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ABSTRACT 

This study examines the appropriateness of the 

program at Austin Peay State University to monitor 

students on financial aid who have violated the federal 

regulations for satisfactory progress. The probation 

program consists of academic counseling and attendance 

at study skill workshops. 

The Study-Habits Inventory and Group Embedded 

Figures Test were administered to 24 of the 168 students 

in violation for the fall quarter of 1987. ACT scores 

and grade point averages for all students were obtained. 

The historical records of the program were reviewed. 

The results indicate that students placed on probation 

frequently do not comply with the stipulations of their 

reinstatement. Further, the results suggest that a 

majority of the students would benefit from participation 

in a program to improve academic skills. It also appears 

that a large percentage of the students may have problems 

other than academic diffi culty that contribute to the 

violation of the guidelines. 
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CHAPTER 1 

Introduction 

Austin Peay State University has developed a program 

to monitor students receiving financial assistance 

that adheres to the federal regulations set forth by 

the Department of Education in the Federal Register 

(1983). The program guidelines include a quarterly 

evaluation of all students receiving Title IV financial 

assistance (Pell Grant, Supplemental Educational Opportunity 

Grant, College Work-Study, National Direct Student Loan, 

Guaranteed Student/PLUS Loan, and State Student Incentive 

Grant). The student is required to meet the scholastic 

standards of the university as specified in the school's 

catalog. All students must have attempted less than 

the total number of hours required for a degree and 

have earned 66 % of the hours attempted. 

To determine a student's rate of progression, the 

total number of hours earned is divided by the total 

number of hours a student has attempted. The hours 

attempted are defined as hours that the student registers 

for on the day of registration. If a student withdraws 

from a class the hours wi I I be main t a i ned on the student's 
' 

financial aid records as attempted hours. A student 

is considered to be maintaining satisfactory progress 

if he or she successfully completes 66 % of all hours 

registered for each quarter. 
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To s uccessfully complete a class, the student must 

ea r n an A, B, C, D, or P in the course. Grades of 

F, XF, I, IP, PR, and Ware considered hours attempted 

but not earned. This implies that a student may have 

2 

a satisfactory academic record but have grades of incomplete 

(I) or withdrawals (W) that will lower the percentage 

of cumulative hours earned within the financial aid 

guidelines. For example, a student who has a grade 

point average of 3.0 and consistently withdraws from 

classes may violate the guidelines and be suspended 

from the Title IV financial aid program. 

A suspended student may be reinstated when he/she 

provides proof that he/she has complied with all require

ments. The requirements consist of: 

1. The student files an appeal. 

2. The student attends one quarter on at least 

half time status and is not suspended at the conclusion 

of the quarter. 

3. The student attends, without financial aid, 

and earns the necessary grades set forth in the hearing 

with the financial aid committee. 

A student has two ways to appeal. The student 

who is in violation of the guidelines for the first 

time must go to the Counseling and Testing Center. 

A student who has repeatedly been in violation and 

d t ly Wl. th the conditions of reinstatement oes no comp 

before the Financial Aid Committee for a review appears 

of the case. The following circumstances are valid 



reasons tor appea 1: 

1. 

student. 

~eri · 11 ous 1 ness or accident occurring to the 

2. Death or serious illness in the immediate 

family. 

3. Discontinuance of a course by the university. 

4. Personal complications. 

Students who are referred to the Counseling and 

Testing Center first meet with a counselor. After 

hearing the circumstances leading to the violation, 

the counselor evaluates whether the situation was out 
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of the student's control. If the counselor deems the 

circumstances beyond the student's control, then a recom

mendation is made to Financial Aid that the student 

be reinstated. With the recommendation, the counselor 

explains to the student the conditions for reinstatement 

as they have been agreed upon by Financial Aid and 

the Counseling and Testing Center. The student is 

required to participate in the Academic Success Program 

which consists of four academic workshops offered by 

the Counseling and Testing Center and three academic 

counseling sessions during the quarter. The workshops 

required include work on study skills, time management, 

note and test taking, and test anxiety. A student 

who is in violation of sa tisf actory progress guidelines 

i s mandated to attend these wor ks hops without regard 
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t o th e pa st academic record of the student or the events 

leading to the violation. 

