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AB STRACT 

TJMOTHY WA DE S HELBY. T he Effects ofan Examination Exemption Po licy on 
Absentee ism and Student Achievement (under the direction of D r. James Gary Stewart) . 

Students across the U nited States are mi ss ing school at an a larming rate. School 

di stri cts w ish to combat thi s issue by develo ping incentives to increase student attendance 

and promote achievement likewise. An examination exemption po licy w ill prov ide 

students w ith a motive to attend school. Students that attend school and have a li m ited 

number of absences w ill be able to become exempt fro m the ir fi na l examinations under 

an examinati on exemption po licy. T he effects of an examinati on exemption po li cy 

regarding student absentee ism and student achievement were studi ed to determine if such 

a po licy has a stati sti ca l di ffe rence between the vari abl es. Gender and socioeconomic 

' 
status w ill a lso be examined to detennine the ir level of invo lvement. T hi s in fonnation 

can be used by Robertson County schools to determ ine the effecti veness of the 

examination exemption po li cy. T his study m ay eventua ll y prov ide the di str ict w ith 

info rmati on to adj ust the po licy fo r max imum effectiveness . 
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INTRODUCTION 

Statement of the Problem 

Currentl y, the State of Tennessee has a compulsory attendance policy that 

mandates students 17 years of age and younger attend school to receive an education 

(TCA 49-6-3001). This mandatory attendance allows students to receive the proper 

instruction that they need in order to flourish (Chronic Absenteeism, n.d .). However, 

students who do not attend school regul arl y do not receive the appropriate instruction 

required to maximize their learning experi ence. Thi s has led to students being at-risk for 

not compl eting school in a timely manner and having lower achievement scores, 

especia ll y those w ith chronic absenteeism. Oemir and Ak.man Karabeyoglu (20 16) 

pointed out that attendance can also indi cate dangers for future education of students. 

Students w ith attendance issues are a lso not learning the proper skill s that are needed 

later in li fe . T hese skills incl ude good hab its fo r work and self-discipline. Students w ith 

underdeveloped work habits w ill have issues achieving and maintaining empl oyment 

later in li fe (Oemir & Akman Karabeyoglu, 20 16). In the 20 13-20 14 schoo l year, more 

than six milli on students across the United States mi ssed 15 or more days of school 

(Chroni c Absentee ism, n.d.). Therefore, many schoo l districts are developing incentives 

to combat the issue of absenteeism. A rural schoo l district in Middle Tennessee has 

developed an examination exemption policy. The examination exemption pol icy a ll ows 

students to become exempt fro m fi nal exam ination based on a set number of allowed 

absences. The exemption policy for this school district is based on three criteria: grades, 

number of absences and tardies, and behavior (Robe11son County School Board Policy 

4.700 I). 
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Purpose of the Study 

The purpose of this field study was to investigate the influence of an examination 

exemption policy on high schoo l student absenteeism and achievement. The independent 

variable is the examination exemption policy that has been established and implemented 

by the rural Middl e Tennessee school district used for this study. The dependent 

variables for this study are the number of absences among high school students and 

achievement levels with regards to end-of-course (EOC) testing now known as TNReady. 

The examination exemption policy was implemented starting with the 2015-2016 school 

year. For this study, students in grades 11 and 12 will be included in the sample. These 

students' absenteeism w ill be examined beginning their freshman year of high school 

until the completion of the 2016-2017 school year. Absentee numbers will be examined 

for the 20 13-2014 and 2014-2015 school years before the examination exemption pol icy 

was implemented. Absentee numbers will be reexamined for the 2015-2016 and 2016-

2017 school yea rs after the exa mination exemption policy went into effect. EOC scores 

will be exa mined fo r the same school years to measure achievement leve ls before and 

after the impl ementati on of the examinat ion exempti on policy. 

Significance of the Study 

In the realm of absenteeism, numerous factors present themselves which helps to 

explain the reasons behind a student absenteeism. Demir and Akman Karabeyoglu 

(20 16) exam ined fac tors assoc iated with absenteeism and found that most absences relate 

to the level of com mitm ent that a student an d a parent have toward the educat ional 

setting. School systems can use this info rmat ion to create a culture that can encourage 

student attendance. 
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Several groups will benefit from this study. The first group to benefit from this 

study is the school used in this study. The school can use the results to decrease student 

absenteeism, especia ll y those with chronic absenteeism, in the future. The school district 

wil l also benefit by seeing the effects that school board policy is having on a local school. 

The results can be used to obtain success in the other school s within the school district 

and how the policy might be altered to further improve student attendance. This study 

can also lead to further investigation into the topic. 

Research Questions 

I. Does the existence of an examination exemption policy lead to the decrease in 

the number of absences among hi gh school students? 

2. Does the existence of an examination exemption policy lead to an increase in 

achievement levels among high school students? 

3. Do students from low socioeconomic status attend school less w hen compared 

to peers from a higher socioeconomic status? 

4. Does gender affect the number of absences seen among hi gh schoo l students? 

Null Hypothesis 

I . There will be no stati st ica ll y significant di fferences in the number of absences for 

students prior to the implementation of an examination exemption policy and the 

number of absences for students after the implementation of an examination 

exemption policy. 

2. There will be no stat isti ca ll y significant differences between student EOC scores 

prior to the implementation ofan examinati on exemption policy and student EOC 

scores after the implementation of an examination exemption pol icy. 



3. There will be no stati stica ll y s ignificant difference between the number of 

absences among students fro m low socioeconomic backgrounds and students 

from high socioeconomic backgrounds . 

4 . There will be no stati stica lly sign ificant di fferences between the number of 

absences seen in male and fe male students. 

Limitations 

I . The first limitation to this study centers around a change to the policy after the 

schoo l board voted to implement the policy. At the incepti on of the policy, 

students were able to be exempt from both mid-tenn examinations and final 

examinat ions fo r the class. The criteria fo r the policy reset during each grading 

period . After an examinati on of the wording of the policy, the school board 

decided that the policy is onl y meant fo r the exemption from the final exam. 

4 

2. The second limi tation to this study was that the test used to measure achievement 

changed during the course of the study timeframe. During the beginning of the 

time frame for the stud y, the State of Tennessee used the EOC to assess 

achievement leve ls in certa in core subj ect areas. In the 20 15-2016 school year, 

the State of Tennessee made a change in test ing to move away from so le ly 

multiple-cho ice test items. T he ne\. test is now known as T Ready. 

3. The third limitation to the study was an unusuall y high amount of absences due to 

s ickness. Thi s hi gh number of sick students occurred during the spri ng semester 

of the 20 15-2016 schoo l yea r. During this time, the Director of Schoo ls closed 

schoo l fo r 2 days plus the weekend and an already planned schoo l closure in order 

to combat more students being exposed. 
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Assumptions 

I. One assumption in this study is that teachers keep a clear and accurate account of 

student attendance for their class. 

2. Another assumption is that the examination exemption policy is followed with 

fidelity among all facu lty members in the school. 

3. Another assumption is that students perform to the best of their abilities on EOC 

and TNReady testing. 

Definition of Terms 

I. Compulsory attendance - "The compulsory attendance law requires all children in 

Tennessee to attend school between six (6) and seventeen ( 17) year of age, both 

inclusive" (Tennessee Board of Education, 20 17). 

2. Chronic Absenteeism - Students that have missed a minimum of 15 school days 

in a year (Chronic Absenteeism, n.d.). 

3. End of Course (EOC) - The end-of-course exam i a multiple-choice test that is 

given to hi gh chool tudents in ce11ain course to a se s their achievement levels 

for the cour e (Tenne see State Depai1ment of Education , 20 16). 

4. TN Ready - "State test with questions that mirror what students are expected to 

know and be able to do in order to be on track fo r the next step in their 

educational journey that includes tests in math, Engli h language arts, soc ial 

stud ies, and science in grade 3-11 " (Tennes ee tate Department of Education, 

20 16). 

5. Truancy - "Students mi s a set number of days from schoo l without va lid 

reasoning" (Balfa nz & Byrnes, 20 I 2). 
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CHAPTER JI 

REVIEW OF THE LITERATURE 

The importance of attending school to receive an appropri ate education and reach 

set achievement levels has been examined through vari ous studies. Moreover, the 

importance of an education dates back to the creation of the United States when the 

fo unding fathers charged the indi vidual states with ensuring the education of the youth. 

The states have taken this charge and ensured that everyone is guaranteed the right to a 

free education. Compulsory attendance laws have been estab li shed to mandate that all 

children fro m the ages of 6 to l 7 attend schoo l. ln Tennessee, thi s law is kn own as 

Tennessee Code Annotated (TCA) T itle 49, Section 6, Chapter 300 1 (B levi ns, 2009) . 

Absentee ism is a problem numerous school di stricts across the coun try face . A 

more thorough inspection of what absentee ism is needed. Once thi s understanding has 

been deri ved, then researchers can provide further insight on the issue. To combat this 

issue, researchers need to understand the fac tors that cause absentee ism. Understand ing 

the motives behi nd and ramifications o f student absences are important. The data can be 

used to he lp federa l, state, and district boards of education develop programs to reduce 

the num bers of absences seen in the educational sett ing. 

Absenteeism can have a profound impact on a student outs ide of the rea lm of 

educat ion as we ll. When students are not present at schoo l, they cannot receive the 

proper education that is needed later in li fe, wheth er thi s inc ludes tudents attend ing 

co ll ege or those students that will be entering the workfo rce. Students are learning 

cri tica l li fe ski ll s du ring their educational caree r. For example, students are learni ng to 

become discip lined at thi s point in their life. Students will need thi s di sc ipline in co llege 



to 111eet deadli nes and to ensure they attend classes when no one is present to 111oni tor 

their actions. Thi s di sc ip line translates into the workfo rce as we ll. ln the workforce, 

students will have demands pl aced on the111 and will need to ensure that they are present 

during ti111 es that are required fo r the111 . 

Identification of Vad ables 

7 

During the first part of the study, student attendance before and after the 

i111 pl e111enta ti on of an exa111ination exe111ption poli cy was selected to serve as the 

dependent variable. The independent va ri able fo r thi s study related to the presence of an 

exa111 ination exe111ption poli cy. Thi independent variabl e wa chosen in respon e to a 

rural schoo l di strict in Middle Tennes ee that i111 pl e111ented such a poli cy during the 

20 14-20 15 schoo l yea r. The exa111inat ion e e111pt ion policy allowed students a et 

nu111ber of absence (excused whole-day, excu ed earl y di 111 i als, and excu ed ta rdi es) 

whil e being exe111pt fro111 their fi nal examinat ion in each cour e. A student also had to 

111eet a grade require111ent and behavior req uire111ent. Thi tudy al o used the 

independent va ri ab le of gender, behavior, and ocioeconom ic tatus. The e fac tors were 

al o included in deter111ining their role in tudent attendance. Behavior particularly was 

inc luded in the study ince the exa111ination exemption policy for the rural chool district 

also included behavior as part of the exemption policy. 

The econd and final part of this tudy continued to u e the presence of the 

exa111ination exempti on po licy, gender, and socioecono111ic tatu as the independent 

va ri able . An exa111ination of achievement level for students will er ea the dependent 

variable in thi portion of the study. chievement levels were obtained fro111 EOC scores 

in the ubject area of Engli h. The ubject area of English was chosen due to the 
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presence ofan EOC for each grade level of Engli sh and all students are required to take 

thi s examination. However, it shou ld be noted that students in grade 12 do not have a 

required EOC for any subj ect. Demir and Akman Karabeyoglu (20 16) discussed the fact 

that student achi evement is tied to the presence of a student 's attendance. Blevins (2009) 

also stated, " regular schoo l attendance precedes school achievement" (p. 12). Therefore, 

this study considered the number of days that a student mi ssed in relation to their 

achievement on state testing. 

Chronic Absenteeism 

An understanding of absenteeism must be establ ished to reduce the number of 

absences that are seen dai ly across the United States. Public education is based on the 

notion that students will attend schoo l on a consistent basis (Ba lfanz & Byrnes, 2012) . 

People across the nati on and the world are of the same mind that for our youth to receive 

an educati on, they must be in school. However, millions of students are absent from the 

classroom daily. When students are not in the educational setting, their abi lity to learn is 

hindered and their success through class participation is lowered (Demir & Akman 

Karabeyoglu, 20 16). 

Knoster (20 16) defi ned chronic absenteeism as any instance that a student has 

multiple or continued absences in excess of 15 days in one schoo l year, rega rdl ess of 

excused or unexcused. Chronic absenteeism can a lso be defi ned as a student mi ss in o 1 O 
0 

percent or more of the total number of school days in one schoo l year (Ba lfa nz & Byrnes, 

20 12). Typicall y, thi s means that students are mi s ing roughly 18 days of school in one 

year. Some districts have a hi gher number of days fo r c lass ify ing a student as chronically 

absent, 20 days , while others have a lower number of days, 15 (Balfa nz & Byrnes, 2012). 



