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ABSTRACT 

The purpose of this study was to co nduct research that pertained to the completion 

o f homewo rk in the cl ass roo m. This research study focused on students ' reactions to a 

variety o f forms o f feedback from the teacher, in response to homework completion. A 

to tal o f 93 students (5 8 mal e and 35 fem ale) participated in the study. Each participant 

compl e ted a pre tes t, which served as a base line . Two treatments, each lasting for two 

w ee ks, w ere admini ste red , and compared to a control procedure. After the conclusion of 

the las t trea tme nt , pa rtic ipants co mpl e ted a po ttest. Reliability checks and validity tests 

were co mpl e ted for bo th tes ts. The results o f the study suggest that student homework 

co mpl e ti o n inc rea ed slig htl y when the teacher became involved with each individual. 

How c, ·e r. results o f thi s s tud y indi ca te there is no t a s ignificant re lation hip between 

ho mewo rk compl e ti o n and teacher invo lvement with ind ividual student . Further study 

whi ch inc ludes la rge r pop ul a ti o ns and fo r lo nge r pe riods o f treatme nts is recommended. 
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Statement of the Problem 

CHAPTER I 

TRODUCTIO 

Many students seem unmotivated to complete classwork and homework assignments 

that are admin istered by the teacher. Their lack of motivation leads to poor grades and an 

atmosphere of apathy in the classroom. 

/111porta11ce of the Problem 

Students must be motivated and have a desire to achieve in order to be successful in 

the classroom. Teachers should examine strategies and activities that help students 

become active. rather than passive learners. Some students come to today's classroom 

\\'ith poor self-esteem that decreases their motivation to perform. In order to assist 

students. teachers need research-based strategies that motivate students to find success in 

the cl ass room . 

Relationship of this._ tudy to the Problem 

Many students consciou ly choose not to participate in homework ac ti vities. Their 

grade suffers grea tly . as does their understanding and comprehension of concepts covered 

in the classroom. Thi s study will examine two intervention strategies that may increase 

student compliance for homework completion. The main goal is to help students become 

more success ful and improve their education achievement levels. 
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Research Question 

Among ninth graders , to what extent does a relationship exist between self-motivation 

and outside encouragement and completion of homework assignments? 

Research Hypothesis 

There will be no significant differences in the percentage of students who complete 

homework between students who recei ve outside encouragement and students who do not 

rece ive outside encouragement. 

Def,nirion of Terms 

l. Homev,'o rk : Ass ignments given by the teacher to be completed after the regular class 

period and turned in on a date specified by the teacher. 

2. Teacher-directed Motivation: An incentive provided to help students move towards a 

particular action or behavior. 

3. Teacher Praise : Positive comments like .. Good job! .. or ··Well done! ·' made directly 

to students fo r the purpose of ac knowledg ing positive ac tions of the student. 

4 . Re,,·ard: A stimulus given fo r desired achievement in order to increase the probability 

of another occurrence of the desired achievement. 

Ass11111prio11s 

1. The Ha,,1home effect was presumed to be equal for all groups. 

2. The student in the study ,-vere considered to be demographically comparable in age, 

gender, achievement leve l. and reading level. 



3. The pretest and posttest were administered and scored in a manner that was both 

consistent and objective. 

Limitations 

i. This study was limited to students who were enrolled in English I at a single high 

school of a school system located in the southeastern portion of the United States. 

2 . The sample of students who participated in the study was limited to those who 

returned signed assent and consent forms. 

3. The \ ·o lunteer aspect o f the san1ple may have affected the results. 

-+ . The students who participated in thi s study were from a single high school located 

in a city \Yhose populatio n is approximatel y l 05 ,000. 
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5. The study using the control group and t\VO treatment groups lasted for only two weeks 

eac h. fo r a to ta l o f s ix weeks; the refo re. the findings could not be attributed to a specific 

treatment. 

Deli111itatio11s 

The bo undarie s o f thi s study included only ninth graders from a single school in the 

so utheastern U nited tates . 

Prn ie\\· 

Students were invo lved in a study to determine which variables influenced their ability 

and I or desire to complete homework . Records were kept of students' homework 

completi on. T he teacher admini stered three separate treatments, which consisted of 



ind ividual confe rencing, class competitions, and a variety of rewards. The results of the 

study were analyzed to determine the most e ffective treatment and used to direct future 

ass ignments and ac tivities in the classroom. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Historical Perspective 

Traditionally , reforms in public education have implored school officials to raise the 

current academic standards, while increasing accountability for all educators. Gill and 

Schlossman (2000) reported that educators in the United States have analyzed both 

positive and negative effects of homework. Over the past century , the homework 

pendulum has swung from both sides with crusades for school districts to completely 

abolish homework to mandating specified amounts per orders of the school district (Gill 

& Schlossman. 2000). In order to detem1ine the amount of homework that is appropriate 

and beneficial to students, many researchers have studied the effects of homework on 

students from various backgrounds and grade levels . Overall, these studies indicate that 

students ,,·ho are enrolled in general education courses are being as igned more 

homework than they had been assigned even four years earlier ( truyk, 1995). 

Tim e Spent 011 Hom ework 

Recent research implies that time spent on homework has positive effects on learning 

(O lympia, heridan, Jen on & Andrews, 1994). Upper elementary students showed the 

smalle t effect for homework, while high school students showed the largest effect. In a 

study by Hagborg ( 1991 ). 95 students who had a history of repeating grades were 

elected from a single school district in a semi-rural community . The students completed 

a questi onnaire. which included amount of time spent on homework and attitudes about 
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home\,·ork. The researcher also tracked discipline and behavior problems. The results of 

the study indicated that students who spent zero time working on homework were most 

often males who had more frequent discipline and behavior problems. Their overall 

grades were also reported to be significantly lower than students who spent time on 

homework assignments (Hagborg. 1991 ). 

Roderique ( 1994) also investigated the amount of time spent on homework. His study 

indicated that two thirds of all secondary seniors completed less than one hour of 

homework per night, while e lementary students completed at least two hours of 

homework per ni ght. He also discovered that students with more behavior disorders had 

more difficulties with completing homework . In his study , educators in 550 school 

di tricts in the nited States responded to a questionnaire to identify school policies 

regarding homework. 

In a study that included 179 students from 20 middle school classes, the researcher 

utili zed cooperative learning groups to help motivate students to complete homework 

assignn1ents (0 · elia & Ros nberg, 1994 ). The IO secondary teachers received special 

training prior to the beginning of the eight-week study. rudents worked in cooperative 

learning groups to complete classwork and to grade homework assignments. The rate of 

homework completion increased from 12% to 61 %. 

Homework has played an important role in many different discipline areas. Even 

though most schools require at least one year of physical fitness, homework has only 

recently become utilized with physical education classes (Mitchell , Stanne, & Barton, 

2000). tudents included in their study did not respond positively to the change. In a 



survey including 139 parents, over 70% indicated that they did not know of cases where 

homework had been ass igned in physical education class . Furthermore, they 

did not beli eve th at homework should be requ ired. Since the Jaw of the state included in 

the study required each student to complete one year of ph ysical education in order to 

meet graduati on requirements, teachers and coll ege students worked together in order to 

iden tify meaningful ac ti vi ties that included homework. After attending special training 

cou rses fo r physical educa tion teacher , 80 % of the teachers agreed with ass igning 

homework fo r physical education. Written work was strongly favored over physical 

assignme nts . 

Teacher Intervention 

7 

Tripp ( 1998) asse rted that he remi nds his class that his goal is to ass ist students in 

developing sk ill s in usi ng mathematics to solve problems. He also in fo rmed his class that 

activity is requi red with any development of a skill. Tripp implied that as a member of 

the community of learners of mathematics, his students must act ively participate in 

learning and that one of these ways includes completing the homework that he ass igns. In 

Tripp's study, he asked students to serve as ·'experts" for specific mathematical problems. 

He explained that serving as an "expert'' meant that anyone (i ncluding Tripp) could ask 

the '"expert·· a question about the problem and the "expert '' would be responsible fo r 

answering all class questions . He also assigned a portion of the course grade to this task. 

