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ABSTRACT 

This case study reports the efforts of a small school 

in Perry County, Tennessee to provide a new approach of 

instruction in hopes of improving the academic skills of 

its students . 

Peer tutoring, often written up in education journals 

as an innovation in instructional procedures is not really 

ne w. Small rural schools of our nations have, of necessity, 

used the older students to help the younger ones since 

schools were established . 

The philosophy is the same, but the tutorial programs 

of today are far removed from the "hit and miss" instruction 

of yP-sterday. Management methods, specialized materials, 

training programs for teachers and tutors, evaluation 

methods and concise record keeping are components of 

today's tutorial programs that leave little to chance. 

Exciting and dramatic outcomes were expected and 

Linden Elementary was not disappointed. Academic gains, 

attitudinal and behavioral changes coincided with the 

classic predictions of the various programs reported in the 

literature. A rise in achievement scores, anticipation of 

the next tutori:-ig session, pride in "I can do it, too," and 

cooperation between students in solving problems were 

results of this effort at the time reported in the study. 



The lo ng-rang e effect has been quite remarkable . 

Teachers of Linden El e mentary have joined in a c ooperative 

effo r t to write n e w supplemental materials for the basal 

reading text and plan to use them in the same manner of the 

peer-tutoring process. An additional long-range effect bas 

bee n the r eductio n of the population in the Title I Reading 

Room . This r e du ctio n was a result of improved achievement 

test scores i n reading. The writer propos es improved 

a c hi e veme n t scores in reading are a result of the peer­

tut o ring p rogr a m. 

The time c over ed by this study includes tbe ti me spent 

in the pilot program in the sp r ing of 1979 and the ensuing 

s c bool year of 1979-1980. 
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Chapter I 

INTRODUCTION 

Basic reading and mathematical skills have always been 

essential to school success. Today, in a competitive 

technological society, they are more critical than ever. 

Nonetheless, the reading and mathematics achievement levels 

of many Tennessee children, both socially deprived and more 

a ffluent, have fallen consistently below national and state 

norms. Further statistics and samples of teacher opinion 

repeatedly underscore the fact that these underachieving 

children, many of whom may be considered educationally 

deprived, are likely to have disadvantages beyond poor 

performance in basic academics. Not onl y does the 

underachieving child have little c hance of competing 

successful l y in the classroom with more skilled students, 

students lacking fluency in basic academics and expressive 

language are often rejected or ridi c uled outside the 

classroom. In effect, they are outpaced from the first day 

of school and remain overshadowed during their school years 

b y students not evidencing similar difficulties. Any 

initial motivation to learn is quickly extinguished. 

School becomes a negative, if not hostile, environment. 

A g r e at percentage of c hildren who do not meet state 

o r nat io nal test norms often come from homes where li t tle 



effort has been devoted to nurturing an appreciation of 

academic learning or the development of appropriate social 

skills. Consequently, large numbers of school systems have 

begun to identify social needs as one of their major 

concerns . This concern appears to be universal; it is 

pressing; and it has existed for some time. While society 

has sanctioned schools as a center of cultural diffusion 

to address this need, today's schools are failing to 

c ommunicate cultural standards to these students and to 

equip them with social skills necessary to relate and 

learn successfully. Educators have recognized the nee d 

to replace old responses with new, socially acceptable 

behaviors, yet they have not had the training, materials, 

or strategies to address this need in a consistent and 

effective manner. It is believed that underachieving 

c hildren, and even many children withie and exceeding the 

n o rmal achievement ranges, do not live comfortably with 

themselves and others, are insecure and rigid, and do 

r.ot accept or adjust to c hange. Still, there have been few 

alternatives for dealing with these conditions. The tasks 
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of teaching children to think c ritically, to respect the 

views of ot hers, to learn how to approach learning, to work 

c ooperatively with others, and to determine mutual goals have 

not been accomplished satisfactorily. Leaders in education 

accept t he need for c hildren to gain the capacity to 

co ntinue lea rning throughout life and that this learning 



will often include others. Again, however, they have not 

had a firm concept or an effective vehicle, much less 

specific cur ri c ula, teaching strategies, or personnel to 

c onfidently attack and, hopefully, lessen these problems. 

During the second semester of the 1978-1979 school 

year a pilot program of peer tutoring was initiated in tbe 

Title I remedial reading room at Linden Elementary School 

( Perry County) . App roxi mately 60 reading students were 

involved, 25 of whom were paired with 25 eighth-grade 

students. They met daily during the regular class period 

and engaged in a highly structured procedure of basic 

phonics and supplementary activities chosen to reinforce 

the particular skill noted. 
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Testing at the end of the year revealed some gratifying 

statistics. The 25 students tutored by the eighth-grade 

students gained one grade level ( on the average) and 40% of 

them gained more than one grade level, ranging up to 2.8. 

A su rve y of the tutors' evaluation of the program was 

equally pleasing. When asked, "How do you feel about your 

student's progress?", students gave answers such as "I feel 

g o od when be does well," and "It's a good feeling to be 

a ble to help him do a better job." Questions such as "Have 

you benefited by having had the oppo rtunit y to participate 

in this program?" brought replies such as "It bas helped 

me understand why, when some students get discouraged, a 

little help from someone c an mean a lot . " \1ost of the 



tutors said t hey would volunteer again for such a program 

if g iven the opportunity. Many said that some of the 

phonetic principles had not been so clear to them before 
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participating in the program. For this particular group of 

eighth-grade students, two distinct facts emerged from this 

experience: (1) their own academic achievement was 

enhanced, a nd (2) the attitudinal change was quite 

remarkable. 

This program was expanded in 1979-1980 to include the 

entire student population of Linden Elementary School. 

It was moved from the remedial reading room to the 

classroom, ranging from kindergarten through the eighth 

grade, and was under the supervision of the individual 

classroom teachers. Basic math was also presented to 

the entire student body in the same manner--peer tutoring. 

It is the purpose of this paper to describe the 

results of that expanded program--the Perry County Peer­

Mediated Teaching Program [PMTP]--in Linden Elementary 

Sc hool during the school year 1979-1980. 

Statement of the Problem 

Perry County has traditionally had a large percent 

of its student population (approximately 40%) coming from 

socially-economically deprived families. Many of these 

c hildren fit the description of the educationally deprived, 

underachieving c hildren described in the introduction. 
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They arrive at school already at a disadvantage and require 

as much individualization of instruction as possible in 

order to keep them from falling severely behind their 

peers. Nonetheless, tbe intensity and concentration of 

study required for them to maintain at or near grade level 

bas not been possible. A majority continue to fall behind 

in their reading and mathematics; primarily, it appears, 

due to their not having mastered all of the prerequisites 

required before having to move forward in the curriculum. 

Remedial efforts have been beneficial; however, these 

students represent such a heterogenous population in terms 

of each individual pupil's needs that it has not been 

feasible to thoroughly assess, prescribe for, and 

subsequently eliminate all of the learning deficiencies of 

each student. Consequently, despite continuous efforts to 

address the academic deficiencies of this group of students, 

they continue to represent a large portion of Perry County 

elementary student body. 

Purpose 

The purpose of the Perry County Peer-Mediated Teaching 

Program ( PMTP) is to provide an intense, individualized 

approach to teaching fundamental, functional reading and 

mathematics skills to bigb levels of mastery. Using this 

strong foundation of basic skills, the PMTP builds 

proficiency in higher level, more complex reading and 
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r e asoning skills. In additi on to seeking substantial gains 

in students' academic performance by filling their deficits 

and establishing mastery in all basics, the intent is to 

improve their social interactions and self-esteem. To 

insure students are able to generalize and use the skills 

they have learned in situations beyond the classroom, 

the PMTP provides learning situations which promote each 

student's feelings of self-worth and gives him confidence 

in his ability to relate in a constructive, enjoyable, and 

mutually satisfying manner with another student. Primary 

factors that contribute to achieving personal-social gains 

in students are: the high rate of positive interactions 

that necessarily occur daily in the PMTP; the immediate and 

continuous successes of both tutor and tutoree; and the 

tremendous increase in self-confidence and sense of 

comradeship that comes from working in partnership to 

accomplish a difficult task. An additional purpose of 

the PMTP is to provide positive parent-school community 

relationships through frequent contact, increased direct 

community participation and more effective communication 

c hannels. 

The objective for this field study is to determine 

if the PMTP bas improved the academic and social skills of 

the students of Linden Elementary School. Daily involvement 

in the program and analysis of the data that resulted-­

a c hievement test scores, teachers' evaluations, students' 



e valua tio n s , p a rents' reactions, et c .--hav e been used t o 

a rr i ve at t h e c on c lusions to support o r disprove the 

p ur pose o f t he program. 

Limitations 

Th e program for the y ear under study (1979-1980) was 

r e stri c t e d t o the students enrolled at Linden Elementar y 

Sc hool. Most of the references of this instrument wer e 

made to the students of Perry Count y in general; but for 

t h e purpose of implementing this progr a m, students of 

Lind e n El e mentary were chosen. However, due to the 

s u c c e ss of the program, the Board of Education and the 

Superintendent of Schools extended the program to the 

e n t ire school population of Perr y Coun ty f o r the year 

beg inning the next term, 1980-1981. 

Pr a gma ti c Limi t ations 

7 

( 1 ) Since this study was performed in conjunction witn 

t he i nstructional process of Linden El e mentar y School, many 

f a ct o rs could not be controlled for, i.e., t h e effect 

of s ame sex / opposite sex pairs. 

( 2 ) Variance in teacher attitudes was deemed to be a 

p oss i ble limit a tion to the success of this study. While 

s ome woul d ac cept i t as an e xcellen t method o f reaching the 

slow-to-l e arn a nd parti c ipate to th e fullest extent, others 

woul d v i e w it as a n interrupti o n in their schedul e and be 

some wh at less co o p e r ative . 
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Statement of Hypotheses 

1. Students of low ability (below grade level) 

working with students of higher ability (on or above grade 

level) in a one-to-one relationship (peer-tutoring) for six 

months will show higher gain than would have normally 

been expected (0.6). 

2. Teachers will detect an improvement in social 

skills as a result in pairing the students for this learning 

experience. 

3. Students in the role of tutor will acquire a 

stronger sense of responsibility. 

