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ABSTRACT 

American teachers are often placed in classroom environments that contain 

students from various ethnic backgrounds. any of these teachers are not aware of 

the needs of these students and have not been trained to foster an atmosphere that 

reaches all students academically and socially . Due to this lack of understanding 

cul tural differences, some teachers have developed negative att itudes and 

perceptions toward the use of multicultural education ,n the ir classrooms. 

Unfortunately, the students are the ones ho are not benefiting academically and 

socially . 

The purpose of this s udy as o analyze regular education teachers' att itudes 

and perceptions about mult,cul ural educa ,on ,n diverse population classrooms. 

This study 1dent1f1es eachers· a 1tudes and perceptions toward multicultural 

education . The data was gathered by using a twenty question questionnaire and a 

demographic survey. The s1gn1 f1cance of my findings showed a positive relationship 

be tween public and private school teachers' attitudes and perceptions toward 

mul t1cul ural education and heir prior experience in multicultural settings . 

Recommendations were also made for encouraging the use of multicultural education 

and making teachers more aware of the needs of students in a culturally diverse 

school environmen t. 

iii 



TABLE OF CO TENTS 

Chapter 
Page 

I. INTRODUCTIO .......... ... ............ .......................... .... ............. .... .. ... ........ ........ 1 

Purpose of the Study ............................. .............. ............ ... ........ ....... ...... 1 

Statement of the Problem ··········· ··· ·· ···· ·· ·· ············•• .. .... .......... .......... .. ..... 3 
H h . ypot es,s ............................................................. .................. .. .... ...... ...... 3 

Importance of the Problem ......... .................. ......... ............................... .. 4 

Definition of Terms ... ........ ... ...... .. ...................................................... ...... .4 

Limitations ..... ... ........ .. ... ................ ........ .. ...... .............................. ... .. .. .... ... 5 

II . REVIEW OF RELATED LITERATURE ................. ....................... ....... .... ... .. 6 

111 . ETHODOLOGY ................ ...................... .. .......... ............................. .. ..... ..... 1 o 

Study Group ..... ................................ ... .................. ................ ......... .. ... .... . 1 o 

Research Instrument ................ ..... .. .. ..................... .... .................... .... ..... 1 o 

Procedures ... ...... .. ........... ..... .. .... .. .. ....... ................... .......... ...... ... .............. 11 

IV. PRESENT A TIO OF DATA ......... .. ..... .... .... ............... ... ............ ..... .. .... .... ... 13 

V. SU ARY . CO CLUSIO S. AND RECO ENDATIONS .. ......... .... 2 1 

Summary .................... ............. ....... .......................................... ...... .. .. .. ..... 2 1 

Conclusions ······ ·········· · ······ ········ ·· ·· ···· ····· ······ ··· ·· ······ ·· ·· ·· ··· · ··· · ··· ·············· ·· 21 

Recommendations ······················ ·· ·················· ·· · ··· ··· ············ ······ · ············· 22 

REFERENCES 

APPENDICES 

··· ·• ················ ···· ··········· ························· ····· ······· ···· ·· ···· ······· ·· ··· ······ · 

········ ·········· ······· ········· ···· ····· ··········· ····· ·· ···· ··· ·· ······ ······· ············· ······ · 

23 

25 

A. Composition of the Sample ·· ····· ······· ··· ·· ··········· ···· ········· ···· ······· ······· 26 

B. Questionnaire .... ...... .. . ·· ··· ·· ········ ·········· ···· ··· ···· · 29 ········ ······ ······· ········ ···· · 

VITA ······· ·· ·· ··············· ···· ············ ··· ··· 
31 ·· ······ ······ ···· ··· ·· ······· ··· ··· ······ ·········· ··· ······ ····· ·· ···· 

IV 



Pur ose of the 

CHAPTER I 

Introduction 

With the continued influx of so many di fferent cul tures in America today, there is 

an urgent need for multicultural education in our public schools. U.S. schools are the 

major institutions for teaching a areness of multicultural education . There must be an 

understanding of wha t people from different social practices do and believe . 

By incorporating multicultural education in schools, students can gain a better 

understanding of societal differences among individual groups or cultures of people in 

our cu lturally diverse classroom environments. It can also help eliminate stereotypes 

and prejudices toward others because of cul tural practices, race , nationality , ethnici ty , 

etc . Not only will students benefit from multicultural education but teachers will also 

bene fit by gaining knowledge that can be beneficial in helping them develop 

appropria te stra tegies to teach students from di fferent cul tural backgrounds. There are 

many challenges for teachers with this increased diversi ty inside thei r classrooms. By 

having a diverse classroom , teachers are given an opportunity to establish positive 

re lationships with studen ts from different cul tural backgrounds. 

When foreign students are in class, they should be encouraged to actively 

participate in classroom activities through mul ticultural curriculum strategies that 

appeal to all students wi thout a special focus on one particular group. This will allow 

students to feel more comfortable and welcome. In order to make students realize that 

being different does not make them superior or inferior, teachers should not give them 

special treatment (Ross, 1995). 

