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CHAPTER 1

IntroduCti0n
The parent-child relationship ig truly a unique rela-

tionship among human ties. It jig through this relationship

that children learn to relate to and socialize with family
4

peers, and society. Parents consciously and unconsciously

shape their child’s behavior both psychologically and
physically, concomitantly causing their children to behave
in certain ways. It is through different degrees of rein-
forcement, punishment, and modeling, that parents can have
an adverse or favorable effect on how children relate to
them and others (Baumrind, 1967).

Psychological studies of socialization in the family
have been concerned with how parental control shapes and
supports children’s emotional learning and at the same time
fosters the internalization of social skills (Baumrind,

1967; Baumrind, 1989; Perry & Perry, 1983). According to

Baumrind (1972), parental control refers to those parental

acts intended by the parent to shape the child’s goal-

ild’ i of
oriented activity; to modify the child’s expression

ior; ote
dependent, aggressive, and playful pehavior; and to prom

aliza-

the internalization of parental standards. Intern
i i lastin
tion, according to Macoby and Martin (1983) 1s a g

i i s and is
change which is not forced by influential source



behavior of children (Macoby g Martin, 1983). social
' . Socia

learning theory and attribution theory are among th
ese

views. Social learning theorists contend behavior which

conforms with the social norm is a process of self-regula

tion. This self-regulation comes about by salient external
incentives provided by parents in order to control and make
the child behave according to their wishes. Punishment,
social disapproval, reward, and praise are considered
important techniques of socialization. The use of reward
and punishment serves to establish the credibility of the
reinforcing agent. Therefore, external incentives, when
promoted, can cause internalization which in turn motivates

the child to comply (Baumrind, 1983; Perry & Perry, 1983).

In contrast, attribution theorists stress the negative

role of salient external incentives, viewing them as a way

of undermining the internalization of self control (Lepper,

Sagotsky, Dafoe, & Greene, 1982; Lewis, 1981). They favor

more subtle ways of inducing compliance in children, such

as modeling and reasoning, and feel internalization of an
attribute is most likely to occur when the conformity stems
from intrinsic motivation and not from the fear or expecta-
tion of external control from others. In essence, they
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contend when one perceives oneself erf
per orming a behavi i
10r 1n

the absence of external contre) one is likely to int L
ernal-

ize the behavior as ones oyp (Baumrind, 19g3. Perry &
I 14

perry, 1983).

Attribution theorists fee] compliance to parents’

wishes can be achieved with minimal pressure, unlike social

learning theorists who feel the adult agent needs to make

influential attempts at controlling the child. In social

learning theory, children may or may not conform depending
on the practicality of the situation or expectation of
punishment (Macoby & Martin, 1983).

Baumrind (1967, 1972, 1989) defines a socially compe-
tent child as a child who, for the most part, is self-
reliant and assertive, self-controlled, explorative, and
content with oneself. There is wide acceptance that firm
parental control coupled with parental warmth promotes
socialization skills, such as responsibility, self control,
independence, and high self esteem in children. Baumrind’s

(1967, 1972, 1983, 1989) work has had a major effect on

theory related to parental control. She has identified

several models of parental behavior and child training

’ e are the
which influence behavior in children. Among thes

, issive model of
authoritative, authoritarian, and the permis

Child training.

i 1lly shape
Authoritative parents attempt to rationa y

hrough discipline, firm control,

their child’s behavior t
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In ty
In, the aggressive, dependent
pehavior is modified and internalization of parental 1
al values

reasoning, and warmth,

is promoted.

The authoritarian parent values obedience as a virtue

and believes in restricting the child’s autonomy. Verbal

give and take is not allowed and the parent’s word is
right. Discipline is achieved through humiliation, punish-
ment, and negative reinforcement.

Lastly, permissive parents allow their children to
display all their impulses and actions. Permissive parents
are non-controlling, non-demanding, aloof, and relatively
warm.

In examining the effects of parental control on chil-
dren, it is necessary to first explore whether parents
believe their behavior actually has an effect on their
child’s behavior. By examining this variable one can see
if there is a relationship between what parents believe and
how they treat their offspring. It is presumed beliefs are

important because they can effect parental behavior which,

in turn, effects the child’s development.

i t
In reviewing the literature, Miller (1988) found tha

i i what
how parents treat children is determined in part by

i in gener-
Parents believe about children, poth for children o

ents vary
al and particularly their own. He found par

t parents
considerably in the beliefs they hold and most P

: eir child’s
favor an environmental explanation for th



5

. In general, he found that
under the heading of environmenta] factors parents beli
elieved

pehavior over a hereditary one

they were an important source for influencing their ch 1
ir chil-
dren, but the perceived impact parents felt varied whe
n

factors such as age and developmental skill were intro

duced.