In his study . student participation and achievement were both raised signi fi cantly (Tripp, 

1998). 
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In a study conducted by Gordon ( 1994 ), the researcher offered special assistance with 

the option to revise papers after receiving feedback from him. He stipulated that he 

would only provide this assistance to the first IO students who turned in their 

assignments early. He concluded that the "scarc ity manipulation" increased the number 

of students who wanted assistance from him. Because an overwhelming number of 

students a ked Gordon if he had recei ved 10 papers yet, he concluded that students did 

indeed want their teachers to be involved in the homework process. 

Juarez (200 1) attempted to identify the idea of how teachers as caregivers affected 

student . In his study. he asked students to complete a student motivational questionnaire 

to access self-esteem. He randoml y separated the students into two groups. Students in 

gro up A received treatments that were considered tender and gentle such as encouraging 

comments or motivational stickers. tudents in group B received no interaction or praise 

from the teacher. Both groups later responded to a teacher effectiveness questionnaire. 

The results of the sur\'eys indicated that Group A tudent had a significantly higher 

perception of teachers as caregiver than Group B. who had not received any feedback 

from their teacher. Juarez ( 1994) concluded that a teacher must provide an environment 

of care and upport becau e it play uch an important role in terms of student 

motivation . 

E eel 011 Achievemenl 

ince homework is often u ed in today"s cla sroom, an important aspect to examine is 

the relation hip between homework and achievement. Mo t educators agree that they 

as ign home\\'ork with the goal of helping to improve tudent ' retenti on and 
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understanding of concepts that have been covered during the class . The research study 

completed by Cooper, Lindsay, Nye, and Greatho use (1998), indicated that students in an 

average high school class completing regular homework outperformed 75 % of students 

in a no-homework class. In a middle school or high school setting, the effect was only 

about 50% . Elementary students had very small achievement gains (Cooper, 1992). 

According to Bryan and Sullivan-Burstein (1998), teacher depend heavily on 

homewo rk assig nments in o rd er to have the ir students fini h work that took longer than 

the no rmal cl ass period. Teacher also assigned homework to reinforce and practice 

concepts lea rned in class. Even with careful planning on the part of teachers, many 

stud ents did no t comple te the ho mewo rk and lo t interest in the topic after approximately 

30 minute . Bryan and Sullivan-Bur tein (1998) examined the association between 

ho mewo rk co mple ti o n and academic achieve ment. Their tud y included about 700 

s tude nts in a uburban kind erga rte n th ro ug h ixth grade e lementary chool. The principal 

of th e choo l se lected 11 teache rs to partic ipa te in the s tud y. During the two-year period 

of the s tud y, th e teachers met wee kl y to hare expe ri e nce , fee ling , and beliefs about the 

homewo rk p roblem s they were experi enc ing in the ir cla sroo m . They also et goals to 

inc rea e s tud ent ' ra te o f ho mewo rk re turned whil e searching for ways to help their 

students become m o re mo tiva ted and invo lved in the lea rning. Each teacher 

systematicall y reco rded ho mewo rk comple tio n and quiz sco res for comparison. After 

three weeks, the teachers prov ided a reward for the students who had completed all 

ass ignme nts fo r the week. The re ult clearl y indicated higher grade for tudent who 

had compl e ted all o r th e majorit y o f homewo rk ass ig nments (Bryan & Sullivan-Burstein, 

199 ). 
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Verbal Praise 

In a study from a nited States Military Academy, students were asked to complete a 

time spent on homework log on which students recorded the amount of time spent 

preparing for each class . The students' concern that their grade might be affected by the 

amount of homework they completed was eliminated when the instructor informed them 

that the course was objective based and criterion referenced (Hancock, 2000). As the 

instructor examined the homework logs , he made comments like '·thank you" or "great 

work .. to the tudents in the treatment group . The control group did not receive any 

comments, positive or negative. The results clearly indicated that the students who had 

received positi ve comments completed more homework than the students who did not 

receive any comments. 

Pare11ral /n\'Ol\'emenr 

Cooper ( 1992) examined the effect of parental involvement with homework. He 

concluded that giving parents a fom1al role in homework completion did not have a 

po itive or a negati\'e effect. ome parent in the study became confused with the 

instruction because the instructions differed o greatly from the instructions they were 

given years earlier when the parents themselve ,vere in school. Cooper stated that 

parental invoh·ement could sometimes often turn into parental interference. His study 

also implied that parents who lived in poorer homes were less likely to provide 

homework assistance for their children ( 1992). 
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In a study that included six case studies of children completing homework with their 

va lues. expectations, and management styles strongly influenced the children·s strategies 

(Xu & Como. 1998). The students in thi s study were assigned weekly homework. They 

received a homework package on Monday and were required to turn it in on Friday. One 

of the requirements was to read for 15 minutes per day and comment on their readings in 

a reading log . Some of the families (who had volunteered for the study) found this task 

to be too difficult to keep up. Because of the strong influence the parents had on their 

children. thi s attitude of feeling over.vhelmed transferred to the students in the study. 

Parents were also asked to arrange the home to create an env ironment conducive to 

learning by removing di stracti ons. Four o f the s ix parents reported that they changed 

the ir feelin gs and opinion about helping their children after they had been involved with 

the study fo r a period o f time . They a l o admitted that helping their children required 

more o f a commitme nt of the ir da il y lives than they had orig inally expected. 

In a se para te study invo h ·ing 74 s ixth grade rs and familie from a midwestem middle 

choo l. pare nts shar ed close ly re lated respon es. T he parents stated that although they 

be li e \'e ho m ew ork is a val uable learning too l. they experienced difficul ty and frustrations 

in help ing thei r childre n (Ba lli. Wedman. & Demo, 1997). When analyzing the data in 

thi s study. 6 5% of pa rents repo rted he lping their first grade children with homework. 

Prio r to the beginn ing o f the tudy. the pe rcentage of parents helping had already dropped 

to 14 % by the time the stude nt reached sixth g rade (Balli , Wedman, & Demo, 1997). 

The researchers a lso sugge ted that the socioeconomic status and education level of the 

paren t m ay be co rrelated to the am ount of hom ework as istance the students received. 
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The data implied that parents with higher soci·oeco · t d d · I I nom1c s atus an e ucat1on eve s 

spent more time assisting their own children with homework . 

Student Initiated Homework 

In a study in which the purpose was to examine student homework type preference 

and general attitude, the researcher examined traditional teacher-directed homework and 

student-centered assignments (Kogan, 1997). The return rate of homework increased 

significantly when homework that was assigned was student-centered. Additionally, 86% 

of student indicated that they enj oyed the assignments that had been non-traditional and 

tudent-centered. 

Accordi ng to M ii !er and Ke! ley ( 1994 ), the use of goal setting by students of different 

ages is an effective way for teachers and parents to assist students . After the original 

goa ls have been se t. students began to take on the re ponsibility of making and 

completing their 0 \\11 goals . As homework completion rate oared. students' grades and 

a hie\·ement were positi\·ely associa ted with all ability levels. Both re earchers agreed 

that includ ing goal setting in a homework plan greatly contributed to assisting student to 

become more se lf-moti va ted. 

In ano ther classroom experiment , 64 fifth grade tudents from two public school were 

enrolled in four intact cla e with teachers v ho had received special training in 

cooperative learning by the re earcher (Foy le, 1992). The tudent were randomly 

a igned to group and to treatment. Some groups were not required to complete any 

homework , while others were a igned practice homework . Each student worked in a 
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cooperative group. The positive o 1· · · r nega 1ve attitude of the group strongly influenced 

each individual, as determined by a posttest given by the researcher (Foyle, 1992). 

View from Other Countries 

Just as educators in the United States often study the effects of homework on students, 

educators from other countries also desire high academic achievement through home·work 

assessments. In studies from Luxembourg and Portugal , the researcher investigated 

whether or not homework activities positively affected students' second-language 

acquis ition and literacy ski lls (V illas-Boas, 1998). The researcher also noted that 

significant learning takes place in locations other than the traditional classroom. 

