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ABSTRACT

The focus of this study was to determine the effectiveness of the 6 + 1 Writing
Traits Model on the writing assessments of eleventh grade students. Data of eleventh
grade students at a High School were compared between the years 2002 (n=186) and
2004 (n=225) using the Chi-Square test. The results of this study revealed the
effectiveness of the 6 + 1 Writing Traits Model on student achievement in writing on the
1 grade Tennessee Writing Assessment. Students’ scores in the experimental group
increased in 2004 in categories of effectiveness of the 6 + 1 Traits of Writing, gender and
ethnicity when scores were compared to the control group scores in 2002. African-
American students’ test scores did not show a difference but decreased in category 3

(limited - some degree of proficiency) on the 11th grade Tennessee Writing Assessment.
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CHAPTER 1

INTRODUCTION

Importance of the Problem

Since the No Child Left Behind Law (NCLB) was passed in J anuary 2002,
achievement tests have become more important in schools than ever. School systems are
now held accountable for the academic achievement of all their students in various
groupings. Teachers and students alike feel the pressure, the need and urgency of passing
standardized tests in core subjects like math, science, and writing. Now that the new law
(NCLB) is in effect, schools are focused on the fact that many 11" grade students have
had difficulties passing the state writing assessment tests.

Since pressure has been put on all school systems to concentrate on students
passing standardized tests, administrators and teachers are forced to find new and creative
ways to help all students succeed. In fall 2003, the district writing model, also known as
the “6 + 1 Traits of Writing,” was gradually introduced to the students in the county
under study. This model of “6 + 1 Traits of Writing” is designed to help students and
teachers concentrate on various characteristics of good writing. The model uses seven

categories: Ideas, Organization, Voice, Word Choice, Sentence Fluency, Conventions and

Presentation; each of which focuses on specific areas of good writing.

Purpose of the Study

The purpose of this study is to compare the state writing assessment scores of

eleventh grade students during the 2001 academic year with eleventh grade students



during th

2

e 2003 academic ye
year. The scores on the states competency writing assessment

are to be compared before the district writing model in 2001 was implemented to the

scores after the district writing model was implemented in 2003

Research Questions

Specific questions addressed by the research included:

L.

9

Is there a significant difference in state writing scores of 11 grade students using
the district writing model and those who did not use the model?

Is there a significant difference in state writing scores of 11™ grade African
American students using the district writing model and those who did not use the
model?

Is there a significant difference in state writing scores of 11" grade Caucasian
students using the district writing model and those who did not use the model?
Is there a significant difference in the state writing scores of female 11" grade
students using the district writing model and those who did not use the model?
Is there a significant difference in the state writing scores of male 11™ grade

students using the district writing model and those who did not use the model?

Hypothesis of the Study

. .. th
1. There will be no significant difference in state wrnting scores of 11" grade

students using the district writing model and those who did not use the model.
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l here Wl” be no Si i .ffere h fncan
gnlﬁcant dl 1 \Nri 1
Nnce 1n state tlng SCores Of 1 ll grade A i

American students usj o
using the district writing model and those who did not use the

model.

3. There will be no signific s . ’
gnificant difference in state writing scores of 11" grade

Campsasion St sing the: iyt writing model and those who did not use the

model.

4. There will be no significant difference in state writing scores of female it grade
students using the district writing model and those who did not use the model.

5. There will be no significant difference in the state writing scores of male 1"
grade students using the district writing model and those who did not use the

model.

Limitations of the Study
The limitations to external validity are:

1. The scores will be restricted to eleventh grade students at one high school

in the district.

cal evidence to show how often students were exposed to

(39

There is no physi

the district writing model.

3. The school is located in a transit area; therefore, student mobility is higher

than at an average school.

Definitions of Terms

1. Conventions- The mechanical correctness.
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District Writing Mode] -

6 + 1 Traits of Writing
3. No Child L.

eft Behi
ehind (NCLB) - A federal mandate passed by President

George Bush and his administration jn 2001 to ensure that every child

receives a quali ion, i
quality education, i.e., to reduce educational achievement gaps

among any group of learners.

4. Northwest Regional Laboratory - A nonprofit private corporation that

provides research to improve education for children, youth and adults.

