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ABSTRACT 

This study examined the feasibility of implementing 

a middle s c hool prog ram at Richv iew . Al s o examined wa s 

the theoret i ca l concept of the middle schoo l . Special 

attent i on wa s g i ven to the following questions : 

1 . How shou ld a middle school be structured? 

2 . What age groups should be included in this type 

of curriculum? 

3. How rigid should the structure of the prog rams 

of the middle school be? 

4 . What type of release will this type of program 

pr ovide fo r the adolescent? 

5. How will teachers and counselors function in the 

middle schoo l? 

6 . How specialized should the se schools be? 

7 . What are the objectives of such a program and 

the emphasis? 

The evidence presente d in this study reveals the real 

need for a middle school program for 10 - 14 year olds 

making t h e transition from childhood to adulthood. Such 

a program wo uld allow the individual to develop a r e alization 

of s e lf and t o achieve a me a sure of control over his or her 

own ex iste nce . This type of program should create a climate 

in which learn i ng will be exc iting and rewarding with each 

learner b e in g challenged and performing at his or her own 

level . 
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Chapter 1 

INTRODUCTION 

A study by the Clarksville Montgomery County Board 

of Education in 1978 recommended the building of three new 

middle schools. 1 
In order to impleme nt the middle school 

c oncept, the study recogn ized change s would have to be made 

in the reorganization of the elementary schools in the 

county to include kindergarten through grade five without 

major overhauling of the elementary school buildings. 

The author , as parent , quarterly court member , and 

educator became interested quite early in a different approac h 

to dealing with the problems of students in the middle 

year s. More and more it was observed present junior high 

programs were not working fo r the majority of the students . 

The author discovered the need for a more humanizing 

approach that would establish the climate and interpersonal 

relationship different from those of the elementary and 

s enior high schools. If students were given a chance to 

participate in planning and decision making , then perhaps 

their outlook would improve . Also, student outlook would 

change , as v iewed by the author , if schools were run f or 

these students in a spirit of openness and trust but with 

the professional guidance of enlightened teachers and adminis-

trator s. 

111 Teenager Caught in the Middle , 
Middle School) Clarksville Montgomery 
(Clarksville , TN . Montgomery County 
(Mimeographed) . 

(Development of the 
County School System," 
Schoo l System, 1976) . 



The author felt the need for ct bridge to prov ide a 

transitional period between elementary and s en ior hig h 

school . An organ izational plan was needed to help build 

s elf concepts in many students, to provide real opportunities 

for success , and to recognize each student as a unique 

ind i vidual, with his or her own physical, social, emotional 

and intellectural characteristics. The author also felt a 

need existed for a more humanized program here in Clarksville 

Montg omery County. Having taken the graduate course, "The 

Middle School , " the methods for implementing such a concept 

began to appear eminently feasible. 

This program will be fashioned with respect to the 

e lementary program which precedes and the high school which 

fol l ows. The curriculum is tentative and open but will f it 

into the county building program which will be ready for 

occupancy by 1981 . The curriculum further anticipates 

the characteristics o f the population of children, confronts 

the realities of personnel and physical facilities, and is 

sensitive to the social objectives of the community. 

The Montgomery County Schools study recommended the 

elementary schools b e reor gan ized to include K-5 and the 

middle schools would s erve students generally in the age 

range from eleven through fourteen inclusive, the equivalent 

of grade s six through eight. Enrollment in Richview was 
2 

proj e cted to be from 800 students to about 1000 students. 

The author recogn ized the need for a curriculum design that 

2 Ibid . , p. 2 · 



would s e r v e th e educat i onal needs of a population exhibiting 

a very wide range of d i fference s a nd t ra its . 

STATEMENT OF THE PROBLEM 

The study was concerned with formulating a curriculum 

pla n for use in the middle school program at Ric hv iew in 

the Clarksvil le Montgomery County School System . The plan 

included recommendations for organizational objectives, 

program components and a schedule of classes which could 

be designed for implementation during the 198 0- 81 school 

year . 

IMPORTANCE OF THE STUDY 

The study was undertaken in order that the conclusions and 

recommen da tions would serve as a b a sic plan for the develop

men t of a program at Richv iew Middle School, Clarksv ille 

Montgomery County School System. The study should enable 

the administration to plan for effective changes from 

traditiona l junior hig h school setting t o the more modern 

midd le school concept. 

BASIC ASSUMP TI ONS 

In conduc ting this study , the following basi c conditions 

we re as sumed : 

1 . Based upon school enrollment projections and zoning 

o f students by the school board, enrollment at Ric hview will 

be be twe en eight hundred to one thousand students to be 

dis t ributed as follows: 



Sixth grade 

Seventh grade 

Eight grade 

265 - 283 

2 65 - 283 

2 65 - 283 

2 . Mo st students will be bused and transportation will 

be provided by the school system. 

3 . The phys ical plant, includ ing instructional areas 

and support facilities, will be adequate to support the 

program proposed for the eight hundred plus students . 

4. The personnel will be selected on their ability to 

work with this age student and show an intere s t in being 

part of an exciting , challenging undertaking . The faculty 

will consist of subject matter specialists who have the 

desire and ability to work with growing minds , and will 

challenge pupils with new and interesting ideas, materials , 

and concepts. 

5. Students will have an individualized program of 

study and grouping will be flexible and suited to the child ' s 

edu c a tional history and potential. 

6 . The students will be offered a curriculum that will 

prevent the academic, athletic and social patterns of high 

s c hool f rom being forced down on less mature students. 

7. The speciali zed teachers working in teams will 

work to provide the best method of educating these students . 

8 . The funding for instructional materials will be 

adequate to supply a modern learning resource c e nter. 

DEFINITIONS OF TERMS 

For purpose of this study , the following t erms were 



def i ned : 

Mi dd l e Sch ool . The mi dd le s c h oo l is a school b e twee n 

t he e l emen tary and hig h school s. It provides for a more 

i ndiv i dua lized prog ram and greater b readth and depth of 

cur r iculum than the elementary leve l preceding it and 

offers a more flexible and less pressurized program than 

the s e nior high school level following it. At the heart 

of the middle school lies the concept of providing for 

special needs of the students in the sixth, seventh, and 

ei g hth grades, who possess a uniqueness that requires an 

educational program especially developed to meet their 

needs. The middle school does not follow the pattern of 

the traditional junior hi g h school which generally imitates 

the high school.
3 

Team Teaching. Team teaching is the cooperative or 

collaborative effort of two or more teachers who share 

in f 
. . 4 

the planning and in the conduct o instruction. 

Eva luation. Evaluation may be regarded as a process 

of f inding out how we ll stated objectives have been met.
5 

Asse ssment. Assessment has to do with the direct 

me asurement of something in order to determine the rate, 

6 
the level , or the amount . 

3wil liam M. Alexander, The Emergent Middle School, 
(Holt Rhinehart and Winston, Inc., New York, Chicago, San 
Francisco , At l a nta, Dallas, 1965), P· 5. 

4 d t 1 The Mi'ddle School Curriculum, Leslie W. Kindre , e a , 
A Practitioner 's Ha ndbook , (Allyn and Bacon , Inc., Boston , 
Lo ndon, Sydn ey, 1976) , p. 161 . 

5 ' d Ibi . , p. 185 . 
6 Ibid . , p. 18 5. 



Appraisal . Appraisal is concerned with the mak ing of 

a judgment a s to quality , s ta t u s , or effect i vene s s and 

h
. . 7 

tis incorporate s t h e r e sults of asse ssment. 

LIMITATIONS 

The s t udy was l i mite d to those aspe cts of the problem 

enumerated i n the pro blem statement. The plan was developed 

specifica lly to be implemented at Richv iew Middle School 

in Clarksville Montgomery County. The present study was 

limited to the organization of this specific school, even 

though the plan may be of value, in general terms, to other 

institutions desiring to achieve similar goals. Since the 

sources at the university were limited the author had to 

rely on outside sources. 

ORGANIZATION OF THE REMAINDER OF THE STUDY 

Cha pter 2 presents a rev iew o f rel a ted literature. 

Chapte r 3 contains a prog ram for Richv iew, to include 

s c h e dul e s and evaluation techniques. Chapter 4 contains 

the swnrna ry, conclusions and recommendations. 

7 I bid., p. 185. 

6 



Chapter 2 

REVIEW OF RELATED LITERATURE 

INTRODUCTION 

By striv ing to obtain better l earning results, educators 

have been rethinking the organizational scheme of the schools. 

