


This stud y wa s made to e xam ine the Title I Reading P r og ram in 

t h e e l ementary sch o o ls of Robertson County by a n swering the foll owing 

qu e stions in a sub st a ntiv e manner : 

1 . Wh a t was the p urp o s e o f Title I with i n Robert s o n County? 

2. To wha t e x t e nt did Titl e I p rovid e r eme di a l a nd 

s upp l emen tary r e ading p r og r am s wi t hin th e a r e a? 

3. What were th e me thods a nd ins tructiona l proc e dures ? 

4. Why h ave a Title I Rem e di a l Reading Prog ram within 

Rob e r tson County? 

5. Di d t he res ul ts o f t he Robertson County T i t l e I show 

e vid e n c e of b e i n g b e n e f i cial with i n t he s e rvice a rea? 

Th i s s tudy a scertained tha t st ud ents who r e c e i ved s pec ia l 

inst ruct i ona l he l p and ma teri a l s made p rog r e ss i n t h e T it l e I Read ing 

Prog r am of Roberts on Co unty . 

The r es ul ts of t h e st udy ev a lua t e d a nd indi c ated t he 

par ti ci pat i n g students a nd a o titudes in r e l a tion to p r e - t e st a nd p ost­

t es t p er f ormanc e . It a lso eva lua t ed the goa l s and ob jective s o f t he 

Ti t l e I Read i n g Prog ram . The student s ' p r e - test a nd post -test were 

comp ared a nd t he g r a d e equiv alen t s c o r es we r e exa~ ined a nd us e d as 

p r ima r y in d ic a t o rs . It wa s in d icated t ha t t h e a dv a nce of th e st u den t s 

was not si ngl y cred it e d to Titl e I p r ogram s , but r ather wa s coup l e d 

with t he reg ul a r cl assroom i ns truction when mak ing ev a luations rel a tiv e 

to prog r am ach i evement . Te st scores of t he p rev i o u s two years 



indicated that the post-test g rade equivalent for grades three through 

s i x had advanced in excess of twenty- f ive p ercent over the pre-test 

previously given. Thus, through acquisition of the goals and 

objectives of the program through evaluations conducted by Robertson 

County and the State Dep artment of Educ a tion, it is indica ted that the 

Title I Reading Program for Robertson County, T e nnessee, is a success 

and should continue as a part of the educational services offered the 

citizens of Robertson County. 
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Chapter I 

INTRODUCTION 

Reading retardation is one of the major educational problems 

facing American educators today. Surveys show that nation-wide millions 

of Americans read so poorly that they are not functionally literate. 

One of every four students nationwide has significant reading 

def iciencies. In large city school systems, up to half of the students 

read below expectation. There are more than 18.5 million functional 

illiterates in our adult population. About half of the unemployed . 

youth, age 16-21, are functionally illiterate. 

Another very disturbing and persisting reality in contemporary 

education is the fact that the academic achievement of minority group 

and lower economic children in our public schools is consistently 

below norm. An obvious axiom is that without basic academic skills 

in reading, learning is virtually impossible. 

Formal and informal surveys that have been taken in Robertson 

County indicated that one of the major stumbling blocks to student 

success is the students in ability to read u p to grade level or expec­

tation level. These surveys conducted each year for the past decade 

would lead to the conclusion that there is still a g ap of one to two 

years between the actual reading level and the expected level at 

primary and intermediate grades . 

l 



A May 197 6 survey of teac he r s in g rades 1 - -6 invo lvi ng 3, 000 

s t udents ind i c a ted t h at 38 . 7% o f t he c h ild ren we r e rea ding b e low grad e 

level. 

It is the c onsens u s o f teachers, princip als, central staff , 

parent a dvis o ry c ouncil memb e rs, and oth er conc e rn e d citi zens that t h e 

pr i mar y emphasis of the Title I Project must be concerned with the 

"right to re a d" of educ a tion a lly d eprived c h il dren in the iden tifi e d 

a tt e nd a nc e a r e a s . 

THE PROBLEM 

St a t ement of the Prob l em 

2 

It is a g r e ed t hat much r esearc h i s n e eded t o de termine t h e 

cau se o f reading r e t a r dation in many o f o u r young sters . Al s o, t here is 

a n e ed t o r e view t he b as ic c omp onen t s of ou r remedial i n s t ruc t ion in 

order to a c h i e ve t h e g r e a te s t benefi t s from ou r p rog ram . 

The readi ng prog ram i n Rob e rts o n Count y i ncludes deve lopmental 

r eading on all lev e ls, correctiv e measu r e s i n t h e cl a ssro om s itua tion, 

a n d remed i a l h e l p f o r t he seriou s l y reta r ded r eader s . It i s t h is g roup 

o f " seriou s ly r e t ar de d r e a de r s " t h at are the p rimary c onc ern of the 

Ti t le 1 Reading Prog ram i n Robe rts o n County a nd t h e s ubj e c t of t h is 

fi e l d st u dy . 

DEFINITION OF TERH S 

Some o f t he t e rms used i n t h is res ea rch a re def in ed t o enabl e 

the r ead e r to per ce iv e the r e l a t ionsh i o of t he wo rds a nd t he ir 

a pp li c at i on t o t he stud y . 
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1 . Retarded Readers . Those students wh o are reading 

sig nificantly below their capacity . 

2 . The Instructional Tea m. This team consists of the principal, 

supervisors, homeroom teacher, special reading teacher, parent s, home 

and school coordinator, a nd volunteers. 

3 . Informal Read ing Inventory. A di agnostic test based on 

materials that have been t aken from a basal reading series and used to 

determine different l evels of reading , 

4. Independent Level . Leve l where a child should be able to 

read at hpme or school without aid. 

5. Instructi onal Le vel. This is the teaching level. The • 

r ead ing material must be challeng ing a nd not difficult . Th is is wh ere 

l earning beg ins. 

PURPOSE OF THE STUDY 

The pur p ose of this study was to examine the T itle I Read ing 

Prog r am in th e e l ementary schools of Robertson County by answering the 

fo ll owing questions in a substantive manne r: 

1. What was the p urpo se of Title I with in Robertso n County? 

2 . To what extent did T itl e I provide remedia l and supp le­

mentary r ead ing p r ograms within the a r ea? 

3 . What we re the methods and in s tructi ona l p rocedure s? 

4 . Why have a T itle I Remedial Reading Pr og r am within 

Robertson County? 

5 . Did the results of the Robertson County Tit le I show 

· d f b · benef1."cial within the service area? ev 1. ence o e1.ng 



This study ascerta ined t ha t students who received special 

instructional help a nd ma t erials made p rog ress in the Title I Re a ding 

P rogram of Robertson County . 

METHOOOLOGY 

This res earcher obt a ined permission from Mr . Jerome El lis , 

Sup erint e ndent of Rober tson County Schools ; Mr . Everett La wrence , 

Direc tor of T i t l e I; Mr. Billy Carnea l , Principal of Cheatham Park 

Elem e ntary School; Mr . Way ne Hayes, Pr incip a l of Jo Byrns School; 

Mr . Cha rles Dudas , Principal of Ea st Robertson School ; Mr . Ronnie 

Meadow , Principal o f We stside Elementary; Mr . Robert Gordon , Princ ipal 

of Bransford El ementary; a nd Mr . Bill Stapp , Principal of Krisle 

E l ement ary; to enter t hese schoo ls for the p ur pose of studying accu ­

mu l ative material, r e cords and for th e observation of r eading instruc ­

tion wi t h in the cl assroom . 

Dur ing November o f 1976 the fie l d r e s earcher examined and 

comp ared t he Gates - McG initi e reading scor es wi th the same t e st g i v en 

one y e ar pr ior . The culmination of this year ' s study will r esult in 

a r e commendation concern ing t h e reading prog ram in t h e e l e~entary 

schools of Robertson County . 

ORGANIZAT ION OF THE STUDY 

Ch ap ter II of t h i s pao er p r e sents a review of r e l ated 

lit e r a ture p e rtine n t to this pap er . Chap ter I II con t ains the fin dings 

of t ne field study . 

4 



Chap ter 11 

REVIEW OF THE LITERATURE 

One of the major p roblems in reading instruction is a definition 

of reading . Without a clea r concept of the nature of the reading act 

a nd the readin g p rocess, it is almost impossible to plan the goals of 

instruction . Without knowing what the process is, there cannot be an 

eva lua tion o f the rea ding behaviors o f the pupils; nor c an there be 

ma de a distincti on of the individual who is truly adept in reading 

from one whose skills ar e only superfically adequa te . Without thorough 

knowl edge of t he p rocess, ed uc ators are prone to accep t many reading 

t es ts u ncritically a nd us e their results naiv el y; mak i n g fau lty judg e­

ments r e g ar ding p u p il prog ress , aporop ri a t e teaching ma ter i a ls, and 

1 
p roper tea c 1ing method . 

