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ABSTRACT 

This research examined students ' self-reported counseling needs. Participants 

were freshman , sophomore, junior, and senior student volunteers from Houston County 

High School. The data was analyzed using an analysis of variance (ANOVA). 

The results did not support the hypothesis that students' self-reported counseling 

needs vary with grade level. Re ult indicate that there, a no significant difference in 

counseling needs among freshman, ophomore, junior and enior high school groups. 

The po sibl e explanation of th re ult arc di u d. 
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CHAPTER I 

INTRODUCTION 

Students are increasingly faced with serious personal problems and complex 

issues in an ever-changing society (Sears, 1993). They encounter problems of greater 

severity and complexity than previous generations (Haack, 1994 ). In the wake of 

uncertainties facing a new millennium and an unprecedented epidemic of school 

violence (Fatuin & Hoyle, 1996; Dykeman & Daehlin, 1996), some students may need 

specialized areas of guidance and counseling services to face life' s daily challenges. The 

school system is becoming increasingly responsible for meeting the social-emotional 

needs of students (Lockhart & Keys, 1998). 

Haack ( 1994) finds it critical that counseling needs be identified so they can be 

addressed by offering tools for prevention and provide appropriate interventions. 

Identifying students' counseling needs may allow counselors to respond to and support 

students in meeting their needs so they can reach their potential while preparing for the 

future . It is also important to identify the individual counseling needs of students in an 

effort to design and implement a unique counseling program to meet those needs. No 

single counseling program can meet the needs of all students (Schmidt, 1995). 

A student counseling needs assessment may assist school administrators, 

teachers, and staff in identifying counseling curriculum needs and aid them in 

implementing the appropriate changes to better serve students. A student counseling 

needs assessment offers counselors valuable feedback as to what is and is not working. A 

counseling needs assessment also documents and reinforces the necessity for school 



counselors in the system. (Marino, 1996). It offers insight into the role and expectations 

of school counselors. A student counseling needs assessment can provide data which 

may be used as a public relations tool for providing information to parents, school 

administrators, and the community about students ' self-reported needs. 
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The term need is defined by Collison ( I 982) as ' . . . a condition among members 

of a speci fie group ( students, teachers, parents, etc.) that refl ects an actual lack of 

something or an awareness (perception) that something is lacking (p. 115). Needs that 

are addressed in school guidance and coun eling program are basic human needs, felt or 

expressed needs, normati e ne d and comparati e n olli on). Se era! studies 

services that, ere current! _ ofTer d. The tudy examin d th n 

(Tenne ee) High hool tud nt in relati n t th rv1 which were f1i red at the 

time. The purpo f Bra hea pr vide infi rmati n fi r th 

improvement and r organizati n f gu1dan n·1 . It had be n appr ·imat I t n 

year 111ce a tud nt need a e ment had "n ndu ted at heatham un High 

hoot. 

The sample on i ted of_ high h I tud nt fr m I 0
th

, 11
th

, and 1-'h grade 

English cla ses. Participant repr ented fiv horn g n u groups. The group included 

· · · I I e as ,.,el l a honors remedial ocational part1c1pants from regular cumcu um as , , , 

impro\'emenc, and pecial education curriculum I se • 
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Participants were given a needs assessment survey that was developed by the 

researcher from suggestions from students, teachers, counselors, and administrators 

(Brashears, 1985). The survey consisted of 87 statements that represented four areas of 

counseling: academic, career/vocational, social/personal, and guidance policies and 

procedures. Responses were offered on a Likert scale of one to four, ranging from strong 

need to no need accompanied by a yes or no response to whether the service was 

currently available. Participants were also given the opportunity to offer open-ended 

responses in an effort to solicit self-reported needs that were not listed in the survey 

statements. Outcomes were measured by tallying the number of responses for each 

statement and calculating percentages. Each statement was coded in accordance with one 

of the four areas of counseling to which it was related. Results of the study indicated that 

there appeared to be a need for counseling services in academic and career/vocational 

areas. The students did not indicate a high level of counseling needs in the areas of 

social/personal and policies and procedures. However, a need for counseling services in 

social/personal areas received the most comments in the open-ended response section, 

followed by a high level of responses related to the area of academics. Six of the 

comments most listed by student participants included a need for increased counselor 

accessibility and time to utilize guidance and counseling services. The study revealed 

that the students had counseling needs which they perceived as not being met 

(Brashears). 

Russo and Kassera ( J 989) conducted a study to assist school counselors in 

developing models for setting goals and assessing needs. Seven global areas of 



functioning were established for inclusion in the needs assessment from previous 

evaluations and from suggestions from counselors and administrators. They were: ( 1) 

Administrative Responsibilities; (2) Educational Counseling; (3) Personal-Social 

Counseling (4) Parent-Student Consultation; (5) Staff-Faculty Consultation; (6) 

Vocational-Career Development Counseling; and (7) Vocational-Career Planning 

Counseling. 

The study was conducted at a midwestem suburban high school that had an 

enrollment of approximately 2,000 students. Participants included 48 teachers and 548 

students from 10th
, 11 th

, and 12th grades. Student participants were divided by grade level 

and then divided into academic subgroups of Basic, Regular, and Enriched based on 

previous standardized testing. The subgroups within grades allowed comparisons to be 

made to determine if perceived counseling needs differed between the academic groups 

(Russo & Kassera, 1989). 
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The assessment instrument consisted of five questions for each of the seven areas 

of functioning. Participants selected and rated their responses from the choices of need 

for, need met, or no need (Russo & Kassera, 1989). The data analysis was performed by 

conducting repeated t-tests to determine the differences between responses of need for 

and need met. 

Results indicated that teachers and students similarly ranked the importance of 

goals areas. Educational Counseling was ranked highest, followed by Personal-Social 

Counseling, and then Vocational-Career Development Counseling (Russo & Kassera, 

1989). Teachers and students from each grade level also uniformly expressed agreement 



for a significant need in the area of Educational Counseling. Results also indicated that 

students from the Regular subgroup of 10th graders expressed significant needs in all 

seven goal areas, which were not expressed by the 11 th and 12th graders. 

Program assessments can be time-consuming and expensive. Schmidt (1995) 

discusses evaluating school counseling programs by using contracted external reviewers 

for time-efficiency, expertise, and objectivity. Two southeastern school systems in the 

same state, referred to as Alpha and Beta for the purpose of the study, were reviewed by 

external reviewers. The reviews were designed to gain information regarding counseling 

services, the perceptions about these services as indicated by students, parents, and 

teachers, and if these needs were being met. They also served to acknowledge the 

importance of services provided by a school guidance and counseling program. 

The Alpha school system was composed of two small cites located near 

metropolitan areas. The school system consisted of six elementary schools, two middle 

schools, and one high school with a population of approximately 7,000 students. The 

students enrolled in the Alpha school system were classified as predominately Euro­

American. There were approximately 20 counselors employed by the Alpha school 

system providing one counselor per approximate every 350 students (Schmidt, 1995). 

The Beta school system was located in a rural area and consisted of one 

elementary school, one middle school, and one school that served grades kindergarten 

through 12th grade. The school system was comprised of students who were 

predominately African-American. The African-American to Euro-American 

5 



student ratio was 6:4. Six counselors were employed by the Bet.a school system allowing 

one counselor for approximately every 450 students (Schmidt, 1995). 

6 

The review teams consisted of experienced counselors, counselor educators, and 

school system directors. The studies used several tools for assessment including on-site 

visits, interviews, and surveys. Superintendents, school principals, counselors, teachers, 

and central office staff members were interviewed by the review teams. Surveys were 

given to students, parents, and teachers. Questionnaires were administered to a sample of 

students from two school systems selected from grades 4 through 12. Parent surveys were 

given to approximately 500 parents who were selected by the school in the Alpha school 

system and who were randomly selected in the Beta school system. Teacher surveys were 

given to all teachers in the Alpha and Bet.a school systems (Schmidt, 1995). 