However, thi s is a lso subj ect to the school di strict 's policies. This number is not 

dependent upon the excuse fo r an absence, but merely the total number of days that a 

student missed in each schoo l year. Demir and A.kman Karabeyoglu (20 I 6) a lso pointed 

out that the number of absences does not have to reflect an entire schoo l day. Students 

may onl y miss one class but may miss this c lass on a continual basis resulting in chronic 

absenteeism from that c lass. There are even cases where a student was class ified as 

excessively or severa lly chronica ll y absent. For this case, the student was absent from 

schoo l 20 percent or greater of the schoo l year. Thi s translated into the students miss ing 

a minimum of 40 school days in one academic year (Balfanz &Byrnes, 2012). 

The concern that presents itse lf with the severity of chronic absentee ism is the 

fact that school s and districts across the nation are not required to report this number to 

the state or federa l level (Ba lfanz & Byrnes, 20 12) . A few states across the nation do 

gather this infonn ation and make it ava il able for others to see and use. More states 

appear to be including this infonnation in the ir attendance reports . The reasoning behind 

this is because chronic absenteeism has been found to be an early indi cator of student 

dropout rates (Balfa nz & Byrnes, 20 12). The chance of a student dropping out of school 

increased sign ificantl y w ith just one year of chronic absenteeism (Knoster, 2016). 

However, this lack of reporting causes an injust ice to the field of education. Schoo l 

di stricts cannot properly address the issue of chro ni c absentee ism when the numbers are 

not understood. Another injusti ce is served to the studen ts when they are not correct ly 

identified as chronica ll y absent. Methods to reduce the number of absences cannot be 

implemented until thi s crucial step has taken place. Balfanz and Byrnes (20 12) point out 

that this lack of evidence was the reason that many different modifications in the field of 

9 



education fa il to have any effect. They continued to argue that not address ing such an 

issue harmed any improvements made in educat ion, especiall y when our world today 

re li es on the education of the youth . 

10 

The identifi cation of the types of students that are more likely to miss 10 percent 

of school or more is essenti al to reducing chronic absenteeism . Balfanz and Byrnes 

(2012) found that students from low socio-economic fami lies tend to be the students w ith 

the most cases of chronic absenteeism. They also focused on the fact that these students 

are the ones that needed to receive an education the most in order to overco me this hurdle 

and move away fro m poverty. There is evi dence from some states that one in every fi ve 

students do not attend school on a consistent basis. This number changes to one in every 

three students who do not attend consistentl y in areas with hi gh poverty (Balfanz & 

Byrnes, 20 12). Another subset of students that are more likely to miss more than 10 

percent of schools is those with di sabilities (Knoster, 20 16). Race and ethnic ity can a lso 

be used to determine which students w ill have a hi gher likelihood of chronic absenteeism . 

Nati ve Americans have a 50 percent greater chance of being chron ically absent when 

compared to the Caucas ian population (Knoster, 20 16). 

Students in spec ia l education are also affected by chron ic absenteeism. Usuall y, 

students in specia l educati on are fou nd to have a variety of physical health issues and 

mental hea lth issues that can cause them to become chroni ca ll y absent (Christani , Revetti, 

Young, & Larw in , 2015) . Knoster (20 16) points out that, "students with disabilities are 

34.0% more li ke ly to be chronically absent than their peer , whi le English Leamer (EL) 

students are 22.0% more like ly" (p . 5). 
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Teague (2002) also found that absentee ism tended to increase during high school. 

Along with this infonnation, the study revea led that during the first three years of high 

school, girls were more li kely to miss school when compared to boys. However, this 

does not mean that chronic absenteeism on ly begins once students reach the high school 

level. Knoster (2016) suggests that a student who does not attend school on a consistent 

basis from an early age will only increase the chances of becoming or staying chronically 

absent in later years of education. Balfanz and Byrnes (2012) discovered that students 

are chronica ll y absent from the beginning of their educational career. The number of 

students who are chronically absent decreases as students move to grades four and five. 

An increase in the number of students chronically absent begins again w hen a student 

enters middle school and continues to increase throughout the rest of high school w ith 

grade 12 experiencing the highest number of students who are chronically absent 

(Balfanz & Byrnes, 20 12). 

Because of the rea lity of not being able to accurately measure chronic 

absenteeism, it is not known how w idespread this issue actually is. Balfanz and Byrnes 

(20 12) were abl e to find s ix states that co llected data on chronic absenteeism. The 

researchers could take this data and genera lize to the entire nation an overa ll estimate of 

the number of students that are consistentl y absent fro m schoo l. ln the United States, 

there are estimated to be abo ut 50 million students that are a part of the public education 

system. Of these students, it is then estimated that bet\-veen 5 and 7.5 million students do 

not attend schoo l on a consistent basis (Ba lfanz & Byrnes, 2012). 

The number of students that do not attend school on a regular basis is astounding. 

To truly understand the magnitude of this number, one must understand how thi s number 
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is created . It should also be noted that reporting categories from each of the six states 

used in the study by Balfanz and Byrnes (2012) do not measure chronic absenteeism in 

the same manner. The thought of an urban schoo l district would bring to m ind that more 

students wou ld be chron icall y absent due to a higher level of poverty and a greater 

di stribution of ethni cities in com parison to a rural schoo l district. However, in the state 

of Flori da, the county w ith the greatest chronic absentee rate is Taylor County. This 

county is a rural school district and sees over 25 percent of its' students mi ss ing more 

than a month of school (Ba lfanz & Byrnes, 2012). However, it shou ld be noted that there 

is no stat istica l difference in the relationship between urban and rural areas. 

One must a lso understand that chronic absentee ism can also beg in in e lementary 

schoo l. In some school di stricts, there are up to a third of elementary schoo l students that 

do not attend schoo l on a regular basis. Thi s number continues to increase as students 

progress through hi gher levels of education. For the high school level of education, one­

half or more of the students are not attending school regularl y (Balfanz & Byrnes, 20 I 2). 

When examining the middle and high school yea rs, it was fo und that a lm ost half of 

students have mi ssed at least a month of schoo l and 18 percent of students mi ss ing two or 

more months of schoo l (Ba lfa nz & Byrnes, 20 12) . 

An examinat ion of how often students are likely to miss schoo l a lso influences 

chronic absenteeism. For some student , their absences were random with in a one-yea r 

time frame whil e others showed a more persistent leve l of absences (Ba lfanz & Byrnes, 

20 12). A closer examination of the student ' s absences reveals how many times a student 

was chron ica ll y absent during their middle schoo l and high schoo l career fo r a group of 

students fo ll owed from grade 6 through grade 12. Balfanz and Byrnes (20 12) showed 
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that close to 40 percent of these students were chronically absent in three years meaning 

that at least three months of schoo l were missed during this time span. The study also 

found that 1 O percent of the students were chronically absent for five or more years 

within the study period . Thi s resulted in a student missing a minimum of half a year of 

schoo l or more. This portion of the study he lped the researchers conclude that chronic 

absenteeism is not isolated to one school year in many cases, but affects subsequent years 

as well (Balfanz & Byrnes, 2012). 

Truancy 

The idea of truancy varies among countless indi vidual s in education. One state or 

district might quali fy students with four unexcused absences as being truant, while 

another considers a student to be truant for mi ss ing one class without a valid excuse 

(Enea & Dafi noiu, 2009). Blevins (2009) described truancy as an unexcused absence 

according to teachers, districts, and student. In thi s case, the student had no valid reason 

for missing school and did not try to provide a reason for the ir absence. Another 

defin ition of the tenn was when students mi s a set number of days fro m school without 

va lid rea oning (Balfanz & Byrnes, 2012). Balfanz and Byrnes (20 12) also gave the 

impress ion that truancy did not give a clear picture as to the overall total of absences seen 

acros the United States. Schoo l districts are aware that tudents can and have to mi ss 

choo l fo r certain rea ons. Therefore, many districts attempt to limit the number of days 

that a student is out before a student is deemed as truant, usually by allowing students to 

have a certain number of unexcused absences. Once this set limit has been reached, the 

di stri ct can then have the student filed as truant. 
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Students that have been deemed as truant w ill be recorded as such. There are 

some states that require both the student and the guardians to appear in court for the 

infraction and could be liable for a time in jai l (Enea & Dafinoiu, 2009). This is in an 

attempt to have parents and students understand the importance of an education as well as 

comply with attendance laws governing each state. However, Enea and Dafinoiu (2009) 

found that such measures are often ineffecti ve. The experience can be haunting to an 

a lready struggling family and wou ld result in the child missing more school due to being 

held in detention. 

One must consider the factors that are causing a student to become truant. The 

reasons that a student becomes truant from school can range from emotional problems all 

the way to teenage pregnancy (Enea & Dafinoiu, 2009) . The teachers, school, and 

district must keep in mind that students have a va riety of factors that happen in the ir dail y 

li ves outside of a school building. There are children that do not fee l safe at home and 

cherish any thought of being at schoo l to escape the horrors of their home-li fe. There are 

a lso students that have some of the same fea r when they enter the school building. For 

them, these fea rs are a dri ving cause for not attending schoo l. Blevi ns (2009) a lso 

reminded u that truancy does not mean that a student is missing the entire schoo l day. 

The student can be present at choo l but skips certain c lasses during the day. Truancy 

can al o carry with it the stigmatism of irresponsible behavior that ranges fro m sma ll 

crimes to extreme vio lence (Enea & Dafino iu , 2009). Blevins (2009) adds to this 

ideo logy by stat ing that truancy is often a warning of delinquent beha ior. 

In order to reduce the number of truant students, districts must develop a better 

protocol to encourage students that fit this profile to attend school. Enea and Dafinoiu 
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(2009) share several attempts that have been made to reduce the number of truancies 

across the Uni ted States. For high school students, many are seeking the privil ege to earn 

a dri ver' s license. For some states, the ability to receive this license is tied to school 

grades and attendance. One schoo l is even menti oned go ing to the exh·eme of purchas ing 

a larm clocks fo r students. Other methods that are discussed by Enea and Dafin oiu (2009) 

in their study are the use of motivati onal interviews. For the purpose of their study, 

behavior contracts were used in order to reduce the number of truanc ies. In the contract, 

students and a mentor developed a contract showing the number of days the student was 

all owed to miss during the next week. The fo llowing week, a di scuss ion would take pl ace 

and a new contract would be made. Along with the contract, a reinfo rcement was used. 

However, fo r the re in fo rcement to be effective, it must happen immediate ly and be 

conti nuous from the onset of the program (Enea & Dafi noiu, 2009) . 

Causes of Absenteeism 

Absenteei m cannot be reduced until an understandi ng of what leads students to 

be absent is confi rmed. Absenteeism is a disease that cour es throu oh the ha lls of a 
"' 

school bui lding. Students see the attendance of others and fee l encouraged that they too 

can be ab ent from choo l (Demir &Akman Karabeyoglu, 20 16). Students are absent 

from schoo l due to a multitude of reasons. The reason range fro m hea lth iss ues, to 

environmenta l fac tors of the schoo l, to persona l factors that are unrelated to schoo l. One 

must also rea lize that the rea on a student is absent is di ffe rent fo r each and every student 

in a schoo l bu ilding and across the nati on. Ba l fa nz and Byrnes (20 I 2) pl aced these 

reasons into three ca tegories in which students d id not anend school: 



1. Sometimes students cannot come to schoo l because c ircumstances or 

ob ligations compel them to be somewhere e lse during the school day. 

2. On other occasions, students will not attend school because they are actively 

avo iding interactions or events in school or on the way to or from school. 

16 

3. Finally, sometimes students just do not go to schoo l, not because there is 

something preventing or compelling them to stay away, but because they (or 

their parents or guardi ans) decide not to attend because they would prefer to 

be e lsewhere, or just do not want to make the effort required to get to school 

(p. 29). 

Refonns to reduce absenteeism can be created, however, until the root cause for each 

student is determined, the reforms have no power. Teague (2002) stressed the fact that 

attendance practices during thi s time in a young person 's life will continue to adulthood . 

One must understand that there are reasons that present themselves in which the 

student caru1ot go to schoo l. The reason that often ranks the highest in regards to the 

reason that a student cannot go to schoo l is due to illness (Ba lfa nz & Byrnes, 2012). 

Illness can have a large range and can be severe depending on chronic conditions. 

However, illness is usual ly not linked to chronic absenteeism. Balfanz and Byrnes state 

that less than six percent of students mi s more than 11 days of school because of illness. 

Chri stani , Revetti, Young, and Larwin (20 15) fou nd that student health comprises 36 

percent of attendance issues while menta l health is responsib le for 24 percent of 

attendance. Students with disabiliti es w ill often be absent numerous times in relation to 

illness or injury. 
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The home life of a student will also influence attendance at school. If a chi ld does 

not have a clear picture of where they are li ving, schoo l will become less of a priority in 

the child's life. Transition times for a family will also influence the living conditions for 

a student and family. If the family has to move due to financial issues or if a child is in 

foster care, then he or she might change schools frequently resulting in an increase in the 

number of days absent from school (Balfanz & Barnes, 2012). This is also known as a 

family factor (Demir &Akman Karabeyoglu, 2016). For families that live in poverty, the 

student may need to work to help suppo1t the fami ly. This can cause the student to see 

school as less important s ince the need to provide for the family is greater. A student 

may also have to he lp care for younger s iblings during the school day so that parents can 

work (Balfanz & Byrnes, 2012). The parent has a great control on a chi ld 's attendance at 

school. If the parent does not view school as impo1tant, then the student may not see the 

importance of education either (Demir &Akman Karabeyoglu, 2016) . Demir & Akman 

Karabeyoglu (20 I 6) allude to the fact that today students are managed less by parents 

when compared to previous generat ions. One final reason that students cannot go to 

school , re lates to the invo lvement with the court system. Students may have to miss 

school to attend court hearings or are deta ined fo r behaviors committed outs ide of schoo l 

(Balfanz & Byrnes, 20 12). 

