


A REMEDIAL READING FROGRA~ 

BASED Oi'i CHILDRE>!'S INTERESTS 

An Inde p endent Stud y 

Presented to 

the Graduate Council of 

Austin Peay State Un i ve rsity 

In Partial Fulfillment 

of the Require ments fo r the Deg r ee 

Education Specialist 

b y 

Carol Taylor Ta~ p le y 

May l977 



To the Gradua te Council: 

I am submitting herewith an Independent Study 
written by Carol Taylor Tarpley entitled " A Remedial 
Reading Program Based on Children's Interests" . I 
reco mme nd that it be accepted in partial fulfillment 
for the Specialist in Education degree . 

We have read t his Independent Stud y 
and reco □mend its accepcance: 

Second Comrait t ee Me~ 

I uJ ~ 
Third Committee Member 

Accepted for the Grad uate Council: 

Dean of the Gradua te School 



TABLE OF CONTENTS 

Chapter 

1 . 

2. 

INTRODUCTION 

STATEMENT OF THE PROBLEM 

DEFINITION OF TERMS 

METHODOLOGY 

SIGNIFICANCE TO EDUCATI ON 

REVIEW OF RELATED LITERATURE 

INTRODUCTION . 

INDIVIDUALIZED READING PROGRAMS 

.Nater i a 1 s 

Organization of the Classroom 

Conferences and Records 

Evaluation of Growth in Reading 

Research in Indi v idualized Readin g 

REMEDIAL REA DIN G . 

The Remedial Reading Student 

Research in Remedial Readin g 

RE ADI NG I~TERESTS OF ST UDE NTS 

Research in Interests 

Deter minin g Interests of Students 

Prom o tin g New Interests 

DEVE LOPI NG REA DI NG SK ILLS 

~ o rd Re c og niti o n Sk ills 

ii 

Page 

1 

2 

2 

4 

6 

7 

7 

7 

8 

10 

11 

13 

13 

15 

17 

17 

19 

19 

21 

23 

25 

26 



Conte x t Clues o r Analys is 

S i ght Wo r d s . 

Phonic Anal y sis 

St ru c t ural Anal y s is 

Use of the Dic ti on a r y 

Vocab ul ar y De v elopmen t 

Comp r ehensi o n Skills 

S t udy Skills 

S UMM ARY 

3 . A RE ME DI AL RE AD I NG P ROGRA :1 BASED ON 
CH I LDR EN ' S I NTER ESTS 

PRE- ASSESSMENT TEC HN IQ UES 

THE I NTEREST I NV ENTORY 

SCOPE AN D SE QU ENC E 

MATERIALS 

TEAC HE R AN D ST UDEN T RECORD S 

CO NFER EN CES 

I NSTR UCTIO N AND CREATI VE ACTI VI TIES 

EVA LUAT I ON 

SUMMA RY AND CON CLUS I ON S 

APP E~ DI XES 

A. P RE - AS SESS XENT TECHN I QU ES 

B. THE IN TERES T IN VENTORY 

C. TEACHER AND ST UDEN T RECORDS 

D. I NSTR UCTION AND CREAT I VE ACTIVI TIES 

BIBL IOGRAPHY 

ii i 

26 

28 

2 9 

31 

31 

32 

34 

35 

36 

37 

38 

3 8 

39 

39 

41 

41 

4 2 

4 4 

45 

47 

61 

64 

6 8 

7 0 



Chapter 1 

I NTRODUCTION 

Tinker and McC ull ough stated that children's 

interests g re atly influ e n ced their attitudes toward reading 

and also th eir progress in rea d in g . 1 Estes and Vaughn felt 

that interest wa s as po t en t a factor in comp rehensi on as 

difficulty of material . The y sta t ed that in testin g and 

t eaching, bo th interest and difficu lt y were to be considered 

if pupils have successful experiences in reading. 2 

Robinson reported th at s t uden ts came to school with 

a system of interests which greatly dete r mined wha t the y sa w 

and heard, remembered and forgot , th ought and said, and wh at 

t hey g ladly did or d i d not do withou t duress. 3 If ch ildren 

we re sufficiently interested the y could read successfull y 

above t heir meas ured readin g ability. 4 

1 Miles A . Tinker and Constance M. McCullough , 
Teaching Elemen t ary Readin g , (New York : Appleton-Century­
Crofts, Inc ., 1962), p. 275 . 

2 Thomas H . Estes and Joseph L . Va ughn, Jr ., 
" Readin g Inte r est and Comprehension : I mp lication", The 
Reading Teacher, XXVII Uovembe r, 1973), p . 153. 

3 nelen :C-1. Robinson, ed ., Developing Permanent Inter ­
es t in Reading, (Chica go : Universi t y of Chicago Press, 1 956) 
--- - - -----' 
p . 6 . 

4sidney William Shanyer, "Some Rela ti onship s Bet,..,,·een 
Readin g Int 2 rests and Readin g Comp rehension", (Doctoral 
Disse rt a ti on) , cited by Marga r et Ma r kwel l, ''L iter a ture in 
t he Elemen tar y Sch oo l-- What For? ' : , Ele~entary E ~ g lish, L 
(May , 1973 ) , p . 740. 

1 
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Interest has played an i mportan t part in the abilit y 

of s t udents to read. Teachers ha v e not re adily accepted 

their responsibility of considering the interests of t heir 

students when readin g p ro g rams were planned. Pratt stated 

that it was als o the responsibilit y of the teacher to arouse 

new interests in their students. 5 

STATEME NT OF THE PROBLEM 

The purpose of this study was t o develop a rem ed ial 

re ad in g p r og ram base d upon each student's individual inter-

ests. This program included the students from one class of 

the Fif t h Gr ad e a t Charlotte Elemen tar y .School, Charlotte , 

Tennessee, who need ed r emedial wo rk in re ad ing within the 

re g ul a r classroom. Indi v idual int e rests determined t he 

books a nd stories r ead b y the students and were used to 

compose and se le c t ma t eria ls used in skills development a n d 

r eading improvement . 

DEFI NITI ON OF TERMS 

For the purpose of this stu dy , the fo ll owing 

def i nitions applied t o these ter ms: 

1. Individualiz ed readin g . Readin g tau gh t throu gh 

pro vid ing a nu~ber of b ook s from which th e ch ild selects 

th ose he wan t s t o re ad and is able t o r ead , proceeding at 

5 R ~ chard Prat t , 
( Scrant o n , Penns y l~ania : 
1971), p . 127 . 

Co nt e moorarv Theories of Educa t ion, 
Intext Ed u ca ti ona l Publishers , 



his ow n pac e; d ia g n o sis of needs and needed instru ct i o n are 

g i ve n during a n indi v idu a l co nference. 
6 

2 . Interest. A subjective-objecti ve attitude, 

co ncern, or condition invol vi n g a percept o r an idea 

in a ttent ion and a combination of intellectual and 

fee lin g consciousness; ma y be temporar y or permanent, 

ba se d o n n a ti ve cu ri os it y , co nditi o ned b y experience. 7 

3 . Interest inv ent o rv . A series of ques ti o ns 

conce rnin g the objec ts o r ac t i vi ties which the individual 

likes, p re fe rs, o r in wha t h e h as interest. A checklist 

used t o d etermine t he interest s of c hildren o r adults; the 

r esu lt s of such inve nt o ri es are of ten emplo yed b y readin g 

specialists t o mo ti va t e r etarded o r reluct a nt readers .
8 

4 . Reading pr og r am . A planned instructional 

p r og r am in rea d in g as co ntr as t ed wit h in c ide n t al te ach in g 

of readin g o r with un sk illed and unplanned readin g 

. . 9 
ins tru c ti o n . 

5 . Rem e d i a l i n s tru c ti on . Specific instruction 

based on c o mp reh e nsi ve di ag n os ti c find in gs a n d intended 

3 

1 0 
t o o v e r come any p artic u l ar lea rnin g deficien cy of a pup il. 

6 
Ca rter V . Good , 

(:-'1 ew Yo rk : ~-!c Gra w- Hi 11 , 

1 Ibid . 
' 

p . 311. 

3 1 ' c,i D .L - • ' 
p . 316 . 

9
rbid . 

' 
p . 4 4 7 . 

l Oibi d . 
' 

p . 3 06 . 

ed ., D i c ti o n ary of Education, 
1973 ) , p . 474 . 
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6 . Teache r- studer.t c onfe r ence . The f a c e - t o - face 

co :nmuni c aticn of the tea che r with the individual pupi_ or 

with a small g r oup of pupils , designed t o help d ir ect lea rn ­

ing efforts thr ou gh confere nc e ac t ivities in such fields as 

plan nin g , ev aluati on , expectations , responsibiliti e s, 

~ehavio r, cultivation o f new interests, goa l - setti ng , and 

di s cussion of pe rtin ent ma teri a l in the p upil's pe rs onal 

record 
11 

folder . 

HETHODOLOGY 

Thi s re ad in g program was b ased up o n student inter -

e sts as de termin ed by a teacher - co nstruct ed interest 

inven t o r y and info r mal t eache r - s tud e nt con feren ce s . The 

teache r - c o nstru c ted informal r ead in g inventory was adaptec 

f r o:n one con stru c t ed by Wilma ~iller . 1 2 (S ee Apper:.dix A. ) 

Students we re t es te d t o de t e rmin e their reading levels and 

th ei r IQ sco r es by t he Sloss en Or al and Slossen I Q tests 

-res p e c tively . F ift h Gr ade students reading on the 4 . 0 level 

o r less with a t least an IQ of 90 were included ir. the 

pr o g r am . Th e r e were app r ox i ~a t ely eight t o te n students 

o ut o f a c _ass 0 f 40 t o meet chese 13 st a ndards . 

- ,.., -
l - I • 

l .?. ',.j i 1 :n a H . : 1 i l l e r , 
c - n: c r f0 r Re s ea r ch in 

Read i ng Di agno sis Kit, 
Educ2 ti_ cc1 , I :1 c ., 1 97ii) 

(:-l e w Yo rk : 
p . ,.., 1- ') 

- - .J • 

J _j ::., e 1 ,.; v n G . S c h u b 2 :- t .:1 n c. T , . e o d o r 2 L . 
l □ ? r ~v ~:1~ Reac.in~ i n t he ~lemen t a r ~ 5choo 

.,.,o r g e r s o n , 
(!:J ub u qu e , I o wa : 

'.../ IT! . C . o r o•.,1:1 Co ., ?uol i_ s;,e rs , l963l . ;:i . l . 
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Reading materials were gathered b y both the students 

an d t h e teacher. The students were asked to accumulate 

books, magazines, articles and any other materials that 

pertained to t heir interest areas . The teacher collected 

materials from several sources, among which were the county 

library, the school library, other teachers, old textbooks, 

and discarded magazines and pamphlets . These materials were 

stored separately according to subjects and were color-coded 

to match a "Reading Wheel". This device enabled the students 

to record the books the y read . The wheel was divided into 

sections for the various t y pes of books, such as, animal 

stories, mystery stories, and science stories. Each section 

was a different color and the materials pertaining to that 

section were marked with the same color. 14 

The students' weaknesses in reading skills were 

deter CT ined by a checklist b a sed upon the behavorial objec ­

tives of the Wisconsin Design for Reading Skill Development . 

