1 and Personal areas.
counseling needs among the four grade levels in Career, Educational,
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Statistical results are presented in Table 3-2. A one-way ANOVA was conducted to test
Career responses. The results indicated that there was no significant difference among
the four grade levels, E (3, 44) = 21, p> .05. Educational responses were tested using a
one-way ANOVA. No significant differences among the four grade levels were indicated
by the results, F (3, 44) = 40, p > .05. A one-way ANOVA was conducted to test for
significant differences in Personal responses. The results revealed that there was no
significant differences among the four grade levels, F (3,43) = 82, p> 05.

The mean and standard deviation for each scale indicated that participants
expressed a moderate need for help in Career, Educational, and Personal areas based on a
mean value scale of 1 -5. The Career dimension indicated that Sophomore participants
ranked the highest with a mean score of 3.96 (SD = 74) followed closely by Senior
participants with a mean score of 391 (SD 85) Freshman participants had a mean
score of 3.85 (SD = .71) and Jumor participants a mean score of 3.71 (SD = 78). The
Educational dimension indicated that Senior participants had the highest mean score of
390 (SD = 70) followed by Sophomore participants with a mean score of 3.79 (SD =
83), Freshman participants with a mean score of 361 (SD = 68), and Junior participants
with a mean score of 3.52 (SD = .72). The Personal dimension indicated the lowest
means scores with Senior participants having a mean score of 373 (3D = 72).

88). Freshman participants a mean

Sophomore participants @ mean score of 347 (SD

' . e of 2.93 (SD = 98).
score of 3.35 (SD = .97), and Junior participants a mean score of 293 (SD = 98). A

summary of these data are presented 1n Table 3-3.



Table 3-1.

Gender and Grade Distribution
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Gender (N = 48)

Grade Level Male Female
Freshman 10 13
Sophomore 2 11
Junior 0 9

Senior 0

(%]




Table 3-2.
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Variables F D

Career 0.206 0.891
Educational 0.395 0.757
Personal 0.819 0.490




Table 3-3.

Mean and Standard Deviation for Each Scale

Variables

Grade Level Career Educational Personal
Freshman

M 3.846 3.606 3.345

SD 0.706 0.681 0972
Sophomore

M 3.959 3.787 3.467

SD 0.737 0.830 0.877
Junior

M 3.712 3518 2932

SD 0.783 0.720 0.978
Senior

M 3911 3.904 3.731

SD 0.849 0.702 0.719




CHAPTER IV

DISCUSSION

The results of this study did not indicate a statistically significant difference in

self-reported counseling needs among high school students compared by grade levels.
The instrument used for the purpose of this study, the Student Needs Assessment
Questionnaire, was appropriate as it elicited responses regarding students’ career,
educational, and personal interests, desires, and needs. The statements were also
appropriate as they were straight-forward and easily read.

While there was not a statistically significant difference in needs by grade level,
students from all grade levels did express a perceived need for a moderate amount of
help in Career, Educational, and Personal categories. There may be several possible
explanations for the lack of statistical significance in the results of this study. One
explanation could be the small sample size with relatively few volunteers from upper-
level classes such as Juniors and Seniors. This small sample size may have effected the
reliability of the results. The sample size diminished with each increasing grade level
which may indicate the lack of perceived need by the upper-level students.

Suggestions for increasing the sample size of high school student participants

include a approach that provides more direct contact with parents of the potential

' importance of the
volunteers. Telephone contact could be used to inform parents of the impo

v ‘ tal consent for
students” participation and to encourage them to give their paren

i ing, It W ‘ the chances
participation. While this method may be time-consuming, it would increase

1SSl ~ advantageous If the
of more volunteers and receiving parental permission. It would be

-0 W <
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researcher were also a counselor at the school where the study is being conducted as this
would allow unlimited access to students and parents.

This study indicated a lack of male participation as there were no Junior or Senior
male participants and few Sophomore male participants. Previous rescarch has indicated
that males were perceived as having more psychological problems than females
(Morrow, 1995). Studies also have indicated that students referred for counseling
services consisted of more males than females (Lavoritano & Segal, 1992). A possible
explanation for the lack of male participation may be that while males may experience
more problems and are referred for counseling services more often than females, they
may not feel comfortable independently seeking these services. While the results of
Collison’s study (1982) indicated that senior high school male participants were
concerned with issues of how to choose a career, the future, and stress, a possible
approach to increase male participation could include activities that focus on such topics
of interest. Males may be more likely to participate in projects that are not labeled or
identified as counseling services. Male participation in counseling programs may be
encouraged by including successful male figures, such as athletes and business leaders

who can serve as positive role models.