Some students acros the nation wi ll not go to school for a multitude of reasons. 

The e reasons come from a more individual factor resulting in tudents usually not 

fee ling safe at the schoo l (Demir &Akman Karabeyoglu, 20 16). tudents are trying to 

avoid a fear in thi s instance. Students that are o~en bullied, harassed, or encounter a 

nega ti ve interact ion on the travel to and from chool decide that it is more productive to 
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be absent from schoo l than to face such consequences . (Balfanz & Byrnes, 201 2). 

There are other students that lack confi dence in themselves and have not developed social 

skill s to interact with their peers (Demir &Akm an Karabeyoglu, 2016). Adolescents are 

continuall y trying to di scover themselves as they grow and mature (Blevins, 2009). Thi s 

discovery can result in the student wanting to remove themselves from any situati on that 

puts pressure on them to interacti ve with others. For some, the lack of clean clothes or 

clothes like their peers deters them fro m attending school (Balfanz & Byrnes , 20 12) . 

Demir and Akrnan Karabeyoglu (20 16) suggested that s ibl ings a lso infl uence the 

attendance rate of other s iblLngs. When one child wi tnesses another student miss schoo l, 

then they are more li kely to mim ic that behavior. 

There are also certain times in a child ' s li fe in whi ch the fear of the unknown 

hinders wanted behavior. When a student enters a new school, there is a certain level of 

insecurity (Ba lfanz & Byrnes, 20 12). Durin g thi s ti me period, students are u ncerta in if 

they wi ll be welcome in the school , if fri ends will be made, or if they will be accepted for 

themselve . Th is fee ling o f uncertainty does not always come fro m the fact that a student 

has moved to a new area. When students enter certain grade levels, ki ndergarten, s ixth 

grade, and typically ninth grade, they are a lso mov ing to a new school (Balfanz & 

Byrnes, 201 2). The new schoo l environment might present a longer than normal 

adjustment period or an unfriendl y schoo l environment. 

There are also students who give no reason fo r not attending schoo l. For students 

uch a th is, choo l does not hold va lue to either themse lves or their parents (Balfanz & 

Byrnes, 20 12). Th is lack of caring seen by the student can also be moti vated by di fferent 

school factors. The rules that govern schoo l attendance can cause a student to fee l less 
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welcome and can resu lt in a greater absentee rate (Oemir &Akman Karabeyoglu, 20 16). 

This often comes when a schoo l does not consistently enforce the rules regarding 

attendance. The relationship with teachers and administrators wi ll a lso influence the 

attendance rate of students. Balfanz and Byrnes (2012) indicate that more than 50 

percent of students fee l that teachers are unaware of the absence or do not care when they 

are absent. Demir and Akman Karabeyoglu (2016) concluded similar findings in that 

"students of teachers who do not respect students, ignore th e variety of needs of students 

and cannot manage the class have greater absenteeism" (p. 48). The school needs to 

create an environment of caring. School environm ents that a student does not feel a 

commitment to wi ll resu lt in greater absentee rates (Demir &Akman Karabeyoglu, 2016) . 

One final reason for absenteeism relates to the academics of the school. Teague 

(2002) brings to one's attention that ineffective teaching, a poor learning environment, 

and unsuitable cu1Ti culum as reasons for absentee ism. Christani et a l. (20 15) di scussed 

the fact that academic boredom and other academic related issues account for 40 percent 

of the reasons that some high schoo l students mi ss schoo l. Students that have a greater 

relationship with a teacher will become more engaged in class and will have less 

academ ic is ues (B lev ins, 2009) . Di sc ipline wi ll a lso res ult in a student being absent 

fro m schoo l in the form of suspension. This method not onl y removes the student from 

the cla sroom but schoo l as a whole (Chri stani et al. , 20 15) . Research completed by 

Chri tani et a l. (20 15) suggested that suspension is harmful because students are less 

likely to compl ete the educat ion. Students that are behavior problems will also transfer 

these un wanted behaviors into the comm unity during the time of suspension . Th is 
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transference of behav ior can furth er absences w hen students become in trouble on the 

criminal leve l. 

Methods to Reduce Absenteeism 

Effo11s to reduce the number of days th at students are absent have taken p lace in 

many di fferent fo rms within the educati onal setting. Boards of education and researchers 

will need to examine each method to detennine the effects it holds on absenteeism . The 

most preva lent method that needs to be employed by a ll schools is to track attendance 

with fi de li ty (Knoster, 201 6). Students and parents need to be made aware that 

attendance is not to be taken lightl y. Wi th the tracking of attendance, data can then be 

used to dete1111ine trends in rates and identi fy students that a re chronica ll y absent 

(Knoster, 20 16). W ith the implementation of interventions, a ll stakeho lders need to be 

involved, student, parent, and chool, and make use of d ifferent t ier levels (Knoster 

20 16). Knoster (2016) suggests that the tiers: 

• Promote cons istent and regul ar attendance fo r a ll students at ti er one (e.g., 

exp lic itly teaching schoo l rul es, di sp laying attendance data, encouraging 

parents and students to track attendance.) 

• Identifyi ng and initiati ng indi vi dua lized intervent ions w ith students at ri sk of 

falling into patterns of chronic absenteei mat tier two (e.g., establishi ng 

routi ne where a tudent mu t check in or check out with an adult at the start 

and end of each day, a igning student/peer mentors/buddies, providing more 

routi ne attendance reports to a student ' s parents) 

• Conduct ing a comprehensive and intense inte1·vent,·on fior d tu ents engaging in 

chronic absentee i 111 at tier three (e.g. , functional behavioral assessments, 



ongoing consultations with phys icians, mental hea lth professionals, fam il y 

members, court officials if appropriate) (p. 7). 
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The ability to track such data will he lp reduce the number of students that are seen absent 

on a dai ly bas is (Knoster, 2016). 

Balfanz and Byrnes (2012) indicated that a Baltimore school has experienced a 

drop in the number of chronic absenteeisms. The school district decided that it would be 

best to sp li t large midd le schoo l grades and incorporated K-8 and 6- 12 schools. The 

school system also began to use a tracking system to monitor those students that miss in 

excess of l O percent of school. One final approach that was taken by Baltimore school 

was to begin partnerships w ith organizations throughout the city and w ith local 

government agencies to promote school attendance (Balfanz & Byrnes, 2012). The 

incenti ves listed above work for this school district, but does that mean that all school 

districts will see the same results. One issue that i also seen w ith attendance is the lack 

of communication that is held with parents when students are absent (Knoster, 2016). 

This lack of communication demonstrates an even greater need fo r enhanced attendance 

tracking. 

Students and parents should be the ones that are he ld responsible fo r student 

attendance. This mentality brings relief to the teacher and school, but this often mean 

that schoo ls and choo l di trict will not take the time to examine the culture of the 

schoo l to see how this might cau e ab enteeism (Rail back, 2004). Howe er, many 

schoo l di tricts are beginning to take different approaches to create cultures that promote 

attendance (Railsback, 2004). The approaches can take on many different forms 

depending on the need that a school district identifies . Different incentives will be 



examined but one must keep in mind that no single approach is the deciding factor to 

reduce absenteeism. 
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Balfanz and Byrnes (2012) suggested different types of programs a schoo l district 

can em ploy to reduce ab enteei m. The first program that i di scussed in known as 

Diplomas Now. The Diploma ow program works with non-profits to create po itive 

cultures in school s. The program al o uses a system to identify students that are 

beginning to stray from the path needed to finish schoo l (Balfanz & Byrnes, 2012). Thi 

i a program that has paired with an elementary schoo l in Bo ton to reduce ab ent 

tudent . Through thi program, an incenti ve is held for tudent that are present for at 

lea t 95 percent ofa 45-day grading period (Balfanz & Byrne, 2012). If a student meet 

thi requirement, then he or he is allowed to attend the "attenDANCE". 

The city of New York i home to more than 1.1 million tudents. During Michael 

Bloomberg's term a mayor, he had students recei e wake-up call from different 

c lebriti e encouraging them to get up and go to chool. Throughout the city, ign were 

po ted in high traffic area that a ked parent if the kne, th location of their child at 

the beginning of the choo l day (Ba l fa nz & Byrne , 2012). Bloomberg al o created a 

"ta k force" in whi ch th ey meet and mentor the young tudent . This program ha cau ed 

a red uction in the number or tuden t that are chronically ab ent in the pilot chool 

(Ba llanz & Byrne 20 12). 

uendance Work ha the goal of working with hool to reduce the number of 

tudents that are con i tcntl y ab ent from chool (Balfanz & Byrnes, 2012). Many tate 

and loca l school di stricts ha e data on student attendance, but it i not u ed. ttendance 

Work wi hes to take thi info1111ation and analyze the data to make informative deci ion 
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regarding trends in ab entee i 111 . The state and loca l school di strict can take the 

in fo rmation prov ided to set annual goa ls to reduce the number of students absent. The 

in fo rmation in the state of Oregon wa made publi c so that everyone in the state was 

aware of the issue at hand (Balfanz & Byrnes, 20 12). When the in fo rmation is ava il able 

to the loca l, state, and federa l levels, current policies must be examined to help 

understand and reduce the number of absences seen aero the nati on. 

Another method to reduce the number of ab ence is known as wrap-around 

er ice . The goa l of thi type of ervice i to provide upport to tudents at the schoo l 

that wou ld normall y req uire the tudent to be absent (Kno ter, 2016). In Tenne ee, the 

city of Memphi ha begun the effort to include health care in the chool by en uri ng 

that all choo l ha e a nur e pre ent in each school aero the di trict. K.no ter (20 16) 

stated," choo l data sugge t inadequate taffing of medica l profe ional lead to 18% of 

Ludent mi ing at lea L 18 day of cla due to health-related concern " (p. I 0). One la t 

trat gy that i introduced by Kno ter (2016) i that of game-ba ed learning. Through 

thi method, the teacher incorporate a le el of ga mepla to the curriculum. Thi al lo, 

for tudent to b ome better engaged and promot attendance and cl a participation 

(Kno Ler, 201 6). 

The tran iti on rrom one choo l to a ne\\' chool i a fr ightening proce . There i 

an increa e in th number or tudent that are ab ent a they move into hi gh choo l 

(Balfa nz ' B me , 20 12). In order to reduce the number or tudent that are ab ent 

be au e or mo ing choo l and t make the tran it ion pro e ea ier, fre hman academi e 

can be u ed. The fre hman academ i de igned fo r the ole purpo e of helping tudent 

mo e from middle and high chool (Rail back. 200➔ ) . long \\'ith ea ing the trans ition 
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fro m one schoo l to the next calmer, students must a lso fee l that the faculty and staff of 

the schoo l care about them. In order fo r the fac ul ty and staff to show that caring 

re lati onship, respect and fa irness must be shown to a ll students (Rail sback, 2004). Thi s 

will a llow the student to become part of the overa ll culture of the schoo l. To ensure that 

a caring re lati onship is mainta ined and establi shed , a mentoring program can be 

establi shed. Mentoring programs have been shown to create better attitudes toward the 

thought of schoo l which would in tum increase attendance (Ra il sback, 2004) . 

Effect Compulsory Attendance Policies 

In the rea lm of pub li c education, students are req uired to attend schoo l to ga in an 

education. One must consider the imp lications of a compul sory attendance po li cy and th e 

effects that it ul timate ly has on education. Since elementary and econdary education 

requ ire attendance, research on thi s subj ect tends to foc us on the co llegiate leve l. The 

j ustificat ion of an attendance po licy i to promote attendance in schoo l so that learni ng 

take place (Gardner, 20 12) . A~er a ll, tudents that are present in c lass have a better 

chance of increa ed perfo rmance in compari son to peer that mi ss c lass repeatedl y 

(Snyder, Lee-Partridge, Janno zko, Petko a, & D'Onofrio, 2014). Thi s idea i upheld by 

the fact the educati on students' learning was lacking and perfo rmance suffered 

(Longhur t, 1999). 

There are criti cs to the ex istence o f such a po li cy. Snyder, Lee-Partridge, 

Jarmo zko, Petkova, and D'Ono fr io (20 14) di cu sed the fee lings hared by an indi vidua l 

v ho belie es that there i not enough ev idence to link attendance and perfonnance. In 

fac t, it is fe lt that an attendance po licy would have the oppo ite e ffect and cau ea student 

to leave choo l. Moore (2005) fo und that student that have the importance of attendance 
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stressed are more like ly to attend the class rather than the implementation of an 

attendance policy. The attendance po li cy, in this case, resu lted in a penalty for a student 

with unwa,n nted absences from the class. Moore (2005) fo und that thi s poli cy did not 

reduce the number of absences. 

