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CHAPTER I 

INTRODUCTION 

According to Carter (1970) reading is a purpose fu l 

proces s of identifying , interpreting, and evaluating 

i deas in terms of the mental content of the reader. 

ileading is not just a stimulus-response action, it is 

a function of the entire person. Meaning ia obtained 

fr om the person, not from the printed material. When a 

person has a reading disability it does not affect just 

his ability to read, but it af fee ts the entire ·person. 

Durr (1970) states that successful remedial reading 

is essential for the satisfactory performance of students 

in t he content area subjects. In junior and senior high 

schools, remedial reading may prevent some youths from 

becoming dropouts. 

It is generally a~reed that the nurpose of remedial 

reading is to help children overcome reading deficiencies. 

In order to determine deficiencies, it is necessary to 

make a careful diagnosis of the types and the extent of 

the problem. 

Remedial reading has proved to be effective in the 

t eaching of read i ng skills to a person. Studies by 

1 



Gat es (1969 ) , Turner (1961 ), Strang (1968), and Wilson 

(1967) have shown this to be t rue . Less has been 

written, however, about the degree of improve~ent to 

be expected in the area of _oont ent grades. 

Statement of the Problem 

It i s agreed that r eading ability has a direct 

effect on other subject areas. It is assumed that i f 

read ing ab i lity can be improved, other subject areas 

should also improve. 

The purpose of this study is to determine the 

effect of remedial reading on subject area grades 

2 

for a group of eighth grade students of New Providence 

Juni or High School. The subjects involved were enrolled 

in a remedial r~adin~ program for a period of one year. 

Signi ficance of the Problem 

Remedial reading is being taught in many schools 

today . There needs to be some justification for the · 

teaching of remedial reading. Most teachers feel that 

the child has i mproved, and this is often reflected on 

standardized tests of reading. It is assumed that this 

i mprovement will be reflected in improved grades in 

sub jects requiring reading. There is need for research 



.... o d t · 
V e ermine if the teaching of remedial r eading does 

result in improved grades in content areas. 

Limitations of t he Study 

This study was limited to t welve students at 

New Provi dence junior High School. These students 

had been chosen for remedial readlnr, by the English 

t _eachers with no specific criteria used other' than 

t eacher recommendaticns. No attempt was made to con

trol intellectual, environmental, and motivational 

factors as all the students in the program were in

cluded in the study. 

~ource of Data 

The data used in this study were obtained from 

the _grade rosters for the previous year (1970-1971) 

and the current year in which students were enrolled 

i n the program (1971-1972). The rosters had been 

compiled by the teachers and contained all grades made 

by a student for each six-weeks grading period. Only 

the f irst five six-weeks grading periods were used 

for both years as the data were collected before the 

end of the current school year. Since there could be 

no comparative basis for the sixth period in the 1971-

3 



1972 year, it was felt a compar ison could be made by 

using only the first five gradi ng per iods for both 

years. A brief outline of the r emedial reading course 

was obtained from the ninth ~rade English t eachers. 

Organization of the Study 

Chapter I discus ses the probliem of the study. 

Chapter II presents t he r eview of nrevious literature 

on t he effects of remedial reading. Chapter III pre

sents the data collected and inter~rets it. Chapter 

IV summarizes the findings of this study, presents 

conclusions, and makes recommendations for further 

study. 

4 



CHAPTER II 

REVIEW OF THE LITERATURE 

It is only l ogical to assume that a child, after 

remedi al reading will show signs of being an improved 

reader. There are several means of evaluating the suc

ces s of a remedial reading. program. Barge (1965) re

por ts the frequency of methods us~d. The method most 

used is the keeping of records of reading ·activities. 

Subjective evaluation by the reading teacher is another 

f requently used method. Grades in English are used 

about half of the time to appraise success. Lastly, 

t he method used least often, is reports on reading 

· i mpr ovement by teachers of other subjects. 

Standardized test scores are often used to eval

uate the results of remedial reading. Harris (1970) 

cites the usefulness of standardized tests for measur

ing the effectiveness of_remedial instruction. Strang 

( 1968) says that there is evidence of remedial reading 

being effective as measured by standardized teets when 

the s t udents are initially able. However, Strand (1968) 

points out that sometimes standardized test scores lead 

to exaggerat ed results. Care must be taken in i~terpreting 

5 



6 

tne te st scores. The "true'' gain may not be reflected 

oy the standardized score. The gain is oft en smaller 

~nan i t appears to be. 