The results reflected that I 0% of students in the Alpha school system and 16% of 

students in the Beta school system participated in the surveys. Teacher survey 

questionnaires were completed and returned by 45% of teachers in the Alpha school 

system and 83% of teachers in the Beta school system. Parent surveys were completed 

and returned by 35% of parents in the Alpha school system and by 25% of parents in the 

Beta school system (Schmidt, 1995). 

A notable result of the studies indicated that the Alpha and Beta school systems 

did not have a comprehensive counseling program. A factor contributing to inconsistent 

services was identified as role confusion with a lack of job descriptions and program 

·d 1 · Th t d · 1 ·nd,·cated that the perception of counselors was that the gu1 e mes. e s u ,es a so 1 

l b · d. tr t d from their counseling duties by administrative and counse ors were emg 1s ac e 
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clerical duties. There was evidence that the counselors from both the Alpha and Beta 

school systems lack clearly defined descriptions of their expected roles. 

The Alpha school system ranked group sessions as one of the most important 

services, while the Beta school system rated college information, scholarships, and 

financial aid as the most important services to be provided by the counselors. The least 

important services consistently perceived by both school systems were testing, 

administrative, and clerical duties (Schmidt, 1995). The differences in perception 

reported by the participants from the two schools reinforce the idea that counseling 

programs should be designed to accommodate the specific needs of the students in that 

school. Results of the reviews were given to the school superintendents to review, to 

share with school personnel and the public, and to use the information from the study as 

an aid in formulating guidelines for improvement. 

Morrow ( 1995) cites a study of 400 public school teachers of grades Kindergarten 

through 12th grade in two counties of Southern California who volunteered to participate 

in a descriptive study. The two counties included 45 school districts. Special education 

teachers were not included as the study was to be representative of the general population 

of students. The teachers were surveyed at their schools to measure their perceptions of 

students' psychological needs and the counseling services available in their schools. 

Their responses were anonymous as personal information only included the number of 

years of their teaching experience, the grade level that they taught, and minimal 

demographic information. 



The instrument used in this study was the titled Teachers Estimate the 

Psychological Counseling Needs of Their Students (Morrow, 1995). The instrument was 

developed from discussions of pertinent issues with education graduate students. It 

contained open-ended questions and checklists. Participating teachers were elicited to 

express their observations and perceptions of the types of behavior problems presented 

by students, the differing grade levels of common behavior problems, and the frequency 

that these problems occur. Gender differences were also addressed in the survey. 
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The results indicated that overall , the students' psychological needs are 

increasing, yet they are not being met by the school system. Two to 20% of students were 

identified by 73% of the teachers as needing personal counseling for their psychological 

problems (Morrow, 1995). Males were perceived as having more psychological problems 

than females . 

Family dysfunction was the highest rated factor as an influence on students' 

psychological problems. This factor was followed by low self-esteem as the second rated 

factor. families Children from dysfunctional families were also perceived as having a 

high incidence of problems that need to be addressed through professional counseling. 

Conduct disorders were perceived as more common with elementary and middle school 

populations, whereas emotional problems were perceived as more prevalent with high 

school students. An overall conclusion was that there are not enough counselors to meet 

· · h 1 · 1 bl ms and personal counseling needs. students ' mcreasmg psyc o og1ca pro e 

A school district in Houston, Texas, evaluated their school counseling program 

· · · c: (Scruggs I 999) The evaluation process included a using participants from 1our groups , · 



random mplmg of taIT elementary tudents, econdary students, and parents. 

Part, ,pant included 746 staff members, 232 elementary students, 434 econdary 

tudent . an I 40 parents who responded to surveys and focus groups. Each participant 

completed a Likert scale survey designed to evaluate the school counseling program by 

re ponding to statements regarding the district 's counseling program. The survey also 

included demographic information and open-ended questions. 

A pilot study was administered using questions drafted by a committee of 

students, parents, teachers, counselors, administrators, and a consultant. Focus groups 

were conducted by randomly selected students and parents to evaluate the pilot findings 

and make recommendations. These groups represented each level of elementary, middle, 

and high school. An evaluation committee made recommendations to the school 

district 's board of trustees based on the results of the surveys and focus groups. 

The results of the study representing 1,552 respondents showed a significant 

response that they needed more counselor services, more group counseling sessions, and 

more counseling staff members. Results also indicated concern that counselors' time was 

often consumed in participating in non-counseling activities, such as scheduling and 

testing. While participants expressed an overall satisfaction with their counseling 

program, their concerns prompted the evaluation committee to make recommendations 

for a certified, full-time counselor in each elementary school, for counselors' 

·b·1· · · l d re counseling services with less non-counseling tasks, respons1 1 1t1es to me u e mo 

· d I ll seli·ng services and increased staff development on current improve career co ege coun , 

counsel ing topics (Scruggs, 1999). 



Lavoritano and Segal (1992) evaluated the efficacy of a school counseling 

program. The program studied was the Remedial Education and Diagnostic Services 

(READ) which is a state government-funded educational service legislated by 

Pennsylvania Act 89 (Lavoritano & Segal). This program offers services to students from 

kindergarten through high school providing services that include testing, counseling, and 

remedial education. 

Self-esteem was selected as the dependent variable used to determine program 

effectiveness by measuring client progress of referred and non-referred students. The 

study examined referred students who received counseling in comparison with non­

referred students. Pre- and posttest score differences measured self-reported adequacies 

of academics, social acceptance, physical appearance, athletics, behavior, and self-worth 

(Lavoritano & Segal, 1992 ). The pretest included 152 referred student participants from 

20 different schools in Southeastern Pennsylvania. Students were from grades 3 through 

7 and ranged from 8 to 13 years of age. The were referred b teachers and/or parents on 

the basis of academic difficulty or behavior problems. The final number of participants 

was 141 as 11 students left their schools before the posttests were conducted. The , 

nonreferred students were selected from four fourth-grade classrooms. 

The Self-Perception Profile for Children (SPPC) was the instrument used for the 

study as it was determined age-appropriate for the participants. It is comprised of three 

components that measure the child's self-reported competency and/or adequacy in 

· I d t ines which of these areas are most personal, academic, and social areas. t e errn 



important to the child and has a teacher rating scale of the child 's behavior (Lavoritano 

& Segal , 1992). The teacher rating scale was not used for the purpose of this study. 
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A chi-square analysis, a one-way analysis of variance (ANOVA), and a 

correlational analysis was used to analyze the data. The chi-square analysis indicated a 

statistical difference in the referred and nonreferred students. Referred students consisted 

of more males, more students of both genders from single-parent homes, and more 

students who have been retained or are underachievers (Lavoritano & Segal, 1992). The 

AN OVA indicated a significant difference in pretest scores of referred and nonreferred 

students. The referred students scored significantly lower in the six areas of academics, 

social acceptance, athletic competence, physical appearance, behavioral conduct, and 

self-worth. The t test indicated that referred students who received counseling scored 

higher in their self-perceptions of these six areas. The correlational analysis did not 

render significant results between self-perception of competency and the number of 

counseling sessions received by the students. 

Lavoritano & Segal ( 1992) indicated that there is a difference in referred and 

nonreferred students. Referred students may possess similar characteristics such as 

gender, socioeconomic factors, and behavioral issues. The study also reaffinns the 

h I l r as an effective tool of support and purpose and usefulness of the sc oo counse o · 

intervention. 