According to the findings from Villas-Boas, many students need an additional period 

afte r school in order to complete their independent work. However, when parental 

in\'Ol\'ement took place. student achievement improved significantly . Parents and 

students were both proYided with activities that had been designed to improve literacy 

and acquire vocabulary . Many variables including the language spoken in the home, the 

a\'ailabil ity of books, and adul t reading habits were con idered . The sample consisted of 

160 students from nine public schools. The parents of the students selected were asked to 

come to school for regular meeting with their child's teacher. They received regular 

reports on their child's progress and discussed suggestions given to them by the teacher 

to help the students improve. Teachers reported that most of the parents were happy and 

extremely enthusiastic about working with their children at home. Teachers reported that 

the parental support was a decisive factor including children· s reading development and 

nuency . 
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In Lisbon, a study was completed which included 47 children from a primary school 

in the suburbs of a metropolitan area in the suburbs of a metropolitan area. The failure 

rate of the students was very high (nearly 60 %) because of the difficulties the students 

experienced in reading and writing. Each fan1ily of the children lived in economically 

disadvantaged nei ghborhoods. The students were assigned interactive homework 

ac ti vi ties to complete with parents. Even though many parents of these students were 

initially hesitant about contacting teachers, a positive bond was formed between teachers 

and students. U ltimately, student achievement improved because of the extra time spent 

working on assignments outside of class (Villas-Boas, 1998). 

For 18 months, the Scottish Education Department exami ned home-school 

connecti ons (McBeach, 1998). The researcher determined that the bridge between home 

and school was a very important one. However, some parents reported that they did not 

place value on homework- they did not want the demands of homework to be made on 

their children. Once again. the attitude from the parent was transferred to the students 

who indicated they did not have interest in the homework. 

S11,dent Perceptions of Homework 

In a study of two ew York high schools, Black (1997) reported that many students 

spent the equivalent of a ·'sixth day'· on homework each week. She maintained that even 

the student \Vho were on high academic tracks seemed to be rebelling by not completing 

all required homework. In order to find better ways to manage thi s problem, the school 

system inYestigated and involved students. parents, teachers, and 
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process. Most students shared that they believed homework should be assigned and that it 

was a valuable part of learning. However, students resented copying information from 

textbooks and resis ted long worksheets. Students also reported their unhappiness with 

teachers who quickly look at the assignment and check off the names of students who 

complete them. In Black's study, students reported that they are more likely to comply 

with homework if it is reasonable, interesting, and clear. 

In a study that included 88 developmental students enrolled in general psychology 

classes. teache rs assigned study questions for each chapter and required students to 

complete them. The teachers wanted to determine whether or not a correlation existed 

between the completion of homework and higher quiz grades. The students in the study 

responded to a questionnaire dealing with their attitudes and feelings about the 

assignment. When the students reached 80% mastery, they took I 0-item multiple-choice 

quizzes. The results of the quizzes indicated higher sco res than they had received 

without the homework assignments. Additionally. the result of the attitude surveys 

indicated that the students felt better prepared and were more satisfied with their 

performance in the course (Brothen & Wambach, 2002). 

In a study by Cooper et al. ( 1998). 709 students and 82 teachers completed the 

Homework Proce s I m ·entory. The intent was to assess the many aspects of homework 

procedures. Because of the wide variety of ages and ability levels of the participants, 

different versions of the instrument were constructed. After analyzing the results, the 

researchers determined that a direct positive correlation between positive attitudes about 

homework and good grades exists . 
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CHAPTER III 

METHODOLOGY 

The schoo l . ystem from \\·hich rhe sa mple \\·as se lec1ed is loca1ed in a suburban chool 

disrrict 1ha1 conrains a 101a l of _ ix hi gh choo l The high . choo l \\'hi ch \\'a u ed in rhe 

s:-im ple has an cnrollmc111 of I 225 s1uden1s. The participan1s in 1hc study \\Trc 93 male 

and fem ale s1ude111s \\'ho \\'ere cun·enrly enrolled in Engli h I. These sruden1s had already 

been di,·idcd in10 fi, -c c las pe ri ods. each of which la rs for fift y-fi\'c minu1c . . When 1he 

guid:-incc dq1artmcn1 sc heduled 1he s1uden1 . 1hc tudc111 \\·ere randomly elccred u 1ng 

co mputer soft\\'arc and randomly a signed 10 teacher · cla se . 

Pcnni ssion to proceed \\'ith 1hi s stud y \\·a granrcd from The lns1i1u 1iona l Re\'iew 

l3 oard at the sponsoring uni,·crsi1y (sec Appendix A- I). Pc1111 iss ion ,,·as aLo granted 

fn1m the coun ty school sys tem prior to the beginning of 1hc field srudy (see Appendix -

2) . Pl.'.rmission \\·as 1hcn granted from the building principal (sec Appendix A-3) . The 

risks to l.'.ach human subjl.'.c t \\Tre deemed minimal. 

b1ch subjec t \\'as asked 10 gran t pem1ission to 1hc re . earchcr by . igning an as ent 

form prn,·ided by the rcsc:uchcr (sec Appendix A--4 ). tudcn ts had the opportuni ty to 

check \ 'CS or no to indica te 1hcir preference for participating or 1101 participa1ing in the 

:--ludy . Each s1uden1 \\ as :1lso asked 10 rake home a parcnral con enl fonn 10 be . igned 

and returned 10 rhc researcher (sec Appendix A-5) . ruden1 · \\·ho completed and re turned 

both fonns rccci, cd a re\\'ard of a sti cker. The re\\'ard \\'as not based on participation in 

the stud~ : it\\ :h gi, en :--imply for completion and return of the forn1s . Prior to 1hc 
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beginning of the study these form , · . , s \>, ere g1 ven to students dunng the first five minutes of 

each class period on the fir t day of the proposed study. 

!11srr11111 e11rs 

For thi s study , the subject were administered a researcher-generated attitude survey 

\\·hich was used as a pretest to determine the baseline (see Appendix 8). The attitude 

sur\'ey meas ured students · perception of homework assignments. The survey consisted 

of twenty statements related to students· personal feelings about homework . This survey 

was te ted for reli ability by u ing a split half / odd even format and for content validity 

by e \'a luati on o f the te t by three professionals. The format of the survey required 

students to re spond usi ng a Likert sca le . The sco ring for positively worded questions was 

as follo\\'s: A- strong ly agree (5); A - agree (4); - undecided (3) ; 0- disagree (2); and 

SD- strongly di sagree ( I ). Fo r negati ve ly worded que tions, the coring wa reversed as 

fo llow : A- strongly agree ( 1 ): - agree (2); - undecided (3); 0- di sagree (4): and 

SD- strongly di agree (5). total score of 76-1 00 indi ated that the tudent had a positive 

perception of homework . total core of -1-75 indicated that the student had a 

omc\\'hat po itive percepti on of homework . A total score of 26-50 indicated that the 

student had a somewhat negative perception of homework . A total score of 1-25 

indicated that the student had a negative perception of homework. The result of this 

pretest fa nned a ba eline and under tanding of the tudents ' feelings prior to the 

beginning of the treatment . At the conclusion of the tudy, a posttest was administered 

to de tem1ine whethe r or not evidence exi ted that the treatments impacted their 

perception . The same in trument was used for the postte t ( ee Appendix 8 ). 
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The researcher generated a fonn on which t k 
o eep a record of each student's 

homework completion and grade (see Append' C) Th' • • 
ix . 1s ionn was stored m a locked 

filing cabinet and will be destroyed one year aft th d · 
- er e stu y 1s completed. The 

researcher a lso generated an aggregate class chart h' h d ' I d · 
, w 1c was 1sp aye publicly and was 

used during the final two weeks of the treatment to reco d h k 1 · ( r omewor comp et1on see 

Appendix D). o indi vid ual names or scores were listed on either chart. 