Wi lli am S. Gr a y describe s reading i n t erms of s k ill 

developme nt . He states that t he reader dir e cts h is at t en tion to the 

p rinted p age with h i s mind fo c u sed up on the meaning . He reacts to 

e a c h word with a g ro up of menta l assoc i at i ons reg ard in g t he word form , 

it s' me an in g , a nd it s' sound. With t he aid of thes e ass ociations , he 

d f 11 thers The student al so uses clues discriminates t his wor r om a o • 

of g eneral c o nfi g uration , distinctive c ha r a c e r i stics of the sh ap e , 

1 h . " A Lester As e 1.m , 
Life , Jacob M. ? rice, ed . 
1 95 9 ) , p p . 3 - 26 . 

Su r vey of Re c e nt R s earch," Re a ding for 
(Ann Arbor : Univ er sity of Mich i gan P r ess , 

5 



s ome o f the letter s o r s y ll a bles, and the i mp l i c a tions of the s en se or 

p att e rn of t h e sentence. Thus, the p rocess beg ins with word 

. 2 
r e c ognition. 

William D. Sh eldon states the reading process in terms of 

s tages. The first stag e is a transitional p eriod which begins with 

listening and c oncep t building , and p roceeds through picture reading. 

Stag e two is c haracter i z ed by experience charts, p icture story reading, 

a nd the g radual i n troduction to r e ading of words in p re-primers. The 

third stag e p r omote s wide development of sight vocabulary, supp orted 

by training in auditory discrimination. A fourth stage introduces 

more careful discrimin a tion by initial consonants, word endings, and 

other phonic a nd structural details, as sight vocabulary continues to 

g row. T h e fif t h s tage in the p r imar y p eriod is a p lateau during which 

the f u ndament a l v ocabulary is strengthen e d. Th e last stag e develops 

flexibility in r eading --the a djustment of rate and degree of compre­

hension to varying purp oses. The maturing reader also begins to show 

the rudiments of critical reading involving judgmental, comparative, 

and in f erential t h inking, as well as creative ability to use reading 

a s a tool f or s o l v ing p erson a l a nd g r oup p robl ems. Here a gain is a 

view of the reading p r ocess a s it evolves th rough var ious skills and 

3 
stages. 

2w ill iam s . Gray, "The Major As p ects o f Read ing, " Sequen t ial 

D 1 t f Re adin o Ab i l i ties Helen M. Robin s o n, ed. Supp le-eve o pmen so o ' - f 
me ntar y Education Mo nog raphs , No. 90 . , (Chi c a go: Un iversity o 

Chicago Press, 1 960), PP · 8 - 24 . 

3 Ibid ., p . 32 . 
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The reading p r ocess is undoubtedly based on sociolog ical roots. 

Reading differs in its purpo ses, breadth, a nd quality among societies 

as well as among social classes within societies. Social factors such 

as education, cultural inte rests, income level, family stability, and 

vocat ional adjustment all affect the child ' s purpose and uses of the 

reading p rocess . These factors determine the quantity and quality of 

reading materials available as well as the reading habits of the family 

and community , thus, inf lue ncing the reading behaviors of the c hild . 

A few research studies have made specific comparisons of g ood 

and p oor readers in terms of their social backg rounds for reading . 

Wallace Ramsey studies 61 p oor and 81 g ood readers in the intermediate 

f 1 h 1 · I d . 4 
g rades o severa sc oo sin n iana . D. G. Schubert contrasted the 

80 best a nd 80 poorest r eade rs in the classrooms of his in-servic e 

students in Los Ange les . The Ramsey and Schubert studies included 

many similar points and their facts h ave been combined in the following 

table . 

P r a cticall y all the fi gures in Table I are in the expected 

di r e ction in r ef lecting th e effect of the cultural mores and class 

asp irations of t he fami l y up on rea ding s uccess . Poor r eaders a re 

mor e nume r ous aI!long boys . They are less intellig ent and show more 

soc i a l ma l ad justment by being disciplinary p robl ems, exhibiting 

1 t . g rade s , and c oming from broken homes . Poor bilingua ism, r epea ing ~ 

f • t d r ead;ng are ref l ect ed in home libra ries, arn il y attituaes owar .._ 

4 I b id., pp . 54 - 63 . 
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TABLE I 

A COMPARISON OF GOOD AND POOR READERS5 

Boys 
Girls 
Averag e Intelligence 
Repeaters 
Broken Homes 
Average no . of book s read 
~umber of books owned 

Schoo l Activity preferred 
Ba sebal l & ba sketba l l 
Read a book 

Best lik e subjec t 
Ma t h 
R a ding 

Like to read for p l ea sure 
Di scip line probl em 
Bilins ua lism 

(Ramsey & Schubert ) 

Per Cent of 
Good Readers 

32 
68 

1.Q. 112 
2 

23 
30 
25 

Boys Girls 

54 18 
22 46 

23 
14 
98 

8 
6 

70 
8 

8 

Per Cent of 
Poor Readers 

65 
35 

1. Q. 93 
36 
29 
13 
10 

34 
6 

15 
48 
15 

0 
44 

5De lwyn G. Sch ubert, " Com;') a ri son Between Best and Poorest 
Cl as sroom Rea de r s ," Eleme nte.rv Eng li sh , 3 2 ( a rch , 1956) , pp . 161-62 . 



s chool subject preferences, and use o f reading as a leisure -time 

purs uit. 

9 

The lesser deg ree of intelligence among p oor readers reflects 

the cultura l bias presen t in most current verbal intelligence tests 

r ather than any real di fference in intellectual capacities of good and 

p oor readers. Collectively, these data reflect the influence of social 

6 
factors on reading success. 

Bar ton and ~ilder consider socio - economic class to be the most 

7 important single factor in reading progress in s c hoo l. Their national 

survey of elementary school teachers permitted the cl as sification of 

classrooms according to parent a l inc ome and occupat ion. The data of 

the study indicated that readi n g retardation below exp ec t ed gr a de 

norms ri s es st e a di l y t h r o ui;h the first six grades for wo rking - cl a ss 

ch il dren , a nd mar kedly so for the chi ld ren of t h e lowe r-skilled, lower-

pa id working class. 

Keshiam 's study shows rea ding success is foun d f r equently in 

hi g h, med ium, and low s o cio- econom ic g roup s. He points out, however, 

t h a t th e fam ilies o f goo d readers fos tered success by such p ractices 

as re a ding r e g ul a rly to their young c hildren a nd p l a c ing h i gh values 

d
. 8 

on rea 1.ng . 

61bid ., p . 17 5 . 

7 Ib. ' _-2:.9_., pp . 180 - 8 3. 

8Ash e im, .£Q.. · ~-, P · 34 . 



Analysis of the nature of the mental processes operating in 

reading have been made by Guilford and Smith. In addition to the 

reasoning components of reading they suggest that several other types 

9 
of thinking are usually present. Among these are cognition, memory, 

10 

inductive reasoning, deductive reasoning, and evaluation. By cognition 

we mean the act of recognizing and interpreting symbols, as in word 

recognition. Memory involves bringing to bear upon interpretation the 

immediate or previous experiences with the meanings of symbols, words 

or ideas. Evaluation includes the comparative, critical, and judg­

mental thinking of the reader.
10 

In recent years, it seems that there has been a continuous · 

search for programs or materials that would offer the solution to 

reading problems. There have been modified alphabets, programmed 

materials, multi-ethnic texts, linguistic readers, reading series 

stressing the synthetic phonic approach, those presen ting an analytic 

approach to phonics instruction, and many other materials. Still there 

are children who cannot read satisfactorily. Therefore, it is with 

good reason that it is suggested that the search for solutions in a 

set of materials or a prepared program be deempha sized and that teach­

ers p lace increased emphasis on those elements already known to be 

essential to be effective reading instruction. 

9J p G ' lford "frontiers in Thinking That Teachers Should • • U1 , 

Know About," Reading Teacher, 13 (February, 1960), PP· 176-82. 

lOibid.' pp . 185-87. 
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There are at l east five step s necessary in the development and 

execution of a successful reading program . 

1. Begin the instructional program with a diagnosis 
of the specific reading needs of each child. 

2. Design all learning experiences to meet the 
needs identified through di agnosis. 

3, Define in precise terms that it is that children 
are to learn in each lesson and teach to accom­
plish these objectives. 

