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ABSTRACT 

Over ten million children from single-parent families 

attend school each year according to Hall, Beougher, and 

Wasinger ( 1 991 ) . Given the number of these children, their 

specific needs should be addressed. Research indicates that 

teachers ' perceptions of divorce and children of divorced 

parents affects the way they rate chi dre i differe t 

areas such as s ocial skill deve omen and adolescent 

adjustment . This s udy addressed he perceptio s of 

e du cation maj ors . Fifty -nine Aus in Peay Sate University 

s udents majori g i educa ion ewe a i eo o acid and 

then rated the child 0 a a thor crea e s 0 bi-polar 

adjective pairs. Prior 0 iew he vi eo, e 

participants were given a shor iogra hy 0 e C ild . 

Thirty of t he biogra h 'e s descr.:.. e t e C i d's fa i y as 

intact ; 29 biographies in ica e hat he are s were 

h h · d ta e cat o maJ·or s wold divorced . It was ypot es1ze 

d t lower O the bi-polar rate children of divorce paren s 

· h they wold rate c ildre whose parents adjective pairs tan 

fou nd that theed cation ajors did were married . It was 
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CHAPTER I 

INTRODUCTION 

According to Hall, Beougher, and Wasinger (1991), 

10 million children from single-parent families attend 

school. Teachers, like all people, have their own 

over 

impressions and biases about life. Teachers may have biases 

about divorce because of their own experiences or because of 

the media's coverage of divorce and its effects on children 

(Guttman, Geva, & Gefen, 19 88 ) . Wit h teachers spendi ng 

thirty or more hours a week during nine months of the year 

with children, the perceptions of thos e who teach or are 

preparing to teach our nation's children deserve to be 

studied . 

Divorce and Children 

Stressors are defined as "hardships , problems and other 

circumstances that can affect people 's we ll-being adversely" 

(Pearlin & Skaff, 1995 ). These ma y include any numbe r of 

• · ·s a signif icant stressor in a child's experiences. Divorce i 

. . F hand Middleton and Long (1987). Their life according to ore , 

58 do lescents with divorced parents. 
study focused on a 

d t d with the 58 ado l escents, their 
Interviews were con uc e 



social studies teachers d th · 
an e1r mothers. The researchers 

measured the relationship between the adolescents and their 

parents using the Conflict Behavior Questionnaire (CBQ) 

(Printz, Foster, Kent, & O'Leary, 1979) which is completed 

2 

by the adolescent about his or her relationship with each 

parent. Then they assessed the cognitive functioning via 

grade point average and social functioning of the adolescent 

with the Teacher's Rating Scale of Child's Actual Competence 

(Harter, 1982 ). The social studies teacher was asked t o 

complete the Revised Behav ior Prob lem Checklist (Quay and 

Peterson, 1983) which determines childhood difficulties the 

child has experienced. Overall, the ado lescent s with 

divorced parents were found to have lower grades. Those with 

lower grades also indicated a poor relationship with both 

parents. Those adolescents with a good relationship with one 

or both parents had higher grade point a verages. Forehand et 

al. (1987 ) concluded that these two stressors, parental 

d . d relationships with parents, are likely to 1vorce an poor 

. •t tion for the child. produce a negative si ua 
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Kurdek (1983 ) explains that divorce results in a 

transition which requires much coping by the chi ldren in a 

family . Divorce is not just one event to be handled, but a 

continuous string o f s t ressors a ffecting di fferent area s of 

t heir lives with whi ch they must cope . For exa ple, the 

c h i ld may witne ss arguments , phys ical f ights , or a paren t 

moving out . The ch il d may move o a o er eighborhood or 

c ity . Some c h ildren ms cha ge s choo _s , ~o e o r e a j ge 

who will determi ne cu s o y , c oos e e wee are . s, o r i e 

with foster pare nt s. They a so y a e o ea w h s e -

pa r ents , st e p - s i b lings or ha : -s · s . Kr ek ( 983 ) 

conte nds t ha t d ivor ce ea s o a oce ss o : co. i . w 

un f am i liar s i t a i o s ove r a er o o _ - e . ac , i s 

r eported that over one mi lio c h: re s co e 

with t he divorce o f their pa re n s eac r ( S Breau o f yea .. 

the Cen s us, 1989 ) 

Fo rehand , e a l . (199 ) r o os e a he q a i y o f a 

Socl.al func ion · ng de c r ease s as t e 
ado le s cent's 

her li fe i crea s es . They i. 
s t r e ssors in h i s or 

ber o f 

erviewed 231 

the i r te acher s , and t he ir 
o her s to ascertain 

s tudents, 
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ado lescents' function ing Th 0 , 1 · e ea r y-Porter Scal e (Porter & 

O'Le a ry , 1980 ) wa s g iven t th 
o e mothers t o determine the 

frequency o f conflict that occurs between the parents in the 

presence o f the adolescents. The teachers rated adolescent 

function ing using the Revised Behavior Problem Checklist 

{Quay & Peterson, 1987 ) . It was used to determine the 

inte r nalizing and externalizing behaviors of the 

adol escents . The number of stressors was found to relate 

negatively to adolescent functioning. That is, as stressors 

i ncreased, the quality of the adolescent's life decreased. 