Progress was measured by observing the students ' overall grades during each of the 

t\\·o-week segments. Eac h segment was compared to the previous segment in order to 

determine the variables that affec ted homework completion. 

Procedure 

Prior to the beginning of the study, permission was granted from the Institutional 

Review Board at the sponsoring uni\'ersity. Folio\ ing that permission. permission was 

granted from the chool sys tem from \,·hich the re earch v;as conducted and from the 

building principal of the elected school. Following that perm is ion. the study was 

explained to each of the l!\ 'e classes of students. Permission was obtained from each 

student and parent by the return of each per on · s assent or consent form, respectively. 

Thi field experiment lasted for six weeks. Each class period lasted for 55 minutes. 

For the first two \\'eeks of the study. the teacher a signed nightly homework to all 

students. Regardless of pa rticipation in the tudy. all students from each of the five 

sec tions \\'ere gi\'en the same a signment. When students returned to class each day, the 

teache r collected the horne\,·o rk at the beginning of each class period. The teacher did 

not make any comments (positi\·e or negative) about the homework. The teacher began 
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the new lesson for the day and continued ass· · h 
ignmg omework each day to all students . 

Homework was returned to students O d ·1 b · · n a a1 Y as1s with a grade; however, no comments 

were written on the papers. This procedure served as Control Baseline Data (A) for 

homework completion. 

For weeks three and four, the teacher asked students to hold homework at their desks . 

At the beginning of the class period, the teacher came to each desk and individually 

conferenced with each student. The teacher looked at the assignment, made a comment, 

and placed a stamp on each paper that was at least three fourths complete. If the 

assignment was not a t least three fourth complete. the teacher did not stamp the paper. 

The teache r made appropriate comments (positive for those who had completed 

assignments and encouraging for those who did not have completed assignments) to each 

student. After the teacher had finished conferencing with each student, all students 

turned in their papers to the teacher. The teacher assigned a daily grade and included 

comments on the papers. The papers were returned to the students on a daily basis. This 

procedure se rved as Treatmen t B for homework completion. 

For weeks five and s ix. the teacher continued to ask tudents to hold homework at 

their desks . A t the beginning of the period, the teacher continued to come to the desk and 

individually conference with each student. The teacher continued to look at the 

ass ignment. made a comment. and placed a stamp on each paper that was at least three 

fo urths complete. J f the assignment was not at least three fourths complete, the teacher 

did not stamp the paper. The teacher also made appropriate comments like, "Good job!" 

The teacher then counted aloud the number of stamps completed by all of the students. 

The teacher took a class percentage of completions and marked them on an aggregate 
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chart. which was di splayed in a prominent place for all classes to see. Thi s chart did not 

li st individual names or scores; only class percentages were presented on the chart. After 

the teacher had fini shed conferencing with each student, students turned in their papers to 

the teacher. The teac her assigned a daily grade and included comments on the papers. 

The papers were returned to the students on a daily basis . The teacher continued this 

process unti I the end o f the two-week period, and then rewarded the class who had the 

highest percentage by permitting a spec ial game day during their regular class time. 

During the game day. students were allowed to play language arts based games such as 

Scrabble and Taboo during class time. instead of the re gular lesson planned by the 

teacher. This proced ure se r\'ed as Treatment C fo r homework completion. 

The resea rche r exami ned the result from each of the two-week sessions to dete rmine 

which va ri ab les (Cont ro l A: no comments o r interaction with teacher; Trea tment B: 

interaction with teacher; and Trea tment C: interaction with teacher along w ith cla s 

co mpetiti o ns) influenced the amount of homework completed by the student. 

Statis tical Procedure 

Pretest and posttest sco re were compi led and the mean core and standard deviation 

· · A f · d e dent ample was used to tes t fo r a determined fo r each part1c1pant. t-test or tn ep n 

signifi cant difference in the scores of the group. 
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The sample ,ms selected from a ninth grade classroom. from which tudents \\·ere 

random I) assigned . There were a to tal of 93 parti cipants who completed and returned a 

parental consent a nd student assent form prio r to the beginning of the study . These 

93 Tota l Students 

Figure -l- I . The ample 

D male 

■ female 
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Se{{ Perceptions and Hom ework Attitude Based 
011 

Pretest 

A pretest consisting of twenty statements \vas administered to participants, who had 

the opportunity to respond using a Likert scale from strongly agree to strongly disagree. 

The scoring for pos iti vely worded questions was a follows: SA- strongly agree (5); A -

agree (4); U - undecided (3); 0- disagree (2); and SD- strongly disagree(!). For 

negatively worded questions, the scoring was reversed as follows: SA- trongly agree (I); 

A - agree (2); U - undecided (3); 0- disagree (4) · and SD- trongly disagree (5) . A total 

core of 76-1 00 indicated that the student had a po itive perception of homework. A total 

score of 51-75 indicated that the tudent had a somewhat po itive perception of 

homework . A tota l score of 26-50 indicated that the student had a omewhat negative 

perception of homework . A total core of 1-25 indicated that the student had a somewhat 

nega tive perception of homework Table 4. 1 elf Perception and Attitude urvey Ba ed 

on Pretest indi ca tes the percentage of tudent in each category. 

Table 4-1 . elf Percepti on and Homework Attitude urvey Based on Prete t. 

Total Composite Percentage of Males Percentage of Percentage of All 
(58 totalJ Females..{35 total} Students (93 total) 

76 -1 00 10 9 10 
positive 

75-51 43 60 49 
omewhat po itive 

50-26 47 31 41 

some\,·hat negative 
25-1 0 0 0 

nega ti,·e 
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The responses from each demonstrate the m d . ffi . 
any 1 erences m feelings by gender. 

\!lore females (69% ) than males (53 %) responded t h .. 0 s ow that they had pos1ttve or 

somewhat posit ive attitudes toward homework o , 11 590 . . 
· \ era 1/o of students indicated 

positive or somewhat positi ve attitudes to\\'ard ho , k An . me\\ or . other large d1 fference 

between the genders was indicated by the fact that 4 73/c of th 1 · d. 
o e ma es m 1cated that they 

had a somewhat negative attitude towards homework, while only 31 % of the females 

shared thi s attitude . o m ales or females indicated that they had a negati e attitude 

towards homewo rk . Few students held after school jobs (16%) to pos ibly interfere with 

homework; however, 4 7% responded that they are involved in at lea t one extra­

curricular activity after school. Another interesting response was that 5 % of tudent 

said their parent u uall y asked about homework a ignrnent ; however, only 39% aid 

that their parents as isted them with homework a ignments. tudent agr ed (3 % that 

they rare ly ask their teacher fo r help and an overwhelming number (79%) do not u ea 

homewo rk hotline. Approximately 40% aid that they work regularl y with other tudents 

to com plete homework . Copying another student homework seems to be another 

statement by which tudent agree. Approximately 75% of tudent re ponded that they 

ha\'e copied omeone homework, while 73 % have allowed others to copy their 

homework. Only 140 0 of tudent trongly agreed that they feel gui lty when they do not 

complete homework. while 2 ~ 0 ~ do. Another observation ba ed on the e findi ngs wa 

th at tudent respo n e to time pent on homework indicated that there wa no agreement 

h lete Thi raises a que tion to the true 
that homework takes longer than an our to comp · 

b d The tronge t respon e (agree) wa 
amount of time spen t on homework Y stu ent · 

J · h b of students (70%) agreed that 
24° o, followed by 20° o who strongly agree. A 11 g num er 
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they do not complete homework if they know th t h . 
e eac er will not check it, while 3 % do 

not feel guilty about non-completion of homework A 
1 1 

. 
. comp ete ana ys1s of each 

statement disaggregated by gender and total number of d 
tu ents is included in Appendix 

E 

Se!( Perceptions and HomeH ·ork Auirude Based on Posrtest 

A posttest consisting of twenty tatements wa admini tered to participants, who had 

the opportuni ty to respond u ing a Likert scale from strongly agree to strongly di agree. 