Jeffery and Hache ( I 995) used the Delphi strategy to collect infonnation from 

. ·ty embers regarding students ' career-
rural youth, parents, and mforrned commum m 

. · defined by Jeffery and Hache as a 
related counseling needs. The Delphi strategy is 
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technique used to collect data. It is a forecasting technique that is beneficial in obtaining 

expert opinions, detennining group opinion, and gathering information from diverse 

settings. The Delphi technique was the method of choice for this study considering the 

unique characteristics of the rural population. These characteristics included 

homogeneous populations and inconsistency in levels of literacy and knowledge about 

issues. A bottom-up strategy was used that relied on information from youth and parents 

instead of experts. 

Two groups were selected from three communities whose populations were each 

less than 1,500 people. One group included rural youth, parents, and knowledgeable 

community members who were labeled as owners of the situation. The second group was 

labeled the wise group and owners of the target situation. They consisted of 

professionals, such as counselors, health professionals, school administrators, business 

professionals, and community leaders. 

Data were collected using focus group interviews and direct-to-text data 

recording. Themes, issues, and potential solutions were recorded at 11 community 

meetings. These units of data were clustered by similarity and coded to develop a list of 

themes, or perceived needs, of the rural communities. The results identified more than 80 

·fi I f elated counseling needs Final themes identified to be addressed spec1 1c ayers o career-r · 

were career-related needs of rural youth and rural parents, secondary school program 

· · d d t. l needs and community-based needs for needs, postsecondary trammg an e uca 10na , 

career information and support services. 
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Carter and Spera ( 1992) conducted a study to assess the personal-social-career 

development counseling needs of students in a rural, multicultural school in Louisiana. 

The needs assessment served to justify the need for a school counselor and to establish a 

foundation for a counseling program to accommodate the community's unique needs. It 

also surveyed the perceived needs of parents and school staff members. A survey was 

given to approximately 1,060 participants. This included an entire population of 

approximately 600 students at an elementary school ranging from 5 to 16 years or age, 

approximately 400 parents, and approximately 60 school staff members in the 

community. The diverse population who participated in the study consisted of African­

Americans, Caucasians, Hispanics, and a mixed race population. Seven different surveys 

were used to accommodate the differing age groups and the adult participants. A total of 

72% of the surveys were returned and tabulated. The greatest return was from the 

students which was 81 %, a 75% return from the staff, and a 55% return from the parents. 

Survey items were identified by ranking the highest percentages of responses in 

categories of self-understanding, decision-making, interpersonal relations, and 

educational and vocational development. The results indicated that early elementary 

students' responses ranked highest with feelings of sadness about coming to school. 

Grades 3-8 ranked highest at 63% with becoming easily angered and 63% with difficulty 

· h · h I k Parents' responses indicated that 64% felt that their concentratmg on t eir sc oo wor . 

. S ff es indicated with an 80% response children get their feelings hurt easily. ta respons 

that students need to improve their study and test-taking skills. 



An as es ment of needs is crit · I · bl • h. . . . ica m esta 1s mg and mamtammg an effective 

counseling program (Carter & Spera 1992) This stud ffi t· · ·d ·fy · , • y was e ec 1ve m I ent1 mg 

specific needs for a diverse population of students. While Carter and Spera's study 

focused on a rural , low-income, multicultural population, their technique may be 

effective in comparable situations. 

West and Kayser (1991) indicate that the number of students who need 

counseling services outweigh the number of students who actually receive counseling 

services. They conducted a study to measure the effect of students ' perceptions about 

counseling on their willingness to acquire counseling services by self-referral. 

Participants were 235 high school seniors from two east central Illinois school districts. 
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A survey was constructed based on a pilot study conducted by Saltmarsh in 1967 

(West & Kayser, 1991 ). The Student Perceptions Survey consisted of 50 items expressing 

reasons for requesting counseling services. The four response selections ranged from 

strong to weak reasons to does not apply. Statements in the instrument were designed to 

reflect internal reasons that lie with the students and external reasons that were perceived 

to lie with the counselor. The surveys were computer scored and items were ranked by 

the percentage of responses and analyzed. Results indicated that the items that received 

the highest percentages of responses included statements regarding discussing personal 

issues with a stranger, confidentiality, embarrassment, lack of time, and unavailability of 

the counselor. Item responses reflected that the internal and external factors were 

distributed evenly. West and Kayser suggest that students who are apprehensive about 



15 

solici ting counseling services may be unaware of the db fi h 1· process an ene its t at counse mg 

has to off er. 

A student needs assessment is a valuable tool in identifying and addressing 

students' needs. There are numerous methods for assessing student needs and evaluating 

guidance and counseling programs. Directly surveying students, the recipients of 

counseling services, is one of the most effective methods of evaluating a counseling 

program (Scruggs, 1999). The surveys can be in the form of checklists, questionnaires, or 

interviews. 

Collison (1982) explored the development of needs assessment procedures for an 

effective and responsive school guidance and counseling program. A valid needs 

assessment tool is critical in producing a valid profile of assessed needs. The assessment 

procedure should begin by specifically identifying what is being assessed and who will 

be the beneficiary of the results. The focus of a student needs assessment should be on 

the expressed needs of the students and not on the needs of the educational institution. 

An assessment of self-reported needs was conducted by meeting with 29 senior 

high school students during their social science class (Collison, 1982). There were five 

scheduled meetings with discussion of issues of concern to the students. These 

· · · f hr · f oncem tirom each student. Collison d1scuss10ns generated a hst o t ee issues o c 

b. d h d deri·ved a list of 33 total issues for discussion. Students com me t ese responses an 

· · · d to be a problem for them and which were asked to identify which issues were perceive 

issues were perceived to be a problem for other students. 
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The results indicated that male participants were concerned with issues of how to 

choose a career, the future and stress Female parti·c1·pant d · h h , · s were conceme wit t e 

future, depression, self-esteem, and decisions about life styles. Collison's study (1982) 

illustrates a method for actively including students in the needs assessment process. This 

is beneficial in the design of a school guidance and counseling program to meet the 

specific needs identified by the students. 

While the method of assessing students' needs may vary, the interest and 

participation of the students is vital. Collison ( 1982) indicated that this type of 

assessment was effective as the students perceived it to be unobtrusive and the students 

felt that they had a vested interest in the results as the assessment pertained to students' 

issues. 

Lewis (1983) describes several methods and evaluation strategies for evaluating 

school guidance and counseling programs. While all counseling tasks cannot be 

measured, it is important to evaluate guidance and counseling programs. An evaluation 

serves to monitor counselors' accountability to the student, make impro ements in their 

programs and services, and to justify the need for school counseling programs. 

Problematic issues associated with guidance and counseling program evaluations 

are: the fear of rendering negative results, inexperience in conducting evaluations, 

· · · · b d d t·me constraints (Lewis 1983). Solutions selecting specific cntena to e measure , an 1 , 

· · · 1 d l t"ng and ranking measurable criteria to an effective program evaluation me u es se ec 1 · 

that covers the diverse needs of students and is appropriate for the specific population 

involved in the guidance and counseling program. 
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Lewis ( 1983) states that there are several methods and measuring devices 

available to evaluate guidance and counseling. The instrument selected should be 

appropriate for the audience and purpose of the evaluation. The data collected can be 

quantitative or qualitative. There is not a standardized survey used across the board to 

assess students ' counseling needs. The instrument used for the purpose of this study will 

be a satisfaction survey. A satisfaction survey uses a questionnaire that measures 

outcomes by offering statements that are rated by the participant on a Likert-type scale. 

