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ABSTRACT 

This r esearch exp lo red the stereotypical depiction of women 

in the 1965 and 19 86 versions of Rumpelstiltskin and their 

influence s on children ' s gender - r ole perceptions . A content 

analysi s f ound that t he heroin e was more likely t o be 

depicted in stereotypic a l tra it s and r ol es in the older 

version c ompa re d to the newer fil m. Diffe rences were not 

stati stically significant . The second part of this r esear ch 

involved 82 f ou r th graders . Gr cup one ( =32 ) watched t he 

1965 film , whereas group wo (~=29 1 saw the newer ve rsion 

before fi lling o t the quest · c .. ::a.:.re . The control group 

(n=21 ) fill ed out t e q esti on aire o ly . Significant 

statistical differences were f ou whe e groups were 

compared . Childre int e 19 r 5 gr p were ore ikely t o 

s upply the stereotypica l a swers co. cer ing the genders ' 

behaviors and tra its . o s at · s ical difference was f ound 

f o r division o f labor and betwee. boys ' and girls ' 

r e sponse s . Thi s re search co c udes tha s er eotypi ca l 

portra yal of the genders in the media is in s t r ument a l i n 

de vel opi ng and affecti ng children 's gende r schemata . 
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CHAPTER I 

Introduction 

Fairy tales are part of our cultural heritage and have 

been called a mirror ~t · t v .socie .y. The,y reflect values and 

ways of living in times past, but ,, at the same time, they 

also revea l universal emotions and experiences (Sutherland & 

Arbuthnot, 1986). While the love, for stories is an 

omnipresent passion (Danilewitz, 1991), in fairy tales the 

story line is simple and direct, while images are colorful 

and g:raphic (O'Connor, 1989). Consequently, fairy tales are 

easy to memorize and remain with us long past our own 

childhood. 

Interdisciplinary research into fairy tales and 

folktales has included theories on identifying the origins 

of folktales and revealing methodologies and typologies in 

folklore (Kamenetsky, 1992; Kelley, 1994). According to 

Kamenetsky (1992), Andrew Lang's comparative studies, 

written around the turn of the century, were aimed at 

encompassing folktales on a worldwide basis and searching 

for customs, rituals, and folk .beliefs. Furthermore, 

Kamenetsky notes that studies in the symbolic and literary 

intetpr.etation of fairy tales written by Hedwig von Bei t 

(1952-1956 l as weil as by Max Luethi ( 1.964) have ex,panded 

the research perspectives (p. 275-278) • 

Also, fairy tales have been the focus of psychological 
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::·,'. c : r ~· c- 7a ti ons .. Fo llowing the footsteps of Freud and Jur1 rJ, 

F :-·,: :-. : Bettelheim (1977) cleveloped. the ,classic.al book on the 

Fr e~dian interpretation of fairy tales, arguing far 

scciety' s and, especially, ,c:•hih:iren-' s need for fairy tates 

to aid childhood sociali ,zati on and ene:ultura.t _ion ,. 

Nevertheless,, fairy tales have n.at :only been -ol 

interest to folklorists 1, pedagcgic.g, soc:iolog;Lsts, ,and 

psychologists ,, but in the past two decades t ·he femin,is.t 

:movement has brought a new consciousness reg·arding w.omen·1 s 

r6les: in l iterature, :and film (Roehri•ch, :1986; Kamenetsky., 

1992) . The femi n i st approach to fairy tale.s can b-e ' 

distinguished between two approac'nes (Kamenetsky., l992J . 

. swiss psy.chologist Dr. Mar.i.e-Louise van Franz (.1993) has 

focused. on the Jungian interpr,etation of fairy tales tor 

many years by identifying we.men as arche:type·s o.r as rgender 

specific symbols with positive as well as negative 

connota tion.s. The .sEtcond app:r:oach .i .s represented by, 

researchers: who point to. the ste~reotypical gender 

connota:ti.ans in fairy tales (e.g .. , Bottigheizner., 19~'6; 

'rata:r,, 1987 l •. 

Tbe need for investigating the stere.otypical portrayal 

of women in fairy tales lies, in part, in the. pr1evalence and 

fondness for fairy taJes .. Ch5.11dr·en :a.re the primary audience 

d t i., still view tciles, especially for fairy tales, an ~ey 
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~: : ~~~ • fairy tale s , as mor e satisfying than any other f orm 

c f children 's literature (Wardetzky , 1990; Danilewitz, 1991; 

Strayer, 1~95 ) . However, a change, in medium from storybool-: 

to filmed adaptations has also taken place. The filmed 

ve rsions of .fairy tal.es1 'h_ave been very successful (Kelley, 

1994; Trousdale, 1989; Molloy, 1988). Walt Disney, for 

instance, has been a household word since it r eleased Snow 

White and the Sev,en Dwarfs in 1937 ,, Cinderella in 1950, and 

SJ>eeping Beauty in 1959, and all of these filmed adaptations 

have been r;eissued -repeatedly' (Thomas & Johnston, 1981) . At 

the same time, other producers have been inspired. to adapt 

the Grimms' tales. Not only do cartoon character,s bring the 

fairy tales to life, but theatrical adaptations as well as 

1.ife-feature films are available to audiences. 

While the filmed versions breathe color, life, and 

humor into the fairy tale characters, they may not, however, 

free the image of repressed and passive womanhood. 

stereotypical portrayal of women in the media is of great 

concern because of the media'· s role in affecting our 

perceptions (Golombek & Fivush, 1994; Sign_orielli; 1989 '). 

Strongly held perceptions about culturally appro.pr.iate 

behaviors of females and males not only perpetuate. prejudice 

and the expectancy of disti.nct behavioral differences based 

gender' but can also limit our personal upon a person's 
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de vel opment (Golombok & Fi vus h, 199 4). 

The conceptual framewo r k f or this study is bas ed on the 

gende r schema theor y . In essence , a gender schema, or 

network of associations, is conceptuall y similar t o a gende r 

stereo t ype (Gol ombo k & Fi vush, 19 94) . Boys and girls are 

expected to acquire gender-specific skills, self-concepts, 

and personalit y attributes at an earl y age. Children l earn 

to proce s s i n f ormati on by invok i ng t he i r ne two r k of gender­

re l ated ass oc iati ons to eva luate and as s imi la t e new 

i n f ormati on (Bern , 1981 ) . This i n fo r mati on i s not on l y 

derived from famil y or peers, but a l s o fr om media content 

which is a likel y s ource f or construct ing schema t a (Wright 

et al., 1995; Golombok & Fivush, 1994 ) . 

This research c ompr i ses t wo phases. Fi rs t , it foc us es 

on the stereotypical portrayal of the heroine in the live­

feature fairy tale adaptation of Rumpe l stiltskin produced in 

1965 by Kid Rhino versus the 1986 version produced by The 

Cannon Group. The juxtaposition of these two versions 

allows comparison to what extent the stereotypical role of 

the main character has changed and renders cognizance of the 

gains and losses of women's portrayal in fairy tale 

adaptations durinq the past 21 years. 

Both versions depict one female character, the miller's 

daughter, in the leading role. The heroine is portrayed as 
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an °rdinary young woman who 1 i ves with her f a.ther. When she 

fi nds herself in a predicament, the leading male ch~racter, 

a gnome called Rumpelstiltskin, helps her. The heroine 

promises him her first ehi ld, but ultimate!Ly changes her 

mind. Finally, the gnome o'ffers her the chance to keep her 

child if :she can guess his name. 

The :content anal· ys1· s· -of th1· s t ct h · s u y concentrates on t _e 

female cha~acter, as it is the he~oine who is most l i kely 

portrayed in a passive and submissive manner: therefore, it 

is she who offers the traditional feminine role model to 

children .. 

The research question tbat is put forward is whether 

the. portrayal of the heroine is shown in a less 

stereotypical manner in Rumpelstiltskin produced .in 1986 

than in the 1965 version. This study expects to find 

support for the subsequent hypothesis . 

H1 : The live-feature. children's film Rumpelstiltskin 

produced in 1965 by Kid Rhino is more likely to portray the 

female heroine in a stereotypical role compared to The 

Cannon Group's 1986 life-feature version o·f Rumpelstiltskin. 

Nevertheless, of equal or perhaps even greater 

· · th e·_f--f .e.ct·s o.f ste:rreotyp. es in fairy· importance is exa:rn:ining · e-

tales on children's perceptions and in the formation of 

The Second phase of this research focuses gender schemata. 
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therefore on learni' ng wh th · h ' · e er c ildren's percept ions of 

sex-role stereotypes differ after being exposed to the 19 65 

and the 1986 Versi0ns of Rumpelstiltski.n. 

Whi1e stUd'l es (e.g., Greenberg,. l 989 ," Baker, 1 990) have 

looked at gender-typical portraja:1 of females in films, the 

role of filmed fairy tale.s in affecting childten' s formation 

of gender s chema ta has rece•i ved very l i ttle ,attenti-on. 

Thus, this study seeks to expand our knowledge .regardl.'hCJ the 

following questions. Are chi1dren's perceptions of gender 

roles influenced after having watched a fairy tale? Are 

children's responses toward sex-role stereotypes diff,erent 

after they .have been exposed to the 1965 version compared to 

the 1986 version? Is there a difference between boys' and 

girls' responses? 

Undoubtedly, it is important to investigate if and to 

what extent fairy tale versions affect children's learning 

about gender roles. Paramount is the question whether the 

1986 version perpetuates children's perceptions of sex-role 

stereotypes to the same extent as the older·version. As it 

is being predicted that Kid Rhino's version w.ill be more 

likely to portray the heroine ln stereotypical role~, this 

study examines .also the following· hy,pothesi 's and its 

specific· components. 