The scoring for positively and negatively worded que tion was the same as on the 

pretest. The po ttest indicated that 75% of the males had a po itive or somewhat po itive 

attitude about homework . There wa an increa e of 22 percentage point from the 

pretest. Likewise, the female attitudes increa ed from 69% po itive or omewhat po iti e 

attitudes to 0%, for a total increa e of 11 . Male and female who re ponded that they 

had a po itive or ome\\'hat po iti\'e attitude about homework wa 6%. compared to 

59° 0 in the prete t, indicating a triking increa e of 2 ° o. The male indicated that 26% 

had a ome\\'hat neoati,·e attitude toward homework. ompared to 4 ~o in the po tte t :::, 

fo r a decrease of 21 percentage point from pretest to po ttest. Female who re ponded 

that they had a somewhat negati\'e attitude about homework in the po tte t decrea ed by 

11 ° o, from 31 % in the prete t to 20% in the po tte t. No rudent indicated negative 

attitude on the pretest o r po tte t. 
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Table 4.2 Self Perceptions and Hon1 k . ewor Att1tud B d e ase on Posttest indicates the 

percentage of students in each category. 

Table 4-2. Self Perceptions and Homework Atftud S 1 e urvey Based on Posttest. 

Total Composite Percentage of Males Percentage of 
(58 total) 

Percentage of All 

76- 100 16 
Females (35 total) Students (93 total) 

13 24 
positi ve 

75-51 59 17 55 
somewhat positive 

50-26 26 5 22 
somewhat negative 

25-1 0 0 0 
negative 

A complete analysis of each statement disaggregated by gender and total number of 

students is included in Appendix E. Students seemed much more certain about the 

amount of time they took to complete homework assignments than they did in the pretest. 

Almost 71 % believed that it took more than an hour, and only 5% were undecided. An 

over.vhelming 90% indicated that they are more likely to complete a homework 

assignment when they know it has a significant effect on their grade. When students 

were asked if they believed that homework assignments were a waste of time, a majority 

(66%) indicated that they were not a waste of time. A high majority (82%) of students 

also indicated that they were not likely to complete homework when they didn t think the 

teacher would check it. Students who like their teachers are more likely to complete 

homework assignments , as indicated by a 71 % strongly agree or agree response. 

Attitudes of students seemed to improve about their feelings of homework assignments. 
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A strong number of students (51 %) agreed that ho . 
mework assignments were helpful to 

their learning. However, 68% said that they believed h . 
omework assignments were a 

\\'aste of time. Another large number of students (71 o/ ) 
/ O agreed that they have homework 

in at least one class each night. If students know the homework assignment has a 

sign ificant effect on their grade, 88% of students responded that th 
1
.k 

1 ey were more I e y to 

complete it. Students responded strongly (60%) that they do not go to their teacher for 

help. The trend of copying was still prevalent in the po tte t, with 83%, compared to 

75% in the pretest responding that they have copied someone else s work. Attitude 

towards teacher was also an important factor, as 71 % re ponded that they were more 

likely to complete homework assignments if they liked their teacher. When asked if 

students work on homework from one class while they are in another class, an 

overwhelming 77% responded that they do this regularly. However, 57% of male and 

only 20% of females work on homework from one clas while they are in another. 

Almo t 77% feel pre sure from out ide ources to succeed in chool. 

Summary of Groups by Completion 

During the control period, the teacher collected homework and returned it daily wi thout 

I d h , k An increase of I 0% from the 
comments, and 74% of the students comp ete ome\\ or · 

Control Period occurred when the teacher administered Treatment B. During thi 

. . d couraging comment a she tamped each 
Treatment, the teacher made po 1t1ve an en · 

h Treatment c was admini tered, the 
paper at the indi vidual s de k. However, w en 

. . t and added class competition. As a 
teacher continued the stamp and positive commen s 

. ed on! three percentage point . Therefore, 
re ult, the homework completion rate increa Y 
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on ly a sli ght increase occurred . h th 
wit e addition of th 

e class competition c 
larger increase with the indi vid 

1 
_ , ompared to a 

ua attentio f th n o e teacher. Table 4 3 S 

P d d 
· urnmary of Groups 

by race ure an Homework Co 1 . . mp et1on indicates percentages for the control and 

treatment groups during the six week study. 

Table 4.3 Summary of Groups by Proc d e ure and Homework Completion. 

Group Procedure Subjects Percentage of 
Homework 
Completion 

A Control A 93 74 

B Treatment B 93 4 

C Treatment C 93 7 

Analysis of Pretest and Posuest 

The average score of attitude towards homework increased from 56.1 to 63 .61 from 

pretest to posttest. The tandard deviation decreased only slightly from 13.44 to 12.75. 

This means that the variability of attitude decreased among the participants. 

The sample wa di\·ided into three group , which were based on control and treatment 

procedures. The pretest (administered before Control A) and the posttest (administered 
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after Treatment C) scores were compiled. A t- test for independent samples was used to 

test for significant differences between the posttest scores for each group. The T-Value 

was 1.045-20 and the critical Twas 1.645 , as indicated in Table 4.4 Analys is of Pretest 

and Posttest. Table 4.4 indicates the analysis of the pretest and posttest in which the 

significance level was set at .05. Based on these results, there were no significant 

differences between the pre and posttest of the group. 

Table 4.4 Analysis of Pretest and Posttest. 

Group n Average Standard Degrees of T Value Critical T 
Deviation Freedom 

Pretest 93 56.1 13.44 92 

Posttest 93 63.61 12.75 92 1.045-20 1.645 

p < .05 

Contro l A 

(Week One and Two) 

k which was collected at the beginning of The teacher assigned nightl y homewor , 

d the teacher did not make any · th . portion of the tu Y, each class period . Dunng is 

Each day, the teacher returned the . ) about homework . comments (positi\·e or negative h 

homework to each individual student. 
. ed a daily grade for eac The teacher assign 
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home\\'ork ass ignment and cont · inued the 
proce s throughout the two week . 

!!fades were calculated b d penod . These 
- ase on completion o f homew k 

or . not accuracy of homework 
The grades were recorded ands . d · 

ene as a ponion of th -
e grade tor the six weeks. 

Percentages of students who com I d 
p ete homework are disa ggregated by gender in Figure 

4.2. 
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Both male and female tudent eemed to have an increa e in the amount of homework 

completed from 72° 
0 

on Thursday for males to 90% on Friday in Week One. Female 

al o increased from Thur day at 0° o to % on Friday. The large t disparity between 

males and females was on Tuesday. as only 59°;o of male completion homework. as 
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compared to 74% of female . The day with th 
1 e owest percentage of homework 

completion was Tuesday for males wh·I f; 
, 1 e emales showed their worst performance on 

:vtonday, with only 70% completing homework 
· The overall mean for males was 73% for 

males and 79% for females . For Week Two the mea 
' n score decreased nine percentage 

points, to a 70% mean score. In summary F ·d . 
' n ay remained a strong day for homework 

for both groups with 80% completion rate· hov. e d 
' ' ver, stu ents al o had even higher scores 

on Wedne day, with 4% completion The scores d d 
· ecrea e on Monday from 71 % for 

both group in week one to only 60% in week two The 1 t d . · fi • arges 1spanty or week two 

\\'as on Thur day. only 49% of males completed homework, while 7 % of females 

completed homework. 

Trearmenr B 

(Weeks Three and Four) 

The teacher assigned nightly homework to all tudent . t the beginning of each 

period. the teacher came to each de k and individually conferenced with each student. 

The teacher looked a t each assignment, made a comment, and placed a tamp on each 

paper that wa at least three fourth complete. tudent turned in their paper daily to the 

teacher, who ass igned a grade to each paper. The previou day homework wa returned 

to each student each day. In analyzing the homework completion fo r each of the two 

figures, several intere ting fact were discovered. ome of the days showed higher 

completion rate than other . The e day e en varied by gender and the day of the week. 