The researcher must also consider the type of students w ith regards to the effect of 

an attendance policy. Some students are better prepared for academic cha llenges w hil e 

another student w ill have a more trying time w ith the same concept. The question 

becomes, do students w ith greater academic levels have a greater chance of attending 

school in comparison to a peer that strugg les academica ll y (Snyder et al., 2014)? Recall 

that students do not like to attend school when there is a perceived threat of being 

different or made fun of. Students that struggle academically may feel that others will 

perceive them as different or wi ll be harassed. Genera ll y, students with a greater grade 

point average (G PA) w ill want to attend schoo l to maintain thi s level of academic 

exce ll ence and fear that missing schoo l will cause them to have a decrease in GPA from a 

lack of understanding material (Snyder et al., 2014). nyder et al. (20 14) did find a 

stati tical relationship between a compulsory attendance policy and higher ach ieving 

students. Students with hi gher academic performance did have better class performance 

when mandated attendance was set in comparison to average and low academic 

performers. 

The study performed by chil lerstrom and Lutz (20 I 3) ought to examine the 

effect ofan attendance policy on medical students during a portion of their clerk hip. 

The goa l of thi s study wa to exami ne the relationship between tudent attendance and 

performance on the clini cal test. At the onset of the study, students that were found to be 
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absent 30 percent during the time of the med ica l rotation (Schillerstrom & Lutz, 2013). 

An attendance po li cy was developed during this study in which medi cal students were 

g iven the chance to acqu ire three excused absences and have no questions asked as to 

why the student would not be present. Students were made aware of th is policy at the 

onset of the program and were told thi s is not meant as merely a day off. Students that 

did not exceed the policy were a ll owed to take their exit exam upon the conclusion of the 

program. Those that exceeded three absences were required to make up days before 

being a ll owed to take the exam (Schi llerstrom & Lutz, 2013). The results of this study 

show that students with a lower number of absences did score higher on the exit exam 

when compared to their peers with a higher number of absences (Schillerstrom & Lutz, 

2013). This tudy leads one to believe that an attendance po licy does influence the 

overall outcome of a students' education. 

Self(2012) conducted a study on a macroeconomics class w ith regards to an 

attendance policy. The goa l ofthi study wa to detem1 ine if an attendance policy had 

any effect on absentee ism and if so, to hare the idea that a ll colleges impl ement such a 

policy. Through this tudy, three group of student ,. ere examined. One group did not 

have an attendance po licy whil e two others groups were presented w ith an attendance 

policy at the onset of the c la . However, there was a difference in the attendance 

policie for the experimenta l groups. Se! f (2012) used a positive attendance policy with 

one group in which tudent could receive a total of 10 extra points for not being absent. 

This number of extra points decreased with absence . elf (2012) u ed a negative 

attendance pol icy for the second group in which student lo t points, five points fo r 



mi ssing a set number of days depending on the semester. Students incurred additional 

point deductions fo r every two or three absences. 
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Through this stud y, it was fo und that seniors are more likely to miss a c lass than 

fres hmen. A lso, if the c lass was in the early morning, ma les were more likely to be 

absent (Self, 201 2). Self (201 2) did support the cl a im that students with greater academic 

excellence were less likely to mi ss c lass. Students that were under an attendance policy 

do attend class on a more cons istent bas is w hen compared to a c lass that is to ld they are 

expected to be present, but not requi red. Self (20 12) fo und that a c lass w ith a negati ve 

attendance poli cy is like ly to have a sma ller number of student that are absent. Students 

did not want to continue to receive grade deductions for absences. Students under the 

positive attendance policy did not conti nue to recei ea reward after m issi ng a set number 

of days. Their reward wa condi tional and had li tt le to lose by mi ss ing more e ta s (Self, 

20 12). Self (2012) concluded the study by shO\ ing that attendance po li cies with clear 

boundaries are effecti e in reduci ng the nu mber of ab ence een by tudent . 

Examination Exemption 

During a student ' high chool career, they, ill face many different examinations. 

There is an effort to red uce the num ber of day that a student i absent by allowi ng 

student to become exempt from the final examination in any gi en clas . Thi is an 

ex ten ion of an attendance po licy and ultimately re, arded tudent for ha ing good 

attendance (Gardner, 2012). The idea i not ne, a een by the study conducted by 

White ( 1931 ). During this time frame, many believed that teacher , ould lower the 

tandards at which they taught in order to exempt more students from exams (White, 

193 1 ). The fi nd ing from thi tudy bowed that an examination exemption policy does 



little to change the scores that students would have received in the class had there not 

been an exemption po l icy (White, l 93 1 ). 
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To promote good attendance, students often need to be encouraged to attend 

school (Teague, 2002). The schoo l district itse lf will need to set the parameters of an 

exam inat ion exemption po licy. Teague (2002) reported the po licy for a schoo l di sh·ict in 

Kansas : 

Students who meet the fo ll owing requirements were exempt from semester tests: 

(a) students with an "A" average and three or fewer days of excused absences for 

the semester, (b) students w ith a "B" average and two or fewer days of excused 

absences for the semester, (c) students with a "C" average and one or fewer days 

of excused ab ences for the semester, and ( d) students with perfect attendance for 

the semester (p. 45). 

An exam ination exemption policy can increa e the rate at whi ch tudents are pre ent at 

chool. As seen above, an examination exemption policy is ti ed to grades, wh ich usually 

are higher when tudent are pre ent in chool. 

Howe er, there are some in the field of educa ti on that do not believe in using 

reward to moti ate tud nt and feel that intrin ic motivation suffers as a re ult (Teague, 

2002). Gardner (20 12) brought to light that examinations u ually take up to four days in 

order to comp lete. With the exa minat ion exe mption policy, attendance is encouraged by 

allowi ng tudent to mi the e four day without r ason. He went on to state that fo ur 

days of in truction are lost a a re ult . HO\ ever, it hould be kept in mind that during 

tho e fo ur day , tudent are te ting and instruction has stopped a the cour e ha come to 

an end. nother is ue that is held with exemption policies re ol e around the type of 
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student that benefi ts the most from this policy. Students that become exempt from the ir 

exams are already better students (Gardner, 20 12) . Students that are academically better 

usuall y continue their education on the co llegiate leve l. Students in college are required 

to take all final exams. High school is a preparation for college and one reason that 

students should be required to take exams (Gardner, 20 12). 

One must also consider if the exemption policy has any effect on school 

attendance. Students that are exempt are genera ll y academicall y stronger than their peers 

and rarely miss schoo l as a result (Gardner, 2012). This type of student will also try to 

ensure that they meet the requirement of such a policy. Gardner (2012) stated : 

I saw the good students come to school when they were so s ick they needed to be 

home in bed rather than at school spreading whatever virus they had to others who 

became sick and J think J can safely say a s ick chi ld wi ll not perfonn well in 

school (p. 2 16). 

Students that struggle with attendance also struggle academica ll y. This type of student 

will miss the same amount of days regardless of the reward of not taking exams and 

mi ss ing the end of a semester (Gardner, 20 I 2). 

ln some instances, students tak ing the exam are needed and encouraged . One 

such ca e would be the exa minat ion fo r advanced placement (AP) courses . An AP 

cour e can result in a student ga ining co ll ege c redit, ifhe or she takes and passes the A P 

exam, fro m c lasse that are taken in high schoo l courses (Jeong, 2009). This is not the 

onl y reason that students are needed to take this exam. To gauge the level at wh ich 

student master the content of the class, the onl y precise method is for them to take the 

exam. Jeong (2009) also a lluded to the fact that the exam a lso offers weight for the 
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course and fo r the teacher. Of the students enroll ed in AP classes, onl y half take the 

exam (Jeong, 2009). To encourage students to take thi s exam, incentives are used, much 

li ke being exempt fro m fi nal exams. 

The AP exam is not free and does req uire students to register and pay fo r the 

exam. There are progra ms that are present to help offset thi s cost. The government has 

already helped pay nine million do ll ars fo r students of low socio-economi c backgrounds 

(Jeong, 2009). The loca l schoo l district can also use part of the fu ndi ng that is received 

to help offset the cost for students in their d istrict. Students may also earn scholarships 

based on the resul ts of the AP exams. This wou ld a ll ow the students to not onl y receive 

co llege credit, but a lso help reduce the cost of college. There are incenti ves availab le for 

teachers and schoo l di stricts as well. The teacher and di strict could earn monetary 

incentives (Jeong, 2009). Thi would not onl y he lp the d i trict gather addi tiona l fu nds to 

help support lov -income students, but al o a rea on to pu h the teacher to ensure that 

content is deli vered thoroughly and effecti ve ly. 

On the co llegiate level, tudent do not ha e the option to become exempt from 

fina l exa mination in cla e . Howe er, due to the length of some college programs, the 

option to take an exemption exam i present in order to reduce the number of classes 

required fo r graduation (Wieneke, 2002). The Uni ersity of We t Georgia (U WG) 

decided to empl oy thi method in ide of the Co llege of Educati on. Student were 

required to take a cour e in in tructional technology. With in the fie ld of educati on, the 

use of technology in the c la room i in high demand (Wi eneke, 2002). With the 

increa ed u e o f techno logy the uni ver ity fe lt that many of the student were a lready 

ver ed vvith the learning outcomes of thi cla . Students were g iven the option to tak e 
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the course or take the exemption exam and not have to take the course. Wieneke (2002) 

found that most students preferred to take the course over the exemption exam. Of the 

students that elected to take the exam, roughly half of those students pass the exam to 

recei ve credit for the class. Wieneke (2002) alluded to the fact that many do not take the 

exemption exam because they do not feel comfortable with some of the software that 

would be covered in the class and tested on the exam. 

Student Achievement 

A general fact is that in order for students to learn , they must be present in school. 

The more times a student is absent from school , academic achievement decreases and the 

ri sk of drop-out increases (Christani et al. , 20 LS ). Blevins (2009) further demonstrated 

the effects of absenteeism by stat ing, "absenteeis m negatively impacts a student 's 

perfom1ance on fonnal and info rmal assessments, grade point averages, and etas grades" 

(p. 40). Students with chronic absentee ism face these issues, but can also face the ri sk of 

unem ployment in the future (Gottfried, 2009). After a ll , tudents are developing habits 

that will carry with them through the entirety of their li ves. 

The eva luation of choo l absenteeism, e pecially with regards to student 

achievement must begin ear ly in the educational proce s. If a school or district does not 

begin to monitor the e i ue until the student is in econdary education , this will often 

prove to be too late. The monitoring proces is often easier at the elementary level since 

students remain in the ame clas room during the entire day. Also, when the monitorino 
b 

proce s begins in elementary education, schoo l disb·icts can develop policies to address 

such is ue before ab enteei m becomes too large of an issue, especia ll y before students 

enter secondary education (Gottfried, 2009). 



Gottfried (2009) wished to examine the effects of absenteeism on students' 

achievement, but with regards to whether the absence was excused of unexcused. 

Gottfried (2009) used a schoo l di strict in Philadelphia to explain the difference in 

excused and unexcused absences by stating: 
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As a rule, the di strict defines an excused absence as a student 's having a note 

signed by a doctor or parent for a short-term il lness, such as a cold or the flu , 

which lasts for no more than 3 days. A long-term medical illness, such as 

chickenpox or hospitalization, requires a doctor 's signature. In addition, a short­

term emergency for immediate families, such as death , is an excused absence, but 

it cannot last for more than 2 days. In the case of a family death, a death 

certificate is required upon return. An unexcu ed absence occurs for a lock of a 

note upon returning to school. (p. 398) 

However, Gottfried (2009) did state that even if a note is pre ented upon return, the 

absence can sti ll be con idered unexcu ed if the rea on does not relate to the child it e lf. 

Behavior i sue that re ult in the tudent mi ing chool will a lso be con idered 

unexcu ed . 

Gottfried (2009) examined the achie ement le el of student w ith excused 

absence compared to unexcused absences. The study found that students with a large 

number of absence that wer excused perfo1111ed higher than students with a large 

number ofunexcu ed ab ence . It hould till be under tood that a large number of 

ab ences affect tudent achievement regard I es if the ab ence is deemed excused or 

unexcused (Gottfri ed, 2009). In general, students that tend to have excused absences are 
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better motivated in schoo l and have a reason to be absent. Students with a large numbe r 

of unexcused absences are not engaged in schoo l and may lack the social ski I ls needed. 

The primary deli very method of content in co llege comes through the use lecture 

and classroom discussions (Marburger, 2001 ). The more students are in attendance, 

meaning more lectures heard, the better the grade for the c lass w ill be (Chen & Lin, 

2008). A long w ith understanding that lectures are the primary source of learning in 

college, and used in high school , there are also two kinds of students. The first type of 

student is one that will attend class on a regular bas is and the other type of student does 

not acti ve ly think about attending class . One must also remember that the two types of 

students are not equal. However, the two students are often made equal fo r research 

purposes. The first type of student is believed to receive benefi ts from attending class 

and creating better learning (Chen & Lin, 2008). 