Another possible explanation for why the students did not express differences in
needs in career, educational, and personal counseling services may be because these
. : nty High
needs either do not exist or they are being met appropriately. Houston Coniiy =g

School has a relatively small population and the school counselor’s open-door policy



promotes access to assistance. These factors may provide opportunity for the school
counselor and faculty to identify and provide adequate attention to the students’ needs

Counseling services are for the benefit and utilization of the students They are

most effective when they are structured to address the needs of the students. It is
important that students feel that they are part of the decision-making processes that affect
their lives. While students who participated in this study did not indicate a significant
need for counseling services, it was important that the students were offered the
opportunity to express their needs honestly and anonymously. Some students wrote
additional comments on the questionnaires expressing that they enjoyed the survey and
thought it was a good idea to see how everyone is doing.

Future research could be conducted to monitor and identify the counseling needs
of students. A detailed exploration of questionnaire statements may also provide further
explanations for the exact needs of students. Techniques to increase male student
participation would assist in providing results that more equally represent the needs of
both genders. It is also suggested that future researchers attempt measures that will

ensure an adequate sample size to render reliable results.
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STUDENT NEEDS ASSESSMENT QUESTIONNAIRE

DIRECTIONS: Please use a soft (No. 1 or 2) lead pencil to darken the oval indicating your
response to each item; DO NOT use any other type of pen or pencil. Il you want to change a
response, erase your lirst mark completely and then carken the correct oval.

The information you supply on this questionnaire will be held in conlidence. If any question
requests information you do not want to provide, feel free to leave the answer blank

SECTION I—BACKGROUND INFORMATION R

Begin by printing the information requested on the lines in block A. Then, initems B and C,

oval under each box. Answer the remaining question (D-O) by darkening the oval
write the requested numbers in the large boxes at the top and darken the corresponding

matching the one, most appropriate answer for each question.

NAME AND SCHOOL m SOCIAL SECURITY/ H YOUR DATE E E CURRENT B(E)iTG?‘EAsDcEnSlPYSSN
(Please prinl.) IDENTIFICATION OF BIRTH SEX GRADE
NUMBER ° CEVEL HAVE RECEIVED
Aonth Day | vear IN HIGH SCHOOL
l ] ]_] I [_] ] ] ] Q san I ] O 7th Grace O A-10 A (3.50-4 00)
O Fen O #:h Grade O B 10 A- (3.00-3.49)
Your Name 010 l 0 010 0]0|10|0 Qmaren [O]O]010 O oth Grace (freshman) O B-108(250-299)
[CRIC) 10 [CREC) [CAECRECREO) O Apnt IO O 101h Grace (sophomore) O CtoB-(200-249)
- 3|10:0 0|6 0|6 l 0|06 0O may elelo]e 0 rate O 1110 Grade (junior) O C-10C (1.50-199) :
Your School s Name [CHICHIC) (O} KC) [CHECRECREC) 0O June OI6le O 121h Grade (senior) O D toC- (100-1.49)
[CRECREC) 6|0 0(eie|e Q sury 166 O OtherUnclassitied O D-10 0 (0.50-0.99)
[CRECRIC] [CRKC) (O RCRECRC] O Aug (O RCRIO) O Femate O Does not apply (O Below D- (0.00-0 49)
O 10 6|0 [UINORIGHEG] () Sept GlO|® () Other/Does not apply
IO G 0|e [OMICREORKO] (OX-11 [CY ECRO;
® Q)l@ 00 ®| N0, O rov el|ele
5l6!o  ele ololele] oo |oic|ole
WHICH ONE OF THE FOLLOWING IN EACH ROW BELOW, INDICATE n FOR HOW MANY HOURS FOR HOW MANY HOURS PER WEEK
BEST DESCRAIBES YOUR PLANS THE NUMBER OF DIFFERENT PER WEEK ARE YOU

FOR YOUR FIRST YEAR AFTER
GRADUATING/LEAVING HIGH SCHOOL?