The role of the school counselor has changed with the times. The Tennessee State 

Department of Education (1976) reported that an ambiguous definition of the role of 

school counselors has led to unclear expectations of counselors in Tennessee. A recent 

mandate by the Southern Association for Schools and Colleges requires that all 

elementary schools that are members of the association employ counselors (Carter & 

Spera, 1992). Rye and Sparks (1990) state that counselors originally focused primarily on 

career guidance and perfonning administrative duties which did not allow them the time 

to develop a comprehensive counseling program needed by today s students. A 

comprehensive program would include areas of academic, career, and personal/social 

counseling which should be included in a needs assessment (Rye & Sparks; Sears). 

Sears (1993) states that school counselors' roles and responsibilities will continue 

to change as they become more involved in the lives of students. School counselors will 

• t' g drugs pregnancy, and suicide. offer support and intervent10n workshops on paren m , , 

_ . 1. d assistance in selecting educational and training 
They will proVJde career counse mg an 

. · ng global economy (Staley & Carey, 
goals to meet the challenges and compete m a groWl 
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1997). Their roles should be well-defined within the scope of counseling needs, and they 

should not serve as administrators, substitute teachers, disciplinarians, and clerks (Sears; 

Keys & Bemak, 1997). Lockhart & Keys (1998) state that school counselors are 

sometimes the only contact families have with a mental health professional. 

A goal of student needs assessments is to provide valuable infonnation to diverse 

groups. Assessment results can be used by the administrators, community members, 

parents, and students for evaluation, planning, developing priorities, and/or change of 

counseling programs. Policymakers can refer to assessments in their fonnulation of 

policies and distribution of resources. Teachers and administrators can use assessments 

to monitor student progress and to evaluate the strengths, weaknesses, and effectiveness 

of their programs. Assessments are used to evaluate students ' needs, to monitor the 

progress of the counseling program, and to assist students in making infonned personal, 

educational, and career decisions. 

Some studies (Brashears, 1985; Morrow, 1995; Scruggs, 1999) indicate that 

students may have growing counseling needs that are not being identified in the school 

counseling curriculum. Other studies (Keys & Bemak, l 997; Rye & Sparks, 1990; Sears, 

1993; The Tennessee State Department of Education, 1976) indicate that the role of the 

school counselor is sometimes ambiguous (Schmidt, 1995). A factor may be that 

administration and staff are unaware of the needs of the students and have not set clear 

. h. ·d ·t ·s important that continuing, up-to-
goals for the counseling staff With t 1s ev1 ence, 1 1 

d ·de administrators and counselors with 
date research on this topic be conducte to provi 

. d ling needs of students. infonnation on the current concerns an counse 



This study will expand on previous research of the counseling needs of high 

school students. Brashears' ( 1985) finding is significant in that students expressed a 

need for counseling services which were not currently available to them. Counseling 

needs of students may vary in different counseling settings, regions, and school systems 

and require counseling programs and services that are designed to meet their unique 

needs (Carter & Spera, 1992; Lewis, 1983). While Brashears sample was composed of 

students of Cheatham County (Tennessee) High School, this stud will examine the 

counseling needs of students of Houston County (Tenne s e) High chool. 

Needs expressed by the students should be the major objecti of a coun eling 

program and central to its design (Collison, 1982). Marino ( 1996) recommends that 

students ' counseling needs be assessed e ery three ears. Th refo('I it i important to 
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detennine the counseling needs of tudent of Houston un Hi h no 

evidence that a formal needs assessment has er been ndu ted. 

For the purpose of this tud , oun ling n d ,,~II id ntifi and mpar d 

by grade level. This study i imilar to a tud ndu ted b a it 

surveys the needs of rural high school tudents. It i al imilar t a tud nducted b 

d ed the per ei d coun ling n d of Russo and Kassera ( 1989) that a e ed an compar 

students by academic level in the area of Educational ial 

elopment oun eling. It i hypoth ized that this Counseling, and Vocational-Career D 

be arying coun eling need identified b tudent of study will indicate that there ma 

different grade levels. 



CHAPTER II 

METHODS 

Participants 

Participants were students recruited on a voluntary basis from all homeroom 

classes at Houston County High School. Students from the Comprehensive Development 

Classroom (CDC) were not included. This provided a pool of approximately 400 students 

and allowed each student an equal opportunity of being selected to volunteer. A total of 

49 students participated in this study, which included 23 Freshmen, 13 Sophomores, 9 

Juniors, and 3 Seniors, and one participant whose survey was excluded because the 

student failed to identify his/her grade level. This resulted in 48 surveys used for data 

analysis. Participants included 36 females and 12 males. Forty Caucasians, 2 African­

Americans, and 6 participants identified as Other were used in this study. 

The researcher gave informed consent forms to teachers of all homeroom classes 

to distribute to all interested student volunteers to be signed by their parent/guardian. 

Students who returned permission forms signed b their paren guardian were given an 

assent form at the site and time of the study and were allowed to participate. 

Instruments 

The American College Testing (ACT) Student Needs Assessment Questionnaire 

( I 989) was used in this study to evaluate students' counseling needs.(Appendix A). This 

h 1. · e "' educational expert consultation, questionnaire was developed throug 1terature revi ' , 

. .1 ctm· · tr t"ons The instrument offers obvious 
previous ACT research studies, and p1 ot a mis a 1 · 

. c. th purpose of this study (The ACT 
face and content validity in regard to its use 1or e 
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Evaluation/Survey Service 1996) Th · · , · e items presented m the questionnaire are easy to 

read and the statements pertain directly to high school students. The content 

of the statements address career, educational, and personal needs which are the focus of 

the study. 

The questionnaire consists of five sections: Section I_ Background Information, 

Section II - Life Goals, and Section III - Individual Growth, Development, and Planning, 

Section IV - Additional Questions, and Section V - Comments and Suggestions. The 

questionnaire consists of 90 statements. Section I, Background Information, collects 

demographic information which will not require participants to furnish any identifying 

information such as their names, social security numbers, or dates of birth. Section II, 

Life Goals, consists of 18 statements to assess participants' personal goals on a Likert 

scale of four responses ranging from No Importance, Little Importance, Average 

Importance, to Great Importance. At the end of Section II, the participant is asked to list 

three most important life goals. Section III, Individual Growth, Development, and 

Planning consists of 72 statements divided into three categories: (1) Career, (2) 

Educational, and (3) Personal needs. These are three areas of student development as 

stated in The National Standards for School Counseling Programs (American School 

Counselor Association, 1997; Mariani, 1998), Academic Development, Career 

Development, and Personal/Social Development. This section is designed to measure the 

degrees of help needed in these areas on a Likert scale of five responses ranging from 

. 1 (h 1 ) Mid. m Amount (help) to Much More 
Not Important, No Further (help), Lift e e P , e iu ' 

. h hr in which he/she most wants 
(help). The participant is asked to hst t et ee areas 
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addi tional help following the career area educat" I d 
, t0na area, an personal area. Section IV, 

Additional Questions, allows for responses for add'f l · 1 1ona questions created by the 

researcher. Section V, Comments and Suggestions, provides an opportunity for the 

participants to list additional needs not reflected on the surve Th t · y. ese wo sections were 

not used to collect data for this study. 

Procedures 

Written permission for this research was obtained from the superintendent of the 

Houston County Board of Education and from the principal of Houston County High 

School. The researcher gave infonned consent fonns to teachers of all homeroom classes 

to distribute to all interested student volunteers to be signed by their parent/guardian. 

The research was conducted at Houston County High School during the 

homeroom activity period in the school cafeteria. Students who returned pennission 

fonns signed by their parent/guardian were given an assent fonn at the site and time of 

the study. The assent fonn provided infonnation about the study. Students were asked to 

read and sign it if they wanted to participate. Students who did not wish to participate or 

who did not have parental pennission were allowed to remain in their classroom with the 

teacher during the study. 