They also found that relationships with fathers seemed to 

affect behavioral functioning, while relationships with 

mothe rs seemed to affect cognitive functi oning. If divorce 

can affect the functioning of some adolescents, it is 

possible that teachers may expect children of divorced 

parents to behave differently. This expectation could lead a 

t e a che r to rate a child of divorced parents less positively 

on me asure of social competence. 

b and Guttman (1989) found Herts-Lazarowitz, Rosen urg, 

that adolescents' 
. 1 relationships with peers and socia 

d by the stress of parents' 
parent s are also affecte 
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divorce s . 
In examining the intimacy bond between children 

and their pare t h 
n s ' t ey hypothesized that children whose 

parents are divorced would show di'fferent level s of intimacy 

wi th their parents (especially with their fathers) than 

children whose parents remained married. The subjects 

involved were 208 fifth and s ixth grade students of whom 70 

were from divorced homes and living with their mothers . The 

remaining 138 children were from intact parents. The 

subjects were asked to complete the Sharabany Intimacy Scale 

(Sharabany & Hertz- Lazarowitz, 1981 ) and the Peer-

Relationship Scale (Hertz-Lazarowi tz, 1982 ) to determine 

differences in bonds between intact familie s and those wit h 

divorced parents. Children of divorced parent s demonstrated 

significantly different levels of intimacy with their 

fathers as compared with their peers whose parents were 

still married . The children of divorced parents rated their 

relationships with their father as being less intimate than 

and the re lationships with their mothers with their mother, 

as less intimate than their relationships with their best 

Of l· ntact homes also rated their friends. The children 

but rated their fathers second and mother first in intimacy 
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their best friends third. The 
children whose parents were 

divorced also showed signs of 
poorer social development in 

that they, as a group, ind' t d h lea e tat they had fewer numbers 

of friends as compared t th o e group from intact families. 

Mccombs, Forehand, and Brody (1987) addressed 

adolescent functioning as it related to divorce and stress. 

Their interest was in the relationship between the divorced 

parents' non-parenting interactions and the adolescent's 

quality of functioning. The hypothesis was that the more 

support the absent father provided for his family the less 

conflict there would be in the parents' conversations, and 

further, that a higher quality of interactions between the 

parents would result in a higher quality of life for the 

adolescent. Th study was comprised of fort y adolescents and 

their mothers. The mothers were asked questions from the 

Binuclear Family Research Project. This instrument was 

developed by constance Ahrons (Ahrons, 1983 ) to examine the 

conflict within the home before and after the divorce as 

and qua lity, of interactions in the well as the amount, 

home . The adolescents' social studies teachers also 

d Behavior Problem Checklist 
comple ted scales. The Revise 
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Quay & Peterson, 1983) and the Rating Scale of Child's 

Actual Competence (Harter 
I 1982 ) , were administered to these 

subjects to determine social ski'lls d · · i' n an cognitive ability 

the school setting. The results indicated a negative 

correlation . That is, the less interaction the mother had 

with her ex-spouse, the higher the student's grade point 

average and rating by the s oci al studies teacher on a 

measure of social competence. The s tudy concluded that the 

parents quantity of interaction on non-parenting issues was 

the best predictor of adolescent functioning after parental 

divorce . As interaction on topics outside the realm of 

parenting increases, the social studies teachers rated the 

adolescents lower in functioning . 

Teacher Expectancies 

In a classic piece of research, Rosenthal and Jacobson 

(1968 ) , studied how teachers' expectancies affected their 

students. Their study utilized "Oak" school, an elementary 

Mexican speaking children . school of predomi nately poor, 

body was randomly selected and Twenty percent of the student 

these students would 
their teachers were led t o believe 

. lly a t a faster rate than 
"bloom," or achieve academica 
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he corning 
year. Rosenthal and Ja cobson f ound 

that wha t e a chers are 1 d 
e t o believe about their students 

does color the tea cher's assessment 
of them. These student s 

inc reased a 
a higher rate than the other students as a 

who le. 