To complete the process, the student signs an 

agreement that outlines the requirements for reinstatement. 

A copy of the agreement and a list of workshop dates 

are given to the student. The student then returns 

to the Financial Aid Office to file the appeal. 

Statement of the Problem 

The guidelines for the progression of students 

receiving Title IV financial assis t ance at Austin Peay 

State University complies with f ederal and state guidelines. 

However, the success of the pr ogr am i n as si st i ng the 

student has not been dete r mined. 

This study was or i g i nal ly des i gn e d to exam i ne 

the study habits and field de pe nd e nce - indep e ndence 

of students who appeal th ei r violation throu gh the 

Counseling and Test i ng Center . How ever, as the s t udy 

progressed, t he f oc us had to be changed becaus e of the 

low rate of compl i ance by s tud e nts with unsati s f act or y 

pr ogress. I n an eff or t to und e rstand th e lack of 

compliance wi th t he co nd itio ns of the program , t he 

ACT scores and grade point averages will be examin e d 

and a review of the Cou nse ling and Testing recor ds 

will be conducted . The pur pos e of this res earch i s 

to evaluate t he app ro pri a te ne s s of th e curr en t pro ba ti on 

program for studen t s on pro ba tio n. 

Hyp otheses 

1. Students who are in viol a tion of t he guidelines 



for satisfactory progress have poor study habits . 

2 . Stud e nts in violation of t he gu i del i nes are 

field dependent . 

3. Stu dents who appeal their viol a ti on through 

the Counseling and Testi ng Cen t e r do not com pl y with 

the requiremen t i mpo se d for th e re i ns t atem ent of th e ir 

financial ass i s t ance . 

5 



CHAPTER 2 

Review of the Literature 

In th e past decade, the qual i ty of academ i c achievement 

has been the focus of many educators in postsecondary 

institutions . Specifically, the study s ki lls and learning 

styles of students have been e xamined in an effort 

to understand and assist st uden t s who expe ri ence academ i c 

difficulty. The research i nd ic a t es that sour ces of 

academic difficulty include poor basic skills , la ck 

of motivation, lac k of time manag eme nt skill s, poor 

self concept, l ong wor k hou rs , deve lo pme ntal is sue s 

of college age adults, l earning s tyles, and the method 

of processing info r ma tio n . 

Before a s t uden t can grow intellectually, the basic 

foundation mus t be strong. This foundation is compos ed 

of ba s i c s kills s uch as reading ( Yellott, Dilks, Dick 

& Ware, 19 84). A s tudent's reading ability will affect 

comprehensi on of dir ections , the ability to study, 

and the abi lit y to organize information ( Rogers, 1984) . 

Chr i sten and Mu r phy 's (1985) research indicates that 

50 % of the hi gh s chool students read less than 50 pag es 

of te xt a wee k . Only 30 % read between 50 and 100 pag es 

a wee k . The i mp lication , as cited by Spr ing ( 1985) , 

i s tha t a poor r e ader' s study strategies are insuffici ent . 

An ot her f actor in a s tudent's success i s the 

h · d. ,·dual Motivation has 
t . t · 1 le vel oft e 1n iv · mo 1va 1ona 

6 
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been associated with the individual differences fou nd 

i n l e a rn i ng ability and success ( Haywood, 1982; Yellott 

et al•, 1984) • Pauk ( 1974 ) defines motivation as "the 

will " to learn and concludes that i t i s t he mos t important 

aspect of education . Thi s "w ill " may be a nat ura l 

curiosity and love of learn ing or i t may be th e resu l t 

of succeeding academica ll y in the pas t . Howev er th e 

"will" is acquired, Pau k views it as the bas i s of l e arn i ng, 

assisting the stu de nt in in e rna li z i ng i nf orm a tion 

and develop i ng a know l edg e ba se. 

Martin and Ma r t in ( 19 80) , Hay ood ( 98 2 ) , and 

Ross an d Bail ey ( 1983 ) a ll concl de a a s ud en ' s 

ethn i c gro up may inf lu e nce he educa ional expe r · ence . 

The s ocia l env i r onmen n c a s uden as been 

r aised is se e n a s de e rmining e di · dual 's mo ·va ion 

and f oun da ti on when en er g a pos seco ary ns u on . 