Verbal instructions were provided for students with the two (2) signed fonns. 

· · · d N d A sment Questionnaire and a No. 2 pencil. Part1c1pants were given the Stu ent ee s sses 

· · · · I security numbers or dates of birth They were mstructed not to wnte their names, soc1a , 

on the background infonnation page. They were reassured that their responses were 

. . . d d th t they were not obligated to participate and 
anonymous. Part1c1pants were remm e a 
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could withdraw from participation at any time without penalty. There was opportunity 

allowed for any questions or comments. The survey took approximately 25 minutes to 

complete. Upon completion, participants received a candy bar and were thanked for their 

time and participation and for their contribution to research. 



CHAPTER III 

RESULTS 

A total of 48 participant responses were used for data analysis in this study. A 

summary of gender and grade distribution infonnation is presented in Table 3-1. 

Participants included 23 Freshmen 13 Sophomores 9 Jun1·0 d 3 s · h , , rs, an emors t at 

consisted of 36 females and 12 males. There were 40 Caucasians, 2 African Americans, 

and 6 participants identified as Other. For the purpose of this study, Section III was 

examined which surveys Career, Educational, and Personal needs. An analysis of 

variance (ANOVA) using an alpha level of.05 was the method of analysis used to 

compare mean differences and test for any statistical significance using the .E 

distribution. 

An ANOVA was conducted using a mean value of each individual 's response for 

the items of each dimension of the dependent variables. The method for calculating the 

mean value included assigning each possible response a numerical value: Not Important 

= 1; No Further (help) = 2; Little (help)= 3; Medium Amount (help)= 4; and Much 

More (help)= 5. Response values in each category of Career, Educational, and Personal 

were totaled and divided by the number of responses. A mean score for the 15 Career 

responses, the 21 Educational responses, and the 36 Personal responses was calculated 

for each individual participant using this method. The independent categorical variable 

was the four grade levels: Freshman, Sophomore, Junior, and Senior. 

The results indicated that there was no significant difference in self-reported 

I · c Educational and Personal areas. counseling needs among the four grade !eve s m areer, ' 
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Statistical results are presented in Table 3-2. A one-way ANOVA was conducted to test 

Career responses. The results indicated that there was no significant difference among 

the four grade levels, E (3 , 44) = .21 , 12 > .05. Educational responses were tested using a 

one-way ANOV A. No significant differences among the four grade le els\ ere indicated 

by the results, E (3, 44) = .40, 12 > .05 . A one-\ a A OVA was conducted to test for 

significant differences in Personal responses. The re ults re aled that th re \ no 

significant differences among the four grade le el . E 3 4 =. 2 Q > .0 . 

The mean and tandard de iati n ~ r a h 

expressed a moderate need for h Ip in 

ranked th t! highe t wi th a mean re f 

participants with am an 

score of " .85 (_l_ = 71) and Juni r 

Educational dirnen. i n indi at d that 

3.90 (- D = . 70) ~ 11 wed by ph m re ni 

83), Freshman participant with am n 

wi th amcan scoreof" .. -(_Q = .7- . ThcP> 

means scores with eni r pani ipan h "10 

ophomore participant a mean 

ti 

nal 

mean 

D 

indi t d that pani ipant 

ed n a 

n1 r 

m n 

= 

th I \\C t 

re 

am n 

core of 3.35 (_Q = .97), and Juni r part, 1 mean ). 

- h d pr t!ntedinTable"-"' . summary ot t e e ata are 



Table 3-1 . 

Gender and Grade Distribution 

Gender (N = 48) 

Grade Level Male 

freshman 10 

Sophomore 2 

Junior 0 

Senior 0 

Female 

13 

11 

9 

3 

26 
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Table 3-2. 

Analysis of Variance for Freshman, Sophomore, Junior and Senior High School Groups 

Variables 

Career 

Educational 

Personal 

E 

0.206 

0.395 

0.819 

0.891 

0.757 

0.490 
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Table 3-3. 

Mean and Standard Deviation for Each Scale 

Variables 

Grade Level Career Educational Personal 

Freshman 
M 3.846 3.606 3.345 

SD 0.706 0.681 0.972 

Sophomore 
M 3.959 3.787 3.467 

SD 0.737 0.830 0.877 

Junior 
M 3.712 3.5 I 8 2.932 

SD 0.783 0.720 0.978 

Senior 3.731 
M 3.911 3.904 

SD 0.849 0.702 0.719 



CHAPTERIV 

DISCUSSION 

The results of this study did not indicate a statistically significant difference in 

self-reported counseling needs among high school students compared by grade levels. 

The instrument used for the purpose of this study, the Student Needs Assessment 

Questionnaire, was appropriate as it elicited responses regarding students career, 

educational, and personal interests, desires, and needs. The statements were also 

appropriate as they were straight-forward and easi l read. 

While there was not a statistical! significant difference inn ds b grade le el 

students from all grade levels did express a percei ed need for a mod rate amount of 

help in Career, Educational , and Personal categorie . Th r ma be eral po ible 

explanations for the lack of stati ti cal significanc in th r ul of thi 

explanation could be the mall ample iz with r lati 1. fi , olunt from upper-

level classes such as Juniors and eniors. Thi mall sampl iz ma ha fli ted th 

reli ability of the results. The ampl iz di mi ni h d " ·th h in re m grad 

which may indicate the lack of per ei d ne db th upper-I el tud n 

Suggestions for increasing th ample ize f hi h tud nt pani ipant 

include a approach that pro ide more di r t nta t with par n of th pot ntial 

d b d · form parents of th imponan of the 
volunteers. Telephone contact coul u e to in · 

h · e thei r parental con ent for 
students' participation and to encourage t em to gt 

b . consuming it would increase the chances 
panicipation. While this method ma e ume-

- . . . ion It would be advantageou if the 
of more volunteers and rece1V1ng parental permiss · 
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re earcher were also a counselor at the school where th t d · b · · 
e s u y 1s emg conducted as this 

would allow unlimited access to students and parents. 

This study indicated a lack of male participation as there were no Junior or Senior 

male participants and few Sophomore male participants. Previous research has indicated 

that males were perceived as having more psychological problems than females 

(Morrow, l 995). Studies also have indicated that students referred for counseling 

services consisted of more males than females (Lavoritano & Segal, 1992). A possible 

explanation for the lack of male participation may be that while males may experience 

more problems and are referred for counseling services more often than females, they 

may not feel comfortable independently seeking these services. While the results of 

Collison 's study (1982) indicated that senior high school male participants were 

concerned with issues of how to choose a career, the future, and stress, a possible 

approach to increase male participation could include activities that focus on such topics 

of interest. Males may be more likely to participate in projects that are not labeled or 

identified as counseling services. Male participation in counseling programs may be 

encouraged by including successful male figures, such as athletes and business leaders 

who can serve as positive role models. 

Another possible explanation for why the students did not express differences in 

1 1 · services may be because these needs in career, educational, and persona counse mg 

. · tely Houston County High needs either do not exist or they are bemg met appropna · 

. d h h I counselor's open-door policy School has a relatively small population an t e sc 00 
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promotes access to assistance. These factors may provide opportunity for the school 

counselor and faculty to identify and provide adequate attention to the students' needs. 

Counseling services are for the benefit and utilization of the students. They are 

most effective when they are structured to address the needs of the students. It is 

important that students feel that they are part of the decision-making processes that affect 

their lives. While students who participated in this study did not indicate a significant 

need for counseling services, it was important that the students were offered the 

opportuni ty to express their needs honestly and anonymously. Some students \1/T"Ote 

additional comments on the questionnaires expressing that they enjoyed the survey and 

thought it was a good idea to see how everyone is doing. 

