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CHAPTER I
THE PROBLEM AND DEFINITION OF TERMS

Over seventy years ago John Dewey focused attention
on children's interests. The subject is still being studied
even though the Progressive Education Movement has given way
to more recent innovations. Much of the research on inter-
est today is used as a starting point for teachers and li-
brarians to guide children's reading. This particular sur-
vey is concerned with the interests and reading preferences

of elementary students at the third grade level.
I. THE PROBLEM

Statement of the problem. It was the purpose of this

study to investigate the interests and preferences of third
grade children. Some of the following questions were ex-
plored: What activities do they prefer?; What do they like
to read?; Are there any differences between boys and girls in

regard to reading preferences?

Importance of the study. Thousands of words have been

written about the importance of using interests to motivate
better reading. If we start where children's interests are,
we can build upon this foundation to develop taste and dis-

crimination. The importance of this study is primarily
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personal. The writer's curiosity about children's interests
was aroused during a research project on individualized read-
ing. This study was planned to be of assistance to the par-
ticipating teachers, and ultimately to assist the students.
If it accomplishes no more than to help the teachers to know
more about the reading interests and preferences of their

students, it will have fulfilled a purpose.
II. DEFINITION OF TERMS

Although the words are often used inter-changeably,
some distinction should be made between the meaning of
interest and preference.

Interest. This may be defined in the context of
motivational theory. It is distinguished from preference or
drive. Hurlock says "an interest is a learned motive that
satisfies a need."l Getzels defines interest as "a charac-
teristic disposition . . . which impels an individual to seek

2
out particular objects or activities for attention. Austin

suggests that interests include the things that children like

lelizabeth B. Hurlock, Child Development (New York:
McGraw-Hill Book Company, Inc., 1956), p. 594.

25, wW. Getzels, "The Problem Of Interests: A Recon-
sideration," Readinqg: Seventy Five Years of Progress, H.
Alan Robinson, editor (Proceedings of the Annual Conference
on Reading held at the University of Chicago, Vol. 28.
Chicago: The University of Chicago Press, 1966), p. 98.




to do, the people they like to know about, and the things

3 Thersfore the word interest

they want to learn how to do.

is used here to mean a motivational force that directs

attention to certain related culminating activities.
Preference. A preference is defined in the context

of discriminatory activities. O0One makes choices between

alternatives. Getzels defines a preference as "a disposition

to receive one object as against another."4 One may prefer

spinach over squash but have absolutely no interest in either

Dne .

3Martha Lou Austin, "A Survey of Current Reading
Interests in Kindergarten Through Grade Three," Developing
Permanent Interest In Reading, Helen Robinson, editor,
(Chicago: The University of Chicago Press, 1956), p. 53.

4

Getzels, op. cit., p. 97.



CHAPTER I1I
REVIEW OF THE LITERATURE

Reading interests and story preferences have been the
sub ject of more than 300 studies.5 According to Townsend,
the greatest number of studies related to research of reading
interests occurred in the period between 1938 and 1953. She
sugoested that research is just as important now because "it
keeps the pupil in the center of our attention and recognizes
him as a growing highly motivated organism."6 Cleary cau-
tions that individual interests serve only as general guides

and should be treated as such.7
I. LITERATURE RELATED TO METHODOLOGY

Much of the literature is concerned with the methods
of obtaining information about interests and preferences.
The most common methods are interest inventories, which in-

clude questions or check lists about favorite activities and

5William S. Gray, "Physiology and Psychology of
Reading," Encyclopedia of Educational Research, (New York:
The MacMillan Company, 1960), p. 1105.

6Agatha Townsend, "What Research Says to the Reading
Teacher: another look at reading interests," The Reading
Teacher, XIII (April, 1960), p. 302.

7Florence Damon Cleary, Blueprints For Better Reading,
(New York: The H. W. Wilson Company, 1957), p. 35.
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book or story preferences. Kottmeyer,8 Harris,9 Russell,10
and Strangll have published sample inventories.

Another method either included in an inventory, or
given by itself, is the "three wishes" survey. The child is
asked to express his choice of three wishes. Larrick,lz
Bell,13 and Harrisla have made use of this method.

Zimet was quite critical of methodology in her review
of research on interests and suggested a refinement of ob-

taining such inf‘ormation.15 In response to this criticism,

Ford and Koplyay devised a new technique. This was a

Builliam Kottmeyer, Handbook for Remedial Reading
(St. Louiss Webster Publishing Company, 1959), pp. 36-39.

gAlbert J. Harris, How To Increase Reading Ability
(New York: Longmans, Green and Company, 1956), p. 479.

10pavid H. Russell, Children Learn to Read (New
York: Ginn and Company, 1949), pp. 364-366.

11Ruth Strang and Dorothy Kendall Bracken, Makin
Better Readers (Boston: D.C. Heath and Company, 1957),
p. 69.

12Nancy Larrick, "Making the Most of Children's In-
terests," Education, LXXIII (May, 1953), p. 531.

13Betty Bell, "Classroom Methods For Developing
Reading Interests," Developing Permanent Interest In Reading,
Helen Robinson, editor (Chicago: The University of Chicago
Press, 1956), p. 120.

