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THE UlTDEhST.A.J::D ING TEACHER 

"Thout_,h I t'each with skil l 
of the fines t teachers 
and ~::ive not understanding 
I a~ become only a clever speaker and charming ente r-

tainer , 
And thouch I understand all t echniques and all methods 
And thoug~ I have ouch training , 
So that I feel competent , 
But have no understanding of the way my pupils think , 
It is not enough . 

And if I spend many hours in lesson preparation 
And become tense and nervous with the strain, 
But have no understand i ng 
Of the personal probl ems of my pupils , 
It still is no t enough . 

The understanding teacher is ve r y patient , very kind ; 
Is not shocked when young people 
Bring hi m their confidences ; 
Does Lot gossip ; is not easily discouraged ; 
Does not behave in ways that are unworthy 
But is t! t all times a livi:r..6 exar,:9le to his studeLts 
Of the good way of life of which he speaks . 
Underatanding never fails 
But V.'hethe r there be materials , they shall bee one obsolete ; 
\lhethe r there be c ethods, they s~all beco~e outmode d ; 
.'1' h1_::ther the re be tee hLi q_ ues , they shall be abandoned ; 
For we kLow only a little 
And can pass on to our children only a little ; 
But when we jave understanding 
Then all our e f forts will become creative , 
rtnd our i~fluence ~ill live forsver 
In the lives 0f our pupils • 

.itcn I ,,:c..s a c '.-:: i lJ. , I spoke with i :::cia uri ty 
~.1y e~-~ct :ions '.rc;:·e ur..c ontro lled , 
And I behaved c~il di s~ly ; 
B~t no~ th~ I a□ an adult , 
I ::.ust f:1ce life : . .-i.s it is 
,ii t~ coura~-1'-; ·11:d ur:.der3t~L1:.dir:z • 
. ,nd a·2i..1et'." 3~rill , Cevot ion , ur:.de:c ·t::irdi:_ , 
T ~ e s c t :- rr' r:: , 
,ind the c;:r•e,~t8 ~i:; of t:1ese LJ understar .. dine . " 

· --- i;.ut~10 r U211-'.rovm 



CHAPT:;:.;H I 

IHTROTIUCrION 

Pi ano pedacogy is a field whi ch musi c t eachers 

believe to be wide op~n cont i nuous ly for new dis coverie s . 

As tine passes , people change , customs change and even 

our music changes t o some ext ent . Mus ic teachers must 

have open minds to t hes e changes and search f or new and 

broade r c onc ep t s whi ch time may bri ng about . 

In t his study-the r esearcher will discuss some of 

th e newer c oncepts of ~, iano metho ds and bas ic fundamen­

t als whi ch eem o be s o vi tally i mportant in the makings 

of a goo d and effec tive way of t eaching . 

THE PROBLEM 

St a t e~:1.ent of the problem . The pur pos e of t his 

study was t o deterni ne t he appropri a te metho ds , pro cedures 

and mate r ial in teachine pr ivate pi ano l essons from 

Beginners to Gr~de III . 

Sub- ·'"'roblens o In order to i~ ursue this probl em , -- ----
it is neces: 'I '/ +o riev 0 l op the folloY: ir.g sub- problems : 

1 . To detPr.1ine es ential fundamentals of pi ano 

peuagogy . 

2 . To deter:1ine from a selected group of piano 



2 

teachers preferred materials and teaching procedures . 

3 . To determine fro m a select ed group of students, 

reasons for piano study and why music is, or is not , 

interes ting to them . 

ASSUMJ?TIONS 

In order to develop this project it is necessary 

to assume the following : 

1 . This is an area worthy of study . 

2 . There is a need for more and better piano 

teachers . 

3 . That the data used reveals trends and funda­

mentals of piano teaching in Middle Tennessee and South­

western Kentucky . 

DEFINITIONS OF TERMS USED 

To insure clarity in the treatment of this prob­

lem it is advisable at this po int to define the following 

terms to be used throughout the study : 

Rhythm : The recurrence of accents at equal inter­

vals of tiBe . 

Time : The measure of sounds in regard to their 

continuance , or duration . The speed of the r hythm . 

Progression : Uel odic progression is the advance 

f rom one tone to anothe r . Har monic pro 6ression is the 



adv~nce from chord to chord . 

Technique: The mec hanical skill of playing or 

of sin6ing . 
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Interpreta tion: The way in whi ch a pupil expresses 

music as coming fro m the "inner- self." 

Musicianship : Rendering music and not simply 

"notes" . Becoming acquainted with all the fundamentals 

of nusic and applying each principle to music performanc e . 

LILlITATIONS OF THE STUDY 

This study is being limited to the data obtained 

from the Austin Peay State College Library and from a 

questionnaire sent t o t wenty- two music teachers of which 

sixteen teachers responded . A ques t ionnaire was al so 

given to thirty- one students of Todd County Elementary 

School, Elkton, Kentucky . 

The study is linited also in the field of music 

to the subject of private piano teaching . 

I MPORTANCE OF THE STUDY 

The i mportance of this study arises from a need 

that the writer, a pjano teacher, sees i n this area of 

r esearc h . Piano teachers use various methods and materials 

in t eaching piano . Some of t hese metho ds a re effective 

and some are ineffec t ive . Through t his study it i s hope d 
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t hat mo re e f fe ctive methods may be discove r ed . 

Chi ldren who desire to play the piano deserve 

to be taught in the correct manner . If they a re no t, 

t heir skill may never be develo ped . Pi ano t eachers 

should continually search for better me t hods and broader 

concepts in this field of private piano teaching . In 

this manner, and f rom much experience , a pi ano teacher 

may be more able to determine the methods and materials 

that may be more effective for each of his students . 

This study should open up other avenues of research 

in this important field of music . This information would 

be useful to other piano teachers and to those students 

who are preparing to become teachers o This study should 

shed some light upon the traits of a good teacher and 

help to di stinguish be t ween good teaching and po or teach-

ing . 

METHODS Alm PROCEDURES 

Part of the data was obtained from the library of 

t he Austin Peay State College , Cla rksville , Tennesseeo 

Va rious books , periodicals and professional magazines 

were examined . ]5.ta was obtained fro m a que s tionnaire 

sent to t ~enty- ~~o □usic t eachers and thirty-one piano 

student s . I n t hi s way , t he r ese arc~er obta ined the 

opinions of t hese teache r s as to t he ma t eri als and 
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method~ whi ch they preferred and w~ic h of them to be 

mor e e ffe ctive o The s tudent questionnaire wa s to show 

he s ~udent ' s interest in music le s sons and reasons why 

he do es or do es not enj oy t hem . 

Other da t a was obta ined f rom the lectures of 

Mi s s Hilda Steyer of Taylor University, Upl and , Indiana . 

Pt,.rt of the data is tabulated in the form of 

chart s s o the reader may actually see at a glance the 

pe r cent a ge of each question and problem . 

An eva luation of pi ano music i s presented in 

Appendix D to help the reader, if he is a piano teacher, 

t o de t e r mine the best music to be used for his students . 

The remainder of t he da t a will be included in 

the f ollowing chapt ers . 



C:-IAPTER II 

REVIEW OF THE LITERATURE 

In the review of rela ted literature much has 

been wri tt en in the v1ho le field of music but the 

researche r found tha t a limited amount has been done in 

the specific field of piano methods , t echniques and 

materials . A brief summary of the vrn rk done on the 

relat ed problem will be given in the following revi ews : 

LITERATURE ON PIANO TECHNI QUE 

Since techni que is the powe r of expressing one­

self mus ical ly--one must know how to develop this power . 

\/hen pr acticing he must know what to pr actice and how 

to prac ti ce . 

Newman begins his discussion with the subject of 

formal studies--v:he t her or not t hey really serve thei r 

pu r pose . He states that many tilies scales , arpeggios , 

trills , and other exercises oft en mean ver y little 

~nless they are directly appli ed to a specific musical 

coa~osition . Exercises can even be create d out of 

8.c-:;u,~l situations •
1 

1·:i'illia:o s O 1:e1:I::Hn , The i'Lu.ist ' s Problems (New 
Y k µ __ :~rn_.e and Brothers Publishing Company , 1950) , or. : -
')p . 3J - 7? o 
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The correct use of the fingers , hand and us e of 

the forearm and t he upper arm is very i mpo rtant in devel­

opine tecr.nique and producing a good tonee 2 

A go od techni que involves many years of study . 

Every new work has to be studi ed a great period of 

time before we can really feel that we know it . 

Foldes states the following as being part of 

developing technique : 

••• correct use of the pedal , scales , runs , 
thirds, octaves, memorization , correct use of 
dynamics and the ability to size up the possi­
bilities and limitations of the i nstrument is 
necessa,y in order to achieve t he greatest 
effect . 

Piano tec hnique and interpretation are very 

closely woven t ogether . It is hard to tell where one 

leaves off and the other be gi ns . However , one must have 

good technique before he can really be satisfied wi th 

his interpre t a t ion . Pianist should not compromise with 

half- hea rt ed interpretations but s trive for be tter tech­

nique which will als o i nfluence one ' s interpretation . 

How can one acquire the necessa ry technique needed for 

a good interpretation? The ans~er lies in systematic 

J... 4 couscientious prac~ice . 

2Ibid . , pp . 60-65 . 

'3 .. \.ndor Fol6cs, Keys to '.i1he Keybo::::.rd (London : 
Oxford Universi t y PresS:-,Sw) , pp . 15-16 . 
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Matthay c ives his "Final Precepts " for good tech­

,i que as being : 

I. Never touch the keyboard without meaning 
to make music . 

II . Even in your first exercises--mean the 
LlOl:~ITT of each sound , and see that you 
ge t it . 
Mean the KIND OF SOUND }10.d EACH NOTE , and 
see tha t you ge t it . 

III . FEEL what t he :nusic a l effect should be-­
and FEEL the Key-- §,nd HOW you move it . 

IV . "El bow elastic" for all singing and big 
tone- -during Key- des cent--no t rigid and 
pushed into the key . 

V. "Arm-Off" in between the sounding of all 
notes, and during all light running 
passages . 

VI . You have ten fingers! So do not forget 
tha t you usually need ten sepa~a te hands 
to help them, and often a lso ten s epar ate 
arms ! 

VII . The Duration of each note is as important 
as t he Kind of tone . 

VI II . In the quickest passages ~ISAN every note o 

IX . Be a sentiment human being, not a contempt­
ible automaton uus ically . 

X. Cleanliness is said to be next to godli§ess o 
Sense of the beautiful is sense of God . 

5Tobias i,Iat t hay , The Visible and Invisible in 
Piano Technique (London : Oxford University Press, 1947), 
pp . 53E-59E . 
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LITERATURE OH INTER?IfoTATION 

Llatthay, in his eff ort to impart his musical know­

ledce and experiences to hi s re aders, attemp t s to discuss 

t he ? r oblem of music al interpreta tion by giving certain 

laws of interpretation . So.:ie of the main points dealt 

with a re the following : 

(a) the difference between letting the pupil shi ft 
for himself and helping hi m t o lear n . 

(b) the difference between mere cramming and real 
teaching . 

(c) the difference between merely making a pupil 
"do things " and teaching him to think-- what 
to do , why to do it, and how to do it . 

(d) the exposition of the true nature of rhythm 
and shape in music . 

(e) the true nature of rubato . 

(f) consideration of the element of duration . 6 

LITERATURE 01'J PI AiJO PRACTICE 

Friskin discusses the function of the ear as one 

of the main qualities to good practicing . One must be 

able to he a r each ~ote a s it is being played and also 

antici pat e what he t hi nks may come nexto 
7 

6To bi as ::Iattnay , I:us ic al I nte r nreta tion (Boston : 
Bos t or .. 1.:usic Co::irany , 1913), P• VII . 

7 J anes }'r isl: i n , The Pri Y:.cipl es of Pi anoforte 
Practice ( Kew Yo r k : The~ . V. Gr ay Co.:ipany , 19 21), pp . 5-6 . 
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The n ind :ms t be clear and wi l lin6 to co nc entrate 

u .'on the m·-,. t eri al being pr actic ed . 1/lhen the pers on gets 

oo ti r ed to " t hi nk " then he must stop and r est awhile . 

Sl ow practic e has both advant ages and disadvant ages . 

A new wor k must be pr ac ticed slowly unti l di ffi culties 

o.. re overc ome but one mus t never stick to the slow speed . 

The correct teupo must be gr adually built up . 8 

Every pi anis t has f aul ts and s hort comi ngs . Many 

of thes e can be overcome thr ough good co ncentra ted prac­

t i ce sessions . 

8Ibid ., pp . 4- 6 . 



CT-IAFT~R III 

THE TEACHER, STUDENT Mill Pi1.REHT 

It is believed that when a child desires to take 

pi a~o lessons , his pro gress and understanding depends 

upon the teacher, the student himself, and , to some degree, 

upon the cooperation of the parent . This chapter will 

discuss the qualities of a good teacher ; his considera­

tions toward each student as an individual ; the student ' s 

needs and how they may be met . The responsibility of the 

student and the duties of the parent will also be dis­

cussed . 