Gates (1969) cites several po ints to be kept in 

,LJind when organizing a r emedial reading program. The 

time allowance for remedial work should be generous. 

A few minutes of dri l l wi ll not help if the child is 

not gi ven t he opportunity for a reading experience. 

Remedi al work should be either individual or cooperative. 

Because of the attention demanded in remedial reading, 

the teacher should have only a few students. These 

students should have some individual attention and some 

~iffi e to work with other students, Successes should be 

em phasized in remedial work. The pupil probably has had 

many failure experience~ in order to make him want to 

r ead , he needs some immediate success experiences. 

Improvement should be measured and the record shown. 

It i s important to have constant evaluation going on 

during remediation. This way both the student and the 

teacher know where they stand in meeting their objective. 

Thi s a l so gi ves the student the feeling of success he 

needs , he can see he is making progress. 

Turner ( 1961) says there are three things to keep 

in mind when organi zing a remedial reading class. Most 

important, the student must want help to improve his 

reading. Also there shoul d not be more than fifteen 

" 
" ,. 
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pu~ils in a class. I n each class there shoul d be 

only one non- reader . A non-reader needs so much of 
the teacher's time t hat more t han one in a class would 

be too many. 

7 

Remedi al reading is not always successful. Taking 

i nto consideration the above items, the program should 

be a success , but there are many variables to consider. 

Some of the factors that contributed to the lack of 

success in Texas schools are stated by Steirnagle (1971). 

I nappropriate material, incompetency of teachers, in

adequacy of facilities, pupil teacher ratio, and in• 

adequate methods of pupil screening were the major 

factors mentioned in the study. When these factors 

were controlled, the students made great gains. 

Humphrey (1971) stated that remedial reading can 

be successful if there is good organization and staffing. 

1here are certain steps a child goes through in learning 

t o read, and if these steps are not taken into consider

ation when organizing a remedial program it may not be 

a success. Humphrey also said that students chosen to 

be i n the program should have the ability to read at 

hi gher levels than they were r ·eading. 

There have not been many studies on the effect of 

remedial readi ng on other subject areas. Bailey and 

l' k (1972) state that they found individualized .1ouse eeper 

reading increased pupils' competency in science. 



A study on increased reading efficiency upon 

seQes t er grade point averages ~Belcher, 1972} points 

out that at the college level there i s a correlation 

between t he two . After students took a course in de

vel opment of reading skill s , both their reading rate 

8 

and t heir grade point averages had improved. One group 

o1' s t ud ent s had taken the course becaus e t hey coul d not 

ge t any other course they wanted . The second ~roup took 

t he course because t hey were advised it would help them 

imnrove t heir read i ng and their grades. The second group 

showed significantly higher gains in their grade point 

averages than did the first. 

A search of the literature does reveal that re

search has indicated an improvement in reading as measured 

by s tandardized tests. In one study 0,/oolf, 1957) a 

groun of college students who were given developmental 

read i ng made significant gain in reading speed and com

prehens ion , while the students without developmental 

r ead i ng increased in r eading speed but lost significantly 

i n comprehens i on . These results were obtained from data 

on the t es t and retest of the Cooperative Reading Evalu-

ation. 

There is agreenent tha.t remedial reading will im-

prove the person's r eading abiltiy and grades if the 

correct means are used in organizing and teaching a 

remedial program. However, there seems to be very 



little repor t ed research on the effect of remedial 

reading programs on the grades of the students in

volved in such programs. 



CHAPTER III 

PRESENTATION AND INTERPRETATION OF DATA 

The main purpose of this study was to determine 

the effect of remedial reading upon content area grades. 

All twelve students enrolled in the eighth grade remedial 

reading program at New Providence Junior High School 

were chosen for the study. The program had been in 

progress since the beginning of the school year, and 

the study was conducted after the fifth six-weeks grad

ing period. There were no specific criteria used in 

determining which students would be part of the program 

of remedial reading. However, the students were recom

mended by the teachers on the basis of their observations, 

as being in need of remedial reading or of having some 

reading problem. 

The remedial reading program lasted for an entire 

year . The students in this program were given indiv-

idual and small group instruction. They worked with 

· McGraw-Hill Practice Readers, Reader's Scope Magazine, 

Digest Skill Builders, some other reading series books, 

t The students were read to by and current li tera ure. 

d They also did some the teacher and listened to recor s. 

