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ABSTRACT 

The position of assistant principal is a training ground 

for future principals. It is important to identify the 

experiences which aid the assistant principal in becoming an 

effective principal. Assistant principals are faced with a 

wide variety of assigned tasks and responsibilities. 

This study identifies which specific training 

experiences assistant principals engage in that are related 

to future success as principals. Rec0111D&ndations for 

assistant principals' training programs are also made. 
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CHAPTER I 

INTRODUCTION 

Assistant principals often lack the training 

opportunities which can make them successful as principals 

(Wells, Scollay, and Rinehart, 1999). Their time is consumed 

with unexpected role demands which often leave them feeling 

alienated and frustrated. These situations do not allow the 

needed training opportunities to become effective principals. 

In as little as twelve years ago, little thought had 

been put into the assistant principal's roles, 

responsibilities, and training: This is evident when 

examining The Handboo of Research on Educational 

Administration and Su ervision (Gorton, Snyder, and Fisher, 

1988). Neither source has the term "assistant principal" in 

the subject index, defines the roles and responsibilities of 

the assistant principal, or gives reference the position of 

the assistant principal other than citing it as the stepping 

stone for becoming a principal. Nowhere in either source's 

discussion of the school administration roles is the 

assistant principal position mentioned.(Hartzell, Williams, 

and Nelson, 1994). In the past ten years, however, the 

position of the assistant principal has been mentioned more 

and more in educational literature. This trend is 

particularly true in the past five years. The roles and 

responsibilties of the assistant principal has been often 

researched and discussed. 



In a National Association of Secondary School Principals 

study of over 1000 principals and assistant principals, it 

was found that the assistant principals were involved in 

virtually every aspect of the school operation. This wide 

range of responsibilities may not allow, however, thorough 

training in critical areas for success as future principals. 

The assistant principal's role was found to be one of 

obscurity in that he/she works "behind the scenes" to ensure 

the smooth operation of the school's programs and activities. 

This "hidden" leadership can create feelings of frustration 

and low efficacy on the part of the assistant principal. 

These feelings are increased because the assistant principal 

receives little recognition, appreciation, nor support from 

above or below them in the educational hierarchy. If these 

feelings are allowed to intensify, the assistant principals' 

performance will suffer and he or she may even decide to 

leave the position.(Hartzell, Williams, and Nelson, 1994). 

Statement of the Problem 
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Assistant principals are faced with a wide variety of 

roles, responsibilities and assigned tasks. The assistant 

principal's role is not clearly defined. He or she is often 

assigned tasks by the principal which involve "behind the 

scenes" work for school programs. These tasks are often less 

appealing than those of the principal. However, the tasks 

are critical to the daily operations of the school. In some 

cases, the assistant principal feels unappreciated. The lack 

of recognition or appreciation received by the assistant 

principal can create feelings of low efficacy, isolation, and 

frustration. 



This content-analysis study attempts to identify 

specific training opportunities which can help the assistant 

principal prepare to becane an effective principal. The 

recommended training activities identified will also assist 

the assistant principal in more clearly defining his or her 

role in the total school prograa and pinpoint areas to help 

improve the assistant principal'& overall feelings and 

perceptions about the position. 

Importance of the study 
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The success of a new principal can largely be determined 

by the breadth and depth of the principal'& prior experiences 

as an assistant principal. It is necessary to identify 

training activities that meet the assistant principal's 

career goal of becoming a successful principal. It is 

equally important to meet the emotional needs of the 

assistant principal in order to create a feeling of high 

efficacy and self-worth in relation to his or her current 

administrative position at the school. 

Description of the study 

Thia study is baaed on a content-analy■is of related 

literature. Thirty major references were analyzed and 

classified. Each one was examined to identify the roles and 

responsibilities of the assistant principal as cited in the 

reference material utilized. Results are presented in the 

areas of Instructional Leadership, Stakeholder Relations, and 

School Plant Operations. Specific suggestions for an 

assistant principal training program are provided. 

Additionally, areas to improve the assistant principal'& 
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feelings and perceptions of his or her administrative 

position are explored and discussed. 

Limitations of the study 

The limitations of this study are that the specific 

recommendations for the assistant principal training program 

have not been field-tested and that all reported information 

is limited to current research studies regarding principal 

and assistant principal training programs and experiences 

which have been published in the last ten years. 

Definition of Terms 

Assistant Principal - administrative position directly under 

the principal in the hierarchy of school administration; also 

referred to as vice principal or associate principal. 

Collegial Collaboration - relationship between the principal 

and assistant principal which allows and promotes mutual 

planning and respect. 

Curriculum Developnent - planning and organization of a 

school's overall academic programs. 

Derailment - situations in which groups do not meet 

organizational objectives or individuals fall short of their 

career goals. 

Effective Principal - an administrator who is successful in 

instructional leadership and relations with school 

stakeholders. 

Efficacy - one's self-esteem; feeling capable of doing what 

is needed. 

Employee Relations- relationship between an administrator and 



the teaching or support staff in regard to evaluation and 

personnel relations. 

Instructional Leadershi - the role of an administrator to 

work with teachers and school personnel to improve teaching 

effectiveness. 

Mentorin - the relationship between two colleagues which 

promotes assistance and supportive advice. 

Parent Relations - the relationship between an administrator 

and parents in regard to problem solving, counseling, and 

communication. 

Practicum - a set program of training and professional 

development. 

Shared Leadershi - administrative duties and 

responsibilities which are divided between the principal and 

the assistant principal. 
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Stakeholders - school faculty, staff, parents, and community 

members; those persons who are affected by school decisions 

or activities; those persons who have contact or interest in 

a particular school. 