In order to full y detem1ine the level of relationship between achievement and 

student attendance, one must examine the different student types that w ill ultimate ly 

define the class. The question becomes, do students that are better at perfo rming on tests 

receive the same amount of benefi t when compared to students that have a harder time 

performing on a test? U ltimately, students that are low perfo rmers, and even average 

perfo rmers, will be the most affected by being absent fro m class (Westenn an, Perez­

Batres, Coffey, & Pouder, 2011 ). Students that are high perfo rm ers more than likely 

already have an interest in the course and will continue to work even when absent fro m 

the class . Thi s cannot be said of the low to average perfo m1ers. 

The relationship between attendance and perfo rmance has had much examination 

on the co llegiate leve l. Researchers have examined the effects that class attendance has 
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held on the perfom1ance of exams for the class in question . Marburger (200 l ) looked at 

the relationship between exam perfonnance and performance on exams in a 

macroeconomics class. In order to properly detennine the results of missing a c lass and 

test performance, Marburger (200 I ) tracked both student attendance as well as made note 

of when the material for each test question was presented in class. This allowed for a 

more comprehensive study on the effects of attendance and perfom1ance. This a lso 

allowed Marburger (2001) to test his hypothesis that an incorrect answer on a test was 

tied to absences during the class that is associated with the question. Marburger (200 l) 

concluded that the average score on an exam was impacted by the number of absences 

that a student had. Students were also asked to take a survey related to absenteeism and 

more specifically how many days is acceptable to mi ss a class. Students concluded that 

no more than s ix days should be missed (Marburger, 200 l). However, this figure did 

come from students that had low levels of absences in a class. 

We tennan, Perez-Batres, Coffey, and Pouder (20 I l) sought to fwiher the study 

of exam performance in relation to attendance by once again examini ng the factors but 

examined how levels of student skewed the results. Through this study, Westem1an et 

a l. (20 I I ) looked at student absences and te t perfonnance. Student were also placed in 

different ranks of where they were likely to fall in the class. Students that were ranked 

among the lowest of the quartiles witne sed a 34 percent decrease with each absence of 

achieving this rank. tudents that qualified a average, witnessed a 22 percent decrease 

in reaching the 50th percentile rank with each absence. Student among the top rank only 

saw a 15 percent decrease in their ranking, ith each absence (Westerman et al., 2011). 



The results from thi s study show that students with low to average achi evement levels 

benefi t the most from being in class (Westerman et a l. , 20 11 ). 

Students that are perceived to perfo rm better in class, and thus have a greater 

overall GPA, have a lower number of absence (We tem,an et al. , 20 11 ). This type of 

student already po sesse the needed di scipline to direct their tudi e . Thi s i in 

compari son to average and low perfo 1111ing student that benefit from being pre ent in 
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choo l where they will learn the 1110 t. Thi type of tudent i le moti ated to take 

contro l of their learn ing. We tem,an et al. (20 I I) ummarized the ir tudy in a tatement 

indicating "poor attendance i directl y related to reduced academic performa nce in lower 

quartile tudent '(p. 6 1 ). 

Teacher Ab enteei m on chie ement 

The tudent i n t the only per n that i held r pon ibl fo r th achi ement 

le el in ide the cla ro m oft day. Th t acher i pre nt in th cla room to in truct 

tudent on oncept that they ar ' P t d to I am. Thr ugh thi in Lruction , tudent 

ar I arni ng materi al to h Ip them me I achie ment level that ha e be n pre ribed by 

the di trict and tale. hen a tud nt i n t pre ent, h or he i not able to learn the 

mat rial that i required in rd r I meet achievem nt le el a de cribed in the pre iou 

e ti n. 11 we er, ne mu l con ider the le el of in tru li on tudent recei e fro m the 

teach r. Th am unt or in !ructi on that i g iven can change depend ing on the anendance 

of the tea her a we ll. Kno ter (-0 16) lated that 2 per ent of tea hers ha, e mi ed 

more than IO ch Ida in a ch ol ea r. For ome late , thi numb r in rea e to ~o 

percent and 75 per ent . 
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The absence of the teacher can cause students to fee l that attendance is not 

important whil e a lso lowers the achievement levels of students (Knoster, 20 16). Man y 

schoo ls have a burden placed on them by many different factors that wi II lead to lower 

student achievement. choo l di triers face a high number of teacher turnover and burnout 

that wi ll lead to the ab ence of the teacher (Kno ter, 2016). To combat the is ue of 

teacher ab ence , a choo l di trict wi ll need to de e lop incenti es to encourage teachers 

to be pre ent in the c la sroom. 

Teacher are ab ent for a variety of rea on during the chool yea r. One of the 

rea on that a teacher i ab ent i due to illne . Howe er there are other cau e of 

teacher ab ence that are much more pre a lent in education . Kno ter (2016) de cribed 

th amount of pay to be ne of th rea on that teacher be om ab enl or I a e the field 

of education a ltogether. Th climat of the building and the r ponsibilitie that are 

placed on the teacher can a l o lead t ab enc One rea on for t acher ab ence and one 

that i c ntr liable b the h I di trict, r lat to training and meeting that take place 

during the cho Ida (Kn t r, 20 16). 

The h I and the di tri l mu t fight both tud nt and teacher ab ence . To he lp 

r duce the number orab ence een in tea h r, a bett r ch I climate, ill need to be 

created. Thi new limate, ould mak efli rt t reduce the amount of tre that a 

teacher i under while al addre ing other con em that have been voiced (Kno ter, 

2016). Banerjee and Duflo (2006) ugge ted the po ibilit of hiring more teacher, but 

n a h rter ontract. l relie,e pre ure placed on teacher due to laroe cla 
::, IZe . 

hool di lrict in Texa decided to match the amount of funding that wa placed in a 

teach r · 40 I when the had perfect attendance ( Kno ter. 2016 ). 
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Another idea that has been cited by Knoster (2016) was the use of rewards and 

celebrations. The use of incentives can cause teachers to reduce their number of 

absences, but the district must ensure that such a program is truly effective. Monitoring 

of the teachers ' presence and using this as a basis for rewards seems to be the most 

effective (Bane,jee & Dutlo, 2006). Bane,jee and Dutlo (2006) warned that someone 

that works with or is close to the educators might not be the best person to keep track of 

the attendance of the teacher and distribution of incentives . Someone from an external 

location is the best for monitoring attendance to ensure that accurate records are kept so 

that an incentive program is beneficial. 

The school district will also need to reexamine the policies that are in place that 

governs teacher attendance (Knoster, 2016). A clear expectation given on absences and 

data must be kept with va lidity. The teacher should also be required to report any 

absence direct ly to their supervisor for approval. The school district will also need to 

place restrictions as to when personal days are allowed to be used during the school year 

(Knoster, 2106) . Changing the length of the school week can also be another incenti ve to 

increase attendance for both teachers and students. School di stricts on the western side of 

the United States reduced the school week to fo ur days. Teacher and student attendance 

increased due to this change. The extra day fro m school all owed many to schedule 

appo intments during the week that normally wou ld result in an absence by either the 

teacher or the student (Knoster, 20 16) . 

Gaps in the Literatui·e 

The cu1Tent study seeks to determine if the ex istence of an examination exemption 

policy leads to the decrea e in the number of absences witnessed among high schoo l 
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students. The study also seeks to detem1ine if the ex istence of such a policy leads to the 

increase in achievement levels for the same group of hi gh school students . The roles of 

gender and socio-economic status will also be used to determine students that are most 

likely affected by the exemption policy. This will be done by reviewing the number of 

absences before and after the examination exemption policy was derived to determine 

any significantly statistical difference. In the same manner, achievement levels across 

EOC testing in English will be used to determine any significantly statistical difference. 

Therefore, this study goes beyond the research that has been previously conducted. 

Previous research has studied the effects that attendance had on ach ievement level 

of students. Student achievement and attendance show a negative correlation in that 

students achieve less when they are not present in school. Research has also been 

conducted to determine what type of student will be most affected by attending class. For 

much of the research , this focused on hi gh-level students and low-level students. Much 

of the studies done on student achievement tend to center around university students and 

why they should attend class. More research is necessary fo r elementary and secondary 

education to fully assess the implications that attendance has on achievement. Teacher 

attendance must also be taken into consideration in the final analys is on achievement. 

Little studies have been conducted to fully exp lore the impact that teacher themselves 

have on achievement levels fo r students. 

In regards to attendance, much research has taken place to identify factors that 

result in students being absent from school and methods to deter students from continuing 

trends in absenteeism. Others stud ies give great detail in regards to the thoughts of 

chronic absenteeism and truancy. Both are issues that plague the field of education. 
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However, this research needs to be expanded to each state in order to determine key 

factors that are shared in order fo r federal support to be granted. Currently, many of the 

states across the nation are not requi red and do not track chronic absenteeism. In order to 

reduce the number of students that do not attend school on a consistent bas is, this data 

will need to be tracked and researched. Many researchers have delved into the area of 

improving absentee ism. A pl ethora of incenti ves has been researched in order to 

decrease the number of students not present in schools. Long-tern, effects of such 

incentives will need to be examined in order to detennine the effecti veness and 

susta inability of the given incenti ves. 

Two specific incenti ves used revolve around compul sory attendance poli cies and 

examinati on exempti on poli cies. Research has been conducted to detem1ine the overall 

effects of an attendance poli cy. While research does show that compulsory attendance 

poli cies have a positive effect on attendance, much of the li terature aga in centers on the 

collegiate level. One can only assume that li terature is not readil y ava il abl e fo r 

elementary and secondary educat ion because attendance laws made attendance 

mandatory in the Uni ted States. There is li tt le research that centers around the use of 

examination exemption po li cies . The research present does not provide suffic ient 

ev idence to j ust ify the use or non use of such a program. The research for this area also 

does not begin to describe the effects the po li cy has on attendance as a whole. A bridge 

between po licy, attendance, and achievement needs to be established. A more 

comprehensive study of all topics is needed to he lp a schoo l district decide the best 

course of acti on needed to increase achievement whi le simultaneously decreas ing 

absenteeism. 
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CHAPTER lit 

METHODOLOGY 
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This study consisted of multiple parts. However, the study used that same sample 

of students during all sections. The sample included 79 senior students and 69 junior 

students from the 201 6-201 7 academic year. Students were tracked from the beginning 

of their freshman yea r of high school th rough the completion of the 201 6-20 17 school 

year. The senior class used in thi s study consisted of 38% fe males and 62% males. The 

junior class used in thi s study consisted of 48% fe males and 52% males. Students were 

of average age fo r each grade leve l specified. The participants for the study were located 

in Robertson County in a school that served both middle and high school grades. The 

parti cipants were selected on the bas is of being students in the Robertson County High 

School prior to the implementation of an examination exemption policy and after 

implementation of the po li cy. Students were exc luded from the sample if they did not 

attend the schoo l used in the study during all years inc luded in the stud y. 

Histori ca l data were used fo r thi s study. Data regarding student attendance and 

gender fro m participants' fres hman yea r through the completi on of the 20 16-20 17 school 

year were co ll ected fro m the attendance clerk of the Robertson County High Schoo l. 

Socioeconomic status was obta ined fro m the administration of the Robe1tson County 

High Schoo l. Data regarding achievement levels on the Engli sh end of course (EOC) 

examination fo r the parti cipants' fres hman, sophomore, and j unior years were obta ined 

from the reg istrar of the schoo l. There is not an EOC examinat ion fo r the subj ect of 

Engli sh during the students' seni or yea r. Eng li sh is a required course during senior year; 
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however, some students e lected to take a college leve l course in order to obta in both high 

school and college cred it. S ince hi storical data were used for this study, students were 

not approached directly for participation in thi s field study. 

Materials 

For the purpose of this study, an exam ination exemption policy will serve as the 

independent variable. More specificall y, the researcher wi ll exam ine data before the 

implementation of an exam ination exemption policy and wi ll once aga in examine the 

data after the examination exemption policy was implemented. During this part of the 

study, absenteeism for each student will serve as the dependent variable. A comparison 

will take place in the number of absences before and after the implementation of the 

exami nation exemption policy to detem1ine if a statistica l difference was present. ln 

order to account for other factors that can skew the data, gender wi ll also serve as an 

independent variable. Ln order to determine the effects socioeconomic status had on 

absenteeism, data from thi s area will serve as an independent factor. Ethnicity and race 

were not included in thi s field study due to a small variation in the factors for the one 

Robertson County High School. 

The fi eld study also examined ach ievement levels for students on the Engli sh 

EOC examination . For the purpose of thi s study, sca le score were used from grades nine 

through eleven. The independent vari ab les I isted above remained the same for this 

port ion of the stud y. Achievement levels served as the dependent variable fo r this 

po11ion of the study. Achievement levels were gathered for school years before an 

examination exemption poli cy ex isted and aga in gathered for school years after the policy 



was implemented. A comparison of the data will then take place to determine ifa 

stati stical difference ex isted. 