Teachers must be aware of their assumptions about students who are from 

different cultures. They must also keep every student in mind when making sure their 



classrooms reflect diversity. To be effective in their classro t h 
oms, eac ers must relate 

teaching content to the cultural background of all their stud t R 
en s. esearch has shown 

that teaching methods that are responsive to students' behavI·oral 
norms arouse 

student involvement. The methods that ignore their behavioral norms provoke 

resis tance (Ogbu, 1995). Teaching must be cul turally responsive. It should instruct 

across disciplines and cul tures to engage learners while respecting thei r cultural 

integrity and accommodating the dynamic mix of race, ethnici ty , class, gender, region. 

religion, and f amlly that contributes to every student's cul tural identity . One of the major 

tools tha t can accomplish this goal is multicultural literature: quality books that are 

relevan t to the experiences of all of today's children (Silvey, 1995). For older students 

(middle and high school ). teachers can integrate cul tural issues in the course con tent . 

It Is important that schools develop an awareness of cul tural diversi ty among 

students and teachers. Student d1vers1ty is reaching new heights. and teachers as well 

as students must be well prepared to understand the backgrounds of our ethnically 

diverse students and what their cultures demand of them. Teachers must also 

understand their own possible cultural limitations which may in fluence thei r 

interactions wi th and judgments of these students . Few teachers will openly adm it 

carrying their biases into the classrooms. This is one of the major reasons multicul tural 

educa tion may benefit them and hopefully give answers to the question, "why are 

there cul tural di fference among race . class , gender, religion, ethnici ty, etc?" 

(Solomon. 1996). 

The purpose of this study is to analyze regular education teachers' attitudes and 

percept ions about multicultural educat ion in diverse population classrooms. The study 

will focus on two d istinct phases associated with mult icultural education. The fi rSt 

phase w ill focus on preset attitudes and perceptions of teachers toward cul tural 

difference of students in thei r classroom as well as thei r colleagues. The second 
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phase will focus on using a multicultural curriculum in their classroom and how it 

increases student achievement. 

Statement of the Problem 

Of1en, in culturally diverse classroom settings, teachers as well as students 

experience difficult ies understanding the culturally unique nuisances which affect 

att itudes. embers of various backgrounds may view, interpret, and relate to certain 

even ts differently. The major attitudinal problem of both students and teachers is a lack 

of exposure to particular cul tures hich results in a lack of understanding one's beliefs 

and values . This has lead to many stereotypes and prejudices , even among 

educators, which can be a hindrance o effective teaching and to the academic 

success of students who may be affected by th is type of attitude . The major problem 

concerning si tuations like these ,s to analyze teachers' attitudes and perceptions 

toward a multicultural education agenda and to discover how teachers with prior 

experience in teaching in a multiculture sett ing have benefited from incorporating a 

mul ticul tural curriculum ,n their classrooms . 

H othes,s 

There will be a positive relationship between public and private school 

teachers' att itudes toward multicultural education and their prior experience in 

multicultural settings. 

Importance of the Problem 

According to Zeichner (1993), one of the major goals of multicultural education 

. k I d e skills and dispositions necessary 
is to help teachers acquire the attitudes, now e 9 , 

. 1 f With this in mind , it provides an 
to work effectively with a diverse student popu a ,on. 
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understanding about ho to better deal ith the differences in a culturally diverse 

classroom as well as elimina ing negative stereotypes of inferiority and superiority due 

to race , class, gender, religion , and ethnicity . ulticultural education will not only 

benefit teachers and s udents, but ill go beyond the school environment into the work 

environment. Understanding differences is what eliminates negative attitudes toward 

o hers and gives a better unders anding of how to relate without conflict or negative 

preconceived a itudes and percep ions to ard these diversities in students . 

Defin1t1on of Terms 

The follo ing terms are used throughout this study: 

Divers1 : The vane y of he development of the mind , the social and religious 

s ructures and intellec ual and artis ic man1fes a ion , etc . that characterizes a society . 

Ethnici t : Relat ing o a people hose unity rests on racial , linguistic , religious or 

cultural ties. 

He ero Having dissimilar characteristics such as gender. race age , 

learning abilities . etc . 

ulticultural education : Education hat helps learners acquire rich 

understanding of culturally differen groups and of social. economic , and political 

issues that affect their status and interactions. 

Limitations 

This study contains the following three limitations. 

( 1) Only private and public school teachers in grades K-12 were surveyed . 

. . graphical location were 
(2) Only teachers in a spec1f1c and narrow geo 

surveyed . 
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(3) Most of the subjects surveyed taught in a culturally diverse environment and 

did not have experience teaching in a culturally pure environment. 
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CHAPTER 11 

Revie of Related Literature 

Historically , schooling has granted some voices privilege over others. In the 

process. it has silenced many students. Using a consensus model of education 

perpetuates this silence because it compresses diversity into a single, monolithic 

voice. By using a diversity model to educate students. it will break this silence by 

bel1ev1ng that inclusivi y , no exclus1v1 y. 1s the goal of education and by envisioning 

classrooms as "plunvocar· communities of learners in which all voices must be heard 

(Polk inghorne . 1993). Today. multicultural education has become the key model in 

hearing all voices 1n U .S . classrooms. Effective multicultural education should not 

separate students from one ano her. but it should strive to satisfy the educational 

needs of each studen t 1n a hol1s 1c setting (Dunn . 1997). It has been distorted by 

some as a movement that threatens o divide citizens along racial and cultural lines. 