14

Harris, op. cit., p. 468.

15Sara F. Zimet, "Children's Interest and Story
Preferencess A Critical Review of the Literature,”" The
Elementary School Journal, LXVII (December, 1966), p. 124.
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non-verbal method in which the children were asked to circle
a picture indicating the story which they would most like to
read.

Weintraub emphasized the methodology of research
techniques rather than the findings. He suggested that:

Findings are to a large extent influenced by the

particular research techniques employed. Studies of
interests and preferences must be viewed from the
standpoint of the methods employed.;,

Byers was interested in methodology and used tape re-
corders to obtain information on interests and preferences.
She recorded the children's sharing time reports.lB Rankin
and Thames also made use of the tape recordings. The chil=-
dren were asked to indicate their preference after listening
to recorded stories.l

Thorndike used an annotated fictitious title proce-

dure to measure differences in reading interests. He

16Robin C. Ford and Janos Koplyay, "Children's Story
Preferences," The Reading Teacher, XXII (December, 1968),
233-37.

17Samuel Weintraub, "Children's Reading Interests,"
The Reading Teacher, XXII (April, 1969), 659.

lBLoratta Byers, "Pupil's Interests and the Content
of Primary Reading Texts," The Reading Teacher, XVII
(January, 1964), 227-233.

lgE. F. Rankin and Charlotte Thames, "A Methodology
for Studying Children's Reactions to Stories in First Grade
Readers," The Reading Teacher, XXII (December, 1968), 245.
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devised a list of imaginary titles and asked the children to
choose the ones they would most like to read.

Many of the methods included personal interviews,
free choice reading selections, observation of free play,
parent-teacher conferences, and individual experience sto-
ries. In addition to these, Bell also suggests leisure-
time reading records, sharing period conversations, and
student drawings.

In referring to methodology, Strang observed:

None of the methods used in studying reading in-
terests are entirely satisfactory, . . . The best
method is daily observation supplemented by the
informal interview and freely written type of ques-
tionnaire.,sp

The difficulty of objective measurement is pointed out by
Jeanne Chall: "Interest is a subtle thing even to observe.
I have formed the distinct impression that pupil interest,
like beauty, is to a great extent in the eyes of the be-

holder.“23

20Robert L. Thorndike and Florence Henry, "Differ-
ences in Reading Interests Related to Differences in Sex
and Intelligence Level," Elementary School Journal, XL
(June, 1940), 751-63.

2lge11, op. cit., p. 124.
zzstrang, EE. Cito, Pe 68.

23 jeanne Chall, Learning to Read: The Great Debate
(New York: McGraw-Hill Book Company, 1967), p. 269.
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Many methods have been used to measure both interests
and preferences. The next two sections of this chapter
report studies related to general reading preferences of
children and to some of the variables that possibly affect

their reading interests.
II. LITERATURE RELATED TO GENERAL READING PREFERENCES

It is assumed that the preferences reported in these
studies are a manifestation of children's interests. There
is no way to be certain.

Smith reports that first graders in free-choice
library selection chose books dealing with humor and fantasy
first, real animals second, and nature and science third.
She pointed out the discrepancies in children's preferences
and the subject matter of basal reading texts.24

Peltola studied children's book choices compared to
the choices of experts in the field of children's literature.
There was a significant difference between the choices of the

children and the opinion of the experts. The primary choices

of the children included action, humor, and unusual charac-

ters.25

24pyth C. Smith, "Children's Reading Choices and Basic
Reader Content," Elementary English, XXXIX (March, 1962),
202-09.

25ggtte J. Peltola, "A Study of Children's Book
Choices," Elementary English, XXXX (November, 1963), 690-95.




Rogers and Robinson found the three top preferences
of first graders to be make-believe, happiness, and humor. 26
Bougere reported similar results. In his study of primary
children, he found that they preferred stories with humor
and surprise, stories of animals, and stories of make-
believe.27

In 1958, Norvell surveyed the reading preferences of
more than 24,000 children in grades three through six in New
York. He discussed the factors of age, sex, ability, expert
opinion, and mass media as they related to the subject. He
found that there was some gradual change in interests ac-
cording to age. The most evident difference was that be-~
tween boys and girls. In responding to a questionnaire, the
boys in these grades favored books which dealt with animals,
adventure, physical struggle, humor, courage, and patriotism.
On the other hand, boys did not care for excessive descrip-

tion, romantic love, sentiment, heroines, or stories that

moralized. The girls in Norvell's study preferred reading

26Helen Rogers and H. Alan Robinson, "Reading Inter-
ests of First Graders," Elementary English, XXXX (November,
1963), 707-11.