5. Value-added assessment - A method of analyzing student standardized test
scores to determine and compare the extent to which student knowledge has
grown over time in a matched group of students.

6. Writing Prompt - It defines the topic for student writing and has two parts,

which include the writing topic and the directions for writing.

Assumptions

The following assumption was made during this study:

All teachers at this high school used the district writing model as instructed during

the year of 2003-2004.



CHAPTER 11
LITERATURE REvVIEW

Student Achievement Tests and Assessments in Writing

This literature review will describe the extent of the effect the district writing
model has had on the improvement in writing in elementary and middle schools. There
are numerous reasons for educators to focus on improving writing skills, the first being to
teach students to convey ideas in written form. In addition, being able to write effectively
will place students in the positive position of being able to pass standardized tests, which

are now a requirement under the federal law, No Child Left Behind (NCLB).

Unified Performance Standards

Goertz (2001) in her article discusses the value of writing performance in
educational reform. The NCLB Act changed the educational goals of all states, making
them accountable by implementing unified performance standards. These performance
standards were first implemented for math and science and later adopted for English and
writing.

With the unified performance standards in effect, there is now the need for unified
assessments in measuring student achievement. This has been discussed in an article on
the Value - Added Assessment published by the American Educational Research

Association (2004). This article explains the Value - Added Assessment, with its focus,

. - 7 ‘ear to vear.
not on student test scores, but on the gains of student achievement from year to )

Kupermintz (2002) discusses the reasons for the creation of the state Value - Added



Assessment System. This system tracks indjy

1dual student learning in several subjects

iven period of ti :
over a givenp of time, helping state schools to evaluate the influence schools and
ools an

teachers have on the process of student learning

Teacher Influence on Student Writing

Teachers play a huge role in student achievement in writing. Zemelman and

Danicls (1988) in their book, A community of writers: Teaching writing in the Junior and

Senior High School, emphasize the importance of the role of the teacher in the classroom.
Good teachers recognize that they teach students before they teach content. Setting the
mood in the classroom, teachers should not focus on achievement tests. but on a wide
range of reading, writing and collaborative activities that will help students avoid limiting
themselves in learning to write. The 6 + 1 writing model does that, in focusing on the
primary traits of good writing.

Good writing is a process that is not developed in a short amount of time

(Nippold, Ward-Lonergan, & Fanning, 2005). They discuss the relative abilities of
persuasive writing techniques used in children, adolescents and adults. Their description

of the knowledge and complex thought processes that are needed to convince the reader

of a diversity of viewpoints is a strong basis for teaching persuasive writing. The writers

inci repare and adopt a perspective
are very convincing of the need for a student to be able to prep p

: . LT i ot be
and write from it. The importance of teacher influence in writing instruction cann

i ced with the dilemma of deciding
more emphasized. However, several teachers are fa

which strategies to teach.



that students are able to judge their work with guidance of the teacher.

One important aspect to plan is the revision of the writing project. Now, creating a
grade—free zone allows students to concentrate op Wwriting without the fear of making a
poor grade. The authors suggest that young writers are especially damaged if teachers
focus more on the grade than on the process of writing. Assigning grades to a paper
without allowing the student to go through the revision process sets students up for
failure.

When students are allowed to set their own writing goals, they are able to set
goals according to their abilities. Students are more aware of their limitations in writing
than the teacher. Knowing this, students will be able to achieve their goals causing them
to become more confident in their growing writing ability.

Teachers may need to adjust their own ideas of allowing students to grade their
own papers. Many teachers are afraid students might be dishonest in their grading;

however, in the Perchemlides and Coutant study, (2004) their experience showed that

most students, in general, are honest in their self assessments, with some students being

harder on themselves than teachers would be.

The Development of the 6 + 1 Model

1scuss
During the 1980s teachers from school systems across the country met to d
PSR i current gradin
and formulate a better way to assess student writing instead of using the g g



6 + 1 Traits of Writing. This model consists of the following traits: ideas, organization,
voice, word choice, sentence fluency, conventions, and presentation. From this basis of
good writing, teachers now have the freedom to begin teaching good writing by firs
introducing some of the seven traits when they teach writing, gradually adding all the
traits (NWREL, 2001).