4. Avoid tasks that frustrate pupils and tasks that 
do not contribute to the accomplishment of the 
objectives. 

5. Evaluate the lesson to determine what each child has 
learned, not just what the "answering" students 
kno-w. 

6. Plan the next lesson the basis of this 
evaluation. 1 1 

In dev e lop ing a successful reading prog ram, there was found 

di ff ering approaches to rea ding being implemented. One of these is the 

basal r eader approach. A recent survey of 1300 teachers sampled 

throughout the country shows that 95 to 98 percent of the p rimary 

12 
te a chers use basal t exts every school day. 

According to Ralph Sta iger's survey fi g u r es, a pp roximately 

ha lf of the first grade tea chers will stay quite close to the materials 

11 Emme tt A. Betts, "How Well Are We Teaching Reading?" 

Elementar y English, 38 (October, 1961), PP · 377-81 . 

1 2Bureau of App lied Social Research, "Reading Instruction 
in the United States." Prelim inary Report, (Columb ia Uni versity, 

1961), pp . 2-15 . 
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of a single bas al series , treati ng o the r basal book s and general 

children's book s as the basic sources o f s upplemen tary reading . 13 

In t h e aver ag e second or third grade classroom, pup ils are 

g rouped p r esumably to p e r mit greater recognition of individual di f fer­

enc es. Som e would say, however, that it is for the convenience o f the 

tea c h er. Des p ite t h e rang e of reading levels which common l y extends 

over f our or five g r ade levels, the almost universal practice is to 

14 
form three r eading g roup s. The low reading group usually includes 

about eight or nine pupils, while eleven to thirteen are placed in the 

middle and the high reading groups. Al l these groups tend to remain 

15 a pp rox imately the same size throughout the school year. 

Supporters of the basal reading prog ram, and they are in 

majority among prominent reading authorities, agree on the following 

advantag es of the basal reading p rogram. The re may be mental reser­

vation s about some of these claims, for in the h a nds of uncreative 

or u n in sp ired teachers, their values may be lost. These are undoubt­

edly t h e outstanding fe a tures of the p rogram, at least, in the 

intentions of the authors. 

The basal reading series offers: 

1. Syst ematic guidance in t h e de v e lopment of 
r e cogn i t ion, comp r ehension, and vocabulary 

13Ral ph c. Staiger, "How Are Basal Readers Used?" El ementary 

Eng lish, 35 (J anuary, 1958), PP · 4 6- 49. 

14Bet ts, op .£..!!·, pp . 390 - 91 . 

15 Gray , ~ - ci t., PP · 35- 39 • 



2. 

3. 

skills by carefully p lanned sequential 
l earning . 

Mater i a ls b as ed up on common chi ld experiences 
and t h e well- known interests of children . 

A p rogr am t hat is greatly sup erior to any 
that a modern t eacher, in view of the 
breadth of his professional preparation 
or rather the lack of breadth in the area 
of r eading me t h odology, could pos sibly 
create. 

4 . Techniques and materials for determining 
the r eadiness of the child to learn to 
read or to proceed from step to step by 
easy stag es . 

4 . A basi c or core vocabulary that is essential 
to any beg inning or subsequent reading . 

5 . Materials that are carefully sealed in 
diffi c ulty, sequentially arranged to 
promote learning and c ontrolled in 

vocabulary . 

7. Materials that follow the best knowl edge 
in such aspect s as typography , format, and 

physical readibility . 

8. A well round1g se lection o f reading 

experiences . 

The reali zation that l earners show individual differences 

th a t affect or mod ify the t eacher ' s app r oach was probably a very 

ear ly learn ing e xp er i e nce of the world ' s f irst tea ch er . Differen ces 

16Faye M. Cl ark a nd Mary H. Monahan , "A Controlled 
Vocabu l ary?" Journa l of Education , 137 (Hay, 1 955), PP · 38 -50. 

13 
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a~o ng p u~ils n ave b een a c ons t ant sour c e of con c e rn for a l l educ ato rs 

. 11 ~ d . · 1· . 17 1n a ng e~ an c1v1 1zat 1ons . 

Ind i vidua lized r ead ing i s c onc e rned wi t h the ove rall 

d eve l opm en t of t h e chi ld ' s r eadi ng s k ill s an d i nter e s t s . This approa ch 

t rac e s its orig in no t so much to t h e genera l th eory of i nd ividua l dif ­

fere nc e s a nd the ear l ier exper i men ts we have mentione d but to a s e ries 

of p ri nci p l es of developmen t - - s e ek ing , se l f-se l ecti on , an d s elf -pacing . 

T~e se p r inc i p l es are attr i buted by th e l eader s of t h e i nd i v i dua l i ze d 

reading mov emen t to the resear ch an d observ a tion s of the ch il d deve lop -

ment sp eci a lis t , Wi l li a r d C. Ol son , wh o f i r st sugg e st e d t he ir r e l ev ance 

to t he t each i ng o f read i ng . 

In many i nd ividua li zed progrc1T1 s, it is apparen t t ha t the pupil s 

a ssu;-oe a l arg er p a rt of t h e r e s ponsib i lity f or t he ir own skill dev e lop ­

men t . They a re freq uent l y e xp ected to wo rk i ndep en den t l y , with a he l p -

er , or in a t eam , on a ssi gnr.1 en ts in workbook s o r ,-.'O r k sh eets , f ollow-up 

ac tiviti e s , a nd committ e e wo rk . Th ey may a l s o wo r k p repar i ng read ing 

ma t e ri a l s fo r t h e t each er - p up il c onfer enc e or t h e shar i ng per iod , demon -

stra t i· n0 readin
0
0 ski l l s in cont e nt fie l d books , a nd c arrying on v a r iou s 

~ a 

t ypes of g roup pro j ect s a nd se l f - i mp rov er.1 ent i n reading ski ll s a re 

c ond uct e d wi th w~a t apoea rs to be a mi ni mum of t eache r supervis i on . 

Thes e , howeve r , ar e p robab l y i n i t i a t ed by t each e r su£gestion s . In 

17 Guy M. i~h i oo le , ed . , " Ad 2p t in g t he Sci10o l s t o I nd ivi dua l 
Di f fe r ence s ," Tucn ty·- i ourt:i Yearbook , r;a t i o:1a l Soci e ty f or t ';i e Study 

~a rt 11_ cc·1,_ 1·c a
0
00 : Un i v er s it )' of Chi c a go ~re ss , 1923 ), of Ed ucn ti on , , 

:::>p . 14 - 30 . 
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any even t,the p up ils inde9endence and self-direction are i mportant 

elements in his eventual skill development . 18 

A g roup of lang uage scientists known popularly as Linguists are 

curren tly p ropos ing a variety of approaches to reading instruction that 

differ somewhat from other schools o f t h ough t . The linguistic approach 

is perhaps the newest and least develop ed of all those we wi l l consider . 

As one r e ads the concep ts of rea ding i nstruction offered by the 

Linguists, one receives the imp ression that they believe it is the 

obligation of c lassroom teacher s and reading s pecialists who try to 

follow these suggestions to conduct the necessary validating research . 

The role of the Linguists, as they appear to view it , is simply to • 

enunciate the new princip les that should be followed in future reading 

instruction . Desp ite the se developmental problems and the confus i on 

cr e ated by the attempt to shift responsibility for the proofs of 

linguistic theory to pe rsons untrained in Linguistics, the linguis-

d 
. . 19 

tically oriented approach to reading deman s recognition . 

More than any oth er approach to the teaching o f reading , the 

languag e-experience approach conceives o f lea rning to read as part of 

t he p roc ess of lang u age developmen t. 

The l an 0uaoe-expe rience approach a tt emp ts to bring reading and 
0 0 

other communication s k ills tog ether in t he instructional p rogram . No 

18Harold Kaar, "An Experiment wi t h a n Individualized Method 

Of T h . R dino II Re a din <> Teacher, 7 (February , 1954), pp . 8-16 . eac i~g ea o > .:.:.:::.=::.=~o:,__:..;:c..__ _ _ 

19Kenne t h s . Goodman, " A Commun ica tive Theory of the Reading 
Curriculum, "El emen tary English ," 40 (March, 1963), pp . 308-315 . 
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sharp dis ti nc tions are mad e b e t ween t he r eading p r og rams and o ther 

l ang u a g e a c tivit i es . In other wo r d s, t he p l a n fo r read ing i nstruc tion 

is b ased not on some ser ies of b ooks or wide i nd ividuali z ed rea ding but 

up on t he o r a l a n d wr i tt e n exp ression a nd identi f ied needs of t h e child­

ren . The basic mo t i vation is a pp r o a che d t h rough the child' s r ea l ization 

t h at h i s oral l ang u a g e, b a sed on his t h ough ts and e xp eri e nces a s well as 

the i dea s o f o t h ers, c a n be wri t ten a n d t h us read . 