The overall mean score fo r week three was I%, which wa an 11 % increa e from Week 

Twos performance of 70% . Male decrea ed significantly on Friday in Week Three, 
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•i·th a weak showing ofonl v "Oo/c Females h d th I · 
,, -

0
· a e owest percentage on Thur day. ,v1th 

onl y 60°10 completion rate . In Week Four. male howed their weakest performance on 

Frida) . \\·ith 2% completion. Thi is still a ignificant increa e of 52% from Week 

Three s lowest day of 30% . Mean score increa ed for male from 2°
0 

in Week Three 

to 87% in Week Four. Female mean scores increased from 79% in Week Three to % in 

Week Four, for a 9 % increase. Summarizing this data from Treatment B, Friday 

remained a strong day for female in Week Four, with a 93 % completion rate. which was 

the ame as on Wednesday. Female had the lowest completion rate of the week on 

Monday. which wa 2% . ale had the !owe t completion rate on Friday. which \Vas 

o 0 _ From Week One to Week Four, the overall mean core increased 1 - percentage 

point . from 73% to O 
o. Percentage of tudent who completed homework are 

di aggregated by gender in Figure 4.3 . 
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srrongest homework completion day varied. even by gender. Although students did 

complete more homework in Week Six than they did in Week One, the change is not 

(rreat. Percentages of students who completed homework are di saggregated by gender in 
=, 

Figure 4.4 
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Summary 

CHAPTER y 

SUMMARY, CO CLUSIO S, A D RECOMME 
DATIO S 

The purpose of this study was to investigate v · 
arymg meth0ds to help students be more 

successful in the classroom by motivating them to co I th . 
mp ete eir homework assignments. 

The review of the literature suggested that teachers sho Id · 1 . u give c ear, concise 

assignments. The literature also indicated that students must l"d . see a va 1 purpose m 

completing assignments. For example, students need to know that the teacher will check 

their homework. 

This chapter contains a summary of the analysis of data used to test the hypothesis. 

Findings from this study resulted in a failure to reject the null hypothesis: There will be 

no signi ficant differences in the percentage of students who complete homework between 

students who receive outside encouragement and students who do not receive outside 

encouragement. Students seem to complete more homework when praise is offered. In 

Control A, the teacher collected homework each day and returned it with a grade and no 

comments. Scores increased slightly when the teacher implemented Treatment B by 

indi\' idually conferencing with each student and stamping each paper. When Treatment 

C · · · t"nued · however the addition of was implemented, the conferencing and stamping con 1 , ' 

h . • The change may have been 
t e class competition did not indicate a large mcrease. 

b th Its indicated the use of varying 
rought on by an outside incentive. However, ese resu 

. . . . . "fj t difference in homework 
mot1\'at1onal techniques did not 10d1cate a s1gm ican 

. . . ndicates that students seem to 
completion. An analysis of Homework Compleuon 1 
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complete slightly more homework when . . 
praise is offered. Th· 

is data is sho,1/11 in the 
fo llowing Table 5. I . 

Table 5.1 Analysis of Homework Completion. 

- n Average Group Standard 
Deviation 

Degrees of T Value 

Control A 93 7.2 Freedom 
2.97 92 A-B . 

~Treatment B 93 7.8 3.01 
. 0023 

92 B-C 

Treatment C 93 8.7 2.11 
3.2-7 

92 A-C 
8.49-10 

Conclusions 

There seems to be a strong correlation of .81 , which is significant between Control A 

(teacher ass igning homework and returning it daily with a grade but no comments and 

Treatment B when the teacher came to each desk and conferenced individually with each 

student and stamped the papers. A strong correlation of .85, which is significant, also 

occurred between Treatment B and C (which included the addition of class competit ions. 

A sli ghtly weaker corre lation (. 70) of Control A and Treatment C occurred. This means 

tha t while the scores between Control A and Treatment B were quite imilar, a change 

took place between Contro l A and Treatment C. These fi gures are indicated below on 

Table 5.2 Correlation of Treatments. 

Table 5.2 Correlation of Treatments . 

Correlation A to B Correlation B to C 
Correlation A to C 

~ 0. 708997334 
0.81 065 51 54 0. 85543 1421 
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Research Question 

This study addressed the following research quesf . 
ion regardmg whether or not outside 

factors influenced completion of homework assignrn t . Arn . 
ens. ong ninth graders, to what 

extent does a relationship exist between self-motivation arid t •d 
. ou s1 e encouragement arid 

completion of homework assignments? Analysis of the data suggests that the use of 

extrinsic praise and personal attention combined with small tokens of recognition 

(stamps) seems to increase homework completion. Adding competition arid rewards to 

this procedure appears to further increase homework completion, especially among 

males. 

The study was severely limited in the length of time devoted to each procedure. If the 

study had been longer, there might have been a different outcome. The percentage of 

males in the study wa much higher than the percentage of females in the study. Thi 

may have had an effect on the re ults . 

Recommendations 

. b d alysis of the data resulting from The fo llowing recommendations are ase on an an 

this study . 

I. It is recommended that this study be replicated in the future . 

. should include larger populations than the 
2. It is recommended that these future studies 

. d .: 1 ger periods of time. sample of 93 indicated in this study an 10r on 

1 · ted with other populations (grade 
3. It is recommended that the sample hould be rep ,ca 

b ·els) for longer periods of time. 
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It is recommended that the findings of this study and future studies should be readily 
-+ . 

.
1 

ble to faculty for possible implementations in classrooms. 
ava1 a 
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Letter of Approval from Institutional Review Board 



Austin Peay State U . . . . n1vers1ty 
lnst1tut1ona1 Review Board 

January 29 , 2003 

Lori Williams_ 
do Ann Harns 
Education 
APSU Box 4545 

RE: Your applicat ion d'ated January 28 , 2003 regarding study number 03_016 . A R I t· h. 
N. h G d St d t ' C I . . e a ions ip 

Between int ra e . u ~n s omp et1on of Homework and Various Forms of Feedback 
(Austin Peay State Un1vers1ty) 

Dear Ms. Williams: 

Thank you for your response to requests from a prior rev iew of your app lication for the new 
s dy listed above. 

Congratu lations! Th is is to confirm that your appl ication is now fu lly approved. The protocol is 
approved through one calendar year. You must obtain signed written consent from all subjects . 
. . . . . Th is approval is subject to APSU Policies and Procedures governing human subjects 
esearch . You may want to review this policy which can be viewed on the APSU website at: 

www2.apsu .edu/www/computer/pol icy/2002 .htm 
) · 

You are granted perm iss ion to conduct your study as most recent ly described ettective 
im ed iately. The study is subject to cont inuing review on or before December 2, 2003, unless 
closed befo re that date. Enclosed p lease find the forms for report ing a closed study and for 

equesting approval of continuance . 

Please note that any changes to the study as approved must _be promptly rep?rted and 

approved. Some changes may be approved by expedited review; others requ ire fu ll boar~ 
review. If you have any questions at all do not hesitate to contact Lou Beasley (221 -7414· fax 
221 ·7641 ; email: beasleyl @apsu .edu ) or any member of the APIRB. 

Again, thank you for your cooperat ion w ith the API RB and the human research review process . 
Best · wishes for a successful study! 

Sincerely, 

tLfi:-JJ 
C

r. Lou M. Beasley 
21r A · . d ' ustIn Peay Institutional Revi ew Boar 
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f ebruarY 4, 2003 

\I ~- Lori \Yilliam s 
.C\tt rk3,· ille High Sch ools 

Cu · I Sallie Keith 
m cu um & \ . 

Board of Education 62 l G nstrucu on C oordinator 
racey Avenue Cl ks . 

931 -920-7819 ar · vi lle, Tennessee 37040 
Fax: 931 -92 -9819 ;a\\ie .ke1 th~ cm;:.ss .net 

Dear )ls. \Yilliam : 

\our research project titled " A Relation hip Between inth Grade Student ' 
Completion of Homework and Yarious Form of Feedback" h a been approved by 
he research committee . The date of approval wa January 30, 2003. 

\ ow that YOU have approval from the research committee you may contact the 
principal for approval. .\ ccording to Board Policy File !FA, the principal ha the 
final authority and r e ponsibility for approYing or di approving re earch conducted 

m h13'he r building. 