ACTIVITIES IN WHICH YOU WERE
INVOLVED DURING THE PAST YEAR.

CURRENTLY EMPLOYED IN
A JOB OUTSIDE YOUR HOME?

ARE YOU RESPONSIBLE FOR
SPECIFIC JOBS (such as child care,
lawn care, etc.) IN YOUR HOME?

O Obtain a tull of pan-time job
Q Oper
0 Serve in the armed lorces/military
(Q Care tor a home/tamily

atarm or business

Q Attena a vocational or technical school

() Attend a 2-year community or junior college
() Atend a 4-year college or university

Q Otner

() Ungecicea

o 12 3

0 O O Out-of-class estracurricular
sctiwities (Dana/cnorus,
forensics. sihlencs, eic )

(0] 0 O Community actvities

(hospital volunteer .M
Church chow. Boy/Gurl
Scouts. etc )

O Mone or onty occasional jobs
O 1105 nours

O €10 10 hours

O 111018 r0urs

O 181020 hours

() More than 20 hours

O None or only occasional jobs
O 1105 nours

O 610 10 hours

O 111015 nours

O 161020 hours

O More than 20 hours

WHICH ONE PHRASE DELOW 1S ENGLISH THE HOW MANY DO THE p HOW LIKELY
BEST DESCRIBES YOUR RACIALVETHNIC LANGUAGE MOST CHILDREN (including FOLLOWING PEOPLE IS IT THAT
GROUP AS GENERALLY RECOGNIZED FREQUENTLY SPOKEN yoursell) LIVE IN THE LIVE WITH YOU IN YOU WILL COMPLETE
BY YOUR FAMILY AND FRIENDS? IN YOUR HOME? HOME WHERE YOU LIVE? YOUR FAMILY'S HOME? HIGH SCHOOL?
Q Atro-American or Biack O ves O rone Q 1 cefinitety will complete high school.
Q Native American (Indian. Alaskan. Hawaisn) O no O One ‘ Yes  nNO O 1 probably will complete high school
O Caucasian or Vinite () 1 preter not 10 respond 0O Two 0 O Mother or stepmother (O 1 might not complete high school
Q Menican-American Mesican Origin O Triee 0 O Fatner or steptather O 1 probably will not complete hign
Q Asan Amencan. Ornental, Pacitic 1stander O rour 0 O Foster parent(s). guardian(s). school.
) Puero Rican Cuban. Other Latino or Hispanic O Five or more ols O 1 defnitely will not complete hign
Q otner 0 O ~rotherts) anc or sister(s) school
Q tpreter not 1o respana 0 O Granaparentis) O 1 havent thought about it one way
0 O Oner ehitaren or anothe-
S 0o O Crier agurs Q) Direr (GED szeca rrogram ec )

V Xxipuaddy



SECTION Il—LIFE GOALS

Eightecn life goals are lisled in Part A bélow, for each goal, darken the oval that
indicates how important it is to you o accomplish that goal. In Part B, write the
number of the three ¢ceals in Part A that are of greatest importance to you.

SECTION III—INDIVIDUAL GROWTH,
DEVELOPMENT, AND PLANNING
The three Categeries (Career, Ecucational, and Fersonal) in this section contain

cevelopment, planning, and growth items with which you may want some help.
Each Category is divided into two parts. In Part A, darken the one oval that matches