Student Relations - the relationship between an 

administrator and students in regard to discipline, 

counseling, and curriculum. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

Assistant principals are involved in the total school 

program. Much of their responsibilities lie in the areas of 

instructional leadership, employee relations, student 

relations, and discipline, parent and community relations, 

and school plant operations. Many times the assistant 

principal's role is overlooked or not thought of as valuable 

because he or she works "behind the scenes" to create the 

overall smooth operation of the school. This lack of 

acknowledgment can cause feelings of frustration and low 

self-esteem. This study will examine the assistant 

principal's roles and responsibilities in the total school 

program and how they may relate to success as future 

principals as found in the educational literature . Specific 

attention will be given to the assistant principal's feelings 

of efficacy and self-esteem. Additionally, the study will 

make recommendations for assistant principal training 

programs. 

Buser,et al(l991) described the assistant principal's 

roles and responsibilities as being assigned, expected, or 

assumed. These three categories were then broken down 

individually with examples of each. Assigned tasks were 

official tasks expected of all assistant principals in a 

particular school or school district. These included such 

activities as teacher observations and evaluations, staff 

development planning, and student discipline. The expected 
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tasks were activities which assisted the principal in 

completing his or her daily workload. The tasks in the 

#expected" category included instructional leadership, 

assisting in student activities, helping with special school 

functions, and actively engaging in administrative decision 

making. The uassumed" roles of the assistant principal are 

less definable and very much up to the assistant principal as 

an individual. The assumed tasks are ones where the 

assistant principal refines, enhances or creates new school 

programs and policies. The assistant principal must 

communicate their own creative, innovative ideas with the 

principal and take an active leadership role of specific 

school activities which reflect the assistant principal's 

individual interests and talents. 

One of the many facets of an assistant principal'• 

duties is the role as an instructional leader within the 

school setting. Under this title, the assistant principal is 

expected to perform faculty and staff evaluations, provide 

staff development training, mentor individual teachers, 

promote organizational teamwork, and make instructional 

decisions. 

When assistant principals engage in the practice of 

employee evaluations, it is important to refrain from making 

the process threatening or intimidating. The process itself 

is to assist the employee in professional growth and skill 

refinement. In order to accomplish the task of evaluation in 

a comfortable climate for the employee, the assistant 

principal must take the steps of setting the stage for the 

evaluation process. The assistant principal must meet with 
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teachers and staff both individually and in groups to explain 

the process. The assistant principal should try to ease any 

fears or tension of employees by clearly explaining the 

process, allowing employees to ask questions, and reassuring 

them that the process is conducted in a non-threatening 

manner. This is done in order to assist them in sharpening 

their professional skills (Robbins and Alvy, 1995). 

According to Hartzell, Williams, and Nelson (1995), new 

assistant principals find teacher supervision and evaluation 

harder than expected. Although the assistant principal was 

evaluated as a teacher, he or she never considered that the 

evaluator doing -workw as well. The evaluator's two main 

tasks are gathering data fran the observation and 

communicating evaluation results with the teacher. The 

responsibility of canmunicating the results to the teacher 

can be very awkward and uncanfortable for a new assistant 

principal. This may be true, in part, because many tiaes the 

teacher being evaluated has had more years of teaching 

experience or is much older than the new assistant principal. 

In many cases, the assistant principal is solely in 

charge of staff development for the teachers at his or her 

own school. A great amount of planning and preparation is 

needed to create a successful staff development program 

(McNeil and Delafield, 1998). Staff development activities 

include such things as formal training activities, sharing 

professional articles, discussing classroom successes, and 

new teaching strategies and working in small groups (Robbins 

and Alvy, 1995). Assistant principals play a key role in 

implementing the staff development program for teachers. 
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Another task of the assistant principal is to mentor 

individual teachers. Many times the assistant principal will 

mentor teachers who are naw to the profeaaion. In other 

cases, however, the mentee could be a teacher with many years 

of teaching experience. The assistant principal, through 

mentoring, has the opportunity and responsibility to build 

trusting relationahipa with teachers. Thia mentoring proceaa 

creates a climate for teachers to comfortably discuss their 

own classroom practice and helps the teacher reach his or her 

potential (Robbins and Alvy, 1995). 

Aaaiatant principal& ahare raaponaibility with the 

principal to create a school atmosphere of collaboration and 

teamwork. According to Wallace (1998), the concept of 

teamwork in the school empowers teachers because it pools 

idea■ and expertise and lead& to more concanau■-baaed 

decision making in the school. Principals and assistant 

principals share the decision making responsibilities with 

teachers to strengthen the overall unity of tha school 

(Trimble and Paterson, 1999). 

Making instructional decisions is a necessary function 

of the assistant principalship. Erlandson'a (1994) research 

study of administrators states that a school administrator 

Mmuat continue to learn and muat enable others to learn so 

that the school can move forward""(p.4). This learning 

process allows administrators to make informed, necessary 

instructional decisions baaed on facts gathered from school 

records, standardized teat data, and formal and informal 

observations conducted throughout the school year (Erlandson, 

1994). 
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The second facet of the assistant principal's duties 
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· 1 promotin · · · . invo ves g positive relationships with stakeholders 

of the school. The stakeholders of a school include its 

employees, students, parents, and community and business 

members. According to MacNeil and Delafield (1998), "school 

leaders must accept the challenge to create supportive 

conditions"(p.l) in the school environment. This type of 

school atmosphere allows for professional growth and skill 

development for employees and fosters good relationships with 

school stakeholders. 

Benton and Bulach (1994) studied the importance of 

school climate and carrying out the school goals. It was 

found that school administrators play a major role in 

creating the school climate. Furthermore, it is stated that 

although a favorable school climate does not guarantee school 

effectiveness, it is a necessary ingredient. In addition to 

this, "quality educational leadership is essential in 

sustaining school improvement and enhancing school 

effectiveness"(p.3). 