4. The self-esteem of the low ability child will 

improve when given a method (peer-tutoring) by which he can 

succeed. 

Structure of the Program 

This study involved 400 students and 15 teachers. The 

students in one first grade room and all the grades up from 

that level were paired by the teachers for this procedure. 

A general rule was that the more capable students were 

paired with the less able students. 

Continental Systems' Peer-Mediated Tutoring Program 

was used as a guide for the program. Since the program as 

written seems to serve intermediate and upper grades best, 

an adaptation was attempted for kindergarten and primary 

grades. 
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Since kindergarten and some first grade students were 

unable to read, the director served as the leader and the 

students, as a group, were the tutorees. The guidelines of 

the purchased program (Continental Systems, Inc. Peer 

Mediated Tutoring Program) were followed in the steps 

presented, but the procedures and supplementary materials 

differed for the grades that were operating on a one-to-one 

basis. 

Two three-hour periods of in-service for teachers 

were spent to introduce the materials for reading and for 

instruction in the management of the program in the 

c lassrooms. Another such period was spent later at the 

time the math portion was initiated. The student tutors 

were trained in procedures and record keeping for the teams 

in two sessions prior to the actual tutoring sessions. 

These training sessions were under the direction of the 

professional consultants provided by Continental Systems. 

Pre-testing in October and post-testing in April, using 

the Metropolitan Achievement Test, was used to measure gain. 

Questionnaires to the teachers as well as the students 

measured their reactions as to their perceptions of and 

attitudes toward the program. 

In addition to the questionnaire, the teachers were 

asked to supply to the director a narrative report assessing 

the program from their points of view. Items to which they 

were asked t o respond were as follows: 
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1. The materials (Continental Systems) as a guide. 

2. The supplementary materials that were provided. 

3. Organization of the program. 

4. Assumption of responsibility by the tutors. 

5. Response of the tutorees to the tutors. 

6. Opinion as to the value of the program: 

a. Has it provided an opportunity for cooperation 
between the pairs of students? 

b. Do you detect social adjustments that might 
not have been possible in the ordinary routine 
of your classroom? 

c. Would you say success in this program has 
improved tbe self-esteem of the low-ability 
student? 

The following chapters will present a review of the 

literature on peer tutoring; a detailed description of the 

program implemented at Linden Elementary School, 1979-1980; 

and an analysis of that program. 
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Chapter II 

REVIEW OF THE LITERATURE 

Background Information on Peer Tutoring 

The first step in becoming knowledgeable in peer 

tutoring techniques is the answer the question: What is 

peer tutoring? Peer tutoring, basically, is children 

teaching childen, usually on a one-to - one basis . Studies 

of peer tutoring often have reported on older students 

teaching some subject to younger students 1 a situation more 

accurately described as cross - age tutoring. "Same-age" and 

"cross - age" are terms than can be applied when describing 

peer tutoring . 

The process of peer tutoring is certainly not a new 

c oncept. Children have been helping and teaching other 

c hildren for as long as people have banded together with 

common goals. The literature in anthropology mentions 

societies which expect or demand the transmission of 

information and skills from older to younger children . 

More familiarly, early settlers in America had to rely on 

the more mature of their children to handle homemaking and 

caretaking chores and to teach those tasks to younger 

brothers and sisters, while the parents attended to matters 

outside of the household. When schooling became possible 

on the c ommunity level, c hildren were sent to a one-room 
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schoolhouse to receive their instruction. With one teacher 

to provide that instruction , older or more able students 

were given the responsibility of teaching younger or less 

gifted students on a part-time basis. The tutoring 

arrangements apparently worked, since many of our country's 

early leaders came from such schools. Children were able 

to learn their lessons even in a multi-grade classroom with 

only one teacher. 

Before public education existed, Joseph Lancaster 

founded a school for working-class children in London 

( Lancaster, 1806). Lancaster was opposed to corporal 

punishment and it was his thinking that basic education 

would not only discipline but shape thg moral development 

of his students. He devised a system of peer-mediated 

instruction which he labeled a "monitorial system." The 

dramatic and immediate success attracted much attention in 

educational circles (Ehly & Larsen, 1980). 

The monitorial system was effective because of the 

manner in which instruction was organized and programmed. 

Graded classes were formed for each of the three academic 

areas--reading, writing, and arithmetic . The student was 

placed according to his proficiency in the skill. When he 

had mastered the skills of that level, it meant automatic 

promotion to the next level. 

Ea c h c lass was led by a monitor who was proficient 

in the skills of that level. It was the monitor's task 
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t o oversee the work of about 10 students. The scholars 

were required to give written or oral responses which the 

monitor immediately checked for correctness. The children 

were ranked in class according to their responses. 

Opportunities to respond were given to the class in order 

of their rank. If students responded incorrectly, the 

monitor continued questioning others in rank order until 

the correct response was given. The child giving the 

correct response moved up in the line to the position ahead 

of the first child responding incorrectly. 

Modern day equivalents of earlier tutoring arrangements 

have been developed to insure that greater attention is 

given to the needs of each student. Consequently, more 

time is made available to the teacher to work with students 

needing special attention. The teacher can make maximum 

use of the additional time to develop lesson plans or to 

meet with support staff regarding special problems and 

needs. 

An abundance of studies, mostly anecdotal in nature, 

have been published on conducting peer tutoring programs in 

the schools. The anecdotal studies have been very positive 

in their descriptions of the success of such programs. 

Gartner, Kohler, and Riessman (1971), in a review of 

e arly references to children teaching children, have noted 

several discussions of the topic in preceding centuries. 

Pa rti c ularly fascinating is the reference to John Comenius 



( whose work was first published in 1849), who recommended 

that the student who wanted to make progress in a subject 

should arrange to give lessons to others on a regular 

basis. Comenius mentions the phrase "He who teaches 
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others, teaches himself" as supporting: his belief. The 

learning advantages for the tutor in a tutorial arrangement 

are also mentioned by Andrew Bell (1832), who stated that 

he who teaches learns. 

William Bentley Fowle (1866) provided the educational 

theory to support peer tutorial practices. Like Lancaster, 

Fowle utilized the monitorial approach to education in bis 

school. He believed that children who taught were better 

able to learn materials, because they were learning by 

reviewing, not merely memorizing. Fowle believed strongly 

that children were capable of communicating effectively to 

other students in a learning arrangement. He wrote that 

children can be better teachers than adults, for unlike 

adults, children are more likely to work democratically 

with their partners, constantly considering their partner's 

feelings and capacities. He labeled this teaching style as 

"learner-focused" (Ehly & Larsen, 1980). 

Early Peer Tutorial Projects 

Gartner, Kobler and Riessman (1971) are again an 

excellent source of information on tbe development of 

large-scale tutorial projects across the United States. 



Tb e ir inter e st in t utorial models is reflected by their 

par t icipation in s everal of these projects. Mu c b of tbe 

information on early projects is anecdotal in nature. 

Lippitt and Lohman ( 1965) authored one of the first 

studies that dealt with peer tutoring in the educational 
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e nvironment. This study, c onducted in the early 1960s, was 

responsible for the creation of several tutorial projects 

designed to meet the academic needs of students. Beginning 

projects were cross-age in focus. Junior and senior high 

school students were tutoring elementary school students. 

Another project involved sixth graders working with 

k indergarten students. An additional project was started 

i n a c amp setting. The tutorial programs were based on 

sever a l assumptions, as reported b y Ehly and Larsen ( 1980): 

1, Younger children often model the behaviors 
( affective and attitudinal ) of older c hildren. 
This modeling can be utilized in an educational 
context when the models c an be trained in 
appropriate bebaviors. 

2. The relationships tba t tu t ors e stablish with tbe 
adult support team a f f ect these older c hildren who 
bave been trusted by adults on a n important work 
assignment. Tutors also have t he opportunity in 
the tutorial c on t ext to work in peer relationship 
skills. 

3. Tutors, in their duties, a re l earning the materials 
more thoroughly tban would normally occur in the 
traditional c lassroom. 

4 . Tutors are able to he l p t utor a nd t utee by 
participating in the academic portions of the 
program. 

5. Tu t ors, t hr ough their wo rk a nd t heir s uc c ess 
with their p a rtners, ca n be c ome more sur e of t he 
aca demi c a nd affec t ive sk il ls a nd in te rperson al 
co mo e te~ cies. (pp . 1 2- 13) 
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Results of these early studies were quite positive. 

Lippitt and Lohman (1 965) reported that both tutor and 

tutee profited on several dimensions following participation 

in a tutorial program. Tutees increased scores on academic 

tests as well as on measures of interest and motivation. 

Tutors also increased their ability to work with other 

students and had more positive attitudes toward school. 

An interesting sidelight evolved from the data of 

tbese early studies, which is discussed by Gartner et al. 

( 1971). They list five types of c hildren who most often 

benefit from tutorial programs and other student-to-student 

c ontacts. The children who benefited most were: (1) those 

who bad experienced previous failure in relating to peers; 

(2) "babies" in families; (3) oldest children; (4) children 

wbo had never worked witb older, same-sex children; and 

( 5 ) tbose who bad no experience in working with others on 

an equal footing. A common element noted among the five 

t y pes is tbe lack of extensive and successful contact with 

peers. 

One characteristic of tbese earlier efforts at peer 

tutoring was that they utilized relatively few children and 

focused more extensively on affective rather than academic 

variables. Little attention was devoted to developing 

specific instructional techniques. The main goal was to 

demonstrate that tbe tutorial model ca n work. Indeed, the 

peer tuto ring programs generally appeared to be quite 



successful. Soon larger projects involving tutoring were 

develo ped and implemented on a large scale. 

Mobilization for Youth was begun in the early 1960s 

in New York City. The project employed several centers 

throughout the city where high school students tutored 

fourth and fifth grade students in reading. Students in 

both the tutor and tutee groups were typically black or 

Puerto Rican American. Cloward (1967) reported that 

tutees who received the four hours of tutoring a week 

made significant improvements in reading achievement. 

Interestingly, tutors made the most progress, gaining 

3.4 years in reading ability in the seven months of 

sessions. 
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Youth Tutoring Youth programs were initiated in other 

areas of the Northeast (Cloward, 1967). An after-school 

program, YTY used high school-aged children enrolled in the 

Neighborhood Youth Corps and who were shown to be at least 

two years behind grade level in reading. These students 

were trained to tutor younger underachieving students in 

schools that served ghetto areas. More important than the 

gains in reading scores that the tutors experienced were 

increases in the interest levels of these students for 

academic tasks. The tutors' feelings of personal worth 

were apparently given a strong boost. 