H2: Children will be more likely to reveal 
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stereotypical attitudes toward women after having watched 

Kid Rhino's 1965 version of Rumpelstiltskin compared to The 

Cannon Group's 198 6 version. 

A. It is predicted that children will be more likely 

to give stereotypical responses toward male and female 

traits after having viewed Kid Rhino's version when asked 

about which gender the y associate with (1 ) gentleness, (2) 

aggressiveness/assertiveness, (3 ) emotionality/weakness, (4 ) 

dominance/autocrac y, and (5) protectiveness / stron gness. 

B. It is predicted that chil dren ~ill be more likel y 

to give stereotypical responses toward ma l e and female 

division of labor after having viewed Kid Rhino's version 

compared to those children who have watched The Cannon 

Group's version. 

The first hypothesis was investigated by examining the 

miller's daughter's portrayal in stereotypical roles in a 

content analysis of the two fairy tale versions. The second 

hypothesis involved a study that examined children's 

responses after exposure to either the 1965 or the 1986 

version. 



CHAPTER II 

Li terature Rev iew 

As feminists have ·t · · · · cri icized the Grimm Brothers ' f air y 

tale s , it mus t be remembered that t he fi lmed f a i ry tale 

versions o f Rumpels ti ltsk i n by Ki d Rhi no and Th e Cannon 

Gr oup were als o adap ted fr om the Gr imm Brot hers ' coll ecti on 

of fairy t al es . Therefore , t he filme d versi on s ma y 

i ncorpo ra te sex - r ole stereot ypes , even t he la t ter one which 

was p r oduc ed i n t he 198 0s , because o f t he s ac r ed t ext 

appr oach , mean ing , adaptin g l itera ture t o f ilm a s c lo se ly as 

po ss ibl e . It is t herefore i mpor t ant t o dis cu ss briefl y the 

Grimm Brothers' lo yalty t o tradit ion . 

Th e s o- c a ll ed Oelenberg manuscripts , wh i ch are or i gina l 

drafts o f f ai r y ta l es prepa r ed by t he Gr i mm Brot hers around 

1810, we r e dis covered in Al sace i n 192 0 . Many of the fair y 

tales i n t he Oelenber g manusc r ipts were a l re ad y we l l- kn own , 

a s t he y h ad been pub lished in t he nineteenth centu r y in the 

var ious editi ons o f Gr irnms' Ch ildr en and Househol d Tales 

(We ishaupt, 19 85 ) . 

Consequently, the manuscr i pts ha ve served as a basis of 

comparison. By comparing the Grirnms' original drafts of 

fair y tales with those in the published editions, it can be 

de t ected to what extent the brothers altered the texts 

(Peppa r d , 19 71 ) . Findings s uggest that the brothers edited 

embel lished the tales the y had collected and st yli s t ically 



scr,ol a r s 

"-rad i ti o 

y a r s (Tatar , 1987 ; Ell i s , 1983) . Therefore , 

propose that the Grimms ' concept of loyalty to 

referred t o keeping 1 on Y the basic substance o f 

the tales (Kamenetsky , 19 92) . 

9 

Although the Grimm Brothers posited in the preface o f 

the 18 19 edition t hat they faithfully reproduced in t heir 

printed text the voice of the German folk - story t ell er 

(Kamenetsky , 1992 ) , Elli s (1983 ) suggests in a detailed 

study that the brothers altered the texts , at times even 

rewriting the originally coll ected tales and injecting their 

own values and bi ases . I n accordance with thi s view , 

Bottigheime r (1986 ) argues that , seen in t he context of the 

time, the Grim.ms' fair y ta les offered an innocent, yet 

suitabl e med ium for transmitt ing and enforci ng the norm of 

the silent woman in readers and listeners . 

Consequently , it must be consi dered that the brothers 

may have recreated, consci ousl y or unconsci ously, the tales 

in accordance with the values and norms of the patriarcha l 

society of the nineteenth century. Also, the cultural 

background and personality of the storyteller influenced the 

way he or she presented any given tale to the Grimm Brothers 

(Tatar, 1987). Fairy tales are therefore seen as stories 

that "continually modernize themselves and replace older 

cultural features with more recent ones" (Roehrich, 19 86 , p. 
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4 ) • 
difficult, if not impossible, to proclaim a 

fairy tale as its or · · 1 igina version at any given time in 

Thus , it is 

history. 

Never theless, feminist r esearchers may have focused too 

much on the tales as a homogene ous whole , thereby l ooking at 

the similarities in stereot yp 1· cal con tent and ignoring thc 5e 

fairy tales like Th e Twelve Brothers that do not reinforce 

s ubmissi ve womanhoo d as do Ci ndere ll a or Sl eepi ng Beaut y 

(Thum , 1993 ) . 

Studies, howe ver, poi nt t o tte Ci ndere ll a-s ty le fair y 

tales as having served t o accu_t ura t e women into traditi ona l 

roles (Zipes , 198 8) . I n an ana_ ys i s o f 80 fa ~r y t a l es, no 

differences were f ound in terms of helpfulness, cruelty and 

evilness / goodness betwee n ma l e s and fe ma l es, a lthough males 

were s hown t o be significantly more independent and obedi ent 

than females (Bierhoff-Alfermann , Brandt , & Dittel, 1982). 

Furthermore, descriptions of the fema l es' physical 

appearance were common, thereby emphas izing the desirability 

of female beauty. On the other hand, females were less 

often described in terms of the intellectual and the 

instrumental domain than males. 

Likewise, Dowling's The Cinderella Complex (1981) 

implies that the repressed female character in popular fairy 

tales reinforces restrictive images of girlhood and 
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womanhood _. 'Thus, the Cina_e,r .e-· •1-,_-lo-st·_ ~i1·· e l 

-- - - - · "" :J ta~ es eon tribute to 

woraeh~ s negative self-image and to t~he l~milteti definit i ,otis 

of their i d.enti t'i!'.:!s -- f , - - ., as airy tales ,t::j:resent a ·world whe,r ,e 

wom.e.nt 9 pr i~ej rea.so.n f ot: ·e"' i' st·-en_;,,,_--e ~1· e -s · 
""' ,_ .:i. in their• 

relationship wi t h men (Q'Conno:r, L9S:9). 

One importan"t counte:r-infiuenee ta this trend af 

thinking· has bee"n .r 0 s··earch- 'that-. "" - s~pport.s Bettelhe.±m' s Cl 9J 7 ) 

claim o.n tne 1nea:ningfulness and thought-provoking ett,ect of 

fairy tales • Crain., D' Al-essio, 'McIntyre, and Smoke ( 1983) 

found that th0se children who had hearg or seen a fairy tal:e 

played in a very subdued and sel f- .abs-o:rbing rn:anner and 

'-'seemed l ,osit in their ·0wn thoughts" (p. 13). 

Likewise, after conducting a study with 21 tnird 

graders,, Bearse (;1.992.) found th.at children consciously and 

unconsciously ihcorpor-a.ted fairy tale elements into their 

own stories, after they had heard fairy tales. Howarth 

{1989) noted that acting out fairy tales errabled children to 

e_xplore their devel0ping inner s.el v,es. Fairy tales not only· 

,appear to awaken the. f e.eling of participa,tion with other 

h:untan beings in children, bu.t they also nourish children's 

courage to broaden the,ir horizons and to, tackle challenges 

succe_ssfully (Danilewi tz, 1991) • 

h imrnora.l and w-icked side, of human Fui-the~rmore, L '0 

d l. n _ f .. ai· ru ta_les. , Thu;, fai'ry tales char.acter is reveale · • !< -. .I, · 
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al s o teach ch ildren t hat evil act lt · · s resu 1n negative 

con sequence s , a s chil dren learn t hat th e "greedy, s elfish , 

pr oud , a nd un fri end l y" (Howa r th 19 8 9 62 ) h t , , p . ave o pay 

the consequence s f or their acti on s . Contrary t o s ome o f t he 

f i ndings by Bierhoff - Alfermann et . a l (19 82 ) , O' Conno r 

(19 8 9 ) argues that these negati ve r ole mode l s are us ua lly 

women wh o are depicted as evi l stepmo t he rs , queens , or 

wi tches . 

Nevertheless , after conducti ng a qual i t a ti ve s tudy wi t h 

t hree eight - year - o ld girls , Tr ou s dale (19 8 9 ) concluded that 

televised or filmed adapt ati on s of fair y ta l e s ma y provide 

children wi t h positi ve and cogn iti ve ly engag ing exper i enc e s , 

in particular, if the viewing is acc ompani ed by discussi on . 

Res earch suggests that girls genera lly re j ec t t he fri lly 

female image in fa iry tales, wh ile boy s , in particular , are 

most comfortable with the traditional r ole models in fa i r y 

tales; however, the fig ure of the prett y , submissive 

princess predominated in girls' pictures (W es t land, 1993 ) . 

The Formation of Gender Schemata 

Influenced by stories, observations, and experiences, 

children make their own attempts to understand their 

environment. 

concepts that 

They form schemata, which are categories or 

help them to organize the world (Fagot & 

Leinbach, 19 8 9 ). Schemata provide frameworks for 



c ,1::ier standing futu re experiences . 
They function as a 

cogn itive as well as t· 
an an 1c ipa to r y structu re that 

r epr e s en t organi zed knowledge abou t a given stimulus and 

th at guide ou r percepti ons . Luke (19 85) explai ns that 

s chemata act upon data , as " we ' sl ot ' infor mation into 

available schematic categories in order t o construct 

plausible and comprehensible interpretations n (p . 95 ) . 