your feelings about the item. In Part B, write the numbers of the three items in Part A
,7 This goal is. . . with which you most want help.
of NO IMPORTANCE to me. s e
3 of LITTLE IMPORTANCE to me
g 0’ AVERAGE.IMPORTANCE to:me. This item is NOT IMPORTANT or DOES NOT APPLY to me.
c— of GREAT IMPORTANCE o me.
Y Y
I want NO FURTHER help with this item.
ing th 1 i i is i
0 0 0 @ being thgionefoisuRerviserand/orfeadiothers I want a LITTLE more help with this item.
0 0 0 0 @ staying physically fit I want a MEDIUM AMOUNT of added help with this item.
0 0 0 0 @ working with and/or helping people Y Y Vo — | want MUCH MORE help with this item.
i : . icentifying careers or jobs that fit my skills,
0 0 0 0 @ continuing my education throughout my life 0 0 0 0 0 @ abilities, and interests y
S oo _rali exploring a number of different careers that
O 0 0 0 @ being indepencent and sell-reliant O O O O O might be of interest 1o me
. learning how and where to find good infor-
0 0 0 0 @ making a lot of money = 0 0 0] 0 0 mation about citferent careers
7\ creating or performing zrtistic or literary work (writing, % identifying the specific types of jobs in my
‘ 0 0 0 0 () painting, acting, singing, elc.) s 0 0 0 0 0 career interest areas
= E :
being active in my community (civic, political, or other e meeting and talking with people who have jobs
\ O O O O 8) groups/programs) = O O O O O or careers of interest to me
o
< working with my mind to explore, create, and/or use £ understanding how different careers could af-
i 0 0 0 0 9) ideas 3 [ 0 0 0 0 0] fect my lifestyle
o< o
< ; i a idenltifying careers that will not conflict with my
a 0 0 0 0 @ traveling and seeing new places < 0 0 0 o) 0 O personal values
being recognized as an expert or one of the best at s o learning about the future demand for workers in
‘ 0 0 0 0 somcthing | o g 0 0 0 0 Y career areas or jobs of interest 10 me
. having my own family (getting married, having a long- 2 learning more about the training or education
‘ 0 0 0 0 @ term relationship, and/or having children) s 0 0 0 0 9] 9 ) necessary for jobs or careers of interest 1o me %
= o = = )
weerking with facts, numbers, and/or other data (such as, gaining some practical or general work experi-
\ 0 0 0 0 Q) records, liles, e1c.) E 0 0 0 (0] (0] 0 Thce
having time for recreation, relaxation, and leisure acliv- S obtaining part-time or summer work while I'm
0 0 0 (0] @ ines 1 0 ) 0 o 0 still in high school
< === = 2
0 0 0 0 15) practicing my religious/spiritual beliefs =l 0 0 0 0 0 @ ;g;d'"g out how and where 10 start looking for a
<
¢ o .
O O O 0 l@ heiping 10 preserve and improve the environment O O O O 0 @ learning how to apply for a job
( 17) hav " 2 learning how 1o prepare for and what to do
‘ () Q 0 0 ‘ O aving a steacy. secure job | can always count on 0 0 0 (0] ) (_) during a job interview &7
working with things such as machines, instruments, finding out what types of jobs will be available
\ 0 0 0 l @ 1ools. and/or technological equipment 0 0 0 0 0 @ locallygwhen ! :inisynpmgn s'chool )
Ne From items 1-18 above, select the 3 = From items 1-\5 abov.e. select the 3
| tite goalsthat are MOST IMPORTANT \ | career areas with which you MOST
S| 1o you. write the item numbers of - WANT ADDITIONAL HELP. Write the
o those three in the circles 1o the right. P~ item numbers of those three in the circles
1o the right.
o0 11 L] (] o0 o0 o L 0 o0 68 0na . =
L' 3 1 2 . 'S . 'S T . r's . . '3 ' 'y e a a a a a -