In a study using 243 black and white mothers of in-

fants between the ages of 15 and 33 months, Stevens (1984)

found mothers who knew the most about child development
manifested higher levels of parenting skills. He found
mothers who were more aware of the potency of their behav-
ior and of the physical environment for development behaved
in ways which were more supportive of mental development.

"Himelstein, Graham, and Weiner (1991) targeted mothers
of 69 gifted, 59 regular, and 66 special education children
to see whether these mothers attributed their own child-

rearing practices, as opposed to genetic and other environ-

mental factors, in influencing the personalities and behav-

iors of their children. The results showed mothers attri-

buted greater importance to their own child-rearing

: iple
practices when they have only one child versus BULLip

i lar and
children and when the child was gifted versus reguia

ild-rearing
special education. Attributions to parental chil
child was in
Practices were significantly lower when the
i a low success
special education and performing poorly or

Here, mothers attributed the

reqular classroom child.



Do mothers treat or discipline tpeir children
differently depending on hoy they behave? Dix, Ruble, and
gzambarano (1989) found they digd.

In a study using 117
mothers of kindergarten and secong grade children it was
found mothers who attributed high competence and responsi-
bility to their children preferred more negative, forceful
reactions to their children’s misconduct than mothers who
felt their children were less competent and responsible.
It was also found that when the child’s age increased
mothers expected more and used more power-assertive disci-
pline.

Parental control can shape and direct the behavior of
children in different ways. To what extent then and in
what way is the child’s emotional character influenced by
the nature of interaction with parents, and does this
influence continue in such a way that it has an effect on
academic achievement? This paper considers the direct

i d motivation-
effects of parental influence on the social an

ial behav-
al aspects of behavior and whether the psychosocl

. {evement.
ior of a child effects academic achiev



CHAPTER 2

Literature Review

One would assume that parents who talk with their

child, read to their child, Participate in homework and
4

take an interest in their chilqd’s well-being and happiness
would have some influence on the way their child achieves

in school. The major question that arises is the degree to

which this parental influence plays upon the child’s emo-

tional development which in turn can effect academic
achievement.

It has been suggested that aspects of children’s
cognitive abilities are related to family functioning.
Wentzel, Feldman, and Weinberger (1991) focused on two
nonintellectual factors, son’s self-restraint and emotional
adjustment to help explain the relationship between parent-
ing and academic achievement. In a study of 85 sixth grade
boys, sons’ reports of parental child-rearing practices

were used to assess the quality of parenting techniques.

s : iscipli e
To assess parents’ harsh and inconsistent discipline th

: i Feldman, &
Weinberger Parenting Inventory (WPI; Weinberger, i
Emotional adjustment

Ford, 1989) was used on both parents.

: was
ademi achievement
teacher and peer ratings, and ac o

7



i o he 8
assessed using end of the year Overall grade point
olnt average

d total composi
(GPA) an POSite scores op tp
€ Comprehensive T
est

of Basic Skills, (CTB/McGraw—Hill, 1983) a standard
andardized

achievement test.

Results indicated that Gpa ywas significantly and

negatively related to mothers’ ang fathers’ harsh and

inconsistent discipline and to the global distress the
child felt. This study is significant in that it enables
one to see that parenting styles can indirectly effect
aspects of a child’s life, such as GPA, by effecting the
way a child feels about himself. It enables one to see
that parenting styles can effect emotional adjustment and
self-restraint which can at least explain part of the link
between parenting styles and academic achievement.

In a study using 291 upper elementary and junior high
school students Yee and Flanagan, (1985) also examined the
relation between family environment and academic success.

They examined the impact family environment has on a

child’s perceived self-consciousness and whether this

perceived self-consciousness is related to the child’s

i et-
attitude towards ability in math, sports, and social s

' i situa-
tings. Self-esteem, self-concept, and avoidance of

tions were also assessed.