The ass ump tion p resent h ere is, of cours e , t h at rea ding is a 

b y - p roduct of the c h ild's thinking and oral exp ression . Prog ress in 

reading is , therefore, direct l y dependent up on the child ' s g rowth in 

exp eri e nces wh ich are tra nslated into oral l a nguage and his own written 

exp r es sion . Our p r e sent k nowledg e of th e significa nce of the young 

child's e xp e rimental b a c kg round, h is l a ngu a g e d eve lopment, a nd his 

unde r s t and ing o f s poken l a ng uag e for r ead i ng p r ogress would s e em to 

. 20 
s up p ort t hes e a s s ump tions . 

No o t her dec a de h a s witne ssed a s ma ny changes a nd i nnova tions 

in reading i n s t ruction a s has t he past one . De sp ite t heir tr emendously 

wide u se , basic r ead i ng sy s t em s are und ergoing marked changes a ccom­

p an i e d with cl a i ms and c ount e r - cl a i QS, char g es a n d def enses some times 

a l mos t v i o l ent in t h ei r vehemen ce . 

As a result of t h i s tr e mendous wh irlwi nd of new i deas a nd new 

systems , t he av e r ag e cl a ssroom t eacher f e els b a d l y bewil de r ed . Ea ch 

a p t t o make c on tr a dic tory st atements a bout t hese n ew r ead ing expert i s 

20 l bid ., p . 320 . 



p ractices . Ev ery issue of t h e educational mag azines contains more 

r e search reports, or boldface d claims, or blatant advertis e ments for 

s ome p articular a pproach to reading. 

17 



Chapter Ill 

THE FIELD STUDY 

Or ganizati on o f Robe rtson County Title I 

The o osition of Title I with in Robertson County . The Titler 

Read ing Prog ram within Robertson Coun ty is recogni zed as a supp lemental 

p r ogram s p onsored by federal fund .s and administered in conjunction with 

the Tenn essee Dep artment of Education. This dep artmen t is responsible 

for the organization , a pp roval and t he mon itoring of the p rog ram . The 

p rog ram is p laced und e r the direct control of the local board of edu-

cation and county superint endent, wh ich in turn see to its i mp le­

ment a tion t hrough the appointmen t of a di r ector, staff , and teachers . 

(Appendix A) 

I nternal Organizat i on o f Robertson County Title I . The 

Robert son County Title I Prog ram is under the direct supervision of Mr . 

E. G. Lawrence who is the Title I Director for Robertson County . The 

Di rector is appo i nted to t h is staff pos ition by t h e Board of Education 

with the recommendation a n d approva l of the Supe rintendent o f Robe rtson 

County Schoo ls. 

The Dir e ctor is g iven t he specif ic duties of writi n g t h e 

p roj e ct p r oposals , see ing to their a c hievemen t of goa ls a nd fi nally in 

its evalua tion . He is directed to c oordinate al l t h e activities of the 

p rog ram and to d irect teac hers in the various phases of the p roject. 

The Director has an i mportant t a s k i n the coordinat i on of this feder -

a ll y funded prog r am and the l ocal school system . 

18 

The Di rector is the 
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primar y pur c hasing a gen t a n d c ontroll e r o f a ll materi a ls and equipment 

be l ong ing in the Title I inventory . 

Within Title I, the most 1.·mp ortant 1 f personne are, o course, the 

t each e rs. Th ese t e achers g ive instruction in reading . Their teaching 

is d irected by the formin g of diagnoses and the writing of p rescriptions 

for individual children. It is up to them to use available materials 

a nd equipm ent for their ins truction. Likewise, the teachers counsel 

with par e nts and provide the parents information on the progress of 

their children. These teachers must be flexible in order to prepare 

lessons suited to the groups they instruct. 

In connection with the classroom, the aides assist the Title I 

t e achers in preparing materials, setting up centers and using materials 

a nd equipment under the direction of the teacher. 

Within the Title I office l o c a ted within the Central Office of 

the Rob e rt s on County Board o f Education, there is located the Title I 

Cl e rical Assistant. Mrs. Wa nda Cohea as sists the Dir ector by typing 

p rop os a ls and evaluations of all Title I projects. Sh e also types all 

l e tters a nd f orms u s ed by the Director. It is also p art of her duty to 

cl as sify data, a s sembling and c omp uting statistics to b e used in the 

deter mi nat ion of e lig ibl e c e n ters and in evalua ting t he p r og r e ss made 

i n eac h c en t e r. 

Fund i ng a n d Budget. The Rober tson County Title I ex ists f rom 

year to year wi th a n ew p r o j ect be i n g written eac h year, subject to 

sta t e and fede r a l app r oval. Fund s p r ov i ded t he Title I is p rovided by 

t he Federal Governmen t through the El ementar y a nd Se cond a ry Educati on 

Act o f 19 65 ( £SEA), Public l a w 93 -3 80 . 



The funds are mon i tored and dispursed throu ~b h 
a t e Tennessee State 

Dep artment of Education located in Nashv ille, Tennessee. 
The State 

Director, Mr s . Reynolds, is in charg e of the overall supe rvision of the 

Title I Programs with in Tennessee . She has b een appointed recently to 

this position and states that much must be done to make the program 

within the state more efficient . 

Each year the Title I Director must write a p roject which will 

spell out the p rog ram requested . It will include wha t activities wil l 

20 

be perf ormed in order to achieve certai n objectives . He must also 

request the n e cessary funds whi c h wi l l be needed in o rder to imp lement 

the p rog ram, The proposed b udget for the curr ent year's p roject required 

using $235 , 354 . 29 p lus $46 , 469 . 00 from funds c a rried over from last 

year for a total p roposed bud g et expend iture of $281,823.29. 

(Appendix B) 

Opera tional Procedures a nd Project Activities 

Needs Asses sment App roach for Quali fication . The increasing 

need to further educate the dep rived c hi ldren of Robertson County 

a llows th e Federal Government and the State of Tennessee to support 

and s ponsor the Title I Reading Project . In order to qualify fo r 

certain Title I funds , it must be demonst r a ted t hat t he basi c criter i a 

be met in order to sel e ct the participating schoo ls and school systems . 

The participants must demonstrate a need through the evidence of g ross 

be l ow l evel academic p erformers through a t eacher " needs assessment" 

1 Of the Gates-McGinitie Reading test , and an p rocedure, resu ts 

fall School s c ontainin
0
0 

0
o rades one through e i ght econom ic survey o 

within the count y . 



Elig ib l e c e nters for the Title I Prog rams a r e detennined b y the 

f ollowing t hree crit e ria : 

1. An economi c survey of all schools cont a inino 
0 

g rades one through eight in Robertson County; 
(Append ix C) 

2 . An " Assessment of Needs" being conducted in 
g rades one through six in all county schools. 
Th i s being the teacher s ' p ersona l op inions of 
critical areas of need ; (Appendix D) 

3. Results of the Gates-McGinitie Reading Test, 
wh ich i s used in the selection of participating 
students in each center. (Appendix E) 

With the combining of these criteria and the results coming 

from their compilation, the Title I state officials determine the 

feasibility, need, and priorities of sponsoring a program to aid in the 

offsettin g of the deficiencies. In doing this, it wa s determined that 

the followin g c en ters qualified under Title I crite ria as p reviously 

set forth . These centers included: Bransford Elementary; Ch eatham 

Park El ementary; East Rob e rtson School; Jo Byrns School; Krisle 

Elementary ; and Westside El ementary . 

Partici pant Se l e ction Criteria. The process of stud ent 

s elect ion for participat ion in Robertson Coun t y Title I Read i ng is 

estab lished t hrough the followin g crit e ri a : 

1. 

2 . 

3. 

Part ici p ants must be enrolled in one of the 
e li o ibl e Title I centers (schools) in g rades 

0 

two through six; 

The student selected must be 20% or more 
below g rade level according to t he results 
of t he Gates - McGinitie test; 

The children who are en r o lled in special 
educat ion are not eli g ible for or resource 

Title I. 

21 
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The selec t ion proc es · · s c ome s p rimari l y from the evaluations 

g iv~~ in th e s p ring of the preceding year . However, constant cl a ssroom 

observation may r eveal tha t certain c hildren are f · b 1 per arming way e ow 

l evel even t hough test scores are acceptable. These students often are 

referred for other testing by the classroom teacher. A child also may 

perform poorl y on tests but indicate abilities which place him on 

l evel. A constant coop erative spirit must be maintained b e tween the 

Title I teacher and the classroom tea c h er in order to p rescribe the 

best method and service for the student. 