Procedures 
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Data for thi s study were gathered at the end of the spring 2017 and the middle of 

the fall 2017 semesters. For the first part of the study, data relating to attendance and 

gender were collected from the attendance clerk for the one Robertson County High 

School. Data regard ing socioeconomics were obtained from adm inistration of the 

Robertson County High School. Students are either labeled as economically 

di sadvantaged or not economically disadvantaged . Data was only requested for students 

that participated in the study. The data obtained included student attendance, gender, and 

soc ioeconomic status at the end of the 20I6-2017 school year. 

The data gathered were used to calculate the number of absences for each student 

in the junior and senior class beginning with each class's freshman year through the 

completion of the 2016-2017 school year. Students were given an identification marker 

so that names were eliminated. The infonnation was then organized to show the number 

of absences for each student during each academic year. In order to reduce the likelihood 

of outside factors adverse ly affecting the results, gender and socioeconomic status will 

also be examined with regards to number of absences . This data was loaded into SPSS 

for statistical analys is. 

During the second part of the study, the exam ination exemption policy still served 

as the independent variab le. Absenteeism wi ll a lso serve as an independent variable 

during the portion of the stud y. Data for the scale score on the English EOC served as 

the dependent variable. English EOC scale scores were collected for each student from 
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the freshman, sophomore, and junior years for the students in thi s study. Scale scores 

were examined for years before the implementation of an examination exemption policy 

to determine achievement levels. Scale scores will be examined aga in fo r the years in 

which an examinati on exemption policy was implemented to determine achievement. 

Finally, achievement levels will be examined and compared to attendance to detem1ine if 

a stati sti ca l di fference ex isted. 

After the data were collected, a dependent /-test was used conducted to compare 

the number of absences before the examinati on exemption policy to the number of 

absences after the implementati on of an examination exemption policy. This test is used 

to compare all va ri ables simultaneously and to give a more accurate account when using 

multipl e independent vari ables. SPSS wi II be used to fo r all stat ist ica l analyses . The 

re earcher will u ea stati stica l sign ificance o f an alpha level of .05, to determ ine the 

stati stical signifi cance. The researcher wi ll use the va lues produced fro m the dependent 

I-test to determine if the null hypothes is were to be fai led to be rejected, p > .05, or if the 

null hypothe is should be rejected, p < .05. The researcher will compare percentages to 

determine ifa tatis ti ca ll y signi fica nt difference exists for achievement levels with 

regards to the examinat ion exemption po licy. Percentages were also utilized to compare 

socioeconomic status and absences and gender to attendance. 



Introduction 

CHAPTER IV 

ANALYSIS OF DATA 
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The Robertson Coun ty School District implemented an examination exemption 

policy during the 20 15-20 l 6 school year with the hope to reduce the number of absences 

seen in the di strict. The purpose of this study was to determine the effects of an 

examination exemption policy on hi gh school students ' attendance and Engli sh EOC 

ach ievement leve ls. This chapter presents the analyses of the four research questions on 

which the study centered. The researcher used a dependent /-test in order to measure the 

effect of the exemption policy. A dependent /-test, also known as a paired-samples /-test, 

is used to detem1ine a difference between observed pairs and when participants are the 

same for each group (Laerd Statistics, 2015). 

The researcher also w ished to examine the effects that the same exemption policy 

had on ach ievement levels for the participants in the study. English EOC scores were 

selected to measure achievement levels based on the fact that a ll students are required to 

enroll in an Engli sh class each semester. However, seniors do not take an EOC in 

Engli sh providing a limitat ion to the study. The researcher will also examine the effects 

gender has on school attendance as well as socioeconomic status. 

Research Question One 

Does the ex istence of an examination exemption policy lead to the decrease in the 

number of absences among high school students? 

ull Hypothesis One 

There will be no tatistically significant difference in the number of absences for 



45 

Students prior to the implementat ion of an examination exemption policy and the 

number of absences for students after the implementation of an examination 

exemption policy. 

To exam ine thi s question, attendance records were obtained beginning w ith the 

freshman year for the C lass of 2017 and the C lass of 2018. A student that did not attend 

the hi gh school examined in the study was excluded. A total of 148 student records were 

anal yzed. The same gro up of students 148 students were followed through the duration 

of the field study. The gro up consisted of 85 male students and 63 female students . 

Their attendance for all years of the study is included in Appendix C . The total number 

of absences for all students prior to the exam ination exemption policy and the total 

number of absences for a ll student after the implementation of the examination 

exemption policy can be found in Table 4.1 . The first set of attendance records from the 

20 13-20 14 schoo l year consisted onl y of the C lass of 20 17 due to the fact that the C lass 

of 2018 were not high school students. During the 2013-2014 school year and the 2015-

2016 school year, tudents were required to take all exam inations in a ll classes. During 

those schoo l years, no exam inati on exemption policy was in place. The third set of 

attendance record came from the 20I5-2016 school year in which Robertson County 

School implemented a county-wide examination exemption policy. Finally, the third et 

of data came from the 20 16-20 17 school year, the second year that the examination 

exemption policy ex isted. 

The number of absence wa analyzed u ing a dependent /-test in SPSS . This was 

conducted by usi ng the total number of days absent per student prior to the 

implementat ion of an examination exemption policy and the total number of days absent 



per student after the im plementation of an examination exemption po li cy. From the 

dependent /-test, a series of data was generated fo r analysis. 

TABLE 4 . I 

Descriptive Statistics: Arithmetic Mean, Variance, Standard Deviation, Low and High 

Number Ji-om calculations of absences before and after the implementation of 

examination exemption policy. 
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Groups Count Sum Arithmetic Variance Standard Low High 
Mean Deviation 

Absences 148 11 92 8.05 42. 800 6.54 1.5 1 14.59 
be fo re 

examination 
exempt ion 

po li cy 
(20 13-20 14, 
20 14-20 15) 

Absences 148 2540 17.1 6 173 .382 13.36 3.80 30.52 
after 

examinati on 
exemption 

po licy 
(20 15-20 16, 
20 16-20 17) 

The arithmeti c mean fo r absences befo re the implementa ti on o f an examinati on 

exemption was 8.05 and a fter the impl ementation of the examinati on exemption po li cy 

was 17. 16 as seen in Table 4.1. For the time period before the imp lementation of the 

exam ination exemption po li cy, I , 192 absences were repo11ed . The tandard dev iation 

was 6.54, variance of 42.800, w ith a range of 1.5 1 to 14.59. During the time period after 

the imp lementati on of the examinati on exempti on po li cy, 2, 540 absences were reported. 

The standard dev iati on was I 3 .36, va ri ance was I 73 .382, , ith a range of 3 .80 to 30.52. 
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To determine if there was a stati sti ca ll y s ign ifi cant di fference between the number 

of absences seen before and after the impleme ntati on of the examinati on exemption 

po licy, a dependent /-tes t using SPSS was utilized to ana lyze the before mentioned data. 

The results are shown in Table 4.2. According to the pa ired-samples /-test, there was a 

stati sti call y s igni fica nt di ffe rence between attendance before the impl ementati on of the 

examinati on exempti on policy and attendance after the implementati on of the 

examinati on exemption po li cy. 

The researcher used a stati sti ca l s ign ifica nce at the a lpha leve l of .05 , to determine 

the leve l of s igni ficance. The researcher wi ll use the values produced by the dependent /­

test to determine if the null hypothe is were fa il ed to be rejected, p > .05 , or if the null 

hypothes is should be rejected, p < .05 . The sign ifica nce leve l ca lcul ated by SPSS is 

reported asp < 0.005. S ince p < .05 , we reject the null hypothes is that no stati stica ll y 

s igni ficant di fference exi ted and accept the alternati ve hypothes i that a statistica ll y 

signi fica nt difference does ex ist. T herefore, it is conc luded that there is a difference 

between attendance before the im plementation of the exam inat ion exemption po licy and 

after the imp lementation of the examination exemption po licy. To dete1111ine where the 

difference ex ists, the sums and means were examined for the number o f absence before 

the po li cy and the nu mber o r absences a fter the po licy. The results are shown in Table 

4.2 . The sum o f absences before the po li cy was put into pl ace was I , 192 w ith a mean of 

8.05. The um of absences after the po li cy 2,5 40 with a mean of 17.16. Thi s led the 

resea rcher to determine that the stati stica l difference ex ist a fter the implementati on o f 

the po licy. 



TABLE 4.2 

Resultsji-om Dependent I-lest 

Source 

Absences 
before 

pol icy vs 
Absences 

after 
policy 

Standard 
Deviation 

10.0 12 

Research Question Two 

Mean 

-9.108 

Sta ndard 
Error 
Mean 
.823 - I l.068 

df 

147 
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p (2-
tailed 

<.005 

Does the ex istence of an exam ination exemption policy lead to an increase in 

achievement levels among high school student ? 

ull Hypothes is Two 

There wil l be no statisticall y significant differences between student EOC scores 

prior to the implementat ion of an exam ination exemption policy and student EOC 

score after the implementation of an exam ination exemption policy. 

To answer this question, EOC achievement levels in English will be exam ined. 

The cores obta ined come from Engli sh I, Engli sh II, and Eng li sh Ill. The study 

consisted of 148 students fro m the Class of 20 17 and the Class of 20 18. The same group 

of students was fo llowed throughout the duration of the study. Students' achievement 

scores can be found in Appendix D. The first set of scores comes from the 2013-2014 

school year before an exami nation exemption policy ex isted. This set of scores only 

included students in the Class of 20 I 7 due to the fact that students in the Class of 20 18 

were not hi gh school students. The second set of data came from the 20 14-20 15 schoo l 

yea r. Both grade levels were included during this year. The third set of data came from 
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the 20 15-20 16 school year and once aga in both grade levels were included for thi s school 

year. The fourth and last set of data came from the 20 16-20 17 school year. This set of 

data on ly represents the Class of20 18. There is not an EOC Engli sh test given to senior 

students as many have other options for Engli sh that year. 

The number of students scoring proficient or higher was analyzed using a 

dependent t-test in SPSS. This was conducted by using the tota l number of students 

scoring at least proficient before the implementation of an examination exempt ion policy 

and the total number of students scoring at least proficient after the implementation of an 

examination exemption policy. From the dependent t-test, a series of data was generated 

for analysis. 

TABLE 4.3 

Descriptive Statistics: Arithmetic Mean, Standard Deviation, Low and High Number from 

calculations of achievement before and after the implementation of exam ination 

exemption policy. 

Groups Count Sum Arithmetic Standard Low High 
Mean Deviation 

Achievement 148 165 82 .500 44.55 37.95 127.05 
before 

exam ination 
exemption 

policy 
(20 13-20 14, 
20 14-20 15) 

Ach ievement 148 6 1 30.500 12.02 18.48 42 .52 
after 

examination 
exemption 

policy 
(20 15-2016, 
20 16-20 17) 
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The arithmeti c mean fo r achievement before the implementation of an 

examination exemption was 82 .500 and a fte r the implementati on of the examination 

exemption poli cy was 30. 500 as seen in Tabl e 4.3. For the time period befo re the 

implementation of the examination exempti on po li cy, 165 students scored profi c ient or 

above on the Engli sh EOC examination. The standard deviati on was 44.55 w ith a range 

of37.95 to 127.05. During the time period after the implementation of the examination 

exemption poli cy, 61 students scored proficient or above on the Engli sh EOC 

examination; the standard deviation was 12. 02 with a range of 18.48 to 42.52 . 

The data was analyzed by determining the number of students that fe ll into each 

of the achievement level categori es fo r each school year. These number can be seen in 

Table 4.4. These numbers were used to convert to percentages of students that met the 

requirements fo r each category by yea r. These percentages by year can be seen in tables 

4.5 , 4.6, 4.7, and 4.8. The researcher then analyzed thi s data to determ ine ifa stati sti cal 

signifi cance ex isted. 

TABLE 4 .4 

Achievement Level Numbers by Student for Each Achievement l evel for the 20 I 3-2014, 

2014-2015, 2015-2016, and 2016-2017 School Years 

Level 2013-2014 2014-2015 2015-2016 2016-2017 

Below 4 8 38 13 

Basic 14 26 71 34 

Profic ient 40 100 30 19 

Advanced II 14 9 3 
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TABLE 4.5 

Pie Chari lllustrating the Percentages of Students Scoring at each Achievement Level/or 

the 2013-2014 School Year. 

2013-2014 SCHOOL YEAR 

• Below 

• Basic 

• Proficient 

• Advanced 
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TABLE 4.6 

Pie Chart JI/us/rating the Percentages of Students Scoring at each Achievement Leve/for 

the 2014-2015 School Year. 

2014-2015 SCHOOL YEAR 

■ Below 

■ Basic 

■ Proficient 

■ Advanced 
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TABLE 4.7 

Pie Chart Illustrating the Percentages of Students Scoring at each Achievement l evel for 

the 2015-2016 School Year. 

2015-2016 SCHOOL YEAR 

• Below 

■ Basic 

• Proficient 

• Advanced 
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TABLE 4.8 

Pie Chart Illus trating the Percentages of Students Scoring at each Achievement Level for 

the 2016-20/7 School Year. 