27Marguerite Bougere, "Fostering Interest In Reading
In Kindergarten Through Grade Three," Reading: Seventy=-five
Years of Progress, H. Alan Robinson, editor (Proceedings of
the Annual Conference on Reading held at the University of
Chicago, Vol. XXVIII, Chicago: The University of Chicago

Press, 1966), pp. 107-110.
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about adventure, home and school life, animals and pets, ro-
mantic love, mystery, and the supernatural. They did not
like violent action, fierce animals, excessive description,
or characters younger than themselves. Both boys and girls
liked animal stories. The boys gave them first place and
the girls chose them second only to "girls" books. Biogra-

phy ranked high with both groups.28

IIT. LITERATURE RELATED TO VARIABLES
THAT MAY AFFECT INTEREST

Reading interests and preferences are related to many
variables. Jewett and Gunderson insist that:
Reading preferences depend upon age, sex, intelli-
gence, reading ability, home-community environment,
family education, socio-economic background, per-
sonal and cultural values, and availability of
interesting books.,g
In this section, the variables of age, sex, ability, socio-

economic environment, and the influence of current interests

are reported.

28George W. Norvell, What Boys And Girls Like To Read
(Morristown, New Jersey: Silver Burdett Company, 19557,
274 pp.

29Arno Jewett and Doris V. Gunderson, "Developing
Reading Interests and Attitudes," New Perspectives In Read-
ing Instruction, Albert J. Mazurkiewicz, editor (New York:
Pitman Publishing Corporation, 1964), 392-401.
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Age. Sister Mary Edith found that age does play a
role in influencing preferences and interests in reading.
Those of primary age (6-8) were interested in stories about
children, animals and fantasy. As the age increased there
was an increase in interest in scientific and historical
selection.3

Norvell found that changes in interest pattern were
gradual from year to year but that changes were more rapid
in elementary grades than in Junior High and High School.31
In Wolfson's study of 2,000 children in grades three through
six, it was found that the pattern of interests did not

change from grade to grade.32

Sex. This is the factor that is most often quoted as
a significant variable. A study by Witty showed some defi-
nite differences in interests and preferences. 1In games
liked best, baseball was tops with boys while playing house
was first with girls. The boys preferred dogs as pets and

the girls preferred cats. It is interesting that they agreed

30gister Mary Edith and Sister Mary Amatora, "The Age
Factor in Children's Interest in Free Reading," Education,
LXXI (May, 1951), 567-71.

31Norvell, loc. cit.

32Bernice J. Wolfson, "What do children say their read-
ing interests are?" The Reading Teacher, XIV (November,
1960), B1-82.
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on animal stories as their first choice in reading prefer-
ences, but they differed on their second choice. The boys
preferred space stories and the girls preferred stories
about children in other lands. 1In activity preference, both
boys and girls gave top rating to watching television. 1In
second place, the boys preferred playing outdoors and the
girls preferred reading.33

In studying reading interest of first graders, Rogers
and Robinson found definite variations in interests between
the sexes. 1In listing the order of preference, the boys
ranked adventure first and history second. The girls se-
lected make-believe and humor as their first and second

=4 Wolfson found that the boys' choices differed

choices.
significantly from the girls on inventoried reading inter-
ests. The boys' three highest interests were adventure,
sports, and physical science, while the girls preferred fan-
tasy, personal problems, and social studies.35
Thorndike directed a study on differences in sex and

intelligence as related to reading interests. He found

large differences between sexes but few between ability

33Paul A. Witty, "Pupil Interests in the Elementary
Grades," Education, LXXXIII (April, 1963), 451-62.

34Rogers and Robinson, loc. cit.

3SWOlf‘son, loc. eits
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groupings. He says that "in a determination of the pattern
of reported reading interests, sex is a vastly more important
factor than even the large difference in intelligence level

characterizing these groups.";56

Ability. Wwhat difference does ability make in ex-
pressed interests and preferences? Although Thorndike felt
that sex was the most important factor in difference of
reading interests, he did find that intellectual ability
made some difference. 1In this particular study, pupils were
asked to choose from a list of fictitious book titles, the
ones they would most like to read. The slow learners chose
with reliably greater frequency one or more titles in the
following categories:

1. wuseful feminine activities

2. hobbies
3. science and invention
4. biography
5. self-improvement
6. money-making and practical themes
7. mild adventures of children.

Those students with greater intellectual ability

favored titles whose subjects dealt with war.

36Thorndike, op. cit., p. 762.
371bid., pp. 751-63.
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The results of Rogers' and Robinson's study of first
grade children38 agreed with Wolfson's resesarch-? on differ-
ences related to 1.Q. and reading ability. There were no
significant differences. Roderick studied the relationships
between creativity and reading preferences, but found that
choices were more related to sex than to creativity, with the

exception of biographies.40

Socio-economic environment. Vandament and Thalman

researched the types of fantasy preferred by children. There
were differences between boys' and girls' choices, but less
significant differences between the various socio-economic
groups.41

Robert Emans did a study on the preferences of inner-
city children and found their preferences to agree with most

other groups. He found that they chose the usual family,

friends, and pets themes over the multi-ethnic sub_jects.42

38Rogers and Robinson, loc. cit. 39wolfson, loc. cit.

4OJessie A. Roderick, "Some Relationships Between
Creativity and the Reading Preferences and Choices of a
Group of Sixth Graders," Educational Leadership, I (October,

1968), 49-52.

414i11iam E. Vandament and W. A. Thalman, "An Investi-
gation into the Reading Interests of Children," Journal of
Educational Research, XLIX (February, 1956), 467-70.