Skil 1 i n time managemen s necessa y or success 

i n the academ i c se ng . a 1 e ea ds paced 

on a stu de n he ab I y o an ge e s as·c o 

o e er researc surviva l i n the unive r s Y se g. 

i ndica t e s t hat hi s s i l is no possesse a ajori 

of college s tuden s (Chr s en urp y 85· s anson , 

1985; Main , 19 80· Guda Sc a a sh , 

0 ls on & Et her idge 985 ) . s e s e een ound 

to lac k t he abil i t y 0 de ne as s or an e e r 

lo ng- term pr oj ects , mo or e r pro res s , e s ab i s 

pr i o r i t i e s, a nd e v a 1 u a t e e ou com e o e i r ,, or . 

y 

h ( 985 ) re po r Ch rist e n and Murp Y o: of e i gh school 
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s t uden t s in their resear ch had · f· no spec, 1c t r aining 

in time management. Forty-th r ee percen t of the students 

felt "rushed" t o comple t e projec ts in sch ool. 

Ano t her issue is the student's self -evalua ti on 

of worth and s kill (Ma i n, 19 80; Beck , 19 80, Bruch, 

Pearl & Giordano, 1986; Bl ai, 19 82) . Th i s eva lu at i on 

of worth involves the student's ass e s sment of cogn i t i ve 

abilit y and the "wo r ry " t ha t r esu lt s . If a st udent ' s 

"worry" about his or her ability t o complet e the work 

required becomes ove rwh e lm i ng, th e st ud ent may no t be 

ab l e to function academically. Wa tt s (1 985) r ec ogn i zes 

the "perfec ti oni st" as a st uden t who stru ggl es with 

pe r s on al wo r t h an d ab i l it y . I f th e s tud en t is syl labus 

bound , t hen anx iety wi ll be intensified by the open -

ended en vi r onment of a univ e rsity . It be hooves coun sel ors 

when worki ng with s t ude nts who are experiencing academic 

di ffi culty to addre ss this stress ( Bruch , Pearl & Giord ano , 

198 6 ) . Re du cing gene ral or sp ecif i c anxiety about 

a s tu den t' s ab i l i t y to pe rform he wor wil l enable 

th e s tud e nt to ma xi mi ze academic perf ormance . 

Si mp son-Kirlan d (1 983 ) recognizes the effect tha t 

t he nor ma l devel opmen t a l i s sues of young adults hav e 

upon acad emic s uccess . A stud e nt dealing with se para tio n 

l deve lopm e nt occupational deci s ion s, fro m ho me, s e xua , 

Of Pee r s may neglect acad emic commit ments . or the i nf lue nce 

Thi s a lso may be t he s tud ent's fir s t attempt to be 

f i nanc ial l y independe nt. Rog e rs - St ep he n ( 1984 ) f ound 
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that a student who works may invest "too many hours" 

in the job to devote the adequate amount of time required 

to succeed academically . 

In connection with these environmental influences 

upon an individual's academic wor k, research is also 

examining the basic cognitive styles of students and 

the influence of individual styles upon academic perfor

mance. Goldstein and Blackman (1 978 ) de fi ne cognitive 

style as "a hypothet i cal construct tha t has been de veloped 

to e xplain the process of media tion between stimuli 

and responses" ( p. 2); in other words, th e individual 's 

way of organizing the environme nt. A person's style 

is cons i dered consistent, but it appears that people 

do have the ability to alter their style. 

The recognit io n of a person's cognitive style 

may be an asset i n educa tional settings (Witkin , Dyk, 

Faters on, Go od enough, & Karp , 1974 ) . Th ere are various 

approaches to the stud y of cognitive style. One approach 

is field dependence-independence. This concept assesses 

how an individual's perception influences thinking 

and problem solving. 

The Rod and Frame Test, the Body-adjustment Situation , 

and the Embedded Figure s Test are design ed to measure 

the e x~ent in which th e surrounding organization of 

the field influences a person's perception of th e item 

1974 ) When a person is able within (Witk i n , e t al•, · 

,· tern as discrete from the bac kground to pe rc e iv e an 
. · d or is able to im pose structure when the field ,s organize 



10 

on a field that has relatively little inherent structure, 

he / she is considered to be fi' eld . d 
1n ependent. An individual 

who follows the field as it is presented is considered 

to be field dependent . 