The research frequently repudiated the wisdom of grade 

school with its traditional teaching, grouping, and advance-

ment. Out of necessity a different kind of organizational 

format was needed. 

The middle school concept encompassed students, 

professionals and nonprofessional staffs, materials, facilities, 

and financial resources. The middle school program featured 

a rational approach to the learning situation using all 

available resources to facilitate student learning.
1 

OBJECTIVES OF MIDDLE SCHOOL PROGRAM 

A carefully thoughtout philosophy is essential as a 

guide in developing the program and organization of a good 

middle schoo l. The following statements of goals should be 

considered in planning the program and organizing the school. 

These goa ls are a s y nopsis of the vast group of materials 

read by the author on the organization of the middle school 

as well as knowledge ga ine d through organized workshops on 

1Ann M. Grooms, Per spective s on the Middle School 
(Charles E. Merrill Inc., 1967), p. 5. 

7 



8 

the subject which the au thor attended . (1 ) A good mi ddle 

school oug ht to provide for g radual tran sition from the 

typical self - conta ined classroom to the highly departmentalized 

hig h schoo l . (2) Prov isions sho uld be made by program 

and organizat i on for each student to become well known by 

at least one t eacher. (3) The middle school ought t o exist 

a s a distinct , very flexible, and unique organization 

tailored to special need s of pre-adolescent a nd ear ly 

adolescent youths . It ought not to be an extension of the 

elementary nor seek to copy the high school . (4) The middle 

schoo l ought to provide an environment where the child, not 

the prog ram , is most important and where the opportunity to 

succeed should exist . 2 
(5) Learning responsibility should 

shi f t t o the student during the middle school years . 

Students should become even more responsible for their own 

s e l f development . (6) Learning in the middle school should 

not be a continuation of the learning skills as they have 

been developed in the beg inning school years. The middle 

s c h oo l students are now ready to use the skills and some 

of the information they have been acquiring to adapt to the 

environment in which they live and to understand the how, 

what , where, when a nd why of his world.
3 

2w. George Batezel , "The Middle Scho<:l , Philosophy 
Program Organization, Clearing House, April 1968 , Vol. 42, 
pp. 4 8 7- 4 8 8. 

3 · 5 Grooms , op . c it., p . • 



MIDDLE SCHOOL ORGANIZATION 

William Al exander i n h i s book , The Emergent Midd l e 

Schoo l, reported i n the age bracke t o f ten to fourte e n 

years, c hildren neede d : (1) f r eedom o f movement, (2) oppor-

tun i t i e s for inde p e ndence , (3 ) a vo ice i n the running of 

t h e ir own affairs, and (4) the intellectual stimulation of 

working with diffe r ent g roups and with diffe rent teacher 

. 1 · 4 spe ci a ists. The author r e por t e d the need for a school 

plan to serve a more transitional function as the student 

matures from childhood to adole scenc e. There should also 

be a program designed to meet these needs. 

The impact of the characteristics and needs of these 

special huma n beings call e d middle-schoolers often seems 

to send us r ee ling . Their intellectual sophistication, 

their sex ual precocity, their crav ing for peer approval, 

their yearning for a sense of a utonomy, their energy and 

sensitivity, their boundless thirst for e xploration and 

variety, all make them appear as fresh and as fragile as 

the dew on north Florida grass on a sunny Nov ember morning. 

Teache rs know these children are unique, and they now feel 

5 
a t remend ous sense of urgency to d o what must be done. 

The purpose of a n y plan of school organization is to 

fac ilitate the a chieve ment of the stated aim and objectives 

4william Al exande r, The Emergent Middle School (Holt, 
Rhine h a r t , Win ston 196 8) , p. 10 2 . 

5Pa u l s. George , "A Mi dd l e Schoo l, If You Can Keep It," 
Middle Sch oo l J ou r nal, Vo l. VI, No . 1, (Spring 1975), P· 2. 



of an educat i ona l program . In determining what organ izatio n a l 

plan wou l d be most appropr i a t e t o th e goals of a school 

program, three dime nsions of o r g anization are typically 

c onside r ed ; a ge a nd g rade ran g e of the pupi-ls included in 

that school , the horizontal dimen sion, which consists of 

th e arrangeme nts for g rouping pupils for instruction s and 

other school directed activ ities; and ver tica l dimension, 

the arrang ement for moving pupils through the program from 

. 6 
entrance to exit. 

Batezel said, since the child was the important factor, 

the program should provide the vehicle to move him along 

intellectually in such a way that his self image was enhanced. 

Transcending any program then, is the way in which it is 

implemented. A middle s c h ool program, properly conce ived, 

is not just a serie s of hurdles which a child must jump, 

but a mean s to a far broader and more noble end - deve loping 

and / or increasing the self concept of each child as a 

b 
. 7 

valuable human eing . 

Two prevailing patterns presently exist in middle 

school s organ i zat ion. Typically, the middle school program 

is either a three year program inc luding grade s 6 - 8 , or a 

fo ur year program encompas sing grade s 5 - 8. There are few 

communities which have found a d if ferent reorganization, such 

a s, 5 - 9, 6 - 10, 7 - 8, 7 - 10, which h ave de signed a 

program planned for a range of o l de r children , preadolescents, 

6Alexand e r, op . cit ., P · 102. 

7 Bateze l, op. ci t., p. 487. 



and early adolescen ts . 8 

Unf o rtunately , a number of middle schools have been 

c reat ed t o re lieve over - crowded building s or s i mp l e to 

bo ard the b a nd wagon . The use of overcrowded bu ild ing s a s 

a rationale for middle s c hool organ i zation is not educa-

tionally or p sych o l og i cally justi fied . Ye t the midd le 

s c hool can b e j u s t i f ied on the g rowth cha racteristics of 

c hild r en . El even yea r old s (generally in grade 6) have 

mo r e in c ommo n with 12 a nd 13 year olds (seventh a nd eight 

g r aders) than they do with y oun ge r children in the earlier 

9 years of elementary school. 

Te am Teaching 

Team teaching a s a n o rganiza ti onal alternative to the 

sing l e te a cher cl a ssroom is exciting much intere st a t all 

educa tional l evels. In pra ctice, t eam teaching plans range 

from loosely structured, i nforma l arrang ements with teachers 

in adjoining or ne a rby rooms, with occasion al combining 

or swapping o f their classes as the desire strikes them, 

t o hi g hly formal arrang ements with hierarchial staff patterns 

and def inite larg e and sma ll group instructiona l schedules.
10 

Altho u g h ma ny differe nt team teaching plans are possible 

unde r such broad definition, two basic patterns emerge in 

8 11 Theor e tica l and Practical Aspe cts of the Middle 
Schoo l," Nationa l Association of Secondar y Sc hool Principa ls 
Bulle tin, (March 1969) Vol. 58 . 

9Dona l d H. Ei c hhorn , The Midd l e School (New York: The 
Ce nter for Appl i ed Re sear c h i n Education , 1966 ) , p. 103. 

lOAlexander , op . c it., P · 10 7 . 



pr a ct i ce : 

11 t eam . 

the dis c ipl i n a ry team and t h e s i ng l e - subject 

Inte rdisciplinary Team 

An i nterdisc iplinary t eam is a combination of teachers 

from dif fe rent subj ec t areas who pla n and conduct the 

instructi on in these areas for particular groups of pupils. 

Th e a im of the interdisciplinary team approach is to promote 

c ommunication, coordination, and cooperation among subject 

matter specialists s o that studen ts benefit from instruction 

planned by specialists, but lacks the fragmentation which 

12 characterizes many d e p ar tmenta lized plans. 

Proponents of interdisciplinary t eams mentioned several 

virtue s fo r their favorite plan. First, they claim the minds 

of midd l e school student s are unable to perceiv e or deal 

adequately with discrete academic subdiv isions of the world. 

Rat her than b e ing a ble t o recognize the disciplines of, for 

example biochemistry or p o litical science, middle school 

stude nts can more profitably be set to study a broader 

. 13 
inter-disciplinary area such as problems of pollution. 