However, its true purpose is to increase academic achievement and promote greater 

sensi tivity to cul tural differences 1n an attempt to reduce bias. Many children develop 

biases and pre1udices long before they enter the classrooms. A study done by 

researchers Alejandro - Wrigh , Bartz . and Katz , showed that children as young as two 

years o f age begin to develop discriminatory perceptions of bias and prejudice. If 

these perceptions are unchallenged, they may later develop into overtly racist or other 

discriminatory behaviors . Multicultural education provides a solution to this problem in 

classrooms around the country. Through this kind of education. students can lea rn 

more about themselves and the multiple races , ethnic groups, and cultures making up 

America . Beyond academics. it provides an anti-bias curriculum that focus more 

specifically on the reactions people have to racial and cultural variations (Derman-

. · d cates children to diffuse the Sparks. 1989) . The anti-bias curriculum 1n classrooms e u 



bias which precedes prejudice and discrimination (Phillips 1989) A . 
· · s some may think. 

it is not just about blacks and hites but all people incl d. th · 
• u tng eIr cultural norms. 

Multicultural education originated in the 1960s as a respo t th . 
nse o e long-standing 

policy of assimilating immigrants into the melting pot of the do · t A · 
minan mencan culture . 

It has expanded over the past three decades from an attempt to reflect the growing 

diversi ty in American classrooms to include curricular revisions that specifically 

address the academic needs of s udents (Sobol , 1990). 

There are many challenges schools in the U.S. face as they seek ways to 

become more responsive to studen s from diverse cul tural backgrounds. There is no 

clear defin1t1on of mult1cul ural educa I0n . yet educators must clearly go beyond merely 

acknowledging the trad1 ions of various cultures and encourage a school climate that 

will allow all students and eachers have the opportunity to recognize that each 

1nd1v1dual Is special and unique (Hale. 1997). Teachers and administrators in 

multicul tural schools can relate their background to the school communi ty and 

encourage others to do so . They must begin capitalizing on the possibilities diversity 

presents for teaching and learning as the faces of America 's classrooms continue to 

change. Bintz ( 1995) suggested formal schooling should not be based on a 

consensus model of education but on a diversity model. By using this. it will recognize, 

value . and support individual differences while reiecting the assumption of education 

as the practice of predetermining what student learning should be and instead 

embrace the principle of seeing what learning really is . Many students' learning 

abili ties reflect their cultural heritage that may be deeply embedded in a culturally 

defined system of values . beliefs , and meanings about the social world . This syStem 

may significantly influence and reflect what students value and why they value it . It is 

central , not peripheral , to create a curriculum in the classroom that is culturally relevant 

and has personal meaning. One of the main concerns of multicultural education is how 
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to effectively prepare future teachers for these future changes A t d b 
· s u Y y Banks 

( 1991 ). indicated that there ere over 22 mill ion Hispanics in the United States with 

the ir population nearly doubling every ten years . That same year, 70% of all American 

students were Caucasians. By the yea r 2020, students of color will make up 
46

% of 

th e student popula tion in the United States. A study by Garcia (1995), projected that by 

he yea r 2026, this percentage ill increase even more resulting in 70° 
0 

of students in 

America being non h1 te o r H1span1c. There is both an e th ical and a practical need to 

make classrooms mirror the heterogenei ty o f the student population because of the 

persistent learning gaps and the explosive g rowth o f the non-wh ite and Hispanic 

student population . The at1onal Board for Professional Teaching Standards 

recommends that m iddle childhood generalists understand that fac tors such as 

language , socIoeconomIc s atus , ethn1c1ty . and gender in fluence lea rn ing and that 

eachers should value s udent d1vers1 y as an asset that can facili tate the pursuit of 

academ ic . socia l. and civic aims (La tham . 1997). 

The re a re e ffective ways to prepare teachers for cross-cultural awareness that 

will help them develop an apprecIa tIon o f d ive rsity and how to deal wi th differences 

hat all teachers face regardless o f the sett ing. Since the maionty of preservice 

eache rs hold a '" limited cul tural world view" and a modest amount of culturally diverse 

experi ences , the deve lopment o f programs that actually immerse preservice teachers 

in o th er cu ltures in othe r nations for teacher intern ships are now being used in many 

teache r educa tion programs. Th is includes a multicultural education course taught in 

conjunction w ith a fie ld experience. These programs provide direct human con tact that 

help teachers stop thinking of people as represen tatives of groups and begin to 

. . ·d· periences in diverse sett ings, respect them as unique ind1v1duals . By provI 1ng ex 

teachers are bette r prepared to teach diverse student populations (Mye rs, 1996)-
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For teachers that are currently in the classroom Wlodk k. . 
· ows I and Ginsberg 

( 1995) give four conditions necessary for culturally responsive te h. . 
ac Ing: establish 

inclusion, develop positive at1itude enhance meaning and en d 
' · gen er competence. 