One way an administrator creates supportive, positive 

relationships with employees is by being visible and 

available to them. Ceyanes and MacNeil (1998) surveyed 

principals in southeast Texas. The surveyors were trying to 

determine how trusting relationships were formed between 

school administrators and teachers. It was concluded that 

sincerity, honesty, fairness, and respect were the main 

factors to building trust between teachers and their 

administrators. with this in mind, it is important for the 

principal and assistant principal to interact with teachers 
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in a way that shows compassion and respect for them as 

individuals. 
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The traits of compassion and respect should also be used 

by the administrator when dealing with students. One task 

which is given to to many assistant principals is the 

responsibility of student discipline. The book New voic s n 

the Field (Hartzell, Williams, and Nelson, 1995) is based on 

a five-year case study of ninety new assistant principals. 

It is stated that out of all of the tasks assigned to new 

assistant principals, "the administration of discipline most 

sharply separates their expectations from reality and 

reshapes their perspective on students, teachers, parents, 

and themselves"(p.45). It found that over 90% of the 

assistant principals had the assigned responsibility for 

student discipline either solely or shared in part with other 

administrators. In a case study of 19 assistant principals 

from throughout the United States, one assistant principal 

shared that she and her principal work together to encourage 

a positive attitude toward student discipline. She stated, 

"We emphasize responsibility and consequences rather than 

punishment. This has contributed to a very positive attitude 

at our school." (Kealy, 1999, p. 14). 

The number of student discipline referrals to an 

assistant principal is often very large. In fact, many new 

assistant principals find the large number of discipline 

referrals to be very unusual. One new assistant principal 

interviewed stated that he had no idea teachers had so much 

trouble with student behavior. This is true, in part, 

because the new assistant principal had very little student 



discipline problems when he was a teacher. Many assistant 

principals, in fact, had outstanding student discipline and 

control in their classrooms as teachers. Then, when hired 

into the new position as an assistant principal, they are 

surprised to find how many other teachers have difficulties 

with individual student discipline and whole class 

disciplinary control (Hartzell, Williams, and Nelson, 1995). 
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Student discipline involves much more than giving out 

consequences for poor behavior. It can involve planning 

intervention strategies, counseling, listening, and getting 

to know the student on an individual basis. This type of 

discipline counseling is an •eye-opener# for new assistant 

principals. A great deal is learned about a student's home 

life and individual financial situation one is an 

administrator. Sanetimes the information learned can be very 

upsetting or quite confidential in nature. 

Many new assistant principals worry about hov they are 

perceived by students. Many assistant principals were 

popular, well-liked classroom teachers. But when they became 

an administrator, it was feared that they will no longer be· 

liked or thought of as •cool# by students. Assistant 

principals can, however, maintain positive relationships with 

moat students by mixing with them before and after school, at 

lunch, in the classrooms and as opportunities arise 

throughout the school day. These interactions with students 

allow the assistant principal to get to know students 

individually and to build trust and rapport with them. This 

availability to students shows that the assistant principal 

has genuine concern for students and wants to be supportive 



of the students' needs, interests, d an problems (Hartzell, 
Williams, and Nelson, 1995). 

The responsibility of student discipline is a very 

unportant function of the assistant principal's duties. It 
must be carried out in a very profess1.·onal ca· , ring manner. 
If it is not handled in that way, the relationship between 
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the school, parents, and community members could become quite 

negative. 

Parent and community relationships with , the school are 

important to the overall success of the school. The public 

perceptions and image of the school can M•maJ.ce or break• a 

school and its administrators. By this, it is meant that the 

parent and community views of the school and its 

administrators is very important. If -the· perceptiona are 

good, then the school administration is Mgood• and doing well 

with running the school in the eyes of the public. If the 

perceptions are bad, then the administration is Mbad• and 

doing a poor job in the eyes of the public. Tingley (1992) 

notes that one way to increase positive support and 

perceptions of the public is to show up at school functions,., 

classroom activities and special programs. Thia public 

visibility allows parents and cOlllllunity members the 

opportunity to interact with the assistant principal and 

principal in a less formal setting. Thia gives the 

administrators a more #approachable appeal• and makes 

students, parents, and community members more comfortable 

when and if they should ever need to meet with the school 

administration. 



A very important way to assist the school in building 14 

positive public relations is to have regular, open lines of 

Communication. This include s promoting the school and the 
students in a positive manner. Parents should be informed 

about their child's progress and behav1.·or on a regular basis. 
This information should not only be given to them if there 

are problems (Robbins and Alvy, 1995). Parents enjoy and 

appreciate hearing about their child's school successes, 

also. One administrator reported that she carried her cell 

phone and walked the halls and went into the claasrocma to 

•catch the students being good•. She then called a 

particular child's pa.rents and shared the •good n.,.• about 

the child with the child present. She reported that this 

type of positive interactions lad to better relationshipa 

with parents (Robbins and Alvy, 1995). 

The third facet of an assistant principal' ■ 

responsibilities is overseeing the school plant operations. 

The responsibility of school plant operations is vary large. 

In moat cases, the principal and as■i■tant principal ■hare in 

the oversight of this task. School plant operations include 

being responsible for the cleanliness, appearance, and safety 

of the building as wall as managing the school's budgets. 

Maintaining the upkeep of th• building involve■ working 

with custodians, electricians, and maintenance workers of the 

school system. coordination of grounds cutting, cleaning, 

P&inting, remodeling, and repairs many tiJDa■ becomes the 

assigned responsibility of the assistant principal. 