Ne wmark and Melaragno (1969) reported research findings 

of the System Development Corporation. As in previous 
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e xamples, the children who were involved in the tutorial 

program benefited. Tutors' academic motivation and interest 

increased, with an observable impact on their classroom 

behavior. The children who were being tutored exhibited 

academic gains and also appeared to be more in tune witb 

the cognitive and affective demands of the classroom. 

An ambitious but small-scale tutorial program was 

described by Gartner et al. (1971), called Each One Teach 

One. The program, conducted in Yonkers, New York, was 

schoolwide in scope. Students were tutored and served as 

tutors for most of the day. Goals for the program for the 

tutor and tutee were both affective and academic. They 

included increases in classroom skills, improvements in 

self-concept and self-esteem, improvements in peer 

relationships, and improvements in individualized attention 

to tbe needs of tbe students. The program was successful 

in involving all students in the learning. The initially 

shy child became more active in peer relationships after 

a stint as a tutor. Children were able to learn through 

tutoring, and to become more encouraged with their 

abilities to perform academically. 

Gartner et al. (1971) have described three additional 

ventures into peer tutoring that proved equally successful. 

The programs were cross-age in their focus. In the first 

program, which was sponsored by Hunter College in New York 

City, college students tutored ten-year-olds who in turn 



tuto r e d seven-year-olds. The college students were 

t hems e l v es training to be teach e rs. Four benefits were 

believ ed t o result from this program: 

1. Two sets of students were receiving tutorial 

a ssistance. 

2. The self-esteem of the ten-year-olds, who served 

a s tutors, was increased because of their abilit y to 

s ucceed in a learning environment. 

3. The regular classroom teachers ' work load was 

reduced with the addition of the college's program. 

4. The college students were provided with t he 

opportunity to observe a practical learning situation. 

Wi th this background, the students would have a more 

reality-based grasp on the dynamics of learning 

a rrangements. 

The second program mentioned by Gartner et al. was 

a n En g lish program based upon the principles of the YTY 

program in the United States. Tutors, who ranged in age 

f rom 13 to 18, tutored other students who ranged in age 

f r om 6 to 12. The program lasted for six weeks and was 

co n c erned with the improvement of English language skills 

of t he students who were non-English speakers. Upon 

c omp le tion of the program, project s t aff discovered that 

bo th t utors and tutees made greater use of the English 

lan g uage , tutors f elt better about themselves, a nd the 

communi ty supported t his ty pe o f progr a m. 

19 
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In a more peer-oriented program in New Jersey, 

students at the preschool level worked together in pairs to 

learn, prepare assignments, and to monitor each other's 

performance. Goals for the program were to increase 

language skills, including communication, and to reduce the 

teacher's load. The monitoring component of the program 

was important in that the students learned to help others 

learn and were able to review previous academic materials. 

So successful was the project that tutors in the program 

were interested in continuing the learning-with-partners 

approach when they moved from the preschool level. 

This introduction to the broad range of peer tutorial 

programs has contained several common factors in the 

studies. Programs in the great majority of instances were 

cross-age, rather than programs in which children of the 

same age or grade level tutored each other. Tutorial 

variables that have been investigated for the ef fects on 

outcomes from peer tutorial programs have been oriented 

toward product rather than process. 

Programmed Tutoring 

Programmed tutoring is a form of educational technology 

first developed in 1960 as an effective means of teaching 

r e ading to retarded c hildren. It was later found to be 

more useful in teaching disadvantaged and low-achieving 

c hildren in public schools ( Harris, 1980 ) . It is a 



tech nique that enables nonprofessionals to provide an 

effec tive supplement to class room teaching of beginning 

reading and mathematics. It is most effective in the 
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teaching of disadvantaged children, especially the slow 

learners and "nonlearners" in this group (Ellson, 1~76). 

The teaching activities are tightly prescribed (a) by 

detailed instructions (programs) that they follow to the 

letter, ( b ) by teaching materials and, (c) not the least 

important, by the patterns of successes and failures of tbe 

c hildren they tutor. 

The tutors are trained in specific procedures for 

teaching the recognition of letters and words, the use of 

phonic rules and context in word analysis, the reading of 

words, sentences a nd paragraphs with comprehension and 

comparable skill in mathematics. The sequence of teaching 

is ca refully planned to provide each child with a systematic 

c overage of the basic skills. High standards of performance 

are maintained so that the acquisition of each skill unit 

is based on mastery of prerequisite skills. The procedures 

that the tutors follow are highly individualized so tha~ 

the c hildren progress at the maximum rate of which they are 

capable; each progresses quickly through material that is 

easy and spends time only on those skills that be or she 

fi nds difficult . 

o. G. Ellson, developer of the tutorial program used 

at Indiana Uni ve rsi ty at Bloomington, reports: 
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These techniques have proved very successful with 
disadvantaged children, especially the slower learners 
and in c luding those who do not speaK English . . . . ' 
Comparisons of matched tutored and untutored control 
groups have shown that programmed tutoring consistently 
produces large gains in reading achievement. It has 
reduced the proportion of nonreaders in a disadvantage d 
population from approximately 10% to less than 1%, and 
it has reduced the proportion of first - grade failures 
and assignments to special education classes by 40% to 
70% . ( Ellson, 1976, p . 2) 

Phillip L . Harris, a colleague of Ellson's at Indiana 

University, reports the following results obtained in 

validation studies : 

Indicators other than test scores have shown: 
promotions increased by 54%; failures (retentions and 
a ssignments to special education classes) reduced by 
69 %; retentions reduced by 66%; assignments to special 
education classes were reduced by 74%, 79%, 32%, and 
5% in the four years following a year of tutoring in 
the first grade; there are indications that programmed 
tutoring is beneficial to educationally handicapped 
student tutors, with no detrimental effects on tutees . 
( Harris, 1980, pp . 1-2 ) 

The benefits are not limited to the children who are 

t utored - -the tutors also benefit, both educationally and 

personally. In one study, underachieving high school 

students serving as tutors gained over two years in reading 

level (Ellson, 1976). 

Programmed tutoring e mphasizes the successes of the 

le arner by reinforcing correct responses with verbal 

praise, such as "Good," "That's right," and so on . The 

tutor does not respond verball y to mistakes by the learner . 

Rather the tutor directs r e peated efforts at correcting 

th e de f i c iencies . Absence of o v e rt negative feedback is 

combined with wor k ing tow a rds t he l e arner's strengths, s o 
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that t b e learner becomes more confident with his or her 

abiliti es. This approach is considered by Ellson to be 

appropriate for slow learners, who receive a great deal of 

attention for the failures in learning rather than their 

successes. 

Ellson et al. (1965) emphasized the "therapeutic" 

e ffect of programmed tutoring. Students in the programmed 

tutoring context can display abilities that have not been 

demonstrated in the classroom. Changes that occur in 

tutoring frequently extend into the regular classroom. At 

the least, children who have experienced successes of 

learning by tutoring will feel more confident about their 

abilities to learn. Greater confidence can motivate them 

t o try harder in the regular classroom. 

Reports on Benefits for the Tutee and Tutor 

Benefits for the tutor and tutee can be extensive 

within the context of most peer tutoring activities. In 

fact, c ertain educators believe that benefits for the tutor 

c an outweigh in importance benefits for the child being 

t utored. For the tutee, the child receives increased 

individual attention, greater closeness and contact with 

t he instructional agent, more immediate and frequent 

feedback on performance, and a peer model to emulate. This 

modeling factor may be one of the most powerful change-

inducing factors in the peer tutorial model. Children are 
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a b le to observe another student who remains focused on tbe 

academic materials, wbo a pproaches the learning of materials 

i n a calm and competent manner, and who is interested in 

helping the tutee learn. The child being tutored is very 

likely to exhibit a previously unobserved ability to grasp 

the instructional component of the tutoring and to acquire 

the learning behaviors of the partner. These skills are 

commonly transferred to the regular classroom to enable the 

tutee to experience greater academic success. 

The fact that a tutee may be more relaxed with a 

peer tutor, and thus better able to concentrate on learning 

materials, is supported by a number of studies. Geiser 

(1969), Hassinger and Via (1969), Bouchillon and Bouchillon 

( 1972 ) , Fleming (1969), Landrum and Martin (1970), and 

Lippitt and Lohman ( 1965) have all reported increases in 

learning outcomes by tutees following a tutorial program. 

In these studies, student tutors have come from elementary, 

secondary and college grade levels. Snapp ( 1970) and 

Snapp, Oakland and Williams (1972) reported improvements in 

tutee reading development following a cross-age tutorial 

p r og r a m for elementary school c hildren. 

Gai ns experienced by the c hildren being tutored have 

bee n reported to transfer to the regular c lassroom (Gartner 

et al., 1971 ) . 

Ga ins in self-concept also have been reported for 

tutees who have recently completed tutori a l programs. Ross 
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( 197 2 ) , i n a program that required students labeled 

"disad vanta ged" to tutor similarl y c lassified students, 

r e ported t hat gains in reading scores and self - concept 

fol lowed a s emester - long program of peer tutoring. Greatest 

gai ns were experienced by tutors who bad themselves been 

t utees in previous semesters and by their tutees. Overall, 

s tudents made better reading and self-concept gains when 

ac ting as tutors than when acting as tut e es . 

The side effects of pee r t utoring are, in most 

instances, positive. 

Perhaps the greatest benefits result from the emotional 
a nd the psychological experiences of the participants . 
The prestige gained when a problem c hild teaches is 
frequently incalculabl e . With the prestige comes the 
opportuni t y for the child to model teacher-approved, 
sociall y appropriate behavior. The child's self-esteem 
is generall y boosted. The child f eels worthwhile and 
i s lik e ly to have increased c onfidence that he o r she 
can perform a job well . This new c onfidence may well 
a dd to the c hild's sense of a dequac y a nd, subsequently, 
have a positive influence on tbe child's behavior in 
t be c l a ssroom. 