Tnis checklist served as the pre- and post-assessment for 

th e students ' gains in skill development. (See Appendix A.) 

Activities f o r skill de v elopment and improvement 

w e re constructed accordin g to the students' weaknesses and 

inter es t s . The t e stin g materials were the only materi a ls 

n o t interest - c riented. T h e use o f interests in c o nstructing 

ma teri a l f o r s kills dev e l opme nt was the pri me concern. 

l 4 T d d - Gu y LJ · Bo n an 
Chil d t o Read , (~ew Yo r k : ---- ----
p. 3 1 0 . 

Eva Bo n d ¼ag n e r, T ea chin g the 
Ma c mill a n Com p a n y , 1 9 6 6) , 



A variet y of meth od s for te ach in g rea d in g s k il l s 

was use d . A f o ur-step procedure was followed in carr y in g 

o ut the instruction of each child. 

(1) Identify the in t erests of the students. 

(2) Test the students to identify specific 

performance o bjecti v es. 

(3) Teach for the objective with those students 

who s h ow that the y need instruction. 

(4) Test a g ain, suppl y ing additional help to those 

n o t attaining the objecti v e . 

SIG NIFIC A1 CE TO EDUC ATION 

Teachers have constantl y searched for new and 

different way s to excite students about reading. An y 

inuo v ati v e idea that pr o mis e d t o mo ti v ate students and 

i mpr ove their re ad in g abilit y was wel com ed. Althou g h much 

6 

has been written ab o ut the importan c e of students' interests, 

less h as been written c o ncernin g ho w t o use those interests 

to de v el o p and imp~ ov e i mp o rt a nt re ad in g s k ills and 

a ttitu d es, es p ecial ly of the reme d i al stu d e n t. The author 

b elieved t ha t s uch a stu dy wo ul d h e l p i mp r ov e re ad in g 

in s t r u c ti o n a nd c o ns e qu e ntl y , the r ea din g a bilit y of the 

stu de nt s co n c ern ed . 



Chapter 2 

REVIEW OF RELATED LITERATURE 

INTRODUCTIO N 

The purpose of this study was to develop a remedial 

reading program within the regular classroom based upon 

each student's individual interests . The review of 

educational literature was to relate other studies and 

opinions to the researcher's area of study. 

The researcher found it necessary to review 

literature in the areas of Indi v idualized Reading programs, 

remedial reading, students ' interests in reading, and 

reading skills development. The materials used were found 

in the Felix B . Woodward Librar y , Austin Peay State 

Universi t y , Clarksville, Tennessee . 

INDIVID UALIZED READING PROGRAMS 

West defined the indivi d ualized me thod of reading 

instruction as a wa y of thinkin g about readin g which was 

based on an attempt to provide for individual differences 

while rec og nizin g interest and purpose as important factors 

in the learning process. The method allowed each child 

t o develop at his own pace rather than at a pace set at 

normal for his age group . Individualized p ro grams provided 

fo r readin g activities which develop t he needed reading 
7 



skills.
1 

O ' Connor fe l t that t h e first step in an in dividu ­

alized re ad in g pro g rara was for the teacher t8 acquaint 

themsel ve s with each pupil ' s IQ, previous r eading record, 

health, temperaraent, hobbies, interests, and home life . 

Then, instruction b eg an where the students read with 

fluency and 
. 2 

comprehension . 

West listed five basic elements common t o all 

indivi d ualized readin g programs in the middle grades : 

(1) ma terials of in st ructi o n, (2) organization of the 

classr oom , (3) conferences an d records, (4) instruction 

and creative activities, and (5) evaluation of g rowth 

in readin g .
3 

The aut ho r chos e these elements as a guide 

for devel o pin g this section on individualized readin g . 

Ma terials 

A dia g nostic test was one o f the basic ma terials 

for t he individ ua lized program. This t es t was necess a r y 

i n o rd e r t o de ter mine wh a t skills th e stu de n t s p ossesse d 

and what skills the y we r e la c ki n g .
4 

Many teach ers used 

a checklist for th e ir t esting of skills and for this r eas on 

1 Rola n d West , I n divid u alized Reading Instructi o n, 
(N ew Yo r k : Ke nn ikat Press, 1964 ) , p . 37. 

21ulu Yos t O ' Co n nor , "Individualized Instruction 

8 

in Reading' ' , In d i v i dua lizin g Instruction in Reading an d 
Social Studies , ed . by Vi r g il M . Howes , (Lo ndon : Macmillan , 
197 0 ) , p . 35 . 

J LT '"'es t , op . ci t . , p. 38 . p . 51 . 



it was called an indisp ensab l e t ool . Ch ecklists were used 

to keep an accurate check on each chi l d's mastery of the 

rea di n g skills. 5 

The second t y pe of basic material was the books, 

ga~ es, and other activities in which the students engaged 

in order to i mprove their reading skills . The essential 

criteria fo r this material was that it was easily under­

stood b y the pupils and that it contributed to their 

needs . 
6 

Vea tch reco mm ended a minimum of three different 

titles of books per c h ild in the individualized classroom. 

These bo ok s should range from below the achievement level 

of the slowest readers to a g rade or t~o abo v e the hi g hest 

7 level . 

Schubert and T o rgerson favored reading games . 

They stated that game s aroused interest and provided needed 

motiva ti on . It was their opinion that effective games 

were enjoyable an d provided meaningful practice in ter □ s 

of th e r ead in g diffi cu lti es of 

p . 101. 

8 t he students. 

9 

6 . 
Lessie Ca rlt o n and Robert H . Moore, "Individualizing 

Reading ", Individualizing Instruction in Reading and S oc ial 
S tu dies , e d . b y Vi r g i 1 M. Howes , (London : ~1a cm i 11 an , 1 9 7 0) , 
p . 1 8 . 

7 
Jeannett e Veatch, 

Program , ( New York : G . P. 
Individualizing You r Reading 
Pu tna m ' s Sons, 1959), p . 41 . 

0 

v Delw yn G . Schubert a nd Theodore L . 
Improvin g Read i ng in the Elementary School, 
Iowa : Wm . C . Brown Co . , 1963), p . 71 . 

Torgerson, 
(Dubuque , 



Schnidt felt that activities comple ted by the 

students should be made so that they were easily corrected 

by the students themsel ves . He favored such materials 

as t~e programmed materials which allowed students to 

proceed with as little teacher assistance as possible . 9 

Barron gave three cri t eria for selecting materials 

fo r skill developmen t. First, the materials selected 

10 

should teach only one skill at a time . Second, the materials 

sh o uld be self - instructional . Third, as much of the material 

10 
as possible should be student correctable . 

Tinker and ~cCullou g h found that teachers who 

succeed in indi v idualizing reading accumulated materials 

into a unit resource file. Some units followed the divisions 

and subjects areas of their bas al r eaders . Ot her units 

deal t with t opics known to b~ of interest to their 

11 
students . 

Or o anization of the Classroom 

Individualization required some special organization . 

Plannin g wa s necessary in orde r for t he program t o run 

smoo thly . Needless interruptions and dist ra c tions were 

9 Ted H. Sch mid t, ''In dividualization: Remaking the 
Read::. n g Pro g ram" , T eache r, XCI (January, 1974), p . 40. 

lORuth J . Barron, "An Individu a lized Reading 
Programme -- At t he Grade 6 Level , A Practical Approach' ', 
Read in g Improver.1.en t, X (W inter, 1973 ) , p. 22 . 

11 ~Ii 1 e s A . T inker an ci Cons t a !1 c e :1 . ~1 c Cu 11 o u g h , 
T h . El R d' ("ew York : App let o n-Centur v -e a c . 1. n g em e n t a r y ea l n g , ., J 

Crof t s , Inc . , 1 972) , p . 266 . 



kep t t o a minimu m . Each chil d was to kn o w exa c tl y wh at 

he was t o do a n d t h e materials and eq uip ment necessar y 

f o r h i s wo rk was 12 
t o b e at hand. A pla c e in the r o om was 

set aside f or b ook s wh e re a number of students could make 

their ch o ices with o ut crowdin g each ot h er . A place f o r 

teacher-student c o nferences was also needed so that quiet 

lJ 
c o uld be assure d . 

Co n f eren ce s and R e c or d s 

One of the elements that u s uall y distinguished 

1 1 

in d i v idualized readin g from "free readin g " was the provision 

f o r in d i v idual dis c ussi o n and i nstructi o n in v ol v in g the 

h d h ·1 14 B d d W d h te ac e r an t e pupi . on a n ag n e r su g geste tat 

t e acher - pupil c onferences be he ld at le a st once o r twic2 

a w2ek for fi v e to ten minutes ea ch. Durin g the conference, 

t he tea c her was t o find out what e a ch stu d ent had read, 

ev a l uate th eir c o mpre h ensi o n, t ak e n o t e o f special 

n eed s a n d d ifficulties, an d g i ve spec i f i c h el p in we ak 

1 5 
ar e2.s . 

Oral r ead in
0 

pla y e d an i mpo rt a nt r o le durin g man y 

conf er en c es . It e nabl ed t he t eacher t o obs er ve sp ec i f ic 

1 2 
O 'C o nn o r, o p. cit., p . 3 3 . 

13 
Vea t c h, o p . c ic., p . 43 . 

1 4 ., ,J • • d 1 · . T S . 1 ~f a r y E i:.1 m a ~! e 1 i e n , · I n c 1. v 1. u a 1. z 1. n g : o t 1. mu a t e 
t h2 S l o w Reade r '', I n d i v i d u a l i zin g I n s tr uc ti o n i n Re a d in g 
an ,j S oc i a 1 S t ud · es , e d . b y V i r g i 1 :! . Ho we s , ( L o n d o n : 

~! a cm i 1 1 an , 1 9 7 0) , p . 6 9 . 

1 5 G u y L . Bo n d a n d 
Child t o Re~d , (~ew Yo r k : 

Ev a Bo n d Wa g n e r, Te a chi ng 
: !a c mi l l a n, 1 966 , p . 8 7 . 

t he 



difficulties which might have aff e cted th e child's ability 

to comprehend the materia1 . 16 

12 

In individualized readin g pro g rams, both the teacher 

and the students kept records of progress . Each c h ild had a 

list of the books he had read and made some notation c o ncern-

17 
ing how he chose to report on them . The teachers kept 

records on each student's skill weaknesses. These records 

indicated the kinds of short-term instructional g roups which 

18 
needed to be establis h ed . 

Melien conducted a stud y of 111 middle - g rade teachers 

who use d t he individualized approach. She found t ha t the 

mos t freque nt me tho ds used for keep in g rec ords of the 

student's readin g were fi lin g cards, student noteboo k s, 

charts, and wr itten reports . The activit y which took place 

most of ten in the c o nference was th e child's tellin g the 

s t ory in his ow n wo r ds . 19 

Frazier's opinion was th at th e best methods of 

record - keep in g g r ew ou t of th e growing experiences o f the 

t eachers as the y continue d in a n · d. " d 1· d 20 
in i v i u a ize p r ogram . 