Please read the Resea rch PolicY a nd Procedure. Handbook for all in formation 

concerning rese arch in the Clark ville· lont gomery County School 

1 
mu ha\ e q ue t ions , please call my office a t (931) 920· 7 19 

incereh· . ' 

I 
, I OJ..l__1J _. }6.z ~~ 
a\lie Keith 

Curriculum and Instruction Coordinator 
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Oark?vi!le 
nontgornery county 
g_::HCDL ~·t• 
sYSTEM~I 

January 31 , 2003 

Dr. Timothy S\\'eetholp 
APS 
Jnc:.tirurional Review Board 

Clarksville High School 
151 Rich\'iew Road Cl ks ar · \'i\le , Tennessee 37 3 

931 -64 -5690 Fax: 931-64 -5624 

Dear Dr. S\\'eetholp, 

!\ !r . Lori Anne W illi am ha discu sed her field study with me and I feel that the study will 
be \\ ell done with no ad,·er e effect on the tudent . Thi letter is my written appro\'al for 

her to implement the pl anned study. 

in erel\' . 

Ju astleberr\' 
Pr incipc1I of Clark- Yill e High chool 

]u.:l1th H Cas: kbe rry 

Pnnc1pl 

Gail H Cobb 
.-\ ,,1;tanl Pnnc1 r al 

D J Surn rnerv 1lle 
Assistan t rnnc1 r al 

\X',llta rn B. \X'or ·man 
Assis tant Pnnc1 r al 
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Asse nt of Pa rti cipation in R 
a esea rch Study 

. (S tud ent Co py) 
Austin Peay State University 

You are being asked to panicipate in a research stud , 1 d . . . 
· · · b i . ) · nee ) our penn1 ss1on and your 

paren t s pennd 1ss1on e ore we may begin. This study is designed to fi nd out strateo ies 
that help stu ents to complete homework assignments. e 

Each person in our class ,,iii take a pretest to help detenn,·ne th · • 1· d · d 
. . eir 1ee ings an an!lu es 

concerni ng h? me,\·ork ass ignments. You \\·i II not be required to answer any questions 
you do not \\·ish to ans,\·er. Your scores on the pretest will be used to detem1ine rnur 
feelings about home,rnrk assignments. I will use three different strateoies to enc-ouraoe 
home,\·ork completion. At the end, I will give you the posnest. ,\·hich ~·ill be similar t~ 
the pre test. Aga in, you will not be required to ans,wr any questions you do not wish to 
ans,,er. Another teacher will code bo th of these tests so I \\·ill not know whether or not 
you are participating in the study until I look at the results at the end of the study. 

Your participation will help other researchers and teachers learn what type of strategie 
helps you complete your homework. The summary re ults ,,·ill be used to help other 
tt'a hers at your school decide ho,\· and \\·hen to assign homev,ork. 

You arc not required to participa te in the study . If you decide not to parti ipate. your 
sco res from the pre- and post test will not be included in the study . Regard le of your 
decision to be included or not. you ,\·ill still be required to complete all a signments gi ,·en 
b, ,·our teacher. You may \\·ithdra,,· from the study at any time without being puni hed 
or penalized . 

If ,ou choo e not to parti ip::ite in the tudy at all. you ,\·ill not be puni shed or pcnali~ed 
· · · j> - 1·> >1 fr,e to ask me between la .e. 't ou 111 an ,· ,,·a,·. If you ha, ·c a1w questi ons. p 1:ase e1: 1: _ .. 

. . - . I I t 19 ., I) 6-t -) 690 ti the,· ha,·e 111a, ::ii o ha, ·e ,our parent contact me at sc 100 a , . - . 
· · · ·1 ·r J · ·1able and I ,,·di return their c:.ill 3 qu 'Sti ons. They may ka,·e a ,·01ce m::11 1 am una, ai 

Sl)O n ::is pos ible . 

\!rs. Lori Anne \\ 'illi am 

Pica e indic::ite your hoice by placing an \: in the appropriate blank. 

score in her 
d I to allow Ir . \\' illiams to use my ___ Yes. my p::irents an agree 

study . 

___ :-:o. my parents an 
. to u e my scores in her study. 

d I do not wi sh for \Ir . \\ 'ill1am 

(Print , our name) 
(Your signature) 

(Today · s date ) 
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Parent Consent Form 



Co nsent of Participat' . 
(p 

JOn in a Research Study 
arent Copy) 

Austin Peay State U . . nin rs1ty 

Your child is being asked to participate in a re h . 
. h . • searc study This fo . . d pro,·ide you mt 1111om1ation about the study y · nn 1s mten ed to 

Anne Williams, about this study or you may~ 
0
t u mhay ask the researcher, Mrs. Lori 

. - . ' on act t e office of Gra t d S 
Research, Box 4) 17, Aust111 Peay State University Cl k .

11 
n s an ponsored 

72]-788 1 with questions about the rights ofresea ' h ar :''. 1 e, Tennessee 370-+4, (931) 
- ..., re part1c1pants. 

1. Purpo e of th e Study 
The purpose of this study is to find out strategies to help stud t I h . . · en s comp ete omework 
as 1gned by teachers 111 order for students to be more successful in the classroom. 

2. Procedures to be Used 
All students in ~he class will be asked to complete a pretest to help detem1ine their 
feelings and attitudes about homework. All students will be told that they choose to 
ans,\'er on ly the questions they wish to ans,Yer. The teacher will assion reoular 

. 0 0 

homework assignments to fill students in the class. Participation or non-participation in 
the study will not change the homework assignments in any way . For a period of six 
,,·c -:r--: s. the teacher will implement a variety of strategies (i.e. positive Yerbal and ,,Titten 
instructions) to help encourage students to complete homework assignments. At the end 
of the study, all students ,, ·ill be asked to complete a posnest similar to the pretest to 
detem1ine feelings and attitudes about homework. All students will be told that they 
choose to ans,wr only the questions they wish to answer. The students will also b told 
that they may choose to \\·ithdraw from the study at any time with no penalt")'. They will 
be told ~hat i.f the\' choose to \\·ithdraw, their sc~res will not be used and any data 
collected from th~m will be de tro\'ed. At the conclu ion of the study. the re earcher will 
analy ze the resu lt s of the pre- and ~o ttests to determine ,,·hich tra tegies are most 
benefic ial in helping stude nts complete their homework as ignments . 

3. Rega rdin g Benefit s and Risks . f 
1 

1. 

P · · · 1 d · c ease of completion o 1omewor.i-: otential benefits for your child may me u e an m r . 
· h · of materials covered m class and a s1Q11ments which mav lead to better compre ension . . . . 

DOS ~ible imp
1

r0\·ement in orades. In addition, your child's participatfuionl )\'llhl hlelp teachers 
0 . · ess 1or e pmg 

at Clark s,·ille High School dec ide which strategies are moSt succ . . 
1 . Th · sks for each student are m1111ma . 

student complete homework a s1gnments. en 

4. \\'h at will happ en to th e inform ation colle~tedh? d , will code student names on 
~ 1 . d' 1 . · \'Olved mth t e stu ) .,not 1er teacher who 1s not 1rect ) 111 . 1_~ • ·ho is participatino in the 
l h cher will not 1\..110 \\ " 

0 

t 1e pre test and posnest so that t e resear h .-11 examine scores from pre-
. . d . The researc er " 1 · . study until the conclusion of the stu ) · t homework completion. The 

d . I . harts that documen h an post tests and ,viii also ana ) ze c . . d destroved one year after t e 
· r . . . 1 1. d film o cabmet an , · 1n1 om1a t1 on \\·ill be stored 111 a ocl\.e 0 d t' s name ,,·ill ne\'er appear m 
conclusion of the field study and publication. The SlU en 
any publications. 



pteas·c read the statements below. The"· des ·b , . 
. . . . ., en e) our n uhts and ·b·1 · . ,.-our child 1s a part1c1pant in this research p . e respons1 1 ,ties, as ., roJect. 

l. I agree to allow my child to participate in the present t d d . 
Williams from the Education Department at Austin Pea)'sSut ty cUo n_ uct~d by Lon Anne 

·1d ·11 b k a e nivers1ty. I understand 
that my chi wi e as ' ed to complete a pre- and posttest b h. 1 h c . 

d. h a out 1s er 1eel111gs and 
atti tudes regar mg omework. I understand that my participati·on • • . . · h . , or non-part1c1pat1on m 
the study does not c ange my child s homework assignn1ent in any way. 