THE TEACHER 

Vithout doubt every educator would like to be 

re £arded as a successful teacher . It is every teacher ' s 

desire to possess all the desirable traits of the teach­

ing profession that is possible to acquire . Teachers 

want to be reco gnized as possessing the traits of char­

act er, personality, professional attitude , and training 
1 

t hat nark the successful teacher. 

l Renato 1.:oz zei "Desirable Trait s of Succ essful 
Teuche rs," J ournal of Teac~er Education (December, 1951) , 
2 : 291 . , 11 cpaul A . 1 , i -t ty , "The Teac her \1 ho Has Helped Me :Most, 
1:'.it i orJ.2.l iduc ..... t ion .Association J ournal , (I.Tay, 1947), 36: ; 86 . 



fuuch research has been done in at t empt to dis­

cove r he desirable traits of a successful teacher. 

12 

\/ i tty
2
analyze d approximately 14,000 letters on "The 

Teacher Who Has Helped Me r1ost ," that were submitted by 

pupil s from gr ades two to twelve all over the nation . 

The teacher traits mentioned most frequently by the 

pupils, in the order of their frequence, were these : 

1 . Coopera tiveness 
2 . Democ ratic attitude 
3 o Friendliness and consideration for the 

individual, patience 
4. ide variety of i nterest 
5. General appearance and pleasing manner 
6 . Fairness and impartiality 
7. Sense of hwnor 
8 . Good disposition and constant behavior 
9. Interest in pupil ' s problems 

10 . Flexibility 
11 . Use of reco gnition and praise 
12 . Unusually proficient in teaching a 

particular subj ect 

Ano ther report is one done by FrarJ{ W. Hart3 

re port ed in his book entitled Teachers and Teaching in 

which about 4,000 hi gh- school seniors gave their opinion 

a bout the teacher they liked best in high school and the 

one they liked least . The following sixteen traits are 

hose compile d of the best - liked tea cher : 

1
0 

Explains thoroughly, is helpful with school 
work 

2 . Cheerful, happy , has a sense of humo r 

3}'rank ·, 1• • Hart , Teachers and Teaching, (New York : 
The I.~ac :.Ti llan Company , 1934 ), pp:-1°31-132. 
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3 . Friendly, human "one of us" 
4e Interested in and understands students 
5. Creates desire s to work, makes it a pleasure 
6 . Strict , has control of class 
7. Impartial, has no favorites 
8 . Not cross , grouchy , or sarcastic 
9. Llade students learn the subject 

10. Pleasing personality 
11 . Patient , kindly , sympathetic 
12 . Fair in markinc and in giving test 
13 . Fair and square with students , has good disci­

pline 
14 . Requires work be done properly ; makes students 

work 
15 . Considerate of student ' s feelings in class , 

courteous 
16 . Knows the subject and knows how to put i t over 

W. W. Char ters and Douglas Waples4 have compiled 

a well- known volumn on this subject entitled , Common­

wealth Teacher- Training Study , in which administrators , 

t eachers, parents and pupils were i nt erviewed in an 

attempt t o secure a mas ter list of teacher traits o 

Their findings are similar to previous studies ment ioned 

with goo d judgement , self-control , co~siderateness , 

enthusiasm , magnetism , and adaptability being the top 

six traits . Other traits mentioned were hones ty , leader­

ship, neatness, and scholarship . 

Mazzei pe rformed a study wi th sixty-one Junior 

Hi gh stude nts . They expressed t heir opinion of a good 

te acher as : bei11g able to explain clearly; having no 

4, • , Ch a rters and Douglas \'.1aples , Commonweal th 
h • ~v • l. ( • • U · · t f Ch · Teache r-Trai n i n£ Study, Il~i ~o is : nive r s i yo _icabo 

}rec:J , 1 92SJ ), ~:i _p . 3-30; 51-76 . 



14 

:'e ::, · vlillint;; to give extra help to those needing it; 

a kind and considerate person who has the ability to 

make v10rk "fun"--and one who is friendly , understanding 

and strict- -firm, but not grouchy . The students pre­

ferred a neat, good-looking , well- gro omed person . The 

go od teacher will know his subject and make students 

learn to do th.eir work j_Jroperly . 5 

No t only must t he successful t eache r possess 

~any of the above pe rsonal traits , but she must also 

use effective methods in her teaching . Wiggins 6 states 

that teachinc effectiveness involves t hree cl osely 

related steps • •• 

1 . To clarify what you will do fo r pupils-- what 
you want then to learn-- know your actual pur­
poses . 
Select the materials and methods which proLise 
to be of most help in accomplishing these pur ­
poses . 
Evaluate your efforts . 

The good teacher realizes tha t not all pupils 

will have the same 11msical ability . She must understand 

· he neec.s of each individual and. ,;;ork ·vii th hirn in setting 

Ufa coal . It is her responsibility to guide the stu­

~ent along the best c~annels toward reaching this goa l . 

5 ~.lO z z e i , Op • C i t . , pp • 2 91- 2? 4 • 
6 -, r rr 0 'Ii , ir..o The Student Teac 11 er in Action 

::, dd -'- • ' ( , G ' -- 0 ) . C O ' 1 
( :E:in.~tori : ,1.llJn 3.Ut B2.con , Inc . , 1/:;7 , Pl' • u - o . 
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"';1 .1,, e d -:l oo e:~ 11er .-:ill rt lL~te r,ew E1uteri:_ll to the 

·~ ila ' s pas t ex erience and present purposes . 117 I1any 

ti ~~ s expression of his material is forced upon students 

·-.-i t 11out considera ion of their present need and imrnedi­

·1:e ~-o:ils . Not only rnust the effective piano teacher 

lrr.ori and understand the needs of eac~ :::-upil, but he mus t 

also be familia r with a resevoir of naterial so as to 

dra~ out t he appropriate ones when needed . To be able 

to adapt the proper material for each pu9i l , the effec­

tive teacher will realize such individual differences . 

:Jot every c:1ild ·lill be r.1otivated to :9lay the same type 

of ~us ic . These things nust be discovered by an under­

standing teacher who is i nterested in each child . 8 

The lesson presentation s~ould always be on the 

child ' s level with his interes t an6 a particular goal 

in ~ind . It should be presented in sue~ a way as to 

m~ke the pupil see thin; s and t hink thin~s through for 

hit ... ::elf . T~e student ::mst l earn to use h.is "brain" and 

be abl e to see the purpose in his actions . Cottrell 

?Donald Peery Cottrell , Teacher Educat ion for a 
:Pree Pea ple ( New York : The ii..r:1erican ri.S soc io. tion of 
olle ~e s for Teacher EducJti on , 1956), p . 14 . 

0cottrell , OD . cit. , P • 13 . 
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states thrr 

The ood te acher ~otivates student s to want to 
l~d:n · The enthusias~ of his own ~ersonali ty , the 
f1x1ng _o~ concrete goals for achievement, the ready 
r e?ocn1t1on of suc c ess , and encourageBent des pite 
failures--all give new zes t to the child ' s activity . 11 9 

The teacher can never force a child to le arn. 

The child mus t be led! 

Matt hay writes: 

••• accurately speaking , we cannot teach anyone 
any thing--in the sense of our being able directly 
to lodge any knowledge of ours in another mind . 
All we can do is to stimulat e anothe r mind to 
wish to learn ••• We cannot teach others, but we 
can he l p them to le arn . 10 

One of the problems in pi ano teaching is the 

a ttitude of the teacher toward those he wishes to help . 

He Tiust stay on the pupil ' s level and make music so 

interesting and exciting that the child ' s desires and 

musical love will mot ivate and stimula te his mind to 

want to learn . 

The piano teacher must be a good salesman to his 

students th rough his own confidence and enthusiasm . 

He shows his enjoyc ent for mus ic so much tha t it becomes 

a driving force in teac jing others . He sticulates his 

Q 
Jibid ., p . 14 . 

lOTobi as Latthay , Musical Interpretat ion (Boston : 
Boston Music Co~pany , 1913), P• 2. 

11Ibid ., P• 17 . 
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pupil to do real , honest wo rk, when he shows 11 • •• 

hat the wo rk matters to him .. • Enthusiasm is the 

spark which makes the whole activity leap into flame . "11 

"A teacher must also be an artist . Besides 

' explainin~ and sho~ing ' he must be able to stir artis­

tic fire and enthusiasm in others by actual example 

when necessary . Only then can the pupil be helped in 

eve ry ·Nay . 1112 When the teac her plays an example for 

the child , he needs to explain every passage--both the 

mechanics and expression- effects . If he does not , the 

student will often i mitate his teac he r in playing ; 

there f ore , he is reflec t ing the teacher rather than 

feeling t he music himself . Time , effect , tone , rhythm , 

emotional import , and where to pl ace the proper empha­

sis must be clearly understood . This instruction and 

effort , if put into practice , will result in a real 

performance guided by the student ' s own intelligence o 

hlany teachers are guilty of continually finding 

too many f aults and doing too 1.c.uch cri tizing without 

giving any help what s oever . The go od teacher will not 

onl y tell t he student what he is doing wrong , but will 

also analyze the fault and help the student to overcome 

lll bid . , p . 17 . 

12Ibid ., p . 14 . -
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the fault . 

A good teacher will be creative . "Creative 

eachi ng involves new ideas, being willing to try the 

neH ideas and to evaluate the results produced . It is 

a constant st a te of experimentation . 1113 He will not 

only be creative in his teaching methods but will also 

motivat e his students to be creative . He can be crea­

tive in eve r y music activity whether he is playing music , 

writing music , or listening to music . A goo d teacher 

will encourage his students to use their listening ear 

in anticipation f or the sounds that should be . They 

learn to use their own judgement, their own reason and 

fe eling for every note . The teacher will help his stu­

dents develo p musical imagination to express , at all 

tin es what the y feel and t hink . 

11 The efficient teacher must develop the skill 

for enabling others to achieve the learning that he has 

already come to prize . 11 14 The successful piano teacher 

should not only be a performer himself but have the 

ability to i npart his musical knowledge to his students . 

He will give teaching the very best t ha t is in ~im . 

13Kimball 1.·:i les, Supervision for Better Schools 
(Hew Yo rk : PreLtice- Hall I !~c . , 1963) , P• 95 . 

14cottrell , ~_£U. , P• 13 . 
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His pe rsonality is especial l y import ant. Schut z s t a t es 

that , "The kind of per son you a re has a direct bearing 

0 ~ how well you promote l earning . It is not only what 

you know t hat matt ers . What you are counts, too . 1115 

A teacher ' s pe r s onal cha r acteristics profoundly affect 

his abil ity to i nflue nce hi s pupils . Richey, 16 in his 

book , Pl anning for Teaching , lists ten i mportant factors 

in the teacher ' s personality . They are as follows : 

1 . 
2 . 
3 . 
4 . 
5 . 
6 . 
7. 
8 . 
9. 

10 . 

Emotional stability and mental health 
Pe r sona l appearance 
Health and vitality 
Bonesty, cha r acter, and i nt egrity 
Ada ptability 
Coo perat ion 
Voice and speech 
Leade r ship 
Resourcefulness 
Sociability 

The pi ano teacher must be a happy, well- adjusted 

person . She s hould always have a cheery smile and greet ­

i ng f or her pupils. She is a pe rson gl ad to be alive and 

other pe ople know it t hr ough he r actions . A well- adjusted 

person wi l l have poi se and security . She is able to face 

he r problems and t hi nk t hem th r ough t o a s ol ut i on . She 

seeks to understand others as well as he r s t udents . I n 

order to be coue a wel l-a djus t ed teacher, one mus t do 

15Ray
1
.w nd E. Schutz , St udent Teac~~ng i n t he 

Secondc:. r Schools (Nev, Yo r k : Ha r court , Bra ce &Conpany , 
p . 293 . 
16itichey , op . cit ., PP• 73- 75 . 
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c· 1e f ul 11l annin~ and cons ci e~ti ous execution of those 

j:lans. 17 

A good te acher will continually evaluate her 

tea ch i ng □ethods and the musical growth of each child . 

She will always be o pen-□inded and alert to newer con­

c epts and techniques in the piano teaching field . She 

may use her traditional methods and materials but will 

not be afraid to experiment wi th the "riew " . 

The successful teache r i s no t a perfect one , 

but one with apt i tude for teaching who s t ays busy at t he 

job of self- improvement that she may help her student s 

advance to the i r fullest potent ial . 18 

THE STU]E] T 

The student , in his desire to play the piano 

s houlu coo per~te and ~ork with the teacher according 

to her instructions . .e must be willinc to practice 

correctly and be sincere in his work . A studer...t will 

f m1· th a resentful , hateful attitude . not get very a r " 

Som e students appear to be a little on the lazy side--

t hey sit back and ~ait for the te acher to tell them 

e.xuctly what t o do , borr to do it aEd so metimes expect 

: 7Cottrell, op . cit . , P• 1. 4 . 
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he t.c · ~her to even "think 11 for th em . They want every-

e come easy and qu ickly ee t discouraged if they 

h~ve t o truggle a bit . These probably are students 

~ho ake pi ano lessons for reasons other than the ir own 

re r sonal desire to play . They are t he ones wi t h whom 

the "fire dies out " when di fficulty a r r ives . 

The researche r was enc our a ged , howeve r, t hat 

twenty- seven out of t hi r ty- one student s i mpl i ed t ha t 

the i r reason f or pi ano l ess on s was to sati s ify t he ir own 

desires . Ei ghteen of t hese also answe r ed the ir reas on 

was to satisify and please the i r parents . ALL of the 

studehts indicated t heir enjoyment for music l essons . 