Du sek and Joseph (1983 ) conducted a meta-analysis of 

the research dealing with teacher expectancies. They 

combined many smaller studies related to each other in order 

to assess whether real relationships existed between the 

teachers' expec tations and the variables studied. By 

combining studies a more accurate significance level is 

attained. They reviewed research relating to teachers rating 

students ' competence in a variety of areas based upon 

physical attractiveness, gender, information likely found in 

a cumulative folder, such as test scores, work habits, 

diagnostic labels, and family history, social class and 

race, sex-role , student conduct, previously taught siblings, 

name stereotypes, and number of parents within the home. Of 

· h meta-analysis of teacher in terest to thi s study is t e 

Of Chl.ldren from one- versus two -parent homes. expect ancies 

) ta analyzed 3 studies: Santrock Du sek and J oseph (1983 me -
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(1975 ) , Santrock and Tracy (1978) , and Levine (1981 ) . 

Sant r ock (l 975 ) found tha t teachers perceived boys from 

father-absent homes to be lower on moral - development 

charact e ristics than those from f a ther- present homes . 

Santrock and Tr acy (1978 ) had t eache rs and non-teachers r ate 

a ch i ld on video , and thos e who believed that the child was 

from a d ivorced home r ated the chil d lower on personal ity 

and academic measure s t han d i d the teachers who believed the 

chi l d to be f rom an in t ac t home. Levie (1981 ) asked 

teachers to rate a cademic and socia varia les as being one s 

a child f rom one - versus t wo-pare hoe would dis lay more 

f requently. He determined tha a chi d fro a o e- are 

home was rated mo r e negatively y ea c ers ha e child 

f r om the t wo-parent hoe . 

Dusek and J os eph (1983 ) fo ha he er of 

parent s in t he home was not rela e 0 eac er expec ancies 

devel opme nt , negative perso a ity o f l ower moral 

d ic compe e ce. They expl a ined characteri s tics or l ower aca e 

by sayi ng that divorce or de a th of a paren is a temporary 

ed i ed t o an extent by empathy of the 
situa tion a nd can be rem 

t eache r. 



1 0 

Teachers ' Attitudes about Divorce 

Teacher expectations are thought to play a role in a 

child's behavior. Because teachers may have negative 

attitudes about divorce from personal experience or may have 

been exposed to information describing the defic i encies of 

children from divorced parents, they may expect s ubs t andard 

behavior from children of d i vor ced parents. The child may 

t hen demonstrate wha t i s expe cted o f him or her (Car l i l e , 

199 1 ) . 

Ball , Newman, a nd Scheuren (1984 ) s udied whet her 

teachers perceive chil dre fr om di orced a ilie s 

differently than children f r o ac fa ies. They 

believed tha t t eac hers of e s ereo e chi dre whose 

he y as ed 1,71 2 pa rents are d i vor ced . In t he i r s u Y 

t eachers , of whi c h 987 respo de , t o ra e chi re vi a 

1 The fo lowi g ca ego r i es biographies on a 5 point sea e . 

d Socl. a l ad J·us tment, works i we re rate : e enden t l y, 

h . s ocio - eco om i c leve ' mo he r's classroom be avior, 

f ther's part i ci pa tion l· n schoo l activities , a participation 

in school activities , 
· t ad J·ustme nt cope s with sexua l i denti y ' 

stress in school, an 1 ad J·us tment . They f ound t hat d emotiona 



reactions t oward the b 
oys from divorced homes was more 

nega t ive than for boys f . rom i ntac t ho mes on all cri teria. 

The girls were a l s o rated more negatively except on work s 

independently, a cademically achi"eves, and needs remedial 

help . 

Santrock and Tracy (1978) also studied teachers' 

percep t i ons of children from divorced and intact families. 

They presented two biographies of the same child. One said 

the child came from divorced parents; the other said the 

11 

chi ld resided with both parents. A video depicting one child 

displaying normal behaviors was shown to 30 teachers and 

undergraduates completing their teacher requirements who 

were asked to rate the child on ten personality traits. The 

experimenters formulated two questionnaires: The Personality 

Tr ai t Rating Scale and the Predicted Behavior in School 

scale. The Personality Trait Rating Scale measured these 

characteristics on a scale of 1-9 with 1 being low and 9 

being high: happiness, gets along with others, need for 

h . t · t oversi·on emotional adjustment, morality, a c ievemen , in r , 

anxie t y , aggression, deviance, and sex role adjustment . The 

Predicted Behav i or in School form asked the following 
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questions on the same 1 _9 scale . "How much is he l i kely to 

br e a k school rules?" "How 
well do you th ink he would cope 

with stressful situations at school?." 
"To what extent do you 

fe e l he would be cooperati·ve 
wit h t eachers a t school? " "How 

popular do you think he would be with his classmates at 

s chool?" 

s c hool ?" 