The c hild who is being tutored also profits from 
peer t utoring. The child is receiving help from a 
c h i ld who is older or more knowled ge able. In most 
c ases, the c hild is more relaxed with a peer tutor 
than with the teacher. The a c ademi c or social gains 
from t he tutoring c an heighten confidence so that t he 
c hild c an r e turn to the c lassroom det e rmined to work 
harder. (Ehly & Larsen, 1976, pp. 4 76- 4 77 ) 

Same - Age Tutorial Programs 

Pr ogr a ms t ha t have utili ze d t utors who are the 

cla ssma tes o f tut ee s seldom a re c i te d in the lit e r at ur e . 

Oaklan d an d Wi ll i a ms (19 75 ) r e port e d gains in word k nowle dg e 
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a nd reading compr ehe ns io n by tutees taught solely b y 

tuto rs. Ellson, Barber, Engle and Kampwerth ( 1965 ) also 

have me ntioned the advantages of tutoring being designed to 

supplement classroom instruction . 

Ehly and Larsen ( 1976) discussed tbe results of a peer 

tuto r ial program in wbicb sixtb graders tutored their 

classmates in experimental materials in spelling. Student 

pairs met for 20 sessions, eacb of whicb lasted 30 minutes. 

Tbe effects of a variety of tutor and tutee cbaracteristics 

o n the learning of tutees were analyzed. The autbors found 

tbat sex of tutor, sex of tutee, type of sex pairing 

(same-sex versus opposite-sex pairing), peer acceptance and 

peer rejection of the tutor and tutee, tutor liking for the 

tutee, and tutee liking for the tutor did not significantly 

affect the outcome learning scores of the students being 

tuto red. Exa mination of the data revealed that the only 

signi fica nt predictor of the amount of learning by the 

tutee was that student's pretutorial spelling score. None 

of the tutor and tutee characteristic fac tors listed above 

was fo und to predi ct the speed with whi ch the partners 

completed their daily as signments. 

Peer Mediated Instruction 

Tutorial programs have differ e d in the reinforc e ment 

systems built into the program, and have va ried in the 

amoun t of feedback that is provi ded to th e child be ing 
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tutored on his or her success. An ex~~ple of an approacb 

t bat provides very specific feedback to tbe tutee is that 

of Peer Mediated Instruction (PMI). Rosenbaum (1973) 

proposed the PMI concept, which allows students to work in 

pairs, with one student designated as tbe teacher and one 

as the learner. The "teacher" presents materials such 

as words from a spelling list to tbe student, then provides 

specific correction to student errors. Results from a PMI 

program in spelling have been positive. Third graders were 

able to increase spelling scores when they were instructed 

with tbe PMI technique. The PMI technique bas been reported 

to be successful in tutorial programs that focused on other 

content areas. 

Ehly (1975) conducted a peer tutorial program in 

spelling that utilized the PMI approach of providing 

feedback to the child being tutored. In this study sixth 

graders tutored each other on spelling words that bad been 

missed on a pretest by all of tbe tutees. The PMI approach 

was effective in providing the tutor with the structure 

necessary to conduct tutorial sessions and in maintaining 

tbe tutees' interest throughout the course of the project, 

which lasted for 20 sessions. Tutees did learn to spell 

many of the difficult words during the PMI-oriented 

sessions. 
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Summary 

To summarize, studies in peer tutoring same-grade 

or same-age tutoring programs are reported infrequently in 

tbe literature . More often mentioned are studies on cross­

age tutoring . Benefits for tutors and tutees frequently 

follow participation in a tutorial program. These benefits 

c an transfer to the regular classroom. Tutorial partners 

c an work productively together regardless of their ages, 

sex, racial-ethnic status, and intelligence levels. 

Structuring of content and presentation of materials 

have varied widely across studies. The more structured 

approaches, such as the PMI approach and programmed 

tutoring, can produce learning gains for the child being 

tutored. 



Cbapter III 

METHODOLOGY 

Description 

In 1979, Linden Elementary School ( Perry County ) 

i mplemented the Peer-Mediated Teacbing Program (PMTP) as 
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an innovative approacb for accelerating reading and 

mathematics skill acquisition and proficiency level 

a chievement. The Perry County PMTP was also designed to be 

a means for developing appropriate social bebavior and 

i mproving students' self-confidence and self-concept. Tbe 

PMTP c onsists of a unique combination of carefully sequenced 

c urriculum materials, a peer-tutoring approacb to 

i ndividualizing instruction, simple, direct teacbing 

s trategies and intense daily involvement by all partici­

pants. For the teacher tbe PMTP functions as a total 

ma nagement system whicb facilitates integration of tbe 

c ontent and process of teaching with an easy-to-use, yet 

t horough record keeping system and continuous access to 

c onsultation. It affords total individualization in 

eac h of the two primary academic areas being taught and 

e stab l ishes highly positive reciprocal interactions between 

e a c h student in the teaching-learning team ( tutor and 

t utoree ) . I t was designed so t bat once implemented, the 

PMTP wo u l d undergo guided modifi c ati o ns so a s to insure 
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t ha t a ll aspects of the approach are working harmoniousl y 

a nd i n the most e ffi cacious manner. The PMTP is bigbly 

st ruct ured, designed to lead each student to mastery 

perf o rmance of all skills taught, yet is flexible enough to 

i nc orporate objectives identified by the supervising 

te a c hers into the curri c ulum. 

Major Activities 

The major activities of the PMTP are: 

1. Staff orientation, complete preservice and 

in-service training on all materials and methods associated 

witb the approach, including full aescriptions of the roles 

a nd responsibilities of all personnel. 

2. Tutor training and tutor-tutoree development 

a ct ivities conducted throughout the school year, including 

tr a ining on the PMTP materials and methods and activities 

t o promote sensitivity to and understanding of interpersonal 

relationships. 

3. Program supervision and consultation, including 

modification recommendations as needed and frequent 

o bservat i ons in the classroom with continuous input and 

fe edba c k to all levels of program implementation. 

4. Program evaluation, complete with f ormal 

standardized pre- and post-test of all studen t s in reading 

a n d mathematics, c ontinuous assessment of classroom 

impl e men t a t i o n a nd materi a l usage, student at t itudes a nd 



behavior changes, a nd informal assessment of parent and 

c ommunit y in volvement. 

Ex pe cte d Outcomes 
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Several priority goals identified by tbe Perry County 

Bo a rd of Education and tbe Superintendent of Schools were 

expected to be accomplished by employing tbe PMTP. It was 

felt tbis approach to teaching reading and mathematics 

would result in all student participants demonstrating very 

substantial improvements in their reading and mathematics 

performance levels. The performance of students who bad 

not been achieving commensurate to grade level was expected 

to stabilize and increase significantly. On the average, 

it would be reasonable to expect that a significant gain 

would be exhibited almost immediately, regardless of the 

student's grade level upon entry into the program. 

Additionally, an increase in average daily attendance, a 

decrease in behavior and disciplinary problems, a gain in 

ge neral cognitive skills and a significant cbange in 

students' attitudes about themselves and their scbool was 

expected. It was felt that the PMTP would facilitate the 

rapid closing of many learning gaps students have in 

reading and mathematics and raise their achievement levels. 

Further, tbe PMTP would provide an avenue for making 

positive contacts with the home and would extend 

c oope r ative ness and understanding between the school 

a nd t he co mmunit y . 
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The Perry County Board of Education and Superintendent 

o f Schools felt a change was necessary in the approach that 

was being employed to address the learning needs of its 

student population, particularly those from socially­

ec onomi c ally deprived families . It was felt that the 

Peer - Mediated Teaching Program bad the greatest potential 

of all approaches studied for reversing the pattern of 

failure and underachievement that has characterized so many 

of those students. It was felt that the daily c oncentration 

of self - paced instruction within a tutorial framework would 

provide students not only with drill and repetition, but 

with immediate positive reinforcement and correction 

procedures needed for rapid learning. It was felt that 

th is program would increase the overall academic profile of 

elementary students and prevent the need for extensive 

remedial efforts in both academic and social areas in the 

secondary school. It was believed that this program would 

also benefit the academic performance of students who 

we re achieving slightl y below grade level or not attaining 

t heir fullest potential . 

It was felt that tbe positive peer relations, self­

c onfidence and identification with school and the learning 

proces s that is promoted by the PMTP would greatly reduce 

t be number of children who would be potential dropouts or 

run into difficulties with the c orrectional system when 

they a re older. 



The Perry Count y Pee r-Mediated Teaching Program 

in reading a nd mathematics attempted to significantly 

improve the reading and mathematics performance of 
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elementa r y school students. Modifications in the materials 

a nd teaching strategies were tried in a systematic fashion 

as new objectives and potentially more effective strategies 

or mat e rials were identified. 

The PMTP of Perry County consists of the following 

processes and materials (each are described in relative 

detail in the following sections): 

1. The Peer-Mediated Teaching Program--(a) the major 

co ncepts; (b) the major features affecting child success; 

(c) the major program components; (d) the PMTP teacher; 

(e) administrative personnel. 

2. Orientation, Preservice and In-Service Training-­

Ca) staff training; (b) tutor training. 

3. Parent and Community Involvement. 

The Peer-Mediated Teaching Program 

The Perry County Peer-Mediated Teaching Program 

i ncorporates proven techniques and materials that have been 

deve loped in the areas of psychology, sociology, and 

ed ucati o n and special education. It is an approach that 

has been highly effective in increasing tbe reading and 

mathematic abilities of students at all grade levels, 

regardless of their ethnicity or economic and / or educational 

deprivatio n. 



~aj o r Concepts 

The major concepts upon which the Peer-Mediated 

Teaching Program is based include: 

1 . Time on Task. Students differ in the amount of 
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time they need to learn a given unit of material when that 

unit is set to some mastery criterion. It is impossible to 

provide the extra time many students need to adequately 

learn a given task in a group setting. A one-to-one 

approach best meets this need. 

2. Mastery Learning. When sufficient teaching-testing 

procedures (such as those incorporated into the PMTP) are 

built into the teaching material to guarantee enough 

practice to achieve over-learning, 90% or more of all 

students finally attain the set criterion with little or no 

regression. 

3. Unit Learning. Most approaches to teaching 

require the student to master concepts in units too large 

for a significant portion of the population to assimilate. 