: i i ent was a
ssing family environm

The measure used in assé |
rg Family Decl-
modified version of Epstein and McPartland

partland, 1977). This scale

sion-Making Scale (Epstein & Mc



measured three modes of family giyyq,, auth
* oritarian
icipatory, and child '
part1c1pa ; autOnomy -
' udents self-co
I

gciousness, attitudes, ang belief
S toward a i
cademic sub-

ironments and stud ! i
and ent’s self-consc1ousness was found in

all three activity domains. There was no significant

relationship between these two variables.

The idea of relating family environments and self-
consciousness is plausible. Yee and Flanagan (1985) did
find evidence that students with low self-esteem consis-
tently reported higher self-consciousness in each domain
and avoided situations where they would be noticed. With
improved operationalized measures in assessing the
student’s self-esteem, self-consciousness, and self-concept
future results may prove to be significantly correlated.

Steinberg, Elmen, and Mounts (1989) support the rea-

soning that a parenting style can play a part in the aca-

demic success of a youngster. Using 120 first born chil-

i es
dren between the age of 11 and 16, Steinberg and colleagu

; tin
(1989) concentrated not on the different types of parenting

i i een three
styles but rather on the over-time relation betw

i sychologi-
aspects of authoritative parenting: acceptance, PSY

ther these
cal autonomy, and behavior control, and whe

aspects facilitated school success:



Levels of acceptance and 10
PSychological
autonomy were

derived from data taken frop the Chj
1ld Report of
Parent

pehavior Inventory (Schwartz, Barto
N-Henry, & Pruzj
ilnsky,

1985) . Behavior control data wag derived from a stug
Student
checklist concerning 17 areas of family decision makij
aking on

issues relevant to children in the age range studied
ied.

Comparing the results of pPerceived parenting practices

with school grades, achievement test Scores, and psycholog-

ical maturity over a one year period from 1985 to 1986, it
was found that the relation between all three aspects of
authoritative parenting led to increases in school grades
and achievement test scores which were mediated through the
effect of authoritative parenting on psychosocial maturity.
This aspect is significant in that it suggests author-
itative parenting styles may enhance school success not
necessarily directly but more so indirectly through the
contribution it has towards a youngsters psychosocial
development. Putting it more concretely, students who
described their parents as treating them warmly, democrati-
cally, and firmly had a more positive feeling about then-

selves which in turn facilitated good grades.

Sears (1970) also found evidence 1inking parental

i i and their
warmth to success in schools. Using 160 children

e-oriented
Mothers, the impact of parental-warmth and lov
re investi-

i e
discipline on the self-concept of children W

’ f-concept
gated. Within this study, the effect of sel



towards school competence tg include Ll

b IQ' readi
; 1Nng achieve-
nent, and math achievement were also j e
nves

Results show that parenta] warmth and accept
| Ptance shown
toward a child at age five are Significant determj
Iminants of

a child’s high self-esteem at age twelve. This in t
5 urn, is

significantly related to academic achievement especiall
’ lally

in reading and math.

Although these results are noteworthy, they must be

looked at with caution. Sears (1970) based his study of
parental influence on children’s self-concept yet, he only
used mother-based interviews allowing for only her percep-
tion of the father'’s attitudes, discipline habits, and
warmth. Also, IQ and achievement test scores for the
reading and math were obtained three years earlier, there-
fore, not allowing for any change that might have taken

place in the competence of the child from the third to

sixth grade.

One must also observe the sample and judge whether the

160 children taken from two suburbs in Boston, in the year

1958, were a true representation of society in general.

id show

One can assume it was not. In any caseé the study di
elated

Clear interpretation of the data and clearly corr

i jievement.
high self-concept with high reading and math achiev

n
o onses rely ©
ren’s cognitive resP

Believing that child :

. .:+1eg and discl-
both the effects of instructional aptaviELes .
lationship

. : the re
Pline, Hess and McDevitt (1984) exanined



petween direct control techniquesg that maximj 12
imize Parenta]

dominance and children’s school-relevant cognit
N Nitive skills,
specifically they proposeq tWo possibiljtj
. ies: a)
sigect control techniques ip both teachi
ing and disciplina
ry

gituations will be correlateq Negatively with later sch
School-

related performance; and b) Children of mothers who us
&

high proportion of direct control techniques in both teach-
ing and disciplinary situations will perform more poorly on
tests of scholastic achievement than will children of
mothers who use both direct and indirect tactics.