"Is he likely t o assume leadership pos itions at 

"To what ext ent i s he the type of child you could 

l eave the c lassroom and know tha t he st ill would do his work 

and follow your directions of what the class s hould do while 

you are gone ?" Using the more s tringent Bonferroni multiple-

compari s ons p rocedure, the child believed to be from 

divorced parents was rated sign ifican ly lower on three of 

the 16 variables at alpha .05 . These three varia es 

included happiness, getting along wi ho hers , and coping 

with stre s s. s antrock and Tracy pointed out that these tree 

tra i t s de s cribed the emotional state of the child and 

' ld f d ' arced arents may be rated more suggested t ha t a chi o iv 

11 than a child from a two parent home. negat i vely emotiona Y 

Guttman et al . (l988) studied how teachers and peers 

are divorced regarding their 
perceive children whose parents 

. . 
1 

nd social skills. It was hypothesized 
academic , e mot i ona , a 
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that children who were b 1 . d 
e ieve to be from broken homes 

woul d be rated more negatively on all 
three criteria, 

academic , emotional, and soci·al d evelopment, by their 

teachers a nd peers. One hundred four teachers and 120 peers 

were handed a questionnaire with a short biography at the 

top . A film of a child performing normal daily activities 

was then shown. A 2x2 design was employed with the factors 

being gender (e . g. male or fema le ) and the state of the 

family (e.g. divorced or not ) . Guttman et al. found that the 

children whose parents were believed to be divorced were 

rated more negatively on all three criteria. They were 

perceived as having lower grades, poorer emotional hea lth , 

and poorer social skills t han the chi l d believed to be from 

an intact family. The instrument used by Guttman et al. was 

a series of questions they felt were important to ask. When 

contacted concerning the details of questions asked, Mr. 

Guttman informed the author that no standardi zed instrument 

was used. Instead Guttman, et al . developed their own set of 

Whl.ch are now unavailable as they are lost (J. questions 

Guttman, personal communication, December, 1995 ) . 



1 4 

These studi e s indi cat e t ha t 
teacher's perceptions o f 

divo r ce and children from d' 
ivorced homes may affect the way 

they rate children . s · 1 
ocia scientists need t o further 

examine this aspect of education in order to better 

underst and and protect children from negative stereotypes. 

The present study was a combina t i on of the Gut t man e t 

al. study (1988 ) and the Santrock and Tracy study (1978 ) . 

This study differs from the Gut tman e t a l . (1988 ) and t he 

Santrock and Tracy (197 8) s tudie s in two ways . First in the 

present study , the sample s i ze was almost twice the number 

use d i n the Santrock and Tracy s tudy. Their experiment used 

30 subj e c t s where t he present study utilized 59 subjects . 

The l a rge r number a llowed for a more accurate application of 

the results. Secondly , the present study looked at teachers 

i n training, the t e achers of tomorrow rather than teachers 

· Thes e s ubJ' ect s have benefited from the already in practice . 

and t raining available to Univers ity most current knowledge 

s t ude nts. 

The limitations of the Gu ttman e t a l . (1988 ) and t he 

s t ud ie s were their small sampl e 
Sant r ock and Tracy (1978 ) 

· Becaus e of their . f populations. 
si ze s a nd their cho ice 0 
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limitations, further research was needed . If practicing 

teachers show biases, as de termined by both Guttman et al . 

(1988 ) and Santrock and Tracy (1978 ) , it coul d be becaus e of 

their wo rk experiences ra ther t han s ome o her variable . I t 

was, therefore , necessary f or e to exa ine teacher s i n 

training. By doing s o the wo r k experie ce varia e cold be 

el i minated. It was e xpected tha , e e s o, e e ca ion 

ma jors would r a te the ch· d e ie e o e r o orce 

parents more nega ively o charac~er aL r 

gi f t e d versus s low lear er, 

poorly , emotionally s a 

con tent versus a gry . 

e 

e - e a e 

ers s e o ·o a 

es s c as 

ers s es 

s a e , a 



Part icipants 

This study used 5 

CHAPTER II 

RES EARCH STUDY 

9 undergraduate students at Austin 

Peay State University wh .. 0 are maJoring in Education. The 

participants watched a video of a 
twelve year old child and 

completed the bi-polar adjective pairs scale. They were 

randomly assigned to the "divorced" or "non-divorced" 

groups . 