2016-2017 SCHOOL YEAR 

• Below 

• Basic 

• Proficient 

• Advanced 
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Visuall y examining the charts illustrates that there is a difference in the 

achievement levels reported for students during the time of the study. During the 

timeframe before the impl ementation of the examination exempti on policy percentages of 

students scoring Proficient or hi gher remained the same from the 20 13-2014 chool year 

to the 20I4-2015 school year. Table 4.5 illustrates that 77% of students scored Proficient 

or higher and that 23% scored bas ic or lower on the English EOC tests during the 20 13-

20 I 4 school year. Table 4.6 illustrates that 77% of student scored Proficient or higher 

and that 23% scored basic or lower on the Engli sh EOC tests during the 2014-2015 

schoo l year. After the implementation of the exam ination exemption policy, a di fference 

in percentages can be witnessed with each school year. During the 2015 -2016 chool 

yea r, the number of tudents scoring ba ic or belo, i 74%. Thi et of data hO\ s an 

increa e of 5 1 % of tudents scoring Basic or lower when compared to pre iou data 

before the examination exemption po licy was implemented. During the 20 16-20 17 

school year, the number of tudent scoring Ba ic or Io, er wa 68%. Thi i a 6% 

decrea e when compared to the pre iou chool year. Howe er, thi i till a 45% 

increase when compared to the m1mber of tud nt coring Ba ic or lower before the 

examination exemption policy wa impl emented. Therefore, according to the 

percentages, there will be no stati ticall igni ficant difference between tudent EOC 

cores prior to the implementation oran examination exemption policy and tudent 

To determin if there wa a sta ti tically ignificant difference b tween 

achievement of student prior to the implementation or an examination exemption policy 

and tudent achievement arter the implementation or the examination exemption policy, a 
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dependent /-test using SPSS was utili zed to analyze the number of student that scored 

proficient or hi gher on the English EOC exam. The results are shown in Table 4 .9 

TABLE 4.9 

Results.from Dependent I-test 

Source 

Achievement 
scores before 

policy vs. 
achievement 
scores after 

policy 

Standard 
Deviation 

56.579 

Mean 

52.000 

Standard 
Error 
Mean 
40.000 1.300 

df p (2-
tailed 

.417 

The researcher used a stati st ical s ignificance at the a lpha leve l of .05, to determine 

the level of signifi cance. The researcher will use the va lues produced by the dependent t­

test to determine if the null hypothes is were to be fa il ed to be rejected,p > .05 , or if the 

null hypothesis should be rejected, p < .05. The sign ificance level calculated by SPSS 

repo1ted an alpha leve l of .417. Since p > .05, we fa il to reject the null hypothesis that no 

statistica ll y s ignifi cant difference ex isted. Therefore, it is concluded that there is not a 

di fference between achi evement before the implementation of the examination exemption 

policy and after the implementation of the examinat ion exemption policy 

Research Question Three 

Do students fro m low soc ioeconom ic status attend school less when compared to 

peers from a higher socioeconomic status? 



ult Hypothesis Three 

There will be no statistically significant difference between the number of 

absences among students from low socioeconomic backgrounds and students 

from high socioeconomi c backgrounds. 
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To answer this question, the number of absences for students that report 

themselves from a low socioeconomic status w ill be compared to the number of absences 

from students that do not report themselves from a low socioeconomic status. The 

number of absences will be examined for all years for each student in order to make this 

comparison. A sum will be taken for the number of absences seen for students of low 

soc ioeconom ic status and sum for those not of low socioeconomic status. These numbers 

will be used to determine the total number of absences for all students in the stud y. A 

percentage will then be used to compare the subgroups. It should also be noted that the 

school does serve a high number of low soc ioeconom ic students, however, many of the 

students that attend the school do not ubmit the proper paperwork to be considered low 

soc ioeconom ic status. 

The same 148 students were used during this part of the study. As seen in Table 

4. 10, 25 of the 148 students are reported as economica ll y disadvantaged and 123 of the 

148 are reported as not economica ll y disadvantaged. The total number of absences 

reported for the students in the study are 3 723 during the course of this study. 

Percentages for number of absences in each group can be seen in Table 4 .11 



TABLE4.I0 

Socioeconomic Status, Absences per Group. Number of Students per Group 

Socioeconomic Status 

Economi ca ll y 
Di sadvantaged 

Not Economica ll y 
Disadvantaged 

umber of students 

25 

123 

Number of Absences 

829 

2894 
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According to the set of numbers, students that are not economi call y di sadvantaged 

missed 2065 more days of schoo l when compared to students that are economica ll y 

di sadvantaged. To further illustrate thi s point, the resea rcher used a percentage of days 

mi ssed for each subgroup. This percentage is based on the tota l number of days missed 

fo r all students. Acco rding to Table 4. 1 I, students that are of low socioeconomic status 

represent 22% of the tota l number of absences fo r the students in thi s study. Students 

that are not fro m a low soc ioeconomic represent 78% of the tota l number of absences fo r 

students in thi s study. The e num bers indicate that there is a stati ca ll y signi ficant 

difference in the num ber of absences seen between students fro m low socioeconomic 

status and those that are not of low soc ioecono mic status . Therefore, the N ull Hypothes is 

i rejected. 
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TABLE 4.1 1 

Pie Chart Jl/ustrating the Percentages of Absences for Economically Disadvantaged and 

Not Economically Disadvantaged Students. 

% Absent 

■ ED ■ NED 



Research Question Four 

Does gender affect the number of absences seen among high school students? 

Null Hypothesis Four 

There will be no stati sticall y sign ificant differences between the number of 

absences seen in male and female students. 
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To answer thi s question, the number of absences for male students will be 

compared to the number of absences from female students. The number of absences will 

be examined for all years for each student in order to make thi s compari son. A sum will 

be taken fo r the number of absences seen fo r male students and fo r fe male. These 

numbers will be used to determine the total number of absences fo r a ll students in the 

study. A percentage will then be used to compare the subgroups. 

The same 148 students were used during thi s part of the study. As seen in Table 

4. 12, 85 of the 148 students are reported as male and 63 of the 148 are reported as 

fe male. The total number of absences reported fo r the students in the study are 3 723 

during the course of thi s study. Percentages fo r num ber of absences in each group can be 

seen in Table 4. 13 

TA BLE4. 12 

Gender, Absences per Group. Number of S,udents per Group 

Gender Number of students 

Male 85 

Female 63 

Number of Absences 

223 7 

1486 
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According to the set of numbers, male students missed 751 more day of school 

when compared to fema le students. To further illustrate this point, the researcher used a 

percentage of days missed for each subgroup. This percentage i based off the total 

number of days missed for all student . According to Table 4.13 , male tudent represent 

60% of the tota l number ofab ence for the tudent in thi study. Female student 

represent 40% of the total number of absences for tudents in this study. The e number 

indicate that there is a statically significant difference in the number ofab ence een 

between male tudent and female tudent . Therefore, the ull Hypothe i i rejected. 
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TABLE4. 13 

Pie Chart Illustrating the Percentages of Absences fo r Male and Female Students. 

% Absences 

■ Male ■ Female 



63 

CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

The purpose of this stud y was to investigate the influence ofan exam ination 

exemption policy on student attendance and ach ievement. This program was developed 

to he lp reduce the number of absences seen among high school students by a llowing them 

to become exempt from final exams at the end of each course. With a reduction in the 

number of absences witnessed among high schoo l students, an increase in achievement 

would result from students be ing present at school more. The examination exemption 

policy was implemented during the 2015 -20 16 school year. The study focused on one 

high school within Robertson County Schools. The study focused on 148 students from 

the Class of 2017 and the Class of 20 18. Students that did not attend the high school 

during the entirety of the study were exempt. The relationship between the number of 

absences before and after the implementation of the examination exemption policy was 

examined. A dependent /-test was utili zed to determine statistica l significance. 

Percentages of levels of achievement were used to determine if achievement leve l 

increased as a result of the examination exemption policy. The study was conducted to 

test four null hypotheses. 

Findings 

The main purpose ofthi study was to determine ifan exam ination exemption 

policy had a stat istica ll y sign ificant impact on the number of absences seen among hi gh 

chool students as we ll if there is an impact on ach ievement with regards to Engli sh EOC 

scores. 
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Null Hypothesis One 

There w ill be no statisti ca ll y s ignificant differences in the number of absences for 

Students prior to the implementation of an examination exemption policy and the 

number of absences for students after the implementation of an exam ination 

exemption policy. 

This hypothes is compared the number of student absences before the 

implementat ion of an examination exemption policy to the number of absences after the 

implementat ion of an examination exemption policy. This hypothes is was tested u ing 

number of absences fro m 148 students from the C lass of 20 17 and the C lass of 20 18. 

Students that did not attend the school during the enti rety of the study were excluded. A 

dependent t-test was utilized to measure the statistical s ign ificance with an A lpha of .05. 

The ana lysis indicated there was a statist ica ll y s ignificant difference (p = <.005) in 

student attendance before and after the imp lementation of the examination exempti on 

policy. Upon further examination of the sums and means before and after the 

examination exemption policy indicate whether the policy was effective or not. The sum 

of absences before the po li cy was put into place wa 1192 with a mean of8.05 . The sum 

of absences after the policy 2540 wi th a mean of 17.16. This led the re earcher to 

determ ine that the stat istica l difference existed after the implementation of the policy. 

The rejection of the null hypothesis indicated that attendance a fter the 

examination exemption policy was different than before the examination exemption 

policy. Upon fu i1her investigation, it was determined that more students were absent 

during the 20 15-20 16 and 20 16-20 17 school years after the implementation of the 



examination exemption policy than during the 2013-2014 and 2014-2015 school years 

(before the implementati on of the examination exemption policy). 

Null Hypothesis Two 

65 

There will be no stat istica ll y s ignificant differences between student EOC scores 

prior to the implementation of an exam ination exemption policy and student EOC 

scores after the implementation of an examination exemption policy. 

The hypothes is was tested to determine if there was a di ffe rence in achievement levels of 

students before the implementation of the examination exemption policy and 

achievement levels after the implementation of the examination exemption policy. Th is 

hypothes is was tested by entering information into a chart and conve11ing to percentages 

based on the number of times each achievement level emerged. The ana lysis indicated 

that there was a difference in achievement leve ls before and after the implementation of 

the examination exemption policy. Data showed that students scoring Proficient or 

higher decreased during the 20 15-20 16 school year. During the 2016-2017 school year, a 

decrease also emerged in those scoring Proficient or higher, however, this decrease was 

s li ghtly less than the 20 15-20 16 school year. Therefore, the null hypothesis that there 

will be no stat isticall y significant difference in EOC scores before and after the 

implementation of an exam ination exemption policy is rejected. 

Null Hypothesis Three 

There will be no stati st ical ly s ign ificant difference bel:\;veen the number of 

absences among students from low socioeconomic backgrounds and students 

from high socioeconomic backgrounds. 
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The hypothes is was tested to determine if there was a di fference in absences 

bet\veen students that are economi ca ll y di sadvantaged and those that are not 

economicall y di sadvantaged. This hypothes is was tested by entering in fo rmation into a 

chart and converting to percentages based on the number of absences that emerged in 

each subgroup. The analysis indicated that there was a di ffe rence in absences seen fo r 

students that are economically di sadvantaged and students that are not economically 

di sadvantaged. Data showed that economica ll y di sadvantaged students were responsible 

fo r 829 of the reported days, or 22 % of tota l absences, that students were absent during 

the study. Non-economica ll y disadvantaged students were responsib le for 2894, or 78% 

of tota l absences, that students were absent during the study. Therefore, the null 

hypothesis that there will be no stat i tica ll y significant di fference in absences seen among 

economica ll y di sadvantaged students and non-economi ca ll y di sadvantaged students is 

rejected. The school that is be ing stud ied is a small rura l school that serves grades 6- 12. 

The num ber of students that return fo rms to deem them low-income i lo, er than the 

actual num ber. 

ull Hypothesis Four 

There wi ll be no stat ist ica ll y significant differences between the number of 

absences een in male and fema le students. 

The hypothes is was tested to determine if there was a difference in the number 

absences between male student and fema le students. Th is hypothesis was tested by 

entering in fo m1ation into a chart and conve1ting to percentages ba ed on the number of 

absences that emerged in each ubgroup. The analysis indicated that there, as a 

di ffe rence in absences een for male students and female students. Data showed that 
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male students were responsible for 223 7 of the reported days, or 60 % of total absences, 

that students were absent during the study. Female students were responsible for 1486, or 

40% of total absences, that students were absent during the study. Therefore, the null 

hypothesis that there will be no statistically s ignificant difference in absences seen among 

male students and female students is rejected . 