These four motivational conditions constantly influence and interact wi th one another. 

Students also benefit because each condition contributes to student engagement. 

Students must be prepared for diversity in the classroom as well as teachers. 

Teachers are the main mediators in developing a classroom that is cul tu rally 

stimulating to their studen s. This can be done by providing quality cul tural literature 

that relates to the background of all students; being sensitive to and making 

adJustmen ts for cul tural behavior norms and by simply being fair to all students. 

Teachers must develop he right concept of cultural diversity. Solomon ( 1996) viewed 

two types of concepts for cul tural diversi y: positive cul tural diversi ty and negative 

cul ural d1vers1ty. A posItIve cul ural d1vers1ty means that societal groups coexist 

harmoniously, secure in their d1stinct1ve social , ethnic , religious , and gender patterns . 

They feel equal in their accessibility to the resources of a nation , including civil rights 

and political power. Cultural diversity implies that all separate groups abide by a set of 

socie tal norms that stress tolerance for group differences and endorses the belief that 

he interests of no one group can be placed before the welfare of the collective group. 

Negative cul tural diversity means that separate groups regard each other suspiciously , 

resulting in competi tion for economic, social, and poli tical power. This view also 

implies that groups are unequal, that some groups are dominant and more powerful 

than others, and that one or a small number of groups decide what is proper for all 

groups. 
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CHAPTER 111 

ethodology 

The introduction briefly described the purpose of the research and the field 

study completed. The methods and procedures used to obta·
1
n th · f · · 

explained in this section . 
e 1n ormat1on will be 

The 

The study group consisted of approximately fifty graduate students who 

attended summer school at Aust in Peay State University. All participants were 

licensed eachers. They were teachers of various academic subjects taught in 

elementary, middle, and high school. Priva te and public school teachers were 

accepted to participate in the study. The subjects were selected based upon teaching 

experience and their willingness to participate. Each subject's school system was not 

a factor in th is project. The targeted individuals were from various cultural 

backgrounds consisting o f differences in age, gender, and ethn ici ty . The subjects filled 

out the survey anonymously. 

Resea rch Instruments 

The survey instruments used for th is study were an author-designed 

questionnaire and a short demographic survey. The questionnaire consisted of twenty 

questions related to teachers' experiences in dealing wi th a cultura lly diverse student 

population . The questionnaire was designed to measure the subjects' attitudes and 

perceptions of multicultural education and cultural diversity experienced during their 

career as a classroom teacher. The format of the questionnaire included five yes/no 

· h b. ts to rate how they relate the ir questions and fifteen questions that required t e su Jec 



experiences. attitudes, and perceptions of stud t t . 
en s o multicultural education as a 

eacher. The first fifteen ques ions required th b. 
e su ject to respond using a Likert Scale 

The scoring for the scale was as followed · SA t 
1 

· 
. - s rong y agree; A - agree; U -

Undecided; D - disagree; SD - strongly disagree. 

The demographic survey was composed of nine questions The b. 
· su jects were 

requested to complete the survey ith limited personal information. None of the 

information required the subject's name or school system Th · 
• e questions were 

designed 1n a format that allo ed variation in years of experience for each response 

and were of an impersonal nature relating to the subjects ' classroom and college 

training experiences. The informa ion from th is survey was considered in the 

evaluation of his study and how it rela ed to the respondent's attitudes and 

percepti ons of mult icul ural educa ion . 

Procedures 

In comple ting th is field study. the examiner requested permission from the 

professors 1n the Educa tion Department at Austin Peay State University to use several 

of their students as volunteer subjects to participate in the research . With permission 

being granted . the examiner gave a brief description of the study and its purpose. The 

procedures in participating ere explained. Each participant was asked to complete a 

demographic survey and a questionnaire for collecting data in the study . They 

received written and verbal instruct ions. The subjects were given an option to 

participate or not. If a subjects chose not to participate, there was no penalty. Each 

student received a copy of both instruments. The subjects who chose not to participate 

were also given the instruments, but they did not have to fi ll in any of the information. If 

subjects participating felt uncomfortable with the instruments, they were allowed to 

discontinue their part icipation at any time during the study. If the subjects had a 
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question before, during, are after the project, they were allowed to ask. After subjects 

completed the information, he ins rument was placed in a designated box to insure 

con fidentiali ty . 