Therefo re , gender schemata and sex stereotypes are 

conc ep tually similar (Golombo k & Fivush , 1994 ) . 

The gender schema theory combines cogniti ve ­

developmental the or y and the social learning theo r y (Bern , 

1981) . It proposes t hat t he process of sex - typing is 

13 

derived fr om gender - based schematic processing by making 

sex- l in ked ass ociations based on t he ready avail abilit y of 

one 's gender schema . The cogn itive structure o f gender 

schemata is no t innate, but acquired through the sex­

specific attributes that are associ a t ed with masculinity and 

femininity in one's envi r onment . In re fe rence to the 

formation of gender schema ta in children, Bern (19 8 1 ) 

explains, 

As children learn the contents of the society's gender 

l Whl.ch attributes are to be linked schema, they earn 

and' hence, with themsel ves. This wi th their own sex 

does not simply entail learning where each sex is 
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su posed t o s and on each d imensi on or att r ibute - tha t 

boys are to be strong and girls weak , f or example -

bu t involves the deepe r lesson that the dimensions 

th emselve s ar e di f fe renti ally applicabl e t o the two 

sexes . Thu s the strong- weak dimension i tself is absen 

from the s chema tha is to be applied to gi r ls just as 

the dimension of nu r turance is implicitly omi ted fr o~ 

the schema that is t o be applied t o boys . (p . 355 ) . 

The gende r schema t heory defines t hat ge .der kno¼' ed ge 

multidimens iona As k ow edge is o.!:"gar..ized , h ma s ,ake 

clear links to female - related anci male - re a ed c pone s 

(Golombok & Fivush , 1994 ) . Marti , Wood , and Little (199 0) 

exp la i n ass ociati ve links in gender stereotypes in t he 

mann er o f a component mode of stereotypes . Th ' s odel 

divides gender - r elat ed compone sin o the categories of 

within-comp onent and ac r oss - component associat i on s . 

The multidimensi onal compon ent s ass ociate femin i nit y 

and masculinity with at least f our main components : 

behaviors, occupations, trai ts , and roles. Humans ass ocia t e 

gender-related versions o f these four component s depending 

on the gender of a pers on . By knowing s omeone's gender, we 

make inferenc es about that person ' s behavior , occupation, 

traits, and appearance . Similarl y , by knowing one 

characteristic about a person in one category (e.g., 
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interests , hobbi es , occ t · 
upa i on) , we make inferences wit hin 

th e same category . For · t 
ins ance , if we know that a person 

is interest ed in cook ing , we infer that the same person is 

likely t o be interested 1n sewi·ng based h , on t e genaer 

concepts of masculinity and femininity. 

Besides t he wi thin- component links humans make , Marti n 

et al . (199 0) also suggest that humans make between­

component links. Knowing one characteristic about a person 

in one category leads us t o infer other characteristics 

about that person in other categories. We not only make 

links within categories but also across categor ies . 

Golombok and Fivush (1994 ) , who refer t o between- component 

a lso as across-component associations , desc r ibe it as s uch : 

Across-component associati on s link behavior s from 

different categories of knowl edge. For example, "l ikes 

to cook," a female-relate d behavior , is associated with 

"being nurturant, " a female-re lated trait, and with 

"mothering," a female-related r ole. These links within 

and across components allow us to make predictions. 

Knowing one thing about a person leads to inferring 

other things, both within the same category and across 

categories. In this way, the structure of gen?er 

deal of predictability given 
schemas provides a great 

very little information. (p . l Ol ) · 
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ur g he f ormati on o f children ' s gender schemata , 

ste r eot ypica l r e sponses vary wi th regard t o age levels . 

According t o a literature review on gende r schema effec ts , 

Rubl e and St angor (19 86) r epor t that by age f ive , chi l dren 

are aware o f s ex - role violations . It i s not until t he ages 

of f ive t o seven , however , t hat children attain gender 

constancy , meaning , the cons i s tent labeling of oneself and 

ot he rs a s mal e or female . Chi ldren aged five to s even s how 

an increas e i n stereot yping whe n responding t o forced choice 

between femal e and male ; however , when children are also 

given the " bo th / neither u r esponse option , st ereot ypica l 

respon ses decrease after thi s age level (Ruble & Stangor , 

19 8 6) . 

Furthe r mor e , Martin e t a l . ( 199 0) f ound t hat preschool 

chi l dr en re ly a lmo s t exclusive ly on the gender - re l a ted 

l abel s t he y have f or med t o predi c t gender -t yped behavi ors 

and ac ti vities of an individual , regardless of 

counterstereotypic info r mation given . Al so , Martin et a l . 

h O f e ight will children be fo und that only around t e age 

able to draw complex inferences with i n and across component s 

about same- sex as well as other­when they make predictions 

sex characte r s . 

Schema theory is a means for Thus, the gender 

1 rn t he contents of the i r underst and i ng how ch i l dren ea 
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s oc ie t y ' s gender schemata and li'nk 
attributes with the s exes 

(Bern , 19 8 1 ) . The proc · 
ess 1n wh i ch chi l dren acquire beliefs 

abou t thei r gender identity may be complex ; yet , research 

has shown tha t fr om an ea r ly age , children construct beliefs 

about diffe r ences between ma l e s · d f an emales , thus supporting 

the gender schema theory (e . g . , Liben & Signorella , 19 80 ; 

Ruble & St an go r , 1 9 8 6 ) . 

The Role of Television in Gender Stereotyping 

While children are still fascinated wit reading and 

hearing fairy tales , it is als o i porta to remember that 

in toda y ' s media oriented word , children are more likely t o 

tu r n to the televised fairy tale adapta ions . The perva sive 

medium of te levision is likely to pla y a role in the 

formation o f gende r schemata . Viewers , i c uding those who 

are cognitive ly and experientia l y immat re , derive meani g 

from televisi on con tent bas ed on previously acquired 

knowl edge ; t hi s knowledge includes experience with 

te levision ' s portraya l o f characte rs and situa tions (Luke , 

1 985) . 

studying the percept ions of judged f actual ity and 

s ocial reali sm of te l evis i on s hows i n children aged f ive and 

seven , Huston ' Reitz, and Piemyat (199 4) f ound t ha t Wright, 

· t · l programs were not r ea l , children i ndicated that fie iona 

. e less aware that fi c tiona l but younger children wer 



chara c ters d id not r eta in t hei r r o es in real i f e or t ho~ 

f i cti ona l programs we r e r ehe ar sed . 

vJrigh t et al . (1 995 ) investigate 

_n a s i milar s ud y , 

~e or rra 1c, c f r e e 

schema ta b y examining o what ex et secc~ · a~j 1c~ h 

gra de r s di s tinguis ed be wee re a _ :.:. ce oc: ·..: pa :.: o .. s a:. 

those shown on t elevis io. Res · l s S\.:g _es :.a ... : :-.c se 

inco rpora e t elev s or. :r.essa_es :.:-._ c _:_ :.:. c;c:.e:-:-.a_a a .. ...: 

ac;pi r at·o:ls . 

t~o r eover , A c; _ . , 

ef ec s of fa a .. : a .. :. ,. C. 

e ev sio co ... e L o . ... .. :.r ·, s:.x::. , a:-... :. .. ::--. :.a .s . 
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t he manner i C e a e a ·e :e ·: s.:. I • . .e 

mass media , i par a I e se •e a s a 

:e e. e r - :, , .:. ca 
of lear ing a e source 

e a 'S , er ow z , 
beh av i or (Levy , 199 0 ; a 

a - e - e s - ere ses a es -199 6 ) . Cont e t a a -
r . , .a e .:.s: a. - · . e e por t ra ya l of the ge ers 



therefore been an ongoing conce rn 
o researchers . 

Mellen (19 73 ) notes that films of the 195 0s and t he 

19 60 s marked marriage as being t he l · t l f 
1roa e goa or women . 

After comparing eight fi lms fr om he 194 0s t o ei ght ilms 

produced in the 1960s , Turner (19 81) a tests tat 

businesswomen possessed may rai s ass oc ated wi 

masculinity ; yet , t hei r s uccess · .. b s>:ess .,ad a a ·e:-se 

effect on interpers on a l r e a io sis . as dy tha 

analyz ed ed cati o - ce e r e tee :sion seres ro, 94 C 

19 

19 88 , Maye rle and Raric. ( 9S9 s ·gges-. :.a: :r,a es i,,.;ere ... : re 

frequently shown i domineer g r o es a .d 

power t ha fe ales . 

os ·ons o f 

Furthermore, he co e 

t e levision prog ra s f ou d 

nder represen ed and were s 

a a_ s s o r e - ,e 

a o e. 

_e -. er ec:s · o. a 

political , and operatio a ac o s a e erg & rec' ss , 

199 2) . After examini g ge der - r o e o ra as r o e 

perspective of Hollywood ' s do i a 

attests that the female stereotype f 

rewarding women "for accept · ng , ra 

their traditional r oles and t es a 

·de og , e y 99 

c · o e as a ea s f or 

er ta ca engi g , 

s q o" (p . 7 3 ) . 

Content ana ysis that i vestigated Also, in a recent 

1 r ol es and the behavior sex-role stereotyping in occupationa 

of music - video characters in 182 sic v · deos, se ·drnan 



11992) fou nd th a t females as 
11 we as males we r e depicted i n 

sex-t yped occupations . 
Ma les were still s hown as mo re 

domineering , a ggressi ve , vi ol ent , vic t imized , and 

advent ures ome t han f ema l es , wh i· le f 
emales were more li kely 

t o be portra yed as depend t 
en , nurturing , and f ea rful than 

mal es . 