Other mi ddle s c hool authorities u rge inter-disciplinary 

team t eachin g for a s econd reason. Since the middle school 

attempts to b e a bridge be tween the primary and secondary 

11 Alexande r, loc. cit. 

1 2 Al exander, loc. c it. 

l 3Paul s . Georg e , "Unre s o l ved Issue s In Education for 
the Mi ddle Years" The Clear ing House , (March 197 3) , Vol. 47 ·, 
No. 7 , p. 418. 



phases of sc hoo ling , it must combine some of the element s 

of eac h . The middle school , t he rea s on goe s , should not b e a 

pa l e shadow o f the s econdary school , attempting to force 

a d i sguise d v ersion of the high school curriculum - instruc

tio n p a tte rn into the middle grades. Nor should the middle 

schoo l be solely the upward extension of the e lementary 

s c h ool , which might result in the lack of sophisticated 

approaches to academics when it could b e profitable. What 

13 

we need, s ay these authorities, is an authentic combination -

interdisciplinary teaching and l earning with a problem-solving 
14 focus . 

Sing le-Subject Team 

Single-sub ject team combines two or more teachers in 

the same subject matter area. The single-subject team 

plan fosters greater depth in the subj ect, provides an 

inservice , and exposes a given teacher's talents to a larger 

number of students. As stated by Alexander, perhaps the 

greatest advantage of the single subject teams is pupils 

may be more readily placed at approxima te achievement levels , 

15 thereby facilitating more continuous pupil progress. 

Most middle schools have accepted the responsibility 

f or continuing attention to basic learning skills. Formerly, 

when a s tuden t left the elementary school, or perhaps even 

1 l.f any attention was paid to ba sic third grade , litt e 

140 p . cit ., p . 418 . 

15 ·t 108 Alexander , op . ci ., P· · 



l ea rning skills from that p o int on . One very pos i tive 

result of the middle schoo l movement h as been t h e recogn i t i o n 

of the need s of stud e nts t o become involved in basic skill 

r epair . Spe cial reading , writing and arithmetic programs 

d l d . kl 16 have e ve o pe quic y . 

Ge o r g e offered his personal a g enda for the future of 

the middle school education t o in c lude, a s a hig h priority , 

the uproot ing and casting out of wha t h e often referred to 

as th e star system, and replacing it with truly equal 

educational opportunity. This may be the most difficult 

task of all, but the middle schoo ls must become places 

where every chi ld is a winner . The day should be long pa s t 

when the entire budget for music, art, athletics, foreign 

l anguages and social events is spent on ten percent of the 

student body . Middle schoo l educators must eradicate the 

pract ice of using the school as a proce ss for recogn izing 

14 

and promoting the winners and i gnor i ng , literally suffocating , 

17 
the l ose rs by withho lding any bre a th of success or support . 

The American educational s ystem places almost complete 

emph a sis on g r aded school as a vehicle for moving students 

throug h t h e program . The school should b e s o organized 

as to provide for a continuous, unbrok en progression for 

all learners , with due recognition to the wide var iation 

16 Paul s . George, "A Middle School - If You Can Keep 
It ," Middle School Journal, Vol. 1, (Spring 197 3) , p . 3 . 

17 b ' d I l . , p . 4 . 



i n ac hi eveme nt amon g learner s i n every aspect of the i r 

1 8 development . 

Recen t innovati on s in the v ertical school org anization 

de s cended from e arlier efforts to break the g r a ded system. 

The non - g r aded, multigraded , or c ontinuous progress plans 

we r e at t empts t o provide f or the dif f erentiated rates and 

f 19 means o progression through our schools. 

In c reased knowledge of human g rowth and development, 

howev er , with accompanying recognition of individual 

differences, has caused a number of educators to question 

the graded school concept . Educational research has further 

revealed that the practice o f n o n-promo tio n is wasteful. 

Alternatives to the graded system are needed . 

Nong rading 

Nong rading is an alternative to the graded plan. In 

such an arrangement students are assi g ned to classes on 

some criterion other than chronological age. Nongraded 

students are allowed to progress at their own rate. Grade 

standards , grade labels, and uniform requirements are 

eliminated . All teaching and administrative procedures 

a r e adjusted to individual needs in a truly nongraded plan . 

The success of the plan depends on teacher diagnosis and 

. . 20 
pre scription. 

Alexander, in discussing graded and nongraded systems 

for the middle school years stated that nongrading was 

1 8Ibid., p. 4. 19 b'd I i . ' p. 115. 

20ibid., p. 115. 



espec i a lly des ir a ble for the mi dd le s c hoo ler fo r three 

main reasons : 

1 . To accommoda t e the increasing range of di f fere nces 

in this a ge child. 

2 . To meet the need for challenge and success in the 

middle school year s. 

3 . To result in flexibility. 

Multi g raded 

The multigraded plan is an attempt to provide for 

individual differences by combining pupils from two more 

grades for instruction in given subjects. This plan keeps 

many of the features of the graded plan, but tries to 

overcome the disadvantage of ke e ping a student on the same 

grade level in all his sub jects . 21 

Continuous Progre ss 

The nong raded and the multigrade plans obv iously are 

designed to promote continuous pupil prog ress. Few schools 

t oday can b e descr ibed accurately as "nongraded" schools, 

although many can be classified in the category of "moving 

toward ungradedness." In the continuous progress plan, the 

curriculum is typically compr ised of "achievement levels" 

or "units of work." A shortcoming of this plan is it may 

overemphasize dif f erentiation in rate through a program 

rather than differentiation in the program. Some schools, 

in an effor t to avoid the emphasis on rate alone , use 

21 b 'd I l ., p. 115. 



inde pe nden t study plans , and "depth study " phases to permit 

stude nts to go be yond the basic unit of wo rk . 22 

Schoo l Within a School 

Plans for a middle school organization developed by 

Alexander a nd others suggest tha t students might pro f it 

17 

from identification with groups of three different sizes. 

According to them, each student would belong to a homeroom 

unit of about twenty five to thirty students of approximately 

the s ame age and year level in school. A section of a building 

made up of several homeroom units would provide space for 

cooperative planning and instruction and would aid students 

to make the transition to living and working with larger 

units. A still larger unit would be a vertical unit, 

which wou ld combine s evera l wing units representing (all age 

l evels) of the school. A vertical unit would enroll 

a pproxima tely four or five hundred pupils and would constitute 

a "school within a school." This organization would give 

the developing adolescent a wider community in which to live, 

exp lore and gain new social understanding , and at the same 

t i me would be small enough to promote a sense of identity 

. 23 and belongin g . 

Hav i nghurst further b e lieved the most important considera

tion for eac h pupil are that they belong to at least one 

group i n which each has a close relationship with a teacher, 

22Ibid ., p. 117. 

23 r bid ., p. 117. 



and that each student is wel l known by a coun s elor . 24 

SCHEDULING 

Mi dd l e s c ho o ls , by t he i r d e si g n , h a ve no requ i rement s 

t hat d emand t h ey follow a ri g i d sche d u l i ng sy s tem , s uc h 

18 

a s the traditi o nal one - hour cl a ss pe ri od . In fact , schedul i n g 

of mini - course s and i nd e penden t study per i od s tha t do no t 

mee t every day of th e we e k would ma ke suc h a regular 

sc hedule n early impo ssible . The more flex ible o r gani za tional 

pla ns of these schoo ls mak e the mi dd l e s c hoo l a more 

ver s a tile arrang ement than trad i t i onal arrangemen ts that 

2 5 we are a c custom t o . 

The da ily s c hedu l e is the s c hoo l ' s p r og r am of stud i e s 

put into ac tion for p up ils t hro ug h the u s e of phy sica l 

f acilit i e s , t eacher s, and adm i n is trator s . Schedule s are 

i mp ortan t a s a too l for i mp l emen t i ng b a s ic educ a tional 

goal s. They c a n b e c ompl i ca t ed because of t he i r po t e n t ia l 

. l 2 6 for i nfluen cing many a s pec t s o f the educati ona program . 

Some mi dd l e s c h oo ls are go i ng t o a fl e xible sc hedu l e 

o r g an i zat i on . Th e f lex i b le s c hedu l e i s an organ i zation for 

2 4Robe rt J . Ha v ing hur s t , " Lo s t Innocen ce , " Nat i onal 
Asso c i a t i on of Seco ndary Sc hoo l Pr i n c ipals , Vo l. 4 9, 
(Apr i l 196 5 ) , pp . 1- 4 . 

25 John Wi l e s, " Th e Mi dd l e Schoo l: Al tern a tive Wi t hin 
t he system, " The Na tiona l El ementary Principa l , (Vol . LI . , 
Nov . 1 971) , No . 3 , p. 49 . 