A field dependent person has been described as 

operating in a social orientation, describing feelings 

and attitudes more often and using an external frame 

of reference. The field independent indiv i dual, however, 

tends to have a more impersonal or ien t atio n, i nt eres t ed 

in the abstract and theoret ic a l and pos sess in g an i nt ernal 

frame of reference (Wit ki n e t a l. , 19 74 ; Cal i s t e, 198 5 ) . 

The implication for a career deci s ion is that a fi e ld 

dependent person will fav or voc ational areas that involv e 

more human contact and a fi e ld ind ependent person will 

prefer more solitary area s of work. 

Students wh o a r e f ield dependent usually perform 

better on tas ks tha t have social implicati ons while 

students who are f i e ld independent usua ll y perform 

better on more abs tr act , theoretica l tas ks (Wit kin 

et al., 1974 ; Thom ps on, 1984; Caliste, 985 ) . Macleod, 

Jackson, and Palmer p986 ) link field dependence to 

· l b · 1,· ty Their findings sugg est the construct of spat , a a 1 · 

Und erlying di mension which that there is one comm on 

d d F. res Test, the Rod and is measured by the Emb ed e ,gu 

the S a t i al Re l a tions subt e sts of the Multipl e Frame Test, P 

d t he Blocks Design subtest of the Aptitude Test an 

Wechsler Adult In t ell i ge nce Scal e (WAIS ) . 
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Kiewra and Frank (1986) examined the relationship 

of field dependence-independence to note and test taking. 

They found that students who were field dependent performed 

better on recall exams when the noteta king was structured 

and recall was cued or when the noteta king was unstructured 

and recall was uncued. Field i ndependent students 

performed better when noteta king was structured and 

recall was uncued or when the noteta ki ng was unst r uctured 

and recall was cued. 

In other studies within t he educa tio na l set ti ng, 

Thompson (1984 ) found that f i e l d in de pend e nt pe ople 

were more suited for co rresp onde nce s tudy. Collin s

Eiland, Dansereau, Broo ks , and Holley (198 6 ) examin ed 

the effect of conversa tio na l noise on students in r e l a t i on 

to their style. The r e wer e no signif ic ant diff e r enc es 

between groups; howeve r , a slig ht difference did occur 

with both gr oups wh en th e conversat ion was deemed 

personally relevan t to the studen t, such as hearing 

t . d McDonald ( 1984 ) inv estigat ed a familiar name me n 1 on e . 

f St uden t s and faculty by their preferred the matching o 

style. He discove r ed that such a pairing would be 

f or th e ac adem ic succ ess of only a small beneficial 

proporti on of t he s t uden ts. 

d t have various problem s Recogn i zing t hat stu e n s 

ac adem i c pe rformance, postsecond ary 
that affect the ir 
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institutions have sought to develop programs outside 

of the classroom that address these needs . The key 

components of these programs have included emphasis 

upon one-to-one academic counseling (Rogers-Stephen, 

1984) and workshops on test anxiety, study habits, 

self-concept (Lyons, 1985; Rogers, 1984; Behrman, Dark, 

& Paul, 1984; Beck, 1980), decision making (Kline, 

1986; Rogers, 1984), and time management ( Behrman et 

al., 1984). The results of participation in such programs 

have been found to have a posit i ve short and long term 

effect on performance (Behrman et a l. , 19 84; Lyons, 

1985) and provide a positive appr oach to se l f development 

(Beck, 1980). 

The difficulty of such pro gra ms is th a t t he s t udent, 

in most cases, must already hav e exp e rienc ed academic 

difficulty to become in vo l ved in the program ( Lyon s , 

19 85) .. It further comp lic ate s th e program if a stud e nt 

does not voluntarily see k out assistance. Newto n and 

Mathews ( 1985 ) contend t hat a s tud ent may not utiliz e 

the advice of study s ki ll "expe rts" or may f a il to 

identify a purpose for t he i r l ea rning. Furth e r , s t ude nt s 

feel th reatened whe n pr es e nt ed with s tudy may even 

skills because of their own i nse curity and a l ack of 

initiative in changing s tu dy t echniqu es . 