Future research could be conducted to monitor and identify the counseling needs 

of students. A detailed exploration of questionnaire statements may also pro ide further 

explanations for the exact needs of students. Techniques to increase male student 

parti cipation would assist in providing results that more equal! represent the needs of 

. h ~ hers anempt measures that wi ll both genders. It 1s also suggested t at 1uture researc 

ensure an adequate sample size to render reliable results. 
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STUDENT NEEDS ASSESSMENT QUESTIONNAIRE 
D IREC TI ON S: P le;ise use a soil (No. 1 or 2) Iced pencil 10 d.i rke n !he ova l indic;it ,ng you r 
respon se 10 cJch it em: DO NO T use any olhc r type of pen o r penci l . If y o u w;i nt 10 change a 
respon se, c r.J sc your f ir s t m.1 rk c omrtctely and ;hen Car k e n l hc co rr ec l o val . 

Th e in form atio n you su prly o n !h is questionn aire w ill be h eld in con fidence. If an y ques tion 
reques ~s in fo rmati o n you d o no t w an t to provid e. fee l fr ee to leave th e answer blank . 

SECTION I-BACKGROUND INFORMATION 

Oegi n by pr inti n g !he in fo rm c1 tion req ,icstc c1 o n the lin es in bloc k A. T he n, in items 0 a nd C , 
w r i te l hc , eq u es l cd numbe rs in !he large boxes al !he l o p an d darken !he c o rr cspo n c ing 

ov.11 und~r each box. Answer th e rem a in i n g q u estion (0-0) by d a rke n in g !he o va l 
m3tch i ng the one, m os t appropriate answer fo r eac h q u est ion. 
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0 0:r- e • , ,-, !::~ s:r. -: ,a · ::1-,9•:i~e~ 

' • ' 
" 

► "O 
"O 
(1) 
::i 

9-: 
X 

► 

l.,J 

-.J 



f SEC T ION I I-LIFE GOA LS ,· SE CTIO N Il l-I N DI V ID UAL GROWTH, 

"' 

> 

Ei g htec-., life tJO.:?l s .11C' li ~lrd in P ~ tl I\ ~~._: ru w. fo r ei'!.ch 902. I , d~rkcn 1r.e ov2 / !h o t 
indica: f-s h o w irnpc, r r.1n1 ti is 10 -,.o u :o accom;:, l ish t h ?. I go?. I. In Perl 8, \\.·ri~a the 
n umber o f lh e three g c .1/s in Par! A 11 ~cd a,e o f grcates l importanc e lo ~,cu. 

Th is go:11 is . 

r o f NO I MPORTANCE 10 me. 

o f LITTLE IMPORTAN CE 10 me 

I I o f AVERAGE IMPORTANCE 10 me. t t f o f GRE A T IMPORTANCE :o me. 

0 

0 

0 

0 

0 ,_ 
a: 

0 

0 

0 

0 

0 0 0 0 being the one to surcrvise and/or lead o lhers 

0 0 0 0 s:ayi n g rhysic:ally lit 

0 0 0 0 wo rk ing wi:h ar.d/or h tlping people 

--
0 0 0 0 con1i nuing my er1ucat io n throughout my life 

--
I) 0 0 0 bei n g inc!ept>nCent ""d se lf-rel iant 

0 0 0 0 ma~i ng :1 lo ! o f money 

0 0 0 (i) cr~iit!ng o r '?crfor_m i ':'g artis l ic or literary wo rk (writ in9. 
p;i;,n t,nl) . o1ctmg, singing, etc .) I 

0 0 0 (D be ing act ive in my c o mmunity (civic , p o litical, or other 
g , o,,ps/programs ) --

0 Q O 0 ~orking w ,1h m y mind to explore, crea1 e, and/or u se 
1dc,,1s 

( 

0 o o G t ,?.,cli ng ;,ind ~eeing new places 

-
0 0 0 ! 0 bc-1:-HJ ,.ecogni1ed 2s an c•pen or one of 1he bcs l a1 

\.:...:) somct h ,ng I do 

0 0 0 I Q h.Jving my ow~ !am ity (gelli ng married , having a lo ng-
\:.J 11: rm 1el,11 ion sh,p, and/or hBving children} --

0 0 0 I r;~ wcddng w, 1h I acts. numbers. and/or other d ata (suc h 11s , 
'-.J rC'COrd s . hies. ("1C .) --

o. 0 0 I '10 havin9 l ime fo r recr('."l h On, rc1a .. a1ion , and leisure acliv-
\..:.:.) ll •(" S --

0 0 0 \ (0 pr .\c1ic ing my re-ti g ious/spi r i lual beliefs 

0 0 Q O \ 0 h<>:;,ing to pre- serve and improve the environment 

0 0 0 I 0 h ,1 \' ing a s!eaCy. secure job I can always count on 
--
0 0 0 Q working w 11h 1h,n~ s such as m ac hine s. instruments, 

'-J tools. ;,ind/or IC"Chno109ica1 eq u ipment 

.;,f 
Fro m 1:o?ms 1-lB above. !<' lc c l the 3 
Ille goal , th3t are MOST IMPORTANT 
lo you . \'✓ ril e 1he item numbers ot 
those lhree in the circles to the righl. 000 

• . ' • 

' 
' 

'-'?: ~~ 

0 0 I • • I I 
I 

I 
I 

I • I I I I I 
0 0 

I I I I I I I I I f I I 

D EV E LO PMEN T , AN D PLANN ING 

The three CJtegor ies (Caree r, EcLlcational. and Persona l) in th is seclion cont ai n 
Cevelopment. planning, and growth item s with which you m2y wan t some help. 
Eac h Category is divided into two part s. In Part A, d ark,rn the one ova l that m atches 
you r fe el ing s about the item. In Part E3, write the numbers o f the three items in Pa rt A 
with which y~~ _most wan t help. 

I"" "'" " •o, ""0''""' o, ooes •o, me, ,., •• 
I want NO FUllTHER help with :his 11em 

I want a LITTLE more help wrlh this ,lem r r r w,o,. MeO,OM •MOO"' o, ,aoo0 '°'O w"O ,-., "'" 
f 'f T I want MUCH MORE he lp with 1h15 ,!em 

,. ' 

I ,·•. 

/ 0 0 0 0 0 0 iCen1ifying careers or jobs that fit my skills. I · · • 

abilities. and in :e res ts 

0 0 0 0 0 0 exploring a number of diHerenl careers that 
mighl be of inte-resl to me I ,., 

0 0 0 0 0 Ci) lea rning how a~d where to find good infor-
malion about di!ferent ca reers __ __J .~:

7
~_ "'f----- +------ - --i-=--------------------1 

0 0 0 0 0 0 idcntif)'.ing 1t-,c specific types of job s in my 
career in te rest areas 

! -f1n--;:;--t-;:;--~-~~~~~~~~~~~~~~==-===~=~ 
~1oot~-;;-~~~~~~~:.J 
crr;--;-~---;::;----;:-+¾-=~~-====:J 
i~~-;:;-~~~~~~~==.:J 

0 0 0 0 0 (s) meeling and la lking with peop:e who have jotis 
or careers of interest lo me 

0 0 I 0 0 0 I ( 6) ~~~~~~i~~~;~e how different careers could af-

0 0 I 0 0 0 I ( 7 ) ~~~~~~~i~fafi;~ers lhat will not conflict wilh my 

0 0 I 0 0 0 j ( B) ~e
3
ar~:i;~r:~~~lr lj:~~u~t~~,~~~~~i ~; workers in 

-.; I c 
~ I I I -.._.., · ·-···- . - ,--· _ I 

0 0 I 0 0 0 I ( 9 J ~e::~!~?rvm,~rrei~~oe
0~! ~~~e~r~i~;i~1~~e~1~i~i~n 

0 0 0 0 0 ~ ~~~~•no some prac11cal or Qeneral work experi-

~~j=b~t=tl-~~:=:::=:~::::~ ~d--=-

0 0 0 0 0 ~ o b l3ining parHim~ or summer work while I'm 
-. till in high school 

0 0 I 0 0 0 J Q,:,) ! inding out how and where to s ta r t looking lor a 
JO O 

0 0 0 0 0 @ learning how to apply for a job 

0 0 0 0 0 0"..v le3r.ning _ho~ 10 '?repare for and what lo d o 
during a JOb 1n1erv1ew ,-, .. 