To tabulate data for analysis, the returned surveys were scored by a computer 

program to ascertain the mean scores and percent of subjects' responses to each 

question . The data as then compared on the computer program using a Pearson 

Product- oment Correlation to compare total experience teaching multicultural 

education w1 h responses to questions. To present the tabulated information, the 

results were presented using the questionnaire itself along with the tabulated 

responses from each part1cipan for the given questions. The answers from the 

part1c1pan s sho ed he responses of heir a 1tudes and perceptions toward 

multicul ural education using he mean scores. percent of responses to each question , 

and the correla tion coefficients . 
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CHAPTER IV 

Presentation of Data 

The purpose of this study was to identify public and private school teachers' 

attitudes and perceptions to ard multicultural education and to compare thei r att itudes 

wi th years o f experience teaching in a multicultural setting . The study required the 

participants to ans er the following questions using the given questionnaire and 

procedures described in chapter three of this study. The resul ts of the survey are 

compiled and reported as follo ed : 

Ke 

SA - strong ly agree 
A - agree 
U - undecided 
D - di sagree 
SU - strongly disagree 

co res 

(5) 
(4) 
(3) 
(2) 
( 1) 

1 . Some students are more intelligent due to their race or nationality . 

Years of Experience _u ~ I.:J..Q 16-20 ~ 

SA: 0 0 0 0 0 

2 1 0 8% 
A: 1 

1 1 0 12% 
U: 4 

22% 
6 2 2 1 

D: 
58% 

14 7 8 0 
SD: 

100 % 
25 1 2 1 2 1 

Total 
2.0 1. 7 1 . 8 1 . 6 

Mean: 
(significant at 

Correlation Coefficient: .961 * 
Pearson 

Tot al 

0 

4 

6 

1 1 

29 

50 

1 . 8 

the .05 level) 



2. 
Some students' socioeconomic status effects them academical! 

y. 
Years of Experience u ti ~ 16-2Q % Total SA: 7 0 5 0 24°~ , 2 
A: 16 10 7 1 68% 34 U: 0 0 0 0 0% 0 
D: 2 2 0 0 8% 4 
SD: 0 0 0 0 oo~ 0 
Total 25 1 2 1 2 1 100 % 50 
Mean : 4 . 1 3 . 7 4 . 4 4 . 0 4 ., 
Pearson Correlation Coefficient : .431 • (sig nificant at the .05 level) 

3. I am adequately prepared to handle cultural diversity in my classroom . 

Years of Experience Ll 1:Q LJ.5 16-20 % Total 
SA : 2 1 3 0 12°0 6 
A: 17 7 4 0 56°0 28 
U: 3 3 1 16°0 8 

D : 3 3 2 0 16% 8 

SD: 0 0 0 0 0 01 I O 0 

Total 25 1 2 1 2 1 100 % 50 

Mean: 3 . 7 3.5 3 .7 3.0 3.5 

Pearson Correlation Coefficient: .601 * (sig nificant at the .05 level) 

4 . Teachers should incorporate multicultural education into the curriculum . 

Years of Experience 1-3 1.:_6 Z:15 16-20 % Total 

SA : 19 7 11 1 76% 38 

A: 6 4 1 0 22% 11 

U: 0 1 0 0 2% 1 

D: 0 0 0 0 0% 0 

SD : 0 0 0 0 0% 0 

Total 25 1 2 1 2 1 100 % 50 

Mean : 4.7 4.5 4.9 5.0 4.8 

Pearson Correlation Coefficient: .485* (significant at the .05 level) 
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5. Teaching cultural diversity causes racial problems. 

Years of Experience u 4-6 7-15 16-20 % Total 
SA: 0 0 0 0 001 0 10 

A: 1 0 0 0 2% 1 
U: 1 1 0 0 4% 2 
D: 12 7 6 1 52% 26 
SO: 11 4 6 0 42% 2 1 
Total 25 1 2 1 2 1 100 % 50 
Mean : 1. 7 1. 8 1. 5 2 .0 1 . 8 
Pearson Correlation Coefficient: .558* (significant at the .05 level) 

6 . Multicultural education ould not help students academically. 

Years of Experience Ll ~ 7-15 1 6-20 ~o Total 

SA: 0 0 0 0 0 °0 0 

A: 0 0 0 0 0 °0 0 

U : 0 3 3 0 12~~ 6 

D: 9 6 4 1 40% 20 

SD : 16 3 5 0 48% 24 

Total 25 1 2 1 2 1 100 % 50 

Mean : 2 . 8 2 . 0 1 . 8 2.0 2 . 2 

Pearson Correlation Coefficient : .055 (not significant) 

7. Multicultural education is not needed in my classroom . 

Years of Experience u ~ Z:.1..5 16-20 % Total 

SA: 0 0 0 0 0% 0 

A: 0 1 0 0 2% 1 

U : 1 0 0 0 2% 1 

0 : 3 6 5 0 28% 1 4 

21 5 7 1 68% 34 
SD: 

25 1 2 1 2 1 100 % 50 
Total 

1. 8 1. 4 1. 0 1. 4 
1 .2 Mean: 

(significant at the .05 level) 
Pearson Correlation Coefficient: .426* 
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8 ul 1cul ural educa 10n ~ 111 help eachers unders and cultur I d·tt -
a I erences in 

s uden s . 