Perchemlides and Coutant (2004) also emphasize five steps teachers need to take
to achieve this goal: (a) create a grade-free zone, (b) allow students to set their own
writing goals, (c) provide a common language (The 6 + 1 Traits of Writing), (d) provide
evaluative and instructional models, and (e) replace fear with excitement.

Creating a common language by using the 6 + 1 Traits allows teachers and
students to effectively evaluate the writing process. When teachers and students are
comfortable with the common language, re-teaching a lesson might not be necessary and

the writing process is not slowed. The common language also allows students to

understand what the teacher wants in a writing assignment.

The Strengths of the Model

Research has been conducted that shows the improvement of student writing by

i f Ruth
using the District Writing Model (Paglin, 2002). Paglin suggests the use of Ru
1 fth
Culham’s book, 6 +1 Traits of Writing: The Complete Guide. In the second chapter of the
iti ‘hich include prewriting,
book, Culham (2003b) describes the steps for good writing. which include pr g



Much improved writing achievement scores are beginning to find their way into
the literature. James, Abbott and Greenwood (2001) described a fourth grade nine-year-
old boy whose work indicated he was in the firgt grade, fifth month level of writing.
James et al. were trained through workshops on how to use the 6 + | writing model in the
classroom. The student participated in small-group instruction, receiving personal
attention, while being trained thoroughly to implement the 6 + 1 Traits in his sefiting, Mot

only did the fourth grader improve his writing, but after nine weeks of wri B cpedstias

with the 6 + 1 Traits, the students who were in the low achievement group made the
greatest improvements.

Jenny Wilson Elementary School, in Kansas, also implemented the 6 + 1 Traits
into their curriculum. The model was taught by beginning with idea and content traits in
kindergarten and first grade; they then added one trait each year until all six traits were
introduced by fifth grade. Students were taught writing as an ongoing process; they were

not scored on their writing until they could identify the weaknesses in their writing using

a rubric (Jarmer, Kozol, Nelson, & Salsberry, 2000).

The 6 + 1 Writing Model is an efficient use of good classroom instruction. The
. o o
model gives the teacher the grading rubric, helping the teacher to focus on the traits o

ini h d
good writing (Smith, Ellis, & Bentley, 2003). They are of the opinion that teachers nee

i iting” teachers can influence
to teach students “the specific criteria for writing and that

through writing. The writing that is done using these
0 A

students to improve their confidence
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iteria helps students i ; ir Writi i
crite p S 1mprove their writing skills. Students were effectively able to use

the given rubric and objectively grade their own writings

One of the key i o .
y 1ssues of the Writing process is that teachers need to become better

facilitators when teaching students to write (Totten, 2004). He points out the fact that it is

difficult to influence how schools are organized and how teachers teach. He suggests
various workshops that teachers are able to attend in order to improve the knowledge of
the subject matter; thereby, enabling them to help students improve.

The impact that teachers can have influencing their students cannot be
understated. Arter, Spandel, Culham and Pollard (1994), in their studies emphasize the
impact teachers can have on students when they train them to be self-assessors. The
authors write about teachers who scored student work while learning more about the
process of writing and becoming better writers. During this discovery process, more

learning occurred when students were allowed to evaluate their own writing and

encouraged to make corrections.

Student feelings of inadequacy and bewilderment were addressed with an article,

which appeared in the Instructor (Culham, 2003a). When teachers add comments to

students’ papers that do not identify or explain what a student needs to do in order to

improve their writing, the student shuts down. The article also states that the 6 + 1

Writing Traits model helps a student to better understand what is expected in good

writing and therefore makes revisions easier. Zhang (2001) agrees with this finding and
emphasizes the importance of students being allowed to revise their writing. During this

; . ; learned.
revision process, students are allowed to internalize what they have
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s 8 M ge EEEoroR belviegn fhe knowledge of basic writing, which includes correct
4 C

spelling and punctuation, and the more advanced level of writing, which consists of the

writer’s understanding of audience and conveying a thought with precise and easy to

understand language.