This is quite unusual but encouraging . (See Append i x C 

for results of the student questionnai re . ) 

T~E PAREET 

The parent , too, can pl ay a part in the child ' s 

· · A. ch1"ld wants his parents t o be pr oud success 1n musi c . 

of ~is accomplishments . A compliment from the parent 

c an be a big "boos t II to the child ' s eco . The parent 

should al~&ys stow ~n i ntere s t i n what t he c~ild is 

Tl,., · • • 11 1,-,eln buil d c::n:ic.ence and will a lso do i r.e:: . u 1 s w1 ... 1 

'.'le 1 to creCLte a -reater' ir_terest iL tbe , .usic lessons 
L, 
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'l'h e l ' .. re 1. v~.ould C oo pe r ri te and. WO rk ·ii i th the 

tr>· .cher wr.er. r robl er.is arise or vrhen t he ch · 1a "gets into 

~~ -lw-:i:J. " Al ::os t eve r y s ud ent will cet in o a slunp at 

o~e iLe or another . The right s te p should be taken to 

hold he n erest of the child . This r e~ui res the efforts 

of parent, teacher, and student . Music can then be a won­

de rful experience for the child and he will love every 

minute of it! (More suggestions will be given to the 

narent under the c '1a1J ter "How to Practice .") - ~ 



SELECTIVE A:.] .:1.PI'E0PlUA'l'E l,:J\.T:2HI .A.LS 

If the te ache r is si~cere and qual ifi ed and the 

student desires to lea rn 
' we now face the problem of 

findin5 the most suitable nus ic material for that stu­

den • This is very important as the wrong type of 

mus ic may cause the student to lose interest entirely 

i n his desired goal . The teacher should have the stu­

dent play from s evera l type s of music . This will help 

saintain i nterest and develop techni que, interpretation, 

and musi cianshi p . nusi c teacher should pick the ri ght 

kind of musi c for his students and should not force a 

pa rticular kind upon them if they do not care f or it or 

they may hate music forever . 11 1 

Some pi ano teachers who feel that each student 

mus t play as soon as poss i bl e compositi ons of the grea t 

~asters may be all too wrong . If the child is inter-

es ed in this ty pe of work, it i s well and go od but if 

the child prefers so::.1ething a little :..1ore 11 up-to-da e" 

it will be bad . If this type of wo r k is forced upon him 

now , he may neve r l earn to appreciate these great mas ter 

lV'lrion Baue r , 11 .A.::1erican Piano :;_,:usic in the Studio , 11 

A~.
1
ericar.. :.:usic Teac"ler, (May- June, 1955) , 4 : 6. 
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1 i 0 ces . A c~ild must becin his musi cal experiences with 

o~ ic of today and not that of yesterday . The average 

child canno t easily learn to t hink in a past idiom unt il 

he has had considerable experience of present day music . 

Give t hem something they like and they will gradually 

learn an appreciati on of other great works . The main 

thing is to t each children to enjoy and love nusico 2 

MUSIC BOOKS 

It is very important t hat the t eacher consider 

each child a s an i ndivi dual in choosing the type of 

mus ic for him . Along with the main lesson book , he 

should al so have supplementary books , workbo oks and 

various exercise activities . 

Lesson Books : The questionnaire revealed that 

t he John Tompson Lesson Series is still the most widely 

used . (This study is limited to Middle Tennessee and 

Southwes t e rn Ke ntucky . ) Michael Aaron was second in 

preferenc e and John Scnaum third . (See Chart A, Page 

25 .) An evaluation of lesson boo~s is presented in 

Appendix D for readers benefit . 

Although the Francis Clark Series r ated only 20 

2Tobias Mat thay , hlusical In~erpreta ion (Boston : 
Bos on Llusic Company , lSl3), PP • 67- 69 · 
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P Ycent , he re 0 e~rche r beli eves this series to be one of 

he best in teaching piano today. It is a relatively 

new series and no t too many teachers have yet experi­

mented wi th i· t enough to know its full value . Since 

this study, the researcher has discovered it to be a 

wonderful asset in teaching . The Clark Series not only 

teaches note reading but all other fundamentals as well . 

The child is taught to understand what he is doing and 

why he is doing it . 

Along with a main lesson book, the teache r should 

choose three or four supplem~ntary books of different 

types to go along wi t h the activi tie s of his lesson . 

This should be carefully done so that interest may be 

maintained on the part of the student. Each child will 

require special thought and consideration of his abilities, 

interests, and musical comprehensiono 

\'forkbooks : This study reveals that workbooks are 

very helpful . No t only do they help the child to under­

stand musi c rhythm, accenting, transposing , note reading, 

and many other fundaIBentals but they also eive the student 

sonethin6 to do while waiting for his lesson . Most stu-

dents enjoy workbooks and will work fervently to get 

approva l and to make a hi gh grade . Many of the lessons 

are presented in game form . The child en joys t his and 

has accom:J lished much as he works from feels that he 
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~hi s study revealed that t he Fletcher Theory 

Pape r s a re uost wide ly used wh ich is indicated on Chart 

B. They rank highest with 44 . 3 percent . The Thompson 

Theory Drill Game ranked next highest with 38 . 6 percent . 

Francis Clark rank 25 percent and , as stated, all others 

ra~ked 6 percent . About 85 percent of the teachers 

indicated their use of some t yp e of music workbo ok . 

Exercise Books : Although most t eachers still use 

exercise books, t here has been some debate as to the 

actual value of formal exercises . Is is a fact, how­

ever , that much value is received if the student under­

stands what he is doing and can apply the exercise to 

other compositions . It is believed that exercises will 

he lp to develop the pi ano student ' s technique if they 

are practiced and taught correctly . 

Cha rt C indicates that Hanon-Schaum is mos t 

wide ly used with 62 . 5 percent rating . Czerny rated 

50 perc ent . Both Velocity Studies by Thompson and Wrist 

and Arm Techni que by Thompson rated 31 . 2 percent . Scales 

b t d 25 Percent Francis Clark . and Chords by Hirsch erg ra e • • 

l·s Fun by Hirschberg both rated 12 percent . and Technique 

ill others rated 6 percent . 
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AUDI O-VI SUAL AIDS 

Every t eacher should use some type of audio-

visual ai ds . Children remember much more of what they 

see than of what they hear . 1,r. Many points can be stressed 

through the us e of audio-visual aids . Children enjoy 

them . It r.iakes mus ic seem to be "fun" instead of "work . " 

Audi o-vi sua l a ids are especially good to use with class 

le s sons or group lessons . There are many different types 

of aud io-visual aids, some of which are mentioned on 

Chart D. 

The study revealed that 75 percent of the teachers 

us e music flash ca rds . This is a wonderful way of teaching 

rius i c notes and rhythr.i. . The game "Music Maestro " is sim­

i lar to "Bingo" with musical notation used instead of num­

be rs . Music t aestro rated 15 percent . Children love to 

play game s with composer ca r ds . The story of a composer 

is on one si de of the ca rd with a picture of the composer 

or ques ti ons a bout him on the other side of the card . 

h . ld pl ay "Name the comuoser . " \,'i th this game , t he c i ren may _ _ 

As student s become better ac quainted with composers, their 

· ful This game rated 15 pe rcent mus ic is mo re rieani ng • 

a lso . "Ho te- O-Game " is a music a l s t aff with a moveable 

r ote . The children have f un changi ng and naming t he not e Q 

Of the teachers al so indicated us e of this 
Fif t een rJe rcent 
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Other visual- ai'ds h ' h w.ic may be of int erest to the 

re~cier are the f 11 o owing : "Slide- a- note , 11 "lfusical 

"S pel ling· Bee," th 11 B· - e i g- Note- Parage , 11 ''Rhythm 

Roni:,us ," and "Symbo l Slide ." All of thes e r eceived 15 

percent on the questionnaire . 

Only 15 percent of the teachers i nd icated that 

they do not use any type of vi sual- aids . 

THE PIANO TEACHER ' S STUDI O 

Just as a chi ld in school wi ll learn bette r when 

placed in a pleasant , well - equipped room , s o can a pi ano 

student when he is placed in such a music studi oo The 

condition of t he studio can influence the child ' s inte r ­

est in music so it is very important to have an adequat e 

equi pped, attractive studio . If you a re a music t eacher, 

check the following questions to see if your studio is 

what it s houl d be : 

1 .. 
2. 

Is the studio cheerful? 
Is the li ght sufficient? 
Are the instruments in tune and attractive ? 
Does the room look like a pl ace in whi ch to 
make music? 3 
Are the decorations a cheerful color? 

3Gertrude Long Uc]aniel, "The \'/ell-Equi pped J'l'.Tusi c 
Studio , 11 The American I.Ius ic Teacher, (l:Iay-June , 1957) , 
6 : 10 . 
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.-1.n c.~ficien studio shoul J be e ~ui pped with one 

or t.: o --ooc. 1ianos . It h 1 - · - s. ou u contain books ~elves, a 

:e~k , filPs f or corres pondence, facilities for bookkeep-

i~L ~~d r eco rds and magazines for children . Of course, 

a wai ting room for parents and students is very helpful 

and beneficial . 

~any teachers find it necessary to teach in 

their home . This is not the best arraneement but if 

no other arrangenents can be made , one room may serve 

as a studio . There should be a place provided for wait­

ing studer~ts to study and wo rk until their lesson time . 

A few teachers have tried going from home to 

home to give lessons . This, definitely , is not go od 

because it requires so much time traveling and visiting 

with the fanily . 

Other possibilities for a studio would be to rent 

a room in a church, a school or sol.'le other type of busi ­

ness place . Many business places will rent such a room 

es~ecia lly those t hat deal with ~usic supplies . To have 

a studio in a nusic building would , perhaps , be the ideal 

situation for teaching priva te piano lessons . 

If the t eacher expects the student to do his best 

the t eac~er must ~rovide a studio and 
1 i tr. r1 i:.3 le:1son , 

t . · 11 le::id to 11,ot i v:.ttion c:;,nd i.r1ter-th:1 vn -~ 



CHAPTER V 

l.IETBO:0S AND TECH""-JI , 1U7 S 1 111 ~ "' .w 1 TEACHI NG PI ANO 

All teachers use di ffe rent methods and techniques 

to mot ivate their students into learning situations . A 

music teacher must be very concerned about this matter . 

She mus t understand each child ' s needs , know what the 

child can or cannot do , and pl an such activities that 

will be stimulating to hi m. 

The method of t eaching the fundamentals of music 

must be carefully studied , pl anned , and thoughtfully 

considered for eac h child . A teacher must first of all 

have correct and adequate training himself before he 

should even attempt to teac h someone else to play t he 

piano . Many children who have excellent potential t o 

learn are lo st in the storm when pro blems arise . They 

a re discouraged bec ause their music become s a "group of 

notes" which they cannot express a s music . Piano musi­

cianship and technique is much more than note reading . 

This chapter attempts to discuss sorne of the 

and techniques tha t may be used in helping a child 
ways 

instead of me rely "notes . II 

to 
• ff 

play " real mus ic 
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THE LESSON AND ASSI GNJviEl T 

The t eacher ~us t be a go od salesman . He must be 

so l d on hi s own product . He must be interested in the 

pu! i l ns well as in the r.msic lesson and assi gnment . 

The e~ cher must always be t actful and never get above 

t he level of the child ' s understanding . Never hurry 

through a lesson . Relax--if a teacher is tense, so will 

the s tudent be tense keeping him from doing his best . 

At a child ' s first lesson nake music interesting 

for him . Present the l a rge point first and then the 

sualler details . Too many details in one lesson will 

confuse the cnild . The teacher should always try to 

hel p t he student in every possible way . Try to under­

stand t h2. t a child cannot do everything at once . Music 

knowledge only comes gradually . A child ' s work will not 

be perfect . Teachers must go hal-fway to t heir idea of 

perfection and the student must come half- way to the 

·a 1 t e ::whe r ' s l ea . 

At the be ginning , the teacher shoul d expl ain the 

keyboa rd to the child . If the child i s f amilia r with 

f t ~,o 9 nd three black notes, he t he gr oups o , ~ 

h note a s the teacher expla i ns o loc a te eac_ 

vrill be able 

its locat ion 

. . t 11 •iords to Re .. tembe r , 11 American 
l Louise :.IcAl l is er, 'b 105 7) 7 · 2 

( l overn ber-Dec em er ' ./ ' . • 
~ .. us ic Te -cher , 
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in r elation to the groups of black note s . Middle C is 

usually the firs t note taught . All other Cs may be 

loc a ted at the left of the group of two black notes . 

The teacher may continue through the music alphabet in 

this manner . Also present the treble and bass clef 

si gns . Explain why they may als o be called the G- clef 

and F-c lef . This may be enough for the first lesson o 

At the next lesson , lines and spaces , measures , bar lines, 

and t hose "funny" little things called "notes" are pre­

sented o The child will be amazed when he discovers that 

there is a key on the piano for every one of these 

"little creatures . " Make sure from the very beginning 

that the chi l d learns and understands the letter names 

of his lines and spaces . Never let him play by using 

the fingering numbers instead of note reading . 