Measure 

A fifteen minute video of a child was shown to fifty­

nine education students who first read a biography 

(Appendices D and E) of the focus child. Unknown to the 

participants, there were two different biographies. One 

biography included that the child lives with both mother and 

father, while the other said the child has lived with his o 

her mother and a sibling since the parents' divorce. Thirty 

of the subjects received the first scenario, and 29 received 

the second scenario. The education majors then rated the 

child on a series of adjective pairs. Following the 

the re were three questions about the 
biography paragraph, 

16 
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con en t o f the biography Th . 
· eir purpose was to determine 

whethe r o r not the subject had read and 
understood the 

chi ld's family circumstances. The key 
question asked was, 

"With whom does the child 1 ive?". The other two questions 

asked the child's age and the color of the child's shirt. 

The purpose of the two extraneous questions was to 

camouflage the question about the family. All participants 

correctly identified the child's age, shirt color and family 

situation. The author-created video included scenes from a 

normal school day. Signed parental consent forms (Appendix 

F) were obtained from all children in the video. After 

viewing the completed video, a energetic and clearly visible 

child was selected to serve as focus of the study. His 

parents signed an additional consent f orm (Appendix G) . The 

· h 1 r oom listeni ng to a lecture, children were shown int e c ass 

Wl.th friends in the gym, eating snack in playing basketball 

and Studying in the library . 
the cafeteria, 

Procedure 

W
ere first asked to read and sign the 

The volunteers 

B). The biographies of the child 
consent forms (Appendix 

P
articipants. The APSU students 

we re distributed to the 
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receive d extra c redit from th · 
eir professor for their 

participat i on . The biographies of the child in the video 

were handed out before the video h 
was sown. Thirty, almost 

one- half, of the participants received the biography saying 

the child's parents were married. Twenty-nine received the 

biography which said the child's parents were divorced. 

Because the students were allowed to sit wherever they 

chose, the assignment of the biographies was random. The 

biographies were stacked with every other one saying the 

child's parents were intact and were handed out in this 

manner. The participants were debriefed shortly after the 

measure was retrieved. The only demographic data requested 

were questions verifying the participants as education 

ma jors. 

Data Analyses 

Instructions for the questionnaire included directions 

to rate the child based upon what was seen in the video. 

Were asked to clearly mark one bubble only and 
Participants 

not to color between two bubbles. 

included numbering the 
Scoring of the instrument 

one to six. six indicated the 
bubbles of the instrument from 
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most positive score , and 

one indict d a e the most negative 

s core. The participants' rat· 
ings were tallied, and the sum 

of the ratings was used to perform a 
one-tailed t-test. 

Before each measure w 
as scored, the question, "With 

whom does the child live?,n was checked for 
accuracy. If the 

participant's response was not correct, the date would have 

been thrown out. All responses were correct d h f an, t ere ore, 

all data were included in the data analysis. 

Results 

In order to answer the question of difference between 

the two groups, those who believed the child to be from 

divorced parents versus those who believed the child was 

from an intact family, at-test was performed on the sum of 

the ratings. The students who believed the observed child 

was from an intact family rated him more highly (mean= 

52 . 862) than those who believed his parents were divorced 

(mean= 47.900). Using a one-tailed test, these results are 

t · · 11 si·gni'fi'cant (t=l.942, df=57, p=.028 ) . s atistica y 

Discussion 

Study builds upon the assumption that 
The present 

f stressors (Kurdek, 1983) and upon 
divorce is a process o 



the studies o f Forehand , Middleton 
, and Long (1987) , 

Forehand et al. 
(1991), Hertz-Lazarowitz, Rosenburg, and 

Guttman (1989), and Mccombs, F h 
ore and, and Brody (1987). 

Divorce of their parents is 
I according to these authors, a 

2 0 

stressor for many children whose parents divorce each year 

and may affect the functioning of these children in their 

daily lives. These studies found that the teachers of these 

children saw them more negatively on their respective 

measures. The present study found a similar result using an 

author-created bi-polar adjective pairs measure . 