The assistant principal, in partnership with the 

principal, works to maintain and oversee the school's 



budgets. The budgets are broken down ;nto - various 
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categories. The main school budget categories are the 

instructional Accounts, School Plant Accounts, and individual 

clubs or organization accounts. 

All budget accounts must be ~arefully monitored to 

ensure accuracy. The administrators must meet regularly with 

the school's bookkeeper or account .manager to check fund 

balances, make deposits, and pay school debts. The 

relationship between the principal, assistant principal, and 

bookkeeper must be one of complete trust and credibility. 

The assistant principal must understand each individual 

account and its restrictions and requirements for use in 

order to monitor them effectively. 

The Instructional Account are ueed to purchase claaaroom 

supplies, materials, and aquii:aent. The three main sub­

accounts of the instructional budget are auppliea and 

materials, equipment and special education accounts. The 

assistant principal is often assigned the task of approving 

purchase orders for this account. Teachers must ccmplete 

supplies and materials requests to receive needed 

instructional items. These requests are then tumed in for 

approval by the assistant principal. 

The equipment account is usually a large budget which is 

earmarked for the purchase of cc::aputen, overhead projectors, · 

fax machines, copiers, televisions, video cassette recorders, 

and other electronic instructional equipment. The school's 

assistant principal may be assigned the task of •bargain 

hunter• to find the most ccmpetitive prices when purchasing 

these large ticket items. 



The special education account 1.·s a highly restricted 
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account. The assistant principal may be required to monitor 

all account activities of the Spec1.·a1 Education Department. 
The special education teachers must meet h eac student's 

individual education plan. In doing so, it may require the 

purchase of special equipment or instructional materials. 

Many special education materials which meet the specific 

needs of individual students are very expensive and can be 

hard to locate. 

The furniture account is utilized to purchase needed 

teacher and student furniture items. These items may include 

a teacher and student desks, filing cabinets, bookcases, flat 

files, tables, and chairs. Requests for items purchased 

through this account are carefully considered. Many times 

the assistant principal is able to fill teacher's furniture 

requests by trading out furniture from other areas of the 

school building. 

The custodial supply account must be carefully planned 

in order to have enough cleaning and paper supplies to last 

through the entire school year. Supplies purchased from this 

account include paper towels , toilet paper, mops, dust pans, 

brooms, trash cans, floor wax, vacuum cleaners, paint, 

bleach, and other necessary cleaning supplies and equipment. 

Shortages in this account can cause major problems for the 

overall school plant operations. 

· · or organ1.·zation accounts are usually Ind1.v1.dual club 

maintained by the club or organization sponsor. Some 

band, sports, drama club, and examples of these accounts are 

Parent-teacher organizations. The principal or assistant 
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principal, however, must approve and review expenditures and 

all account activities within the school. The supervision of 

the school's budgets is a very important responsibility of 

the school administration. The lack of management of the 

school's budgetary accounts can result in severe consequences 

or loss of employment for an administrator. There is a great 

need to exercise precise accounting practices when handling 

the school's money (Elsberry and Bishop, 1993). 

The assistant principal's roles and responsibilities vary 

greatly from school building to school building. Many 

researchers have attempted to determine what specific job 

assignments are common among assistant principals. Wells, 

Scollay, and Rinehart (1999) surveyed seventy-five first-year 

assistant principals in Kentucky to determine the top ten 

administrative duties assigned to assistant principals. 

Their findings were then ranked in order: 

l. Student Discipline 
2. Parent Interactions/Communication 
3. Student and Staff Safety 
4. Compliance with Policies, L~ws,and Regulations 
5. School Policies Implementation 
6. Assemblies/Special Programs 
7. Student Attendance 
a. Special Arrangements at Start and C~ose of School 
9. Chairing committees for Special Stu ents 

10. Development of School Policies and Procedures 

In the same study, the research team also surveyed 

· 1 The top ten list of duties fifty-nine first year principa s. 

for the Was then compiled and ranked in order: new principal 

l. Building/Facilities Use . 
2. School Policies Implementation 
3. Student Discipline 
4. Student and Staff Safety • · and Mission 
5. communication of School vision 
6. School Budgets . 1 Development 
7. Staff Inservice/Professiona 



8. 
9. 

10. 

Instructional Methods 
School ~lanning for Improvement 
Evaluation of Teachers 
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The findings in this study concluded that the assistant 

principal's duties were not closely enough aligned with the 

duties of a first year principal. The researchers went on to 

point out that the assistant principalship position may be a 

less than ideal training ground to become an effective 

principal. It was noted that this is evident because the 

assistant principal functions like a •designated hitter• on 

the administrative team and is assigned specific duties 

instead of assuming the wide range of responsibilities which 

are necessary to their future success as principals. It was 

found that duties of the assistant principals, in moat cues, 

were assigned solely by the principal. · These duties were 

usually •less glamorous• than those of the principal and 

often less desirable tasks to accomplish. Many timea the 

principal delegates responsibilities to the assistant 

principal that canplements his or her own work (Wells, 

Scollay, and Rinehart, 1999). Thia can lessen the assistant 

principal'& effectiveness as a leader by hindering hill or her 

fran having sole responsibility over projects or duties. 

This under-utilization of the assistant principal can trigger 

feelings of frustration and low aelf-eetee or efficacy. 