Teach the child to sit correctly . Good posture 

aids in piano pl aying sinc e piano musicianship not only 

· t·on from our fi·ngers but we use mus cles from r equires ac 1 

b ' The back should be straight with all parts of our oay . 

r elaxed shoulders . The hands are placed on the keyboard 

Posl·t 1· 0 n with fingers curved so the child at a natural 

may play on the very tips of his fingers . The elbows 

Stl.ck outward but kept relatively close to 
should not 

the body . Keep the wrist level with the hand . 
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For a very young beginner, it is best to have two 

t enty- minute lessons per week i nst ead of one thirty­

ninute lesson . A d f · · e 1n1te day and time should be se t for 

the lesson and b th t o eacher and s tudent should try to 

stick wi th it . 

After the child ge t s a go od start,assign music 

froc at least two different books . Be sure that they 

are clear and s1·mpl e b t · t u 1n eresting enough to motivate 

the child to~ to pr actice . 

The lesson and assi gnment should not be the same 

for all students. Some students do not have the musical 

a bility as other students may have and will need to go 

slower and work much harder for t heir accomplishment . 

The teacher oust be very careful not to assign mus ic too 

dif f icult . He must be able to judge "how much" to assign 

also . 

In giving the ass i gnment, new material and diff i cult 

passages should be explai ned and t horoughly unders tood by 

the child . Sometime s, it is good for the teacher to play 

throu~h difficult passages or t he entire song f or the stu­

dent but explanation mus t always be mad e. 

Each lesson can be a t hrilling experience for bo th 

t The t eache r should strive for 
the teacher and stuclen • 

I f it is thrilling to the te acher , 
t~is acco~pli ~nent . 

1 be thrilling to the child also . 
it ai 11 usu'.l ly 8. ways 



38 

h.S 
thc student v,rorks day- by- duy , the re are many 

~onderful discoveries to be made . ith the inte res t and 
Guidance of a good teacher , the student who really wants 

to learn wil l go a long way! He will find that the many 

lessons and assignments did not lead to a "dead end"! 

HOW TO PRACTICE 

The practical side of pi ano practicing demands 

that on e must learn how to pract ice, how to achieve 

the desired go al in the shortest possible tiine , wh i ch 

is hal f of success. Unfortunately, the student is 

generally tol d to work with the clock ticking next to 

him, and the minute he is through with the prescribed 

few 1Jinu t e s or hours, off he goes until the next day . 

The silly noti on still remains in the minds of parents, 

student s and even some teachers , t hat if t hi s perform­

ance is repeated day in and day out for several years , 

the youngs t er will awaken some mo r ning a full - bloode d 

~us ician and a technically well-equipped performer .
2 

It would be far more profi table for the teacher 

or parent to set a daily task to be accomplished, like 

1 t · n nP.r t of a compos ition each day . earr~inz a c er ai · .!:-'-

1 t he urac t ice period with This way , the stuJent eaves 

2 1 University , t aken f r om , • . s u·1d Steyer , Tay or 
lli l S nl a 1 c 5g Permission t o quote 

d. l ec ':UTE: on ,,ic~no me thods ' J • 

s 1-cur~d . 
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feelinR of s ti f act i on and soon the pr actice period 

loses it drudge r y and is some t hing to look forward t o . 

All 1
1

racti c int: is menta l work and not an i s olate d phys­

ical exe r ci s e . Unless the s t udent keeps a co ncent rated 

mind on every move , he is was ting hi s t ime . The most 

i mportant ob jective fo r a teacher is to awaken in the 

s t udent a love f or music and t he pi ano , and suffi ci ent 

desi r e t o ove rcome i ts di ff iculti eso The parent can 

eithe r kill or s timul a te what t he te acher ha s tried to 

do . 3 

Ali ce Ca r ey , in her a r t icle "How to Kee p Them 

Prac t ic ing ," s ays : 

Th -

The pr ac t ic e hour s hould be · an enj oyable part 
of a boy or girl ' s day , not a chore or, as often 
happens , a form of puni s hment as s ome educators 
say 

Once t he onus of "c ho r e " ha s been lift ed fro m 
music l essons and pr act ic~ , the parent ~hould 
nurture t he feeli ng c f enJ oyment, even a t ~he h 
~acrifi ce of or ganized s chedu~es , _and permi t t e 
chi l d to sulit his pr actice time i nt? t wo or t hr ee 
units . This will keep hi m f rom getting r es tless 
and bored • 

• ·•1 t "'nt t h i ng fo r pc;.. r ents to r enern ber Is 
The L..}?r '":- . chi ld ' s li f e a t home ' - - not 

to f it mu~i c i n t o thI~ r actic e i s fun , musi c will 
to force 1 t ! • • • P , . 

4 b le ~~ure to n1m. alway s ea P aa 

t . . II 

t Kee y )· Them Pra 0 1c1~g , 4 "How O l • 9 p1ic~ C·~rey , ( June , 1 95 5) , 26 : 18-J • 
Jr,~o ol J :u.dc i '.n ' 
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The old proverb points out tha t "you c '.ln lead a 

hor e 0 
wat er , but you can 't make him drink . " In the 

sane way , you can lead a child to the keyboar d , but his 

pr og ress will be r apid only if he want s it to be . Noth­

i ng helps build and sustain interest so much as a feeling 

that one is making pro gress . Kothing speeds pro gress 

like the right ki nd of prac t ice o 

Slow Practice-- ~ Thinking : Pupils as a rule 

like t o play fast , and think slowly . It is natural to 

want acti on . He wants to mo ve his fingers and play the 

piano immediately . He learns to walk and talk without 

much thinking , and so , "why shouldn ' t he learn to play 

the piano the same way? " This is the cause ·of many of 

their inaccuracies . From the very first lesson the 

child must lea rn how t o practice , and thus avoid form­

ing bad habits because of needless repetition , absent ­

mindedness and menta l "wool - gat hering . " Let ' s teach 

them to El~l. slowly , and th~g! fast . The pupil wi ll 

then put the ri ght finger on the right note instead of 

groping or playi ng the wrong one . This will set the 

1 and form a basis of correct fingers and hands correct Y, 

action . be drilled in finding the notes The child should 

) and Should be able to call off the name of ( begi nners 
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t~ 10 eat first si ght . 5 

Accuraci: Why don 1 t more students try for 100 

percent accura Yin reading notes? hlany youngsters who 

·1.re bright in school boast of their 95 percent or 100 

percent in s pelling, cathecatics or reading. If the 

pup · 1 is taueht to develop his capacity for concentra­

tion, his accuracy will develop and mistake s will soon 

vanish. In lea rning a new piece, it should be practiced 

first hands separately, then put together . All new 

pieces should be counted aloud . Already 'Ne have the 

problem , "I can 1 t play and count at the same time ." 

Then coordination through practicing as such should be 

developedo Repeated practice is best . A pupi l can 

re ad a whole page of music five times in succession and 

it may be no better because it is mo re than the mind 

can retain . But , if he were to practice one measure or 

phrase five to ten times in succession, really concen­

trnti~g, he would know it , perhaps even have it memo ­

rized . Perhaps he can only learn about a line a day in 

each piece, but at the end of the we ek, he will have 

~uite a bit learned-- QUALITY, not quantity, is t he 

iIY.po rtant t 1'iing . 
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Tobias hlatthay sta t es that: 

There is no practi ce worthy t he name unl ess we 
are all the while 11 . anal • ) . r ea Y s~udying ; studying (or 
t d ys ing wi t h a mos t lavish , but care f ully direc­

e e~pendi t u r e of t hought and reasoni ng--and not 
one single note pl ayed without such expenditure o6 

Br ing Mus·ic I£1£ the Practice : Besides t he piano 

les son , teachers should attempt to give good theoretical 

foundati on . This brings about an understanding of music , 

rather t han to play "black notes off a white page . " 

Thr oughout the course of study terms are learned which 

indicat e tempo and dynamics . After these fundamentals 

have been practiced , the pupil should strive for mastery 

and artistic performance , even on a small scale o Notes 

a re t o be felt as having musical me aning , and not some­

thing t o be thumped out on the pi ano . He should strive 

fo r a variety of shading . At the same time , he should 

feel t he notes as a musical sentence , phrasing (or breath-

ing ) i n playing just as we do in singing or speaking . All 

of t hi s is indicated in most pieces , as a guide for crea-

tive t hinki ng or crea tive i magi nation in music . The 

Something or say something to the per­piece must mean 

i·n turn should express hi s f ee l i ngs by former , t hen he 
7 

hi s manner of performance . 

6~a t t hay , op. cit ., P• 9° 
7 Cl ifford Curzon , "Bring Mus ic Into Your Pr acti ce ' " 

E ude , (Octo ber , 195l) , 69 =
13 0 
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Parent ' s P_rt i n Practi·ce ·. ~ ~any times a child is 

re·d ly ir.s i r ed with his fir s t few lessons--but what 

~nrr ns o the exc · t -~ i ement of music lessons? Often times 

it become s drud gery d th h an · e c ild becomes bogged down 

with pr actice . 

Neisuler lists ten good points to parents to 

answer the all- too - familiar wail, "I don ' t want to prac­

tice ." 

1 . 

2 . 

4 . 

5 . 

6. 

8 . 

Take a positive attitude . We must work on the 
assumption that our child will continue his 
interest in music . Not hope that he will . 

Se t a re gular time for practice--not too late 
in the day and not too long at a stretch . Two 
or three short pr ac t ice periods have proven to 
be better - one in the morning if possible and 
one in the evening or after school . Once the 
habit has taken root, the chi ld is off to a 
good stsrt . 

The grea ter the privacy, the better the results . 
Children playing or noise disturbs the child at 
practice . 

Pa rent - t eache r conferences are valuable . These 
permit change of ideas and show t hat both parent 
and teacher are i nterested . They may be able to 
work out problems to gether . 

Be gene rous with intere st an~ praise ~ These 
are nec essary props for sagging confidence and 
enthusiasm . 
Don ' t le t your chi l d nis s lessons unless abso ­
lutely necessary . 

d d •t have too many othe r See that your chil oesn 
t hings t o do on lesson day . 

t he child ' s eneri ies ~it~ too 
Don ' t dissi pate _ d interestsa If this 1s done , 
~any ac Jivities al~arn anything well and gets 
the chil ci c8.n ' t 



9 . 

10 . 

discouraged at his inabil ity to do so . 

~r~ t~ help your ch ild to want to practice . i r~~t~es~ for nus~c in a home helps a lot . 
s interest in the child can help a r,reat deal . 

Don ' t let yourself get discouraged too soon . 
One child cannot learn music as fast as 
another can . 
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G~ve your child a chance to make music a part of 
his life an~ you will have given him a key to en j oy­
ment , creative expression and happy companionship . 8 

COUNTING AND USE OF CORRECT RHYT HM 

The absolute necessity of counting in the study of 

□usic is not open to dispute . The interesting question 

is ~ow insistent must music teachers be in helping stu­

dents learn to count ? It seems easy enough to make the 

point that rhythm is very necessary in music so notes 

must be played at a certain time . 

Until the simple task of counting becomes a habit 

and is relegated to the subconscious mind , the teacher 

must help the student learn t o count . And not count to 

their playing , but~ to thei r counting--counting in 

rhythm l g 

P t . e II 8 . 1 " I Don ' t ant to r ac ic , J . Neisu er , . ) 
32

•48_49 • 
Pa1ent ' s Magazine , (May , 1957 ' · 

9 . 11 _ t the Music Student Learn 
Che s 1 e Y I.Ii ~ ls ! . T11 us ( O c t O be r , 19 5 5 ) , 2 7 : 2 • 

to Count ?" School r.,usician , 
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So many student s l ack the sense and feeling of 

time and r ~v t hm . Th f 
v e aul t usually arises i n t he early 

tr·1.i.nine; o Time and h t h r Y m should b-e one of the fir s t 

th ings t aught and explained to the child . "Before 

t eachine th e no t e- s igns, or even the note-sounds, we 

r1ust g ive at t ention to pulse . 11 10 This can be shown 

th r oueh the example of walking , running , swinging or 

ro cking . 11Ius ic is not really music unless a child 

" thinks music ." A child cannot t hink music unless he 

unde r s t and s r hy t hm, tine and pulse . Each note should 

be pl ayed i n anticipa tion of the following notes and 

passaz es . In other words, music is pro gressive and the 

expres s ion of this movement turns mere notes into liv­

i ng music . 

Idusic is meanine;less without r hyt hm . If the 

child plays every note correct but has no s ense of time 

and r hy t hm, t he piece means a bs olut el y no t hing to the 

audienc e . It means only empti ne s s and nothingne ss . 

Mat t hay gives four mai n a s pects of r hyt h1.i ca l 

at tention in pl ay ing : 

1 . 