The PMTP introduces the student to skills in units of 

five, a unit level at which experience bas shown the 

retarded can achieve. 

4 . Individualized Instruction. Most forms of 

individualized instruction demand that students work 

independently, pace themselves, read at or near grade level 

and have a high degree of self-discipline and motivation. 

For low-achieving students, these demands are generally 
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t oo ri go rous sinc e they normally h ave poor study habits, 

l ac k of motiva tion, lack of sel f - c onfidence and / or limited 

r eading a bilit y . However, the need for individualized 

i nstruction is obvious . The PMTP relies on the tutor, 

s up e r v ising teacher, student, and materials to dictate 

pace . 

5 . Structured Curri c ulum. The hi ghly structured, 

seq u e ntial approach of programmed learning has long been 

val ued by behavioral psychologists and is incorporated 

t hroughout the PMTP . 

6 . Motivation . It is generally recogn i zed that 

a tt e ntional involvement is the basic medium i n which 

c ognitive activity occurs, and the degree of attention 

g overns the accuracy and the ef f iciency of the f inal 

cogn i ti v e product . A major determinant of attention can be 

called motivation . The major factors influencing motivation 

ar e to be able to differentiate self from peers, reduce 

an xiet y , to have some expectanc y of success. The PMTP is 

de s i gned t o reduce the probabili t y of student errors, 

in c re a se s uccess experiences, and eliminate undesirable 

levels of anxiet y by providing for repetitive, anticipated 

learning experiences . 

Maio r Feat ures 

Th e ma j or fe atures of the PMTP a f f e c t i ng c hild succ ess 

include t he f act t hat th e p rogr a m: 



1 . Teaches only a limited number of facts at one 

time . The c hild is not bombarded with complex rules and 

procedures --be is given simple tasks on which be can 

s ucceed. 

2. Takes the child through every step necessary in 

o rder to learn to acquire a given skill--the program does 

no t assume anything is already known by the student. 
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3. Reinforces consistently, a procedure which offers 

the insecure child a strong feeling of success and self­

worth and is highly motivating. 

4 . Makes an instructional director of the teacher, 

extending her influence and talents to every child in the 

room rather than requiring personal attention to each child 

which places the teacher in a hopeless position. 

5. Enables the child to make rapid gains. Children 

in this program attend school more regularly, improve 

grades in other courses, express themselves much better, 

appea r more adequate and capable of maintaining inter­

personal relationships with peers and authority figures. 

( This feature of PMPT as offered by Continental Systems, is 

s uppor t ed by the findings of Gartner, et al . (1979] . ) 

6. Requires very little preparation by teachers. 

7. Provides a management system that facilitates the 

teac hing process. 

8 . Provides for almost total success by all c hildren 

who a re intellectually capable of l ear ning. 



9. Results in more academic and personal growth 

by the tutor than for the tutoree. 

Major Components 

The major components of the PMTP include: 

1. Materials structured in a sequenced pattern 

will provide the tools necessary to acquire and gain 

proficiency in fundamental reading and mathematic skills. 

Daily records of progress will provide clear performance 
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profiles on each student. Supplementary readers, workbooks 

and other materials at grade level offer alternatives and a 

c hange of pace that keeps the students' interest at peak. 

Special certificates of recognition, communications to the 

parents at home, and newspaper items concerning tbe program 

all lead to higher motivation of the student and encourage 

parent involvement. 

2. Complete staff orientation and training during an 

initial preservice and later in-service training session. 

3. Continuous supportive consulting and supervisory 

services throughout the school year to assist teachers in 

adhering to the process developed for the PMTP. Consultants 

as needed are invited to assist in assessing and modifying 

tbe program to make it work. 

4. Tutor training and tutor-tutoree development 

activities are conducted following the initial staff 

orientation and preservice to insure tutors are prepared to 

begin the tutoring process and tbat the supervising teachers 



are able to compl ete any additional training that ma y be 

necessa r y . The ini t ial preservi ce requires a minimum of 

two f ull days. 

5. Evaluation of student performance using formal 

s tandardized tests and a pre-test / post-test design is 

e mpl oy ed in each of the academic areas. 

The PMTP Teacher 

38 

Characteristics. The PMTP teacher must possess, or be 

willing to acquire, the following characteristics: a 

sincere desire to help students; a willingness to devote 

the time and energy necessary to make the program a success; 

knowledge of the tutoring approach as presented by the 

trained consultants; the ability to work with adults and 

students; the successful use of classroom management 

techniques; willingness to follow the PMTP exactly as 

outlined. 

Tasks. The major tasks of the PMTP teacher include: 

atte nds staff training; assumes a management role; 

familiarizes self with the materials of the program; 

recruits tutors and tutorees in cooperation with the 

principal, counselors and teachers; c ommunicates program 

goals and activities to the faculty; maintains classroom 

discipline; observes tutor-tutoree relationship daily to 

dete rmine if there are any personalit y conflicts (if any 

develo p, the team is reassigned ) ; provides daily 

encou r ag ement to tutor-tutoree teams by providing a n 



39 

attitude of acceptance, helpfulness and one of positive 

r e inforcement; c hecks with all students individually to be 

sur e they are following correct procedures; maintains 

student files; obtains necessary materials and supplies; 

maintains a record of tutor-tutoree test scores; establishes 

a systematic filing system for materials so that students 

may easily find them; maintains a folder for each tutoree; 

c onsults with the program director and/or consultant when 

problems arise. 

Administrative Personnel 

Administrative personnel are appointed to perform 

ce rtain tasks. The principal, teacher, supervisor and/or 

director of the program: gains thorough knowledge of the 

program, its intent and process of implementation; locates 

space for the tutoring to occur; provides necessary 

e quipment and materials; reorients faculty, parents, and 

student body to program as required; coordinates in-service 

sessions as needed; oversees the monitoring of tutors; 

defines roles and tasks to each member; keeps the building 

principal informed as to the condition of the tutoring 

effort in the school; plans and implements staff training 

sessions; corresponds with consultants as circumstances 

warrant; has knowledge of the tutoring procedures; 

communicates the essential benefits and features; quickl y 

handles minor problems before they can develop into 

major ones; is aware of all program activities; makes 

a rrangements for program, student a nd staff evaluation. 



Staff Orientation, Preservice and 
In-Service Training 

Staff Orientation 
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Preservice and in-service workshops are conducted for 

the entire school, followed by intensive training of the 

PMTP supervising teachers and the tutors. During the six 

hours of training, every facet of PMTP is surveyed. Roles 

and responsibilities are discussed as well as the rationale, 

goals and teaching techniques. For the most part, the 

focus is on the eight major factors necessary for program 

success. They are: 

1. Program organization 

2. Program scheduling 

3. Tutor selection 

4. Curriculum structure 

5. Tutor training 

6. Tutor-tutoree pairing 

7. Program supervision 

8. Program evaluation. 

Program organization. Formal structure of organization 

is essential to insure successful operation of any tutoring 

effort. Some person or persons must be responsible for: 

( 1 ) identifying tutors and tutorees; (2) explaining the 

m to the students, the faculty goals of the tutoring progra 

and t he c ommunity; ( 3) making periodic progress reports 

to the student body, the faculty and the community; 



( 4 ) supe rvising dail y t utoring activi t ies; ( 5 ) evaluat i ng 

st u de n t progress; ( 6 ) maintaining frequent communication 

wi th the classroom teacher; (7) providing frequent staf f 

devel opment activities for the tutors. 
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Program scheduling. Although scheduling may appear 

t o b e a routine matter, the effectiveness of the tutoring 

eff or t will be greatly influenced by the choices made. To 

maximize student achievement, the sessions should be held 

daily. First and second grade students should be scheduled 

f or a minimum of twenty minutes of tutoring and older 

s tudents should attend for at least fifty minutes daily. 

In addition, the gains are fur t her enhanced when several 

tutor-tutoree teams are scheduled into the same location at 

t he same time. 

Tutor selection. The natural tendency when using 

peer or cross-age tutoring is to select the brightest and 

t he be st behaved students to serve as tutors. This may be 

a mistake. Research has shown that sub-standard achievers 

can e ff ectively serve as tutors. In the process, this 

ty pe o f tutor will show even greater gains than wil l the 

tut oree. 

Tutor-tutoree pairing. Random pairing of the s t udents 

c an be 90% effective. It is the other 10% that is critical 

si nc e a n ineffective and undisciplined team can jeopardize 

t he suc c ess o f t he e nt i re progr a m. I t is only through 

ht . d l t c oordinat or o f t utor i ng o bs e r v a tio n b y a n e mpa t e 1c au 
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t hat a n u nsuc cessful pairing of teams can be quickly 

recognized and corrective measures taken. A gain, effective 

monitoring of this process is critical to the success to be 

achieved. 

Curriculum structure. Ma t t · 11 
l ny po en ia y good tutoring 

efforts are unsuccessful because of the selection of 

teaching materials that are required. The lack of con­

tinuity and control in such an "eclectic" approach results 

in gaps in tbe skills being taught as well as extreme 

difficulty in training the tutors in the proper usage of 

t he various materials. The PMTP avoids these pitfalls 

because it: (1) diagnoses the learning needs of each 

student; (2) utilizes simple but effective teaching 

techniques; (3) insures that not only are skills necessary 

for tbe learning of a content area being taught, but also 

t hat mastery learning is being achieved; (4) includes the 

characteristics of quality instruction (cueing, positive 

reinforcement, frequent feedback, participation, corrective 

procedures); (5) provides a teaching environment that 

e nhances the self-concept of the learner. 

T · · Tutors must be well trained in all utor training. 

aspects of the tutoring process, of which the actual 

1 rt That is, tbey must teaching of skills is on ya pa • 

learn to keep records, develop rapport with their tutoree, 

db b as a role model for use positive reinforcement, an eave 

the ir tutoree. Frequent evaluations of the tutor must be 
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accomplished to insure c ontinued c onformity to the teaching 

sy st e m. Additionally, regular staff development sessions 

mus t be held to encourage the tutor to maintain a positive 

a ttitude as well as to improve teaching skills. 

Program supervision. Good supervision begins with 

tbe training of the tutors. The second step is to monitor 

t be tutoring process (the skill of the tutor in following 

the teaching system). Next, the progress of the student 

must be checked to guarantee that the desired goals are 

being achieved. Then, an outside observer should regularly 

check the entire process including record keeping, etc. 