The p r oc es s o f f orming gender identit y is complex ; 

neverthele s s , the manner i n which femal es and mal es are 

dep i c ted on tel ev ision is o f great importance because 

ch ildren , in particular , derive meaning about the wo rld 

around them al so from t elevision content (e . g ., Lu ke , 19 85 ; 

Signor ielli , 1989 ) . Several s tudies ha ve the r efore f ocus ed 

on examini ng the link between the media' s st ereotypical 

port r ayal of male s and f emales and gender r ole percepti on . 

Applying t he high i mp act i mage (drench ) and the 

frequ ent v iewi ng (dr i p, drip ) t heori es on tel ev i sion ' s 

effect on sex-role stereotyping, Reep and Damb r ot (1989) 

propose that the theories ma y interact and s uppor t each 

othe r. The findings suggest that the gende r o f the vi ewer 

may affect that person's percept i on o f the characters, 

indi cating that judgments are made based on personal trait s 

or gender. 

20 

Mo re over, Ruble and stangor (19 86) attest that children 

f orm belie fs about the differences between females and ma les 



21 
at an early age and that mat · 1 e r1 a that is l i nked t o one sex 

is remembe re d more eas i ly by h 'ld 
c 1 ren of that sex. A study 

by Li b en and Si gno rella (19 93 ) provi·des furt her evidence 

t hat ch ildren from kindergarten through gr ade t hre e have 

greate r difficulty in remembering gender - re l ated infor mati on 

that i s counterstereot ypic. E h . ven c 1ldren who wer e given 

stimul us labels that simplified t he encodi ng tas k of 

nontrad itional material showed respons e bia ses. 

I n additi on, Hus ton , Greer, Wr ight , Welch , and Ross 

(19 84 ) an a l yzed the comprehens ion of masculine and f emi ni ne 

televi s ion conten t and f orma l producti on fe a tures (i .e., 

acti on , music, and camera techni ques ) o f children f r om 

grades one to six . Findings suggest t hat children 

understo od the sex-t yped connota tions of te l evised f or ma l 

fe atures even at a subt l e leve l . The autho rs (Hu s ton e t 

al ., 19 84 ) attribute children's knowledge o f sex-typed 

connotati ons to the "experience with telev i si on programs, 

particularly those designed for children" (p. 715 ) • Some 

researchers explain the formation of children's beliefs in 

terms of the magic window dimension, with children seeing 

television as a magic window that presents truthful pictures 

of the world (Potter, 1986) • 

· (1989 ) suggests that the messages Moreover, Signoriell1 

'b t to more sexist views of women, 
on television may contr1 u e 
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and Signoriel li and Lears (1992 ) found 

evidence that 
children ' s perce t · p ions about sex-typed chores were 

positively rela ted tot 1 e evisi on viewing . A study by 

Thompson and Zerbinos (1994) · gives insight into what 89 

children, a ges four to nine, l earned about gender roles from 

cartoons . Findings indicate that (1) more behaviors were 

attributed to male characters 
I (2) male characters' 

behaviors we re described as vi·olent and · active , and (3 ) most 

children perceived male and female characters in 

stereotypical ways. As females are mostly shown in 

traditional r ole s in the media (e.g., Vande Berg & 

Streckfuss, 1992 ) , television reinforces sex-role 

stereotypes (Mo rgan, 1982 ) . 

Stereotypes in Filmed Fairy Tales 

Al though empirical research into the stereot ypical 

port ra yal of women in fair y tales has only recei ved limited 

attention, studies (O 'Connor , 1989) suggest that female 

fair y tale characters are mostly depicted as victims. 

Feminists argue that the passive heroine offers a narrow and 

damaging role model for young people (Stone, 1984 ) , and that 

the stereotypical images of women are also portrayed in the 

televised or filmed fairy tale adaptations (e.g., Zipes, 

1988 ; Westland, 1993). These stereotypical images show 

males as being dominant, active, adventurous and 
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independen t , as having c 

ou ra ge , and as t he r escuer and 

prot ecto r o f femal e s . Female characters , on t he othe r ha nd , 

are depicted a s submissi ve , less i ntellec t al , pas sive , an d 

indus t ri ous (Ke l l e y , 1 994 ; O' Connor , 19 8 9 ) . 

Fu r thermo r e , in the popul ar Cinderella - st yl e f a iry 

tales , t he adolescent fema le ' s extraord · ar y bea t y i s 

equated t o goodne s s and ki ndness , whe reas ad l 
WO e , 

espec i a l ly those women who are powerf l , ares own as c r uel , 

wicked , j eal ous , and hosti le (O' Co or , 9 9 ) . 

Yet , it appear s t ha t e C n e r e a - s y_e f a ir a:es , 

in parti cu lar , enjoy popu l ar · ya o g c dre a adu ts . 

In a study tha t inves iga ed 40 c 

adults ' familiar it y wi t h , a 

St ra ye r (1 995 ) f ound that 

choice f or children and adu s . 

dre ' sad O f e a le 

g or fairy ta es , 

e irs - p ace 

ere s i g y, o r c 

e 

dr e. 

Bea s t , and Goldil oc ks , sh a red he o ra Ci dere la , 

whereas f o r adu l t fe ma l es , Cindere lac ear Y raked 

highest , f ollowed b y Snow Whit e ad the See Dwar s , 

Sleep ing Beaut y , and Rapun ze l . 

· · l research has been Although ver y li t t l e e pir i ca 

t of s t ere otypica l images de vo ted t o i nvestigating the arnoun 

. f ' l d fa i r y t a l e adapt ations, in the t elev ised or 1 me . 

Leadbeater and Wils on (1 993 ) juxtaposed Hans Chr i s t i an 
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Ande rs en ' s story The Little S . 

---::..-=-.::..::..:::.._:~e~a_M~a~iQd (1837 ) and Disney ' s 
video The Lit t le Me rma id (1989 ) . 

The findings s uggest t hat 
the adoles cen t pr i nc ess has 

evolved wi th changing views of 

women 's r ole s ; however th 
, e fi lmed adaptat i on does no t 

ch a ll enge the status quo . 

I n additi on, a simi lar s tudy in which Kell e y (1994 ) 

juxtapo sed Dis ne y 's f ilm Cinde r ella (195 0) ad the Holl ywood 

movie Pre t t y Woman (199 0) r evealed that gender stereotypes 

pe r si s t , wi th ma le s be ing portra yed in dominant and active 

r ol es , whereas t he f emales ' purpose was o be bea tif l , 

submi s sive, and indus t r i ou s . According to Ke ley , bot 

films reitera t e t ha t "men ar e h man be i ngs ; women are 

femal es" (p. 92) . 

Consequentl y , cr itics di spa r age Di sne y' s 

comme r ci a l izati on as a s ha llows bstit te for gen ine 

cultural heritage (Mol l oy , 19 88 ) and that Disney "must be 

criticized for his portra ya l of a c loying fant a sy world 

filled with cute little beings ex i s ting among pre t t y flowers 

and singing animals" (Stone, 1975 , p. 44 ) . · Ot her cr i t i cs 

charge that Disney Americanized the Gr imms' texts (Zipes, 

1988 ) . While in the Grimms' tales the ma l e figure, albeit 

b · t t · on of a patriarchal society, remains eing a represen a 1 

unnamed and is essential only for the tale's happ y ending, 

h male ru l ers to dominant r ol es 
Di sney's versions elevate t e 



and virile power (Zipes , 198 8) . 
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Nonetheless, studies point out that s ome improve en 
has been achieved in decreasing stereotypi cal gender 
portrayal s. 

Vande Berg and Streckfuss (1992 ) note that me re 
women were presented on televisi on and h 

tat t he y we re near y 
as likely as males t o be empl oyed as 

profess~o as on pr ime -

time television in the late 98 0s . 

Likewise , in a content a a _vsis over a s · d - year per o , 

Bretl and Cantor (19 88 ) cone ude that he re s a rend 

t oward more equa l represe a o . o e sexes i . - e:e · se 

commercials . Exa ining the portra ya_ o: woe . i e 

American cinema over the as 60 years , e y ( 99 0) p ints 

at the declining o f st ereotypica trea in i w ic is 

attributed t o an increasing 

producers . 

er o fe a es ars ad fi m 

The present study was cod cted o ex ad 

about whether or not and t o w a ex en 

r k o e ge 

fairy a es 

portray the female heroine in a stereotypica roe by 

juxtaposing an older and a newer vers ·o o f 

Based on the literature cited, t his paper pred · c s that the 

live-action fair y tale adaptation of R pelsti ts kin 

produced in 1965 ~ill show the heroine in a more traditi onal 

manner t han the live- action adaptation and gender-typed 

produced in 1986 . Also, this study explores the relati on 



between vi ewing the olde r o r t e newer versi on o f t he 

adap ted fairy ta l e and ge nde r r e e con cep- ~o~s a~c~ g 

chil dren . 
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CHAPTER III 

Methodology 

Definition of Terms 

Content Analysis . Th ' 
is re search defined stereotypical 

r ole by looking at how th ·11 , 
e m1 er s daughter was portra yed 

in each ve rsi on . Stereotypical roles were examined by 

focusing on the amount o f fem · nine attribu es in bo h 

ve rsi ons . As mentioned previo sl y, t he se a trib es 

incorporate depicti ng female c. aracters as more submiss ·ve , 

pass ive , emoti onal , or depende . tha a es (Ke ey , 994 ; 

O' Conno r , 1989 ; Durk · 98: ) . 