42 " hildren in the Inner-City
Robert Emans What Do C
Like to Read," The Elémentagx School Journal, LXIX (December,

1968), 119-22.
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Ford and Koplyay did an interesting study of chil-

dren's preferences in grades one, two, and three, using a
picture-story test. The children were chosen from two
groups. One was from the upper middle class in suburban
Chicago. The other group was predominately negro from an
urban ghetto area. Ten pictures were chosen from children's
literature to represent six categories:

l. children in general

2. children in the inner-city

3. negro heritage

4. history-science

5. animals

6. fantasy.

The most interesting discovery was that 79 per cent of
the total group indicated that the category of negro heritage
was the most interesting. The surprise was not that the
inner-city group made such a choice, but that the upper mid-
dle class children expressed such an interest. It was
possible that the novelty of the subject made an impact.43
There have been very few surveys which included it as a
possibility. While these findings concurred with those of

many similar studies, that there was little significant

difference between socio-economic groups, an interesting

43rord and Koplyay, loc. cit.
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question arises concerning the influence of current affairs

on reading interests.

Current interests. Zimet wrote a critical review of

the literature related to children's interests and concluded

that children's stories and interests reflect the times and

the culture.44

Browman and Templin undertook a comparative study of
the story content preferences in the period of 1927-1929 and
the period of 1952-1955. They felt that the influence of
changing times was evident. There was more preference for
fairy stories and fantasy in 1927-1929. 1In the period of
1952-1955, there was more emphasis on everyday happenings and

45 It appeared there was a shift

realistic animal stories.
from an interest in fantasy to an emphasis on reality.

Burns and Lowe point out that numerous studies over a
period of years show that some reading interests seem to

remain constant, while others change, reflecting the current

interests of the times.%4® Larrick agrees that current

447 imet, op. cit., pp. 122-29.

45Margaret Trickey Browman and Mildred't. Templin,
"Stories for Younger Children in 1927-29 and in 1952-55,"
The Elementary School Journal, LIX (March, 1959), 324-27.

46payl C. Burns and Alberta L. Lowe, The Language Arts
In Childhood Education (Chicago: Rand McNally and Company,

1966), ppo 110_1430
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interests influence children's interests. She gives the
example of children's interest in reading about Eisenhower
and collecting souvenirs during the time of the Presidential
campaign in 1952, but noted that this was a temporary inter-
est.47 Jewett suggests that topics of interests or fads
greatly influence interest but are subject to rapid change.48

Byers found that first grade children are not influ-
enced as much as older children by the times. Her sub jects
had little interest in the space age or new technology. They
were more concerned with their immediate environment.49 This
is where age seems to be a factor.

Traxler reported a review of research on reading inter-
ests in the period of 1953-1957 in which he found that the
results were similar to the findings in previous years, but

there was an increased interest in science and its related

f‘ields.50

In summary, the results of the related research were
given varied interpretations. The criticism of methodology

was probably deserved, since so much depended upon the materi-

als used and the technigques employed.

47Larrick, loc. cite 48Jewett, op. cit., p. 395.
t.

4QByers, loc. ci

50prthur E. Traxler, "Recent Findings and Trends in
Research on Reading," The Reading Teacher, XIII (December,
1959), 90.
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Some of the research indicated that children's
preferences differ from the opinions of the experts in
children's literature. Baker suggests that even teachers
are not always aware of the interests of their own stu-
dents.Sl There was evidence of a discrepancy between the
subjects of basal text books and the expressed preferences
of childrene.

There were some variables that affected choices of
reading material. Most researchers agreed that the most im-
portant one was sex.

The most obvious results of the review of related

literature is that children are interested in a variety of

things.

51Eugene H. Baker, nRealistic Tastes In Reading,"
The Instructor, LXXVII (April, 1968), 34.




CHAPTER III
DESIGN OF THE STUDY

This section deals with the sources of data, the
method of procedure, and the technique of data analysis. It
will include a description of the groups studied with a

brief description of the school environments.
I. SOURCES OF DATA

The chosen subjects were pupils enrolled in the third
grades at three different schools. 1In the comparative
results, the schools are designated by A, B, and C. While
no attempt has been made to categorize them specifically
into socio-economic levels, there was a general difference
in environment.

School A was located in an area where the majority of
the families would fall into the lower half of the socio-
economic scale. Afro-American students were in the majority
by 70 per cent. However, due to a relatively small sampling
at this school (16 girls and 13 boys), no conclusive results
may be shown as to the effect of school environment upon their
reading interests and preferences.

School B was really more of a cross section of the

population. There were 101 students (47 girls and 54 boys)
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that represented all socio-economic levels. Approximately
50 per cent of the school population were Afro-American.

School C may be classified by its location to repre-
sent the upper half of the socio-economic scale. There were
no Afro-American students enrolled in this particular situa-
tion. The sample at this school included 68 girls and 50
boys, making a total of 118.

The total number of participants from the three
schools equaled 248 (131 girls and 117 boys). There was no

subdivision according to race. It was mentioned only to

give a more adequate description of the school populations.
IT. SURVEY MATERIAL

The interest inventory used was designed by the
writer after researching sample copies of questionnaires.
An attempt was made to include the best features and ideas
of those samples. It was also planned to meet the compre-
hension level of third grade children. The design was
planned to be self-directing so that a minimum of direction
was all that was necessary to gather the data. (See AP-
FENDIX A.)