Rosenthal and Jacobson (1968) and Dusek and Joseph 

(1983 ) researched teacher expectancies. Rosenthal and 

Jacobson (1968) found that what teachers expect of their 

students, they "see" to a greater extent. Dusek and Joseph 

(l98 3 ) conducted a meta-analysis of 3 studies relating to 

) S t ck and Tracy (1978) and divorce: Santrock (1975 , an ro 

( 983 ) found that the number Levine (1981). Dusek and Joseph 1 

. snot related to teacher of parents in the home wa 

lower moral development, negative expectancies of 

lower academic competence. 
personal ity characterist ics, or 

(1983 ) , while adding to the 
The result s of Dusek and Joseph 



body o f literature 
2 1 

surrounding the d ' 
ivorce issue, appear to 

be contrary t o the 
present study's findings. Perhaps Dusek 

and Joseph's (1983) results differ from the 
present findings 

because they also included in their samples studies where 

marriages ended via death of a t 
paren. The death of a 

parent, al though quite traumatic, differs from the stressful 

process many children experience when their parents divorce. 

By combining these two distinct situations, it is 

understandable that they attained a differing result. 

Teachers expectations are believed to affect a 

student's behavior according to Ball, Newman, and Scheuren 

(1984 ) , Santrock and Tracy (1978 ) , and Guttman, Geva, and 

Gefen (1988 ) . Ball, Newman, and Scheuren (1884 ) researched 

this idea and found that teachers in this survey rated boys 

from divorced parents more negatively on all given criteria. 

The girls were also rated more negatively except on 3 of the 

9 criteria. Santrock and Tracy (1978) looked at how 

f S tudents are colored by their teachers' perceptions o 

lt showed that the teachers attitudes toward divorce. Resu s 

b from divorced parents ra t ed the children believed to e 

. . f . l l r than children s1gn1 1can t y owe 
believed to be from intact 



2 2 

parents on variables desc ribing emotional state. The present 

study also found that · · 
university majors rated children more 

negatively , as a whole · 
, on emotional state, personality 

traits and academic competence. G 
uttman, Geva, and Gefen 

(1988) studied how teachers and peers rated children whose 

parents are divorced. They found that teachers perceived 

children from divorced homes as having poorer grades, poorer 

emotional health, and poorer social skills than children 

believed to be from intact homes. The present study also 

looked at how education majors, teachers of tomorrow, 

perceive children whose parents are divorced. They, as a 

whole, rated the student believed to be from divorced 

Varl'ables related to the child's emotional, parents lower on 

personality and academic performances. 

as Well as the present one, adds fuel to These studies, 

debat e about whether teachers need the already burning 

relatl· n·g to the child's home situation to be information 

Although some educators may make effective teachers. 

. this sensitive information, many inaccurate inferences using 

of information is helpful in teache rs believe this type 

S ful times of divorce. . the stres assisting the child during 
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Perhaps a backdoor approach wo d e s o e h::..s q estio 

allow teachers this knowledge, b ake t e aware of ow 

their perceptions regard ' ng e ar a s at s o : e 

child 's parents may affec e r ex ec a 0 s 0 e ch· 's 

S and therefore ay r o O. e a e a1.. ·e se progres , , -

fulfilling prophecy . o r e caref ... es a c .. .:..s s ~::.. ... e e 

on his irnpo r a 
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Appendix A 

Bi-Polar Adjective Rating Scale 

Directions: Based upon what you have seen in the video, 
please clearly fill in the bubbles that best represents the 
child and his qualities. Bubble in one space per line and do 
not mark between the bubbles. 

Promiscuous 

Likable 

socially c apabl e 

Copes well with stress 

Distractable 

Well-behaved 

Emot ionally stable 

Sad 

Angry 

High self-concept 

Gifted 

Poor grades 

Works t o potential 

0 0 0 0 0 0 Conservat ive 

0 0 O O O O Unlikable 

0 0 O O O O Socially inept 

0 0 0 0 0 0 Cope s poorly with stress 

O O O O O O Focused 

O O O O O O Behaves poorly 

O o O O O O Emotional y nstable 

0 0 0 0 0 0 Happy 

o o o O O O Co e t 

o o o o O O Low self-concep 

o o o o o o S 1 ow 1 ear er 

0 0 0 o o o High grades 

O O O O O 0 
nderachiever 

3 0 



Appendix B 

lnforrned Consent Form 

The purpose of this study · t . 
. is o examine teachers' 

perceptions of children Yo ·11 . 
. . _u wi receive a description of a 

child and view a fifteen minute video of that child Y 
will then rate the child on specific b h . . · ou _ 

d . . e aviors using a bi-
polar a Jective scale created by the a th h' . 