First , t he portra ya o e i er ' s da g ter as bei .g 

weak and pass ive was exa ined by ook · g at t e c arac er ' s 

f ollowing o rders , express ing fear or worry , a as · ng or 

he lp or advice . The va ria e of f o oi,..:i or ers descr ·bes 

behavior and/ o r verbal ack owe gee. i i,..· _ ic e erc · . e 

followed instructions , requests , r es , o r or ers yo. er 

characters . For instance , orders :e , " Go a d sp gol d , " 

or instructions such as , " o th · s ad the I w· co e 

back," with the miller ' s daug ter fol o i g these orders 

were counted i n this category . 

Showing fear or worry was defined by foes g on scenes 

in whi ch the femal e character was depicted with a fearful 

facial expressi on , s uch as e yes wide open , or a fearful body 

gesture , such as wal king backwards . Th s , scenes in which 



the hero ine exclaimed to be fright ened or s cre ams in fe ar 

we r e included . Coun ted i n this category were al so 

expressions t hat showed t hat s he was wor r i ed about a 
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part icu l ar situation , an upcoming event , or about ano ther 

character ; for exampl e, exc lamat i ons that i nclude the 

referen t s " I ' m worr ied t hat ," or "I ' m a frai d that " we r e 

counte d in t hi s ca tegor y . As king f or he l p and advi ce was 

operati onalized by f ocusing on t he he roine ' s communi cat ion 

acts in which s he a s ked exp li c itly f or he lp i n exclamat ion s 

or quest ion s s uch as "H e l p me!" or " Could you s how me how t o 

do that? ," or a sked f or advic e with questi ons s uch as ''What 

s ha l l I do ? ." 

Second , this paper ana ly zed to what extent the mill er ' s 

da ughter s howed emoti ons by f ocus i ng on t he amount o f cr ying 

or expr e s sing s adne s s . This i nc luded dep i cting the 

chara c te r in tears or di splaying a sad facial expressi on as 

h " I ' m sad" or " I ' m well a s verbal express ions s ue as 

disappointed." The categor y of s howing happ i ness was 

defined as depicting the heroi ne as l aughing , 

s i nging / humming a melody, or dancing in happ i ness. This 

d Statements such as "I' m happy," or category also encompasse 

" I ' m glad." 

Third , it was investigated to wh at extent t he miller's 

be Por trayed in domes tic (house keeping ) 
daugh t e r would 



r oles . 
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Thi s r es earch f ocused on exami ni ng the portr ayal of 

the he r oine as being industri ous and doi ng house keepi ng 

t ask s , including cleaning , dusting , or washing the di shes , 

and f e tching , prepa r ing , cooki ng , or s erving f ood s / dr inks . 

Fourt h , t he numbe r o f t i mes t he heroine was s hown as 

care- giving or in a mother r ole was anal yzed . This incl uded 

t he cha r acter's expressing of affection by kissing , hugg i ng , 

or caressing anima l s or other characte rs as well as by the 

mo therly sco l ding o f other characters. Scolding othe rs 

inc l uded statement s s uch as , "I can ' t be lieve that you did 

t hat ,u or , " You a lwa ys ma ke a mess and get me in troub le .u 

The f oll owin g mapping sent enc e he lps to illu s t ra t e the 

de f inition o f t hi s hypothesis i n i ts s cope . 

Figu r e 1 . Mapp i ng Sentence o f Fi r s t Hypo t hes i s . 

The heroine wil l more likel y be depi c ted i n a s t ereotypical 

r ol e by bei ng p ortrayed as 

A. Wea k/ Passive B. Emotional C. Hou s ekeeping D. Mo t h e r Ro l e 

L Follow orders l. cryi ng 1. Cl eaning 1 . Scol d ing 

2 . Showing fear 2 . Happiness 2. Meal s 2. Caressing 

3. Asking for help 

tha n i n The Ca nnon Group's 1986 i n Kid Rhino ' s 1965 version 

version. 



Experiment. 
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The second phase aimed at investigat ing t o 

what extent children revealed preconcei ved and 

ove rsimplified impressi on s of 
t he female gender after being 

exposed t o either one of the two . versi ons . Du rk i n (19 85) 

attest s that cogniti ve t s ructures and categorizati ons are 

formed that facilitate the simplificati on o f ou r s ocial 

environment ; tha t is , cogniti ve g ide i nes help to 

anticipate the properties o f O her peop e . T e r efor e , s ex -

r ole stereo types are def ined as ge e ra ·ized be iefs abou 

the appropriate attri b· e s o _ women and e . e gender o : 

the respondent will a s o be us ed as a . i depe den var a l e 

t o determine whether gir l s a d boy s r e ea d ' f e r e 

stere otypical at titude s t oward ea e s . 

The term stereotypic a a de s as operat · o a zed y 

f ocusing on what Durki (19 5) te r s rad t o a s ex- r o es 

that are believed to character · ze fe a es a a es . T e s e 

stereot ypical feminin e characterist ~cs i c de seeing wo e 

as more dependent , passive, weak and as view · ng fe a l es as 

being more emotional than males . Stereotypical att i t udes 

were also measured in terms of the proper di ision of labor 

between females and males . Fe inini ty was expected to be 

significantly correlated to home orientation , meaning , 

viewing females in nurturing (domesticit y) r ol es . 

Therefo re, being a wife and mother should be perceived more 
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f r equen tly as being a female r ole by those children wh o ha ve 

viewed the Kid Rhino version . Conversely , males were 

predicted to be more likely seen as independent , asserti ve , 

and as protector s of f emales . 

The mapping s entence depicted in Figure 2 summarizes 

the definition of the second hypothesis in detail. 

Figure 2 . Mapping Sentence o f Se co d Hypothe s i s . 

Respondents reveal more stereo }pical a ttitude s in t erms o f : 

A. Traits and B . 1v1s1on of ab o : 

1. Gentleness 1 . Housewo r ; 

2 . Aggress iveness / asserti v e ness 2. Moth er r oe 

3 . Emotionality / weakness 

4 . Dominance / aut ocrac y 

5 . Protecti v eness / strong ness 

after having watched Kid Rhi no ' s 1965 vers10. compared to 

tho s e re sponde nt s who have watch ed Th e Ca on Gr o p ' s 1 986 

version. 

Coding Instrument 

. t lys e s by Bi erhoff - Alfermann e t al . Prev i ous con ten ana 

(198 9) were used as a basi s for (19 82) and O' Conn0r 

Stereotypical r oles in both fairy tal e examini ng 

A Coding i nstrument wa s adaptati ons. 
developed to a id the 

l i s t that described specific anal ys i s , cons i sting of a 
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5 ereo typica l behav i ors and r ol es . 

It i nc l uded the 
follo win g catego rie s. 

Weakne s s and passivit y of the heroi ne 

were exami ned b y f ocusing on the character being portr ayed 

as f oll ow ing orders by othe r characters, being fearf ul and 

expressing worries, and as ask ' th h he l p 1ng o er c ar acters f or 

or advice . Emotionality was observed by f ocusing on the 

cat ego ries of crying or showing sadness as well as 

expressing happiness . Domestic r oles were examined by 

f ocusing on housekeeping tasks, includ ing the categories of 

c l eani ng and preparing or serving meals . Mo ther r ol es were 

ana lyzed by concentrating on scolding other characters 

(i ncluding anima ls ) and on the heroine ' s expressing of 

affection, which include d hugging , kissing , and caressing 

other characters . 

Procedure for Content Analysis 

Kid Rhino's 19 65 version as well as The Cannon Group ' s 

19 86 version of Rumpelstiltskin were available on videotape . 

The fairy tale Rumpelstiltskin was chosen for the foll owing 

reasons. First, fairy tales like Rumpelstiltskin are 

still read or watched by many classic fairy tales that are 

t . Both the printed and children, often more than one ime. 

widely available for purchase. the videotape versions are 

wer ve rsi on of a Second , for the purpose of juxtapos ing , a n~ 

Such as the one produced by The Cannon cl assic fairy tale, 
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Gr oup , had to be used . 

While theatrical produc ti on s and 
ope ras of the cl · ass1c fairy t 1 . a e ex ist (Danilewitz , 1991 ) , 

the live -acti on feature films 
target the younger audience 

specifical l y . Th. ird, the images in both versions are easy 

to understand, graphi c , and 
enterta ining . They remain with 

us long past our childhood . 

A timer was used t o indicate the precise video timing 

that had elapsed . Th · e r unn ng times f or he 19 65 and t e 

1986 versions are approximately 72 minutes and s4 inutes 

respecti vely . The sa e proced re was f o l owed f or bot h 

fairy tale adaptations . Each portra ya of e i er ' s 

daugh ter in one of the stereotypica l r ol es was co nted as a 

separate event. 

Specificall y , if the hero· ne was s . ow c l ea g , f or 

instance, the scene was cou ted as one e et ; owever , if 

there was a change in s cenes , f ollowed y g t e 

mill er ' s daught er in t he previ o s ly coded be a ior or ac, 

the repeated scene was counted as another event. In other 

words , if the miller's daughter was interrupted or stopped 

cleaning because the camera f ocused on another character or 

scene and then the focal point was aga in the heroine who was 

depicted as cleaning the floor, it was counted again as a 

second event . During the first viewing, the videotape was 

· t by the researchers to a llow coding stopped every two m1nu es 
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of all content categories . 

During the s econd a. d third 

viewin g , the videotape was p layed wi·tho 
t pa uses . 

Previ ously recorded codings 
were evalua ed and , if 

necessary , ad j ustmen t s were made . 