16 
Ro l a nd Wes t, Indi vidua lize d Reading Inst ruction, 

(New York: Ke nnik a t Press, 1964), p . 8 7 . 

1 7M 1· E. i en , op . Cit . , p . 45 . 

18 
Wes t, op . cit ., p . 1 00 . 

1 9 1 · Me ien , op . cit . , p . 68 . 

20 d F . Al exan e r razier, "Individualized Read in g ; More 
T h a n (~ e ,,; F o r m s a n d F o r m u 1 a s ' ' , I n d i v i d u a 1 i z in g I n s t r u c t i o n 
i n Read in e and Social Stu d i es , ed . b y Vir g il M. Howes , 
( London : Macmi ll an , 197 0) , p . 15 . 
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Ev alu a t i o n of Gr o wth in Read i ng 

Va ri o us o pini o ns we re f ound c o nc e rni ng how of ten 

a n d b y wha t means e va luation was to take p lace. Ric h st o ne 

f elt that student pro g ress was best evaluated at least o nce 

. . 21 
a mo nth with a n informal test. Gusza k wrote that tea ch ers 

of ten r e p o rted speci f ic achie v e ment foun d b y co mp arin g th e 

c he c k li s t o f skills g ains and the students' goals . He felt 

t ha t e v a lu a tion s ho u ld b e mo re of a pupil process wh ere 

e ach stu de nt assessed h i s s k ills g r o wth as measured b y the 

checkli s t. This c a u s e d t h e stud en ts to bec om e mo r e 

compe t e n t in t he e v al uati o n of 2 2 th eir p ro d u c ts . 

Re search in I nd iv i dualize d Reading 

J o hnson condu c t ed a rese a rc h pr o ject to st u d y the 

r esu lt s of b a sal a n d in d i v idu a li zed re ad in g pr og r ams . He 

found t h a t s t u d en t s i n i nd i v i dualized reading cl a s se s 

achieved a t least as we ll an d perhaps be t t er than the pupils 

23 
in basal r ead in g pr o g r ams . 

Ro throc k sur veye d 150 t eachers t o d isc ov er their 

e x pe r ienc e s wit h a n d t he ir r eac t io n s t o i ndivid u al i z e d 

2 1 
Hay Richs t one , " No w Yo u Can Be g in a n Indi v i dua l iz e d 

R e ading Pro g r a m" , I n div i d u al i z i ng I n struc t io n in Re ad i ng 
a nd S o c i a 1 S t u d i es , e d . b y Vi r g i 1 }.1 • Ho wes , ( Lo n do n : 
Ma cmill a n , 1 970) , p . 4 9 . 

22 
F ran k J . Gu sz ak , Di a g nos t ic Re a ding Instr uc ti o n 

i n the El e men t ar y Scho o l , ( >l ew Yo rk : Harpe r a nd Row , 

1 97 2 ) , p . 2 7 8 . 

23 Rod n e y H . Johns o n , " In d i v i d ualize d and Ba sal 
?ri ma r y Re ad i n g P r og r am s" , E le :ne nt a r y E n gl is h , XLII 
(D ec embe r, 1 9 65 ) , p . 9 04 . 



readin g . The surve y was concerned with five areas : (1 ) 

how widel y individualized reading was used, (2) who used 

it, (3) who had tried it but had abandoned the idea, (4) 

who had never used it, and (5) what were the influences 

and trends of individualized reading . The results of 

the survey showed that eighty-six percent of the teachers 

were using the individualized approach to some degree. 

Those that used the method felt that the advantages were 

(1) tl:e students proceeded at their own pace, (2) greater 

reading interest was created, ( 3) individual differences 

were better met, and (4) there were better pupil-teacher 

relationships . One - third of the teachers believed that 

the indi v idualized method was increasing in popularity 

and about half believed that it had a real influence upon 

the teaching of readin g . 24 

West reported on a study which c o mpared reading 

gains of students in individualized reading programs to 

g ains of students in basal pro g ra ms . It was determined 

that there was no significant difference between the gains 

of the t wo gr o ups. However, the individualized group 

sh ow ed g reater interest in re a din g and rea d more books 

than th e students in the b a s a l pr og rams. 25 H2 s u mmarized 

14 

? 4 
- Da y ton G . Rothro ck , "Teachers Sur v e y ed: A Decade 

o[ In d ividu a li zed Re a din g ", In d i v i d u a lizin g Instru c ti o n in 
Read in g a nd S oc i a l Stu d i e s, e d . b y Vir g il M. Ho wes, (Lon d on: 
Ma cm illan, 1 970) , p p. 8 5 - 9 0 . 

25 West, o p. cit., p . 1 2 6. 
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the finding of past e xpe ri me nt al studi es which compared 

the tw o me t hods and concluded that there was no si g ni f icant 

loss in readin g achieveme n t when basal readin g programs 

were replaced by individu a lized methods . Also, students 

that were in individualized programs h a d more positive 

attitudes toward books and readin g , and therefore, t hey 

read more . The r e was strong e v idence that individualized 

programs he lped teachers to perceive their students as 

26 
individuals rather than as groups or cl a sses . 

REMEDIAL READ I NG 

S t ahl stated that remedial reading was no different 

f r om o t he r kinds of readin g since the t echniques used 

wer e the same as those used in presenting any new material . 

The children who needed re media l readin g missed the 

sig ni fica nce of t he readin g process from th e be gi nnin g . 

As a result of continue d failure, th ey deve lo ped emotional 

problems as well as readin g prob le ms . Therefore, the 

pr oblem of remedial readin g was of t en t wo - fold . First, 

to re - present th e process of r ead in g ; and second , to build 

new c o n fidence and to overcome th e student's ave r sions 

t o d
. 2 7 

r ea in g . 

Do l c h gave five steps in the remedi a l reading 

26 
Ibid . , p . 128 . 

? 7 
- S t anley S . St ah l, 

in t he Intermed i a te Grades, 
Co ., 1965), p . 93 . 

Jr . , The Teaching of Reading 
(Dubuque , Iowa : WJ1 . C . Brown, 
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procedu re. First, t he te ache r discovered each st ude nt' s 

prese nt reading level . Ne x t, the student's si g ht word 

vocabu l a r y was built up and practice was given on speedin g 

up recognition of new words. Thirdly, help was given in 

appl y ing phonic generalizations to words in order to "sound" 

them "out" . The fourth step was to de v elop comprehension 

and the last, and most essential step, was to provide 

28 
t he student with much interestin g readin g o n his l evel . 

O ' Bruba listed ten basic principles of a remedial 

reading program : 

l . The general principles of te a ching remedial 

rea di n g are the same as teaching readin g in a developmental 

program, except for class organization and the selection 

of ma terials to suit the children. 

2 . Respect for the child a n d acceptance of his 

own best rate of le a rnin g . 

3 . Materials written o n t he child's instructional 

level . 

4 . Mo t ivated free readin g , establishment of 

a ppr o priate si gh t word v ocabular y , strengthening of word 

percept i o n skills, and de ve lopment of c ompre hension skills 

and practice in purp o s eful silent and o r a l readin g . 

5. Teachin g should be diag n o stic. 

6. A program fo r children with IQ's of above 89 . 

Reading_ , 
54 - 55 . 

28 Edwa r d Wi lliam Dolch, 
(Champaign , Illinois : 

A ;'.>!an u a 1 for Rem e d i al 
Ga rrar d P"!'."ess, 1 94 5), p . 
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7. Seriously retarded rapi d le arne rs should 

re ce i ve first consideration in a pro g ram of remedia l reading. 

8. Continuin g improvement should be the goal . 

9. Dail y sessions of 45 minutes are most apt to 

produce results. 

10. Greatest progress is made where groups number 

from three to five. 29 

The Rem ed i a l Re ad in g Student 

The remedial readin g student was said to be a 

s t udent where the relationship between their mental a g e 

a nd their reading a ge indicated a retardation factor of 

a yea r or more . Children with I Q ' s of 90 and above we r e 

ge nerall y considered above the "slow learner" g roup and 

30 
very capable of impro ved re ad in g ability . 

Research in Remedial Reading 

Mar ga ret Fiedler r ep o r ted on a fou r - yea r followup 

study whe re students ' va lues concernin g readin g were sh ow n 

t o have improved . Twenty - nine g radu a tin g seniors, of 

wh om all had receive d re media l help, we re g i ve n a fol l owup 

i n ventory of questions t ha t were i den t ica l to an invent ory 

t hey had t ake n when the y st a rted the re medial program . 

Responses t o the questions we r e evaluated b y comparing 

29 william S . 0 ' B r uba , "Basic P r inciples for Teaching 
Rer:iedial Reading in th e Class r oom", Reading Improvement , 

XI (Win t e r, 1974), p. 9 . 

30 4 Stahl, op . cit . , p . 9 . 



t he quality of t hei r o ri ginal r espon s es wi t h t hose on 

the followup and b y categorizing t h e types of change. A 

summary of all the data indicat ed po siti ve gai ns of 

sixty - t wo percent . This study su gg ested tha t re medial 

help pr odu ces the k inds of results that would be most 

unlikel y to come from retarded re ad ers who received no 

help . Fiedler stated that the results supported the 

convic ti o n that remedial re ad in g p rograms ha d more far -

reaching effects 31 
than was ge nerall y r ealized . 

18 

Br uce Balow rep orted on t wo studi e s that tende d to 

p r ove that readin g disability was reduced during the time 

students r e ceived hel p in rea d in g but that this i mprovement 

32 
slowed or stopped when t he remediation was discontinued . 

A study conducted b y Donald Dittman reve a led that 

s tu den t s who had rea d in g prog r ams con tin ued to do poorly 

on standardized tests even after the y h ad recei ved re me di a l 

help . Howeve r, th ese same students who n eed ed the help 

and recei ved it performed better in th eir school wo r k 

th a n th ose s t ude nts who needed help but did n o t receive 

. 33 
it . 

31 · dl "D "d t h c1· . Ma r ga r et Fie er, i e in1c He l p? ", Journal 
of Reading, XVI (Oc t obe r, 1973) , p . 25 . 

32B ru ce Ba l ow , " The Lon g Term Effec t of Remed i al 
Reading Instruction' ' , The Reading Teacher, XVIII (Ap ril, 
l965) , p . 585 . 

33Do n ald Di tt ma n, " Re ad in g Clinics - - Succe s s or 
Fai lur e?' ', Educational Leadership Re se arch Supplemen t, 
XXXI (Hay, 1 974) , pp . 710 - 71 1 . 
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READI NG I ~ TERESTS OF STUDENTS 

Much was written about the influence of interests , 

likes, or preferences on student achievement . Students 

were as diffe r ent in their interests as they were different 

in their mental ab i lities and achievements . Because the 

interests of students were such an important factor in 

their motivation many educators have be g un to identi fy 

these interests and use them in the learning process. 34 

Miller said that it was especiall y important to 

determine the interests of rel uc tant readers and disabled 

readers so tha t the y coul d be used as motivation to read 

for pleasure . Interest often evoked effort. 35 

The et y molo gy of t he word interest, inter and 

esse, to be betw e en, su gges ted th a t there was no gulf 

between ma terial that interested stud e nts and their ability 

t o grasp it . When a student has sh own inter es t in a problem 

or subje c t, th a t was evidence in itsel f t ha t there was 

36 
unity b e tween the subject and th e student. 