2 . 

the mov enent of the key it self You must t i 1:1e 
to '.·r2. rd s sound . 

th swing of each cro up of qui ck 
You must f eel e 

d t ' e pul s e ah ead . not e s towar s n 

10 . ~- t hy r1=usic al I nt e r 1Jre to.t ion ( Boston : 
T O b 1 as lu at a ~- ,7 ) ''.) • 31 • 

I'
- · (; 0•'1"':..P'J', l .., l J ' J: _1_,_:jl C J • 



Yon ::~~t fe el the c ro ,:.rth of each phra ,.,e unit t o 
it'" c Ll'J.X near t he end of each IJhr3.~~ ; and-

Yol, ::m t reali ze the Gr owth of 
~1 who le . 11 a J.:ov e1:1ent into 

\{hen the student develo ps bad habi ts in r hythm 
~u h " s uneven 1,.. tln -

u r ~1Y uc.1 or playin _ too fast or too slow, 
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it would be helpful f or the teacher to encour age the use 

of t he Tietronome . If the student works with it long 

eno ugh , nany of his problems will clear u p like magic . 

Some students find that tapping the foot helps 

them to keep the r hythmical beat . Since the foot has to 

be free to use the pedal , this does not provide for a 

ve ry good substitute for counting . The best thing, of 

course , is to COUHT--COUNT--COUNT ! And never pl ay a 

nev, song without counting . "The student must count 

everyt }iing he plays until he can say eve ry count without 

12 confusi on . Then the counting has done its work ." 

Not only must the student play in correct rhyt hm , 

but he must al s o use the correct teupo . There are five 

ba~ ic te~pos of music : adagio, l argo , and andante , alle-

Trese are Italian terms w~ich mean very Gro and presto . u 

t f , t and verv fas t . Each of thes e s l ow, slow , □o dera e , as , J 

11 The Vi sibl e and Invisible in 
Tobi as :.Ia tthay , Oxford Press-;-I'947) , p . 4E . 

Pi ~no Tec h~i r ue (London : 

12 N ev,man , Cit • ' po 83 • .;;.o,...p_. __ 
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•
1 o..., 1.1,~y !.J o f elt by associating them Hi th a fartili::.. r 

s~e r '1 S ~fe\v .. mn indica es in his Table of Ter.Jpos: 

.. J n JI0 : The delayed step done in a funeral march , 
do··m he a i le at a v1 eddintI , or at d t · proces sion . u a gr a ua ion 

LA~GO : _The regal sedate step used at a stately 
cereL'lonial or in the walk of a condemned man . As 
~low as can be t aken without faltering or subdivid­
ing . Count one for each beat , without subdivision . 
Example: Dvorak ' s Largo from the "New World" symphony . 

AI'J1)A\TE : The relaxed step used in a leisurely Sunday 
afternoon st roll or a Fifth Avenue window-shopping 
tour . Moderate and flowing , done without lifting 
the heel . Count one to each beat . Example : the 
Andante Cantabile from Tschaikowsky ' s Fifth Symphony . 

ALLEGRO: The brisk step of a businessman walking to 
work on time but not ahead of t i me ; in between the 
marching cadence of Army troops and of most football 
bands . It is characterized by its spring and energy 
sometimes i nc l uding a take-off from the ball of the 
foot . Count one to each beat . Example : Brahm ' s 
Rhapsody in G minor . 

PR~S TO : When counted one to a beat, a short minc ­
ing step taken almost at a run , _as by a puppet or 
mechanical doll . So fast that it can be done only 
on the toes and with stra i ght legs . Count one to 
an entire measure in simple time , ,on~ to a dotted 
unit or ent ire neasure in compouna t ime ,_up to the 
numbe r of measures in a ph~as ~ or r hytrmic group . 
Example : Mendelssohn ' s Spinning Song . 3 

If a student ~ishes to perform ~ith meaning and 

t f ee l a sens e of musical feeling to l:. is music, he mus 

, "mak e" or "break" a piece . This rhythm which can eitner 
t and purposeful counting from t he 

comes only from correc 

firs 
r · piano to begin a long road 

day he sat down at is 

13Ibid ., pp . 88- 89 . -
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of nusical studies. d an pe r f oruances . 

D..::VELOPI -"G L'illS ICIArs ':IF 

One of the first duties of the teacher is to 

awaken i n the student a love for the piano and his music . 

Onc e t his takes place , the child is filled with desire to 

l ea r n and undertake al l the r..riany fundamentals of good 

tec hni que which results in good musicianship . 

A good piano teacher is one who brings in ear 

training , theory , and harmony with private lessons and 

clas s meetings as well as finger dexteri t y and touch at 

the k eyboard . Teaching musicianship is teachi ng theory , 

k ey signatur es , major and minor chords and other important 

musica l truths as well as finger work . 

The student needs to know a little of musi c history 

and t he style of each composer . Musicianship is saying 

in music what the composer want ed to say on paper . 

Interpretation : Not every student will play 

Bee t hoven ' s "Moonli ght Sonata" with the same feeling and 

Each must express his own music al t hought as 

it c oCTes fro□ within . 
The student must a l ways be himself , 

f 1 t o him , so will it be to others as 
hS ~usi c is beauti u 

t f ill a music al meaning . 
each note i s pl ayed 0 

Each 

P
ersonality and his music will come 

individual has his own 

he expres s es himself in it . 
to life as 

Since everyone ' s 
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} e r:' on a 1 i y is di ff erent ' mus i· c interpreta tion will 

·
1lso be di f f erent but will be good--if it is the person ' s 

own and no t an i mitation of someone else . Everyone can­

no t be Tosc aninis or Maria Collins or Isaac Sterns .14 

Music is not merely note playing but thought ful 

cons ideration of all the mechanics of music . Some of 

the nost important fundamentals of music are : time and 

rhythm , expression , fingering , tone-variety , memori­

zation and pedaling . Each of these is a part necessary 

for good interpretation . 15 

Ear Training : It would be safe to say that most 

piano students do not hear all the sounds they produce . 

As long as this condition persists , it is as hard for 

the student to have a good performance as it would be 

for a blind man to paint and produce a picture . 

This condition has probably arrived from the 

nethod of musical instruction . Until recently , teachers 

stressed note-reading and the student was encouraged to 

sin ply produce the notes on the pi ano . 

these tone s was not encouraged . 

Listening to 

14 · ff "The Importance of Being 
Samuel C~ot~inAo !can Music Teacher , (~ay-June , 

One ' s Self in Musi c , ' meri 
1957) , 6 : 4 . 

15 .d Indispensables of Piano Playing 
Abby Vlhitesi e , y 1g55), p. 127 . 

( ITew York : Coleman- Ro ss Compan ' 
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Te"'.cher 

today nust rea lize that listening is a 
very illi , ortant part of 

pro ducing musico The student must 
have a " listening ear" d 

an with the teacher ' s help, he 
should be a ble to d' 

istinguish be t ween intervals, maj or and 

mino r c hords, harmony, and all the elements which go along 

vv'i t~ the mel ody . 

It should be insisted that every mus ical phr as e 

whi ch is pl ay ed should const1· tute - an exercise in ear -

t . . 16 r a1n1ng . 

Not only should students have a listening ear to 

their own playing but also to the works of others . In 

this way , they may learn style, dynamics , tempo, and 

shading of t he grea t composers and performers . Our ears 

should be subject to great amounts of music of all kinds . 

By comparing their musi c to that which they listen to, 

students may develop, grow,and mature in their own per­

foroance . After listening to the works of others, it is 

17 
muc h easier to listen to oneself . 

d H Some de gree of theory and Theory~ ar IJony : 

harmony should be t aught to every piano studento 

are ~reat advantages for t he pi ano pl aye r if he 
u 

There 

16 . k ' The Principles of Piano Practice J ames Fris 1n , ;:.;..;;;.;;;..--"',rl'?i r, 4 5 
(Eev; York : The . • 1.'l . Gray'coIJpany , 1921 ' PP • - • 

17 K, to the Keyboard (London : 
Andor FoldeS , ~ oT -. 8-120 

Oxford lini versi t y Pres s , 1960 ' PP 
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and what make s up ha r -
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Do nic µro cressions . I f h 
e is t aught to anal yz e his music, 

he student will u d . 
n er s t and bett er t he notes and chords 

which he plays . Analyzing his music will also help to 

develop note-reading , the listening ear , and , most of all , 

his ability to memorize . 

I,~any s t udents have difficulty playing scales and 

remembering what notes should be sharp or flat . If they 

are t aught that each scale contains two tetrach~rds , each 

one consi s t ing of a whole- step , whole- step , half-step, stu­

dent s can figure out scales for themselves . Scales become 

more meaningful and less of a drudgery for the student . 

Then , if a student is taught the simple chords , 

mainly, the I - tonic, IV-sub-dominant , and the V-dominant , 

he di scovers that he can make up a melody and add his own 

har mony without too much difficulty . After sometime, he 

may be able to arrange a melody of his own . 

Students should be taught t he major and minor 

scal es a long with the arpeggios and triads that are built 

on each tone of the sc ale . 

t heory and har ony will create enthu­Knowl edge of 

t he student a real purpose in his prac­siasm and wi ll give 
t and producing them tice . Instead of merely reading no es 

music opens causing the student to on the pi ano , t he 
v discoveries . fe rvently and enj oy many nev Practice~ 
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8 . 

9. 

lC . 

11 . 

12. 

Do you encour age your stuient s t o 
com.t aloud. ;:,~ ile prac ticinb? 

:Jo .J ou a l · ia"·s count for your stu­
u~nts in3t~ad of {J:__·,,.; ing th -u count 
for t hemselves ? 
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CHAPTER VI 

CRE TI G' DEVELO n G' AND MAI NTAI NI m I fTEREST 

Many times pupils begin their piano lessons with 

enthusiasm and much anticipation . Due to reasons unknown 

to many t eachers , some of these same students discontinue 

their musical studies after their first few months of 

training . 

Sometimes , regardless of how good and efficient a 

t eacher is, the child will still lose interest . He is not 

willing to "think" and practice to him becomes a waste of 

t ime . Perhaps , he was only taking lessons in the first 

place because his friends were taking or because "his 

par ent s wanted him to ." 

However, usually when students lose interest it is 

t he fault of the teacher . Perhaps the teacher fails to 

r eal i ze a t this point just what she is or is not doing to 

·1 To crea te and maintain interest is a help he r pupi s . 

challenge presented to every music t eacher . 

l·s a list of suggestions given by The following 

l·n answer to quest i on 9, ection 
the sixteen t eachers 

III , of t he teacher ' s questionnaire : 
t always be enthusiastic, patient, 

1 . The teacher muds d ·n mus ic fundanentals . 
and well groun e i 

ve a gr eat love and unde r- . 
2 . The teache r mu~t ha . 1 I f he under s t ands t heir 

standing for his pupi s . 
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4 . 

5o 

6. 

8 . 

g. 

10 . 
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needs he can hel 
feeling of P ~hem to pro gress and have a 

accompli shment. 

The t eacher should r • 

the child can and ~f v
1

e f aith and confidence that 
wi succeed in his performance . 

Al low the students to play duets and duos . 

Make lessons int t· dents variou t eres ing and exciting giving stu-
s ypes of material . 

Encourage the t d that h s u ent to memorize enough pieces 
and f ~maybe ab~e to play fluently for parents 
"b tri~nds • Their compliments can be a real 

OOS o 

Expose them to good music . Tell the story of the 
composer and the "why" of the composition . 

Cooperation .of parent s--seeing that the child has 
a regular time to practice ; that he does not miss 
lessons and made to feel that his efforts are 
appreciated . 

Nati onal piano playing auditions ; Junior Music 
Clubs ; activities and festivals ; piano guilds and 
church playing will create interest . 

Give the pupil some easy work which he may enjoy 
doing along with the more difficult compositions . 

These ten points are essential in creating and 

develo ping interest in the child . However, they are not 

completely sufficient . One of the most vital points , as 

discussed previously , is to help the child love and under­

s t and music . He must think and feel music , then it will 

b h . Each difficulty and problem that e meaningful to im . 

1 · d and analyzed . This will save 
ar ise s mus t be exp aine 

and anxiety on the part of the student o 
nuch frustration 

h "how" but also the "why" 
He must not only underS t and t e 



of his musi c
0 
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Class lessons and ·t 
reci al s and other performances 

will be discussed in 
relation to t hi s subject . 

CLASS LESSONS AND AC TI VITIES 

Many t eachers h ave not as yet experimented with 
class lessons . Th t · a is, bringing together at least once 

a month all t he students in i ndividual grades . Only three 

out of s i xteen teachers indicated their use of class 

lessons . 

Clas s lessons, if conducted in the right manner, 

can do much in holding and creating the child ' s interest 

in his musi c . Some of the activities which can take 

pl ace in the class lesson are : ensemble playing, per­

forming solos for each other, musical games , activities 

of various kinds such as presenting a TV quiz musical 

program or taking a trip to Germany by s t udying com­

posers and mus ic of that l ando Havi ng class l essons 

also gives oppo rtunity to play records and di scuss musi­

cal f orm. It can be an ear - training experience as pupi l s 

try to match and ident i fy ce r tain tones which the te acher 

or ot her s t udents play . 
. 1 a musical name and r efe r to it as the Gi ve t he c as s 

r.,1ake 1· t an i mportant project and stress att end­musi c club . , 

ance . t d · n such a manner , each pupil will 
If it is conduce l 
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look forward t o every m t. ee ing and will wor k hard and 
practice hard t hat his performance may be "the best . " 

RECITALS AND OTHER PERFORI.IANCES 

Should every pupil be required to perform in 

recitals? ccording to the inf ormation received on the 

questionnaire , the answer if 11 no . " Ten out of fifteen 

teachers indicated that every student should not be 

re quired to participate but encouraged to do so . 