2 6Ro b e rt J . Hav inghurst , " Lo s t Innocen c e ," Na ti on a l 
Assoc i a ti on of Secondar y Sc hoo l Pr incipa ls , Vo l . 49 , 
(Apr il 1965) , pp . 1 - 4 . 



instruction which : 

1 . Call s f or cla sse s of varying size within and 

be twe en courses . There will be times when students may meet 

in large assembly clas s es , and at other times in small 

inquiry classes . In addition , part of the day will be spent 

in individual or independent study. 

2 . Provide s for instructional groups which meet at 

vary ing frequen cie s and for varying lengths. Some classes 

1 9 

may mee t everyday of the week , others will not. Some instruc -

tional sessions will be for a short duration others for an 

e x tended p e riod of time . 

3 . Makes team teaching possible in any content area 

or for any group of students in the school . 

4 . Require countless professional decisions by teachers 

abou t students, content, and teaching methods. 

The flexible schedule g ives a student the opportunity 

to get p er sonal attention and directions from a teacher in 

1 . h. 27 contac t with students in a one to one re ations 1p. 

EVALUATION 

There are a number of rea sons why the evaluative process 

should b e an integra l part of the middle school p rogram . 

Brief ly the reasons are a s fo llows: 

1 . To f ind ou t how much achiev ement students have 

made in a given field . 

27 . Kindred et . a l., op . cit. , P · 186. 



2. To find out what sort of ach i evement students have 

made i n a given field . 

3 . To s u pply students with info r mati o n that enables 

them t o unde r s t a nd their own prog ress t oward esta b l is hed 

goa ls . 

4 . To create a l earning situa tion tha t i s appropr i a t e 

for eac h student , s ince each h a s hi s or her own un i que 

l earning style . 

5 . To stimul a t e t h e s tudents i n a positive way s o 

th a t he may progr e ss a t hi s own a bility l eve l . 

6 . To help stude n t s to i den t i fy the ir own lea rning 

p r o blem s a nd to f ind s o lu t i o ns t o them . 

7. To b r i ng a bou t i n student s a sta t e of r eadiness 

fo r teacher a i d b a s ed upon an u nder s tand ing of the ir own 

needs and weaknes s e s . 

8 . To r e p o rt t o p aren ts h o w we ll the i r c hildren are 

do i n g i n achi evi ng their own goal s and t h o s e of the s c hools. 

9 . To d e t e r mine ho w we l l the i nstr u c ti ona l p r ogram 

is mee t i n g the per s o n a l a nd s oci a l need s of studen ts . 
2 8 

Impl i e d i n the s e r ea s on s is the emp h a sis p l aced in 

mi dd l e scho ol educat i on upo n i ndi v i dual i z i n g and h umani zin g 

t h e instructional pro c e s s . 

CONCLUSIONS 

Th e mi dd l e sc hool should s treng then t h e g radua l t ransitio n 

f r om th e s e l f - conta ine d c l a ssroom of t h e elementary schoo l 

28 Ibid . , p . 186 . 



to the departmen talized env ironment of the secondary school . 

The program should develop indivi d ual re s ponsibi l ity, a s 

well as s erving a s an e duca tional laboratory for early 

ado l e s cen t s. Due t o the wide rang e of individual differences, 

the s chool would certainly acknowledge a variety of learning 

ra t e s, i n tere sts, and abilities. 

A crucial aspect of the middle school is its development 

of a p r o g ram, both curricular and extra-curricular, d e signed 

to mee t the needs of early adolescents, a program which avoids 

e lements of the present junior high school . The structure 

of such a school should be flexible, and include team 

teaching, an ungraded progression, provisions for blocks 

of time, and flexible grouping as well as flexible scheduling. 

The middle years is a time when the young person is 

overwhe lmed with his own problems and the school. In order 

to be as effective for him, the school must become a refuge 

f rom his proble ms and not a source o f pressure for achieve-

ment. The educator needs to know and understand the 

adol e scent and build a program of studies that interests him. 

The middle school has developed around the ideas of adolescent 

deve lopment and the need for flexible curriculum which allows 

fo r pe rs on a l improvement. Instructional capacities are by 

no means neg lected in this organization; learning continues, 

but the human condition at early adolescence is a dominant 

1 t . f s of thi·s school as well as the development eva u a i ve ocu , 

of c ognitive s k ills. 

a re invo l ved in the middle school A var i e t y of s ystems 

concept. These a r e t eam t e aching, in t erdisciplinary teams, 



single- subject teams , nongrading and multigrad i ng . The more 

non - t radi t iona l s y stem o f eva l uat i ng pupil p r og r e ss mu st 

b e considered . Scheduling mu s t be fle x ible to allow fo r 

cont i nuou s progre s s o f daily routine . The process of 

trad i tional eva l uation must be overhauled . 

22 



Chapter 3 

A PROGRAM FOR RICHVIEW MIDDLE SCHOOL 

Chapter 3 of this study is included a s an application 

of the theoretical concept of · the middle school to the 

Richview Middle School which will ho use grades 6 _ 8 in 

the Clarksville Montg omery County School System . 

INTRODUCTION 

The first s tep in considering the middle school concep t 

was based upon a decision that was made to study the ramifi 

cations invo lved in implementing this type program by the 

Clarks v ille Montgomery County Board of Education at its 

mee ting on Apri l 17 , 1976 . 

The Director of Schools and his administrative staff 

formed a c ommittee of principals , supervisors, teache rs , 

and parents and s o ug ht op inion s from outs i de resource 

pers ons to exchange idea s and gather i nformation to dete r -

mine the feasibi li ty of impleme nting such a c oncept . Since 

overc rowding ex isted in the Clarks v ille Mon tgomery County 

Sc hoo l System , a g reater fac t o r to be con sidered was whether 

the traditional junior hi g h or midd le s c hool organiz a tion 

should be considered i n the planning of a program for the 

school . Gradual l y , the ideas of traditional o r ganizationa l 

plans by c ommittee members subme r ged and throu gh evaluation 

of current pract ice , the middle s c hoo l concept wa s dec i ded 

upon . Th e i mplementation of such a concept wa s the con s ensus 

of the group and the board voted the middle school concept 



would t a ke pl a c e i n th e bu ilding t o be structur ed at Ri c hview 

i n Clark s v i l l e Mon t g omery Cou n ty . 

Mr . Rufus J ohnson was selected as the architect , and the 

author o btained floor plans from h ' lm. (See Appendixes A 

throug h C.) The author endor s es these plans and an a t tempt 

has be en ma de by the author to utilize the building to its 

max imum in setting up t h e organizational s tructure . 

Organiza tional Structure 
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In accordance with the mi dd l e school concept a s described 

by Han s en and Hearn in The Middle School Pr og ram , t he 

organiza tiona l structure at Richview will fac ilitate flex ible 

s cheduling which will b e determi ned by students , teachers 

and admin is trator s . The student ' s input will be ga i ned 

f r om them through prior ass e ssments of their educational 

and personal needs , characte ristics and interests of this 

age g roup . Students , te a che rs a nd t eacher assistants will 

be divided into teams which may include some o verlapping of 

age r a nge s for children . Lists of male and female students 

will be used and students will be call e d from t he lists on 

an a l ter n a ting ba sis to insure a ba lanc e as nearly as 

pos sible of mal e s a nd fe ma l e s i n each t e am . Wi t hi n ea ch 

team , stude nts ma y be g roupe d a nd r eg r oupe d a ccor d ing to 

the ir current inte r e st , need s a nd o bj e ctive s . Togeth e r , 

t eache rs and stud ents pl a n , d is c uss , critique and ma ke 

decisi on s . studen ts will g r adua lly and care fully be g i v en 

r espo nsibiliti e s a s t h ey a r e r eady f o r t hem . The goa l 

be ing a s e lf c on f i den t a nd s e l f d i rec t ed s t ud e nt ultimately . 



To th e a uth or i t i s c l early visib l e s ome areas of t he 

educat i onal p rogram need t o be cen t r a l i zed and t h ere a r e 

others tha t ne e d to be d e centrali zed . The re sponsibility 

f or t he cen tr a li zed need s of staf f , budge t , curriculum 

and sc hoo l-wide pupil s e r v ice s lie with t he central adminis-

t ra tion . Ind i v idua liz a ti on of a ll kind s , such as classroom 

ne ed s of stude nts a nd guidanc e ori e nted pupil services , 

will require d ece ntr a li za tion . To s erve this purpose , an 

organ i za t i o n needs t o place pup ils i n small g roups . 