Research in I nt e r es ts 

The most we ll-kn ow n r esearch in stu dents ' interests 

34 Edwa rd W. Smith, S t anley W. Krouse , Jr . , and Mark 

M At k . The Ed uca tor ' s Encyclopedia , (~ew J ersey : ! . 1 n s on, _ _ 
P renti ce - Hall, 1961), pp . 433 - 435 . 

35 wilma H . Mil l er , Reading Diagnosis Ki t, 
The Center for Resea r ch in Education, Inc • , 1974), 

(New York : 
p . 2 3 3 . 

36 
Paul Monroe, ed . , 

York : :'.-1 a c m i 11 a n , 1 9 2 6 ) , p . 

Cyclopedia of Educa t ion, 
472 . 

(New · 



20 

wa s cond u c ted by Geo r g e No r ve ll (1950) over a perio d of 

twent y - f i ve y ears. He discovered that sex differences were 

the mos t si g nificant f actcr in determining students' readin g 

interests . The findings indicated that girls and boys had 

readin g interests which differed significantly. No rvell 

felt that age and intelli g ence did not make great differences 

in students' reading interests . However, he did find that 

gir ls s ome times liked books written for boys, but boys dis-

liked books for girls at all times. He also discovered that 

boys li ked adventure stories, animal stories, mystery stories, 

sports stories, and humorous stories, while girls liked 

r oraan ce stories, family life stories, school stories, patri-

. . h . d d . 37 otic stories, umorous stories, an some a v enture stories. 

Walby found that the interests of girls and boys 

began to diverge in the middle grades . Boys enjo y ed animal 

stories and tales of other lands. Girls continued to 

enjoy imaginative stories and st orie s cf home and school. 

Gi rls r ead more th a n did the boys, but the y had a more 

narrow range of interests. The dominant interest for 

both was fiction. They would read informative ma ter i al 

if it was we ll writt e n. Gi f ted students read mo re and in 

a wider r a n g e. 
. l 3 8 They also read more inf o r ma ti ve ma teria . 

37 
Miller, op . cit . , p . 234. 

38Grac e s. Wa lby, "Su r vey of Current Reading Inter­
es t s In Gr ade s Four Throu g h Six'', Developin g Per mane nt 
T · R d · e d . b , · H e 1 e n M . Ro b i n s o n , ( C h i c a g o : _ t:t e r e sts in ea in g , J 

U~i ve ~s::. t y of Chica g o Press, 1956), P • 56 • 



Feely, in a stu dy of middle - g rade students, found 

that race was not an i mpo rtant fa c tor of in t erest. But 

sh e cid conclude that social class influenced interest 

21 

in fantasy . Students from t he lower social - economic class, 

especially girls, prefer r ed fantasy significantly more 

than did middle or higher class children . 39 

De termining Interests of Students 

Several methods of cetermining student interes ts 

have been implemen t ed . Strang, McCullough, and Traxler 

listed the following : check- lists of titles, check- lists 

f . t t . t . d . . 40 p · o in eres s, in erviews, an questionnaires . icture 

category inventories have been developed so that information 

co uld be collected from non-readin g students. 41 Miller fel t 

that the best way to determine interests was to talk with 

the students informally. However, she su gges ted that an 

interest in ve ntory supple me nt informal discussions when 

dealing with large groups of students . 
42 

An interest inventory was defined as a diagnostic 

39 Joan T. Feely, ''Interest Pattern and Media 
Preferences of Midd le - Grade Children", Elementarv English, 
LI (October, 1974), pp . 1006 - 1008. 

4 oRuth Strang, Constance M. 
Traxler, The Importance of Reading, 
Hill , 1961), p . 120 . 

McC ull ough, Arthur E. 
(New York: McG raw -

41Kay Dian Brown and Gerald H. Krockover, "A Reading 
Preference Test: Rationale, Development and Implementation", 
Elementary En g lish, LI (October, 1974), PP· 10 03 -1 00 4 · 

4 2 . 11 Mi er , op . Cit . , p, 234 . 
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de v ice which enabled the teacher to determine the inte re sts 

of students . Interest inventories were given to individuals 

or to groups .
43 

Inventories were either teacher - made or 

were copies or adapted from any of several that were 

published . Miller listed several areas for teachers to 

consider if they planned to co n str u ct their own invent o r y . 

Such areas as the fo l lowing we r e i ncluded : hobbies, favorite 

after - school activ i ties, favorite television programs, 

fa v orite types of b ooks, use of the public library, and 

types of books and magazines found in the home . Each 

inventory was evaluated informally after being completed 

b y the students, to determine their specific interests . 

These interests were then noted in the teachers ' records 

f o ~ each child . 44 Borg and Wagner stated that often the 

best inventories were the ones constructed b y the teachers 

45 themsel v es . 

. ► 1-­W l c. d 

Fishman warned teachers usin g interest inventories 

th e culturally disad v anta g e d . He felt th a t t h ese 

stude~ts often ciid n o t show interest where ic existed 

due t o lack of support fr o m their f a milies, n e i g hbor hood s , 

or peer gro u ps . This reflected a n e e d f o r the te a cher 

to start with current interests as a f oun d ati o n and ad d 

Chil d 

43
Ibid. 

4 4Miller, 01) • Cit . , p · 2 3 5 . 

45 cuy L . Bond a n d 
t o Read , ( New York: 

Eva Bo n d Wag ner, T each in g t h e 
i'!a c rni l la n, 1 966) , p. 2 9 3 . 



new interests when possible. It also reflected a need 

for inventories to be given throughout the year so that 

new interests were recognized . 46 

Bond and Wagner felt that it was important for 

students to record their own growth in interests . They 

suggested several ideas, or methods . One was a reading 

wheel which was divided into sections for each of the 

various types of books . The students marked each section 

as they read a book pertaining to it. 47 

Promoting New Interests 

Cleworth gave seven objectives for impro v ing and 

promoting student interests. She listed increased reading 

vocabulary, increased independence in all skills, more 

encouragement for wide reading and broad interest span, 

more encoura g ement for self - direction and mental activity, 

stimulated concept - buildin g , expanded rea d in g po wer, and 

1 f . f d 48 perpetuated self - stimu ation or meeting uture nee s . 

Gray stated that the methods used in promoting 

interests in reading were not clearl y defined . He said 

46 Joshua A . Fishma n, "Te s tin g Speci a l Groups: 
The Culturally Disadvantaged", The Encyclope d ia of 
Educa t ion, ed . by Lee C . Deighton, (New Yo rk: Macmillan, 

1971), p . 196 . 

4 7 B o n d a n d 1~ a g n e r , o p . c i t . , P • 3 1 0 · 

48Maud c . Cleworth, "I mp ro vi n g Readin g Interests", 
DevelopinQ Perma n e nt Interests in Readin g , ed . by Helen 
M. Robins~n, (Ch i cago : Uni versity of Chicago Press, 1956) 

p. 30 . 

23 
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t ha t e ff ort s to arouse new interest shoul d be based on ''t h e 

na ture o f the child". He felt that it was the teacher's 

responsibility to start with the interest of students and 

bu ild on them through readily accessible materials. 49 

Interests of students did change but the changes 

were gradual . Archer compiled a list of conditions which 

co ntributed to changes: (1) the child's previous 

acti v ities, (2) the child's sociological condition, (3) the 

c hild's pattern of behavior approved by the family and 

communit y , (4) the child's mentalit y , and (5) the child's 

g eneral maturity or development.SO 

Jacobs listed ten practices for promoting interests: 

1. Have an attracti v e and well - balanced collection 

of reading matter available to the students. 

2. Help the students find readin g content that 

the y c a n not resist. 

3. Encourage children to share their reflections 

o n t he ir readin g . 

4 . Relate school readin g experier.ces to life. 

5. Read to the children . 

6. h h Su gg este d readin °0 lists. De v elop wit t e m new 

7 . Take advantage of book e x hibits and fairs . 

49 d. " Willi a m s. Gra y , "Te ach in g o f Rea in g , 
of Ed u ca tion a l Resear c h, e d . b y Walt e r S . Monro e , 

Ma c mi 11 an, 19 5 0 ) , p . 9 9 7 • 

En cvc lope d ia 
( N e~.J Yor k : 

S OClif f ord P. Archer, " S t ud ent Popula ti o n", 
· 1 R ea r "h e d . b y Walter S. En cvc l o p ed i a o f Educ ation a e s ~ , 

Mo nr oe , ( New Yo r k : Ma cmill a n, 1 9 5 0) , P · 11 6 1 · 



8 . Encourage the m t o · t h in erpret w at the y read 

throu g h art. 

9. Ha ve the students keep inf orma l records of 

their r eadi ng. 

25 

10. Use only the evaluatin g procedures that 

concretely aid the child to assess his reading abilities. 51 

DEVELOPI NG READING SKILLS 

Guszak stated that the su cc essful teacher of 

reading has a complete knowledge of the reading skills, 

t he ir seq uence, and their interrelationships. 52 Yet, 

different readin g authorities included different items when 

the y listed the rea d in g s kills needed b y children . Nila B. 

Smith listed wo rd identification, meanings, stud y skills 

53 
and fluency and sp eed . Hafner and Joll y tre ated the 

fol l owing in their book , Patterns of Teaching Readi n g 

in th e Elementar v School: word identi fica ti o n, concepts 

and vocab ul ary , comprehen s i o n, and stud y skills .
54 

Guszak 

51 Leland B . Jacobs, "Goals in Promot in g Permanent 
Read in g In ter es ts", Developing Perma nen t In t erests in 
Read in g, ed. b y Helen M . Ro bins on, (Chicago : University 
o f Chic ago Press, 195 6) , p. 23. 

52 
Frank J . Guszak , 

in th e Eleme nt ary Sch oo l, 
p . ix . 

Diagnos ti c 
(New York : 

Readi ng In s tr uction 
Harper a n d Ro,-:, 197 2) , 

53 Nila Banton Sm ith, Reading Ins tructi o n 
Child r e n, (New Jerse y : P r en t ice - Ha ll, 1 963) , p . 

fo r T o day ' s 
16 4 . 

54 1aw r ence E . Hafner a n d Hayd e n B . Jol l y , Patterns 
of Teachin o Readino in t he Element arv School, (New Yo r k : 

Nacmillan , 1 972) , p. ix . 



dealt with word re cog nition, comprehensi o n, and fluency . 55 

Because the Wisc o nsin Design for Reading Skill Development 

was chosen as a che ck list for the program planned by this 

author , the skills dealt with there were used as a guide 

for the development of this section. The Wisconsin Design 

dealt with these skills: wo rd attack or recognition, 

26 

vo cabulary, co mprehension and study skills. 56 (See Appendix 

A.) The firs t area, word reco gnition, was div ided into 

these sub-headings: context c lues or analysis, sight 

words, phonic anal ysi s, structural anal y sis, use of the 

dictionary, and vocabulary de v elop me nt. 

Wo rd Recognition Skills 

Guszak li sted five subcategories of word recognition 

skills: context clues or anal y sis, sight words, phonic 

analysis, d f h d . . 57 structural a nal y sis, an use o t e ictionary. 