Conclusions 

The purpose of this study was to detennine if there was a statistically significant 

difference in the number of absences seen before the implementation of an exam ination 

exemption policy and the number of absences seen after the implementation of the 

examination exemption policy. The study also examined the effects that the examination 

exemption policy had on achievement with regards to English EOC scores. The study 

followed 148 high school students in a rural Middle Tennessee school during the 2013-

2014, 2014-2015, 2015-2016, and 2016-2017 school years. Based on the findings ofthis 

study, the following conclusions were pre ented : 

There was a stat ist icall y ignificant difference in the number of absences for 

tudents before the implementation of the examination exemption policy and the number 

of absence for students after the implementation of the examination exemption policy. 

The findings show that an increase in the number of absences was found after the 

implementation of the examination exemption policy. 

There was a stati tically significant difference in EOC scores before the 

implementation of the examination exemption and EOC scores after the implementation 

of the exam ination exemption policy. The findings show that a decrease in the number of 

students scoring Proficient or higher decreased in the years after the examination 



exemption policy was implemented. The resea rcher would like to note that during this 

time, the State of Tennessee changed the EOC test for Engli sh and adjusted scores that 

qualify students fo r each achievement level. 
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There was a stati sti ca ll y significant difference in the number of absences among 

students of low socioeconomic status and the number of absences seen among students of 

high soc ioeconomic status. The findin gs show that students of high soc ioeconomic status 

are absent more than students of low socioeconomic status. The researcher would like to 

note that the schoo l has a small population of low soc ioeconomic students. 

There was a stati sticall y significant difference in the number of absences among 

male students and the number of absences among fe male students. The findings show 

that more male students are absent when compared to fema le students . 

Recommendations 

Based on the find ings of thi s study, the following recommendations are made: 

I . Further research should be conducted in a larger school that has a more diverse 

population . 

2. Further research should be conducted on a larger population. 

3. Further research should be conducted on examination exempt ion policies. 

4. Robertson County Schools shou ld examine the policy for maximum effect. 

5. Deve lop greater incentives to promote students attendance. 
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Append ix A 

School Board Approva l for Study 



Mr. Shelby, 
The Board approved your requesl for research proposal wilh Easl Robertson High School 
al !he November 13, 2017 Board meeling. 

Beverly Coibin 
Administrative Assislant and Board Secretary 

,o o Robertson Councy Schoo~ 
3 ,< ',•,:: ~ &10 M.S. Cou~ BM 
~ w Springftel~ TN 37172 

Phone: 615-384-5588 Fax 615-384-9749 
Email beverly.corbin@rcsln.net 
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IRB Approval 
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Date: 11/28/2017 

Af AUStln Peay 
II state University 

INSTITUTIONAL REVIEW BOARD 

RE: 17-072: Tue Effects of an Examination Exemption Policy on Absenteeism and Student Achievement 

Dear Mr. Shelby and Dr. Stewart, 

We appreciate your cooperation with the hnman research review process. This letter is to inform you that 
study 17-072 has been reviewed on an expedited level. It is my pleasure to inform you that your study has 
been approved. 

This approval is subject to APSU Policies and Procedures governing hnman subject research. The !RB 
reserves the right to withdraw approval if llllresolved issues are raised during the review period. Any 
changes or deviations from the approved protocol mnst be submitted in writing to the !RB for further 
review and approval before continuing. 

This approval is for one calendar year and a closed study report or request for continuing review is required 
on or before the expiration date, 11 /28/2018. If you have any questions or require further information. you 
can contact me by phone (931-221-7506) or email butterfieldj@apsu.edu}. 

Sincerely. 

Jolllliann Butterfield, Pb. D. Chair. APIRB 
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Number of Days Absent Per Student fo r the 2013-2014, 2014-2015, 2015-2016, and 

2016-2017 School Years, Student Number, and Sex 

Student Sex 2013-2014 2014-2015 2015-2016 2016-2017 
Number Attendance Attendance Attendance Attendance 

2 M 4 20 13 75 

5 F 15 20 24 

6 M 5 2 0 

9 M 0 6 6 7 

10 M 2 8 6 

I 1 F 0 2 3 

12 M 0 2 4 3 

13 F 3 24 22 22 

14 M 3 23 21 16 

16 M 5 15 22 30 

17 M 13 16 33 

19 F 18 4 17 

20 F 5 3 12 

21 F 2 14 9 15 

23 M 3 2 

25 M 8 5 11 

27 F 2 3 0 7 

28 F 0 4 3 3 

29 F 14 14 15 
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30 F 0 0 2 7 

3 1 M 0 7 6 14 

32 M 2 11 11 17 

33 F 3 2 5 3 

34 F 2 15 15 26 

36 M 16 18 25 

37 F 0 5 2 5 

38 M 3 9 11 4 

39 M 0 7 5 19 

40 F 2 8 3 3 

4 1 F 4 4 7 18 

42 M 0 7 2 8 

44 M 2 5 2 7 

45 M 5 5 3 

46 M 0 4 2 

48 F 3 18 24 

49 M 3 9 7 9 

50 M 0 4 11 

5 1 F 0 6 5 11 

52 M 0 7 21 

53 F 0 0 0 

54 M 0 2 10 14 

55 F 2 6 5 4 
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57 M 15 32 23 

58 M 13 23 11 

59 M 0 2 9 5 

60 M 0 7 7 7 

61 M 3 7 9 33 

62 M 7 2 18 

63 M 0 3 4 4 

64 F 0 3 3 3 

65 F 6 7 6 

66 F 0 4 4 15 

67 F 3 6 8 

68 M 0 0 2 2 

69 F 5 15 10 48 

70 F 0 2 0 

71 M 10 12 2 

73 M 5 12 21 

74 M 3 11 3 7 

75 M 0 4 6 

77 M 5 7 10 

78 F 2 3 9 

79 M 0 6 

81 M 0 2 3 

82 M 14 5 17 
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83 F 0 3 6 IO 

84 M 2 4 11 3 

85 M 5 6 6 

86 M 3 3 3 14 

87 M 4 7 9 

89 F 2 6 3 IO 

90 M 3 IO 6 9 

91 F 5 3 

92 M 7 4 

93 M 3 2 

95 M 0 2 4 

97 M 5 12 4 3 

98 F 2 4 2 

99 M 6 22 9 17 

IOI F 22 I 7 

103 M 3 3 5 

104 F 6 10 

105 M 7 4 5 

107 F 19 17 28 

IO F 16 0 

109 M 4 6 5 

I IO F 0 3 4 

I I 3 F 8 3 9 
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139 M 7 8 5 

140 F 3 

143 F 5 15 16 

144 M 5 9 I I 

145 F 7 6 7 

146 M 0 2 

147 M 20 14 19 

148 M 4 8 4 

149 F 3 12 22 

151 M 19 21 16 

153 M 19 9 13 

155 F 2 4 6 

156 M 5 5 15 

157 M 29 29 37 

158 M 2 6 

161 M 15 25 29 

162 M 18 15 14 

164 M 10 10 23 

165 F 5 4 3 

166 M 10 10 9 

167 F 9 0 

168 F II 21 19 

169 M II 9 II 
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170 F 9 14 16 

171 M 3 14 12 

172 F 3 5 8 

173 M 3 15 

175 F 6 2 4 

176 M 6 9 18 

178 F 0 

180 M 6 2 4 

182 M 9 10 9 

183 M 5 6 5 

184 M 2 5 

186 M 10 6 

187 F 0 2 

188 F 11 6 13 
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Appendix D 

Raw Achie ement Data 



87 

Achievement Levels Per Student for the 2013-2014, 2014-2015, 2015-2016, and 2016-

20 l 7 School Years, and Student Number. 

Student 2013-2014 2014-2015 2015-2016 2016-2017 
Number EOC Score EOC Score EOC Score EOC Score 

2 Below Below Below 

5 Bas ic Below Below 

6 Pro fi c ient Proficient Profic ient 

9 Below Bas ic Below 

10 Profic ient Bas ic Basic 

II Advanced Profic ient Advanced 

12 Profic ient Proficient Proficient 

13 Below Below Belo\ 

14 Proficient Ba ic Ba ic 

16 Basic Belo, Belo, 

17 Proficient Profici ent Basic 

19 Profi c ient Proficient Bas ic 

20 Proficient Ba ic Ba ic 

21 Ad anced Profi c ient Pro fic ient 

23 Profici ent Profici ent Proficient 

25 Profic ient Pro fici ent Pro fi cient 

27 Profici ent Proficient Below 

28 Ad vanced Pro fi c ient Pro fi c ient 

29 Proficient Profic ient Profic ient 

30 dvanced Ad vanced Ad anced 
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31 Proficient Profici ent Basic 

32 Proficient Basic Below 

33 Bas ic Bas ic Below 

34 Profici ent Proficient Below 

36 Proficient Proficient Proficient 

37 Proficient Proficient Proficient 

38 Advanced Proficient Basic 

39 Basic Below Below 

40 Proficient Proficient Proficient 

41 Proficient Proficient Ba ic 

42 Proficient Proficient Ba ic 

44 Basic Bas ic BelO\ 

45 Advanced Ad anced Proficient 

46 Basic Proficient Ba ic 

48 Proficient Basic Ba ic 

49 Proficient Proficient Ba ic 

50 Basic Profici nt Ba ic 

51 Proficient Proficient danced 

52 Ba ic Basic Basic 

53 dvanced Advanced Prolicient 

54 Proficient Proficient Ba ic 

55 Advanced Proficient Advanced 

57 Proficient Proficient Ba ic 
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58 Pro fi cient Pro fi cient Basic 

59 Pro fi cient Profic ient Below 

60 Proficient Profic ient Basic 

61 Pro fi cient Proficient Bas ic 

62 Pro fi cient Profic ient Bas ic 

63 Profi cient Proficient Profic ient 

64 Proficient Proficient Ba ic 

65 Ba ic Basic Below 

66 Proficient Proficient Basic 

67 Advanced Advanced Advanced 

68 Proficient Proficient Proficient 

69 Advanced Advanced Ad anced 

70 Proficient Proficient Pro fic ient 

71 Below Below Below 

73 Bas ic Belo\ Below 

74 Ba ic BelO\ Belo\ 

75 Pro fi cient Pro fi cient Ba ic 

77 Pro fi cient Ad anced dvanced 

7 Pro fi cient Pro fi cient Ba ic 

79 Pro fi cient Profic ient Below 

81 Basic Belo, BelO\ 

82 Pro fi cient Pro fi cien t Ba ic 

83 Pro fi cient Profic ient Bas ic 



90 

84 Profi c ient Basic Below 

85 Profi c ient Bas ic Basic 

86 Profi cient Proficient Below 

87 Profi cient Proficient Profic ient 

89 Proficient Profic ient Proficient 

90 Basic Basic Bas ic 

91 Advanced Advanced Proficient 

92 Proficient Basic Bas ic 

93 Pro fi cient Proficient Bas ic 

95 Profic ient Bas ic Basic 

97 Profic ient Profici ent Bas ic 

98 Pro fi c ient Profi c ient Advanced 

99 Bas ic Bas ic Below 

IOI Profic ient Below Profic ient 

103 Pro fi c ient Bas ic Bas ic 

104 Profic ient Bas ic Bas ic 

105 Pro fici ent Below Below 

107 Profic ient Bas ic Below 

108 Profic ient Basic Profic ient 

109 Profic ient Proficient Basic 

110 Profic ient Below Bas ic 

11 3 Advanced Proficient Profi c ient 

114 Pro fi c ient Bas ic Bas ic 
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11 5 Proficient Basic Basic 

11 6 Advanced Proficient Proficient 

11 7 Basic Below Below 

11 8 Proficient Proficient Proficient 

119 Proficient Basic Basic 

120 Proficient Basic Basic 

122 Proficient Basic Basic 

123 Advanced Proficient Proficient 

124 Proficient Proficient Proficient 

125 Proficient Basic Basic 

126 Advanced Basic Basic 

127 Proficient Proficient Basic 

128 Basic Below Below 

129 Proficient Ba ic Proficient 

130 Proficient Bas ic Ba ic 

131 Proficient Bas ic Proficient 

132 Basic Ba ic Bas ic 

133 Proficient Below Bas ic 

135 Ba ic Blow Below 

136 Pro fi c ient Bas ic Bas ic 

137 Ba ic Belo, Below 

138 Pro fici ent Bas ic Bas ic 

139 Proficient Bas ic Be low 
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143 

144 
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146 
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14 
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15-, 
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I -
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16 

16 
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I 0 

Proficient 

Ad anced 

Proficient 

Proficient 

Proficient 
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Pr fi nt 

Pr fi nt 
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Proficient 
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Basic 

Pr fici ent 
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Bel , 

Bel " ' 

Bai 

B IC 

Pr Ii ient 

Pr Ii ient 

Bai 

B IC 

B 

Basic 

Bai 

Bai 
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171 Bas ic Below Bas ic 

172 Profic ient Bas ic Below 

173 Advanced Advanced Advanced 

175 Profi cient Bas ic Profic ient 

176 Profi cient Below Below 

178 Proficient Bas ic Proficient 

180 Profic ient Bas ic Advanced 

182 Profic ient Below Below 

183 Proficient Bas ic Profi cient 

184 Proficient Basic Bas ic 

186 Profi cient Bas ic Bas ic 

187 Bas ic Bas ic Bas ic 

188 Profic ient Profic ient Bas ic 
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