A SUGGES TED MIDDLE SCHOOL PROGRAM 

Be tween the ages o f 1 0 a nd 14 the c h ild enter s a 

cr i t i ca l stage i n his / her deve l opment . Their inte r e sts 

a r e wid e ned . The y become i ncreasing l y r eady f or oppor tuni -

t i e s for indep e nd e nt f uncti o nin g a nd r e sponsible self - manageme n t 

They need th e s e curity of wis e s upe r v isio n and direction . 

A s ound guidan c e p rogram should be provi ded , one which 

guide s with a n ice ba l a nc e between au thori tar i an ism a nd 

l a is se z - fa ir e and d irects without ri g i d ity . The mi dd le 

s c hoo l s h o uld h ave t he t ra i ned pe rson ne l , th e time and the 

int e r e st t o wo rk wi th s tudent s where t he elementary s c hoo l 

doe s not have t h e time nor t he per s o nne l to devote to thi s 

and the hig h s c ho o l i s c o nc e rned with pre - colle g e , vocat i onal 

tr a in i ng an d g r aduat i on . 

A blo c k of time shou l d be e s tabli shed where the s tudent s 

are with the s ame t ea che r t wo or t h r ee pe riod s a s i n t he 

lowe st g r ade of the s c hoo l , a nd a l lowin g d e partmental i zed 

· · · list s for th e ba l ance i n s tructi on by sub J ec t matter spe cia , 



of t he day . This system will pe rmit the mi ddl e school to 

provide a medium for an even tran sition from elementary 

to high school . 

The middle school should provide a wide program of 

e lective subjects and activities , in addition to the broad 

and general education desirable and necessary for children . 

In this intermediate school, the curriculum at no grade 

l eve l should b e completely required and restrictive . A 

good school should establish a program of supplemental 

courses geared to the intere sts and abilities of its student s. 

Permitting a wide range of elective course s and exper iences 

fulf ills a very r ea l function of the middle school, that 

of explorati on . 

In a regular curriculum, it is difficult to accomplish 

a well - planned and properly organ ized prog ram of school 

activi ties aimed at mee ting the needs of ea rly adolescents . 

Children of this age have a real desire to participate , 

t o belong , to do things which may be related to but not 

directly labelled , s chool work. 

It is essenti a l that fac ili t i e s be provided i f the middle 

schoo l is to do th i ngs for early adolescents that other 

grade patterns do poorly o r not at all . Young adole scents 

characterist ics and need s are best met in schools that have 

bee n designed expre ssly for them . 

The middle school is more tha n buildings and facili ties; 

it is a concept , an i dea , a be lief a s c hoo l can best educate 

children who need that kin d of t eachin g , at tention , and 

l ea rning which this program be st provides . 



To f u l ly i mpl ement th is prog ram , s taff members are t o 

s e ek o ut what is known a bout student ' s learning process and 

develop programs that are capab le to providing opportunit ies 

for the development of individual po t e nti a 1 . 2 9 

The curriculum goes beyond the s elf- con tained cla ss room 

with one teacher and depends on a variety of approache s a nd 

strategi es of l earning . The program is designed to p rov i d e 

opportun i t i es for each student to experience some s u c c e ss 

each day . The student learn s to funct i on i n a f l exible 

format tha t empha si ze s b a si c s k ills , and give s due c on side ra 

tion t o a ll l eve ls of a bi lit i e s and a ll area s of g r owth 

(academic , s oc i a l , emotiona l , p hysica l, and moral) . The y 

deve l op i nsp i rat i on to b ecome productive self - supporting 

individuals , and good citizens with well d e veloped trait s 

of f riendliness , courtesy , leadership , and consideration 

for other s. 

The instructional staff will be committed to plan and 

devise prog rams of s tudy that would provide opportun i tie s 

to secure a nd use learning materials most appropriate for 

each student who will be a tte nd ing Richv iew . Thei r prog ram 

will be structured systematica lly t o activa te the ir percep-

Affec ti ve l earn ing will b e tive and cognitive func tions . 

synonymous with cognitive learning . 

It was therefore e sta blishe d t he curriculum i s dire c ted 

t owa rds the individual a nd his mental maturity , rather t han 
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29John H. Hansen and Arthur c . He a~n , The Middle School 
Prog ram , (Rand McNally and Company , Chicago 1971) , PP · 2 0- 22 · 



grade level mater i al to be ma stered a t a t i me t hat wa s 

prede t e r min e d . Spec i a l con sid er a tio n will be g i ve n he r e 

t o a r e as o f organized kn owledge . 30 

The f ollowing curr i culum also follows the recommended 

State o f Tennessee Guidelines for Middle Grade s Education . 31 

Mathematics 

Every student should b e helped and encouraged to develop 

and use a ll of his innate c a pacities , and should have a 

practical understanding of the b a sic concepts of mathematics. 

A great deal of emphasis in the mathematic s program will be 

on the "new " mathematics . Still stressed , however , will be 

the traditional goa ls of mastery of computation a nd manipu-

lative skills . Explanat i ons of the ba sic concepts and rule s 

are d e alt with in the modern math, and serve to unify the 

branches of mathemat ics . The ultimate aim is for students 

t o gain further insi ghts into the basic mathematical ideas , 

a nd be able to s ee the connect i ons that exist among s ome 

of them s o t here will b e greater flexibility and creativity 

in application . 

Sixth graders will continue practice in fundamental 

op e ra ti ons with n a tural number s , f ractions and decimals . 

3 0william M. Alex a nder , The Emergent Middle ~chool , 
(Ho lt , Rhinehart and Winston , Inc ., e w York , Chicago , 
Sa n Fra ncisco , Atlanta , Dallas , 1968) , p. 73 . 

31Guideline s for Middle Gr a des Education , (Tennes s ee 
Depa r tme nt of Educa tion , p . 7 . 
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They wil l cont i nue to bu i l d a nd re f i ne qu an t itativ e t e rm i no 

logy as t h ey ex t end the ir unders t and i ng of mea sure s . 

Seventh a nd e i ghth g rade students will be expected to 

perform exp e rime nts with ideas, and to f i gure out p roblems 

for themsel v e s. They will make discover ies in mathematics, 

a nd will ga in insi ght as to the functions of a real 

ma thematician . The t eachers' principal funct ion is to set 

the stag e cautiously for learning in an organized fa shion, 

so that students will "discover" for themselves the funda-

men t a l concepts involved. These are the concepts that 

student s will use throughout their study of mathematics. 

Science 

Three units of science will be worked on to help 

student s ga in informat ion a bout the world in which they 

live. These units will offer designs that will g i ve know-

ledg e and a bili t ies to studen ts s o they will carry on 

successfully in a world that is oriented towards science. 

Si x th g rade students will study a stronomy and geology. 

He re, students will find out about th e earth, its place in 

the uni verse , and how it probably came to be as it is today. 

Seventh grade students will study the life s ciences. 

They will learn about t he plant and animal kingdom s, and 

how e a ch one depends upon the other in the balance of nature. 

h · 1 a great deal a bout themse l ve s, how T e y will also earn 

the ir bodie s function , and how they can kee p themselves in 

good hea lth . Ei g h t h g rade stude nts will be looking at the 

phys i ca l sci e nce s, a nd c overing such t opics as s ound , h eat , 



water , electricity , li ght , and many more subjects t o be 

integ ra t ed l a t e r . 

This progr am is designed for students to l earn through 

investigations as individuals or in groups , both at home and 

in school. 

Social Studies and Language Art s 

In order for student s to see the relationships that 

exists naturally between language arts and social studies, 

these subj ects will be taught together in some cases by 

the same teacher. However, stude nts who take a language 

may take these courses with separate teachers. Of course 

these t eachers will work together closely to see that work 

in each course is related. 

Grammar, acceptable English usage, good writing style, 

and literature of all t y p e s will be studied in language 

arts . The reading programs and literature are closely 

related to materials studied in s oc ial studie s. 

Si x th grade students, in their study of literature, 

will in c l ude r eading of myths, stories, and l egends of all 

time s. In your social studies, such topics as the story 

of man , his way of li fe , his strugg les, and his accompli sh-

men ts will tie i n with these read i ngs . With emphasis on 

selec t e d modern cultures , the se studie s will trace the high

lights of man 's deve lopme nt from his origin to modern times. 

Seventh graders , in the ir literature , will focus on 

themes of "Man and His Environment ," and "Courage ." A 

· ex i·sts between social studi e s units and close relationship 

these theme s, which will explore the l oca l community a nd 



the State of Tenne s see . 