He st a ted that the se q uence in which the subcategories we re 

listed pa rallel ed their in tro duction in mos t readin g 

prog ra ms . 5 8 This secti o n was de v eloped in the same sequence . 

Context Clues or An alys is. Guszak defined context analysis 

as the sk ill of usin g the words and meaning s surrounding 

an unknown wo rd or phrase to de ter mi n e the unknown ele me nt. 

55 Guszak, l oc . ci t. 

56 Hafn er a n d Jolly , op . cit . , pp . 319 - 342 . 

57 Guszak, lac . ci t. 

SB . Gus zak , op . ci t., p . 27 . 
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He felt t ha t such analysis was more t han gue ssin g , because 

the student narr owed the possibilities by using accumulated 

,. a 
clues . ::;.., 

As a result of his research, McKee coticluded that 

the average fourth grade child used conte x t clues to 

ident ify the meaning of an unrecognized word about once 

in three times. McKee felt that it was necessar y for 

teachers to give students more guidance in the use of 

the contextual technique.60 

Goodman studied the number of words missed by 

firs t, second and t h ird g rade students when they read 

isolated words and words in context. The children read 

many words in context that t hey could not read when the 

same words were in isolati on . 61 

McCullough classified t he t ypes of tests th at 

were used by teachers t o help students develop mo re skillful 

con te x t usage. These tas ks required th e students t o use 

t heir know l edge of definitions, synony~s and famil i ar 

expressions, their past e x periences, their abili t y to 

compare unkno wn ideas wi th known ideas, their ability 

t o summarize, and their ability t o r eflect a mood or 

5 9cuszak, lac. cit. 

60 Paul McKee, The Teachin g of Reading, (Bas te~: 

Houghton Mifflin Co., 1 948), P · 73 . 

61 
K. 

in Reading", 
p . 64 3 . 

Goodman , " A Lin gui stic Study of Cues and Mis c ues 
Elementary Engli sh , XLII (Octobe r, 1965 ) , 



. . 6 2 situation . 

Hafner and Jolly stated that context clues we re 

often used in conjunction wi th partial pronunciation t o 

help complete the pronunciation. They felt that the 

directed reading lesson offered excellent oppor tunities t o 

teach 63 context clues . 

Guszak felt that s k ill in context anal ys is would 

not enable students to pronounce every word, but if the 

skill was developed, could permit them to correctly read 

words in context that th ey would not be likely t o read out 

64 
of context . 

28 

Sight Wo r d s . Smith defined sight words as th e words children 

learned to re cog nize by sight with ou t aid of any other 

identification te chn i q ue s . She stated t hat while learning 

words by sight did n o t help students develop power t o attack 

unrecognized words, it did have meri t . Such "function" 

words as wha t, where and was were normally tau g ht as sight 

words because th ey d id n o t lend t he~selves to any other 

65 
me thod . 

Gu sza k reporte d that most children oegan readin g 

62 constance M. McCullough, " Recogni ti on of Context 
Clues in Reading ", E l ementary English Review, XXII 

(January, 1945), pp . 1 - 5. 

63 Hafner and Joll y , op . cit ., pp . 123 - 124. 

64 cit ., p . 197 . Guszak, op . 

65 sm ith, op . cit . , p . 171. 



by re cognizi n g si gh t words that had picture referents. 

The re cog nition task was keyed b y the reco g nition of t h e 

fi rst letter. Students progressed from words with picture 

referents to action and structur e words which made up a 

list of appro x imately 220 words. 66 Thes e basic sight words 

67 
were listed by Dolch . 

29 

Smi t h stated that s tudents accomplished their first 

recognition of si g ht words t hrough the use of various cues 

a nd clues such as configuration, letter details, interest, 

and 
68 

meaning . 

.Tinker wrote that the initial sight vocabulary 

was t a u gh t by such means as labels and signs placed on 

ob jects, e x perience stories, and reading in books . As 

the students progressed in formal reading, the y used 

wo rd identification and reco g nition techniques to add new 

. h d 69 sig t wa rs. 

Pho nic An a l ysi s . Guszak explained ph o nic analysis -- or 

pho nics - -as the s y stem or s y stems in which specific sound 

70 
g ene r al iz a ti o ns were keyed to specific letter symbols. 

Reading , 
p . 4 3 7. 

66 Guszak, op. cit . , p. 

67 Edward Willi am Dolch, 
(Champa i g n, Illinois : 

68 . h Smit , op . cit . , pp . 

29 . 

A Manual fe r Remedia l 
Garrard Press, 1945), 

17 2 - 17 4 . 

69 Mi les A . Tinker, T eachin g Elementary Reading, 
( N e ,, Y o r k : A p p 1 e t o n - C e n t u r y - C r o f t s , 1 9 5 2 ) , P · 9 0 · 

70 Guszak, op . cit • , P · 33 · 
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Hafner and Jo l l y stated that learning the ph o n ic 

e le me n ts include d : ( 1) being able to pronounce consonants, 

v owels, c onsonant blends, consonant digraphs, diphthon g s, 

v o wel di g raphs, murmur diphthongs and special vowel 

combin a tions, (2) using knowledge of phonic elements to 

soun d o ut s y llables, ( 3) auditor y blendin g of phonic 

elements, syllables, and (4) knowing when to use phonic 

s k ills. 
7 1 

In addition to the phonic ele~ents and their sounds, 

Smith stated that cert a in principles or generalizations 

c o n c ern i n g the pronunciation of word ele ments were usually 

t a u g ht in the ele ment a r y pro g ram . T h ese generalizations 

dealt with words of one-s y llable and two v owels, words 

with one vowel, two vowels together, f inal y, soft and 

har d sounds of~ and K, soun d of .&..b...S_, silent consonants, 

an d t he s c hwa sound. 72 

The methods of te ac hing ph o ni c s we re found t o f all 

int o tw o groups: (1) those that f irst t a u g ht the s o unQS of 

le tt e rs a nd letter co mbinations (p h o nic s method), and (2) 

thos e th a t first tau g ht the students t o re cog nize wh o le 

73 
wo r ds (who l e wo r d o r se nt e n c e wetho d) . 

S parks and Fa y co mpared g r o ups of stu de nts who wer e 

t a u g ht b y both meth o d s and foun d th a t th e ph o nics g r o up was 

71 Hafner an d J o ll y , o p. cit . , P · 96. . 

72 sm it h , op . ci t., P · 198 . 
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superior to the whole wor d or sentence g roup . Howe v er, the y 

found that there was no evidence that either method fav o red 

the slow learner. 74 

Structural Analysis . Structu r al analysis was defined as 

a means of looking at words in order to locate parts of 

them: syllables, roo t words, prefixes, suffixes, and 

special endings. These skills were useful in beginning 

reading and should be taugh t along with phonic analysis 

75 skills early in the reading instruction of students. If 

the students did not get a pronunciation that was exactly 

correct when they sounded out a word, they were to refer to 

the sentence context as a 
. 76 

correcti v e measure. 

Guszak stated that stu d ents met roots, compounds, 

c o ntractions, and endings early in the reading 
77 program. 

Use of the Dicti o nary . Dolch felt that the best way for 

students 

p r a ctice 

to 

in 

learn to use a dictionar y wa s to ha v e much 

its actual use . 78 

Tinker and McCullou g h wr o te that teachers had to 

consi d er t h ree factors i f the y suc c essfull y tau g ht 

74 Paul E . Sp a rks an d Leo C . Fa y , " An Evaluation o f 
Two Met ho ds of Teachin g Re a din g ", Eleme ntar y S c hool 
Journ a l, LVII (April, 1 9 57), pp . 3 88- 38 9. 

75 1-1afner and J o ll y , op . Cit. , 1 0 7 . 

7 6
Ihid. p. 11 6 . 

77 c it . , p . 4,:,. . Gusz ak , o p . 

7 8 cit . , p. 302 . Dol c h, o p . 
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dic t ionar y u s e : ( 1 ) that st ude nts wer e r eadv b efore t he 
.I 

dic t ionary was t aug ht as a me a nin g ful s o urc e , (2) that 

s t uden t s us e t h e d iction a r y to satisf y a real nee d to k now 

wha t a wo r d means, a nd ( 3 ) that students used qualit y 

dictio n a ries, a p propriate for their le v el. 79 The ski l ls t h at 

were l i s te d as prere q uisites to locatin g words in a d ic­

ti o nar y were k n ow le dg e of alphabetical order, abilit y t o 

use gu i d e wo r d s a nd pr o nun c i a tion k e y s, s k ill in 

sy ll a b i c a ti o n a n d s k ill in selectin g the ap propri a te 

. 8 0 
mea nin g . 

I n conclusion, Tinke r a n d McCull o u g h felt that the 

mos t sa t i sfact o r y meth o d use d to di ag n o se di ff icult y in 

word re cog niti o n tec h ni qu es was t h rou g h o bs e r v ation of o ral 

r ead in g b y the stu d ents. T h e y su gg ested that t ea chers use 

t he Gr ay ' s Or a l R e ad in g P a r ag r aphs o r ma teri al fr om a 

81 ca r ef ull y g ui de d se ries of r ead ers . 

Vocab ul a r y Deve l opmen t. Ha f n er a n d J o l ly wr o t e t ha t wi d e 

read i ng wa s t he best way fo r s t ude nt s t o e n large t h eir 

vccabu l ar i es . Ye t t h i s pr es e n t ed a problem t o t he st uden t 

82 
who could n o t r ead becau s e h i s vocabula r y was poo r. 

?9M .l A Ti· n ~e r a n d Cons t a n ce M. McC ul lough, 1 i e s . ,, 
Teaching E l eme nt ary Read in g , (New York : Apple t on ­
Cen t u r y - Cr of ts, In c ., 1 962) , p . 1 34 . 

SO i b i d ., pp . 1 32 -1 33 . 

81 Ti nker and McCu l lo u gh , op . cit . , p . 554 . 

82 Ha:ne r and Jolly , op . Cit . , p . 14 1. 
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Niederman listed many act1.· v1.·t1.·es f _or vocabulary 

d e v elopment. She reported that students illustrated and 

e x plained words, classified words under general headings, 

supplied miss in g words in sentences, inferred meanings from 

c ontext , dramatized or pantomined words and sentences, used 

wo rds to build new sentences , made up riddles, and made up 

sentences t o sh ow the different meanings of t he same word . 83 

Three steps were given b y Hafner and Jolly for 

teachers wh o wished t o help student s who had fa l len behind 

in the vocabu lar y building process. First, remedial 

instruction began at the pupils' instructional reading 

l eve ls . The basic skills that the students lacked were 

t aug ht . Recreational materials were provided t hat were 

hi g h in in terest but low in vocabulary difficul t y . 

pu p ils were motivated to 84 read . 