Performance objectives for Rob e rtson County Title I. The major 

performance objectives of the p rog ram is to promote the learning of 

read ing at a progressive rate which will in turn result in the further­

ance of the reading capabilities of the participating students . The 

objective is to raise the g rade equivalency of the student by twenty­

f ive percent . The results of this objective will be shown in the 

comparison of a pre-test (sp ring of p rior year) and a post -test (sp ring 

o f current year) . 

T he unwritten objective of the r eading prog ram, as e xpressed by 

those involved, include the aiding of children to appreciate learning 

a nd to enjoy the exp e ri enc e of g aining new skills . Within this pro­

g ram , th e re is a s e nse of a ccomp lishment when a child learns something , 

reta ins it and t h en finds a sense of p ride in havin g achieved . A 

negative a pp roach to lea rning was not observed in classroom visits 

made during this study . Extra effort is app lied in making attractive, 

materials as we ll as a cc en ting the personal accomplishments 
interest ing 

of the students. 



Instructional Org anizat i on and Activities. Instructi onal 

a ctiv ities for the Robertson County Title I Readi· t· d ng are con ine to 

individual or small g roup (micro-teaching) techniques. The type of 

instruction is determined by the severity and type of deficiency 

that a student is having throughout the year. The instruction may be 

on a one-to-one basis or in group s of two to ten students. A wide 

variety of materials and equipment is utilized in order to create new 

inte rests and recapture attention g iving abilities of students. Such 

items as books, workbooks, magazines, printed and copied worksheets, 

art materials, bulletin boards, games , cassette tapes and records, 

filmstrips and film loops are the most commonly used. 

The Title I teacher with the cooperation of the classroom 

teacher a nd d i a gnostic tests will des i gn a program that will meet 

t he specific n eeds of t he individual student . These needs wi ll be 

those of the ind ividua l studen t, to be a cquired which will enable 

the student to r ema in in t he r egu lar cl as sroom and still maintain 

app ropriat e g r ade level p l acement af ter a period of Title I instruc­

tion. It is hoped f urther t ha t the chila will have gained a new 

a p p r e ciat ion for learning a nd school , as well as the newly learned 

methods of k nowl edg e acquisition . 

23 

Par ents receive per iod ic r eports on the ir children's 

p erforma nce. The s e will not be g rades but informal messages . Li kewise, 

p a r ents are encourag ed t o a rrang e conferences whene ver poss ible. 

Robertson County School Sys t em has two r e gular dates , usually in 

N b d J r , set aside for the pu r pose of p arent-t eacher ov em er a n anua ) , 

The 

conf e r e nces . The Tit l e I tea ch e rs are encoura6 ed to set up ap pointment s 
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to see all p arents or to at least make th emselves ac c es sible b y being 

p resent during these conferences . The classroom tea cher may also 

r e quest that the Title I t eacher sit in on a parent c onf erence to add 

some i n sigh t into a students performanc e . 

The Title I reading classes are staffed with c ertified , and 

qualified reading teacher s who are t r ai ned in the proper instructional 

methods of reading as we l l as diagnosti c p rocedures as they re l at e to 

eval uations and efficiencies . These teachers are p rovided a spac e 

ap a rt f r om the r egul a r c l assroom . Some s choo l s have t he r ead ing teach­

er located in a portab l e cl assroom o r, as in the c ase a t J o Byrns, in a 

s p ecial i nstr u c t ion area ( a r ts & crafts c lassroom) not presentl y i n u se. 

The instruct i onal area , of course, is located on the g rounds of the 

e l i g ible center. The tea cher is also p r ovided the assistanc e o f a 

f ull - time , qual i fied aide . Many of t he se aides have experienc e with 

children a n d i n the p reparation of instructional materials . The aide s 

help in dril l and s p e c ific tasks t h e students must p erform . Ai des a re 

often misused within Robertson County . They are often used as sec ­

r e t a ries , teacher s, and in other rol es t hroughout t he s chool . The 

Director , E . G. Lawrence , has for c ed a reduction i n this misuse by 

issuino a directive s ta ting the uses and n on - uses of the aides . 
0 

(Appendix F) 

The cl a sses a re so scheduled with mutual c onsi dera tion given 

t o the cl assroom tea cher and the general sch e dules established by the 

h 1 (1 ch P E music, etc . ) . The Title I administration of the sc oo un , • , , 

t he schedules as best as can be in order to t each e r strives t o a rrang e 

avoid a c h ild being out of the regular classroom during r ead ing , 



lang uag e o r math. Th i s t ype o f arrang ement a ll ows a child to have a 

" do ubl e d o se'
1 

and t h u s p rog r es s rap i· dly . If "bl 
p ossi e, those c h ildren 

with simi lar problems are g rouped for part· l . 
icu ar sessions . However, a 

wide g rade differential is avoided . 

Most of the class e s are based up on micro-teaching techniques 

with as few as seven particip ants and not exceeding ten . Children with 

particular difficulty often s p end two sessions or t t d • d are u ore in epen -

dently of the others. Most of the cl a sses last from forty to fifty 

minutes for the full five - day we e k . Title I teachers a r e required to 

conduct seven cl asses per day . 

Coordinetion of Robertson County Title I Activities . It is of 

vital imp ortanc e that the Title I p rog ram in e a c h school run in 

parallel with that school ' s educational philosophy, and Title I must 

interming l e i t s a c tivities in order to achi e v e the objectives of both . 

The coo r dination of this p rogram b eg ins with the general 

p r e s e ntation of its activities to the Robertson County Board of 

Education for a p proval and a ccep tance . The Dire ctor is p rimarily 

r esponsible f or this pr e s e ntation and the qu e stioning wh ich may e nsue . 

Af ter acceptance a nd a pp roval, it is th e j ob of Mr . Lawrence to meet 

with t h e p rinci p als of t h e schools a nd exp l a in t he g ui delines of t h e 

p rog r am . T his me e ting is u s u a lly at t he p r i nc ipal's in-service at 

t h e b eg inning of t he s c hool year . At t h i s mee ting the p rincipals are 

presented a copy of the p roposed p r og r eI!l a nd a r e oriented as to its 

contents . The T itle I t e ach e rs will be under t h e direct supervision 

of t h e bu ilding p r i ncip al and will be e val uated a nd supervised accord­

ing to standards es tablished by the Board. The Director works clos e ly 

25 
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wi th t he a dm ini s tr a tion of the school . I n some instances a member of 

t h e administra tive st a ff will sup ervise Ti'tle I activities and personnel 

within the school . 

The Title I teachers and their aides must meet with the 

Director p rior to the beg inning of the school year to discuss the 

p rog ram and are in turn informed of their relationship to the principal 

and what is expected of them as they relate to the administration , 

regular classroom teachers, and school policies . The teachers are told 

to maintain close coordination wi th the principal by meeting with the 

principal monthly. Likewise, Title I teachers are to meet month ly with 

individual teachers and review student's progress and prog ram 

coordination. 

Monitoring of Robertson County Title I Reading . The periodic 

monitoring of the program is the p rimary method of maintaining com­

pliance with the guidelines set forth in the Project 77-01. The 

maintenance of these gu idelines is essential to the continuance of 

the project and to the funding required to satisfy it's objectives. 

The p rog r am is subject to Federal scrutiny at anytime with insp ectors 

making p eriodic visits to the schools and running a quality control and 

comp lianc e inspection. 

In correlation to this, the local Director monitors the teachers 

f 1 b Sl.·s The t e ach ers are allowed to at least t wice a year on a orma a • 

b e come fam iliar with the ev a lua tion instrument used and , a fter evaluation 

· 1 pers o nal c onf e r e nce will be h e ld betwe en the teacher, 1s comp ete , a 

This is to be conducted in October and pr inci p al, a nd th e Director . 

Fe bru a ry of e a ch year . (Appendi x G) 



The aides wi ll go through a similar eval uation with t he results 

being discussed with the p rincipal, Director, and the t each er . 
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Staff Development and Qualifications . The staff of Robertson 

Coun ty Title I Reading has been exceeding ly fortunate in the acquisition 

of well-developed, experienced, qualified , and capab l e personnel. The 

p rog ram emp loys eigh t tea chers in five centers . These eight tea chers 

have experience totaling one - hundred and seven years . The most 

e xperienced has thi r ty - two years and the least has one year. 