The inventory had sections to indicate preferences by

the method of checking a list of items. The given list of

categories could be checked: (I like), (I don't like), or could
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be left blank, indicating no preference for or against.

Other parts of the inventory included free-choice, fill-in

answers in an attempt to discover real interests. It is not
known whether or not real interests can actually be identi=-
fied. The investigator does not claim to have performed

this accomplishment.

ITI. METHOD OF PROCEDURE

First, permission was obtained from the superintendent
of schools to consult with the principals and enlist their
cooperation. Next, conferences were arranged with the third
grade teachers in each school. Here, copies of the inventory
were given to the teachers for analysis and evaluation. An
opportunity was given to the teachers to ask questions and
suggest changes. After a discussion of the purpose of the
study and the best method for obtaining the results, the
teachers were given a choice. Either the investigator would
administer the survey, or the teachers could do it themselves.
The majority of the cooperating teachers preferred to ad-
minister the survey to their own classes and were allowed to

do so. The investigator directed the procedure in one school

with the teacher's assistance.
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IV. DATA ANALYSIS

The returned inventories were divided according to
schools and subdivided according to sex. The data from one
school was analyzed according to reading ability, but the
results were so inconclusive, the analysis was not included
in this report. The check list items were tabulated
according to likes, dislikes, and no opinion. The fill-in
items were categorized and the most frequently mentioned
category was given first place. For example, the "three
wishes" section was analyzed in relation to the number of
times a particular item appeared as a first choice.

The data was analyzed in various ways and an arbi-
trary choice was made to include the results most pertinent
to this study. Some of the interesting sidelights had to be

excluded. The results vary according to the particular data

chosen.



CHAPTER 1V

THE INVENTORY RESULTS

After forty pages of tabulations, inventory results

take on a new meaning. The results have been analyzed in

nine separate cateqgories corresponding to the sections of
the inventory. There were two ma jor divisions in the inven-
tory: Activity preferences and interests, and reading
preferences and interests. This chapter reports the general
results of each of the nine categories and includes a sum-

mary of the whole inventory.

I. ACTIVITY PREFERENCES AND INTERESTS

Check list of activities. The first part of the

inventory presented a list of activities that third grade
children might or might not like. They could indicate their
preference by checking, (I like) or (I don't like), or they
could leave the spaces blank to indicate no opinion. The
blank items were recorded as neutral responses. TABLE I on
page 51 shows a breakdown of the responses according to
schools and is subdivided according to sex. In tabulating
the total responses of the boys and girls, there appears to

be a difference in their preferences for certain activities.
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The boys! ;

ys® choices of activities were the following:

l. Watching tele
2. Playing ball

S+ Loing to movi

vision (95.7 per cent).
(94.9 per cent). :
&s (94 per cent).

boys'! mo i i -
The o st disliked activity was jumping rope, followed

by singing or music, and listening to radio
The girls preferred the following activities:

: (19 Making things (96.2 per cent).

2. Blcyc}e riding (94.7 per cent).

S+ Watching television (92.4 per cent) and

Movies (92.4 per cent).

The girls disliked listening to the radio, playing ball, and
collecting things. The percentages given here mean that of
the total group of girls, 96.2 per cent said that they liked
making things. Of the boys, 95.7 per cent indicated that

they liked watching television.

Free-choice preference of activities. The next item

was a free-choice fill-in question. They were to complete
the statement: Most of all I like to . Because of
the wide diversity of responses, the categories were rather
numerous. In the final tabulation, the boys chose playing

ball as the most interesting activity, and the girls chose

playing with friends. It is interesting to notice the dif-

ference in the results of the check list items and the fill-

in part. The inventory was designed to find out if there

would be a consistency in the results of the two methods of

; imi i inventory.
responding. This pointed out the limitations of an Y
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inQ ith i
Playing w friends was not included in the list of item
s

check. Th |
+ °f8 Was a consistency in the fact that the boys

, p . .
choice of playing ball in the check 1list section took second

place by the difference of only one response. One hundred

gleven boys indicated they liked playing ball and 11?2 boys
said they liked television.

Three wishes results. The objects suggested in this

section, by the children, ranged from wanting a castle to
the resurrection of Robert E. Lee. There were about 75 dif-
ferent categories suggested. These were narrowed to about
20. Those that did not fit into a category were listed by
themselves. TABLE II of APPENDIX B shows some of the inter-
esting results. The first 5 categories listed contain 52 per
cent of the total responses. Those categories were: a
bicycle, money, toys, a horse, and books. The boys' first
wish was for a bicycle (motorized or regular). Their second
and third wishes were for money and toys. The girls desired
money first, then a horse, and there was a tie for third
place between books and a bicycle. The most evident finding

here was the great diversity and individuality of the inter-

ests of 248 children.