Efficacy is defined as one's feelings about how he or 

she is performing at a particular task. In the case of 

aaaiatant principals, several studies reported that many 

assistant principals had low self-esteem or efficacy 

regarding their administrative positions. This was due, in 

Part, because the roles and responsibilities of the 



assistant principals are so ambiguous. 19 
In many cases, there 

is no set job description or evaluat1.'on . criteria for the 
assistant principal at all. Th f ere ore, the assistant 

principal never really kn<Ms how he or she is performing. To 
make matters worse, if the assistant principal does well with 
a particular assigned task, school program, event, or 

project, it is usually the principal that receives the 

congratulations and credit for the accomplishment. On the 

other hand, if the program or project does not go well, it 

is the assistant principal who is found to be responsible for 

the end result (Harris, 1998). It can be difficult for the 

assistant principal to deal with the fact that he or she is 

in a secondary leadership role. At times, the assistant 

principal's position is perceived by others as less of a 

leader and more like a Mgopher" for the principal (Michael, 

1996). 

Much research has been done on the relationship between 

the principal and assistant principal. It has been concluded 

that this relationship is the single most important factor in 

determining the success of the assistant principal when he or 

she becomes a principal (Hartzell, Williams, and Nelson, 

1995). It was said that the principal has the personal and 

professional responsibility to help the assistant principal. 

The principal should be committed to guide and mentor the 

assistant principal. Furthermore, it was stated that 

effective principals mentor others by nature. They encourage 

th · 1 The principal as a mentor 0 ers to reach their potentia • 

provides growth opportunities, helps to develop self-



confidence, and motivates the assistant 20 
principal to reach 

his or her higher goals (Buser, 19~1 ). 

A strong relationship between the two also encourages 
the assistant principal to be resourceful d . an use his or her 
special abilities and interests to benefit th h 1 . e SC 00. Thi.a, 
in turn, leads to stronger feelings of efficacy and self-

worth on the part of the assistant principal. On the other 

band, a poor working relationship and lack of shared 

leadership responsibilities between the principal and 

assistant principal can create feelings of animosity, 

distrust, and disloyalty to the school. 

While the position of the assistant principalship ia 

considered a stepping stone for that of a principalahip, it 

should be noted that not all assistant prinoipala want to 

become a principal. Many assistant principals are happy to 

retain their current leadership poeitiona until retireaent. 

These persons are known as Mcareer aaaiatant principal•• 

(Marshall, 1993). For those who do desire to beccaa a 

principal, it is important to understand the term 

•derailment• and what impact it could have on their future 

chances of becoming a principal. Derail.JDent ia defined by 

Brubaker and Cobel (1997) as the situation in which 

individuals fall short of their career goals• Thie often 

happens to assistant principals who desire to be principals 

because of lack of thorough training, lack of resources, or 

lack of a good mentoring relationship with his or her 

principal. It is important for the assistant principal to be 

aware of the possibility of derailment and work toward 



overcoming obstacles that get in the way of being selected 

for the position of principal. 
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The specific roles and responsibil1.'t1.·es of th • e assistant 
principal very greatly throughout the schools in the United 

states. It is evident from the information gathered that the 

assistant principal plays a major role in the overall success 

of the school. He or she "fills the gaps" to create the 

smooth operations of the school's programs and facilities. 

The assistant principal is often not recognized or commended 

for the role that he or she plays within the school setting. 

In fact, the assistant principal may not even receive credit 

for which he or she has had sole responsibility. The honor 

and recognition many times goes to the principal. This 

oversight can cause feelings of low self-esteem and animosity 

on the part of the assistant principal. Specific 

recommendations to help the assistant principal grow 

personally and professionally are needed. 



CHAPTER III 

METHODOLOGY AND RESULTS 

Methodolo 

In order to complete this content-analysi·s study, over 

fifty resources identified as possible references. Each one 

was then examined more closely to determine its usefulness in 

the study. Each one selected focused specifically on the 

roles and responsibilities of the school assistant principal. 

Thirty resources, which were published within the last ten 

years, were selected to be analyzed. 

Much of the literature reviewed was based on case 

studies and surveys regarding assistant principals from 

across the United States. Data was collected from 

elementary, middle, and high school administrators. These 

persons worked in public and private schools which were 

located in rural, suburban, and inner city sections of 

communities across the country. 

Three main areas of an assistant principal's roles and 

responsibilities were identified. These are Instructional 

Leadership, Stakeholder Relations, and School Plant 

Operations. Sub-categories under each main area were formed. 

At that point, each resource was analyzed to identify which 

· · e noted within the assistant principal responsibilities wer 

These fl.'ndings were then tabulated 
context of the reference. 

b . l b lation records were reported Y each sub-category. Fina tau 
anct sub-category were calculated. percentages for each 
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Results 

Most studies agreed that there 1.·s a great need to define 

the roles and responsibilities of the assistant principal's 

position. Many even suggested that there should be handbooks 

and training programs available when a new assistant 

principal is hired. 

· ·The thirty resources used in this content analysis study 

were analyzed and classified according to the roles and 

responsibilities of the assistant principal as cited in each 

resource. The results were then sorted and tabulated to 

determine which assistant principals' duties were most often 

referred to in the research literature utilized in the study 

(See Tables 1 and 2). The rank order of the assistant 

principal'& duties cited was as follows: 

1. Student Relations and Discipline 
2. Making Instructional Decisions 
3. Employee Relations 
3. Parent and Community Relations 
4. Faculty and Staff Evaluations 
5. Staff Development Training 
6. Promoting Organizational Teamwork 
7. Mentoring Individual Teachers 
7. Building Maintenance 
8. School Budgets 

It should be noted that items ranked number three and seven 

both received the same number of citings in the resources 

utilized. The research continues to support the th80ry that 

the main task of the assistant principal is student relations 

and discipline. 



school was given the opportunity to complete the survey. 

Each principal was contacted, explained the purpose of the 

su rvey, and provided information on how to administer the 

survey. 

The surveys were dropped off at each school with a 
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letter of instruction to the principals asking them to 

distribute the surveys. Surveys were placed in each of the 

teachers' mailboxes. A box for the collection of surveys 

~a s placed in the lounge of each school. After one week 

Lhe surveys were collected. 