Procedure 

CHAPTER 3 

Method 

The subjects for this study were 168 students 

receiving financial aid who were on probation during 

the winter quarter of 1987. A letter was sent to these 

students explaining the nature of the study. To encourage 

participation, students were tested in the last required 

counseling session. ACT sco r es, grade point averages, 

and records of the past partic ipation in th e Academ i c 

Success Series were obtained. 

Students participating in th e testing were as ked 

to sign a release of information form to obtain th e ir 

academic records and to complete a demographic survey 

( see Appendi x). The Study - Habits Inventory and the 

Group Embedded Figure s Test were then administered. 

Instrumentation 

The Study-Hab its Inventory by C. Gi lbert Wrenn 

was chosen primarily for its ease of administration 

and its availabil ity to the Counseling and Testing 

Center staff for retesting. The inventory is a weight ed 

chec klist composed of items that distinguished between 

habits and attitude s of studen t s of high academic achi eve

ment and students with low academic ac hi evement. 

Validity st udies indicate a correlation between 

Scores and grade point averages of .42 the inventory 
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( Wrenn, 1941 , P- 6 ) • Wrenn recognized that several 

factors enter into a student's scholastic achievement. 

He suggested that the inventory is an instrument that 

will assist counselors in locating particular hab i ts 

or attitudes that may hinder students from obtaining 

their best scholastic performance. 

The Group Embedded Figures Test is a perceptual 

test. The task is to locate a previously seen simple 

figure within a larger comple x figure . The test was 

constructed t o provide a practical method to tes t groups 

of people for field dependence-independe nce. It contains 

18 comple x figures, 17 of whi ch were ad op te d f r om t he 

Embedded Figures Test. The it ems were sel ect ed by 

an item analysis. The previ ou sly c it ed lit e r atur e 

i ndicates that scores on t hi s t es t are relat ed to a 

wide range of educationa lly r e l evant variabl es. 

The Amer i can Col le ge Tes t ( ACT ) is a batt e ry of 

four academic tests: Englis h Us age , Mathematics Us age, 

Social Studies Reading, an d Natural Sciences Reading . 

standard scores ranging fro m on e to 36 are reported 

for each test and as a composite score. The ACT has 

been found to correla t e ( .50 ) with college grad es and 

is a standard test accep t ed f or entranc e to a univ e rsity 

( ACT, 1986 ) . 



CHAPTER 4 

Resul t s 

The Study-Habits Inventory and the Group Embedded 

Figures Test could be administe r ed to only 24 (16 %) 

of the 147 students on probation. Fifteen females 

and nine males participated in the testing. Sixteen 

of the students were between the ages of 18 and 21, 

seven were 22 to 25 years of age, and one was over 

30. There were 11 freshmen, seven sophom ores, four 

juniors and two seniors. Seven t een of th e s tud ents 

reported working. Four reporte d . working up to t en 

hours a week, seven wor ked 11 to 19 hours a week, four 

worked 20 to 30 hours a wee k, and two worked 31 to 

40 hours each wee k. 

The mean cumulat i ve grad e point average ( GPA ) 

of the part i cipan t s was 1 . 93, with a standard deviation 

of .526. The mean GPA for th e winter quarter was 1 . 84 , 

with a standard de vi ation of .849. Th e mean ACT score 

16 9 Seven students did not have of the sample was .. 

an ACT s core. 

Scores on t he Study - Habits Inven tory indic ate 

that 17 student s we r e exp e riencing difficulty r ead ing 

course material. These s tudents reported re - reading 

Pronounc ing the word s they assignments se veral tim es , 

in the location of the read al oud, and difficulty 
• 1 Fourte en students 

Pol·nt s of t he materia . important 

15 
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indi c ated that they missed the relevant points in a 

lecture when ta king notes. Difficulty with day-dreaming 

and beginning a tas k was reported by 16 of the students. 

Dissatisfaction with the distribution of time when 

studying and a feeling of being "under pressure" was 

expressed by 14 students. Fifteen students reported 

experiencing an inability to communicate their knowledge 

of a subject on an examination. 

The mean score of the 15 women wh o took the Group 

Embedded Figures Test was s i gn i fi c an t ly l ow er than 

the mean of the norm gr oup, _!_ (14) = 2.784, p < . 01. 