"I I / J '--' •vc•" T _.,<., I 0 0 0 0 0 (,°s') :~",_~i1~.? _!:~~ .... wr!~~ i~t~~g~f
5
jg~~

0
7'i ll be availab le 

0 ,_ 
a: 
< .,_ 

......._ 

Fr o m items 1-15 above . selec t the :J 
car~er areas wi th which you M O ST 
\YANT A DDITIONAL HEL P. W ri1e the 
i1em numbers ol tho se three in the c i rcles 
to the right. 000 
0 • • ft I i, II 

1

:-· 
,j}: l;J 

00 
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• • 0 

SECTION Ill (Continued) 
~---------- ------------, ~---'------------'-------------, 

,,,,,,, 
I 

T his 11 c m •S NOT 11.,r o nTANT o r DO ES tJ O T APPLY lo me 

I w;1nl NO FURTH E R help wit h t' 1 s ,i c, ., 

I wJn l ii LITTLE ,n o rc h elp w!lh lf'l ,s 1' e m r I 1, wont a M EDIUM AMOUNT o l ad do~ help w, 1h th<> ,te rn 

T T y TI w.:in1 MU C H ,.,ORE he lp w, lh 1h , s 11 e m 

o o I o o 0 G b e tt e r undcrsland ing wha t I read 

o o I o o o 10 inc rc:i~ in9 my read ing spee-d 

0 0 I O O O 1G improvin tJ my wrihn') sk i lls 

0 0 I O O O 1G i rn r , o vintJ my milthemalic .JI sl(ill s 

0 0 I O O O 1G c1c vc lop1n i) pror,cicn cy in ;, fo re ig n lanau.igc 

"' n o o I o o o I@ dcvelo p,n9 my ab ility to spe .Jlt In Iro n! ol o thers 

i 0 0 I O O O 1G hell e r u ne't r1 1and1 ng compu 1ers 

~o o o o o@ ,ml"rov,nl) my stu~y sk ,11 \ llnd \tudy h :, b i ts 

~o o o o 0 (0 
Q. 

~-:heduhn') 11 me 10 d o my homework 

~ Q Q Q Q Q 9 h cll c- r u ndrr ~1a nd1 ng my scor~ s on achi evemen t I 
C ~ and ,lbll1 l y ICIII 

io o o o o @ lmprov,n9 my le s l•t•~ ing slulls a:,d st r .i1r-gics 

0 o o I o o o I@ ,rleet•no h• Oh lC h ool COUrH s lhal ltl rny p l.l ns 
1' nd QOAI , 

~o o o o o@ Q<"1 1P''1(.) mo re- hel p ovt\l C:t ol clau h o m my 
1c., chr-r s 

~ Q Q Q Q Q ~ or111no "'°'• n~lp l,om my ccx mu~to , :anolo r 
~ \.:.:_) ndv1:.01 

! 0 0 Q Q O 0 btcom,n~ mor e involvf'd ,n , chool acHYllit s ... 
~ Q O Q Q Q (:,0 1C-"" '"9 ._..,u1 h•'Jh , c nool cou, ,01 :., a requtrrd 
n. J t o, 10b , Of 1n1crt, \I 10 me 

Q Q Q Q Q t;i' l#'Jrnino m o,e, •t>Out my • 0uc a 1,ono11 ophon s 1r1 u r 
~ " 'O "" )ChOOI I\O • l t,C h . colle9e m ,11 1.a ,y. Pl .: I 

\ 0 I ,-:;,"\ choo,,no lht 1yo~ o t t'duca 11onal o r 1,a ,n lno I O O O O '2_y o•oc ,,,m ' "·" wdl l•c •'9hl lo, ......... hll)h lChO<>I 

0 0 \ 0 0 0 I (0 11· ''"•"IJ l\:>0u l 1t"c;; uutmen11 to , •nd hOw 10 aprty 
'J~ h.> HhOQ' S I l'"'HOP',1 :u :tr,d l f : tr h•Q h lChOOI 

a, 

i 
.....___ 

Q Q \ Q Q Q \ t;;\ 1,-.,,,,,ng abo u t lho IYP«' I and 1, ov , c e, o l l in :1 nc,a 1 
-~--Z'l•d to , rny tdvca11on o , ''"'"'"<» :)lie, h t(J h IChOOI 

Q O Q O O / Jo\ 1c 11n,n9 " O""' 10 .>pply to , h n •nc1 :>I 1 1d ro, my 
\.::::,J e ouc :ii: ,on or 1,,,n,n9 ,111, hi'Jh , ch<>OI 

from it e m, t G-JO nbovc . i r lt:C I tht l 
t-ducall o n a l arr;,, w ith w h,c h yov MOS T 
WANT AO Olll O rlAL H EL P . \"/r,•c lh(' 
,:~m n 11n,bc,, 0 1 11,o ~c 1h 1ve " ' 1n ..,~ C•r :- lf'\ 
10 lh~ 11th ! 000 

/ 

I want a LITTLE mor e help with lht'i 1t,,;: m r
Tt'u s item 15 NOT IMPORTANT or DOES NOT APPLY 10 me 

I want NO FUnTHER hc-'p w it h th•'i 11cm 

r r J' want a P.1EOIUM AMOUNT cf added help w11h this item 

t ., I w~nl MUCH MORE h-?lp w1lh thrs t1em 

o o I o o 0 J 0 budge::ng and spend ing money more wi~cly 

o o I o o 0 I @ learning how ro bel:cr manage my time 

o o I o o 0 / G improving my decision-making skills 

o o I o o O I .e setting goals and making plans to achievC" them 

o o Io o o 1(0 being more seU- r~ lia nt {doing things ror mys elf ) 

0 0 0 0 0 @ le arn;n9 how to stic k up fo r mysell 
1 

• • ,. 