Students must be able to understand the structure of good writing in order to
imitate it. Smith et.al (2003) in the article Successful Use of the Six Traits in Writing,
describes the importance of students understanding the structure of good writing. He
suggests that when teachers use the six trait writing model, they give students the tools to
evaluate their writing so as to improve it by making revisions. Smith et.al encourages the
process of revision and the time necessary for this task. These specific traits help students
focus, giving them a needed guide. Hawk and Cross (1987) in their article agree that it is

very important to adopt a writing assessment that can be used by all teachers

successfully.
Heefner and Shaw (1996) discuss the research they have conducted on a group of

206 deaf students, who ranged from grades 3 - 12 using the six-trait analytical scale to

. 3 ix-trait analytical
determine its effectiveness on assessing writing of deaf students. The six-tra yt

ific i i ix writing traits.
scale is a scoring rubric that provides specific information about the six writing
is reli id i i iting not
Both concluded that the six- trait analytical scale is reliable, valid in assessing wWnng
ive in ev i writing of deaf
only of students in a regular classroom, but also effective 1n €V aluating the g

students.



CHAPTER 111

METHODOLOGY AND PROCEDURES

Participants

Data was obtained for the years 2001-2002 and 2003-2004 from eleventh grade
students who attended a high school in a diverse military town in a southeastern state and
who were given the state Comprehensive Writing Assessment during each of those years.

Materials

This study used the data from the state Valye - Added Assessment System, the
state Comprehensive Assessment Program in 2001-2002 and compared it to data of the
State Comprehensive Assessment Program in 2003-2004 after the 6 + 1 Writing Traits
Model was implemented. Prior to 2003 English teachers taught writing in the traditional
way, which included teachers‘ giving students writing prompts. Students chose a prompt
and wrote essays according to teacher specifications. Teachers who taught subjects other
that English were not required to give students writing assignments. Beginning in 2003,

all teachers in the school system were expected to implement 6 + 1 Traits of Writing,

which was adopted as the district writing model (DWM) during the 2003 - 2004 school

year. All teachers were required to attend staff development sessions where they were

instructed how to use the DWM, which consisted of the 6 + 1 bruite ek, Kot

. ion. The state
Voice, Word Choice, Sentence Fluency, Conventions ansd Prsseniaha

- 1 tudent
Comprehensive Assessment (TCAP) was used to determine proficiency of studen

Writing,
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Procedure

El th :
eventh grade students in the year 2001 - 202 were not exposed to the DWM
€d to the

gl S E e R St Comprehensive Writing Assessment in February 2002. During
the 2003-2004 school year €very teacher at this high school implemented the DWM by
giving students writing prompts every six weeks for a total of six writing assignments per
school year. Students were to concentrate on One or two traits of the DWM during each
6 - week grading period. Teachers had to collect students’ work and present samples of
writing to the administration. The state Comprehensive Assessment (TCAP) was
administered to students in February 2004. The results were compared to the proficiency
bands of students’ achievement scores before the DWM was implemented and scores
after the DWM was implemented.

Permission to conduct this study was obtained from the following sources:
(a) approval letter from Austin Peay Institutional Review Board (See Appendix A-1)

(b) approval Letter from Clarksville Montgomery County School System, (See Appendix

A-2).
Statistical analysis was implemented to test the null hypotheses of no difference

between the two groups. The eleventh grade students’ scores in 2001-2002 not using the

DWM were compared to the eleventh grade student scores in 2003-2004 using the DWM.

o - ided
The testing coordinator of the school, with permission of the school principal, provide
i b
the data for each given year. The researcher used the following data to create a database
. e . > f d
using the Microsoft Excel program. The data was also divided into categories of gender

i Writing.
and ethnicity and effectiveness of the 6 + 1 Traits of Writing



CHAPTER v

DATA AND RESUL TS

Writing Assessment Scores

¢ ..
The state writing assessment (TCAP) was administered to 186 eleventh grade

students during the school year 2001-2002 and 225 eleventh grade students during
g the

school year 2003-2004. Students during 2001-2002 were not taught the 6 + 1 Traits of
Writing instructions and served as the control group. Students were taught the traditional
way, which consisted of writing assignments and writing assessments is their English
classes. Students during the school year 2003-2004 were taught the 6 + 1 Traits of
Writing instructions and served as the experimental group. Students were given the 6 + 1
Traits of Writing rubric as a guide for writing and were required to write to a prompt
every 6 weeks in all subject areas. The instructional categories for the 6 + 1 Traits of
Writing consist of Ideas, Organization, Voice, Word Choice, Sentence Fluency,
Conventions, and Presentation. Teachers collected students writing samples every six

weeks and turned in to the appropriate school principal student writings for categories of

high, middle and low scores as judged by a rubric.