II. READING PREFERENCES AND INTERESTS

This part of the inventory showed some differences

in relationship to the three schools. Some of the items
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orted in thi ; .
rep 1s section include the types of books preferred
’

types of i i
the typ stories most enjoyed, the favorite sub ject for

writing a book, and the favorite books for reading

F .
Preference in types of books. This section included

a list of types of books: Story books, Magazines, Comic

books, Reading books (texts), Poetry books, and Science

books. The children were asked to check their likes or dis-

likes in this area. TABLE III indicates soms of the slight

differences according to schools. The boys at schools A and
B chose comic books as their best-liked reading material,
while the boys at school C liked science books best. The
most obvious speculation at this point would be that the
boys in the higher socio-economic school environment would
have more encouragement and possibly more access to science
materials. This is just a speculation. The girls' prefer-
ences were the same in all three schools. Story books and
reading books were liked equally well. In TABLE IV, it is
interesting that both boys and girls at school A disliked
both poetry and science books. The boys at school B disliked
poetry most, while the girls disliked magazines. Both boys
and girls agreed at school C in their dislike for magazines.

FIGURE I illustrates the percentage of responses that

indicated a preference for the various categories of books.

A comparison is shown between boys and girls responses. In
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TABLE III

THREE SCHOOLS
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IKED BEST BY BOYS

SCHOOL A SCHoOL B SCHOOL C
BOYS Comic books Comic books Science books
GIRLS Reading and Reading and Reading and
Story books Story books Story books
TABLE Iv
TYPES OF BOOKS DISLIKED MOST BY BOYS
AND GIRLS IN THREE SCHOOLS
SCHOOL A SCHOOL B SCHOOL C
BOYS Poetry and Poetry books Magazines
Science books
TABLE V
TYPES OF BOOKS BEST LIKED BY BOYS AND
GIRLS IN FREE CHOICE RESPONSES
SCHOOL A SCHOOL B SCHOOL C
i k Science books
BOYS Comic books Comic books
t books Poetry books
GIRLS Reading and aLory

Poetry books
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general the boys preferreg Comic books Eighty-two p t
. = er cen

af the hoys indiested they Liked them, while 76.9 per cent

" he 11
said they liked story books., The 9irls liked equally well

both story books and reading books (90 per cent)

comic books. It appeared that story books were the first

choice with comic books angd reading books tying for second

place.

free-choice preference of books. This item was in-

cluded to check the consistency between the check list
preferences of pupils and those indicated by free choice.
TASBLE V is similar to TABLE III. 1In fact, the boys' choices
were identical, but the girls' choices varied. The boys'
free choice of preferred books indicated that at schools A
and B they preferred comic books. The boys at school C
preferred science books. The girls at school A liked both
reading and poetry books. The girls at school B liked story

books best, while the ones at school C preferred books of

poetry.

Story preferences. This data was obtained by a check

list similar to the previous ones. Here the categories were:

Animals, Funny things, Make-believe, Family stories, Sports,

Famous People, Science, Mystery and adventure, Space travel,

Children like me, and Children dif ferent from me. TABLE VI

shows the indicated preferences of boys and girls in the
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SCHOOL A SCHooL B SCHOOL C
BOYS Animals Humar Mystery and
Adventure
GIRLS Humor Humor Humor and
Mystery-Adventure
TABLE VII

TYPES OF STORIES DISLIKED BY BOYS AND GIRLS

SCHOOL A SCHOOL B SCHOOL C
BOYS Children not Children not Children not
like me like me like me
GIRLS Children not Sports Space travel
like me
TABLE VIII

THE FAVORITE STORY SUBJECTS OF BOYS AND GIRLS

SCHOOL A SCHOOL B SCHooL C

BOYS Make-believe Sports Mystery-Adventure

-believe
GIRLS Make-believe Humor Make-belie
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schools.
SERe = The boys! Preferences differed from school
to school but they all agreed on what they did not 1ike

The boys at school A preferreg animals, at school 8, humor,

and at school C, mystery ang adventure. At all three schools,

the boys sald they disliked stories about children that were

not like themselves. TaABLE VII on page 30 indicates the most

disliked story subjects. The girls at schools A and B agreed

on humor as their first choice. The girls at school C liked

both humor and mystery and adventure. They differed in their
dislikes. At school A the girls agreed with the boys in
disliking children unlike themselves as a story subject.

The girls at school B said they disliked sports and the
girls at school C disliked stories about space.

FIGURE 2 on page 32 shows a comparison between boys'
and girls' preferences for story material. Percentages of
total responses by boys and girls are recorded. Humor led
the list with an average percentage of 94.3. Mystery and
adventure were next (B88.3 per cent). Animals were third with
87.9 per cent of the total responses. There were some
noticeable differences in the categories of space, sports,

and families. In comparing the 76 per cent of the boys'

responses to 38 per cent of the girls' in their preference for

space stories, it was observed that nearly 82 per cent of the

girls preferred family stories to only 61.5 per cent of the

boys. The interest in sports is reversed. The boys indicated
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of the girls were interested. This seems tg indicat
icate that

boys'and girls? preferenc i
es and interests are different at

the third grade level].

Favorite story sub jects.