Intercoder Rel i abi l i ty 

The autho r of this s tud y ser ed as a r ate r ; 

addition , t wo independen code r s (o e fe ,a _e a .d 0 e ma_e , 

. e s ci y . e ,,c cc e r s i,.;ere vo luntee re d as ra ters f o r 

instructed in the use o f e c o :.. :' g . s I.. r ~ .e ... s . lL s o I t!':e 

tra in ing invo lved vievi . 

produced by Walt · s ney , ad co e co 

instruments . Eac h o e .ree ra ers ra e 

and the 19 86 fair y a ea a a o s o 

For the 19 65 vers io . ~e co er re a 1 es a es 

f or the catego r ies o 0 0 g o r e s , s o.,,.·: . ear o r 

worry , and as king for e / a ce •ere . . 9 / a . 9 

respect ively . Reliabi y or e ca e r es 0 

cr ying / sadness and express g e s e re . 9 a . 9 7 , 

cleaning and preparing / ser ing ea s e e ·. 00 a . 00 , a 

scolding othe r s and kissi g/ caress g were . 00 a . 96 . 

I ntercode r re liabilit y es i a es ere a s o ca c a e 

for t he 1986 vers ion . Reliability es i a es or e 

following orde rs , s g f ear or orr y, a d 
cat ego r i es o f 

as king he l p / advice we r e . 9 . 92 , a . . 9 0 respective y . 
f o r I 



Relia ili ty f or t he categories o f 
crying/ sadness and 

expressing happiness were . 91 and 
. 95 , cleaning and 

prepa ring / serving meals were l . OO and 
1. 00 , and scolding 

others and kissing/caressing were . 90 and _
93

_ 

Participants 

For the second part of this study, the experiment , 

sub j ects we re 82 f ourth graders (45 girls and 37 boys) . 

Fourth graders were chosen because studies have indicated 

that children o f that age still enj oy fair y tales, but ar e 

also old enough to respond to a questi onnaire (Westland , 

1993 ) . Furthermore , as previ ousl y noted , on y around the 

age of eight will children be able to draw complex 

inferences with i n and across components when the y make 

predictions about same- sex as well as other- sex characters 

(Martin et al., 199 0) . The sample was drawn fro a 

predominantly white, socio-economically mixed e lementary 

school loca ted in south-western Kentuc ky . Parents were 

given a c onsent statement. Only those children who 

volunt eered to participate and who s e parents had signed the 

permission slips were included in the study . 

Experimental Design 

A pilot study was conducted in September 1997 . ' Seven 

fl. lled out the questionnaire to test whether fourth graders 

. twas adequately designed. the me asurement 1nstrumen 

35 
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The research design for th· 
is study was that of a 

posttest - only control gr oup desi·gn . 
The exper imental 

treatment f or group one consis ted of showing Ki d Rhino ' s 

1965 ve r s i on , whereas group t wo wa t ch ed The Cannon Group ' s 

1986 ve r si on . The thi d r group served as a cont r ol group and 

did no t re cei ve any expe r 1·ment a l tr ea tment , but f illed out 

t he mea s urement i ns trument on l y . The two groups who had 

watched either on e o f t he fa i r y tale adaptations filled ou t 

th e me as urement i nst r ument af t e r the treatment . 

The po s t te st - only con t r ol group design was chosen 

because o f t he pos sibility of subject sensitization to the 

posttest by con trolling inst r umentation and t esting . First , 

if different questi onn a i r e s had been used , changes may have 

occurred due t o t he as ki ng of different questions . Second , 

and mo st importantly , the mea sur ement ins rument consisted 

of simple , e as y t o comp rehend que s tions . Thus, children may 

have remembered the quest ions fr om th e p r e t est and suppli ed 

the same answers t o be consistent or simply because of t he 

famili a rity wi t h t he measurement instrument . 

Material and Instruments 

Kid Rhino 's 1 965 version and The Cannon Group ' s 1986 

d l' ndependent variabl es to measure ver sions were use as 

a t titudes depending on the time the 
changes i n s t e reotypica l 

d A questi onnaire served as an 
videot ape wa s produce • 
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instr men t t o measure stereot ypical attitudes. 

The pilot 
s ud y assured that all items and 

response options were 

understandable to and meaningful f 
or children in that age 

gr oup . 

The content of the questionna 1·re consisted of eight 

questi on s t hat were the same for each group. The first 

question as ked children to indicate whether the y were boys 

or girls . Subsequent questions were mainly derived f r om the 

Sex Stereotype Measure developed by Williams , Bennett , and 

Best (1975) as well as Signorella's (19 85) Gender ­

Stereotyped Attitude Scale f or Children (GASC) . Four of the 

statements we re formulated to reflect stereotypical 

attitudes or beliefs abou t women , whereas t he other three 

statements were designed in reversed format to check f or 

consistency in attitudinal responses . 

Each question was followed by three categories that 

measured stereotypical responses (men , women, both men and 

women). The last category, "both men and women," was chosen 

to measure children's responses that were classified as l ow 

in stereotyping of attitudes. According to Signorella's 

(1985) GASC, children were able to use the "both" category 

thP. Pl. lot study, as mentioned above, ' correctly, and 

h items rated were children's confirmed this proposition. Te 

. t aits and on the division of labor. sex-role attitudes on r 



38 

a ed were ea s y to compr ehend and 

de~1gn d t o mea s ure t h 
e t ra its of gentleness , 

aggre c;sivenes s , emoti onali t ; . 
Y weakness , dom1nance/ autocracy , 

and p r o t e c ti veness/s trongness . Div i sion of labor was 

me as ured by asking whom of t he 
sexes the y would ass ociate 

with house keeping and parenting r oles. A sample of the 

que st ionnaire is enclos ed in the appendix. 

Procedure for Experiment 

The procedure empl oyed in this research was in part 

drawn from the study by Mayes and Valentine (1979) . 

Subject s of this study were randomly assigned to three 

groups . As mentioned above , two groups were treatment 

group s, whereas the third group served as a control group. 

Subjects were either assigned to watch the 19 65 versi on or 

the 1986 version of Rumpelstiltskin. Each treatment group 

rece ived the same set of instructions. Group one (n=32, 

incl uding 16 girls and 16 boys ) was led into a room to watch 

Kid Rhino 's version on videotape. The second treatment 

group (n=29; 17 girls, 12 boys ) watched The Cannon Group's 

19 86 ve rsion. 

Immediately following the end of each videotape, each 

group was asked not to discuss the film with their 

classmates. The treatment groups were handed out the 

questionnaire. It was stressed to the children that this 
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was not a test t o measure what the y remembe red fr om t he 

vi deotape , but a method for determining t hei r attit ude s and 

opinion s about male and f emale characteristics . They were 

asked to mark on t op of the que sti onnaire whether they were 

boy s or gi r ls . For each quest io , chi dre. were asked o 

indicate their answers by cir c i .go e o f he three 

respons e s (men , women , both e and wome ) w ich we re 

written undernea th ea ch q est i o. . The contro g~o p (n= 2l; 

12 girls ; 9 boys ) fi lled o t. e sa e er esti onr.aire hat w2.s 

given to the two trea e gro-· ps i . a separate r oom. 



CHAPTER IV 

Findi ngs 

content Analysis 

The 1 9 6 5 a nd t e 95 6 v e r s 2. or. s O f r<- -...:._;.-_:: e =.. s ::. :.. =.. ::. s ~; 2. • . -,.; e - e 

used as units o f ana lysis . ~a · _e · ·e :..:: - s : :-.e o ·· e r a:: 

f r e q enc i e s an d p e r c er. a g e s for : :-. e · a ::- 2. a...._ =.. e s : r. a _ · -: e re 

an a lyzed . 

Table 

fr g·c1encies 

Va r i abl es 1965 ( To a ( ) 

{ . : - . ~ . 
VI' ak ess / ass 1 \.. . - . -

: 2 ~ C. 
Fo Q \,, Orde:: 

Sh a \.-.·: n F a / i,; c _ry ~s ~: 

• C. 

As ►: 1 n to H 

. , ,. :: - . C. ~ ., ... . - ., 
Er.-,o ~o . a ., ., -- \.. . 

: 3 
Cry1 

~: 
Ha l ess ... 

0 \.-."l 

:E .: - - '-

iio c::e o r s 

Clea 1n 

Pre a r1 ea 

. " Cl 
{ 9 . .; ) .. ., " . 

ther 0 es 

3 
Scol ding 9 

2 
Caressing / Kissing 

5 , d .. e-- a:. :e . 2 5 ) 
.4 9 {_ , 

s == ote. Chi sq are res 
rai _e: _ec- s 

a se t 
i Tab e were 

The data 
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: : cl.01 ac ter1st1cs that are t . 

YPlcally ass ociated with he 
f e~a:e gen de r . Specifica l l t h 

Y, e category of wear.ness and 
passi v i y in cludes the v · bl 

aria es of f ollowing or ders , 

sho~ing fea r or worry , and k. 
as 1ng f or he l p . Emotionality 

consiS t s o f th e incident s in whi ch t he miller's daught er wa s 

depic ted as crying or expressing happiness. Housekeepi ng 

r ol es include the variables of cleaning and preparing or 

serving meals , whi le mo ther roles reflect the variables o f 

caressing or kissing and scolding others. 

Find ings i ndicate that differences in the stereot ypica l 

por t ra ya l o f the heroine were observed when the older and 

the newer versions were compared. In general, percentages 

show t hat the 1965 version was more likely than the 1986 t o 

depict the miller's daughter in stereotypical behaviors. 

Chi square results indicate that this difference was not 

s t atistically significant at the p<.05 level. 

Nevertheless, the heroine was consistently more likely 

d k and Passl·ve in the older version t o be depicte as wea 

· of following orders, showing fear (6 1.5 %) , as the categories 

or worry, and asking for help illustrate. 