Both groups were tested using the Tennessee Comprehensive Assessment

9 1 t
Program (TCAP) and wrote to a written prompt for 25 minutes. The TCAP assessmen
. : tanding) which

consists of 6 categories of writing achievement. They are: 6 (outs g)

i tes clear proficiency,
demonstrates high degree of proficiency; 5 (strong) which demonstrates p
ed) demonstrates some degree of

4 (competent) demonstrates proficiency 3 (limit

Pmﬁciency,
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2 (flawed) demonstrates limited i i
( ite proﬁcxency, 1 (deficient) demonstrates fundamental

deficiencies.

Testing the Hypotheses
Five hypotheses were tested regarding the effects of the 6 + | Traits of Writing on
the comprehensive writing assessment of eleventh grade students before and after the

model was implemented and also based on ethnicity and gender between the two groups.

Hypothesis One

The first hypothesis stated there was be no significant difference between the state
writing scores of 1 1™ grade students using the district writing model and those who did

not use the model. The null hypothesis was rejected since there is a statistical difference

of p<0.05.
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Figure 4-1 shows the score results of eleventh grade students during th
uring the two
school years. Cells 1 and 2 (deficient and fl
: J awed) and cells 5 and 6 (
strong and

andi were ¢
outstanding) were collapsed together because of their small size. The data collected
4 ected were

analyzed using the Chi square Test, which showed there is a statistical difference of

p< 0.05 between the score results of eleventh grade students in the control group and the

experimental group.

A Comparison of Writing Assessment
Scores

160

140
120
100
80
60 -
40 -

20

& Control
@ Experimental

1&2 3
Scores

. -2

Note. Control Group n=1 86, Experlmentalvgfoug?) 565

Pearson Chi-Square = 22.485, DF = 3, o a_J_u3e ;’—\}alue =0.000
Likelihood Ratio Chi-Square = 22.591, DF =3,

f Control and Experimental Groups.

. ison O
Figure 4-1. Writing assessment SCOT€S compari
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Hypothesis Two

The second hypothes;i
ypothesis stated there Was no significant difference in Heceiang
State

i1 th
writing scores of 11™ grade African- :

Ame : _

11can students using the district writin g model

and those who did not use the mode],

The Comparison of African-American Studens Writing Scores

Figure 4-2 identifies the standardized writing scores of eleventh grade African
American students from the 2002 T-CAP writing scores and compares them to the 2004
writing scores of eleventh grade African American students. Cells 1 and 2 (deficient and
flawed) and cells 5 and 6 (strong and outstanding) were collapsed together because of
their small size. There is no statistical difference (p = 0.269) of the writing scores of
eleventh grade African American Students before and after the 6 + 1 Traits of Writing
was implemented. The data showed there was no significant difference in writing
achievement in category 3 (some degree of proficiency) of African-American students in

2004 when compared to scores of African American students in 2002.
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Writing Assessment Scores of
African American Students

@ Control
H Experimental

1&2 3 4 5&6
Scores

: =49

Note, Control group n= 56, Expenmenta\l[ glrs:lif(l).%g
Pearson Chi-Square = 3.928, Dli = 3é PI-)Fa= ® -Value = 0.263
Likelihood Ratio Chi-Square = 3.988, ;

Experimental Groups.
‘son of C ntrol and EXp

Figure 4-2. Writing assessment SCOTes compariso ”
igure 4-2. Writing
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Hypothesis Three

The third hypothesis
yp stated there was no significant difference in state writing

scores of 11" grade Ca 1 i
g tcasian students using the district writing model and those

who did not use the model,

Comparison of Writing Assessment Scores of Caucasian Students

Figure 4-3 identifies the standardized writing scores of eleventh grade Caucasian
students from the 2002 T-CAP writing scores and compares them to the 2004 writing
scores of eleventh grade Caucasian students. Cells 1 and 2 (deficient and flawed) and
cells 5 and 6 (strong and outstanding) were collapsed together because of their small size.
There is a statistical difference (p < 0.05) between the score results of eleventh grade
Caucasian students before and after the 6 + 1 Traits of Writing was implemented. The

data showed improvement in student writing scores for category 4 (competent) in 2004.