Years o E penence 1:.3 ti l.:.15 16-2Q ~ o t a l 
SA. 9 5 9 1 68°0 34 

5 7 3 0 30°0 15 
u 0 0 0 0 0°0 0 
D 1 0 0 0 2°0 1 
SD 0 0 0 0 0°0 0 
T o t 25 1 2 1 2 1 1 00 % 50 

ean : . 7 . 8 5.0 4 . 7 
Pe rson Correla tion Coefficient : .783" (significant at the .05 level) 

Teachers can be more e ec 1ve 1 hey use mul 1cul ural ma erials In their classroom 

Y ars o E perience 7-15 -z.o O Q T o tal 

SA 7 6 0 3 °o 1 7 

A 5 5 0 52°0 26 

u 2 3 , , 0 
0 7 

D 0 0 0 0 0°0 0 

SD 0 0 0 0 0°0 0 

T o t a l 25 1 2 1 2 1 100 °~ 50 

e n : . 2 . 1 3 . 0 3.9 

Pears on Corre la tion Coeffici ent : .926" (s igni f ican t at t he .05 level) 

10 I am uncom ortable dealing • , h cul ural issues In my class 

Years o E penence 1-3 7-1 Tota 

SA: 2 0 1 0 6°0 3 

A: 2 1 0 14 ° 0 7 

U: 0 0 1 0 2% 1 

0 : 1 1 8 4 0 4 6°10 2 3 

32% 1 6 
8 2 5 1 

SD: 
1 0 0 % 50 25 1 2 1 2 1 Tota l 

1 . 9 
2 . 2 2 . 2 2 . 1 1 . 0 

M ea n : 
(sign if icant at the .05 level) 

Corre lation Coeff icient : .708* Pears on 
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1. rnon Y s uden s shoul be augh 

Years of E penance u 
dr eren ly han non-mrnori Y studen s. 

SA. 

u 
D 

SD 
Total 

e n : 

0 

0 

0 

25 

0 

0 

0 

1 , 
, 2 

1 . 8 1 . 9 

Pearson Correl t ion Coefficient : 

L15 16-2Q '.:2 
0 0 0°0 

0 0 0°0 

1 0 

1 

7 0 
, 2 , 

2 . 0 

36°0 

100 % 

T a 

0 

0 

5 

27 
, 8 

50 

, . 8 , . 5 

.J SJ• (significan t at the .05 level) 

2 I classrooms ere dr rded cul urally. s uden s ould learn better. 

Ye rs o E errence 

SA 

u 
D 

SD 
Tot 

ean: 

0 0 

0 0 

2 3 

8 5 

15 

2 5 1 2 

1 . 5 1 . 9 

Pe rson Correl tion Coefficient: 

7-15 

0 

0 

0 

5 

7 

1 2 

1 . 

Total 

0 0°0 0 

0 0°0 0 

0 10°0 5 

0 36°0 , 8 

1 5 °o 27 

1 100 % 50 

1 . 0 2 . 4 

.8 • (signi ficant at the .05 level) 

13 ul ,cul ural educa ,on bene , s s uden s socially as well as academically . 

Years o E penence -3 -6 7-15 16-20 °,;, Total 

SA 8 0 52°0 2 6 

A 11 5 0 4 0 °0 20 

u· 
D 

SD: 
Total 

Mean : 

0 

0 

0 

3 

0 

0 

2 5 1 2 

4 . 6 4 . 1 

Pearson Correlation Coefficient: 

17 

0 

0 

0 

1 2 

4 . 7 

.sos· 

1 

0 

0 

8% 

0°0 

4 

0 

0 

1 100 % 50 

3 .0 4 .1 

(significant at the .05 level) 



All eachers should ha e some mul icul ural education raining . 
Years o E perience u ti I.:..15 0 

Total _J2 

s 13 8 1 52°0 26 
A : 9 7 0 0°0 20 
U: 3 0 0 0 6°0 3 
0 : 0 1 0 0 2°0 1 
SD· 0 0 0 0 0°0 0 
Total 25 , 2 , 2 1 100 % 50 

ean: . 2 4.7 5.0 4.6 

Pearson Correl tion Coeffici nt : .29 • (significant at the .05 level) 

5 Schools should con orm o one dominan cul ural vie ,n educating students. 

Years o E penence -3 -6 7- 15 -zo OQ TotaJ 

s 0 0 0 0 0 °0 0 

0 0 0 0 0 °0 0 

u 0 6 °0 3 

D 8 7 6 1 4°0 22 

SD 6 5 0 50°0 25 

Tot 25 , 2 , 2 , 100 °o 50 

, . 1 . 8 1 . 7 2 .0 1 . 7 
ean : 

Pe rson Correlation Coefficient : . , 05 (not significant) 

6 . ere you ever In a cul urally d1 erse classroom in grade school? 

yes 30 (60° o) 

no 20 ( 0° o) 

7 Do you use mult1cultural educa ,onal ma enals in your classroom? 

yes (8800) 

no 6 ( 12°0) 

18. 

academic issue? 
Have you ever considered mult1cul ural education an 

yes 38 (76o o) 

no 12 (24 °o) 
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19. Do you eel ha 
yes 9 

no 1 

( ~ ~01~ul ural educa ion is a racial issue? 