Of Words and pictures from magazines. cutt ing out 
10 
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No diagnosis of speci f i c r eadi ng pr obl ems was con-

ducted. As f 
ar as could be determi ned, specifi c r eading 

s ki lls that t he individual students lacked wer e no t 

taught. The prog · r am was quite general and did not deal 

with i ndividual reading problems. · 

Collection of Data 

The data collected came from the grade rosters 

for the years 1970-1971 and 1971-1972. The grades were 

converted to numerical equivilents by the author. An A 

was equivilent to twelve points, an A- to eleven points 

and so forth, decreasing one point for each drop of a 

grade. One point was given for a grade of F. Grades 

were obtained for English, mathematics, science and so

ci al studies. Grades are recorded in six-weeks periods, 

and there are six periods per year. The data collected 

comes from the five grades made by the student while in 

the seventh grade and five grades made by the student 

while in the eighth grade. The last six-weeks grades 

were not included because these data were collected 

before the school year was concluded. 

Table I shows the grades earned in English for 

the t welve students for the seventh and eighth grades. 

Table II shows the grades earned in mathematics, table 

III in science, and t abl e IV in social studies. 
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TABLE I 

GRADES EARNED IN ENGLISH 

Seventh Grade Eighth Grade 
Studtm t 

Six-weeks periods 

1 2 3 4 5 1 2 3 4 5 

1 5 4 3 2 6 1 6 5 5 4 
2 1 1 1 4 4 3 1 1 5 6 

3 9 7 i 1 4 4 1 5 8 5 4 
4 6 10 9 4 8 1 1 1 9 6 

5 1 1 3 1 2 1 2 3 6 7 
6 8 1 1 9 5 6 3 3 7 7 A 

7 6 3 1 4 6 1 6 8 7 9 

8 4 7 4 2 6 1 . 2 3 2 3 

9 3 11 4 2 6 6 1 5 5 2 

10 5 5 3 3 6 6 9 9 8 6 

11 3 8 6 3 9 6 4 3 6 6 

12 4 4 5 1 2 3 1 3 5 4 
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TABLE II 

GRADES EARNED IN MATHEMATICS 

Seventh Grade Eighth Grade 
Student 

Six-weeks periods 
1 2 3 4 5 1 2 3 4 5 

1 5 1 2 1 1 1 1 1 6 
:i 2 1 1 2 1 1 1 1 1 1 3 1 .. 
" 3 6 6 3 3 2 1 1 1 12 5 J 
~ 

1 3 1 ~ 4 6 3 1 3 3 3 3 
... 

1 1 I 5 1 1 1 1 1 1 1 1 ,.,. 

W, 

2 1 2 1 1 2 rJ 6 3 4 10 3 .,. 
\'I: ,~ 

1 1 1 1 1 ,.. 7 1 1 1 1 1 ,,. ... 
:., 

8 2 1 3 3 5 ... 8 3 1 3 ,.., ... 
9 1 1 1 1 1 1 1 1 1 1 $ 

10 1 2 2 5 1 1 1 1 3 3 

11 6 2 3 3 3 3 1 5 8 6 

12 1 1 1 1 1 1 1 1 2 1 
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TABLE III 

GRADES EARNED IN SCIENCE 

Seventh Grade Eighth Grade 
Student 

Six-weeks periods 

2 3 4 5 1 2 3 4 5 

1 5 1 2 1 1 1 1 1 6 4 

1 1 1 1 1 ] 2 2 1 1 1 4 ... .. 
1 1 1 . l 3 5 3 6 5 5 3 1 

' 
"' 10 8 4 12 6 1 1 1 3 1 .... 

4 

5 4 1 2 1 1 1 
.,. 

1 1 1 1 ~, 
ra 2 1 3 1 1 1 ... , 6 5 4 3 2 
~ 

'" ,.,, 
2 5 3 1 1 1 1 .~ 7 8 5 3 

·r 
8 4 2 2 1 2 1 

:.., .,,.. 
1 1 1 1 ... 

:, 
9 5 1 2 1 1 1 1 1 1 2 

10 5 5 6 5 9 1 1 1 1 

11 5 4 4 2 1 1 6 1 1 4 

12 5 3 2 2 1 1 1 1 1 1 
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~ABLE IV 

GRADES EARKED IN SOC IAL STUDIES 

Seventh Grade Eighth Gr ade 
Student 

Six-weeks periods 

1 2 3 4 5 1 2 3 4 5 

1 3 3 1 3 8 2 9 11 9 9 
ea 2 4 2 4 2 2 2 7 10 9 9 l ... .. 