For e i g hth g r ad ers , their literature is related to 

s ocial studies explorations of American history from the 

Civil War period to the present day . 

Exploratory Courses 

A broad and general education is de sirable and necessary 

for children , but in addition t o this the middle school 

sh ould provide a wide program of elective subjects and 

acti v ities . These should be geared to the interest and 

abilities of i t s students. As a matter of cour s e , such a 

list of offer i ngs includes industrial arts and home making 

(for boys and girls) ; at least one foreign language ; music , 

both voca l and instrumen t a l ; arts and crafts . To further 

extend the program it should i nclude courses as journalism , 

dramatics , speech , and typing . 

At the s ixth grade leve l , students should be given an 

opportunity to choose at least one or two elec ti ves . Seventh 

and eig hth g rade students shou l d have a t lea s t t wo elective 

courses each s e meste r . When a wide range of exploratory 

cour s es and exper i ence s are permitted they fu lfill a very 

real function of the middle school. 

Act i vi ties 

It is de sirable to have a we ll planned and properly 

· · · · d t meeting organ ized prog ram of schoo l activities , aime a 

the needs of early adole s cen ts . The middle schoo lers have 

a r e al desire to belong , to participate , to do thing s which 

may be related to , but are not d irectly labeled , schoo l wo rk. 



It is possible to teach democratic processes and still 

provide a large field of electi ve s, and deve lop widespread 

partic ipation, effort , learning, and enjoyment. These areas 

afford opportunities for children who have been unable to 

achi eve t o the degree that their classmates have, and who 

seek chances not found in the regular curriculum to find 

interests in the school activity program which can engage 

the ir attention and reflect their overall attitude and 

effort. Again, the middle school is in a position to offer 

exp e riences to its students which are beyond those available 

in the elementary school, and, with judgment and care, can 

satisfy the needs of its own age group. 

Special Facilities 

It is very essential that fac ilities for these purposes 

be prov ided if the middle school is to do things for early 

adolescents that other grade patterns do poorly or not at 

all. The building at Richview is so designed to best meet 

the characteristics and needs of young adolescents. 

Classrooms are only a part of the needs for a satis

factory middle school. It should have facilities for art, 

music, s c ience, industrial arts, home making, and physical 

education. It should have some sort of central meeting 

place such a s an auditorium or cafetorium, a s we ll as 

adequa te ground s and playfields. 

A good middle school offers more than the basic skills, 

it requires a s c hool inte nded as desi g ned f or this purpose, 

an organization which in itself is unique . 
The middle school 

is more than building s and facilitie s. 
It is an ide a, a 



c o n cept , a be li ef a s c hoo l c a n b e st ed uc a t e childre n who 

need t h a t kind of attention , teaching , and learning which 

this program best p rov i de s. 

Th e fo ll owing a c ademic prog ram is pre sented for consi -

ae r a tion . (Academic program for Richview adop ted from a 

program set up by the Spring Band Independent School District , 

Ho uston , Texas . ) 

Gra de Six 

*Language Arts 

Re a ding 

Engl ish 

Writing 

Spelling 

*Social Studies 

Geography - Area decided upon by the adopted series. 

Mathematics 

Physical Education 

***Music (Choral or Band) 

** Science 

**Art 

*Taught a s part of a (three pe riod block . ) 

** Ta ug ht for one semester . 

***Ta ug ht on an alternativ e day b a sis . 

Grade Seven 

Language Art s (two per i od blocks) 

Read ing 

Engl ish 



Socia l Studie s 

Ten ne sse e History a nd Geography 

Ma thematics 

Ph y sica l Ed uc ation 

*Science 

*Art 

Elect i ve s 

Fore i gn Lang u age 

French 

German 

Sp a nish 

Mu sic 

Band 

Orc h e stra 

Chora l 

*Taught f o r one s emester . 

Grade Eig ht 

Eng l ish 

Mathematics 

Social Studie s 

u . S . History and Geog raphy 

Ph y sical Education 

Ea r t h Science 

*El e ct i ve s 

Foreig n La ng uage s 

French 

Span ish 

German 



Music 

Band 

Orchestra 

Choral 

Art 

Homemaking / Speech 

Shop/Speech 

*Student select two electives. 

**Students who take a language in grade seven and eight 

will complete Level I of the language, and may enroll 

in Level II of that language at the senior high level. 

Special Curricula 

In addition to the regular academic program outlined 

a bove , there will be a program in special education and 

talent conservation for the disadvantaged pupils. 

EVALUATION 

There are generally three ways a student's classroom 

performance may be diagnosed whe n adequate prov isions are 

made for eva lua tion as part of an ongoing instructional 

process. The se processes are hig hly desirable for a success-

fu l middle schoo l concept at Richview in Clarksville Montgomery 

Coun t y . The three proce sses are exp l a ined be low. 

Student Self-Evaluation 

One of the unique purposes of the mi dd le s c hoo l is it 

is stude nt-cente red, and encourages and assi sts individuals 

to eva luate their own progress. This h appen s to b e one of 



the st ronge st value s a ssociated with middle schoo l education . 

The indi v idual student with teacher assistance establishes 

his / her own learning goals, and t hen ascertains how well 

he / she is achiev ing them. 

The t eacher must take care to see the goals set are 

reas onable one s, are compatible with what is known about 

the learn ing process, are consistent with each other and 

with the goa ls of the class and the school, and are appro

priate for the student. 

The checklist is a device that has proven useful in 

directing student self-evaluation. It consists of a sequential 

arrangement of the activities included in a given assignment 

or a g i ven unit of study. If properly devised, the check-

list h e lps to awaken in students a concern about the progress 

they h ave made in specific areas of growth and development, 

such .:a s assumption of named responsibilities, participation 

i n class discussions, cooperation with other members of the 

group, preparation of particular reports, and the like. 

Othe r devices used include questionnaires that force the 

studen t to react to his own cl a ssroom performances ; tape 

record ings that may be va lua ble in help ing a student to 

evaluate his speech performance; the use of de s cr iptive 

statements that character i ze qualities of personality, 

emotiona l controls and social attitudes ; the ma i ntain ing 

of folders with written wo rk that enabl e the student to 

Wl.th past efforts ; and special self-evaluative compare pre sent 

Whl.ch the grades are recorded in s equence report card s on 

d k d by the t eacher. for work corrected an mare 



Group Eva luat i o n 

Teache rs and s t ud e nts e s t abl ish group goa l s i n add ition 

to i ndiv i dua lly def ined g o a ls. Generally, when group goals 

are agreed upo n t hey a re then compared with those of the 

s c hool and any inconsistencies are eliminated. 

On ce goals a re mutually acce ptable and consistent 

with those of the school, it is possible to make provisions 

for g roup evalua tion of learning outcomes. Group evaluation 

of group performance acts as a stimulant to motivate group 

effort to improve the effectiveness of its work. 

As a result of teacher-student discussions of how best 

to secure the information needed for assessment and appraisal 

purposes, evaluation procedures are usually selected by 

the group. Sometimes, the gro up decides t o convert its 

statement of objectives into rating scales, or checklists 

that can be used by both teacher and students in determining 

prog ress. Some other possibilities, to name a few, are the 

use of selected tests, questionnaires, informal discussions, 

and structural observations. 

Teacher Evaluati on 

Te ache r evalua tion is c onside red a third a pproach. 

This type o f evaluation may t a ke place if the t e acher is 

in a sel f - c ontained classro om, i n struction in a sing le 

s u bj e ct in a depa rtme ntal or g ani zation, or the t eacher may 

work with o n e o r mor e t eache r s i n a block-of-time, core or 

team t eachi ng situation . Teac her s h ave t he ir own pe rc eption 

of l earn i ng , and may employ whatever diagnostic dev ices they 
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know to use to reac h judgments a bout student performance , 

no matter wha t the i n structional set up may be . rt is also 

within t he teachers domain to dec i de what steps should be 

taken to f urther the learning progre ss. Those teacher s in 

bl ock - of - time , core classes and teams are in a position 

to share and pool information about individual students . 

They have a real place in evaluation when they represent 

a team conclusion even throug h their observations and judg

me nts are subjective in nature . 

SCHEDULES 
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Master schedules are included to give some aid in setting 

up the time periods for flexibility at Richview. These 

s chedules de scribe the times per quarter, based on three 

quarters p er year, for team planning of grade level teachers 

and for academic disciplines . (See Append ixes D, E and F . ) 

During team planning, the students are involved in 

Unified Ar ts , Fine Ar ts , and Physical Education courses . 