Using longitudinal data from 47 white, first-born
children, discipline and teaching techniques used between
mother and child at age four were evaluated and then later
correlated with cognitive ability and school readiness at
age five to six years and scholastic aptitude at age twelve
(Hess & McDevitt, 1984).

Analysis of the results implied that children of
mothers who used direct control techniques in both disci-
plinary and teaching situations performed particular%y
poorly on school-related tasks as compared to children
whose mothers used a combination of both direct and indi-

i ers used
rect control tactics. Yet, children whose moth

_ o advantage
relatively few direct control techniques red ?

i rect and
Over the children whose mothers used both di

indirect tactics.
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jrror that of Baumrind’s (1983) typology: authoritarian,
uthoritative' and permissive parent. In that it is not
a

o contr°1 (direct control) that can have negative conse-
&

n children but rather the rigid use of it espe-

£

quences =
.11y when used with consistency over time.
cia



CHAPTER 3

Discussion ang RecommendatiOns

The research relating Parenting practices with
ith a

child’s psychosocial development and the effect it h
as on

academics is limited, Specifically for the elementary

school aged child. It is enlightening to note however, the
4

research that has been done on this age level positively

correlates parental warmth with high self-worth which in

turn promotes good grades (Sears, 1970; Steinberg et al.,
1989). Research also shows that absence of parental warmth
substituted instead by harsh and inconsistent discipline
can effect GPA (Wentzel et al., 1991), self-esteem (Yee &
Flanagan, 1985) and school related tasks such as reading
and math (Hess & McDevitt, 1984).

Surprisingly, research in the area of elementary

school aged children is devoid of many aspects which exam-

ine the diversity of today'’s population. Not Rl =

. ; ite
majority of the studies cited limit their samples to white,

middle class children (Baumrind, 1967; Hess & McDevitt,
1984; and Sears, 1970), there is nothing available on the
€lementary school aged child that examines whether )
Parenting styles differentially effect ethnic, racial, an

Socioeconomic groups.

14



pornbusch, Ritter, Leiderman Rob =
' erts

ables such as: race, ethnicity, gende
T, and family stryc-

ture were introduced. So significant in some areas th
at
one cannot predict any single parenting style would benefit

all groups of people.

No longer can one truly rely on previous research such
as Baumrind’s (1967, 1983) to base such predictions as to
what parenting styles will promote certain behavior in
children. These studies, although noteworthy, represent a
population of yesterday. Unless research allows for and
provides a sample which reflects the state of our nation
today: step-families, single parents, interracial marriag-
es, diverse ethnic groups, and all levels of socioeconomic
functioning, future research will fail to increase our
understanding of parenting styles and their consequences.

Another aspect to examine is what motivates a parent

to behave authoritatively towards a child. Is it the

s ent to
child’s maturity, or lack of it, which causes the par

: earned and
behave authoritatively, or are parenting styles 1

tion allowing for a

Passed down from generation to genera '
One would like

constructive or destructive cycle to form.
e of a correlate to

. : r
to believe that parental pehavior is moO

3 1 CtOr.
a child’s behavior than a contributind fa



By examining the PSYChOlOgical Processes " 16
Wichm

parenting practices, research can work to ¢
o) ind wayS t
o}

i hidden reas
explain the Ons why parent
S behave towa
rd their

children in the manner that they do

Summary

In summary, it is important for parents to be mad
e

aware of how their actions effect their children psychol
og-

ically. Parents, who believe, "What I do matters little, "
14

or "I'm not doing anything wrong, " although protecting

their self-esteem, will be less inclined to provide posi-
tive experiences for their child. Parents, who fail to
evaluate their behavior and the possible ramifications of
the same, don’t allow their children to grow up knowing
that it is alright to make a mistake or that behavior can

change.
Specifically, our society needs to reevaluate the

priorities being developed for our youth. The mentality of

teaching our children to strive to be the best in society

. . es
can have both negative as well as positive consequenc

especially when a child’s vulnerable self-esteem is at

stake.

. for any
Parents are the most significant role models

steering
child. Society needs to make a 360 degree turn
i ect in any
the emphasis back onto the most important asp
hen can society hope to

child's life, "the family." Only t
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petter future filled with greater harmony and under-
see @

nding of our youth.
sta
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