And, 

Pflaum wrote that v ocabular y development was not 

st~es s ed in re ading and langua g e textbooks and t hat teachers 

neg l e ct ed the practice h . l 8 5 int e1.r c assroo ms . As a result, 

she felt t eachers mus t (1) provide a climate which encourages 

vo ca b ul a ~ y g r o wth, (2) work with word meanings as well as 

pr o n un c i a ti o r.s, ( 3 ) teach d ictionar y s k ~lls and p r ov i d e for 

83Barbara Ni e d e rman, " Effecti ve Uses of Bas a l Rea d ars" , 
~! a t e r i a 1 s f O r R e a d i n g , e d . b y H e 1 e n H . Ro b i n s o n , ( C h i c a g o : 
Uni ve rsity of Chic ag o Press, 1957), P · 59. 

84 Hafner and Joll y , op . cit • , P · 142 · 

8 5 S W ?fl a u m "E x pansi o n of Mea nin g usann a . , . 
11 

Voc abul a ~ ies : Str a te gi es fo r Cl a ssr oo ~ In stru c ti o n 
Ele me nt a r y Eng li sh , L ( Januar y , 1 973) , P · 8 9 . 



34 

n a t u ra l u se o f t he dic ti o nar y , a n d (4) ai d st ude nt s i n usin g 

con text, affixes , a n d word der i va ti o n t o expand t he ir 

1 . 8 6 v o cab u aries . 

T in ke r a n d McCu ll ough wr o t e , " the de ve lo pme nt of a 

meaningful vocab u lary in vol v e s buil d in g co n c e p ts a n d un d er -

standin g t he wo r d s assoc i a t ed wit h t h e m. This is ach ie ved 

o r d i narily by a n instr u cti o nal p r og r am wh i ch p r ovides 

ex pe riences , ex t e n si v e r ead i ng , a n d t h e s t udy of wo r d s 11 • 37 

Co mprehens i on Sk il ls . Bush a n d Hueb n e r gave four poi nts 

when they de fin ed comp r ehe n s i o n as i n t e r p r etat i o n of 

written sym b o ls, apprehe n sion of mea ni ngs , a ssimil a ti o n of 

t he ideas pres ent ed b y t he wr i t e r, a n d t h in k in g wh il e 

88 
dec i pher i n g s ymbols . 

Ni la B . Sm it h descr i bed four catego ri e s of 

comp rehensio n wh i ch she sa i d i n cl u ded all of t he t h in ki n g 

pr o cesses . These fou r we r e li t eral comprehe n sion, 

i:1terpreta t ion , cr i tica l readi n g and crea ti ve h . k . 8 9 t in i ng . 

Ma n y me t hods have been used by teache r s to h2lp 

s t ude nts i illprov e comprehensio n. Tw o of them we r e the c loze 

me th od an d the direc t e d r eadi n g less o n . 

86 Pfl a um , op. c it . , p . 9 0 . 

37 h Tin ker a n d McCu ll oug , op . Cit . , p . 1 35 . 

8 8 c li fford L. Bush a n d Mil cred H. Hueb ne r , 

S trat e~ ies f o r Readin ° l·n t he Elem en c ~rv School, (~ew York : 

'.-[a c i:l i l l 2 n , l 9 7 0) p . 9 5 • 

8 9 ~ . 1.-. ::-m it t: , op . Cit . , p · .25 9 . 
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The cloze me thod wa s developed by µ·1 T 1 .,i son ay or. 

In th is procedure words were omitted from a passage and 

the student filled in the missin g blanks by using clues 

available from t he remaining context . The student either 

supplied the missing word o r chose one from a list provided . 

No profess i o nall y prepared cloze ma terials were available. 

Interes te d teac hers made t he ir own . 9 0 

The directed reading lesson was the plan used by 

most basal readers due to its success in stimul a ti ng 

th oughtful readin g . It was designed fo r group ins truc t ion. 

Hafner and Joll y listed seve r al steps common t o directed 

reading lessons : readiness, guided reading , discussion 

and cla r ifica t ion, skill instruction and en ric hment. 91 

S tud v Skil ls . Nila B . Smi th listed th e s tud y s kills as 

selection and evaluation of i t ems in contex t , organizing 

what was r ead, recallin g what was read, loca ti ng information , 

and following directions . 92 

T in ker and McCullough felt th at comp re hension and 

study skills developed t oge t her and supplemented each other 

in study o f content areas . They stated that the skill of 

studying deve l oped gradually after much sys t ematic teaching . 

S t ude nts who learaed t o re member what the y read were ac t ive 

90 Jos eph W. Cullane , " CLOZE P:-ocedu res and 

Comprehensio n", Reading Teacher, 
p . 410 . 

XXIII (Fe1:J ruar y, 1970) , 

91 Haf n e:- 2nd Jolly, op . cit . , P · 

92 suii t h , op . cit . , P· 31 2 -

149 . 
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readers with definite purposes, they attende d t o rel e v a nt 

items and their implication, outlined what the y read, 

reviewed their notes, and recited the important points. 

Students who improved their skill in locating in f ormation 

had the ability to arrange items in alphabetical order, find 

specific pages, use guide words, key words and topics, 

reference books and library aids . Or g anizing and 

summarizin g required students to outline and compose brief 

comprehension statements of the materials. 93 

Dolch stated that students who reco g nized common 

words easily and rapidl y , knew word meanin g s, had good 

sentence comprehension, an d co u ld attac k new wo rds were 

9 4 
read y to learn the stud y s k ills. 

S UMMAR Y 

Individualized readin g pro g r a ms e mer g ed o ut of the 

transition from traditional t o di ag n o stic rea di n g 

instruction. Teachers that wishe d t o d i ag Dose a nd ?res c ribe 

for the development of their students' readin g abilities 

h ad to know the important skill s b a si c to r ead in g . Onc e 

the y knew the skills and had de t e r min e d wh ic h on e s were 

· t t e ach i·n _g p~ o c ed ures were chosen. needed by their stuaen s, ~ 

I nterests of stu d ents were fo u n d t o b e v er y i mpo rtant as 

a method of motivation. 

93 Tin k er an d McCullou gh , op , c it., PP · 1 9 5- 20 1 . 

94 
Dolch, op . cit . , p. 279 . 



Chapter 3 

A REMEDIAL READING PROGRAM 

BASED ON CHILDREN ' S INTERESTS 

A r emedial reading program based on i ndividual 

student ' s interests was designed fo r one group of eight to 

ten fifth grade students at Cha r lotte Elementary School, 

Charlotte , Tennessee, in an effort to imp r ove t h e i r skills 

development and reading abilities. Indiv i dua l in t e r ests 

were dete r mined and then used to p repare mate r ials for the 

skills lesso ns. The skill weaknesses of each student were 

determined by a checklist adapted from the Wi sconsin Des i gn 

for Reading Ski ll Development . This checklis t also se r ved 

as the scope and sequence for the development of r eading 

skills in the program and as an evaluation device. 

PRE - ASSESSMENT TECHNIQUES 

Each s t udent was given the Sloss en Oral a nd the 

Slossen IQ t est . Students who indicated a reading 

retardati on factor of a y ear or more with an IQ of 90 

o r above were included in the group . The appropriate 

level of the Wisconsin Design checklist was then given t o 

each student . Level A for students r eading on a pre - primer 

leve l, B for first grade level, C for second grade level, 

D fo r third g rade level, a nd E f o r the fourth grade level 

37 



and above . 
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(S ee Ap pendix A. ) All h -"'- t .ree parts of the check-

list we re given . Skill areas that needed de v eloping were 

ma r ked . The checklist was given to each child again after 

Christmas and in May to dete r mine what improvement had been 

made . The information from the chec kli sts was compiled and 

included in the teacher ' s records . 

THE I NT EREST INVENTORY 

An interest inventory was given to each student to 

deterilline th ei r special interests . (See App endix B.) This 

in ve ntory wa s adapted f rom one compiled by Miller, wh ich 

questioned wha t b ooks t he students had read, wanted to read, 

or had in 
1 

t h e home . Favorite televisi on prog rams, weekend 

activities, and c ollections or hobbies were also included . 

Information was also gathered from ta lking with the students 

infor ma lly in conferences and during actua l reading periods. 

The data ga thered wa s entered in the te a cher's records for 

each child . The students under stood t h e basic idea of the 

prog ra m and knew that their interests played an i mpo rtant 

role. Because their interests chan ged , the data was updated 

whe n n ew interests were indicated. The studen ts had access 

t o smal l slips of paper titled - -I wan t t o k n ow mo re a bout. 

Th e y c om pleted one o f these slips when t hey desired more 

re ad in g ma terial or more in fo r ma ti on o n a partic u lar subject. 

1
Wilma H . 

Yo r k : The Center 
p . 2 3 3 . 

Miller, Reading Di agnos is Kit , (~e w 
f o r Rese a rch in Education, Inc . , 1 9 74), 



SCOPE AND SEQUENCE 

The skills included in this remedial reading 

program were presented in a sequential order as outlined 

39 

by the checklist of the Wisconsin Design. Because the weak 

areas of each student were determined with this checklist , 

no transfer of data was necessar y . A quick look at the 

checklist indicated what skills were lacking by each child 

and also gave the suggested order of presentation. 

MATERIALS 

The students were responsible for the initial 

materials once their interests were determined. A word 

catalogue for each interest area was assembled by the pupils 

having that particular interest . 

were allowed to work together . 

Those who shared interests 

The catalogues included 

wo rds and definitions common to tha t interest . These 

collections served as sources for words to be used in 

vocabulary development, as reference materials , and as a 

s o urce of words for the teacher t o draw upon when developing 

skills lessons . The students were also responsible for 

collecting materials related t o both their own interest 

areas and the interest areas of others in the group . Large 

boxes were used to store ma terials. The students decorated 

each box appropriately t o coincide with the particular 

interest a rea it contained . 

Because the group consisted of only eight to ten 
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stud e nts, i n t erest a r eas d i d no t va r y g rea t l y and s p ace for 

t h e mate r ial s was n o t limit ed . Ma ter ials in each box were 

coded wi t h book t ape of va ri o us colo rs wh i ch mat ched t he 

colo r s used t o sepa rat e t h e libr a r y b o oks, ma g azines, 

pamp hl e t s , and o ther re a din g materia l s fo r each inter e st 

area . A ch a r t wa s po ste d in the re a din g are a wh ic h e x p la i3e d 

wh a t each color in the c od e represente d . For e xam ple, al l 

boo k s abo ut animal s wer e ma r k e d wi t h br ow n t a pe, bi og r aphi es 

were ma r ked with r e d t a p e , an d h ist o ries with blue tape. 

Bo o ks we re a c c umu l a te d by the t e a ch er fr om the 

s c hoo l l ib r a r y , o t h er t each er s , and f r om st u d e nt b oo k c l u bs . 

S tu de~ t s als o br oug ht in book s, pamp hl e ts, an d p aperbac ks 

fro m home . A simple plan wa s followed b y the st ude nts to 

s el ect b o oks a pp r op ri a t e f or their readi ng abili t ies . They 

were t o r ead one page of t hei r b o ok and if th e r e wer e a s 

many as fou r o r mo r e words o n t he page t ha t t hey did n o t 

know, t he b ook was co n sidered too difficul t. 