2. I ha\·e b~en informed an~ my child has been informed of the purpose of the study and 
about any n sks that_ n:iay ?e involved . . I _have also been told of any benefits that may 
result from my partici~ation. Mrs. Williams has offered to answer any further inquiries 
that I may have regarding the research. I understand I may contact her by telephone 
t--fonday through Friday at (931 ) 648-5690. 

3. I understand that my child or I may choose not to have his / her pre- and post test 
scores used fo r analysis at any time without penalty or prejudice. I also understand that 
any data obtained from my child v-;i ll be withdrawn from the study and destroyed if I 
choose to withdraw. 

4. I realize that by agreeing and signing thi s consent form, I willingly give my conse~t 
fo r my child to participate in the current study. I also acknowledge that I have been given 
a copy of thi s fo rm to keep fo r my records. 

Plea e indicate your choice by placing an X in the appropriate blank. 

---
Yes , my child and I agree for 1.rs. Williams to use my child"s information in her 

re search study . 

. .· hi Mrs \\ illiarns to use my child "s information 
___ No. my child and I do not\\ is or · 

in her research study. 

Date 
Name (P lease print) 

Child"s name (Please print) 
Signature 
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Pre-and Posttest 



How do you feel about homework? 

Plea e read the following ta_tements and using the scale given below: 
Remember. yo u are not reqmred to respond to any statement that you do not · ht 
respond to . Please circle the answer that best demonstrates your feelings . wi 

0 

A = I strongly agree with this statement. 
.\ = I agree with thi s statement. 
l = 1 am undecided about my feelings . 
D I disagree with thi statement. 

D - 1 trongl y di agree wi th this tatement. 

I. I feel homework assignments are helpful to my learning. 

SA A D D 

2. I currentl y hold an after chool job. 

A A u D D 

3. 1 am invol ved in at least one extra-curricular activity after school. 

A A u D D 

➔ . l u uall y have homework in at lea t one cla s each night. 

A A D D 

5. :V1y parents usuall y a k about m y homework assignment · 

A A u D D 

6. \tty parents assist me with homework assignment · 

A 
SD 

A D 

er than one hour to complete. 
7- Homework assignments normally take long 

A A 
D 

a waste of time. 
l believe homework assignments are 

D 
A u 

SD 

SD 



9 Jf I know the homework assignment has a · ·fi · · sigm cant affe t likely to complete 1t. c on my grade, I am more 

SA A u D SD 

JO. I use a homework hotline for help. 

SA A u D SD 

11. I rarely go to my teacher for homework help . 

SA A u D SD 

12. If I don t think the teacher will check my homework, I don t make much effort to 
complete it. 

SA A u D SD 

13. I regular! y work with other students to complete homework. 

SA A u D SD 

14. I have copied someone else s homework. 

SA A u D SD 

15. I have allowed a friend to copy my homework. 

SA A D SD 

16. I use a planner to organize my homework assignments. 

SA A u D SD 

1 t homework assignments. 
17. If I like my teacher, lam more likely to comp e e my 

SA A u D SD 

1 . I feel guilty when I do not complete my homework. 

SA A u D SD 

hi! 1 am in another class. 
l 9. I work on homework from one class w e 

SD 
SA A 

D 

o succeed in school. 
20. I feel pressure from outside sources t 

SD 
SA A u D 
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Record of Student Homework Completion and Grade 



Control A (Weeks 1 and 2) 

,----
Day Day Day Day Day Day Day Day Day Total I 

'ID Day 
2 3 4 5 6 7 8 9 10 

# I 

~ -
:---2 
~ -
4 
~ 

~ -
6 -
1--

7 
r-

1--.----
8 

1---r--

9 -~ JO 
i------

11 
12 
r-

13 
14 

, 15 

16 
17 
18 
19 
20 -
21 -
22 -
23 
24 
25 
26 
27 
28 -

~ 

29 -~ ~ 

,.-

-- ~ -30 - ,---

31 _ .____ - -



Treatment B (Weeks 3 and 4) 

~ Day Day Day Day Day Day Day Day Total 
1) Day Day 

13 14 15 16 17 18 19 20 
I I 12 
# ~-

f-f 
~ --i-----

3 
i---

~ 
i----

~ -~ 
f-f 
i----:- ,--

8 
~ 
To 
11 
12 
13 
' 14 

15 
' 16 

17 
18 
19 
20 
21 
22 
23 
24 
25 
26 -
27 
28 
29 -
30 

ill -



Treatment C (Weeks 5 and 6) _..--
Day Day D ay D ay D ay D ay Day D ay T otal 

~ Day Day 
ID 22 23 24 25 26 27 28 29 30 

+1 21 ,--
~~ 

1~ 

~ -i---~ 
3 _ 

i--
4 _ 

i--
5 

:---- -
6 i-----I--

iJ_ i---

8 
I-- ,------

9 
~ -1 0 
I---
11 
~~ 

12 
13 ,---~ 

14 
15 
1 6 

17 
18 
19 
20 
21 
22 -
23 -
24 -
25 
26 -
27 -
28 ----- ,---~ 29 

I--- - I-----,--
-i------

30 -~ 
.!..----31 

.1.---1.---I I _i_-
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Aggregate Class Chart for Homework Completion 



Aggregate Class Chart 
~ 

~ 
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Analysis of Pretest Disaggregated Scores by Gender 



.~nah ·sis o/ Prcrcsr Disagg regated bv Gender 

35 

, o 

5 0 

4 0 

35 

30 

2 5 

2 0 

1 5 

10 

I . I fee l homewo rk assi1:nmenu a. r e h e lpful to m . I 
) earnini;. 

S tron g ly Agree 

S tron gly Agree 

Agre e UnoecldeQ D isagree 

2. currentl y bold an aft er sc hool job. 

Ag ree Unoeoded 

S tron g ly 
Disag re e 

■ Males 
■ Fema.les 

a Al l S1uoents 

a Males 

■ Females 

c All Studen ts 

• after sc hool. 
least one ex tra-c urricular ac1.h·1f) 

J . I .a m invo lved in at 

Strongly Agree 

These figures are given as percentages . 

a Males 

■ FemaJes 

0 All Stud ents 
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5 0 
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Disagree S trongly 
Disagree 
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Strongly Ag ree Agre e Disagree St rong ly 

Disag ree 
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Strongly Agre e Agree Unclec,ded Disagree S1rongly 
Disagree 

8. bel ie"e ho mework assignments a.-e a was1 e o r rim e. 

Strongly Agree Agree Undecided 
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■ Females 

□ AH Stu~ts 

■ Males 

■ Females 

C All Students 

. eor bas a sianificaor effect o n m~ 
9. If I kD O\\ !be bo m e\\ Or k USII:~~ ly lo co mp l•I• Ir. 

70 

60 

5 0 1--- .-t 

,1 0 

3 0 

2 0 

'0 

S!rongly Agre e 

g rade. 1 am more I t 

Agre e 
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80 

60 
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20 
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I 0 

S1rongly Agree 

Strongly Agree 

JU. I use a hom e,. o rk hotlin e fo r help . 

Agree Undecaoeo Disagree Strong ly 
D1Sagree 

11 . I rarely go to my teacher fo r homewo rk help. 

Agr ee Undecide<l Disagree Strong ly 

OtSagree 

n MaJes 

■ FemaJes 
E All SIUdents 

■ Males 

■ Females 
O All Students 

. , bomrwork. I don •1 make much 
12 . If I d on't think the reacher wi U check m) . 
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