20

Writing Assessment scores of Caucasian
Students

120

100

80

& Control

60
B Experimental

40

20

182 3 4 S
scores

Note, Control group n=109 Experimental Group n=160

Pearson Chi-Square = 18.651,DF = 3, P-Valus: =0.000 0,000

Likelihood Ratio Chi_Square = 18460 DF =2, P-Value .

rimental groups.

of Control and Expe

Figure 4-3. Writing assessment SCOIes comparison
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Hypothesis Four
The fourth hypothes;j
Yp Sis stated there was no significant difference in state writing

res of female of 11" grad : .
sco grade students using the district writing model and those who did

not use the model.

Female Writing Assessment Scores

The following Figure 4-4 shows the results of the Writing Assessment scores of
female students before (2002) and after (2004) the 6 + 1 Traits of Writing Model was
implemented. Cells 1 and 2 (deficient and flawed) and cells 5 and 6 (strong and
outstanding) were collapsed together because of their small size. There is a statistical
difference (p. < 0.05) between the score results of eleventh grade female students before

and after the 6 + 1 Traits of Writing was implemented. The data showed improvement in

female student writing scores for category 4 (competent) in 2004.



Writing Assessment Scores of

Female Students

100

1&2 3 4 5&6
Scores

i =133
Note. Control group, n= 109, Experimental a1%1‘0u:p,0!100O
Pearson Chi-Square = 19.648, DF = 3, P-Value =

i = -Value
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H\;no!hesis Five

The fifth hypothesis stated there was no significant difference in state writing
scores of male 11" grade students using the district writing model and those who did not
use the model.

The following Figure 4-5 shows the results of the Writing Assessment scores of
male students. Cells 1 and 2 (deficient and flawed) and cells 5 and 6 (strong and
g collapsed together because of their small size. There is a statistical
difference (p < 0.05) between the score results of eleventh grade male students before
(2002) and after (2004) the 6 + 1 Traits of Writing was implemented. The data showed

improvement in male student writing scores for category 4 (competent) in 2004.
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CHAPTER v

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

The “No Child Left Behind” law that was implemented in 2001 has forced many

school systems fo concentrate on how students perform on standardized tests in core
subjects. Many school systems are now held accountable for student achievement.
Administrators around the country have focused on finding ways to improve students’
scores.

Many studies have been conducted on the effects of the 6 + 1 Traits of Writing on
student writing achievement tests in grades K-8. The research included information on
student achievement tests and assessment in writing, unified performance standards,
teacher influence on student writing, the development of the 6 + 1 Model and the
strengths of the model (Arter, Spandel, Culham & Pollard, 1994; Bellamy 2000; Culham,
2003a; Culham, 2000b; Goertz, 2001; Hawk & Cross, 1987; Heefner & Shaw, 1996,
James, Abbott, Greenwood, 2001; Jarmer, Kozol, Nelson& Salsberry, 2000; Kupermintz,

2002; Nippold, Ward-Lonergan & Fanning, 2005; Northwest Regional Educational

Laboratory, 2001; Paglin, 2002, Perchemlides & Coutant, 2004; Smith, Ellis & Bentley,
- . " 05;
2003; American Educational Research Association, 2004; Totten, 2004; Urquhart, 20

Zemelman, 1988; Zhang, 2001). Studies found that most research was conducted on

h is needed to
Students in the elementary and middle school levels. Further researc
aits of Writing on student writing assessment SCOTes
T

determine the effects of the 6 + 1 T
determine the effects of the 6 + 1

on the high school level. This study was conducted t0



Conclusions

Research Question One

The first question determined if there was an increase in student writing scores in
the experimental group for the 2003-2004 school year after the district writing model was
implemented when compared to the writing scores of the control group for the 2001-2002
school year before the district writing model was implemented. After applying the Chi-
Square test, the results showed there is a statistical difference (p<0.05). Students scores
improved after the students were instructed, using the 6 + 1 Traits of Writing. Therefore,

the null hypothesis was rejected.