She Was observed to be more likely to cry Furthermore, 

l· n the 1965 edition (59.5 %). or s how happiness 
A clear 

Can be Seen when the category of housework is 
di f fe rence 

examined . daughter was over two-thirds more 
The miller's 
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11 k l y 

o prepa r e or serve meals in the 1965 ver sion (71 . 5*) 

compared t o the latest vers i on ; howeve r, t he heroine wa s not 

f ound cleaning in e i the r film . 

Lastly , the ma in character was also more likel y t o be 

depic ted in mother r oles in the 19 65 edition (59 . 4%) , wh en 

both cate go ries o f scolding and caressing are evaluated. 

Upon closer examination o f the categories it also appears 

that t he heroine was more likely to scold in the older film, 

wh ereas no differences between the two versions were found 

in t he categor y o f caressing, with both frequencies 

amounting to 10 . 

Experiment 

Examination of the data was accomplished by counting 

the frequencies indicated on the questi onnaires for each 

group and calculating percentages. Then, chi squares were 

computed f or each of the seven questions that the children 

answered. 

Table 2 depicts the overall frequencies and percentages 

that were calculated for each question. The 1965 group 

consisted of 32 children and therefore 32 responses were 

analyzed, while the control group and the 1986 group 

consisted of a total of 21 children and 29 children, 

respective l y . 



43 

Tab e 2 

en ages of Response s f or ove rall Frequencies and Pe r e t 

stereotypica l Female Characteristics 

QUESTION GROUP 

Who is gentle
1 1 965 

Control 

1986 

vJh o c r i es a 1 9 6 5 

Jot" Control 

1 98 6 

Who does t he 1965 

housewor k 3 Contro l 

1 986 

Who ta k es 19 65 

care of the Control 

children4 1986 

RESPONSE OPTIONS 

Men 

1 ( 3 . 1 % ) 

0 ( 0%) 

0 ( 0%) 

1 ( 4 . 8%) 

0 ( 0%) 

0 ( 0%) 

1 ( 3 . 4 % ) 

0 ( 0%) 

0 ( 0%) 

0 ( 0%) 

Women 

22 (68 . 8%) 

10 (47 . 6%) 

13 ( 44 . 8%) 

29 (90 . 6%) 

11 (52 . 4%) 

16 (55 . 2 %) 

28 (87 . 5%) 

9 (42 . 9%) 

22 (75 .9 %) 

Both 

9 ( 2'8 . 1%) 

11 (52 . 3%) 

16 (55 . 2%) 

3 ( 9 . 4 %) 

9 ( 42 . 9%) 

13 (44 . 8%) 

4 (12 . 5%) 

12 (57 . 1%) 

6 (20 . 7 %) 

13 (40 . 6%) 19 (59. 4%) 

4 (1 9%) 17 (8 1%) 

14 (48 .3 %) 15 (51.7 %) 

Note. 19 65 group: n = 32. control group: n = 21- 1986 group: n 

~ 29. chi square results (p<.05; 2df, one-tailed= 4.60 ) 

C 

· ' th control group: 13.16, 
2
11. 08 , 

3

15.6, 

ompar1ng 19 65 group w1 
'3 . 19 . Chi square results (p<. 05 ) comparing 198 6 group with 
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contr o l group : i0 . 03 , 20 _39 1 26 _

95 1 45 _
72

_ 
Chi square res ul ts 

(p < . 05 ) comparing 1965 group with 
19 86 gr oup: i4 . 85 , =14 . 7 , :1.1 2 , 

Overall, findings of Table 2 ind1·cate that children in 

the 1965 group were more likely to respond in a 

stereotypical manner than children in t he other two groups . 

Thus , children who had watched the 1965 vers · o were ore 

likely to view gentleness as h a c aracter istic that ,they 

would ass oc iate with fema es ( 68 . 8 %) instead of with ma les 

(3 . 1 %) or with both genders (2 8 . 1% ) . 

On the othe r had , t e 19 86 gro p (5 5 . 2 ~) as well as 

the cont rol group (52 . 3 %) were sigh y more li e l y to 

respond that both men and wome were get e . we the 

results o f the different groups e category of 

gentleness are compared, howe er , he c i sq' are tes s s. o 

that on ly t he juxtaposition o f the 1965 and he 1986 group s 

yielded statist ically significant differences . 

Mo re over, children in a ll groups were ore · kely t o 

respond that women cried a lot . A clear difference can be 

observed when the percentages of the three groups are 

compared. Those children who had watched the older version 

ll.kely (9 0 . 6%) than children in th e control were by far mo r e 

986 up (55 . 2 %) to choose the 
group (52.4 %) and in the 1 gro 

respons e option of "women" f or this category. 

On the other hand, the percentages also indicate that 



45 
chi ldren in t he control gr oup 

and t he 1986 group r esponded 
in a ve r y s imil ar manne r. Ch 

i square test res ults confi r med 

t ha t a s t atistically significant d ' ff 
1 erence in the categor y 

of c r ying can be established when t he 19 65 
group is compare d 

with the contro l grou d h 
Pan wen 19 65 group is compare d wi t h 

t he 19 86 group . 

The last two questions in Table 2 pertain t o the 

divisi on o f labor. Children who watched the older film as 

wel l as children who saw the newer versi on were more li ke ly 

t o indicate that women do the housewo r k (87 .5 % and 75 . 9%, 

respectively ) . 

In the cont r ol group , howe ver, more t han half of t he 

childr en (57. 1%) indicated that bot h men and wome n did the 

housework , while most ch i ldren (81%) in that group believed 

that both genders t ook care of the children . Interestingly , 

more children in th e 1965 group (59 . 4%) than in the 19 86 

group (51 . 7%) marked the "both men and women " option . No 

significant statistical difference was established for this 

category, except when the 1986 group was co~pared to the 

control group. 

table' Table 3, depicts the remaining The following 

questions to which children responded. These questions are 

l than with females. more readily associated with ma es 
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C'\·e:-al Fre u ncies and Percentages of Respons es for 
~te r- ec ypical Male Characte r istics 

QUE S TION GROUP 
RESPONSE OPTIONS 

Men Women Both 

v.'ho gets into 1965 18 (56 . 3%) 1 ( 3 .1 %) 13 ( 4 0 . 6%) 
f i gh ts 1 

Control 3 ( 14 . 3%) 0 ( 0%) 18 ( 85. 7%) 

19 86 8 (27 . 6%) 2 ( 6 . 9%) 19 ( 65. 5%) 

Who mak es most 1965 25 ( 7 8 . 1 % ) 2 ( 6 . 3%) 5 ( 15 . 6%) 

of t he Contro l 4 ( 19%) 5 (23 . 8%) 12 ( 57 .1 % ) 

r ul es~ 19 86 14 ( 4 8 . 3%) 6 (20 . 7%) 9 (31%) 

Who pro tects 1965 23 (7 1.9 %) 2 (6 .3 %) 7 (2 1.9 %) 

o t hers~ Control 4 ( 19 %) 0 (0 %) 17 ( 81 % ) 

1986 15 ( 51. 7%) 0 ( 0%) 14 ( 4'8 . 3%) 

Not e . 1965 group: n = 32. Control group: n = 21. 19 86 group : 

n = 29. Ch i square results (p<.05; 2df, one-tailed= 4.6 0 ) 

c omparing 196 5 group with c ontrol group: 115.38, 227.66, 324.84. 

Chi square results (p <. 05) comparing 1986 group with control 

gr oup: 12 . 17 , 2 6 . 22 , 37.08. Chi square results (p<.05 ) comparing 

1965 group wi th 19 86 group: 15 . 73, 27 . 14, 
3
5.0. 

Table 3 illustrates that children who watched the 19 65 

film were more likely t o respond in a stereotypical ' manner 

4 () 
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than childr en i n th e othe r gr oups . The most striking 

differenc e i n answers become s apparent when the s ignificance 

leve ls i n Tab le 3 are exami ned . Aft er comparing the 1965 

gr oup wi th t he con trol group high significance leve s were 

comput ed . 

Thus , it appears t ha t a s tatisticall y sig. ifica 

di ffer ence i n st e r eotypical r espo ses was most pronounced 

when these two gr oups were comp ared . A so , s ig · -icance was 

obt a ined f or all comparisons , excep f or e questio "\.\ .. o 

gets into fights?" when he 966 gro 

con trol gr oup . 

~as cm_ are w · h he 

Whil e t he children w o a see he l er ersio were 

mor e l i k el y ( 5 6 . 3 % ) t o a r i e Cg g o e e 

control gr oup as well as t e 9 6 gr o was or e ·key o 

choose t he cat ego r y of "bo e a o e e co ro 

gr oup, this categor y, e specia y , predo a e as e 

r espon se opti on (85 . 7%) , fo owed by " e" . 3%) ad 

"women " ( 0%) • Children in a l gro ps we r e east 

however, chi dr e mar k "women" as their answer; 

c ined to 

n the 

the only ones who did no control group were c oose t hi s 

all for the first q es t i on . response option at 

in Table 3, t he 1 96 5 group was For the seco~d question 

%) t mar k the again more likely (78 · 1 0 Ste reot ypica l male 

response option on their 
. . co pared t o t he 1986 quest1onna1re, 



gro p (48 . 3 %) and the 
control group ( 1 9%) . 
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An interesting diff 
erence can be seen h 

went e response 
option of "women u is considered . 

Only 6 . 3% of children wh o 
watched the older versi·on marked "w ,, omen as their response 
for the second question . 