Regular and frequent observations of the tutoring system 

will identify and correct potential problems before they 

become serious. Also, the supervisor provides a frequent 

source of renewal for the enthusiasm of the tutor, the 

tutoree and the tutoring coordinator. 

Program evaluation. In addition to tbe year-end 

evaluation required to determine progress in normative 

data, a process of continual evaluation is used to identify 

i f and where the tutoring system is failing to produce the 

desired results. Included in tbe evaluation are regular 

and frequent checks on tutoree skill acquisition, tutor and 

tutoree attitudes, and student body and faculty attitudes. 

Tutor training. Following training of the faculty tbe 

t utors receive approximately six hours of training. Their 

roles and responsibilities are presented and discussed along 

wi t h program goals, teaching strategies, and materials. 
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Tu t or s are not expected to absorb every aspect 

o f t b e pr o gram before they actively become involved in it, 

bu t t horough preparation minimizes problems and tutor 

a pprehensi o n. Upon completion of the preservice training 

sessions, tutors possess a general knowledge of the 

pr o gram's philosophy, tbe tutoring atmospbere and are 

t horoughl y versed in the following tec hnical procedures: 

( 1 ) use of positive reinforcement; (2) use of assignment 

s heets; (3) use of the teaching techniques; (4) use of 

program materials (see Appendices). 

In addition to being thorougbly familiar with the 

t ecbnical aspects of the program, tutors also become 

f amiliar with their professional responsibilities, what is 

e xpe c ted and what is not acceptable. Of c onsiderable 

importance is their understanding of the relationship 

be tw e en them and the professional teacbing staff. The 

importance of being on time is also stressed. 

A rewarding aspect of PMTP, as mentioned, is its 

positive influence on both the tutor and the tutoree. 

While it is designed to improve the self-concept of 

tutor e es, i t also e xerts a strong for c e o n t utors 

t o exercise self-discipline in the e xe c u t i on of their 

d u ti e s. 

Parent and community involvement. Parents are made 

aw are o f the progr a m throu gh "success noti c es, " letters, 

d f tb ( s ee Apoendi c es ) . t he new s p a per a nd wor -o -mou . 



Evaluation Plan 

To assess the effect of the PMTP, the following 

objectives are evaluated: 

1. All students who participate in the program 
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will demonstrate a significant improvement in their reading 

and / or mathematics skills as evidenced in pre-test / post­

test score changes. 

2. Students who participate will display improved 

social behavior in and out of the PMTP classroom as 

reported by other teachers, the principal, parents and 

other students. 

3. Student self-concepts and attitudes toward learning 

and school will improve as evidenced by teacher observation, 

c onsultant evaluation and parent feedback. 

4. Student relations will improve as evidenced by tbe 

ways tutor teams relate and work together during the PMTP 

and in situations when the program is not in effect. 



Chapter IV 

RESULTS AND DISCUSSION 

Results 
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Al l students of Linden Elementary, including tbose who 

wer e receiving special help of tbe Special Education and 

Title I reading teachers, were pre-tested for reading and 

matbematics skills in week 11 of tbe scbool year and were 

post-tested for those same skills in week 32. The 

Metropolitan Achievement Test 1978 Edition, Form J, which 

bad j ust been published, was used. 

The resulting average gain assumes even greater 

s i gnificance considering tbat approximately one-third 

of the student population received special services during 

t be year. Approximately 75 students attended the Title I 

Reading Room each day and more than 60 were identified a s 

learning disabled (LD), educabl y mentally retarded ( EMR), 

o r emotionally disturbed, requiring t he services of the 

Spec i a l Education t eacher. 

Hypothesis 1 

It was hypothesized tbat students engaged in a program 

of peer mediated teaching for a per i od of six months would 

evidence a h i gher gain than would normally be expected 

( 0 . 6 ) . 
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Reading. The students in grades K-8 h were p ased into 

th e reading program be t ween 13th and 17th weeks of the 

s c hool year. The upper grades (5-8 ) commenced PMTP in the 

week 13 of the school year, one fourth grade became involved 

in week 14, one third grade and one fourth grade class 

e nt e red the program in week 15, one th i rd grade and one 

sec ond grade started in week 16, and first grade and 

ki ndergarten began in week 17 . 

Tbe Perry County PMTP in reading yielded the following 

r es u l ts, as shown in Table 1 ( Comparison of Pre-Test and 

Post -Te st Scores). 

The average gain for all students was .79, with a 

r ang e o f f rom 1 . 4 for eigbtb grade studen t s over a 17-week 

pe ri od to . 03 for second grade studen t s ov e r a 14-week 

pe r io d . Six of the el e ven c lassrooms ga i ned more than the 

. 06 t ha t would normall y be expected, wi t h t hree cl asses 

0 ai n i ng more than o ne grade level over t he six-mon t h 

pe riod. Kindergarten showed a gain o f 1 .2, first grade 

gai ne d 0 . 9, fifth grade gained 1 . 3, s i xth a nd seventh 

gr a de s e a c h gained 0 . 9 and eighth grade gai ned 1 . 4 . 

Mat h . All students parti c ipat e d i n t he ma t h segment 

of t he PMTP for a tot a l of nine weeks. Onset o f the 

pr og r am was in week 23, a nd c ontinued t hrough week 31 of 

t he sc hool year . 

Bec ause of the short e r durat io n of t h i s segment of t he 

PMTP ( 9 weeks as opposed to 14- 17 f o r th e r e ading segment ) 



Tabl e 1 

Lind e n Elementary Sc hoo l 

Comparison o f Pr e-Te st and Post- Test Scores 

Grade Numbe r Mean Fall Mean Spring 
Lev e l Students Test Administered Sc . Sc. GE Sc. Sc. GE Diff e rence 

( K. 2) ( K. 8) 
53 

Pre-Prime r 
Reading 236.43 PK 410 .8 1.2 1. 2 

K 
53 Math 251.40 PK 380.1 1.5 1. 5 

( 1 • 2) ( 1.8) 
31 

Primer 
Reading 432.61 1.3 579.9 2.2 .9 

1 
31 Math 373.87 1.4 478.0 2.5 1.1 

(2.2) (2.8) 
41 Reading 53 9. 12 1.9 588.3 2.2 .3 

2 
41 

Primary I 
Math 444.76 2.2 474.3 2.5 .3 

(3.2) (3.8) 
4 2 

Primary 
Reading 619.36 2.7 641. 4 3.1 .4 

3 II 
42 Math 507.00 2.9 577 .8 4.0 1.1 

(4.2) (4.8) 
34 

Elementary 
Reading 667.94 3.6 679.6 4.1 .5 

4 
34 Math 607.05 4.6 641. 4 5.3 .7 

(5.2) (5.8) 

5 
44 

Interme diate 
Reading 697.20 4.8 721.9 6.1 1.3 

44 Math 607.66 4.6 626.7 5.0 .4 
(6.2) (6.8) 

42 Reading 710.24 5.5 726. 7 6.4 .9 
6 

42 
Inte rme diate 

Math 633.88 5. 1 664.7 5.5 .4 
( 7. 2) (7.8) 

7 
43 

Advanc ed I 
Reading 745.26 7.3 760.6 8.2 .9 

43 Math 712.88 7. 1 734.8 7.9 .8 
(8.2) (8.8) 

~ 

8 
47 

Advanced I 
Reading 734.26 6.7 757.6 8. 1 1. 4 00 

47 Math 719.21 7.3 740.2 8. 1 . 8 



it is not surprising to find lower levels of acbievement 

gained . 

Kindergarten exbibited the most significant improve­

me nt, gaining 1.5 grade levels between tbe pre- and post-
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test periods. A gain of 1.1 was attained by botb the first 

grade and one tbird grade classroom. Otber grades acbieving 

over the desired improvement level of 0.6 were: seventh, 

and eigbth grades, with gains of 0.8 eacb, and one fourth 

grade class and one third grade class witb gains of 0.7 

each. 

Classes failing to attain the desired improvement 

ga in of 0.6 were: tbe fifth grade, tbe sixth grade, and one 

fourth grade class, gaining 0.4 each, and the second grade, 

gaining 0.3 . 

Table 2 presents a representative sampling of 

ac hievement gains for 115 tutorees in reading and 

mathematics. The table sbows the number of tutorees in the 

sample attaining the desired 0.6 gain. The table also 

s hows tbe number of tutorees who pre-tested below grade 

level and wbo attained grade level after co nclusion of tbe 

PMTP. 

What the table does not reflect is tbe magnitude 

of some of the gains made. It was not at all unusual for 

gains of one, two or even three grade levels to be reacbed . 

Fo r example, a ll 13 of the seventh gr a de tutorees who 

attained at l east an 0 .6 gain in reading, in actuality 



Table 2 

Representative Sampling of Achievement Gains 

No . of 
Grade Tutorees 

1 12 

2 20 

3 10 

5 18 

6 17 

7 14 

8 24 

Totals 115 

No. Attain-
ing 0 . 6 

10 

3 

1 

16 

11 

13 

20 

74 

Reading 

No . Attaining 
Grade Level 

* 

7 

6 

3 

7 

9 

32 

*All tutorees in grade 1 pre-tested at grade level . 

Mathematics 

No. Attain- No. Attaining 
in g 0 . 6 Grade Level 

9 5 

3 5 

3 1 

8 3 

9 4 

9 6 

17 3 

58 27 

CJl 
0 
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gained at least a full grade level, with an average gain of 

1 .96. Eighth grade also evidenced some dramatic gains. 

Ni ne of the 20 reading tutorees gained at least two full 

grades, witb two more tutorees gaining three grade levels. 

As may be noted, the fourth grade has been excluded 

from this representative sample. While the average gains 

for the fourth grade as a group do not differ significantly 

from the othe r grades ( .5 in reading and .7 in math), 

special circumstances in the one exclusively fourth-grade 

classroom seemed to exclude that class from the category of 

"representative ." After the onset of the program, the 

experienced teacher who had participated in the training 

phase and the pairing of the students assumed another 

position in the system. She was replaced by a first -year 

teac her who had not had the benefit of the training . 

Hypothesis 2 

Hypothesis 2 states: "Teachers will detect an 

imp rovement in social skills a s a result in pair ing the 

students for this learning experience." 