If recitals are a way of checking the progress 

of students--then emphasize them ; if not , limit the 

recitals to only those who are interested in that sort 

of thing . Too often , a student is branded as a fai l ure 

if he makes a poor show at a recital o This student may 

be one of the best and his interest in music greater than 

the one who can "shine" and have little trouble at a 

recital . 

The teacher needs to let the child show what he 

has lea r ned in theory and other music fundamentals--not 

only hi s playing ability . Where he may fail in one 

th r Phase Recitals . he may excel in ano e • phas e of music , · 

a r e good but too much emphasis has been plac ed upon them 

and they have taken the place of developing our music 

education . 

l d discuss perfornances before 
Perhaps , we shou 
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di cussing fo rmal r ecit 1 a s. A s tudent mus t perform in 
smalle r gr oups be fore h 

e will ever attempt to appear in 
such a r ecital . 1 

The teacher should provide opportunity for pupils 

to play f or small informal groups . The music club or 

clas s l e sson would be a good opportunity ., If the pupil 

perfo r ms for smaller groups , he may later desire to per­

f orm in a more formal recital . Each student should be 

encouraged to play for others o This can open many doors 

of opportunity and enthusiasm for the student . 

Teachers should wait for the steady growth of the 

child . He only develops fears and self- consciousness 

when he feels he can ' t do something confortable . Often , 

the word "recital" becomes a stumbling block to students 

and creates anxiety and fears . The point should always 

be stressed that the student is simply sharing their 

music with others 0 "Music - making for young children 

should be a natural expression in a natural setting , 
112 

never a self-conscious performance . 

1 · Skaggs "What About Student 
Hazel Chazarian ' 7) 15 · 24 

Recitals ?" Music Journal, (October , 195 ' . • 

2 "Some Uses of Recitals in Piano 
Nel l i e~ • Mc~ar~y , Teacher (September- October , 

Teaching ," American bUsic 
195 5) , 5 : 4 0 



CHAPTER VIII 

CONCLUSIONS 

The purpose of this study was to determine appro-
priate materials , methods and techni·ques f or teaching 

private piano lessons in the early grades . From litera-

ture reviewed , gathered data and tabulated information , 

the following conclusions may be made . 

There is a great need for good piano teacher s o 

Children love music . It is a part of them . When they 

begin their study of piano , they deserve to be taught 

and led in the right way . The progress of a child ' s 

musical experience depends first , upon the teacher--

his judgement of teaching methods , procedures and materi­

als , secondly , upon the student--his attitude and concern 

for doing his best, and thirdly , upon the interest and 

cooperation of the parents . 

v iggins1 states that effective teaching involves 

three closely related steps : (1) To clarify what you will 

do for the pupil--what you want him to l earn--know your 

(2) Select the methods and materials actual purpose . 

be Of most help in accomplishing these 
which promise to 

purpose s . (3) Evaluate your ef forts . 

lWiggins , loc . cit . 
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It is a m_ust fo r the pi·ano t eacher to be well -

trained in order that h 
• s e may be quali f i ed to teach pianoo 

She must not only have t he b a ility to perform but be able 

to impart he r knowledge to her students . In past , there 
have been , and probably t·ll d s 1 oes exist, people who do 

more har m t han good in their effort to teach . Bec ause 

they are not adequately trained , they fail in their 

ability to explain and help the student understand his 

musi c and in directing him down the right pathway which 

leads to success . Matthay feels that a teacher must be 

abl e t o help the student when problems arise by explaining 

and givi ng actual example when necessary . Only then can 

the pupil be helped in every way . The child must under­

stand the mechanics of every passage as well as the 

expression-effects . In this way , the child may be able 

to expres s himself and be creative rather than i mitate 

hi s t eacher . Many students have been discouraged and 

have just ,, given up" because of their inability to express 

themselve s i n music o As Wiggins states , the teacher needs 

to continually evaluate herself and see how ef fective her 

t b good teacher will be alert 
me t ho ds may or may no e . 

for newer and better ways of teaching . 

f a quest i onnaire given to stu­
Wi tty, a s re sult s o 

H 1 a Wle most, " . t "The Teacher Who Has - e pe 
dents on the subJeC 

·t of a goo d teacher : 
i·sts the following trai 8 
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1) cooperu iveness (2) . 

, democratic attitude (3) ki ndl i -
ness and considerat io f t · · n or he individual , patience (4) 

wide variet y of interes t ( 5 ) general appearance and pleas-

ing manne r ( 6 ) f a i r ness and i mpart i ality ( 7 ) sens e of 

humor ( 8 ) good dispos i t i on and consistent behavi or (9) 

interest in pupil ' s problems (10) flexibili ty (11) use of 

reco gnition and prai se , and (12 ) unusually proficient in 

teaching a parti cul a r sub ject~ All sixteen teachers 

res ponding t o t he researcher ' s questionnaire agreed that 

a person will not always be a good teacher even though 

he may be an excellent performer o He must possess many 

of the above traits plus various others which make him 

a goo d piano teacher . 

Most of the teachers felt that many students who 

are not e s pecially talented in music may wor k hard and 

suc c eed . He must , however , be coo perative and willing to 

"thi nk " f or himself and not expect t he teacher to do ever y-

thing fo r hi m. 

:mus i c o 

help t he chi ld succe ed in his The parent , too , can -

Parent's res pons ibi l i t y to encourage 
It is the 

the child , s et up appropriate 
prac t ice time and continual l y 

t h to do whatever 
both t he s t udent and t he eac er 

work with 

The parent shou he c an to help . 
l d never l ose pati ence and 

. " 
t

o sit down and listen to "a new pi ece . 
always t ake time 

2, ·tty lac . ci t . 1/ i , 



Choosing the pr oper material s for each child i s 

extr ~ely i m·1Jortant . Bauer f eels that one should not 

force · parti cul a r kind of music upon his students if 
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they do not l i ke it or they may hate music forever o3 

Material must be intelligently chosen for each student 

to meet his particular needs and interests o It is good 

that a child have a variety of music to provide experi­

ences in eve ry phase of his mus ical study . He should 

not only have a "main" lessoJ:;J. book but also supplementary 

books , workbooks , and various exercise activities o 

This study revealed the following music lesson 

series in order of their preference by those responding 

to t he Questionnaire : Thompson 78% , Aaron 71 03% , Schaum 

57 . 2%, Eckstein 50% , .Vard 21 . 5% , Clark and Hirschberg 

20%, Kerr , Tevin , Villiams , Fletcher , ,1atthews , and 

Steiner , all ranked 7% . 

bout 85% of the respondents indicated their use 

of s ome type of music workbook . The Fletcher Theory 

Papers and Thompson Theory Drill Game were most preferred . 

1 d that most teachers find The Questionnaire revea e 
f 1 However , it is most 

exe r cise books to be very use u • 

impo r tant t hat t he chil d 
understands t he i mport ance and 

f Ch exercise . significanc e o ea 

3 Bauer, lac . cit . 

He must understand what 
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he i doing and how the exerci· se may 

be applied in other 
workso The H S 

anon- chaum book rated 62 . 5% and Czerny 50%0 
Franci s Clark r ated 25 •3% and 

Thompson Scale and Chord 
Spe l l er 12. 4%. 

Others r ating 6% were : Paul & ~; erder, 

Kahn Theory Papers , Schaum I & II, and Schaum Note 

Speller . 

The use of audio- visual aids in teaching piano 

lessons has proven to be very helpful . Seventy- five 

pe rc ent of.the teachers indicated their use of flash 

cards. Other visual aids listed were : Musical Maestro , 

Co mposer Cards , Note-0- Game, and Flannel Board . Only 

15~ of t he teachers s t ated that they do not use any type 

of audio-vi sual aids . 

In presenting the lesson , the teacher should strive 

to nake eac h lesson i nteresting to the child . Louise 

I:lcAllister, 4in her article , " ords to Remember , " expresses 

the f act t hat teac hers must unders t and each child and what 

the child can or cannot do . Teachers are not to expect 

too much of t he child but understand that his musical 

knowle dg e only comes gradually . 

t h teache r should present At t he very beginning e 

t he key bo a rd to the child . Hake sure t hat he understands 

of his lines and spaces . 
and le a rns t he letter names 

4LlcAlli s t er , loc . cito 

The 
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child must not be allowed to pl ay 

by simply reading nu.m-
er ficur es . Fourteen out of the sixteen res ponding 

eache r s sta ted t he ir opinion to this effect . 
However , 

the· a lso fee l that the stated f. . 
ingering numbe rs should 

be used al ong with the note~reading . 

I:Iost of the teachers want their students to 11 feel" 

t he i r r.m s i c through key and time ; that students should 

use the curved- finger hand position and not allowed to 

pl ay wi th "flat-fingers ." Thirteen of the teachers be-

l i eve t hat the child should be taught to count aloud and 

feel the rhythmic sense of the music . The t eacher 

should not do all the counting for the ~hil d! 

The success of a mus ic s t udent requires good 

pr acti c i ng habits . One mus t know how to practice and 

how to achieve the desired goal in the shortest possible 

time . The child should be encouraged to set a daily · task 

h d In thl·s way , he will leave the prac­t o be a ccomplis e . 

tic e period with a feeling of satisfaction . 

to All. ce Carey3, in her article , "Bow to According 

"the practice period should be Kee p Them Practicing , 

. ds of time so that the student broken down into short perio 

If this is not done , the practice will ~ot get too tired . 
ti 

period may be co r.ie a "chore . She states that . . . "The 
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iciortant thine for 

parent s to remembe r is to fi t music 
into the chi ld ' s 1 · f 

le at home-- no t t o force it ! .•• If 
pract ic e is fun , music . 

will always be a pleasure to himo" 
Children should b 

e taught to pract ic e s l owly but 
to think f as t . 

Slow pr act ic e will he l p the child con-
centra te and play accurately . 

Quality is t he i mportant 

t hing . All sixteen teachers res pondi ng to the ~ue s tion-

naire sta ted t hat t hey encour age pr acticing hands sepa­

r a te ly whenever needed . 

The child must unde r s t and t he fundament als of 

mus i c such as t heory , t empo and dynamics before his 

pr actic e c an become meani ngful . According to Clifford 

Curzon , 
6
in hi s article , "Bring Liusic Into Your Practice , " 

every note should have a musical meani ng and ~ot just 

"thumped out . " After t his , he shoul d strive for a vari­

ety of shading . At t he same time , he should feel the 

notes a s a mus ical sentence j us t as we do in singi ng or 

s peak ing . Thi s pi ece must mean somethi ng or say something · 

to t he perf ormer, then he in turn should express his feel­

ings by his manner of perf ormance . 

h m St Count Rhythm i s very s one practices , e u • 

necessary in music . The student must l ear n to count --

not count to his pl aying , but pl ay t o his count ing--

6Cl i fford Cur zon , l ac . ci t . 
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Mat
th

ay wrote •.. "that music is meaningless 
wi t hout rhy thm. If th 

e child plays every note correct 

but has no sense of time and rhythm , the piece means 

absolutely nothing to the audi ence . If means only empti­

ne ss and nothingness. 11 8 The student 'should never be allowed 

t o play a piece wi thout counting . Thirteen of the teachers 

st a ted that they encourage their students to count while 

practicing . None of the teachers count fo r the student 

but encourage s him to count for himself . Some teachers 

feel that it is good to use a me tronome--not all the time, 

of course , only when it is es pecially needed . This was 

the opinion of thirteen teachers . 

If a student wishes to perform with meaning and 

feeling in is musi c, e mu h . · h st feel a sense of musical 

rhythm whi ch can either "make'' or "break " a piece . 

In order to develop good musicianship the child 

must have a basic knowledge of music fundamentals such as : 

tl·me and r hythm , expression, finge ring, beginning theory, 

memori zation, and pedaling . tone va riety , Also , he should 

f key signatures, major and minor have some knowledge 0 

and touch, music history , and cho r ds , finger dexterity 

7Mills , loc . cit . 

8 1a tthay ' loc • cit • 
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he s t yl e of the 

gr eat composers . This knowledge leads 
to mus ic a l techni que which . t 

ship . 
, in ur n , promot es good musician-

In interpre t ati on, one 
must be hims elf and expre ss 

his own mus ical thought as it comes 
from wi t hin . One should 

never t r y to i mitat e s omeone else . 

To creat e and maintain interest is a challenge pre-
sent ed to ever y mus ic teacher o On pages 53 and 54 of thi s 
study , a very helpful list of ten suggestions on this sub-

ject is given as re ported by the respo ndi ng teachers . 

Cl ass lessons , r ecitals , and other perf ormances are 

avenues of creating interest . Many teachers , however , 

have not yet experimented with class l es s ons . That is , 

bringing to gether at least once a mont h all students belong­

i ng in va r i ous gr ades and levels . Some activiti es which 

may take place in the class lesson are : ensemble playing, 

performing solos for each other, mus i cal games , present-

ing a televi sion musical quiz pro gr am , or listening to and 

di s cussing the works and lives of gr eat composers . Only 

t hree out of sixteen teachers i ndicat ed t heir us e of the 

class l es son . 