3 2 4 5 3 3 1 1 3 8 8 . ~ . 
4 3 5 7 1 6 9 6 3 12 9 
5 3 2 1 2 6 3 3 1 1 

... 3 ~j 
:;I 6 3 7 7 3 2 6 1 6 6 6 "' i'!: ,., 
, .. 5 5 3 2 9 3 1 2 8 1 ,.,. 7 ... -,.,. 8 5 2 2 3 5 10 7 9 7 9 .., 
::., 

9 2 5 7 1 6 6 6 8 9 8 

10 9 9 9 6 6 3 3 2 3 3 

11 6 6 4 4 9 9 6 9 8 9 

12 2 3 5 1 3 4 7 6 6 6 



Analysi s of Data 
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The most accurate pi c t ure of the studen t s' achieve

ment in content areas se emed to be demonstr ated by t he 

~se of graphs. There are five graphs, four showi ng t he 

me an gr ades for the content areas and one showing the means 

of the gr ades for all content areas. 
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the mean grades for English. The Graph I shows 

the most indication of an upward English grades give 

5 

of 2.8 in the first grading period t rend. From a gr ade 
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of 

th
e eighth grade to a grade of 5. 3 i n t he f ifth grad-

iug period there is a steady increase . Even though 

t~ere was a decrease from 5.8 to 5.3 in the fifth period , 

the grade of 5.3 is still higher than the grade of 4.7 

made in the t hird gr adi ng period. 

)/hen t he eighth grade English grades are compared 

to the s eventh grade English grades it is apparent that 

the ei ghth grade grades are more consistent and do show 

s teady improvement on the part of the students. The 

grades for seventh grade English do not show a steady 

pr ogressive rise, instead they increase and decrease. 

The last grade of 5.4 is higher than the first grade of 

4.6, but between these two grades there has been one 

increase and·. two decreases. The mean of the seventh 

grade was 5.0 while the eighth grade mean was 4.4. 

Graph II shows the mean grades for mathematics. 

There is not a steady increase in the grades for the 

ei ghth grade, but there is an increase, and the last 

gr ade of 2 . 5 is higher than the first grade of 1.4. For 

the seventh grade grades this is not true; the first 

gr ade of 2.9 is higher than the last one of 2.1. 

The mean of the seventh grade mathematics grades, 

2.3, is slightly higher than the mean of the eighth 

grade grades, which is 2.0. Reading would not be ex

pected to be as important in mathematics as it would be 

in subjects that required more reading. 



·GRAPH I I 
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Graph III shows the mean grades for science. 

Nei ther the seventh nor the eighth grade grades show 

a s teady improvement by the students. In the seventh 

grade the grades decreased considerably from the first 

t o the f ourth grading periods. Although there was an 

i ncreas e in the fifth grading period, the grades were 

l ower than the f i rst grading period. In the eighth 
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19 
g~ade the grades decreased from the first to the fifth 

gr ad i ng period, but only slightly. The mean of the 

seventh grade grades in science was 3.2, whereas the 

mean of the eighth grade grades was 1 .2. It will be 

no t ed t hat none of the science grades in the eighth 

gr ade were as high as the lowest seventh grade. It 

appears that a different system of grading may have 

been used in the eighth grade. 
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Graph IV shows the mean grades for social studies. 

There are t wo drops during the five grading periods of 

the eight h grade, but the grades increased from the first 

grading period to the fifth. For the eighth grade grqdes 

there is a sharp increase over the first two grading per

i ods. In the seventh grade only the fifth grading period 

i s higher than the other periods. The means of the seventh 

grade grades is 4.0, the mean for the eighth grade is 5.8. 

This shows that the grades overall of the eighth grade 

were better than those of the seventh grade, 

GRAPH IV · 
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Graph V shows the means or the grades for all con-

t nt areas. During the seventh grade there is a sl1.ght 

dncreas e from the first grading period to the fifth, 

from 4.1 to 4.0. This is only a slight decrease, but 

the fourth ~rading period shows a large decrease from 

the first, 4.1 to 2.6. In the ei~hth grade there is no 

l arge decrease . In the ei~hth grade there is a steady 

increas e from the first grading period to the fourth. 
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The fifth grading period grades decreased slightly, but 

the mean or the fifth grading period is still higher than 
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h m n of the f i rst grading period in the eighth grade . 