The Appendix section c ontains the teachers' assessment 

questio nnaire, which includes three items which addressed 

this hypothesis . Item #5 was concerned with the response 

of the tutorees to their tutors. Item !16 asked "Has it 

p r ovide d an opportunity for c ooperation between th e pairs 

of students?" And Item #7 asked, "Do you detect social 



adj u s tments that might not have been possible in the 

o rdinary routine of your classroom?" 

Teachers' responses to the items mentioned above 
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were generally positive and helpful, particularly from 

those teachers in the lower grades. These responses were 

made on their conclusions from a simple questionnaire that 

t he students answered . This questionnaire was designed to 

r e flect the feelings of the students concerning their 

partner and reading (see Appendi x A-2, Students' 

Questionnaire). 

Item #5 (response of the tutorees to their tutors) . 

Te achers reported the following observations . "Feeling of 

pride in helping teammates." "They all seemed to love 

having partners." "Some worked well together, but others 

needed re-pairing." One tutor reported some difficulty 

acc epting the role of tutoree. "Most felt they were 

wo rking together as a team." "One student told me that it 

was fun to work with a partner." 

Item #6 ("Has it provided an opportunity for 

co operation?") . Observations included: "Overall 

h · k d out well." "It bas definitel y t e pairs wor e -

he l ped cooperation . I can see much improvement with my 

f irst graders ." "Peer-mediated tutoring bas provided 

mu c h-needed experience in cooperation, taking turns, 

Wl· 11i· ngness to get along, and in the talk ing-out problems, 

that l· s a part o f life." ge neral gi ve-and - take 



Item #7 (Do you detect any social adjustments that 

might not have been possible in the ordinary routine of 

your classroom?). Few teachers reported any social 
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adjustments occurred that would not have ordinarily taken 

place in their classroom, but some did recognize that this 

program "helped discipline problems," "certainly helped," 

and "helped identify quickly those students whose social 

development was lagging behind those of their peers." 

The teachers' responses to items #5, 6, and 7 offer 

s ome support for hypothesis 2, but it becomes obvious that 

pee r-pair organization cannot correct all the deficits in 

social skills. 

Hypothesis 3 

Hypothesis 3 states: "Students in the role of tutor 

will ac quire a sense of responsibility." 

To assess this, the questionnaire in the Appendix 

section contained an item (#4) which asked each teacher 

to respond to his perception of the assumption of 

r esponsibility by the tutors. Responses were again 

ge nerally positive, particularly in the lower and 

inte rmediate grades. These responses were t he resul t of a 

questionnaire for the tutors in the program ( see Appendix 

A-3 for Tutors' Questionnaire ) . "Most students eagerly 

f t " "They did a good job of accep te d the role o tu or. 

di r ecti ncr the work of the tutoree." 
0 

"Some of the t u t ors 

• · · 11 '' ''Most tutors did a ass umed the respons1b1 l 1ty very we · 



54 

pr e tt y good job of taking on responsibility of being tbe 

tu t or. They seemed to feel equal in their responsibility, 

despite the name of the tutor or tutoree." "The tutors 

a c cepted their responsibilities with pride and performed 

t heir duties well." "Socially, the tutor gained a sense of 

r e sponsibility toward bis fellow student which gave him a 

gr e ater sensitivity to the low achiever's needs." 

Teachers in kindergarten and first grade felt that 

these students were perhaps too young for "responsibility 

t o another six-year-old" and suggested cross-age pairing 

would help foster responsibility in the lower grades. 

Hypothesis 4 

Hypothesis 4 states: "The self-esteem of the low 

ability c hild will improve when given a method ( peer­

tu t oring ) by which he can succeed." 

Item # 8 of the questionnaire to the teachers asked 

"Would you say success in this program bas improved the 

self-esteem of the low ability student?" 

Tbe Again, responses to this item were positive. 

c onclusions drawn from the questionnaires previously 

r efe rred to were the basis for these responses. 

t l·n gathering the necessary Reports of promp ness 

t . to the task with materials for the day's work and get ing 

apparent anticipation were frequent. Anxiousl y awaiting 

turns f or achievement c hecks by the teacher depicted th e 

Of the studen t of a good report. a ssuran c e on the part 
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On e tutor, upon bearing of tbe deatb of bis tutoree's 

grandmotber, had his parents send flowers in bis name. The 

esteem the tutor beld for bis partner is obvious and the 

response of the tutoree toward his partner would be 

unmeasurable. 

The teacbers did feel tbat success in this program 

had belped to foster self-esteem of tbe low achiever, 

"especially wben placed with a very higb achieving student 

wbo continued to praise that child in an honest manner." 

"Since each student shared the role of tutor, I feel this 

probably enhanced the self-esteem of tbe low-ability 

s tudent." "In my opinion, any success or improvement in a 

c hild's achievement automatically raises bis self-esteem," 

a nd did so in this program. 

Discussion 

The objective of this field study, as stated on page 6, 

is to determine if the PMTP bas improved the academic 

and social skills of students at Linden Elementary School. 

To assess tbis objective, four hypotheses were 

f ormulated. 

Hypothesis 1 addressed itself to academic skill 

improvement. It was hypotbesized that students engaged in 

a program of peer mediated teaching for six months would 

e vidence a higher gain than would normall y be expected 

( 0 . 6 ) . 
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Most of th e findings are based on a representative 

sample of 115 tutorees in the program. This sample 

excludes kindergarten, the approximately 10% of the student 

population classified as special education students, and 

one fourth - grade classroom, for special circumstances 

previously detailed. 

As can be seen in Table 2, larger achievement gains 

were made by students in grades five through eight . The 

reason for this appears to be as follows: as was previously 

mentioned, in PMTP nothing is assumed. Peer mediated 

teac hing is designed to fill in the gaps that may have been 

missed in the lower grades . Therefore, it stands to reason 

t hat students in the upper grades (who may have bad more 

deficiencies in skills) would have more to gain by this 

type of instruction . 

The lack of significant gains in the lower grades 

seems to have been attenuated by the fact that, particularly 

in the lower grades, there was a great degree of flexibility 

in t he implementation of the program . It was more a case 

of two c bildren working together, instead of a tutor-tutee 

relationsbip. While flexibility in a program is usually 

co nsidered advantageous, this material is very structured 

a nd needed to be followed exactly as outlined . Through 

f r agmentation and individualizing it loses its power and 

potentia l . Tbe teachers were not as dedicated to t he 

fo rmat as was desired to affect the outcome. 
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Al s o, there was certain pressure from some parents, 

upon bearing that their child was being "tutored," which 

ma y have affected the outcome. The tutor pairs were 

modified, and students alternated in the positions of tutor 

and tutoree. 

Nevertheless, in assessing the academic success of 

t he program, it must be said that the PMTP did improve the 

academi c skills of students at Linden Elementary School. 

Even though not all students attained the desired 0.6 gain, 

t he gains that were achieved were higher than those made in 

p r e vious years through the regular academi c instructional 

progr a m. 

Hypotheses 2-4 were f ormulated to assess improvements 

made in social skills, specifically t he areas of 

cooperation, responsibility of tutors, and self-image of 

t utorees. 

Responses of the teachers indi c ate t hat the program 

wa s par t icularl y successful in enhancing t he areas of 

r e sponsibility and self-esteem. These were the areas in 

which improvements noted seemed to be more directl y related 

to ex periences provided by the progr am. 

Thus, both the tutors and the tu t orees benefi t ed 

f rom participation in tbe program. Tutors were provided 

· · d erci· se responsibility. the opportunit y to assume a n ex 

· · lf est eem t hrough ac ademi c Tuto r e es e xperienced a rise in se -

t d on-one a ttenti on by the gains mad e and the c on c entra e one-

tuto r s . 
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One further point should be made when evaluating the 

suc c ess of the program. Though it was deemed to be 

generally successful, it did not achieve the unqualified 

suc c ess status of the pilot program. This is probably due 

to the scope of the program, which is deemed to have been 

too wide-spread. While the pilot program had been a highly 

c oncentrated, closely supervised program involving 25 

cross-age pairs, the present program involved some 200 

same-age pairs. Perhaps more significant outcomes would 

have been achieved had the program not been so initially 

wi de-spread, but instead had been concentrated in three or 

four grades. 

Conclusion 

The Perry County PMTP was extended during the 1980-81 

to include the entire school system. Results are yet to be 

assessed, but expectations are that the program will prove 

to be at least as successful as the period under study. 

At the conclusion of the 1980-81 school year, the 

funding cycle will end and the program, as structured, will 

be discontinued. This is not to say, however, that there 

will be no future peer tutoring in Perry County. Many 

tb . process work for their students, 
teachers, having seen is 

Us ing PMTP as another tool for 
bave expressed interest in 

individualizing instruction in their c lassrooms. 



One of the most ·t· posi ive, and pleasantly unexpected, 

outcomes of the progr am bas been the evolution and 

development of teacher-made supplementary materials to 

the basal reading text. For the 1981-82 school year, 

supplementary reading materials will be constructed 

exc lusively by tbe teachers of Perry County, a project 

fo r whicb they have expressed great enthusiasm, and one 

which is a direct outgrowth of the PMTP experience in the 

Perry County School System. 

Some final observations by the writer: 
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The process of peer-tutoring in Linden Elementary 

extended over a period of more than two years. During this 

time, modifications were made, tutoring pairs were changed, 

a nd even the materials used were modified or replaced in 

a n effort to provide the opportunity for the greatest 

success of the venture. Complex in organization and 

sometimes frustrating to the supervising personnel, the 

program has provided benefits that far outweighed the 

problems encountered, in the opinion of tbe author. To 

wit: Title I reading class population will be signi fica ntly 

lowe r fo r the upcoming ye ar. Why? More students attained 

levels in reading, as shown by the spring achievement 

tests , so as to disqualify them for the special reading 

c lasses. The peer-tutoring experience can not be ignored 

when c onsidered in the light of this fact alone. 



60 

REFERENCES 

Bell, A. Bell's mutual tuition and moral discipline . 
London: C. J . G. and F . Livingston, 1832 . Reference 
in Gartner, Kobler, & Riessman, 1971. 

Bou chillon, P., & Bouchillon, B. Students learn by 
tutoring . Contemporary Education, 1972, 43, 281-283. 