According to t he i nformation r eceived on the question-

naire , students shoul d not be re qui red t o partic ipat e i n 
d t do so . This was 

recit als but t hey shoul d be encourage o 

t of fifteen t eachers . 
the opinion of t en ou 

It is felt 



67 
th0t recitals may be emphas i zed too muc h and may some-
ti ;ae s take the place f d 

0 evelo ping our music education. 
We need to let the ch1"ld show "Jhat 

• he has learned in 
t ~eo ry and other fundamentals--not 

only his playing 
ability . 

Children should be given the opportunity to per­

fo r m in informal groups as preparation for the recital . 

They need to develop enough confidence that the recital 

will not create anxiety and fears . Nellie c. McCarty , 9 

in her article , "Some Uses of Recitals in Piano Teaching," 

says , "T.iusic making for young children should be a 

natural expression in a natural setting , never a self­

conscious pe rforr. ance • 11 

In conclusion , it is the opinion of the writer 

that there is still much more research to be done in this 

field . Due to the changing times , there is also change in 

piano oe thods and techniques and appropriate materials . 

It re quires continual study to keep up with the trends in 

our nodern world . 

Other subjects for research in this field could be : 

. study on correct use touch and tone inflection , continuous 

1 · ng Further-
the Physical mechanism in p ay1 • of rhythm, and 

and maintaining student 
study on good practice habits 

1 , be motivating . interest wou a -

91.~cCarty ' loc . cit . 
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March 19 , 1963 

Dear Piano Teacher : 

. The enclosed questionnaire is part of the work 
b~ing _done to _compl~te a resear ch project on piano 
teac~ing . This pro Ject is in partial fulfi llment of 
the kas ter of Arts de gree at the Austin Peay State 
Collee;e . 

I would appreciate very much if you would fill 
out the questionnaire basing your answers upon your 
present knowledge , attitudes , or opinions concerning 
each matter . Please feel free to answer each question 
as honestly as you can because this informat ion will 
be used only to benefit my project as well as to help 
increa ~:; e my own piano te aching proficiency . No names 
or personal information will be referred to in the 
research paper . 

Thank you very much fo r answering _the question­
nai re and returning it as soon as possible . Your. 
cooperation in t his project will be great~y appreci­
ated . A staflped , self-adressed envelo pe is enclosed 
for your convenience and prompt return . 

Encl : {..!ues tionnaire 
Self- addressed envelope 

Sincerely , 

Mrs . James E. Renneil 
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T 
.1. . ... , ... _.,_ - OE 

TEC:U:I C A~f:JJ 1,I.i ':1E IALS 

FCli BEG I 1;~ .EHS TO GRAD ' III 

'.:.1!'.:i:::; (('t.,. estionnaire is sub1:1 i t ted to you a s partial ful ­
f i.L ~--,cnt of t'1e ~ .... aster oi' .A. r ts JJe6r ee . It is ::l;/ a.esire , as a 
r v s -.;_ l " o .:.:.· .... ' i s .i. r o j e c t ,H: d g at '.1 e r e d i nf o r .1an t i on , to be ab 1 e 
to uae better an~ J ore effective r etho 6s a s we ll as appro priate 
c~~c r i~l s i ~ uy own piano teaching . I expect to discover new 
~nu broa~e r co nc eJts in this f i eld . leas e fe el fr ee to expres s 
;{our o :;:i i ~. i on a1-d :=ie li e f s co ne e rning each of the fallowi ng q_ue s­
t: 8 11 3 • 

(1) Che ck t ~e fo llowing books hic h you prefer in teaching 
be6 i nners to Grade III . 

( 2 ) 

( 3) 

J ohn To i_p so n 
Ad.a dc '-, te r 
Eckstein 

Hei de l berger 
Kerr 

L . = . Yfarc.. 
P2-ul l ." e r a.e r 

evin 
Schaum 
Aaron 

· t our students ? Do you use wor kbook s w1 ~ Y 
is yes , pl ease check t hose you prefer . 

Fl etc he r Theori R.§:.E~r~ 
7'ih .,,... on rr. 1~eor1~ J rill Game s 
l OLl'S = -·L ___ sJ_ -:-----. 

---

,x; t 11 · nh eorv lS Fun ) 
v as e "T'.1 l L - - ~ :;-- "th:-;:- ~icti vi t y book 
~ .. usic ..:·Un~ ke~~10 1 ryland (Beckl y- Cardy Co. ) 
. 11 A boo.rci fo r 111eo - - ---·--

If answer 

· · ual aid s , a s aucllo - vis l :iat eri al s , sucn Ple ~se ch8 Ck ot1e r 
wh ic~ JOU may usa . 

'l C~TL.:.S ,,_ U 3 i C ... s_ S J 

U n1'c • .:;st ro fa .. • :, ... 

0.:J. lJS ~0-.1~_,o..;r:;r 

-----
Fl annel Board 
Ifo te - 0- Game 
Vari ety of games 
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Che ck t he f ol l o,_,i ing . exerci se books whic h you pr ef er . 

Hanr:on- .Sc haum 
C2e rny 
:e l oci t y Studi es by Thonnson 
uc ~les a~d Chords by qi r schberg 
,ris t and rm Tec hnic by Thompson 

-i::ET:-:OJJS Al~] TECHlHCS 

(1) 

( 2 ) 

( 3) 

(4) 

- - ------
\iha t cl a ily tec hnical exercises do you sugges t? 

Li s t ways you may us e t o develo p pr oper use of effort 
ana re l axation indeveloping technic . 

Check t he f ollovving rc usic f undamentals you may em­
phs. s i ze with beg i nners to gr ade III . 

Ph r as i ng 
Ana l ys i s 
:-Ia r mony 
Pe u.a ling 

Theory 
::-Iistory 
Dynamics 
~a jor & t i no r sc ales 

r peg~ios 

t . , 11 yes 11 or 11 no 11
• 

Pl ea se answer the following ques i ons cy 
, t 11 " el !r t he 

7 u t e~c ~ your s t uoents o I e 
J.JO yo c;;. - 1 • • 9 . throu ~h 1, ey ana t i me . LlUS l C 6 · ~ . . t h 
D te ach t he poised a r m ana .e 

o you - • -
rotat i ve- fo r earm? . h ·d position 
- . t ~ch curv ed- f i nge r .an 

Do you ue~ ~- ~ f finger s ? " 
pl ay i ng on ~i ds o d ~t to Jl ay i ith rlat 
- 110·,, your s t u c.1 s -]Jo ~, av. a •. , · 
f i L~C~s ? n idp Yts to pl JY by f i ngering 
- -- . c. llo'N .., t u ~ -1 -, • -? 
.uO y UL '-" - f ' b -r y1ot e r eao ing ' - · -~ ~ t e -· u o J --n v D uc r s l li..J _..,. 

t . 

C • 

(:; . 
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f. ~o ~ou encour age U3iE,c~ th 

0
e11ng? _estat ed fin-

h . 

i . 

j • 

k . 

.Jo ou C::Ec our age - , 
a.loud ·,hil , ~o\lr s t UQe i~ts to count 
1 

i e practicing at home ? at 
es sons?___ •---

Do you al ways count for i 

stead of havi n r th your s tudents in-
J ~ y~u teach a~cen~in;o~~t tt~r e!~~mys~lve s? 
g i .n.rnng? -" e-
~o you e_, nco ur a2.:e "s l ow ~h ....., pr ac t ice" until 
~ e stuQent has be come a · · cquainted with 
assigned nev piece? f~

7
you encourage pr acticing hand s se parate-

1 . Do you use a ~etronome for correct tempo? 

I • G EH .SR.AL 

1 . 

2 . 

4. 

5 . 

6 . 

7 . 

8 . 

i.Jo you bel ieve any piano 1 usici an ,,,, ill make a good 
pi ano teacher? State your re~s on . 

Do you feel t ha t a t eacher can treat all students 
al i i--: e in teaching methods and use of the same material? 

If answer is no , please stat e r eason ------

In your opinion , do you feel that every student should 
be r equired to perform in piano r ecitals ? 

Do you hav e perio dic recitals or contests i n which your 
stua.ents ~iarticipate ? ___ How often? 

~o~ uo you get your s tudents to overcome stabe fri ght ? 

At Dhat age or s r ade do _y o~ feel a child shoul d begin 
piano l essons if he so cte sires? 

- · · n must a child be es pec i ally talented 
Ir. your opi nio , - , - l r• ? 
in 1us i c in oraer tjat he flay learn to p ~y . 

. , 1 f 1 to have class piano lessons at 
lJo you finu it ne P ~u . , . . or cracle of students? 
l e~'.:3t o1.ce a r.r10 nth ror eacn. gr?ups wh~t ;::i ctivi tie s take 

If anS\ie r i s Je , · · -

------ ---
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ti . 1ist Jo~e of t t e ~ays i n wh ic h you have di scovered 
to ~u l ~ t ~e int~ r es t of Jour s tud ents to continue 
their study of r u s ic . This , I beleive , i s one of 
the l 1ea t :pro bl ems of ev er y music teac her . 

10 . ',;ha t advise v;oul d you give to a young teacher just 
be gi nning to t each? 



1 . 8hec 

,, 
(..;. . 
L • 

C • 

e . 

TUJJ U U • STIO :r J I • 

the fo llowi ~~ reas ons why you take 

.3ccause :ny pa rents want 
I 1.., "V. . th. me to . 
It·--:- ..: no inc else to do . 

i s y own desire t o lea 
I don ' t want to disappointrn t ot play . 
quit . my eacher 
Ly f ri en s tak e lessons and I want to 

76 

piano l essons . 

so I can 't 

be like t hem. 
2. Che ck one ( 1) of the foll owing : 

3. 

a . 
o. I ~o en j oy piano lessons . 

I Q O not like piano lessons . 

I f you enj oy piano lessons check t he reasons why . 

a . 
C • 

C ' 
n. 
e . 
l . 
g. 
h . 

I like TIY te acher . 
I en j O.:,· pl ay ing . 
I e: joy pr acticing . 
~ .. x p&re:c:,_ts - re proud of me . 
I car "shmv- off ll i n f r ont of others . 
l,'iy l es sons a re exci tint; . 
~ .. y Lms ic is intere s ting . 
List any ot~c r reasons if t~ere are any : 

To be able to play f or chur ch . Desire to become a 

4. I f you do not enjoy your pi ano le ssons check t he reasons 
\1hy . 

a . 
b. 
C . 
f• 
V. • 

€ . 

They are bo ring . . 
I 3.IJ to o busy and don ' t have time to pr acti ce . 

. - 11 ti , yll Other children make fun of me ana ca me s1ss • 
I QOn ' t lite my teacher . 
I ~av e t oo ~any· usic bo oks 
It is to o har d f or ~e and I 
~.~j' parents or f ri ends . never 
I i....o .:. ' t l i~~e to 1.J r u.ct1ce . 

f ro 'hic h to practice . 
can ' t unde rstan . 
want to hear ne play . 

18 
2 

27 

1 
1 

31 

25 
28 
20 
15 

2 
13 
21 

1 

l , 
List anJ otie r r ea son : _______________ _ 

IS T ,., BULA' mi] ABOVE FOR READER ' S ,_, T..:: L,}'(.; L..A::. I Ct .n. 

L. · _.jh£JT . 
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' P ENDI · D 

EV ·LUATI ON O 

1. 3e g · nners' ~o aks 

1 . 

') 
L • 

3 . 

4 . 

5 • 

6 . 

7. 

~as te r ~e t hod fo r t he Pia· . 
75 c e~ts . Give s beginnern~ ~y Seid~lbe:ger ; Book I , 
Su , ·ht - re · · · h oundation in rhyt1n~ 

o- ..:1.u i r~a , armony and t . . u.J!l , 
child bet:; i nne r _ woul d be . rtanspo~i t 1on - f or t he 

in er est1ng . 

Li t tl e · layers b~ , • 1~. Kerr · 
11 b , f or young be r•·inners 

- sua ook ; 60 cent s Has pictures to h;l p l earn 
t he not es; rote- note me t hod. 

\"i ork and l a.y Bk . I , by LaVe r ne liI . Voss · 80 cents · 
I n t eresting cover ; has other t-1n i· n ~s t o d' b · d ' 1 · : i - G o es i es 
p ay1ng such a s colo ring no te s dra ~i ng , etc . 

Ji bbidy - F and . C. E. by L. H. ~ard ; go od f or child 
begi nne r - i n t eresting cove r , not many pictures , uses 
both hands al te r nately ver y fre quent . 

Books by J ohn Thomp son - all ver y goo d - have int erest­
ing no tes , pi c tures and are pr ogres s i ve . upplement s 
are suppl ied a l s o . 
A. Sup)l ement a ry Piano ours e \ i th ,:ielody all the fay . 
~- Teachi ng Litt le Finge r s t o Pl ay 
C. Easiest iano Cours e - Part Two ; very cute cove r 

anf pi c tures on i ns i de - (1usical pictures) . 
This bo ok childr en would l ove . 

. D. Eas iest Pi ano Cours e - Dit t o to C. Part I . 

Discovering the Piano - Paul ano Verder ; for young­
est beginners . ~usical picture s - good su~plement 
bo ok . Has little notes fo r children to write or 
l ittle probl ems of mus ic . 