8¢



*. SECTION Il (Continued) " - "+~

X ’7 This item is NOT IMPORTANT or DOES NOT APPLY to me s This item is NOT IMPORTANT or DOES NOT APPLY to me
I want NO FURTHER help with th s item I want NO FURTHER he!p with this item
I'want a LITTLE more help with this item I'want a LITTLE more help with this item.
I'want a MEDIUM AMOUNT of addec help with this item. I'want a MEDIUM AMOUNT c! added help with this item.
~— | want MUCH MORE help with this item I want MUCH MORE help with this item.
Y i
0 0 0 (0) 0 @ better understanding what | read 0 0 0 0 @ budgeting and spending money more wisely
0 0 0 0O 0 |7\ increasing my reading speed 0 0 0 (6] 0 @ learning how o betier manage my time
0 0 0 0 0 improving my writing skills 0 0 0 0 ‘ 0 improving my decision-making skills
0 0 0 0 0 @ improving my mathematical skills 0 0 0 0 0 setting goals and making plans to achieve them
0 0 0 0 0 (@ developing proficiency in a foreign language 0 0 0 0 0 @ being more self-reliant (doing things for myself)
g\ 0 0 0 0 0 GD developing my ability 1o speak in front of others 0 0 0 Q 0 learning how to stick up for mysell
w —
'é 0 0 {0)] 0 0 @ better understanding computers 0 0 0 0 0 deciding what | want to do with my hfe
L2 -
“_E, 0 0 0 0 0 ({b improving my stucy skills and study habits E 0 0 0 0 0 identitying my personal strengths and abilities
ELO 0 0 0 0 @ scheduling time 10 do my homework % 0 (0] 0 0 0 @ developing more confidence in myself
& = S
o~ (6] \ 0 0 0 @ ::gc“rb:::t;;s‘lln‘nnung my-$co(es on schievemeny ? 0 0 0 0 0 expressing my own ideas and opinions
0 |0 0 0 [(9) imimowngmytesisning wits sna st £0 00 0 0@ nmmm e
0 l 0 0 0 @ ;(;\l;c;g;gy,mqh school courses that it my plans é 0 o 0 0 0 o :S\;'::::gar;o;:;;ﬁ :gI:eh:v'ilL"rlr::k is right even if
0 \ 0 0 0 QS ?g:‘v'iimme help outside o! class trom my '_c:_ 0 0 0 0 0 ?:r:‘;,‘?a:'eos’_‘ga:l.xg‘rop\f:::',ee:::?m different cul-
0 \ O 0 0 @.-2;?‘-;\:’ more help from my counselor and/or § O O O O 0 50 aehlévrr;g' 1‘:?77\? with my job supervisor and others
0 \ 0 0 (6] (19 becoming more involved in school activities g 0 0 0 0 0 @ gg::ir:)qn’l:?:gdlml':n;'\?%;:‘em\?::se values and
0 l (6] (0] (6] (‘_D ',;':'I:',:\“’U:':‘,""L,':g"l;:‘:"" courses are required E 0 0 0 0 0 @ I;;'!:(;-sng':‘\’?’re about prejudice and how it
0 6} (0] 0 C'E) ‘l\"’)”\";’:(l:n’u“o.l"le ;ﬁg::‘ﬁmgg';‘.’-’.‘:‘.3“:1’:",‘ alige § O O O O O @ learning how to make more friends
0 0 0 0 (‘5‘) ZTﬁ“f,':.’.-":‘f.,'.Tf-: ,?f,'n.'f.,"f,.'\'.'i'f.:', :.:,p:':é::,;’. 0 0 0 0 0 @ handling pressure Irom my Iriends or other kics P
0 | 0 0 0O |G K o g aend atter mon scnaor " " 0 0[]0 o o0 [G)eiaine eyt et | o
0|8 B o | Ui et 0 0] 0 0 0 () g mypuants or guardions inresied
0 \ 0 0 0 (\36) :‘\;\:21\".‘3"\“2:'-_,‘anunu:npr)p'uyfl:?’h-;:‘::y:::ﬂ..u tor my 0 0 0 0 0 @ ior:'p':rnol:i:?g:lr;e'd::rl‘:lionsmp | have with my
- From items 16-36 above. select the 3 m O 0 O O O g:y/'grgol.;:'"hgnd\:'\l:;'o";l):leb\:l‘l,lll:‘ren'gs)' slaterts)s
o educalional areas with which you MOST -
€| WANT ADDITIONAL MELP. Vinte 1ne \ 0 0 0 0 (0] 59) ff.‘,’;"ﬁ.’.ﬁl‘(:‘"'J','i.'ncg.’:?f;’n:_"a'é‘!p"‘.'é'l'."é.‘c"f“
S| vemnumbers ot thote thrce inthe circles “ J X% /
toARsICght SR = PART A CONTINUED ON NEXT PAGE.
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SECTION

Il (Continued)

This item is HOT IMPORTANT or DOES NOT APPLY to me

I'want NO FURTHER he!p wit

h this item.