This was a free choice

completion item: My favorite story is Agai
—— T gain

there were many categories angd titles suggested. The most
accurate tabulation that was Possible for this writer

resulted in the information given in TABLE VIII on page 30.
Both boys and girls in school A chose make-believe stories

as their favorite (Snow White and similar types). The boys

at school B indicated they preferred stories that dealt with
sports. The girls at school B chose humorous stories as their
favorites. The boys at school C liked mystery and adventure

stories, while the girls chose make-believe as their favorite

story sub ject.

Preference for writing a book. This section called for

a completion to the sentence: If I could write a book, it

would be about . If children were going to do

creative writing, what subject would they choose? It was

interesting to find that the subject of animals led the list.
Many of the girls were interested in make-believe and some of
the boys indicated a preference for sports as a book subject,

but on the whole, animals were the top choice. The
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culation her
_— e is that they are Probably more exposed t
0

," l DOD

. t i
dicated that children were most interested in animal stories
.

ight i
One mig question how much eXposure to a subject influences

an interest in it.

Favorite book choices.

This last item was the most
difficult to evaluate. Some of the children wrote specific

titles, while others suggested general categories. Since

there were many titles that could fit several categories, it
would be impossible to give accurate information. However,
an attempt was made to place specific book titles into a
general category, such as: Uncle Funny Bunny under the
heading of "humor." It is just as possible to consider it
under the category of "animals." With the caution of these
great limitations, the following results are reported. The
boys and girls in school A chose animals as their favorite
book subject. The boys in school B liked sports and the
girls preferred animals. The boys in school C indicated a
preference for science and space subjects, while the girls

chose animals. The girls were consistent in all three schools

in their preference for animals. See TABLE IX.

Summary. TABLE X is an attempt to summarize the general

results of the nine items on the inventory. The boys it

cated they liked watching T.V. and playing ball. A bicycle
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SCHO
OL A SCHOOL B SCHOOL C
0YSs Animals
5 Sports Science and
Space travel
GIRLS Animals Animals Animals
TABLE X

A GENERAL SUMMARY OF INVENTORY RESULTS

SECTIONS BOYS GIRLS

Activities (check list) Watching T.V. Making things

Activities (write in) Playing ball Playing with friends
Three Wishes Bicycle Money

Book preferences (check) Comic Reading-story

Book preferences (write in) Comic igﬁgzéggizaz, and
Story preferences (check) Humor Humor

Story preferences(write in) Sports and Make-believe
Mystery-adventure

; imals
Write a book subject Animals And

Animals
Favorite book choices Sports
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was the item most desired. They preferred comic books and

in story preference they liked humor, sports, and myster
y

and adventure. If they could write a book it would have

animals as the main subject. The boys' over-all favorite

books to read would be about sports.

The girls' preferences were different from the boys!

on every item but one. The girls said they preferred making

things and playing with friends. Their first wish was money.
In book preferences, they liked reading books, story books,
poetry and make-believe. They preferred humor and make-
believe in stories. They chose animals to write about and as
their over-all favorite book subject.

This seems to indicate that boys' and girls' prefer-

ences are different and quite varied.



CHAPTER

SUMMARY, CONCLUSIONS, AND

RECOMMENDATIONS

This chapter includes a summary of the results of

this research project, some related conclusions and som
] e

proposed recommendations.

I. Ssummary

The purpose of this survey has been an attempt to
answer certain questions concerning interests and prefer-
ences of third grade children. They were: what activities
do they prefer?; what do they like to read?; and are there
any differences between the preferences of boys and girls?

A review of the literature indicated that elementary
children were interested in a variety of subjects. There
were significant differences in the preferences of boys and
girls. The problem of methodology and its relationship to
the results of research projects was reviewed. Some of the

literature focused attention on the variables that affect

preferences.

This particular study was conducted in three different

schools. The 248 third grade children that participated

e he
represented various backgrounds and levwle &F Wbl 1Zvy .

i used
g9irls outnumbered the boys by 131 to 117. The inventory
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In the ar i
ea of activity Preference, the boys liked

television and playing baljl. The girlg indicated they 1ik
y liked

making things and Playing with friends. 1In the result f
u S 0O

expressed wishes, the ob jects most desired were bicycl
es,

money, and horses.

The results of the book preferences indicated that the
boys liked comic books best and the girls preferred story
books and reading books. They both liked humorous stories.
The boys also enjoyed mystery and adventure as well as
stories about sports, while the girls liked stories of make-
believes Animal stories were interesting to both boys and
girls.

In answering the question concerning differences, boys
and girls differed in every category surveyed except one.
They both chose animals as the preferred subject for writing
a story. There was an indication of differences among the
schools represented. The most noticeable was the expressed

interest in science by the boys in the higher socio-economic

environment.

II. CONCLUSIONS

On the basis of this limited research the following

conclusions were reached:



1. R

Children's jint
Brests were varied and quite indi

vidualized. It was difficult ¢
0 make any gener
al conclusions

in reference to over-all interests and preferenc f t
es o hird

grade children.
. Th " .
2 ere were identifiable differences in the prefer

ences of boys and girls. Thig conclusion agreed with th
e
results of the related literature.