Gam es we r e als o a pa rt of t he mate ri als for the 

p r ogram . T h e y wer e e i t he r bou gh t or c o nstruct ed by the 

teac h e r or t he stud e n t s . Fo r e x arr.ple , each st uden t was 

assi g ned t h e t ask of c r eat in g s everal ga mes u sing the wo r ds 

t he y g a t hered fo r t heir wo r d cat a l og ues . Game s such as 

d u d r1o r ds o f whi c h t hey were G r a b , G o F i s h , B i n g o , a n w o n e r 1• , -

fa milia r, we r e used a s mode ls . Ma t e ri a l s suc h as index 

1 d Pe r c o n t act paper a n d c ar ds , mag ic ma r kers, co or e p a , 

b t h. e t ea c her f o r t he c o ns tr uc t io n b o xe s were made a v a il ab l e Y ,, 

of t h ese ma t er i als . 



TE ACH ER AN D ST UDENT RE CORD S 

Records were k e p t b y the teach e r of each stu d e n t's 

test res u lts, s k ill weaknesses and interest ar e as . ( See 

Appendi x C.) Information on individual interes t areas was 

put in tabular form to enable the teache r to quickl y g r o up 

an y students with simila r interests. ( See Appendi x C . ) 

Inf o r mati o n gathered fro m the student-t e acher conferences 

wa s also carefully recorded . 

The students kept a list o f all their readin g in a 

special spir a l notebo o k k ept in the readin g area . The y 

listed the title of eac h b ook o r st o r y and the n um ber o f 
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p ag es t h e y read . I f th ey c omp l e te d t h e bo ok , the y placed a 

star beside t he title . The y als o recor d ed t h eir growth in 

readin g interests b y mar k in g re ad in g " wheels" . These 

wh eels were divid e d in to s ec tions fo r e a ch o f t h e va rious 

t y pes of b o oks . Each secti o n h ad spa ce fo r the st u dents t o 

r e c o r d the titles and a u t ho rs of se ve ral book s . As the 

stud e nt s b eg an t o tak e more r e s po n s ibil i t y fo r t he ir re a din g 

im pr ov e me n t t he y were all owed t o co n s tru c t t h eir o wn wh e els 

by in c lu d i ng th e t yp es of book s t hey c hose thens elv es. 

( Se e Appe n d i x C.) 

CON F ERE~ C~ S 

Each st ude nt had a n indi v i dual confer en ce wi t h the 

t eacher o n ce a week fo r f ::.. ve t o t e n mi nutes . Du rin g th i s 

t ime t h e t eac h er a nd st ude nt discuss e d wha t t he st uden t h ad 
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read . The teacher checked the student's comprehension by 

a s king a few questions about the material . Oral readin g 

was also an important part of the conference . The student 

chose a portion of their story or boo k to read aloud. This 

enabled the teacher to observe any difficulties the child 

had and helped both the student and the teacher to plan wa y s 

to help in these areas. 

INST RUCTIO~ AND CREATIVE ACTIVIT IES 

The students met together each day for thirt y to 

fourty - five minutes. Activities of the students during this 

time varied . Some re ad while others with the same skill 

weaknesses met with the teacher for instruction . The teacher 

made a special effort to group students with simil ar 

interests and skill needs. This better enabled her to use 

vocabulary and material for the lessons which coincided with 

the student 's interest areas . 

A master plan was completed by the students and the 

teacher daily. (See Appendix D. ) This was a plan o f the 

activities for the next day . The students had a large role 

in this planning and in gathering the materials needed. 

This planning together helped t he students understand t h e 

o bjecti v es of each dav's ac tivities and helped the m feel a , 

greater responsibility for their readin g improvement . 

Each week the stu d ents r e ported to the group o n at 

least one book they had read. Methods of reportin g varie d . 

Ea ch week three su gg estions were g iven by the t e acher . One 
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suggestion st ressed art, one stresse d wri ti ng, a nd o~e wa s 

a combination of the two. Other methods were allowed, 

particularly if a book lent itself better to another method. 

Students were also encouraged to report to the group on any 

book or story which interested the m. Other activities were 

plays and skits, books written by the students, and 

crea t ive writing and drama. 

Activities for skill instruction also varied. Once 

the skill was presented to the students, they were given a 

chance t o use the skill on materials constructed around 

their interests. One activity, which illustrates this idea, 

dealt with the skills included in word reco gn ition. 

Sentences were written on index cards . Included in each 

sentence was a word which the student did not know but which 

c o uld be supplied throu gh the context of the sentence. The 

student was asked t o supply the word. Variations of this 

idea included lea v ing a blank where the student filled in 

the word, and where a multiple choice was given . 

To stop the car you put on the brake . 

To st op the car you put on the 

(sign. 
To stop t he car you put on the (gear . ? 

(b r ake .-

Inductive teaching was used when dealing with many 

phonic skills . The students grouped words from t heir 

2 R d · Instructi on for Nila Banton Smith, ~e~a~-~i~n::__Qg_:~~::...=--2-~-:;----:;-,:;-z-~ 
Prentice - Hall , 1963) Today ' s Children, (New Jerse y : 

p . 54 2 . 

wo r d 
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catalogues which included the part~cular phonic element 

being taught. They worked from the particular t o the general 

to make an inductive g eneralizati o n t o fit their chosen words . 

For example, the students grouped all words from their 

catalogues that ended in the suffix~ - Then they were led 

b y the t e 2. ch er ' s questions to form the r u 1 es for adding ~ 

their own words. 3 to 

The students ' ' vocabularies were strengthened with 

many activities that required them to use words from their 

catalogues and from their readin g . Charts, diagrams, 

presentations, and models were made t o give the students 

practice in using the new words and also to add variety and 

in terest to the . 4 
proJect . 

EVALUATION 

The program was e v aluated by comparing the students' 

pre- and post - test scores on the Slossen Oral, by comparing 

the number and types of s kil ls mastered, and by comparing 

t he interests of the students when the pro g ram be gan with 

their interests when t he progra~ stopped. The scores on 

the Slossen Oral indicate d an average gain of 6 . 9 months, 

as was shown in the table on page 45. 

Of S kills maste re d during the The number and t ypes 

3 Hafner and Hayden B . Jolly, Pa tt e rns L aw rence E. ( y k 
h Elemen t ary School, New or : of Teachin g Reading int e _ 

Macmillan, 1972), p. 71. 

4 Ibid . , p. 121. 
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prog r am were re co r d e d . They pointed out a sli gh t stren g th-

eni n g of s k ills, pa r ticularl y in structural anal y sis skills 

and comprehension . 

remained the same . 

The interests of the students basically 

The read i ng wheels continued to show a 

preference of sports fo r b oys a n d f i ction for girls . 

However, some widening of exis t ing skills was observed by 

the t eacher . Add iti onal evaluat io n was made throughou t the 

program using teacher - made tes t s . The results of all 

evaluation were r ecorded in the teacher ' s records . Also 

included in the eva l uation was information concer n ing 

improved a tt itudes or enthusiasm t oward reading . The 

students expressed much enthusiasm during the games and 

activities bu t their a tt i t udes towa r d reading in general 

did not improve s i gnificantly. 

SLOSSE N SCORES 

Au gust May Amount of 

Student Score Score Improvement 

Timmy Swaw 4.0 5 . 8 1. 8 

Ch a rlene Dotson 3.6 4.1 . 5 

Trace y Brown 3 . 8 4 . 7 . 9 

3 . 3 3 . 8 . 5 
Stacey Duke 

3 .1 3 . 4 . 3 
Dennis Gilliland 

3 . 7 4. 7 1.0 
Tammy Hampton 

3 . 0 3 . 5 . 5 
Denise Ke nn go tt 

4.0 
'") 

3.8 . '-
Dawn Lindse y 

3 . 4 3 . 9 . 5 
Ka th y P i e rce 

2 . 6 3.3 . 7 
Jeff Rich 
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SUMM ARY AN D CO NCL USIO NS 

The interests of students have played an important 

r o le in what they have read, remembered and valued. Teachers 

have begun to accept this and to consider it when reading 

programs were structured . The author has planned a remedial 

program for the classroom which had as its basic objective 

to use the interests of the students to develop individual 

plans for the improvement of each student's skills in 

readin g . 

Testing was carried out to determine which students 

needed remedial help in reading . This testing resulted in 

a class of 10 students . Interests of the students were 

determined with an interes~ inventory. Materials were 

g athered by the teacher and by the students. A very 

important part of the program was the close planning and 

wo r k ing together of the teacher and the students so that the 

succe s s of the program was ever y one's r e sponsibilit y . 

The program was designed not onl y to help students 

i mpr ov e their reading abilities but to help them impro v e 

t he ir attitudes toward reading, to help them take a more 

a c tive part in their learning, and to i mpro ve and widen 

t he ir a re a s of interest . 



APPE. DIX A. 

PRE - ASSESS~ E.'T TECH. I QU ES 



Na me ____________ _ 

Da te ____________ _ 

Reading Skills Checklist 

Wisconsin Design for Reading Skill Development 

Le v el A-Word Attack 

1. Listens for rhyming 
elements. 

a. Words 

b. Phrases and verses 

2. Notices likenesses and 
differences. 

a. Pictures (shapes) 

b. Letters and numbers 

c. Words and phrases 

3. Distinguishes colors. 

4. Listens for initial 
consonant sounds. 

Le v el A-Comprehension 

1st Check 

1. De v el o ps listenin g skills. 

a. Has attention and concentration 
span suitable for his 
a g e. 

b. Is able to remember 
details. 

2 . Increas e s v o cabular y 
throu gh listenin g . 

3 . Ca n relate d etails to 
each o ther t o co nstru c t 
a stor y . 

2nd Check 

48 

3rd Check 



4 . An t icipa tes ou tc om e 
of st o ries . 

5 . Iaterprets p ictures 
criti c all y . 

6 . Can i d en t i fy ma i n 
charac t ers in a s t o r y . 

Le v el A-Study Skills 

1 . Follows simp l e 
di r ec t io ns. 

2 . Demo n s t r at e s el eme n tary 
wo r d h a bit s . 

a . S h o ws in d e pendence 
i n wo r k . 

------

b . Accep t s r esponsibi l i t y 
fo r co mplet io n a n d 
q ual it y of wor k . 

3 . Shows deve l opme nt of 
mo t o r co o r d in a t io n 
(eye a n d ha n d) . 
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so 
Nam e ____________ _ 

Date ____________ _ 

Read in g Skills Chec kl ist 

Wi sconsin Design fo r Reading Skill Develonment 

Le v el B-Word Attack 1st Check 2nd Check 3rd Check 

1. Has a sight word 
vo cabular y of 
50-100 words* 

2 . Follows left to 
right sequence 

3 . Has phonic anal y sis skills 

a. Cons o nant s ou nds 

(1) Beginning 

( 2) Ending 

b. Consonant blends 

C. Rhyming elements 

d. Short vowels 

e . Simple consonant 
digraphs 

4 . Has structural analysis skills 

a. Compound words 

b. Con tr 2. cti on s 

C. Base word a nd 
endings 

d . Plurals 

e. Possess i v e forms 

*See 220 words 



Le v el B- Co mprehens i on 

1 . Uses pic ture and con te xt clues 

a . Picture clues 

b . Context clues 

2. Is able to gain mean ing from: 

a . Wo rds 

b. Sentences 

c . Who le s elec ti on s 

Level B-St udv Skills 

1 . Follows directions 

a. Follows oral directions 
g iven to a g r oup 

b. Follows oral di rections 
given individuall y _____ _ 

c . Follows written 
directions 

2 . Ha s adequate wo rk 
habits 

3. Recognizes organization 
of ideas in sequential 
o rd er 

4 . Be g ins to make ju dgm ents 
and draws co ncl usion s 

5 . Uses t a ble of contents 

51 
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Name ___________ _ 

Da te ___________ _ 

Reading Skills Checklist 

Wiscon s i n Design for Reading Skill Development 

Le v el C-Word Attack 1st Check 2nd Check 3rd Chec k 

1. 