Pro r-ressive Piano Course by Stubblefields ; 
f o/ 1be 5i nners ; 80 cents ; good . 
Pro ·ressive i nno Co urse - Bo ok II . 

l < 

Book I 

II . 3e~irners ' Supple~ents : 

1 . 

2 . 

- Ke rr ; 85 cents . 
Lit t le Pl a~r s Growi ng Up by . • 1 ~ chords . Technic 
~ore &dvanc ed usin ·- both hands ana 
and dynamics brought i n . 

v r · 60 cents . Not as 
r:;t,·•"c-~ f o r Litt l e ilayers bbyt~~e~;n' ..:·s used but not i n 
.._ •• • .::i • - - 1 a bove ; 0 :~ u c. '--'-

a~v~nc eQ as ~0 • tice . 
to ;. e+:•! e r a t s ame 

C !~ O 1·u. S ~ " 



3 . 

4 . 

5 . 

6 . 
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~ .. .J.stE..r .. ethod for the ian 
be r e r · 75 certs V O 

- Busy Days by Seidel-
ana ~ rr i ~es fin rr 

1 

• • ery good ; expl ains scales 
o oe ring chart for them · · 

anu mino r scales also . Good . , us es maJ or 

At ~~e loo by Rans ey . Has pictures of animals and 
son;~ about t hem . Very short book . fot very profitable . 

~ymn~ for You ~o Play ~nd Si1lg by Lela Hoover Ward ; 
J eloay only , with chords in left hand . Good . Some 
of then have harmony in both le ft hand and right 
hand . 1amilia r hymns . 

Ly Own Hymn Book by da Richter; Favorite Hymns in 
asy arrangement s. Hymns for everyday and holidays . 

Goo d f or a dvanced beginner . 

John Tor1p son ' s Scale- Speller; (A music '/ri ting Book ) 
60 cent s . ho pictures but woul d be i nterest ing to 
c hil d if presented in right way . Very Good . 

8 . Jo hn Thompson ' s Chord- Speller ; Ve r y good . Hel ps to 
know cho:rds . 

9. 

10 . 

,w i ano Book ethod by da Richter; For class 
or i ~dividual i nstruction in t hree parts - part I . 

Tiny Te chnics in Tuneful Form by John Thompson; 
75 c ents ; Very goo d , interesting pictures and short 
songs . J?amiliar songs also • 

III . Gr ades One to Three : 

1 . 

2 . 

C e for t he Piano : John Toupson ' s ~ode r n ours 
The Fir s t Gr ade Bo ok 

~. The Second Grade Book 
O. The Third Grad e _Bo ok e · Books a & b (1-3) 
~ - Su-p :pl ement ar;y Pia~? Co~~~ ~regres sive with well 

These are i nteres ing~ . d "fficulty ; f i ts 
kno'.m ai rs . Progressive ano. l 

gr ad.e . 

J hn To~pson ; 30 p · st Year by 0 - ... _f" t r ade ~echnic for the ir ;cal exanples in irs g c • 

choice technica~ t ~ ~ h~~ ~ell- kn~wn c~mpose~~ - AI~ 
nr J•e,; f ·, ·o •,~ t a,e \,Or · ··nu r1us ic als 
.L a·- ~~ - ·" · • · tires c:.. ·· d 
C~r., s Intere s tin~ pl~b Lt r li· ·1- e bu t are goo . ..., - ., • , ,::, r e . uu c.~ '-, ,,,0_, p "'on ' s bo0KS _.., -l. 1,..l. .., ,._ • J 



1 . 

L • 

5 . 

6. 

8 . 

C 
.I • 

10 . 

11. 
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c•-"-- r '' 1 bb 0 V t; L • 0 • • u • 6 3 ,-,,,. 1 V . t . 7 .i. '' e Ve er, E - c·q ·, . • 
~ uui es 5 cer..ts . \,ould be ~.., c.!.nu Me lo dious 
interpretation • . as a 1 t fgoou for technic and 

0 0 runs anu chords . 
:., us~ c ,I. PP r 8 c i a t ion is Pun b 1 • • . 
I ; vompositions by all ma ty Davi? i i r schberg ; Book 
=~er~ i s a story about ;a~hers . V~r~ good book . 
appreciate a song if you kn compos i t~on . You 
this book c ives a littl e bi~wa~bout i ts compose r and 
also h2.s n ice inte r estin . pi t out th: c~ pose r . It 
for t his grade . ~t > c ures · •.IeJ.i um difficult 

Studi es in Sixt~s by Cl are R k 
ar atory for Octaves . Ho . oc afi el d ; 50 cents ; Pre p-

51 . Very short - 8 pages . 

Selected S~ud~es ~o r Pi ano 'olo by Stanford Ki ng ; 75 
cent s . I uon t lik~ thi s book very well . The songs 
s~e~ to~ ~eem . t oo "s i mp l e and short f or solo piece s . 
I 0 ,.,oul oe fine ror les sons . 

:B'or i.:e . ancl li- . Pi ano by Cla/ ton • Su..ll.!ly Co . Progr es­
sive piano pi eces . Books I , I I , and II I . Goo d. 

John T~1 o,1ps.on ' s Tuneful '.l'echnic : Bo oks I and I I . 
(Co ... bines nusical enj oyment wi t h f i nge r develo pment) 
80 cents . :Familiar songs . \loul d be en joyable fo r ch 
child . 

~e chni c i s Fun by ]avi Tirschbe r g ; Good for cor rect 
t echnic . Has a lot of b□ O d f i ngeri n~ exerci se vork 
in t he piece s anci also scale and chord ~or_ ; - mostly 
scale uork . Boo~ II . 

Scales and Cho r ds are ~un by Davi d 1i rschberg ; Boo -s 
I 6; I I . Co . .1·,Jo s i t ions by \ ell- knov n composers ; Book 
I . is ma j or ~ha rds and Book I i s minor chor ds . Ex­
cellent - expl a ins al l about t~e seven cho r ds bo th 

Ijajor c.:rna minor . 

( h d by Ada Ric ~te r) Fo r clas s or 
:.-.'! Piano Book A me t_ 0 t .L Come s i n thr ee par s . 
inJivi dual i nstruct ion . 

Book One . (Complete i n 
.~ electea· Czernv Studi es - t hn1· que 
u iJ.. / onderful for ec . 
three books ) 11 . 00 eac~ . 
~, . . , . . . , dies by J ohn Tho i~ s~n : 
~·£nra Gr &ue Veloci t.v Stu --f teci,,nic anei "ouch . 

) V Y •·ooc or "" ( SuppleLentary er b 



13 . 

14 . 

15. 

1 6 . 
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Fi l .3 t .L., e s ,., or· ~ . -
~ V • ..., in JJuc'1 - - k 
1. ece s sary Lo havetef ..Joo ~ (In two books ) 
Lsse1ltL .. l f . ore get tinc advan or a gooa r:iusi cian . ce a. Bach! 

An Introuuction to Bae~ b 
col l cctior of "'h t ·• Y Jo hn Thomps on · ( 
75 

C,Y, ,. ,, or exan ol es f · ' 
Cv_ ,. ts . Very goo d . - ron the works of Bac h ) 

~ Favorit e Tiue t 1 bu.ri b . 
selec ted duets for f l ~aswell Eckst ein · 25 

f
. . our ~1and s ' even or tnird gr ade . • ~ay be difficult 

*nte rv~ls anu Chords - How 
varteney and Ll . R. Pabst . to use them by Jae 

1•r · t ., r i s and rm Technic 
fro m pi ano re pe rtoire 
l y and i n conbination 
John Tomps on ) . 

( co~lection of exc er pts 
for wrist and forearm separat e­
in staccato and legat o by 

V. Adult Beginning :tiusi c : 

1 . Jo hn 1.i . 0chaum Not e Spell er - Book One . as 30 
l essons on the fundamentals of music such as note 
r ead i ng , lines and spaces , etc . 

2. Be 0i nner ' s Book - Sc hool f or t he Pianoforte by 
The o . Pres ser ; For t he young pi ano s t udents from 
the begi nni ng up to , but not , ·including t he ' cales . 
Frice : ~n .oo . Vo lumn I . 

3 . 

4. 

5 • 

6 . 

7 . 

The ldult Approac h to the 
Has studies along -~- i t h the 
Probres s go od for an adul t 
JJ i t son Company ) • 

i ano by rary Bacon Mason ; 
co mpositions . Ve r y good . 
beginner . (Oliver 

The Hund r ed Bes t Short Classics by Cut hbert White­
more ; Book I . Too di ff icul t for a beginner ' s 
bo ok . 'v/ ould be r i r.e fo r an ac.ul t ' s second book . 

The ~und r ed Bes t Short Classics by Cuthber~ v/h~ te­
more ; Bo ok II . 85 cents ; Patersons P~blicat ions 
- Carl Fisc her , I nc . N. Y. Ver y goo d ~ieces"but 

· .,__ , · f n • lt }l1 i· ne for advan ce cl third gr ade . 
q u i L,e ai IiCU • - -

- · (uranda ·, 
01 

- l ~"' + for Youn r.- Piani sts by ;.arianne d .,c,..,S .e rs t? .,__ .. . . . - , 17 d have to 
90 cents . Ver:] goo d bul, ai ff icult . ,, 01., __ 

be t~c second book . 
, E tber br ams ; $1. 00 ; 

~i '2:•r cs.sury of ';.,a sy Clas~ics oy . s - 23 ' N. Y; 
~~erit::...., )e L,_usic }ublications I nc . 1-: . Y. 



8 . 

9. 

10 . 

11 . 

12 . 

13 . 
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a Little ; re ~sury of donat ; na s : Tw o ; by ecily 
Lamber t ; 6~ c ents . _Co r.tai ns sonat i nas by Kuhl au , 
:Jeethove , , o za rt anu '.,ebe r an Sc humann . 
J.Jifi'icul t . .iedi um 

~OU~ ~ i th Th e ~asters b Doro t hy Br adley · $1 . 25 · 
3elwi n , Inc . Book Two ; Fi ngering phr asing ' 
inte r ~re tiv e n o tes , me tronome r a t e ~ e t c . ~ ~ t t oo 
d i ffi c ult for adult . ' 

I nt ro duc t i on t o Pi ano Cl a ss i c s by lfre d •irovi t ch ; 
$1 . 75 ; (A Coll ec t i on of Or i bi nal Pi ec es i n t he 
Early Gr a de s) . :t.:i:e diu:r.1. diffi cult - t oo ha rd for a 
be 6 i nning book . 

Bach I.'or Earl y Gr ade s by Anna - agda l ene Bach ; Book 
I; Ve r y easy ; · Could be us ed f or a be gi nni ng book 
f o r a~ul t . (A supplement ) . 

Be r n ice Fr ost ' s At t he Piano - Book s I I , I I I , IV . 
:F'ar:1iliar p i e c e s by the uasters . Ver y good . 

Tbe :dult At t h e P i a no by Be r ni c e Fr os t ; ~oak s I , 
I I , II l . ( The Bost on Eus i c Co ., Bos t on , l,ia ss . ) 
Ve r •r .:;- 00u for be gi nners - also a s t hey pr ogr ess . 
Al s; has coi1~osi tion s by t h e maste r s • 

IV . 'iiork book t:a t erial s : 

1 . 

2 . 

3 . 

4 . 

5 • 

b · L ila le tc her ; Book I . 
The Fl e tc he r Theory Paper s l Y e goo d for children 
·ro c er.t s . Loose l ea f , 12 e sso ns , 
or j onior h i gh . 

· 11 Gane s ; Book One ; 
Jo,111 r,o,, ps on ' s The ory_lJri . book . I t ha s 
c e~is . - Chi l dr en woul d l ove t hi s 

80 
cartoons 

t h~t app l i e s to t he les son s . 

Theory U!lli Ga1:1e s ; 
Books II , III . 

J O ~1 ::L 1.r c~.i.}2 so J.L ' s 
( 3e e c.,.b ove ) . 

l d Cas telli ; 60 
. :F , Tiy i ileen - eyno s . 0 • i dua l in-

Theo r y is __ -~ . rl ga11es f or c las s or i na i ;oo di f f icul t 
c e._ts ;. (1.u s~ c a - fa-~ age ten or ol de r . 
S -rr"r•t101 ) Goo a ch1· 1 dr en . 

~ u~ f ounge r -
t o un-e r s t and o r Y · . (A Kenwor thy 

. . , r c: c i at i on ; . about the 
. . L' r"ll}eo r y anu aJ?.t' d for children 
~--li. s l C .l.' ~ - .L , ·1r ) Ve r v t.. 0 0 mT=ac ti vi ti 000 - • " 



s. 

82 

hiru n.1.~c L.:vel in school . . T~ lls a l~ about i nstrument 
t rt 11 ~3 thcor,. 3. u appre c ic..t ion . xcellent s as • 

usic iu ... - s=rLE.;O rJ an Appreciat ion ; 
•.• -- 0 5 VcI'. LOO • .J C€ ·'-' • • 

Books II , and III . 

All ~bo~r~ for The 9ryland (Be~kley- Cardy Co . , Chicago ) 
- d for chilaren i n about graue f our . Ve r y cute pic­
~~~es . Int eresting for child . 

'd entures i n Theoryland (Be ckley- Cardy Co . ) Pictures 
A v mr. de f ro musical notati ons . Very good . About are cc.. 

fo urt h br ac e level . 
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