From t hi s graph i t can be concluded that the grades over-

1 i proved from the seventh grade to the eighth grade. 

, ..... .... , , 
.. ,,, , ,..,,, 



CHAPTER IV 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

The purpose of this study was to determine the 

effect remedial reading has on school grades in subject 

matter areas. With many schools having remedial read

ing program, there needs to be research to justify these 

programs. 

Reading specialists agree that many changes do 

occur as a result of remedial reading, attitudes towards 

reading improve, standardized teat scores improve, anrl 

reading skills improve. There is a scarcity ot research, 

however, on the effect of remedial reading programs on 

school grades earned by students enrolled in remedial 

reading programs. 

The subjects used in the study were enrolled in 

the eighth grade remedial reading program at New Providence 

Junior High School ·in the Clarksville-Montgomery County, 

tennessee schpol system. Twelve students were enrolled 

1n the program for the entire 1971-1972 academic year. 

The students enrolled 1n the program were recommended 

by the classroom teacher but no specific .diagnostic 

procedures were used to select the students. 

23 
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The study was conducted at the 

end of the fifth 
0r ad l ng neriod and included 

all the students in the 
;)r oe;ram. '11he grades earned by the t, .. 1elve 

students for 
the first five six-weeks periods of their 

seventh grade 
year were conmared with the grades earned for the first 
five six-weeks grading periods of their eighth grade 

year. The grades were collected~ ior Englisn, mathematics, 
science, and social studies. 

The mean scores 01· tile twelve students in each 

subject for each grading period were el1.tered on graphs 

for comparison purposes. There were inconsisten~ies 

from one grading period to another with no consistent 

upward or downward trend in any subject. The English 

grades for the eighth grade showed the most consistent 

upward trend, with the social studies grades in the 

eighth grade showing the next most consistent upward trend. 

Mathematics and science were inconsistent at both grade 

levels from one grading period to the next. 

There was a consistent increase in the mean ot all 

four grades combined .from the first to the fourth grading 

h i hth rade There was on.1v a $light period int e e g g • J 

decrease in the fifth grading period, however, the fifth 

grading period still remained higher than the first three 

· l th grade mean grades tor th~ grading periods. ·,1;he seven 

d f r all subjects showed a consi~tent 
five grading perio s o 

r1. t grading period .through the fourth, 
decrease from the rs 



but increas ed in the fifth 
period. The fifth grading 

period mean was still less than the ~ean of the first 
grading peri od. 

Conclusions 

It was not felt that it would be meaningful to 

test the mean scores for significance of increase be-

25 

cause of the inconsistencies apparent from one grading 

period to the next. It was felt that the graphs, therefore, 
I 

presented the most meaningt'ul description or the changes 

that occurred. 

Although the data showed that the students• ~ades 

did improve overall from the seventh grade to the eighth 

grade, the absence ot a control group would not permit 

the conclusion to be drawn that the change could be 

attributed to the remedial reading program. It 1a 

possible that the grades or eighth grade students not 

enrolled in the remedial reading program in the 1971-1972 

year would show the same upward trend. 

It was felt when the study was designed that the 

use of the grades for the same students for the two year 

period would be sufficient to determine if the remedial 

d difference in their school 
reading program bad ma ea 

grades. The inconsistencies in grading trom one grading 

however, and the ditterent grading 
period to another, 

., ,, , 

i:: .. , 
" • " , 
.. , .. , 
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procedures of teachers from one 

subject to another and 
one grade level to another indicate that a control 
group should have been selected. It could have then 
be0n determined 1f the t same rends were present with the 

grades of other students 1n the eighth grade as compared 

to the seventh grade. 

Recommendations 

Based on the re.view of the literature the following 

recommendations should be considered when setting up a 

remedial reading program. Care.f\11 selection or students 

for a remedial reading program should be emphasized. 

Careful diagnosis of reading difficulties should be made, 

ihe teacher should place emphasis on developing ·needed 

skills and abilities in an effort to correct reading 

problems. 

Based on the results of this study, the following 

recommendations are made: 

1. that further research be conducted to determine 

the effect of the remedial reading program on standard-

1zed test scores. 

2. that further research be conducted to determine 

the effect of the remedial reading program on school 

to secure more detinitive 
grades, using control groups 

results. 
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