Regar d less of the amount of e xperience of the teacher , the 

year beg i n s wi t h a t h r ee - day workshop whi ch serve s the purpo s e of 

re - indoctrination as t o the objectives . It also allows the teacher s 

to prepare new mater ial s , s hare techniques, discuss coordination 

with regular teachers, discove r different materia l s, and r e ceive 

or i entation on the use o f criterion testing . Open discussion is en -

couraged in order to a ll ow the instructor the opportunity to express 

a reas of weakness and methods of making t he prog ram more effective and 

prog r ess ive in its a ch i e v ement of i t s goa ls . During this workshop , the 

a i des wo rk closel y with their teachers a nd he l p in the selection of 

mater i al s and in the p re~aration of new ac tivities , g ames , and other 

instructional devices . 

The workshop and in - service p rogr ams of Title I are geared to 

t he c a l e ndar of t he Robertson County Schoo ls . The Tit l e I In - s e rvice 

and · prog r am of t he S)•stem intermingle to p rovide general in-s erv ice 

Well a s to meet the standards of t he p rog r am . in-s e rvice tr a ining as 

d t he ir eff ectiveness a re reflect ed through The se training p r ogram s an 



a qu es tionna ire to the teachers and aides a nd th h th • • roug e monitoring 

dur ing t he year. In interviews wi t h participants, this researcher 

found a most favorable acceptance of the p re-school workshop. The 

teachers felt it was extremely beneficial and was a g reat influence on 

their menta l preparation fo r a new year . 
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Par en t Involvement. Within each Title I center , there is selected 

a list of parents who are in te r e sted in the special reading program and 

a re formed into a Perent Advisory Committee. The parents are elected 

to the committee from a list of parents who signify that they are 

interested in serving in suc h a capacity . These parents are elected 

by the paren t s o f those ch i ldren par ticipat ing in the Title I Reading 

Prog ram. Three p arents are elected for a one-year per iod beg inning in 

April of each year . The p rinc ipal, p arents, Director, and Title I 

teacher are involved in the meeting s . The parents attending the meet -

ing are reimbu rsed $5 . 00 p er meeti ng to cover the cost of attendance . 

Each of the Center Committees a ppoints a rep resentative to 

par ticipate in a d istrict-wide committee . Included in this c ommittee 

i s on e member from each of three outside organizat ions: Robertson 

County Heal th Department, State Dep artment of Human Services, and the 

Lions Club p r es i dent . 

The members of each of the school ' s comm ittees a re furnished a 

cop y of the Ti t le I p roject . Any other i nformation pertaining in any 

I i·s furn i·shed upon request to any commit tee member f ree way to Title 

of charge . 
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Comments, suggesti ons, or comp l a ints f rorn any committee membe r 

will be heard at any time by the t h eac er in the particular school and/or 

the Director. In the e v e nt of a f 1 orma comp laint the following procedure 

will be in effect: 

1 . A parent will approach the teacher in order to 

work out a satisfactory solution ; 

2. 

3. 

4. 

If parent and teacher cannot a g r e e, the parent 
m~y request a c onference with the p rincip al 
with the t eacher present. If no satisfactory 
agreement is gained then; 

The parent may request a c onf erence with the 
Title I Director at the school in which the 
child is being served in the presen c e of the 
princip al and teach er; 

If no satisfactory solution has b een reached 
from these conferences t he parent may then 
app eal the g ri e v a nce to t he Su p erintendent 
of Schools a nd re quest a n audience bef ore 
the Board of Educati on. 

P rior to the formulation of the Title I p r oject, the district­

wide c ommittee meets with the Director and the Sup e ri ntendent of 

Schools to p lan a suitable and satisfactory p r o g ram . As the year 

p r o g resses the parents and c ommit tees will be informed as to prog ress 

b e ing made at each eligib l e center and paren ts are a sked to evaluate 

the p rog ram to date. 

Regular me etings of the Pare nt Advi s o r y Comm ittees inform , as 

well as, p rovide consultation about services a v a il able to their 

children . Throu gh these me e ting s, many suggestions are ma de for 

extending and p roviding f or services. These sugg estions are weighed 

individually as to their benef it, a pp lication, a nd feasibility. 

In order to bring Title I into a clos e r relationship with t he 

home life of the students, the Ti tle t eac he r is requir ed to ma ke home 
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v i s i ts . The teac he r i s to make a · · 

n a ppointment with the par ent for a 

h ome visit within t h e fir s t month of school . The teac hers will h ave 

re l eased t i me f rom s c h ool in which they will b k " l At e ma ing 1ome visits . 

the beg inning of t he s e c ond s emester , the t eacher s will e stab li sh a time 

f or a nother v isit and dis cuss t he studen ts p r og r es s f rom t h e t ime of the 

p ri o r v is it. 

Eva l u ation . The Title I Read ing Prog r am u t ilized the Gates ­

McGiniti e Re ading Test as a p rimary g e neral indica tor o f student 

pe r fo rm a nce and a p titude in relation to reading abilities . The test 

i s g iven to all p articipants in the Title I p rog ram in the s p ring at 

eac h year . Lik ewise, in order t o obtain a r e lative p icture of scores , 

the tes t i s a lso adm i n is tered t o other non -Tit l e I st udents in t h e 

e lig ib l e T itl e I cen t e rs . 

Robertson County T itl e I has a lso emp l oyed t he use o f an 

ind i vidual p up i l inv entory system , enab li ng the tea c h er to utilize 

p r e scr i p t ive t eac h ing t echn i qu e s . Bas ic s k il ls a re listed in order or 

c omb i nat ion of a c qu isitio n and t h e chil d i s tested . A c omputer p rint ­

out indicates a r eas o f n e eded c onc e n tra ti on . The teac her s fee l th is 

d i agnostic - p r e s c ri p tive app r o ach gr e at l y outwe i ghs the ben efi ts 

deriv ed f r om c o nven ti o n a l test r es ul ts . 

The t es t r esults not onl y eva lua t e a n d ind i ca t e a stude nt' s 

a ch ievement and a p titude , t hey a l so eva l u a t e t h e g oals an d objec tiv es 

IR d . P og rarn The stud en t s ' p r e - t es t a nd of t he e nti r e Title ea ing r • 

Compared a n d t he gr ade e quivalent sco r es a r e determined p ost - t e st a re 

It is ind i ca t e d t h at the advance of an d use d a s p rimar y in d ica tors . 
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t he student is not singularly credited to Title I programs, but rather 

is c oup led with the regular cl ass room instruction when maki n g evalua­

tions relative to program achievement. Test scores of the previous two 

years indicate that the pos t-test grade equivalent for grades three 

through six advanced in excess of t wenty-five percent over the pre-test 

previous l y g iven. Th us, through acquisition of the goals and objec­

tives of the p rog ram, it is indicated that the Title I Reading Program 

for Robertson County, Tennessee, is a success and should continue as 

a part of the educational services offered the citizens of Robertson 

County. (Appendix H) 



BIBLIOGRAPHY 



BIBLIOGRAPHY 

Ashe i m, Le ster, "A . Surv~y of Recent Research, " Reading f o r Li fe , ( Ann 
Arbor : Univ e rsity of Mi chi g an Press , 1959 ), pp . 3 -26 . 

Bar t on , Allen H. a nd Wi lde r , David E . , Re s earch a nd Practi c e in the 
Teac ~i ng o f _Reading : A Prog ress Report . Study A- 38 8 , Bureau o f 
App lied Soci a l Res earc h , (Columbia Univ e rsity, New York ) . 

Betts , Emmett A . , " How Well are We Teach i ng Reading ?" Elementary 
Eng l i sh, 3 8 , ( October , 1961), pp . 377-81 . 

Bureau of App l ied Social Research , '' Rea ding I nstruction in the Uni t e d 
S t a te s . " Prelimi nary r e port, (Co l umb ia Univ ers ity , 1961) , 
pp . 2 -15 . 

Bu S\.Je ll , Guy T . , "The Process of Reading ," Reading Tea c h er, 13 , 
( Dec e mber , 1959) . 

Clark , Faye M., an d Mo nahan , Hary M., "A Cont rolled Vo c abul a ry?" 
J ou rn a l of Ed uc at ion , 137 , (Hay , 1955) , pp . 3 8 - 50 . 

Goodman , Kenne t h S , , " A Communicative Theory of t he Reading Curriculum," 
E l emen t a ry Eng lish , 4 0 , (Mar c h , 1963) , pp . 308 -3 20 . 

Gray , Wi l 1 iarn S. , "The Ha j or Aspec t s o f Read ing , 11 Seq ue nt ial Develooments 
of Read ing Abi l ities , No . 90 , (Ch ic ago: Univ e rsity o f Ch i c a go 

Pres s , 1 9 60 ), pp . 8 - 24 . 