2. 

Has sight vocabulary of 
100 - 170 words* 

Ha s phonic analysis 
skills 

a . Consonants and t hei r 
v aried sounds 

b . Consonant blends 

c. Vow el sounds 

(1) Long vowel sound 

( 2) Vowel plus r -

( 3) a - plus 1 

(4) a - plus w 

( 5) Diphthon g s 0 i, oy, 
ou, ow, ew 

( 6) Long and short 
00 

d . Vowe l rules 

(1) Short vowel 
generalization 

( 2) Silent e rule -

(3) Tw o vow els 
to ge ther 

( 4) Final vowel 

'' See 22 0 wo r ds 



e . Comma ~ co ns o nant 
d i g raphs 

3 . Ha s str uc tural anal y sis 
s k ills 

a. Base words with prefixes 
and suffixes 

b. More difficult plural 
forms 

4 . Distinguishes among 
homon y ms, synon y ms 
and antonyms 

a. Homonyms 

b. S y nonyms and 
anton y ms 

5. Ha s independent and varied 
word attack s k ills 

6 . Chooses appropriate meaning 
of multiple meaning 
words 

Lev el C-Comprehension 

1. Is able to gain meaning from: 

a. Words 

b. Sentences 

c. Paragraphs 

d. Whole selections 

2 . Re ads in meaningful 
phrases 
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Nam e ____________ _ 

Da te ____________ _ 

Re a din g Skills Checklist 

Wisc o nsin Design f o r Reading Skill De v el o pment 

L e v el D- Wo rd Attack 1st Check 2 nd Check 3rd Check 

1 . Ha s si g ht vocabular y of 
170- 24 0 words* 

2 . Ha s ph o ni c -anal y sis s k ills: 

a . T h ree-letter cons o nant 
blends 

b . S imple prin c i p l e s of 
silent lett e rs 

3 . Has s tru c tur a l a na l y s i s 
sk ills: 

a . S y ll a bic a t io n 

b . Ac c e nt 

c . The s c h wa 

d . Poss ess ive fo r ms 

Level D- Co mp r ehe n sio n 

1 . Is able t o ga i n meaning 
from : 

a . Wo r d s 

b . Se nte n c es 

c . Parag r aph s 

(1) Ma i n idea 
st a t ed 

*See 220 words 



( 2) Main idea 
implied but 
not stated 

d . Whole selections 

2 . Reads for sequence of 
even ts 

3 . Ga in s additional skill in 
use of punctuation as a 
g uide to meaning 
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~am e _ ____ _ ______ _ 

Da te _ ___ _____ ___ _ 

Re a di n g Ski lls Checkli st 

Wisc o nsin Des i g n fo r R e adi n g Ski ll Dev el opme nt 

Leve l E- Word Att ack 1 st Check 2n d Che c k 3rd Check 

1 . Ad justs r ead i ng r a t e to : 

a . T y pe of ma t e ri al 

(1 ) Fac t ual 

(2) Fic t ion 

b . Lev el of dif f icult y 

c . Purpose for readin g 

( 1 ) Rea d in g t o ve ri fy o r 
l oca t e speci f ic 
in fo r ma t i o n 

(2) Re a d in g fo r ge n e ral 
ov e r v i ew 

(3 ) Re a din g t o ma st e r 
spe c i f ic fac ts ____ _ 

(4) Read in g fo r 
enj oy me nt 

d . Famil i a r i t y wi t h the 
s u b jec t 

~ ses pu n c t ua ti on and 
phrasi n g 

3 . Reads f o r s equence of 
eve nt s 

4 . Is able t o gai n meaning 
- r orn wo r ds, sen t ences, 
paragraphs , selec t ions 

a . Words 

b . Sentences 
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C . Paragraphs 

(1) Main id ea stated 

( 2) Hain id ea implicit 
but not stated 

d . Whole selections 
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The 220 Xost Frequent Words in the Kucera -Francis S tu dy 

1. the 2 7 . or 53 . said 79. our 

2 . of 28. have 54 . what 80. over 

3 . and 29. an 55 . up 81. man 

4 . to 30 . the y 56. it's 82. me 

5 . a 31. which 5 7 . about 83 . even 

6 . in 32. one 58 . into 84. most 

7 . that 33 . you 59 . than 85. made 

8 . is 34 . were 60. them 86 . after 

9 . was 35 . her 61. can 87 . also 

10 . he 36. all 62 . only 88 . did 

11 . for 37 . she 63 . other 89. many 

1 2 . it 38 . there 64. new 90. before 

13. with 39. would 6 5. some 91. must 

14 . as 40 . their 66 . could 92. throu gh 

1 5 . his 41. we 67. time 93 . back 

16. on 42 . him 68. these 94 . y ears 

1 7 . be 4 3. been 69. two 95. where 

18 . a t 44 . has 70 . may 96. much 

19. by 45. when 71. then 9 7 . yo ur 

20 . I 46 . who 7 2. do 98 . wa y 

21. this 47. wi l l 7 3 . first 99 . we ll 

22 . had 48 . mo r e 7 4 . any 100 . down 

23 . ne t 49 . no 75 . my 101 . should 

24. are so. if 76 . now 102 . becau se 

25 . b u t 51. out 77 . such 103 . each 

26 . 52 . 78 . like 104 . ju st 
f r om so 



59 
105 . those 132. another 159 . pl ace 186 . always 

106 . p e ople 133 . know 160 . Am eri can 1 87 . away 

107 . Mr . 134. wh ile 161. arou nd 188 . s ome thin g 

108. how 135. last 1 62 . however 189. fact 

109 . too 136. might 163 . home 190. th ough 

110. little 137 . us 1 64 . small 191. wa ter 

111. state 138 . grea t 1 65 . fou nd 192. less 

11 2. go od 139. old 16 6 . Mrs . 19 3 . public 

113. ve r y 140. ye ar 167 . thought 1 94 . put 

114 . make 1 4 1 . off 168. went 195 . think 

115 . wo rl d 1 42 . come 169. sa y 1 96 . almost 

116 . still 1 43 . since 170. part 19 7 . hand 

117 . own 1 44 . a ga i ns t 1 71. once 198. enou g h 

118 . see 145 . go 1 72 . ge ner al 199. far 

119 . me n 146 . came 1 7 3. high 200. t ook 

120 . wo r k 1 4 7. ri g ht 1 74 . upon 201. head 

121 . long 148 . used 1 75. school 202 . ye t 

122 . ge t 1 49. t ake 1 76 . eve r y 203 . governmen t 

12 3 . h e re 150. t hree 1 77 . don 't 204 . system 

124 . between 151. states 1 78 . does 205 . better 

125 . both 15 2 . himself 179 . got 206 . set 

126 . life 15 3 . few 1 80 . united 207 . t old 

127 . bein g 1 54 . house 1 81. left 208 . n o t hing 

128 . under 155. u se 182 . number 209 . ni g h t 

129 . 156 . du r in g 183 . course 210 . end 
never 

130 . day 157 . without 1 34 . ,,a r 211. why 

again 185 . un t il 212 . called 
13 1. same 15 8 . 



213 . did n ' t 60 

214 . eyes 

215 . find 

216 . going 

217 . lo ok 

218 . a s ked 

219 . l a ter 

220 . kn e w 
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Nam e _____________ _ Gra d e 
-------- Da t e ------- -

1 . How much d o yo u li k e t o read: 

___ ver y much ___ quite a lot 

___ not ver y much ___ not at all 

2 . Name s o me b o oks y ou really enjoyed reading . 

3 . Name some books in your home . 

4. What part of the newspaper do you like to read the best? 

comics --- ___ sports news - - -
___ society 

editorials letters to the editor --- ---

5. What magazines do you read regularly? 

6. What type of comic books do you enjoy reading: 

7. What are the names of your three favorite television 

programs: 

(1) 
( 2) 
( 3) 

8 . What sports do you like to watch on television? 

9. What do you usually do after school? 

1 0 . h d fter S chool, what on e 
Of all the things whic yo u o a 

1 k d the best? thin g d o y ou i _e t o o 



11 . Wha t do y ou of t e n do on Sat u r day? 

12 . Of all the thin g s y ou do on Saturda y , what one thin g 
do y ou li k e to do the best? 

13. What kind of hobbies do you have? 

63 

14. Do you have any collections? If you do, what do y ou 
colle c t? If y ou don' t , what would y ou like to collect? 

15 . What do you want to be when you are g r own? 

16 . Where do y ou usuall y go on vacation with y our family? 

1 7 . Have yo u visi t ed any other states? 
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TEACHER AND STUDENT RECORDS 
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S t udent 's Name 

-----------

Tes t scores: 

Slossen Oral: 
Date Given: 

Date Given: 

Slossen I Q 
Date Given: 

Resul ts of the Interest Inventory: 

General Interests: 

Specific Interests: 

Remarks: 

Skil l Weak nesses: 

Remarks: 

Confe ren ces: 

Da te: 
Remarks: 

Da te: 
Remarks: 



I NT ERE S T /\REJ\S Of T HE STUDENTS 

INTEREST i\RE/\S 
S p ec ify 

NON 
STUDEN T N/\M[S /\NIM/\LS MYS T ERY SCIENCE HISTORY BIOG . FICTION FICTION SPORTS 

] . J eff Gro v es X X 
JO g S football 

2 . M<1 r l h a Sco tl X X 
wome n 

3 . J im Smi th X X 
bugs baseball 

4 . Lynn Cr o wder X X 
hors es W.W.l 

5 . Be tty Smit h X X 

6 . La rry Lee X X 
p et a r e 

7 . Jean Wall ace X X 
softball 

8 . Mik e Gree n X X X X 
far ni soccer 

9 . Tom Mo ss X X (J'\ 

ca r s 
(J'\ 
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Name 

Da te s t ar teci ------------
Da te finished __________ _ 

You r Reading Wheel 

Read o ne book fo r each section . White t he title, 

au t ho r and nu mber of pages of each book in t he right 

section . Read all of your book. When you have a book 

for each sec t ion , hand in your wheel . 



APPENDIX D 

INSTRUCTI ON AND CREATIVE ACTIVITIES 
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MASTER PLAN 

Date : ___________ _ 

I. SPECIAL ACTIVITIES : 

II . I NDIVIDUAL ACTI VITIES: 

Jeff: April: 

Bett y : Connie: 

Jo: Diane: 

Lou: Jim: 

Ralph: Ma rk: 

III . GROUP ACTIVITIES : 

I V . MA T E RI AL S "N E ED ED : 

V. REMARKS: 
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