Each t each er planning time is composed of two Unified Arts, 

Fine Arts , and Physical Educat i on sessions which will last 

fifty minutes each day . (See Appendixes G, H, I, J, Kand 

L. ) 



Cha pter 4 

SUMMARY CONC LUSIONS AND RECOMMENDATIONS 

In order for the middle school of the seventies to 

achie v e its develope d sta tus, it must have, without a doubt, 

the support of parents, teachers and the community. The 

author felt the improved learning support, provided in 

this study, for students in Richv iew School would enforce 

parental and community willingness for still further changes 

and more effective and efficient education for the 10 to 

14 year olds. This support was seen to be in financial 

as well as moral forms. The author also felt the ultimate 

ef fectiv eness . of the prog ram would be determined by the 

pro c e sse s of meeting the needs of the individual child and 

by employing the necessary evaluating measures to insure 

some deg ree of success for each child enrolled. 

The author recommends the middle school at Richview 

pr ov ide : 

1. An administrator that is a teacher first, last, 

a nd a lways. 

2. Te a c h e rs show a cceptance of a variety of behav ior 

i n students, are aware of his or her own behav ior patte rns, 

and h ow be h aviors are influenced by si t uations a nd by 

pers ona l beliefs; can implement knowl edge of p er sonality 

c haracter istics into cl a ss room prac tice s. 

3 . A curriculum t h at dea l s wi th t he s oc ial - emotional 

need s of the p reado l escent learner . 
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4 . Arrangements f o r clos e c ooperativ e efforts among 

all t he p arti cipan t s - learner 
I par ent, a nd teacher . 

5. Administrato r, teacher and pupil planning to develop 

mo re l earner participation in the total teacher - learnirig 

enc ounter. 

6. Grouping criteria which involve not only cognitive, 

but also physical, social, and emotional criteria. 

7. A greater array of the socializing experiences 

through social activities, group work, and other formal and 

in f ormal situations should be made available for this young 

l e arner. 

8. An approach in working with emerging adolescent that 

will have consistency with basic d emocratic principles. 

Te a c hing - learning situations based on r e spect for others 

will provide the surroundings cond uctiv e to positive individual 

personality development. 

9. A diversified curriculum of exploratory and/ or 

fu ndamental activities resulting in daily successful 

exper i ences that will stimulate and nurture intelle ctual 

deve lopme nt. 

10. A prog ram f or i denti f ying students' physical limita-

t i o n s a nd e nlisting the he lp of medical authorities in cases 

r e qu iring fo llow-up at t en tion. 

11. Cl a ssroom i nstr uc tion , c ounseling , a nd e x t r a -

k l· nto account the soc ial - emotional cla ss act i v ities tha t t a e 

need s o f t r a n s e s c e nt s. 

12 . A c lima te t ha t enab l e s s t udents to develop abilities, 

' d draw c o nc l usions deter mine v alues, find fact s, we i g h evi enc e , ' 
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and keeps their minds open to new facts . 



BIBLI OGRAPHY 

Al exand er, William. The Emergent Middle School, Hood, 
Rhinehart, Winston, Inc., 1968. 

Batezel, G~org~ • :: The Middle School, Philosophy Program 
Organization, Clearing House, Vol. 42, April 1968, 
pp. 4 8 7 - 4 8 8 . 

Eichhorn, Donald H. The Middle School. New York: The 
Center for Applied Research in Education, 1966. 

Geo rge, Paul S. "Middle School - If You Can ,:Keep It," 
Middle School Journal, Vol. VI, Spring 1975, p. 2. 

George, Paul S. "Unresolved Issues In Education for the 
Middle Years," The Clearing House, Vol. 47, No. 7, 
March 1973, p. 418. 

Grooms, Ann M. Perspectives on the Middle School. Charles 
E. Merrill Inc., 1967. 

Ha nsen, John H., and Hearn, Arthur C. The Middle School 
Prog ram. Chicago: Rand McNally and Company , 1971. 

Ha v ing hurst, Robert J. "Lost Inno cence," Na tional Association 
of Secondary School Principals, Vol. 41, April 1965, 
pp. 1-4. 

Kindred, Leslie, et al., The Middle School Curriculum, A 
Practitioner's Handbook. Boston, London, Sydney: 
Allyn and Bacon, Inc., 1976. 

Pumerantz, Phillips and Galano, Ralph W. Establishing 
Interdisciplinary Prog rams in the Middle School. 
We st Ny ack N. Y.: Parker Publishing Co ., Inc., 1972. 

"Tee n ager Ca u ght In the Middle, Deve l o pme nt of the Middle 
Schoo l, Clarksvi,lle Montgomery County Sc hool System." 
Cla rks v ille, Tn.: Clarksv ille Montg omery County 
Sc hoo l System, 1976 . (Mimeographed.) 

"Theor e ti c al and Practical Aspects of the Mi ddle Schoo l," 
Na tional Association of Secondary Schoo l Principals 
Bulletin, Vol. 58, March 1969, pp. 8 18. 

Wi le s, John. "The Middle Sc hool, Altern':ti ':'e Within the_ 
sy s tem," The Nati onal Elemen t ary Princ ipa l, Vol. LI., 
No . 3 , Nov . 1971, p. 49. 

42 



TAPES AND FILMSTRIPS 

George, Paul S. The Middle School Program In Depth, FS/T 
1345 (Teacher Education Resources 2001 N. W. 58 Terrace 
Gainsville, Florida 32605 Time 28:09, 1977). 

Tape, The Middle School, Resource Center, Division of 
Instruction Media, Texas Education Agency 512-476-3468. 



APPENDIXES 



Admi.n . Ed. Medi a 

[ 

J T Cente r 

Alt . to~~-V-1~ • Susp . ltea~ o .f v i ew tc Gui Reading 

stc . ~ib f to~- f1 I 
- C'lnf 

Stacks 

ff · . I 
l ~'l • R(X)m I s,t Clinic 

1 
Rec . r T 
st0-b~f : j bb~ 

~ ~-1 
Prin. l 

Fl ~ 
Girls I Social 

St udies I 

lpr p 
. J an 

_J 

Tea I 
Pl ann· ing ~ 

Studies I l~~Jch 
-l ~ang . 

i g I I 
Lang . 

LJ 

I 
I 

L_ 

Cormons 

I · 

I 

r--1 
I 
I I __ J 

I 
_J 

Public Entrance 

e ate r 
and 

• c:mrons 
l\rea 

s 

Theater 

GJ 

Gym 

Richvi ew Middle Sch(X) l 



\-
. -

7th Math 
Grade 

Science 

I I Lang . 
Arts 

Lang. 

eacher - ~ · 
lanning GP I Teache 

ArtsJ:· _ ocial Studies 

I 

8th 
Grade 

\:1th 

---1~ 

Prep . ~ 
L.st.o_ ' 

l ato -ato . 

1 

5~ 

.,,..T . LD. 1 
I _Resource~ 

.t:> 
lJ1 



Uni f i ed Arts 

Business 
I.ab 

B. Ce:::al ·11 Observation and Training Area 
Music 

anB 

.---· 
Teach -. Pr. 

Ins trurren ➔ I Sf. 
Music I Pr 

an sto 
Aux . Gym 

Classrooms 
.L.-. 

Physical Training Area 

S . M. R . 

Multiple 
Disabilities 

Terrace 
n 



B · 00 - 8 ·10 9 : 00 9:50- 10:00 10 :50 7 7 : 50 
. -·· -- --

10 50 Min 50 Min 10 50 Min 50 Min 
Tea m 6X 

Lan guage Art s 
l~a th 
Science 

Team 6Y Social Studies 
Lun ch 

Te am 6Z 

--

Team 7X 
Team Langu ag e Arts 

Planning Ma th 
Science 

Tea m 7Y Social Studies 
f Lunch 

Team 7Z 

Team BX Languag e Arts 
Math Te am 
Scri e~ce Planning 
Social Stud ies 

Team BY 
-

Team SZ 

7 : 00 7 : 50 
-- -- - - --

30 Min 50 Min 

Team 
Planning 

I 

Language Arts 
Math 
Science 
Social Studies 
Lunch 

2:45 3:00 

50 Min 5 

.,., 
~-
-s 
V, 

rt-

,CJ 
C 
OJ 

-s 
rt-
ro 
. > 
U1 
n 
::r 
ro 
0. 
C 
--' 

ro 

-

-6' 
"'d 
(1) 
:::, 
0... 
,:., . 
>< 
t:J 



a: oc-=-s:-10--9: oo--9~ so~ 10-: oo 1 0 :-52 
l 0 50 Mi n 50 Min 50 Min 50 Min so 

Team GX 

Language Arts Team 
Math Plcrnning 

Team 6Y Science 
Soc i al Studies 

Team 6Z 

Team 7X 
Language Arts 
Math 
Science 

Team 7Y Socia l Stu dies 
Lu nch 

Team 7Z 

I 

Team 8X 
Team Lan (Juage Arts 

Planning· Ma th 
Sci ence 

Tear.i 8Y Socia l Studies 
Lun ch 

Tealll 7Z 

-~ . . . --- . . . -·--- - ·. 