(82°0) 

20 Ha e you e er had an I 
mu rcul ural raIn1ng? If yes ho d d t b 

yes 29 (58°0) · 1 1 enef,t you? 

no 2 1 

. This r ining opened my e es o he d 
I iversr y of all e hn1c T a so supplied rarnees I h ma enals such groups. he training 

pos ers. e c ha in ol ed mul rcul ural ch :s f'cture books. audio tapes. 

These ma enals pa ed he • ay or e cellen ~~'~: · t:~:~as~~l~t and such . 

. I d 
m e me more a . are o issues and concerns of other cultures. 

. I b 
ene I e me because I am a fore,gn I n uage eachcr 

· 1 allo • ed me o g in an apprec,a ion or all people the vorld 

. I h I 
e pe m O eep in min Iha you mus m ke learn,ng fun . directed to all 

s uden s. and include cul ure o rela e to the real vorld 

· I help me o become more ai.· are of he students' needs 

· It help me o be more a · are o issues I did not realize before 

· I bene I ed me a grea cal In undcrs anding others 

· It a or ed me he opportuni y o see through both eyes ra ther than with tuned 
v1sIon I can no see ho • our children are no having their needs met through a 
generic curriculum 

· I helped me unders and ho · sub le 11 tie words and ideas mean different 
th ings. Some studen s are lac Ing li t le th ings such as certa in nursery rhymes , 
etc. o help them unders and a concept . while being taught other rhymes and 
stories from their cultura l that are never used. 

· It made me aware of a need and short coming rn my classroom. 

· It was lit le to no benefi as I was already aware of the materials being 
presented . 

• It made me more aware of some basic differences 1n how students may 
perceive and handle situations. 
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• I augh me a s o inco ra e cul ural his ones and aspects into social 
s ud1es In doing so. s uden s became am1har , h he lessons and 
apprec1a ed cul ural dt erences ha e 1s and have ex1s ed m he United States. 

• I g e me more ideas in ho· o incorpora e mul 1culturahsm mto my 
classroom 

• I increased m a · areness o each and und rs and mul ,cul ural students. It 
also helped he s uden s and me academically and soc, lly. 

• 1 helped b ma ,n me a are o ha o hers thought 
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CHAPTER V 

Summary, Conclusions. and Recommendations 

1,.1mm 

The purpose o hiss udy, as s a ed 1n chap er four, was to identify teachers' 

a I udes an percep ions o ard mul ,cul ural educ tron hoping that ,t 111 encourage 

hem o become a are o ma ing ,mprovemen s of cul tural awareness and att itudes 

e ch,ng 1n cul urally d1 erse classrooms ere 1ng a pos1tIve atmosphere for all 

s u ens The chers· r sponses o he ques ions on he quest1onnaIre were 

corr e us,n Pearson- omen Correla ion to see 1f the responses were posIt1vo or 

n Th rese re alon :. , he 1ndependen 1cld s udy of eachers· att itudes 

nd percep ions o mul ,cul ural e uca ,on rela ed he eachers· feelings and 

e o mul ,cul ur I educa ,on o heir e penence 

II o he I ems on he ques 1onnaIre sho ed a pos1t1ve relat1onsh1p 

b chers· a , udes and perccp ions toward multicultural education and tho1r 

prior e penence ,n mul ,cul ural se 1ngs Usin a s1gnif1can level of 05 . two of the 

ues ions , ere no s, n, ,c n (numb rs 6 and 15) The I ems ha were s1gn1 f1cantly 

carrel ed sho • ed e s udy • ould g,ve s,mtl r or same resul ts 1f given to a 

d1 eren s mple • 1 h he same e penences 

d · hools 12°0 of the Al hough mul ,cultural education 1s a maior issue in to ay s sc · 

eachers surveyed had no mul ,cul ural educa ,on training, aoo o had cu ltural ly diverse 

and 26°0 were not 
classrooms composed of studen s from several ethnic groups, 

. h sponses using Pearson-
each1ng m ul ,cultural education. After correlating t e re 

he teachers showed a positive relat ionship to each question . 
omen Correlation. 



These are ma1or ind1ngs ha mus be paid close at ent1on to in creating a 

pos1 ,ve a mosphere or all s uden s. , h he changing aces in America's schools, it is 

1mportan ha here 1s a con inual push or cul urally diverse raining for pre-service 

eachers as ell as e penanced eachers 

ul ,cul ural educa ion 1s no a ma er of separating or changing curriculum but 

ma 1ng a rans orma ion or ne • approaches in educating all students and teachers. 

os 1mportan ly . eachers mus become a are of their o n at 1tudes and perceptions 

o s uden s • ho are cul urall d1 eren ul 1cul urnl education 1s one of the main tools 

1n crea ing pos1 1 e unders anding o ho· o educate s udents of diverse cultural 

b c roun s 

R comm n tQfil 

ccording O his research . one o he mos e ec 1ve recommendations 1n 

crea 1ng pos1 1 a 
I 
udes and percep tons of multicultural education 1s to train in-

service eachers O deal • 1 h and unders and cul ural d1vers1ty be fore entering the 

cl ssroom Teachers should ha e more han 1us in-service training in multicultural 

duca ion They should have a re u1red class in college hat deals with cul tural issues . 