Groff , Pat r i ck J . , " A Sur vey o f Ba s a l Reading Group ing Pr a ctices ," 
Read in g T eache r , 13 , ( Februa ry , 1960). 

Gu i l f ord , J . P . , " Fronti e rs in Th i nk ing t hat Tea ch e r s Sh ou ld Know 
About , " Re a di ng T e a che r , 13, (February , 19 60 ), pp . 17 6-82 . 

Kaar , Ha rol d , "An E>.--p e r imen t with an I ndividua li zed Me t hod of Teach ing 
Re a ding , " Read ing Teacher , 7, ( Februa ry , 1954 ), pp . 8 - 16 . 

Ramse y , Wa l l a c e , "A Study o f Sa li en t Charac ter i st i cs o f Pup il s o f 
Hi gh a nd Low Readi ng Ab ility , " J ournal of Deve l opmenta l 

Re a d i n g , 5 , ( \·/ i n t e r , 1 9 6 2 ) • 

S h b t D 1 n G 
" Como ar i son Bet ween Bes t a nd Poo r e st Cl as sroom 

c . u e r , e wy • , , ) 1 61 62 
Re a de r s ," El emen t a ry Engli sh , 32 , (Mar ch , 1956 , PP · - • 

3 2 



Sh •l don , Wi lli am D. , "Ch ildren ' s Exp eriences in Reading . " Children and 
he Lan ;:., ua;:; e Ar s, (Engle 100d Cli ffs , llew Jersey: Prent ice­

Hall , Inc . , 19 55) . 

St a i ge r , Ra lph C. , " How Ar e Basal Readers Used?" Elementary English , 
35 , (J anuary , 1958), pp . 46-49 . 

33 

Wh i pp l e , Guy M. , e d . , " Adap ting the Schools to Individual Differences ," 
Twe n y-fourth Yearbook , National Society for the Study of 
Education , Par t 11 , ( Chicago : University of Chicago Press , 
1923 ), pp . 14-30 . 

White , G. M. , "Your Chi ld Can Learn to Read ," Ladies Home Journal , 
(Octobe r , 1954) . 



APPENDIX 



APPENDIX A 

A 
\e) 
J 

34 



2 110 . 4 
2 1 20 .2 

221 0 . 31 
22 10. 54 
22 10 . 9 
22 20 . 11 
2230. l 
2290.9 

27 20 . 3 

2 8 51. 21 
28 51. 2 2 
2 8 51. 4 
28 59 

31 90 

3 27 3 . 31 

4040 . 

APPENDIX B 

LI NE IT£;,1 BUDGET 

Adminis t r atio n 
Direc tor 

Trave l for Adm ini s tra tiv e Person ne l · 
TOTAL 

I nstr uc tion 
Regula r Teach e r s 
Cl e rica l Ass i s t a n t 
Othe r Sa l aries for Ins truc t ion (Aid e s ) 
Tra vel for Proj ec t Wid e Teache rs 
Teac h i ng S up p l i es and Ma t:erial s 
Miscel lan e ou s · Ins tructio n Expense (In-S e r vice ) 
TOTAL 

Maint e n a nce of Pla nt 
Re p a i r o f Equipment 
TOTAL 

Fi xed Cha r ges 
Co ntribut i o n s t o Soc ia l Security 
Soci a l Secur i ty Ha nd l ing Charg e 
Co ntribu tions to Conso lidated Re ti reme nt System 
Blu e Cross Insur a nce Hatch i ng 
TOTAL 

CoT~unity S e rvi c es 
Misce l lan eous Cor:ununity Services Expe n s e (PAC 

Reimburseme nts ) 
TOTAL 

Caoi t a l Outlay 
Equipmen t f o r I ns truct i o n 
TOTAL 

Cl ea r i ng Accounts 
I ndire c t Co st 
TOTAL 

G~AND TOTAL 

$17, 0 34 .00 
1, 200.00 

$18 , 234. 0 0 

$107 , 633 . 00 
5 , 200 . 00 

31, 68 0. 00 
1 , 436 .00 

13 ,271.25 
2,000 .00 

$161 , 22 0 . 25 

$1 , 500 . 00 . 
$1 , 500 . 00 

$12,1 68 . 65 
30.00 

2 2 , 502.00 
9 ,1 20 . 00 

$43 , 820.6 5 

$5 25 .00 
$525 .00 

$3 ,065.10 
$3 , 065 . 10 

$6 ,371. 00 
$6 , 371.00 

$ 2 34 , 736 . 00 
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SOIOOL 

Eas t 
East 
East 
East 
Eas t 
East 

J o Byrns 
Jo Byrns 
Jo Byrns 
J o Byrns 
J o Byrns 
Jo Byr ns 

TOTAL 

SO➔OOL 

Bransford 
Chea tham Park 
East 
J o Byrns 
Kr i s le 
Yles t s ide 

COUN TY AVER.:>.GE 

APPENDIX C 

HATH CO:-tP UTATION 

Me tropolitc.n Achie v ement 

GRADE 

l 
2 
3 
4 
5 
6 

1 
2 
3 
4 
5 
6 

1'.LL 

Sp:cing , - 1976 

EN ROLLl-!ENT 

58 
53 
58 
59 
76 
71 

45 
54 
62 
so 
50 
54 

69 0 

ELIGIB LE CENTERS 

Eco :-:om ic Sur vey 
Spr ing, 1976 
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DELO\-/ GRADE LEVEL 
NUMBER PERCENT 

18 31.0% 
34 64.2% 
.,n 70. 7% 
41 69.5% 
45 59 . 2% 
33 46.5 % 

10 22.2% 
31 57 . 4% 

9 14.5% 
8 16.0% 

. 13 26 . 0% . 
21 38 .9% 

304 44.1% 

I NCOt1E DZLOW $4,350.00 
NUMBER PERCENT 

1 68 38.8% 
254 36.2% 

98 16.1% 
112 22 . 6% 

58 29.7% 
167 34. 4 % 

97 21.3~ 



APPENDIX D 

ATTE:1.?TING NE\·/ GOi\LS 

Needs Assessment Procedure 

Because the re is a con tin uing need to educate d epr i ved children 

fur t her in Rob e rtson County this proJ·ect will set new l goa sand attempt to 

r each them in these t hree areas: 

1 . Pre -Kindergarten (ages 3-4) . 

2 . S uppl ementa l and Remedial Reading (Grades 2- 6) . 

3 . Supp l emental and Corrective !-lath (Grades 1-6). 

Pre - Kindc rgcrten Childre n (ages 3-4 ) : 

Tha bas i c criteria to b e used t o select these par ticipants is that 

the y live i n one of the l ow- income , l ow-re nt hou s ing d evelopments in t he 

city limits of Spring fi e ld, Tennessee . Thes e ar e the areas within the 

c ounty with the highest. concentration of econo.ni.cally/educationa.J.ly d epri •;ed 

f aJT'i li P.S . 

Other =ite r ia are : t eachers who work with these chi l dren made 

p e r sonal con tacts with pa r en t s b efore the end of the 1 976 s chool y e ar , 

paren t s are willing t o c o - ope r ate with the _teacher in the project , and 

that the f ami ly has a child who f a ll into this age bracket (3-1 y ears o f 

a ge ) . 

Sup_?lemcnta l Rei.d ing and Math (Grade!; 1-6): 

E lig ible c en t ers for the se programs were de ternined from the 

thr ee f ollo·,1 i ng c riteria: 

1. An Eco no~ i c survey of a ll the schoo l s cont.J. in­
ing grades 1- 8 in Rober t son Coun t y. 
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2. An " As ses:;ment of Need s " Wi\ s conducted in grades 
1-6 in al l th e county schools . 

3. Results of t he Gates ~!cGini tie Reading Test and 
t he Met:ro;iolitan Achieve.nent Te s t are u sed to 
select elig ible p arti c ipants in each e l igible 
c e nte r . 

The following t ab les s how . the r esults of the for ego ing surveys . 