Cl oward, R. D. Studies in tutoring. Journal of 
Experimental Education, 1967, 36(1), 14- 25 . 

Ehly, S . Ex pe r i ~ental ~nalysis of tutor, tutee, and 
p r ocess variables 1n tutorial learning. Unpublished 
Doctoral Dissertation, University of Texas, Austin, 
1975 . 

Ehl y , S . , & Larsen, S . Peer tutoring to individualize 
instruction. The Elementary School Journal, 76(8), 
May 1976. 

Ehly, S . , & Larsen, S . Peer Tutoring for Individualized 
Instruction. Boston : Allyn and Bacon, Inc, 1980 . 

Ellson, D. G. Programmed tutoring. Bloomington, Indiana : 
Indiana University ( July, 1976), 8 pp . (Mimeographed ) 

El ls on, D. G. , Barber, L. , Engle, T . L . , & Kampwertb, L . 
Programmed tutoring : A teaching aid and a research 
tool. Reading Research Quarterly, 1965, l ( l ) . 

Fl e ming, J . C. Pupil tutors and tutees learn together . 
Today's Education, 1969, 58(7), 22-24 . 

Fowle, W. B. The teachers ' institute . New York : A. S. 
Barnes, 1866 . Reference in Gartner, Kobler, & 

Riessman, 1971 . 

Gartner, A. , Kobler, M. C. , & Reissman, F . Children 
teach children learning by teaching. 1ew York : 
Harper & Row, 1971 . 

Geiser, R. L . Some of our worst students teacb! 
Sc hool Journal, 1969, 69 ( 6), 18-20 . 

Catholic 

t · 1 e ading Bloomington, 
Harris, P . L . Programmed tu o~iar• 1980 ) , 3 pp. 

Indiana : Indiana University ( Fe bruary , 
0 1imeographed ) 



Hassinger, J., & Via, M. How much does a tutor learn 
through teaching reading? Journal of Secondary 
Education, 1969, 44, 42-44. 

61 

Lancaster, J. Improvements in Education. 
and Perkins, 1806. 
Riessman, 1971. 

London: Collins 
Reference in Gartner, Kohler, & 

Landrum, J. W., & Martin, M. D. When students teach each 
other. Educational Leadership, 1970, E, 446-448. 

Lippitt, P., & Lohman, J. E. Cross-age relationships--an 
e ducational resource. Children, 1965, g, 113-117. 

Ne wmark, G., & Melaragno, R. J. Tutorial community project: 
Report on the first year, May, 1968 - June, 1969 . 
Santa Monica, California: Systems Development 
Co rporation, 1969. 

Oakland, T., & Williams, F . C. 
methods of peer tutoring. 
1975, g, 166-171. 

An evaluation of two 
Psychology in the Schools, 

Rosenbaum, P. S. Peer-mediated instruction. New York: 
Teachers College Press, 1973. 

Ross, S. F. A study to determine the effects of peer 
tutoring on the reading efficiency and self concept 
of disadvantaged community college freshmen: A final 
report. Fort Worth, Texas: Tarrant County College 
District, 1972. ( ERIC Document Reproduction 
No. ED 081-415.) 

Snapp, ~- A study of the effects of tutoring by fifth 
and sixth graders on the reading achievement _scores 
of first, second, and thi~d gr~ders . Unpub l ishe~ 
Doctoral Dissertation, University of Texas, Aust i n, 
1970. 

Sn app, M., Oakland, T., & Wil~i ams, _F . C. A study of 
individualizing instruction using elementar y school 
c hildren as tutors. Journal of School Psychology, 
1972, 10, 1-8. 



Appendix A 

QUESTIONNAIRES 

62 



63 

Appendix A-1 

TEACHERS' ASSESSMENT QUESTIONNAIRE 

To : 

Grade 

Fr om: Sarah W. Lyon, Title IV-C 

While we are awaiting our test results there are some other 
ar e as on which we would like your asse~sment. 

On the attached pages, would you please respond in narrative 
fo rm to the points listed below. Feel free to add any 
other points on which you have some particular feeling. 

I t would be helpful in compiling your responses if you 
would handle each point separately. However, the method 
mos t c omfortable for you will be acceptable. 

Thank you for your cooperation. 

• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
1. 

2. 

3. 

4 . 

5 . 

6 . 

7. 

8 . 

9 . 

10 . 

11. 

The materials as a guide. 

The supplementary materials that were provided. 

Organization of the program. 

Assumption of responsibility by the tu t ors. 

Response of the tutorees to their tutors. 

Has it provided an opportunity for c ooperation between 
the pairs of students? 

Do you detect social adjustments t hat might not have 
been possible in the ordinary routine of your 
c lassroom? 

Would y ou say success in this pr ogr am bas i mproved t he 
self-esteem of the low abilit y student ? 

Your reaction to the leadership of the program-­
supervisor and / or supervision--consultants, etc. 

What recommendations, if any, would you offer as a 
wa y of improving the program in t he future? 

Add a ny anecdotal in f ormation o f in t erest, or an y 
~omments you wou l d like t o in c lude that w~re no t 
c ov e red in t he a bove statemen t s a nd queS t10 ns. 



Appendix A-2 

STUDENT QUESTIONNAIRE 
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Your Age 

Your Grade 

Boy 

Girl 

Teacher's Name 

Date - ----- - ----- ---
I NSTRUCTIONS : Read each question carefully and think about 
i t. Answer all questions as completely and honestly as you 
c an. This is not a test and we do not want your name . We 
want to know how you honestly feel. 

1. 

2. 

3. 

4 . 

How long have you been working with the person who is 
now your reading partner? 

Circle the best answer. Is your reading partner, 

a . someone you consider a friend? 

b . someone you consider a good friend? 

C • someone you work with at school? 

d . someone bard for you to get along with? 

e . someone you don't really know very well? 

Have you learned anything new about your reading buddy? 

What? 

feelings towards your reading par;ner 
Have your own the first day you worked together. 
c hanged since 
How? 



5 . Do the two of you e ct b 
What? 

ver o tings besides reading t ogether? 
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6 . Do y ou tbink that you "fit in" at school? Why or why 
not? 

7. Do you think your reading is improving? Why? 

8. What is your favorite reading, spelling or writing 
game? 

9 . Do you tbink your teachers like you? Why? 

10 . What do you like best about school? Least? 



1. 

2. 

3. 

4 . 

5 . 

Appendix A-3 

TUTOR QUESTIONNAIRE 

Why did you want to participate. 
Tuto ring Program? in the Individualized 

Would you do it again next year if given the 
opportunity? 

Yes No 

Why? Why not? 

What do you like about the tutoring program? 

What do you dislike about the tutoring program? 

I feel when my tutoree succeeds. 

6 . How does your tutoree react when you praise him? 

7. Does the teacher give you help when you need it? 

8 . Do you feel your partner will improve more because you 
work to help him? 

9 . How do you feel about your tutoree's progress? 

10 . Have you benefited by having had the opportunit y to 
parti c ipate in t he Individualized Reading Tutoring 

Program. If s o, how? 
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Teachi ng the initial bl ct en --sc 

I. 

I I. 

I I I. 

What is alike about these 
th t 

. words? Underline the part 
a is the same in each. 

score 
scum 

scat 
scar 

scalp 

Do these words begin with the sound you beard at the 
beginning of score and scalp? Write ves or • 
tbe blank space. - .JL..:::..:::.. no in 

Example: 

a . 

b. 

Build 

stop (no) 

scare (yes) 

new words 
at the beginning 

Example: 

sore (score) 

tar (scar ) 

by 
of 

1 . 

2. 

3. 

4. 

5. 

1 . 6. ----- -----
2. 7. ----- -----
3. 8. ----- -----
4. 9. ----- -----
5. -----

substituting the SC for the letter 
each word: 

pout 6. lamp 

more 7. sour 

buff 8. hold 

bald 9. tale 

bare 

I V. Choose one of the new words from above to fit the 
blank space in each of the sentences. 

1 . The body of a fish is covered with 

2. A boy 's uniform is blue. 

3. Sharp rocks cause marks on shoes. 

4. Water that is too bot can cause ed bands. 

5. The baseball was 9-5 for the borne team. 
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V. With the wo rd parts here, make a word that will fill 
the sentences. All will begin with sc. 

Beginning Middle Ending 

SC a p 
0 t 

00 ld 
nt 

1. Being late for dinner can bring a ing 
from father. 

2. "will scare a cat. 

3. We build a sand castle by _____ ing the sand. 

4 . An almost full spoon is called a ____ teaspoon. 

VI . Can you tell the meaning the tbe sc words in these 
sentences? 

1 . Mother scours the floor when she cleans it. 

2. When a cut heals, a scab forms. 

3. When a boy is naughty, he might be called a scamp. 

4. A scum forms on the top of dirty water. 

5. The skin on one's head is the scalp. 

VII. Make up four nonsense words with these parts: 

Beginning Middle Ending 

ng 1. 

ca de 2. 

SC in rt 3. 

a lt 4 . 

dge 5. 
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29 WAYS TO SAY "GOOD FOR YOU"* 

Eve ryone knows that a little praise goes a 1 
l · ttl · ong way. 

But a i e praise really needs to be something more than 
a few phrases _repeated over and over. Children need more 
than the tradi~ional "Good," "Very good" and "Fine"--if 
encouragement is expressed. Here are some additional 
possibilities: 

That's really nice! 
Thank you very much. 
Wow! 
That's great! 
I like the way you are working. 
Keep up the good work. 
Everyone's working so hard. 
That's quite an improvement. 
Much better. 
Keep it up. 
It's a pleasure to teach when you work this way. 
Good job. 
What neat work. 
You really outdid 
This kind of work 
Congratulations! 
Terrific! 

yourself today. 
pleases me very much. 
You only missed 

I bet your Mom and Dad would be proud to see the 
job you did. 

Beautiful! 
I'm very proud of the way you worked (are working) 

today . 
Excellent work! 
I appreciate your help. 
Very good. Why don't you show the class? 
Thank you for (sitting down, being quiet, getting 

right to work, etc.) 
Ma rvelous! 
Nice going. . 
That's certainly one way of looking at it. 
That's an interesting point of view. 
You're really going to town. 

*Given to tutors in response to their reaction: 
"We get tired of saying the same thing." 
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