CHAPTER IV 

ANALYSIS OF SURVEY RESPONSES 

The purpose of this survey 
was to investigate the 

attit udes of elementary, middle school, and 
high school 

teachers toward the assignment of h 
omework. The findings 

reflect the opinions and attitudes of 124 teachers toward 

the assignment of homework. The total response rate was 

41%. The grade level breakdown for the respondents was as 

follow s: elementary, 80 {64.5%); middle school, 18 (l 4 .S%); 

and high school, 26 {20.9%). 

The responses were divided into three groups -

elementary, middle school, and high school teachers. The 

data was organized with regard to academic training, years 

of experience, and gender. Sixty {48.4%) had a bachelors 

degree; 45 (36.3%) had a masters degree; and 19 (15.3%) had 

a degree above a masters. Twenty-nine (23.4%) had 0-4 years 

teaching experience; 36 (29.0%) had 5-10 years experience; 

32 (2 5.8 %) had 11-20 years experience; and 27 (21.8%) had 

21 years or more. Of the 124 respondents 113 (9l.l%) were 

female and 11 (8.9%) were male. 

The survey was broken down into five areas - student 

related questions, teacher related queSt ionS, parent 

r 1 school related questions, and e ated questions, 

d Each 
of the areas contained a 

emographic questions. 



CHAPTER IV 

RECOMMENDATIONS AND CONCLUSIONS 

Recommendations 

Many assistant principal training programs and 

leadership programs have been established throughout the 

united States. "A systematically designed and implemented 

training program has a positive effect on practicing 

assistant principal." (Richardson and Flanningan, 1991). 

Assistant principals need a well-planned training program 

which meets their needs professionally and personally. 

Program emphasis should be on helping the assistant 

principals gain the skills necessary to become effective 

principals. Richardson and Flannigan studied assistant 

principals' on-the-job-training practices and created a staff 

development program for assistant principals. They made a 

list of topics which they felt should be covered for all 

assistant principals. The training topics recommended were: 

1 . Development of Quality Sc~ools . . 
2. Characteristics of a Quality Principal 
3. Time Management 
4. Interpersonal Skills 
5. Goal Setting 
6. Conferencing Skills 
7. Site-Based Management 
8. Conflict Management 
9. Problem Solving 

The topics recommended were then broken down into sub 

t · A few of the sub-topics included were opics for each one. 
~nvolvement, and communication. 

staff development, parental~ 



The four 

1. 

2. 

3. 

4. 

5. 

basic training program ob' . 27 
Ject.1.ves were: 

To provide a supportive . 
in which assistant prin~in~f-threa~en.1.n9 environment 
practice administrative sk·l~ can .1.dent.1.fy and 
To establish a cadre of .1.. s. . . 
order to share experienc!:s.1.s;a~i pr.1.n~.1.p~ls in 
solutions to common problem'sp 0 d emS, .1.ns.1.ghts, and 
T · d . an concerns . o prov.1. e an environment for cont· . 
and professional growth through . ~~u~~g p~rsonal 
concentrated activities. .1.n .1.v.1. ual.1.zed, 
To ~r~vide specific alternatives to the traditional 
tra.1.n.1.ng for school leaders. 
To s~r:1cture activities in such a way that 
part.1.~.1.pants share ownership in the process and the 
solutions. 

Another assistant principal training program was created 

in El Paso, Texas. The training academy "is a unique 

professional development program that is tailored 

specifically to the needs of the assistant principals so that 

they can eventually become effective principals"(p.l). The 

school officials there felt that the most important step to 

help the assistant principal was to pair him or her with a 

mentoring principal. Specific professional growth goals were 

identified as the second step in the leadership training 

program for assistant principals (Parra and Daresh, 1997). 

A study by Hartzell, Williams, and Nelson (1995) 

examined the relationship between the principal and assistant 

principal. Recommendations were made for the assistant 

principal to follow. They were as follows: 

1. Identify the principal's expectations of the 
assistant principal. 

2. Take initiative in situations. 
3. Look for solutions to problems as they arise. 
4. Get needed information from ~the~s-
5. Create a friendly relationship with the secretary. 
6. Respect the chain of command. 



Much attention was given to Mcapturing the principal's 

attention, increasing the assistant pri.' • 1 nci.pa 's usefulness, 
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increasing the principal's dependence on the assistant 

principal, and giving the principal a reason to support the 

assistant principal's activities and requestsn (p.l). 

A common theme ran throughout the literature reviewed. 

It was very evident that the roles and responsibilities of 

the assistant principal must be more clearly defined. 

specific guidelines to help the assistant principal must be 

established. The personal and professional growth sides of 

the assistant principal'& position must be considered. The 

need for a strong, supportive mentoring relationship between 

the principal and assistant principal is esaential in order 

to help the assistant principal in become an effective 

principal in the future. 

conclusions 
Hartzell, Williams, and Nelson's (1995) five-year study 

of ninety assistant principals made the following 

conclusions: 

1. 

2. 

3. 

4. 

Beginning assistant principa~• do ~o~ 
understand the nature of their position. 
Many new assistant princi~ls_lacked the 
skills necessary to do thei.~ 1ob •. 
The assistant principal position did not 
prepare the administrator to become a 
principal. . • 1 b ht 
Becoming an assistant princi.pa roug 
professional and personal changes • 

. 'pals are hired, a set training When new assistant princi 

Th1.·s will help the assistant program should be in place. 

Principal to grow personally and professionally. A 
. h;P between the principal and 

supportive mentoring relations~ 



assistant principal should be formed. 
The assistant 

principal should be assigned tasks which train him or her to 
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become an effective principal in the future. 