-

SECTION IV—ADDITIONAL QUESTIONS

If an additional set of multiple-choice questions is inclucded with this form, please record
your responses to those items in the space below. Twelve ovals are provided for each
question, but few questions will have that many answers {ram which to choose—simply

{ waht 3 LITTLE fiore Kelp wish thisiiter ignore the exlr.a ovals. If no additional questions are incluced, iezve this section blank.
'“‘-’”'EMED'U"‘ AMOUNT of added help with this item. 1{2]|3|a|s5|[6]|7|8]|9|10|11{12[13]1a[15|16]17[18|19|20|21]22{23|2al25]|26]27|28]23 30
rlwam MUCH MORE help with this item. lolololeolelelalalalelolalalololelalols a0l dala|a]o]z
! ' , slolo|o|olo|a|a|o|o|a|a|e|s|a]|a|o|o|2|0]0|a|a]s|0|0]o]0|0]
O 0 0 0 (5 oc'elxrvg(tium‘!'he iprc!:.lems‘o cworce and/or ololo|olelolololo|o|olold|olc|ololdlo|ald]e]alela olelalole
- \f) paren! separaion Tn my TamYy a|alo|elalo|a]|a|a]|a|ala|a]e|o|alo|e|a]|z|a]s]a]e|o]o]o]]o
o0 G0 @ 0 |(n)Srnseumresedirbeing x prem olo|o|ofe|o|o|elelofo|o|ololo|ololo|e]|d]|c|o|o|o]o]o]|o]o|o|:
b e ORI 01 K02 KoX KoR Ko KGR KOJ DR HOR NG KOR KR KGR HOR KON KGR KR NOR KON KR KON KGR KO KR KOJ KON KON EO!
2l 0 0 0 0 0 \62) learning how 1o stay mentally healthy DR[| |0|9|0|e|e|0|0|[O|0|D|0|0|0|e|d|0[e]|a]|6]|e
g = R R I R R R A A A A R A I A A I T T P A R R s
Sl 0 0|0 0 0 [() nancungnings that worry me olololo|o]o|olo|o|o]|o|ole|o|e]o]olo|e|e]o|e|e|o]o]a|o|o]o]c
< . = sy e Q(0]010|Q|0[0[0|0|R]|0[RIAD|CIO|Q[R[0]|0(0|0(0[2[0]|O[0[9|E
o ol © o |(e) s tanee oy pen b, olololelolola|ala]|ala]|a|ole]e|a|e]|e|o|ale|olo|a|a]|o|o]s @fJ
S = RO|O[P]|0[O[D]|V]|O]|P]|O[O]0]|P[O|O|O[O]|0]0]0]|0]0|O0[D]|O[O]|W]|O]L
el O 0 0 0 0 @ deazling with feeling lonely and/or depressed
3 0 0 0 0 0 6) controlling the stress or fear | feel tefore or ( SECTION V—COMMENTS AND SUGGEST'ONS
= ©/ when I'm iaking a test
13 0 0 0 0 0 @ learning more about suicide—the causes, Ifyou wnsh lo make any commems or suggeshons. please write them on the lines below.
3 warning signs, and intervention techniques ‘ . . i
g 0 0 0 0 0 :re\'os\;n:;;l ::zle)rlgnl\scan go 1o get help with my
Hlo. plo 0 o|(s) pineme e e nr Myt
<
ELO 0 ‘ 0 0 0 understanding my own sexual development
:‘ 0 0 \ 0 0 0 6 I‘c':::‘rs\mlg":\doéicseaabscgl AIDS and other sexually
0 0 \ 0 0 , 0 f\, g?::'ngcv;:::r:l::ede'u;ils of alcohol, nicotine, and

From items 37-72 (on pages 3 and &),

;‘; select the 3 personal areas with which /
@« you MOST WANT ADDITIONAL HELP. )
| Write the item numbers of those three in 3 3
the citcles 10 the right. ‘-n__.// N
DO NOT WRITE BELOW THIS LINE.
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VITA

Katherine Jo Lewis was born in Houston County on November 1, 1955. She
attended Erin Elementary School and graduated from Houston County High School in
May 1973. In August of 1996, she received the degree of Bachelor Science in Sociology
from Austin Peay State University. While employed as the Health and Nutrition Manager
for Highland Rim Head Start in Houston County, she pursued her degree of Master of
Science in Psychology - School Guidance and Counseling. She received her Master of
Science degree in December 2000. She is presently employed as a School Guidance

Counselor at Stuart-Burns Elementary School with the Dickson County School System.
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