. . u or.Tis will take 
approximately 30 minutes. This study will add to the 
literature of how to help teachers more eff t · 

1 . . . ec ive y teach 
s~ecific population~ of children . The details of the study 
will be fully explained after the study is conducted. 
Your confidentiality is respected. After your responses are 
put into groups, your names will be deleted. Your 
participation is voluntary and may be discontinued at any 
time, before or during the experiment, without penalty. 
If you have any questions about th i s study, please contact 
Robin Gunn at (615) 441-2067 at 215 Cullom Avenue, Dickson, 
TN 37055 or Dr. Nanci Stewart Woods at (615 ) 648-7236 in 
the Psychology Department at Austin Peay State University. 
*********************************************************** 
I agree to participate in the above study conducted by Robin 
Gunn working under Dr. Nanci Stewart Woods at Austin Peay 
State University. I have been informed orally or written, or 
both, about the procedures involved and any risks of thi s 
study. The experimenter has agreed to answer any questions I 
might have about today's study. I am free to withdraw my 
participation at any time without penalty. 

Name (please print ) 

Signature 

Date 

31 



Appendix c 
Human Subjects Form 

AUSTIN PEAY STAT 
CHECKLIST FOR RESEARCH INVE UNIVERSITY 

OLVING HUMAN SUBJECTS 

TITLE Education Majors' Perceptions of 
d 1 -- Adolescents of p· versus A O escents of Intact Parents ivorced Parents 

FUNDING SOURCE Ni..A 
PRINCIPAL INVESTIGATOR Robin M Gunn DEPARTMENT 
SPONSOR . (if stu~ent rese~rch) Dr Nanci Woods Psychology 
1. Give a brief description or outli f 

ne O your research pro d 
they relate to the use of human subjects th 

1 
, ce urea as 

.. , , . emse ves, instructions given 
to them, activities in which they engage qu t' , 

, , es ionnaires are used, 
copies should be attached tot his form. Make not t' 'f . a ion i the subJects 
are minors or "vulnerable" (i.e. children prisoner 

11 , . , s, menta y or 
physically inform, etc.). 

The subjects will be 60 education majors at Austin Peay State 
University. All will read a biography about the child in the video . Half 
of the students will read that the child lives with both mother and 
father; the other half will read that the child lives with his or her 
mother only since becoming divorced. They will respond to three 
questions regarding the biography they read and will be shown a 15 
minute video of the schoolchild in the classroom, in the gym, eating 
snack and in the library. After the video the subjects will then be 
asked to rate the child using the bi-polar adjective pairs scale. 
Special instructions given will be, "Rate the child where you think he 
or she would fall on the scale based on what you have seen in the 
video ." 
2. Does this research entail possible risk to psychological, legal, 
physical or social harm to the subjects? Please explain. What steps have 
been taken to minimize these risks? What provisions have been made to 
ensure that appropriate facilities and professional attention necessary 
for the health and safety of the subjects are available and will be 

utilized? 
This study involves minor decept ion in that subject~ are not told 

the purpose of the study is to evaluate attitudes about divorce and 
children. No psychological harm is expected as a result of this study. 

. . . d • 11 t be from the Clarksville The children role-playing in the vi eo wi no 
area, and therefore it is unlikely that they will be known _by thfe h 

b . f d fter the completion o t e 
subjects. The subjects will be de rie e a · d th t the 

ld th focus of the study an a 
rating scale. They will be to e t the subJ'ects that 
b . I · 11 also make known o iographies were made up• wi . h may have regarding the 

questions t ey they can contact me to answer any 
study. 
3. 

. f this activity to the subjects and to 
The potential benefits O . Th's opinion is 

. ossible risks• 1 
mankind in general outweigh any P 
justified by the following reasons: . h the possible risks . 

t d do outweig 
Yes, the benefits of this s u Y tations of children whose 

. . t ache rs, expec . 
This study may shed light on e . opportunities and experiences 

. ducational parents are divorced. Better e 
32 



f or a l l c h i ldren could be benef ' t 
is of thi 

4 . Will legally effective inf s study. 
subjects or 

Yes. 

, , ormed consent b 
their legally authori d e obtained 

ze representative? 

33 

from all 

s. Will the confidentiality/anonym't 
How is this accomplished? (If not hi y of all subjects be maintained? 

, as a formal rel b . 
Attach.) (a) If data will be stored b 

1 
, ease een obtained? 

Ye ectronic med' h be taken to assure confidentiality/a . ia, w at steps will 
nonymity? (b) If d t , 

by non-electronic media, what steps w'll b a a will be stored 
, . . i e taken to ass confidentiality/anonymity? ure 

The confidentiality/ anonymity of all ub' 
. s J ects will be · t • d The names of the subJects will be deleted d th . main aine . 

' an ey will be id t ' f ' d only as members of the "divorce" or "non divor ,, en i ie 
. • . ce group as determined by 

the bibliography they received. Data will remain f'd . 
1 k k con i ential by storing 

it under oc and ey. When computing statistics vi· a VAX 
s ys tem, it will 

be protected by a password system. Only those with the code will have 
access to the data. 