3. There was some indication of a difference in the

preferences of pupils in the different school environments.
The interest in science that appeared in one school popula-
tion was probably significant enough for further investiga-
tione.

4. There did not appear to be any particular influence
of current interests upon preferences or interests of this
sample of third grade students. 1In a society that is geared
to the space age, only a few children indicated any prefer-
ences for reading about space subjects. In fact, it was
included in the table of disliked materials.

5. In the check list of story subjects, the children,
particularly the boys, indicated a strong dislike for reading
about children that were different from themselves. They

were rather consistent in checking the dislike column for

this item.
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111, RECDMMENDATIONS

In reference t i
0 the Previous conclusions, the follo
ing recommendations are sSuggested;:

l. Since it appeared that children'sg interests and
n

that teachers survey their own Pupils to find the individual
vidua

preferences of each child. Thisg information may then be

used to evaluate needs and prescribe related material.

2. Because there are recognizable differences
between the interests and preferences of boys and girls, it
is recommended that curriculum planners take the responsibil-
ity of developing programs to meet these diverse needs.

Also, teachers need to make provisions for these differences
in the classroom. This could possibly be implemented in a
supplementary program of individualized reading.

3. Since there did appear to be some difference in the
preferences of children from the different socio-economic
levels, it is recommended that further research be carried on
to check this variable.

4. The fact that there did not appear to be very much

interest in current affairs leads one to question the amount

of emphasis given to the subject in the school program. It is
recommended that teachers seek to develop an awareness of

information.
current affairs and provide a means for using the 1n
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ke

it is Fecommended that
teachers evaluate the effectiveness of their social studies

programs if this factor is evident in their own classrooms.
This project has attempted to give some information
related to interests and reading preferences of third grade
children. It has indicated some of the general interest and
preference patterns of the individual pupils involved. The
subject of children's reading interests is still a vital
research topic because of the relevance of reading interests
to the motivation of better readers. The necessity of
beginning where a child is in terms of what he likes to read
is self-evident. Research studies of interests and prefer-
ences can be used by teachers, librarians, and other educa-

tors as a starting point to motivate good reading.
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Movieg

Playing ball
School
Watching TeV.
Bicycle riding
Roller skating

— Jumping rope
e Reading storijes
S Listening to radio
—_— Making things
— Drawing pictures
R Card games
o Comic books
Collecting things
o Singing and music

Most gof all I like to

If | Could have three wishes-~1 would ask for
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] like 2. 00N 't likg

o - Story bogks
T o Magalines
SHilll o Comic bogig
o o R“‘“"Q booksg
T - Poetry books

Science books

gest of all, I like
r like I don't 1ljke Stories about

\l

- T Animalg

— T Funny things

— —_— Make-believe

o —_— Familjeg

= —_— Sports

_— —_— Famous people

— — Science

_— —_— Mystery and adventure
Space travel

. - Children just like me

- - Children not like me

My favorite story is

If I could write a book, it would be about

————

se:
If I coulg read only three books, I would choo
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TABLE 1

2 |
NUMBERS OF RESPONSES OF Boys app GIRLS oN
CHEC K 2 & ACT1IvV
CHECK LIST, BY sCHooLg g 8, AND C ITY
i c \\\
—— SCHOOL A SCHOOL B CHooL ¢ TOTALS
—_— \\
/—- T —
ACTIVITIES B G B G 8 G BOYS GIRLS gty
movies 12 15 51 42 47 64 110 123 231
playing ball 12 12 S1 30 48 55 111 97 08
school 7 14 43 39 37 55 87 108 195
Watching T.V. 13 14 al 41 48 66 112 121 233
Bicycle 13 16 53 43 42 65 108 124 232
Roller skates 10 15 35 41 41 64 86 120 206
junping EGpe 8 15 8 37 8 55 24 107331
Reading 12 15 43 39 41 63 96...117 213
Radio 11 11 36 29 J1 81 78 91 169
adl
168 126 229
Making things 12 15 43 45 48 66
7
63 97 120 21
Drawing 12 11 6 Ak &
» 41 5698101199
Card games 12 11 A
. 15 52 91 102 193
Comic books 11 9 s *
e 43 56 gg 100 189
6
Collecting 8 8 L
— 47 56 69 107 176
2 40
Music-singing 10 11 2




TABLE 17

52
NUMBERS OF RESPONSES oF BOYS aNnD GIRLS
ON THREE WISHES SURVEY

TXPRESSED WISHES 80§;—-—_EiRL5 —
gicycle (motorized and regular) 5% o Bt
foney T — .
Toys_ TG = =
fitzas 3 15 18
gooks 3 i1 =
Television S =
New house g > -
Clothing 5 T =
Roller skates 4 z g
Recreational equipment 6 3 z
Changes in school 5 3 B
Own car 5 7 =
Pets 2 4 &
Occupational desires 5 4 6
Addition to the family (baby) 2 4 i
Radio i ; :
Good health s :
Musical instrument 0 : .
Jewelry 2 : :
Candy : D 3
More wishes _ ; S
Swimming pool ' - :
Travel - - -
No more wars . - 1
[llstle l - -
w E. Lee alive = - =
Miscellaneous

e ———
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