...:\ ...;.. QO 
Min 50 Min 

Language Arts 
Math 
Science 
Socia l Studies 
Lunch 

Te am 
• 

l : 50 

Planning . 

?:45 - 3: 0 0 
50 Min. 1 15 

--- - - . - . 

·• 

.i:. 
co 



- - - -~ - --8 · 00 - 8 ·10 9 · 00 9 · 50 l O·OO 70·50 l l · 50 l · 00 l · 50 
· 10 50 Min 50 Min 50 Min 50 -Mi n 80 Min 50 Min 50 Min l S 

Team 6X 

Team Pl anning Language Arts 
Ma th 
Science 

Tea m 6Y Socia l Studies 
Lun ch 

Tea m 6Z 

Tea m 7X ~ 
"'d 

Lan guage Arts tT1 . ,, 
Math Team Language Arts t3 

' ]" Science Planning Ma th~ . ~ 
Tea m 7Y Socia l Studies Science "Ii 

f Soci a l Studies 
Lunch 

Team 7Z 

- - .. - . - ... . 
... 

Te am 7X 
~ 

' 
Language Arts 
Ma th Team .. -

Te am 7Y Science Planning 
Socia l Stud ies 
Lun ch 

Te am 7Z' 

. -



= 10 DAYS 
-

---120 DAYS ---

1 2 3 4 5 6 7 8 9 10 11 12 • 

Art A B C D A B C D A· B C D 
' 

D ~t bUS.ru. 8 C D A B C D A B C D A 
I ! noms C D A B C D A B C D A B Fe c- - • 

- . 

. , . I. A. a P~ B C D A B t\ D A. B n 
·l; L . ' . . . . 



= 10 DAYS 1th 
U.A. ---120 DAYS ---

. 1 2 3 4 5 6 7 8 9 10 11 12 

I Art B B C C B B A' A C· -C A A 
, 

Bus. Ed. A A B, .B A-A D D-B B D D 
!Home 0 D A -A D D C C A A C C I Ee. I 
I 
l- . 
I 
I 

I . . . ! 

B B DID B B L_l~~-- -1 c 
1 
c l o J-D 

I 
c 1 c I . 

I .J::> 
-0 
'"O 
rrl 
:z 
C) 
>---< 
>< .; · 
:r: 



, . . . UN i Fl ED = 3 W:E_E KS· · . . ARTS . . · __ 
· - · ---~ 120PERIODS--~ 

8th GRADE , 1 2 3 4 5 6 7 8 B 10 1_1 12 

P. r: cE A ~ O - E · ~ l ~L-~·=-· i:++-K+rtttt=L=-- ~ BU S . B +--t-----i-------~ A+---t--- ,~ ,,...- IJ 
ED. 

. . . . 

IND. C - B+---t-- 1 ~ ,,...- AT - . ~ 
I ARTS -
i MO f~ E D- ~ E +--t---,-,,...- C -

· EC. 
ART E ~ C+--t--,~ ,,...- B ...II, 

I . 
I 

U1 
1'J 



· tltll Grade EJ{-ploratory Program 
_· . ~ ~ · nn _ · -· Iv r. - . T . ~N ~· F . . . . ~- _ in .. _ . _- . . • 1 :· . . . . ·_ • • . 

P. E. 
Emp.~ 

. U. A. P. E . ..... 
,,. 

MU.SIC U. A-. MUSIC U.A. MUSIC 
-

· U.A. 
Emp.~ 

, Musrc_ - U.-A. I 

... 

' 

_--P. E. MUSIC P. E. MUSIC P. E. 
• 

I USIC 
Emp.~ 

P. £ :,• MUSI-C . . ' . : ..... 
-- ,,. 

U. A--:: P. E. U. A'. P. E. U.A. ,- -

):> 
-0 
-0 
rri 
:z: 
0 ,__, 
X 

c..... 

Lll 
w 



Tli RE E-\\EEK SCHEDULE 
FO R 

UNIFIED ARTS-- PH YSICAL EDUCAT I ON --FINE ~RTS 

?. --------:-----., 

I FE 

T FA I Ufa. 

PE r-A 

:1--~:--:1---::---j 
2 

T UA PE ~----7------

W 1--__ F_A _~ __ U_f'. _ __, 

I_F_A_ 

F U/1~ __ P_E __ ~--

T PE 

, ~--F~---,--~,;-
T PE L_FA __ , 

UP. PE 

T FA UA 

PE FA 

TE/\l'i A - SIXTH GRADE 
TE/'.11 X - SEVENTH GR/\DE 

.. l 2 

PE FA 

LIA PE 

FA 

PE FA 

UA PE 

T~AM B - SIXTH GRADE 
TEN-i Y - SEVEIHH GRADE 

1 2 ------r 
FA UJ\ 

PE FA 

UA PE 

fA UA 

PE FA 

TEP.M C - SI J: TH GP.ADE 
TEAt! Z - SEV EIHH GR:;DE 

1 2 

l UA PE ---il 
FA U!-1 

PE FA 

UA PE 

FA UA 

FA --Fi ne Arts 
PE- - Phys i ca l Ecucation 
UI\- - Un i fi ed Arts 

3::lD \-'EEK 

2 

FA . UA 

rE FA 

UA PE 

FA UA 

PE FA 

2 

PE FA 

UA PE 

FA UA 

2 
------,-------, 

PE FA 

UA PE 

FA UA 

PE FA 

UA PE 



i-! 

T 

T 

F 

SI:<Tf-i /\ i ;O SEVEIHH GRADE 
TH REE-WE EK OPERATIOt~ SCHEDULE 

FOR 
urnFIED Arns - PHYSI CAL ED UCATI Ot~ - Firff ARTS 

1ST l~EEK 

- -- - -, 

UA 1 PE I 
1. 

1 F,\ 1--UA--

~I __ FA_--J 

1 Ui\ I PE 

I FA I UA 

LJ;\ - 4 (ler iods 
PE - 3 Periods 
( ,u. - 3 r E r i O d s 

TEflM ;., - SI :.:TH GRADE 
TEf.i.1 X - SEVENTH GRADE 

Zt/0 WEE:( 3RD t·/[E:< 

FA I i 
I 

fA UA 

U/, PE l PE , I 
I FA UA ,--U-A --'--,--P-E---'1 

' 

FA 

I l 
l ?[ F/\ , FA UA I ____ __,_ ____ ~ 

l I I I 0

L:1\ PE I I 
l.__ I l: ____ _,_ ____ __. l .__ ____ ..___ ___ __ 

IJA - 3 P2riods Ut\ - 3 P2riod.s 

PE 

PE - 4 Pe riods PE - 3 Period~ 
;; i1 - 3 Peri o d s F !1 - 4 P ~. i o cis 

T;,2 ::; 2 Yeums rt!p !:c1t th'.= 3 ·,12e'z~ sch-=dul2 12 ti mes durin'.] the sch001 yc.'!r. 
3 ~eeks X 12 = 36 wee ks (1 80 ciJys) 

? - SO mi11ui:2 p2r~ods p2:· dJy - 360 Periods 

360 Peri ads 120 Periods of UA 
120 Periods of PE 
120 Periods 0f FA . 

3 Weeks 
10 Pt!. UA 
10 Pd . PE 
l C Pd . F;\. 


	000
	000_02
	000_03
	000_i
	000_i_02
	000_ii
	000_iii
	001
	002
	003
	004
	005
	006
	007
	008
	009
	010
	011
	012
	013
	014
	015
	016
	017
	018
	019
	020
	021
	022
	023
	024
	025
	026
	027
	028
	029
	030
	031
	032
	033
	034
	035
	036
	037
	038
	039
	040
	041
	042
	043
	043_02
	044
	045
	046
	047
	048
	049
	050
	051
	052
	053
	054
	055