6. Do the data to be collected relate to illegal activities? If yes, 
explain. 

No . 

7. Are all subjects protected from the future potentially harmful use 
of the data collected in this investigation? How is this accomplished? 

The names of the subjects will be deleted after they have been 
separated into groups as determined by the bibliographies they received. 
In the future only the scores of the subjects will be accessible . 

I have read the Austin Peay State University policies and Procedures on 
Human Research and agree to abide by them. I also agree to report to the 
Human Research Review Committee any significant and relevant changes in 
procedures and instruments as they relate to subjects. 

Student Signature Date 

Student research directed by faculty should be co-signed by faculty 

supervisor. 

Faculty Signature 



Appendix D 

Biography A 

The child you are about to see is a 13 year old elementary 

school student named Chris. Chris is wearing a 

34 

shirt. He lives with his mother, father, his younger sister 

and is in the sixth grade. 

Questions: 

With whom does Chris live? 

What color is Chris' shirt? 

How old is Chris? 

************************************ 
************************* 

Do you intend to teach? 



Appendix E 

Biography B 

The child you are about to see is a 13 year old elementary 

school student named Chris. Chris is wearing a 

shirt. He lives with his mother and sister since hi s 

parents' divorce and is in the sixth grade. 

Questions: 

With whom does Chr is live? 

What co l or is Chris' shirt ? 

How old is Chris? 

35 

*********************** **************** ********************** 

Do you intend to teach? 



Dear Parents, 

Appendix F 

Parent Consent Form A 

March 31, 1997 

I am currently enrolled at Austin Peay St t . . 
a e University and am 

conducting research on the topic of how teachers 
perceive students. I 

36 

need to make a video tape of several sixth grade students. Viewers of the 

video will be Austin Peay State University majors. The video will show 

the students in typical school settings . For example, I want to tape them 

reading in the library, listening to a classroom lecture, playing in the 

gym, and eating in the cafeteria. If you will allow your child to be 

video taped for research purposes only, please sign and return by 

Wednesday, April 2. Please call me with questions at school (446-2376 ) or 

at home (441-2067) My faculty supervisor Dr . Nanci Woods, and her umber 

is 648-7236. 

Thanks , 

Robin Gunn 

*********************************** ************************************** 

I agree to allow my child, --------
, to be video taped by 

Robin Gunn for research purposes only. 

Signature 

Date ________________ _ 



Appendix G 

Parent Consent Form B 

April 14, 1997 

Dear Parents, 

Thank you f or a l lowing me to video 
tape your child for my thesis 

graduate study. The taping went well . 

I woul d like your child to be the focus of the video . 
1 

need 

someone who is outgoing and is clearly visible in the video. 

37 

My s t udy wil l look at how education majors from Austin Peay State 

University v iew their students who are from divorced parents . I am goi ng 

to show t he v ideo and have the education majors rate the child on several 

charact eristics (see attached instrument) . Half of the education majors 

will be told that your child is from divorced parents . The other half 

wi ll be t old that your child is from intact parents . I think there will 

be a di f f erence in how they perceive the same child . After the rating 

scale is completed, I will explain that your child is from intact 

parents, and that they were mislead for purposes of this study only. Your 

child's name will no t be disclosed at any time . 

school (446-2376) or at home For questions, please contact me at 

l.· s Dr. Nanci Woods. She can be (441-2067 ) . My thes i s chairperson 

contacted a t 64 8- 72 36. 

Thank you, 

Robin Gunn 

* ********* ****************************** 
************* ** ***** *** ********** 



permission for my child 
1 give my 

38 

___________ to be the focus of 

. 
1 

will allow APSU education majors to be told that my child is 
the video. 

from 
d P

arents and to rate my child on the attached scale. 
divorce 

signed 

oate 



VITA 

Robin Marie Jacks on Gunn was bor . . 
n in Dickson 

' Tennessee 
November 6, 1969. on She attended Dickson 

County public 

schools and graduated from Dickson County 
High School in May 

1988 . She entered Middle Tennessee State u · 
niversity in 

September and attended there three years before t f . 
rans erring 

to Austin Peay State University. In August 1992, she 

received a Bachelor of Science degree in Psychology. In 

1993, she entered Austin Peay State University Graduate 

School, and expects to receive a Master of Science 

Psychol ogy degree in School Counseling in August, 1997 . 

Currently, she resides in Dickson County with her 

husband Keith and is employed as a School Counselor at 

Dickson Elementary School. 
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