It is equally important to help the ass· t .. 
is ant principal 

on a personal level. The assistant principal should be 

assigned to work with a fellow assistant principal that has 

been in his or her position for a few years. This 

relationship will allow the new assistant principal the 

opportunity to ask questions and receive feedback from 

someone of equal status on the leadership hierarchy. 

Particular attention should be given to encouraging the 

assistant principal to utilize his or her own individual 

skills and talents to better the school. In addition, the 

assistant principal should be given recognition for 

accomplishments or school programs for which he or she was 

responsible. Ongoing positive feedback from the principal is 

needed to encourage and motivate the assistant principal to 

reach his or her leadership potential. 
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dl· tferent categor i es of respondent s , no significant 

dl· ff erences were f ound among th e categori es of gender, 

academic degree, or years of experience. Nor were there 

significant differences found among the rates at which 

el ementary, middle school, and high school teachers assign 

homework 

Sign i ficant differences were found across school 
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l evels f o r some i tems, however none yielded a negative 

atti tude toward the value of homework. While significant 

differences were found among the attitudes of elementary, 

middl e school, and h i gh school teachers, there was no forum 

provided i n t he survey t o explain this difference. 

Conclusions 

Based on the analysis of the data, the following 

~ c lusions are drawn. 

1. No s i gnif i cant differences were found among the 

attitudes of teachers toward the value of homework 

d · d gree or regardless of grade level, gender, aca emic e ' 

2 . 

years of experience. Their attitudes were generally 

positive. 

was found between those 
A significant difference 

t eachers who expressed a positive attitude about 

dl.·ct not. Those teachers who 
homework and tho se who 

expressed a pos i tive at titude are likely to assign it 
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at least weeY.ly. Those with negative 
attitudes are also 

.) . 

likely to assign it, but less often. 

It would be beneficial t h 
o ave a larger portion of 

middle and high school t h 
eac ers to better balance 

number of respondents. 
the 

4_ It is likely that many more high school and middle 

school teachers support the use of homework and use it 

on a regular basis, but did not respond to the survey. 

Recornmenda tions 

A study of the entire school district would yield a 

rao re accurate assessment of the homework attitudes and 

practices of teachers in this area. The measure provides 

an interesting perspective of current attitudes and 

teaching methods with regard to homework. The survey used 

:r. t his study could be administered anonymously, then 

ana ·yzed by various populations. 

It would also be beneficial to conduct a qualitative 

study to discern explanations to answers given by the 

:espondents to this survey. 

Finally, it is recommended that a study of school 

d t d ·nan effort to districts in surrounding areas be con uc e 1 

ml..ddle Tennessee area compare teacher attitudes in the 

toward the value of homework. 
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10: ruesdaY, AP"' 17, 2001 12 :23 PM . 
5""'111"" il!B ,o.pproval lor your Survey "Teacher Attitudes 
511 ,ecei<ed a COPY of approval from the C/MCSS It .. Homeworll" 
:;. and ba"' ;,sued you a ~nal apprm,al _letter. y 00 =ch office fo,- your 

c11«1i'';rnrnedi•telY, to_begm data coll--on 
00 

this study ppnwed. ~ .;n b< sentto you in care of Dr. W1lhams. · The fonnal 

c,oodluck! 

lioda s. freed . . 
"ustin PelY State Untv~tty 
()(net 

0
f (jrantS and Sponsored Programs 

93
1.221.7881 (voice) 

93
1.221 .7304 (fax) E-mail: freedL'/i_apsu edu <01ailto_f r~Vii apsu_,edu> 

Wd> '"" ' apsu edu'gran!> <~np:1 /\\WW a11su.edu'grints> 
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I NFORMED CONSENT STATEMENT 



. 9 -i QO I .-wnl I · -

Informed Co nsent t atement 

_.
11 

;'\lontgomery County School 
c1ark \ I e 

tem Teacher 

Re pendents: 
oear 

The purpo e of thi s tud i to gather, oroanize and anal h . 
· h I h O ze t e attitude 

niiddle school, and high c oo teac er to,.: ard the a ignment of home\! ork. of elementary 

You are being a ked to complete a survey that is di ided int t . 
· · f79 · ·1· · - 0 oparts-anatt1tude . ,naire con 1sting o - question ut1 12mg a L1kert cale and ad h. . . 

que 11° 1 - Th h emoo-rap 1c questionnaire 
. tina of J 7 question . e urve s ould take approximate! 1 minute t 1 on 
I 

e~o the ur\'e will great\) enhan e the po ibilit for ucce in th· 
0 

comhp ete. our 
re pon I re earc . 

\\'hil e your cooperation i ~10 t u:gentl , reque t~d, our parti ipation i omplet 1 
,oluntary and anon mou . t no time\ ti! ou be 1dent1fied nor, ·11 an on other than the 
,e ti!!ator ha\'e acce to our re pon e . The data acquir d b our re pon e, ill not b u ed 

;:ran~:other purpo e than for thi pecifi inve ti 0 ation. ou ma refu e to complete the urv 
ll ithout any negative con equence what Oe\·er and ou ha e th ri ht to omit an item ou 
hoo e not to an wer. 