Q O O O O e decicin9 what I want 10 do wilh my t.fe 1 \ •' ,'• 

... o O O O 08 idcnlirying m y personal s1,eng1hs and abilities 

j O Q Q Q O G d evelopi ng more co nfidence in m yself 

i O O Q Q Q @ C-l(p,css ing my own ideas nnd opinions 

[ Q Q Q Q Q t;.,'\ gell ing my pare~ts. teachers. and others to !real 
~ \:.:..:...J me as a re sponsible. Independent person 

:; Q Q O O O ~ l t.'arning how t <:> do what_ I think Is right even if 
~ ~ my friends don I agree w1lh me 

: Q Q Q Q Q ~ g<.-l l ing along wnh people from d ifte rcnl cul -i ~ l ures. , ac t's. b~ckgrou nd s. etc. 
~ .... U Q Q Q Q Q Q gelling along w i rh m y job superviso r and olhers 

.._ \.::::::,) where I work <;'~• 
~ Q Q O O O Is,"'\ 9C )l i~ 0 along w,rh people ~hose values and f \:..:,_} o pinion s arc d1rfercn1 from mine 

I Q O O O O ts";\ lcArning more about p rejud ice and how ii 
-< ~ .1rrec1s t:'O0ple :, _, ... -· ,. 
: 0 0 0 0 0 @ lf'arn ino how lo mnke more friends 

0 0 0 0 0 0 h.indling pressurf' fr o m my fr iends cir other ki ds 

o o I o o o 
o o I o o o 
o o I o o o 
o o I o o o 

~ de.Jlin9 w i :h k;ids v,:ho .9i•.-e you a ha rd time ,I 
~ you 1,y l o do you , bes l •n school 

@ 

0 
@ 

gc11,n, my pa,c n! s o r guardians in1cres1ed in 
me and whal I do 

improvi ng the , e1a1ionsh1p I ha ve w i lh my 
p.irenrs or guardians 

gell i ng along wi lh my brolh e r(s) . sisler(s). 
and/or other kids who live w1lh me 

Q O Q Q O t;'g\ ceallng w,th m ajor cha ngt! s In my ra mi fy (new 
\:::_) s:~;:,p .1r1! n :1s) c~alh o l t'3 ren1 _ ad o p 11o n . e1c J 

PART A CONTINU CO ON NEXT PAGE • 

vJ 
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SECTION Ill (Continue d) 

I war.I a LITTLE m o re t-.e lp v:,:h :his ,!em. r 
Th rs i1 c m i s tlOT /P.1POnTAN T o r DOES NO T APPLY lo me 

I .,.,znl NO FURTHER he:p wl!h 1/lis ,t e rn . r r 1
1 wo nt a MEDIUM I-MOUNT o f added help .w;t h th; s ;te rn . 

T i T TI want M UCH PAORE help w, th Ih;s ,tern. 

o o I o o o I (;i) dc 2I,r, 9 "1th : tie prct;lems o f d •~·o,cc and/o r 
;:>2 rt- n1 ~c, ;;ar:;,tion in rny family 

Q Q () Q Q 1 
6 1 ') c l-.,, 11 r-q ,·.· :in p re:Jnjricy and/or being a parent 

,::, ~ \', hll,e !c : 111 in high school 

i O O O O O (s0 
~o o o o o@ 

learning hov, to ~l ay mentally heallhy 

h,'\nCt,ng things tho! -.•:o rry me 

I O O O O Q ( 6~ h2 r,.J l1ny pes~ure !rom my ~arenls, 1e,,chers. K ~v urid o!t-,e r ?.d ul l s 

{o o o o o@ dC' :.! ling with IC'eli ng lone ly and/or depressed 

a 
-e Q Q Q O O '6:\ con!ro(ling t~e st re! s o r fe,1r I le-el be fore o r 
.c \.::~ when Im :ail.1na a ~est 

! O Q Q Q Q Q l e~rning m o r e abou t suicide-the cau ses . 
t, ~ ,,,.ar ning sign s. an d inte rvention ?echniques 

1 Q Q O O O ~ k now;ng where I ca n go to g et h e lp w;:h my 
o ~ pe rsonal poble ms 

~ O Q Q Q Q Q m air!2i n ing . and/or. i_mp,oving my j::hy sica l 
I '-J heal!h {e-..e rc1 se. nulntlon , elc .) 

; 0 0 Q Q O @ understan ding my own sekual developme n1 

< 
o.. Q Q Q Q Q '7";\ learning m o ,~ 3boul A ID S and 0lher sexually 

~ 1ransm111ed diseases 

a, .. 
a: 
~ 

0 Q O Q Q @, ~~:!i,n~c~\~~i~:ed~~~~ls o l alcohol, nicotine, and 

:~~~l i!~;\ 3:~:s20~~~ a~:;:sw ~h3 :dhi~~ 1 "'"- 0 0 
you MOST WANT A DDITION A L HELP. I 
\ \lote. lhe ilem numbe rs o f t h ose thr ee 1n \ ) , 
t he c 11 c le s 10 the 111Jht . '· ~---✓ .... _ 

• • 9 I I 

I I I I I I I 

SECTION IV-ADDITIONAL QUESTION S ' 
If an a ddi ti ona l se t o f mull iplc-choi ce qu e st ior.s is inc lud ed wi ~h tt·,is form . p !e2.se recor,j 
your responses to those items in the sp?.cc below. T v:e l\'e ovjls are pr ovided fo r e::,ch 
question. but few ques t ions wil l h ~ve 1h ::i t many onswer s frc,m wt-,ich to choose -simply 
ignore th e ext ra ov:11s. If no addition fl l qt.:estio r. s are included. ie.;ve ihis se c iion bl an k . 

1 2 J • 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 2 1 22 2J 24 25 26 27 28 29 J O 

,'.,) (,) 0 0 G g Q ,'.,) Q 1;) g 0 0 8 Ii) (._) (.) 0 (,) :9 ,) Q g G i) 0 0 ,;:i Q ~ 
:~ ~ (y ® © © 0 !l (i) 1!) ~ '!.) (D .!) (i) 'il © i) f '!) ~ :i) \~ ·~ ~ ii) ~ i) ~ .. , 
ii) © © © © © Ii) Ii) © -~ © ~ •D © Ii) © © isl 10 0 0 €) ,i) r <) €) © ,c) €) €· .~ ~ @ (i) •a) (?) ;?) !?) @ §) & 0 @ €) ~ 01 @ e 9 E.:• ~ B .i:il & €) e) 6) .j ~ t;;: 
,i) v © © © €) © ·'.0 © v ii) ri) iv (i) :'i) (i) (i) !i) ti © 10 v 10 v <) €) €) Ii) €) ( , 
8 (i) Ii) (0 0 0 0 0 0 10 0 (i) 0 (i) (i) (i) (i) E) (i) (i) (i) 8 (i) E) (:) ~ (0 (0 (i) i) 
© © © © © © © © @ @ © @ © © © © © © © © © €) © © 9 © €) © © €· 
9 G G 9 G G GI g G G G g G G G G g G 9 g Q Q G Q Gl Q 9 ~ g ': 
0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
G G G G G G G G G 1;) G g Q Q G Q Q Q Q Q Q 0 Q Q ,,;i G 0 Q G q 
0 0 GJ 0 9 0 g 0 9 0 g 8 G) Q 0 8 0 0 0 0 0 0 0 0 8 Q 0 8 0 f ; 
Q <,) Q Q (,) Q 0 Q Q (,) Q 9 Q <,) Q Q Q 0 Q Q Q 0 Q 0 Q 0 C •J 0 (' 

-~" SECTION V-COMMENT:S AND SUGGESTIONS 

If you· 0{; ti: to\,:;ak·e any ~~rT1;,,e~is ~{s0\igestion.s, please write the,,; o~ the fines below. 
. -~ ~;·- · , . . . .. , ! .. . · . . • . 

DO NOT WRITE BE!.OW THIS LINE. 

I I • 

.s:,. 
0 
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VITA 

Katherine Jo Lewis was born in Houston County on November 1, 1955. She 

attended Erin Elementary School and graduated from Houston County High School in 

May 1973 . ln August of 1996, she received the degree of Bachelor Science in Sociology 

from Austin Peay State University. While employed as the Health and Nutrition Manager 

for Highland Rim Head Start in Houston County, she pursued her degree of Master of 

Science in Psychology - School Guidance and Counseling. She received her Master of 

Science degree in December 2000. She is presently employed as a School Guidance 

Counselor at Stuart-Bums Elementary School with the Dickson County School System. 11 
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