SQIOOL 

Eran s ford 
Che a tham Park 
Cooper t o wn 
Ea st 
Gre e...ri Brie r 
J o Byrns 
Krisle 
Wa tauga 
i·lestsine 
\-,ni te P.ouse 

COUNTY AVZRAGE 

G RADE 

First Grade 
Second Grade 
Third Grade 
Fourth Grade 
Fi fth Gr a de 
Sixth Grade 

ABOVE 

ON 

BELOW 

READING 

49.0\ 
41. 7 % 
24.0l 
36.4\ 
32.9% 
29 . 6% 
56 . 8% 
36 . 6% 
57.1% 
36 . 3% 

38. H 

31.9\ 
29.5% 
34 . 8% 
38 . 4'1. 
4 5 .3 % 
49.3% 

STUDD,TS PEP.FORM.I NG 
BELO"rl GRADE LEVEL 

Assessra~n t of Needs 
May , 1 9 7G 

MATH SCI.ENCE 

42 . 8\ 39 . 7\ 
38 . 0% 17 . 4% 
2 2 . 9% 19.4% 
30.1% 2 2. 3i 
35.9\ 27.H 
26 . 4% 20 . 8 % 
48 . 6% 38 .4% 
37 . 5% 20.2'1. 
58 . 0\ 49 . 2% 
39 . 7% 29 . 8% 

37. 2-. 26 . 9% 

26 . 4\ 8 . 2 % 
28 . 1% 11. 9\ 
33.0% 23 . 6 % 
39 . 5% 29 . 4% 
44 . 0% 40 . n. 
4 9 . 3\ 4 3 . 3% 

STUDENTS AOIIEVING ABOVE , 

ON OR BELO';/ GRADE LEVEL 

1 4 . 1 % 10. 5\ 8 . 6% 

47 . 2'1. 5 2 . 3'\ 64.5% 

38 . 7i 37 .8% 26 . 9% 

SOCIAL STUDIES 

42 . 6% 
17. Si 
20. 5% 
2'1.2% 
2 7 .8\ 
20 .4% 
39 .?i 
20 .2% 
52.9% 
30.8% 

28 .0% 

7. G\ 
12.6% 
23 .4%· · 
3 3.5% 
,n . 7 i 
45 . 1% 

9 . 2% 
62 . 8%. 
2 8 . 0 't. 



Rl\NK 

Fir s t 
S e cond 
Third 
Fourth 

SCP.OQL 

Brans ford 
Bransford 

Chea t h = Park 
Chea thar:i Park 
Cheatham Park 

East 
Eas t 
East 
Eas t 
Eas t 

Jo Byrns 
Jo Byrns 
J o Byrns 
Jo Byrns 
J o Byrns 

Kri s le 
Kri s le 
K.ris l e 
Kr i s l e 
Kris l e 

Wes t s i de 

TQT,'U. 

REJ\DING 

84 .8% 
12 . 0% 

1. 5% 
l. 7% 

GRADE 

4 
5 

l 
2 
3 

1 
2 
3 
4 
5 

1 
2 
3 
4 
5 

l 
2 
3 
4 
5 

6 

ALL 

APPENDIX E 

PRIOiUTY Rl\NKING 

Asses s ~ e nt of Needs 
:-1 3.y , 1 97 6 

MATH SCIENCE 

30 . 6% 5 . 3% 
64.6% 13 . 2% 

2.3'!. 56.6% 
2.5% 24 . 9% 

READI NG 

Gates - McGinitie 
Spring , 1 976 

ENROLL!1ENT 

172 
210 

2 32 
17 9 
191 

5 8 
53 
58 
62 
76 

46 
54 
62 
47 
53 

22 
20 
28 
30 
23 

226 

1 , 902 
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SOCil\L STUDIES 

4. 4 % 
1LO% 
36 .0% 
4 8 . 6 % 

BELOW GRADE LEVEL 
NUHBER PERCENT 

114 66.3 \ 
145 69.0% 

160 69 . 0% 
90 50 . 3% 

135 70.7% 

14 24 .l\ 
26 49 . l'k 
35 60 . 3% 
47 75 . 8% 
56 73 . 7 '& 

15 32.6% 
25 46 . 3% 
21 33 . 9% 
21 44 . 7'1 
28 52.8% 

10 45.5% 
1 2 60 . 0% 
15 53.6'1 
21 70 . 0% 
15 65.2 % 

144 6 3.7% 

1,149 60.4~ 
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APPENDIX F 

COUNTY BO ARD 

C OU NTY BO ARD 

Dear Pr incipals 

~nh£risnn C!Inun±~ ~d1Dn1s 

\V. H. Howse, Superintendent 

Springfield, Tennessee 37172 

August 19 , 1976 

P O Y "'"'" l. l[ 
Ao ac uT SMITl-f 

Because of_ the e v e r increasing pressure being applied by the revision 
il11d tightening of Federa l guid e lines the follo wing regulations will of neces ­
sity apply to Title I personne l: 

1. Title I t eachers will perform any duties ordinarily 
ass igned to classroom teache r s if it does not inter ­
fere with their regular Title I schedule . 

2. Tit l e I a ides work day will be six hours , forty-five 
minutes per day. 

J . Title I aides may not be u sed as substitute eachers 
except in emergency c ases , and then , only with per­
mission from the dir ec tor . 

4 . Title I aides will work 17 5 days . 
present. ) 

(Days students are 

5. Title I aides may go into regular cl ssrooms and wor k 
with Ti tle I children o n d a y o, when Title I teachers 
are sick . 

6. Title I aides may r ece ive students in the Title I class­
r oom if at l eas t one t eacher i s present on days 1-1hen 

t eacher s are s ick . 

7 . Titler aides may rec ive chi ldre n in the Title I class­
r oom and work with them in other t han in s tructional 
ac tiviti es i f they a re covered by liabi licy insurance . 

\·l e desi re that you accep t t hese r egula tions and hope to work with you 

to have a good y ear in Tit l e I. 

EGL/ we 

~rerely 

q J~1,1;l/,~ 
E.G . Lawre nc e 
Title I Direc t o r 



APP ENDIX G 

~:ONITO RI!<G RE.A.DI NG 

Te.:ic h e r S c hool 

r. Activity: 

1. Wha t wu s the ac t ua l l es s o n being pr ese.1te d? 

2 . 1-lha t <J1:ilde was p ar ticipu ti ng? 

I I . Hanner o f Tcai:hing: 

l. Lec ture 
2. Q~est i o n a n d i\ns,;er 
3 . Cluss Di s cuss ion 
4 . Stud e nt Ac tivity 

III. Ma t e ria l Us e : 

1 . I\ooks ) 
2 . ,•:o rkoooks ) 

3. Ditto Co p i es ) 
'1. Oth e r (Co;ru;i c n t ) ) 

I V. Equ ip:ne nt Use : 

AV in Use : 

V. Ai d e Us e : 

Wha t was the a i de d o ing? 

Comme nts : 

Co mments : 
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APPENDIX 11 

EVA.l..U/\TIO~ 

STCTJENT h CHI EVShLNT 

SETE USS o~·Ly 
Sy s t e□ ~J ;:. .:i e _ _ r._,.o_b_~_:::_t_s_o_~_. _c_o_"_· n_►_-Y~S_,.. __ h_.o_o_l_s _ ____ _ Notc 11 : 

Cu rri cu l u::i Ar c a Rc ,1d ~:1g a nd Math 

TAJlL E 1: RcpJ rt s : ud c:1 t sc o :-cs \: y gra d es ~ th i::i. s u'ogc~l i!s vier.i n t est s , Fur:he :: , report on ly n:a tchcd s c o r e s; 
i. e . , o::l y t h e s c::ires o: s t \.'. d e r.c s fc:: vh ic:-. you ha ve p r e - a:1 d pos tt eg t <'.2. t~. 

ST A Ti: TITH I STUD EN TS 
usr: · :;tJ·fE OF c:..i.ca ? r e t e s t Po~ t t es t 

0 1,L'i' ALL TES TS SlicS CALZ GRADE DE- t e Date 
D s T I AD'n SI STERCO AR:-").. TSSTE!l '! SSTED Ac min . S..: ,1r e 9 N* Ac min, Sco res 

I 
I GatcG - P.acCini t ~c Vo c ~ :..:la :-y & J 5/ 75 1. 9 51 5/ 76 2 . 6 
I Co;-1p :- ~r.(! ~ !; i o r. 4 5/75 2. 5 53 5/ 76 J' J 

5 5/7 5 3 . 2 8 3 5/ 76 4.0 

I (, 5/75 4 . 5 39 5/ 76 5. 5 -~ f-- -

Mc t r o;,o litan /\ ch . I-'.:> h Compu t.a- 2 5/ 75 1. 6 15 5/ 76 2.4 
t i o n J 5/75 1. 9 12 5/ 76 J . J 

4 5/75 J.l 14 5/7 6 /4. 8 

l 5 5/75 J . 7 10 5/ 76 5 .4 
I 6 5/ 75 4. 7 15 5/76 5 . 9 
l 

,__ __ J 

• i; • Hur.ibe r of, otud ent o "ith pre- and posttcot oc oreo 
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