\\'ith the ea urance we in 
and return it in the envelope provided 
make any other identifiable mark 

Poi nt of onta t information : 

Cli fford D Conner 
Phone;; - : : _-0043 
e-mail - connercd@u it net 

r I , hope that ou, ·11 r pond to th it m in thi urv ' 
gain, plea e do not writ our nam on thi u1Y or 

.\n~ addi tional que ti on oncerning your ri ht a parti ipant in thi r 
ar h can b dir ted to 

Linda Freed. om e of Grant and pon or d ProQram AP 
P O Box 45 I 7 
Clar · ville, T 3 7044 
1oi e 9'1-- 21-78 I: fa ·: 9..,J ___ l-7304 
e-mail FreedL £, ap u.edu 

Your panicipation in thi tud greatl appreciat d. 

incerel , 

Clifford D. onner 

• 
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Teacher Attitudes Toward the Ass· 
ignment of Homework 

Please answer the following questions according to th 
ber that indicate~ the degree to which you believe ho:scale shown below. Circle the 

nu111 ts and school chmate. ework affects student~ teachers 
parrn , 

Strongly Disagree Disagree 

2 

Neutral 

3 

Agree 

4 

Completing homework teaches a student to complete work on time. 

2 3 4 

Strongly Agree 

5 

5 

1 Students who complete homework tend to develop a sense of personal responsibility. 

I ~ 3 4 5 

., Students ,,ho to complete homework tend to be more organized. 

2 3 4 5 

4 Completing homework does not teach a student how to budget time. 

2 4 5 

Completing home\vork does not de,·elop a student's independent work habits. 

2 3 4 5 

6 Completing homework increases a student ' s ability to follow directions. 

2 4 5 

7· Students who complete homework are more likely to understand subject matter. 

2 3 4 5 

8· students who complete home,vork are more likely to do well on teSts. 

4 2 3 
5 



d nts who complete homework are more prep d c-. 
Stu e are ,or class. ~ .., 

I -
4 

5 

Pleting homework does not increase a student' b"t• . 
10. corn 2 s a i tty to retain factual information 

I 3 . 
4 

Completing homework increases a student's critical thinking skills II 
I 2 3 4 

5 

5 

12 Completing homework does not make students more secure and confident in class. 

I 2 3 4 5 

13 _ Students who complete homework have a more positive attitude towards school. 

2 3 4 5 

1~ Students who complete homework have a better attitude towards participating in class. 

2 3 4 5 

15. Students who complete homework are more respectful of their teachers. 

2 3 4 5 

16 Students who complete homework create fewer discipline problems. 

2 3 4 5 

17- Students who complete homework have a more positive self-image. 

2 3 4 5 

18· As a teacher, homework makes it easier for me to cover the curriculum. 

4 2 3 
5 

19_ H 
omework helps the teacher assess student progress. 

2 3 4 
5 



ework pro,·ides the teacher with important fi db :o Horn ee ack. 
I 2 3 

4 
5 

R ·iewino homework gives teachers a starting point fi h 
:1 e, ::, or t e next day' s lesson 

I 2 3 4 . 
5 

2
~ Homework does not increase school-parent communications. 

2 3 4 5 

, , Home,,ork does not provide parents with important feedback on a h"ld' 
_J . c 1 s progress 

I 2 3 4 

:➔ Home\\ork pro\'ides an opportunity for parents and students to interact 

2 3 4 

:5 Homework keeps parents appraised of ,vhat is going on in the classroom. 
,, 

4 

26 Students who complete homework tend to have greater parental support. 

2 3 

27 Homework offers parents a look at the class curriculum. 

2 

4 

4 

28- Schools where homework is regularly completed tend to be more productive. 

5 

5 

5 

5 

5 

2 3 4 5 

29. R I · h positive atmosphere. egu ar completion of homework creates schools wit a more 

2 3 4 5 
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DEMOGRAPHIC SURVEY 



Demographic Information Sheet 

Ion'' ha,·e you been teachinl..!.') Ho" = - -
5-10 \TS 11-20 yrs 

21 years or more 

• \\ 'hal is your educational level'> 

B-\IBS ~fasters Masters+ 

Female 

~ \\'here do you teach':' 

Ekrnentary 

lt"E lernenta~ circle one 

(Circle one) 

\tiddle School 

3 

Doctorate 

High School 

~ If \liddle School or High School circle those that apply. 

\lath 

Language Arts 

Science 

Fine Ans 

Social Studies 

Phy Ed 

ForeignJ•sw• 

Technology 

· \\ hat is the percentage of enrollment in the free/reduced price lunch program at your school? 

IO p~rcent or less I I - 30 percent 3 I - 50 percent more than SO~ 

8 What is your students· ability level'> 

above a\"erage average below average mixed 

0 1 assign homework : 

Daily Weekly Monthly Rarely 

10 Do vo •· ? · u ,;eep records of who turned in homework • 

Yes .... -0 J ... 



. return homework with grades/corrections') 
I I Do ~ou . 

Yes No 

53 

1 
Do vou discuss homework assignments in class? 

I~ . 
Yes No 

, D ,·ou communicate clear consequences about successfully compl t· h 
IJ. 0 -' e mg omework? 

Yes No 

1 Do ) 'OU communicate clear consequences about failure to complete home rk? 
I ➔ WO . 

Yes No 

l5. Do you call parents if homework is incomplete? 

Yes No 

16 Does failure to complete homework negatively affect your students' grades? 

Yes No 

17 Ha,·e you assigned homework as a consequence for misbehaving? 

Yes No 



VITA 

Cl- 1· tford Dean Conner was born in v· 
ictoria, Texas on 

t 19 1957. He graduated from Virginia Tech ;_ugus ' With a 

B
~che lors Degree in History and a commission as a 
- second 

t in the United States Army. }ieutenan 

While in the Army, he obtained a teaching 
certificate 

and a Masters Degree in Teacher Education from the 
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University of St. Thomas in 1991. He retired from the Army 

~n June 1995. 

He obtained an elementary certification at Austin Peay 

state University in 1997 and began teaching for the 

:L:;.d:sville Montgomery County School System in August 1997. · ,· , 

He is presently teaching fourth grade at Moore 

El ementary. 
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