However, the mean for t he nin e men in th e grou p was 

not significantly di f f e r en t , _!_ (8 ) = 0 . 30, P > . 05 . 

Table 1 

Group Embedded Figures Test 

Subjects 

Men 

N 

Mean 

Standard Devia tion 

Women 

N 

Mean 

Standard De vi atio n 

Norm 

15 5 

12.0 

4 . 1 

242 

10.8 

4.2 

Samp l e 

9 

11 . 7 

5.5 78 

1 5 

7 . 2 

5 . 009 
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There were 168 students on probation in the winter 

quar t er. Twenty-one of these did not complete the quarter . 

The mean cumulative GPA for the rema i ning 147 students 

was 1.915, with a standard deviation of .698. ACT 

scores were obtained for only 106 students, since 41 

did not have an ACT score. The mean score was 15.415, 

with a standard deviation of 6.031. The mean GPA for 

the 41 students without an ACT score was 2 . 059, with 

a standard deviation of .702. The GPA f or students 

with an ACT score was 1.859. The standa r d dev i ation 

was .688. 

Fifty-seven percent of the s t uden t s had GPA ' s 

of less than a 2 . 0, 28. 3% of t he s tud ents had an ACT 

score of Z0 or above, 22 .6 4% had sc or e s be tw ee n 15 

to 19, and 49.06 % had sc ores be low 15 . 

Table z summarizes t he r e lationship betw een ACT 

scores and grade point ave r age for thi s sampl e . Tw en ty 

seven ( 26 %) students had ACT s cor es above 15 and GPA ' s 

35 (34%) st ud en ts had ACT scores below below a 2.0; 

15 and GPA's below 2 . 0. Sixt ee n ( 15 %) of the stud e nts 

an d GPA' s above a 2 . 0 , and had ACT scores below 15 

had ACT scores above 15 and 26 (25 %) of the studen t s 

GPA's above a 2.0. 



Table 2 

Relationship of ACT s 

GPA 

4.0 - 2.0 

1.999 - 0.0 

cores and Grade Po,· nt A verages 

ACT Score 
0 - 14 15 - 36 

1 7 26 
( 15 % ) ( 2 5%) 

35 27 
(34 %) ( 2 6%) 
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Table 3 summarizes the participation of the students 

in violation of satisfactory progress s i nce the Counseling 

and Testing Center first began to work with the program. 

A total of 570 students have appealed th e ir violation 

through the center. Of these, 34 % made an initi al 

contact with a counselor and did not return to compl ete 

any of the other requirements . Only 5% of the students 

completed all the requiremen ts of the i r probation . 

Table 3 

Participation in Probat io n Pr ogram--Fa ll 1985 to Winter 1987 

Workshops Attended Counseling Sessions Att ended 
1 2 3 

0 196 41 14 

1 11 7 11 5 

2 21 9 9 

3 26 7 12 

4 19 9 26 

A total of 570 students were on probation. 



CHAPTER 5 

Discussion 

The Counseling and Testing C 
enter offers a variety 

of workshops each quarter. I 
n the workshops, students 

are instructed in how to listen and 
record key points 

of a lecture, how to organize the,·r study time, and 

how to make the most of the time they study. Students 

are instructed in relaxation techniques and a di scussion 

is presented in how to minimize di stract io ns when 

studying. 

It appears that a large percen t age of th e s tud en t s 

who are on probation are in need of the ki nds of exp er i ences 

provided by the Counseling Center. A large perc entag e 

of this sample would appear to have the ability to 

obtain a passing grade but are not doing so. This 

is supported by the resp onses of the small sample to 

the Study-Habits Inven tory where students reported 

an inability to read material effectively, difficulty 

concentrating, difficul ty in notetaking, a lack of 

control over their time, and anx i ety on examinations. 

The Group Embedded Figures Test indicates that 

the sa~ple of women was s ignificantly more field dep endent. 

toward f ield depe ndency s uggests that This tendency 

these females may need more st ructure. Thi s str ucture 

the academic wo r kshop s. may be provided through 

( 15 _415 ) for th e violators 
The mean ACT score 
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wa s lo wer th an the mean ACT 
score of incoming freshmen 

i n 1985 ( 17.11) and 1986 (l?.S 4). 
This implies that 

s tudents who are in vi· l t· 0 a ion of the guidelines are 

entering the university less prepared to do the work . 