Research Question Two

igni i i writin,
This question determined if there was a significant difference in the state g

i 3-2004 school
scores of African-American students in the experimental group for the 200
i for the 2001-2002

year that used the district writing model and those in the control group 10T

i dent scores and
school year, that did not. The Chi-Square statistical test was applied on stude
.o scores of African-American
showed there is no statistical difference (p<0-263) 11 writing

This statistical difference of African-

Students and the null hypothesis was accepted-
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i tudent 1
Ar::ncan students sco'res during 2003-2004 could be due to eXtraneous factors. As none
of the scores were statistically matched for data analysis, some outside factors could have
influenced the statistical difference of African-American scores between the two years
Students could have been (a) more transit, (b) zoned more often, or (c) more often in tk.1e
lower socio-economic group and had less verbal or linguistic skills to improve. Another
possibility for the statistical difference in writing scores of African-American students
could be that changes in teaching strategies take more time to produce positive results
among this particular group. Since the purpose for the NCLB law is the reduction in
achievement gap on standardized tests between minorities, further studies need to be

conducted to determine the exact causes of this result.

Research Question Three

This question determined if there was a significant difference in the state writing
scores of Caucasian students in the experimental group for the 2003-2004 school year
that used the district writing model and those in the control group for the 2001-2002
school year, that did not. The Chi-Square statistical test was applied on scores of
Caucasian students in 2001-2002 and compared to scores of Caucasian students in 2003-

2004. The results showed there is a statistical difference (p<0.05) in writing scores of

Caucasian students and the null hypothesis was rejected.

Research Question Four

igni 1 in the state writing
This question determined if there was a significant difference

the experimental group for the 2003-2004 school

scores of female 11" grade students in



ar that did not. The Chj- i
school ye e Square Statistical test was applied on s f
cores of female

students in 2001-2002 and compared to scores
of female students in
2003-2004. The

results showed there is a statistical difference (p< ;
0.05) in Writin
g€ scores of female

students and the null hypothesis was rejected.

Research Question Five

This question determined if there was a significant difference in the state writing
scores of male 11™ grade students in the experimental group for the 2003-2004 school
year that used the district writing model and those in the control group for the 2001-2002
school year that did not. The Chi-Square statistical test was applied on scores of male
students in 2001-2002 and compared to scores of male students in 2003-2004. The results

showed there is a statistical difference (p<0.05) in writing scores of male students and the

null hypothesis was rejected.

Implications for Educators

The results from this study seem to suggest that there are statistical improvements

in overall writing test scores among cleventh grade students, Caucasian students, male
and female students. This is a very positive indication of the Writing Model’s success.
However, educators realize the NCLB Act requires that achievement gaps between racial
and ethnic groups be reduced. The test scores for African-American students in this study

cators can use the result of this study to

show that this goal has not yet been achieved. Edu
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African-American students after they were exposed to the DWM

Since the introduction of the District Writing Model in 2003. the school
> 0l system

has hired many new teachers that did not go through the initi
¢ initial in-service traini
ng for the
model. It is important to continue training teachers that are new to this school syst
em.

Further it is important to understand when comparisons are made between the scores of
various schools in this system, that each school has certain freedoms on the
implementation the District Writing Model as to its exact variation of implementation.
Since all schools in this system are implementing the DWM, it is recommended to track
the same students over time by comparing students TCAP writing assessment scores from

the elementary through high school years.

Recommendations

Due to the statistical results of this study, the following recommendations are

suggested:

1.1t is recommended that student scores in other schools in this county be compared,

before and after the writing model was implemented.

2.1t is recommended that further studies be conducted to determine if writing scores

improved in this county on all grade levels, before and after the Writing model VRS

implemented.

: ffects of the
3. 1t is recommended that further studies be conducted to determine the e

6 + 1 Traits of Writing on ACT scores:
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tis mcommended that further studies be conducted to determine the effects of high
4.

bility students and standardized testing.
moDl

-« further recommended that longer studies be conducted to determine the effects of
5.1t 18

6 + 1 Traits on the writing scores of African American students.
the
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