Ulred Class . P
re-service eachers should have a field study in a 

er comple 1ng his re 

cul urally diverse classroom se 1ng 
here a mul icul ural curriculum is taught. 
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APPE DICES 
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SEX 

ale (9 ) 

Female ( ) 

2 AGE 

20-29 (25) 

30-39 ( 3) 

0- 9 ( 10) 

50-59 (2) 

60-69 (0) 

Compos, 10n o The Sample 

nalys1s of Responden s 

3 EDUC TIO L 8 CKGROU D 

8 (7) 

8 ( ) 

(6) 

A (3) 

EDS (0) 

EDD (0) 

YEARS TEACHI G 

1-3 (25) 

-6 ( 12} 

7-15 ( 12) 
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YE AS TE CHI G CO Tl UED 

6-20 ( 1) 

20-30 (0) 

30 (0) 

5 YE RS TE CHI G UL TICUL TURALIS 

0- (25) 

2-3 ( ) 

-5 (3) 

6- 0 ( 7) 

- 5 (0) 

( ) 

6 HO DID YOU BECO E I VOLVED I TEACHI G UL TICUL TURALISM? 

Volun eered 

s ed To 

Told To 

o Teachrn 

(29) 

( ) 

( ) 

ul ,cul urallsm ( 13) 

7 UL TICUL TURAL EDUCATIO TAAi I G RECEIVED 

one 

In-service Level Trainings 

College Level 1-6 Hours 

College Level 7 -12 Hours 

College Level 13-16 Hours 

College Level 19 ore Than Hours 

27 

(6) 

(29) 

(22) 

(3) 

( 1 ) 

( 1 ) 



8. U BER OF STUDE TS I CLASSROO (The numbers in parenthesis 

represen ho many eachers responded to each number of students) : 

Less Than 20 (8) 

21-25 (26) 

26-30 ( 2) 

30 ( ) 

B ETH IC CO POSITIO OF YOUR CLASSROO (The numbers ,n parenthesis 

represen ho ~i many eachers responded to each ethnic compos,t,on): 

C ucas,an 

ncan meric n 

SI n 

mencan In ,an 

0 her 

TE CHI G ET OD 

Trad, ,onal Te boo pproach 

hole Language Approach 

( 9) 

(39) 

(20) 

(3) 

(30) 

( 17) 

( 1 7) 

In egra ed and'or Thema ,c Units 

A Comb1na ,on of Several e hods 

28 

( 7) 

(3) 

(6) 

(4 5) 



APPE DIX 8 

Oues ionnaire 

TE CHEAS' TTITUDES 
D PERCEPTIO S 

D1rec ions lnd1ca e ho much you agree or disagree 
he appropna e le er(s) . 1th each statement by ci rcling 

s 

s 

s 

s 

s 

s 

s 

s 

s 

S - s rongl agree 
- agree 

U - undecided 
D - 1s ree 

SD - s ron ly d,s gree 

U D SD 

U D SD 

U D SD 

U D SD 

U D SD 

U D SD 

U D SD 

U D SD 

A U D SD 

Som s uden s are more in t ll1gent due to their race or 
na 1onal1 y. 

2 Some studen s· soc1oeconom1c status effects them 
academically 

3 I m adequately prepared to handle cul tural d1vers1ty 1n 
my classroom 

Teach rs should 1ncorporat multicultural education into 
he curriculum 

5 T caching cul ural d1vers1ty causes racial prol.Jloms. 

6 ult1cul ural education would not help students 
academically 

7 ult1cul ural education 1s not needed ,n my classroom. 

8 ul ,cul ural education w,11 help teachers understand 
cul ural d1tterences in students. 

g Teachers can be more effective ,f they use multicultu ra l 
materials ,n their classroom. 

SA A U D SD 1 O. I am uncomfortable dealing with cultural issues in my 
class. 

SA A U D SD 11 . inonty students should be taught di fferently than non-

minonty students. 
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s 

s 

s 

s 

U D SO 

u D SD 

u D SD 

U D SD 

2. I classrooms ere divided culturally, students would 
learn be er. 

13. ul ,cul ural education benefits students socially as 

1 

ell as academically. 

II eachers should have some multicultural 
educ hon training. 

5 Schools should conform to one dominant cultural view 
,n educating students. 

6 ere you e er 1n a cul urally diverse classroom in grade school? 

( ) es 
( ) no 

1 7 Do ou use mul ,cul ural educational materials ,n your classroom? 

( ) yes 
( ) no 

8 H e ou e er considered mult,cul ur I education an academic issue? 

( ) yes 
( ) no 

Do you eel ha mul ,cultural education 1s a racial issue? 

( ) yes 
( ) no 

20 Ha e you ever had any mul ,cul ural raining? If yes . how did 11 benefit 

you? 
( ) yes 
( ) no 
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