It is interesting to note that the 41 students who 

did not have an ACT score have maintained a higher 

cumulative GPA (2.059) than students who entered Austin 

Peay having taken the ACT (l.859). This suggests that 

nontraditional students may have problems i n addition 

20 

to academic difficulties that contribute to their inab i lity 

to maintain the required rate of progression. 

Fifty-seven percent of the students have a cumulative 

grade point average below a C level. Forty-nine percent 

were admitted to the university with ACT scores below 

15. This suggests that a majority of these students 

would benefit from the Academ i c Success Program. 

The comparison of GPA and ACT scores indicates 

that 40 % of the students have GPA's above a 2.0 regardless 

Th i· s suggests t ha t th e s t udents of their ACT score. 

may have other problems that resu lt in t he vi ol at ion 

of satisfactory progress. For example, the tw o students 

f 3 5 or be tt er and who have grade point averages O · 

b ma y not be co ns id ered students an ACT score of 20 or a ove 

Thus, the reas on for violating with academic difficulty . 
• may not be addressed 

the required 66 % rate of progressi on 

in the current program . 
• academic difficulty 

Who a re not experiencing Students 
am is an i nsult or a 

may feel tha t the current progr 



21 

waste of time, and, thus, do not comply with the conditions 

for their reinstatement. However, the data in this 

study suggest that a majority of the students would 

benefit from an academic skills program. The records 

of the Counseling and Testing Center indicate that 

only five percent of the students have completed the 

present program in the past. This suggests that even 

when students are experiencing academic difficulty, 

they may not take advantage of the ass i s t an ce offered. 

These data support the hypothes i s th at stu den t s requ i red 

to participate in the Academic Succe ss Pro gr am will 

not comply with the stipulat i ons of th e progr am. 

Limitations of the Study 

The small sample size i n th e testing di scour ages 

generalizations. However, th e implications of th e 

testing may form the f ound ation for future study and 

may assist a counselor i n an initial session '"'ith a 

student who is hav i ng aca demic difficulty. 

1 new and no other historical The program is r e l a tiv e Y 

data were available . h norm group has been T us , no 

in violation of satisfactory developed to compare stu dent s 

f r om this year to a past year or progress guidelines 

past group. 

The data collected were des criptive data only. 

th e statist ic al conclusions Thus, there are limita tio ns on 

that may be drawn . 
dat a do provide a Howe ve r , th e 

· t e s t ud i es . foundati on for fu ur 



Suggestions for Further Study 

As has been implied, the 
reasons f or violation 

of the guidelines may involve more t han study hab i ts 

or ability for some students. An examinat i on of t he 

reasons given by students when f ili ng t he appea l may 

be of value to the counselor in s tr uc turi ng a pro gr am 

that meets the needs of the s t uden t . Th es e data may 

also assist the Counsel i ng Ce nt e r in locating ar eas 

that need to be addressed in future workshops . 
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A longitudinal s tu dy following students who viol ate 

the sat i sfactory pr og r e s s gu id e lin es th e ir f res hman 

year may prov i de i nf ormat ion that will assist in the 

retenti on of o t he r students . An exam ination of the 

problems t hat con cern the nontradi ional s uden ho 

i s in vi olat ion of t e gu , e 1n s h ' d l · e may provide sugges ion s 

f or e xpan sio n of the current program . 
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APPENDIX 



AUTHORIZATION FOR RELEASE OF INFORMATION 

t o f ederal guidelines concerning my right to confidentiality. I purs uant 

my cu 

authorize Admissions and Record&· to release 

rr ent grade point average, my cumulative grade point average, my 

ACT score and hours attempted and hours earned to Tami Fraley, a graduate 

Under the supervision of Dr. Garland Blair, Dr. John Martin, and student 

Dr, Bob Nevels, 

d ta nd that this release of information is for research purposes onl y . I un ers 

Student's signature Date 
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SURVEY 

AGE ___________ _ 

SEX __________ _ 

CLASSIFI CATION: Freshman 

Sophomore --------
Junior 

Senior 

Are you currently employed? --------

If so, how many hours do you work a week? ---------
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