On the other hand , 2 0 . 7 % of the 
group who watched the newer v . 

ers1 on , and 23 . 8% of chi ren 

in the control group believed th t 
a women ade ost of .e 

rules . 

Most f ourth graders in the co tro 

marked , however , the least ster eo yp · ca 

gr o . (57 . n) 

respo .se opt·o. of 

"both men and women .u 0 ly 3 ~ of c i re 

group and 15 . 6 % of children in he 1965 gro 

opt ion. 

t. e 96 6 

s e ec ed 

The last question in Tab e 3 as :e w o. o e ge ders 

would protect others . Again , the ajori y o f ch · re 

(71 . 9 %) who h ad seen the 1965 fi circ ed es ereo yp · cal 

response of "men . u In distinct contras , ost forth 

graders ( 81 % ) who had not seen a film se ected the ne tra 

response , while nearl y half of the c ildren (48 . 3%) i the 

1986 group c ircled this option. 

Just as in the first questi on in Table 3, however , none 

of the chi ldren iD the control group indicated that women 

woul d protect others . Similar ly , none of the children who 

saw the 19 8 6 film selected "women .u Likewi se, more than 
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he ch l r n in bo h 

groups who wat ched the fi l s 
mor li kely 

o give the stereotypical answer , compar ed 
9 ~ c f children · th in e control group. 

Whereas Table 2 and Table 
3 illustrated the overa ll 

responses of a ll children , the fl 
o lowing two tables dep ict 

the response s by boys compared t o girls . Table 4 illustra tes 

the r esponses that boys and girls gave when the y answered 

questions that are stereotypically associated with females , 

wh ere a s Table 5 will show the responses that boys and girls 

ar ked wh en they answered t he questions that are typicall y 

ass ociated with males . 

Therefore, t he questions that are addressed in Table 4 

are : (1 ) Who is gentle? (2) Who cries a lot? (3) Who does 

the housewo rk? and (4) Who takes care of the children? 

The data for these four questions that pertained t o 

gender-t ypical female characteristics were collapsea to 

render a better comparison between the girls' and boys' 

responses in each group. On the left, Table 4 shows the 

different treatment groups, that is, the 1965 group, the 

cont rol group, and the 1986 group. This is then followed by 

Optl·ons (men, women, both men and women ) , the three response 

which is further broken down into the categories of boys and 

gi rls to render comparison between boys' and girls' 

r esponses . 



frequencies and p e r cent age s o f Boys ' and 

for Stereotyp ica l F emale Charact . . er 1st1cs 

GROUP RESPONSE OPTIONS 

Men Women 
Boys Girls Boys Girls 

1 96 5: 1 ( 1 . 6 ~ ) 0 ( Os, ) 43(67 . 2 %) 49(76 .6 %) 

Cont r o l : 0 ( Ost ) 1 (2 . 1%) 1 4 (38 . %) 20( 41. 7%) 

198 6' 0 ( 0 ~ ) 1 (1.5 ~ ) 25 (52 . 1 %) 40( 58 . 8t ) 

so 

Girls ' Response s 

Both 
Boys Girls 

20(3 1. 3%) 15(23 . 4~ ) 

22 (6 1. lt ) 27 (56 . 3 '1: ) 

23 (47 . 9% ) 27 (39 . 7 t) 

No t e. 1 965 gr oup: n = 32 (16 b oys, 1 6 girls ) . C t 1 on r o gr oup: n 

= 21 ( 9 boys, 1 2 girls ) . 19 8 6 group: n = 29 (12 b oys, 17 girls ) . 

Chi squ are res u lts (p < . 0 5; 2df, one-ta i led= 4. 60) c omparing b oys 

and gi r l s o f 1 965 gr oup: 11.37. Chi square results c omparing b oys 

and g i rls o f contro l group: 20.31. Chi square results comparing 

boy s and girls of 1986 group: 30.83. 

Tab le 4 illustrates that boys and girls in the three 

gr oups gave •different answers; yet, it also shows that 

wi thin each group, boys and girls selected similar answers. 

Both , girls and boys, in the 1965 group were least likely to 

ci rcl e "men" for the four questions that are stereotypical 

f ema l e behaviors or characteristics. Girls in the 1965 

group were slightly more stereotypical in their response, by 

choo sing the answer "women," (76.6 %), compared to boys 

( 67 . 2 % ) • Convers e ly , more boys ( 31. 3 % ) selected the las t 
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--~--•'-·' tLa .. gi r ls {2 _4 ) . 

.5:..r..1 ar re 1 scan be detected 1·n the cont rol and he 

1986 gr oups . Although one girl i·n each 
group chose "men " as 

an answe r , slightly more gi rls (41 7o ) 
• ~ than boys (3 8 . 9t ) in 

th e cont r o l group gave the stereot ypical r esponse . Als o , i n 

the contro l group , more boys (6 1 10 
• -c) than girls (56 . 3%) 

selected the neut ral opt i on . 

Li kewise , in the 1986 group, more girls (58 . 8%) than 

boys (52 . 1%) circled the stereotypical response of "women ." 

Just as in the othe r groups , more boys (47.9 %) than girls 

(39 . 7 %) in t he 19 86 group chose t he last opti on. 

Chi squares were calculated for each group to detec t 

whether boys and girls had supplied significant different 

ans we rs. While the percentages indicate slight variations, 

no signi ficance was established at the p<.O5 level. 

The last table, Table 5, depicts frequencies and 

percentages of boys' and girls' responses for the remaining 

three questions that are stereotypically associated with 

mal es. These questions were: ( 1) Who gets into fights? ( 2 ) 

Who makes most of the rules? and (3) Who protects others? 

Again , the data that were gathered for the three questions 

t dl.fferences between the genders' 
were collapsed to presen 

responses in each group more clearly. 
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Fr q enc i e s and Percent ages o f Boys ' and Girls ' Responses 

for Stereotypica l Male Cha racteristics 

GROUP RESPONSE OPTIONS 

Men Women Both 
Boys Girls Boys Girls Boys Girls 

1965: 36(7 5~) 30(62 . 5%) 1 (2 . 1% ) 4 ( 8 . 3%) 11 (22 . 9%) 14(29 . 2t) 

Contr o l : 3 (11. 1% ) 8(22 . 2%) 4 (14. 8%) 1 (2 .8 %) 20( 74.1 %) 27(75 %) 

198 62 14 (38 . 9%) 23(45 . 1%) 3 ( 8 . 3%) 5 ( 9 . 8%) 19(52 . 8%) 23(45 . H) 

Note . 19 65 group : n = 32 (16 boys, 16 girls ) . Cont r ol group: n 

= 21 (9 boys, 12 girls ) . 19 86 group: n = 29 (12 boys, 17, girls ) . 

Chi square results (p < .05; 2df, one-tailed= 4.60) comparing boys 

and girls of 1965 group: 13.73 . Chi square results comparing boys 

and girls of c ontrol group: 25.65. Chi square results comparing 

boys and girls of 1986 group: 30.5. 

Just like Table 4, Table 5 shows that, in general, boys 

and girls in each group gave similar responses. Even though 

both boys and girls who saw the 1965 film were more inclined 

to provide the stereotypical answer, Table 5 illustrates 

that boys were more likely (75 %) than girls (62.5 %) , to 

circle "menu as their reply. Boys, however, were less 

likely (2 .1 %) than girls (8.3 %) to select "women,u when 

. , tereotypical male 
asked questions concerning s 

More gi
. rls (29.2 %) than bo ys (22 .9 %) 

characteristics. 
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::- srl:rd the las option . 

Unli ke the 1965 gr oup , boys in 
the cont r ol group we r e 

less l ikely (11 . 1%) t o associate 
males with the questions 

asked than girls (2 2 . 2%) . 1 n fa ct , more boys marked the 

response "women " (1 4 . 8%) f or stereotypical male 

character istics than "men" (11 1~) G' 1 • 
• 0 • 1r s 1n the con trol 

group were least likely (2 . 8%) to select "women" as the 

answer . About an equal per t cen age of boys ( (74 .1 %) and 

girl s ( 7 5 % ) in the control group believed that both men and 

women was the best answer. 

Similar to the cont r ol group, more girls (45.1 %) than 

boys (38 . 9%) in the 19 86 group provided the stereotypical 

ans wer ; however , sl ightly more girls (9.8 %) than boys (8 . 3%) 

also marked "women" on their questionnai re. Nevertheless, 

more boys (52.8 %) t han girls (45.1 %) who watched the 1986 

versi on selected the "both" option. 

Chi square results were computed to detect whether 

responses between boys and girls within each group showed a 

statistically significant difference. Whereas no 

significance between the genders' responses was found for 

the stereotypical female characteristics, for the 

· t · one significance at the stereotypical mal~ character1s 1cs, 

h the answers of boys and 
p< . 05 level was calculated wen 

were compared. Upon closer 
girls in the 1986 control group 



examination of the calculati on , 1· beca~ ~ ·"e appare nL hat: 

significance of 5 . 65 ste ed cro he ast di :ferences i 

respon ses between boy s ad gr s co r the seco~ res cn se 
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he 

opti on . Four of the nine b ys n ~~e co~ -ro _ r e~ se_ec:ed 

"wome " f o r stereotyp · ca a e charac · e:-:.s - · cs , c::::-:-.pareo ':. c 

only one o f he 12 gir s . Fo r 

sta istically signif ca . 

responses was es a is ed . 



CHAPTER V 

Discussion 

The first part of th · 
is study investigated t o what 

extent an older version 
of a popular fairy tale wou ld di f fe r 

from a newer editi on int 
erms of st ereotypical portra yal of 

the female main charac t er. 
Based on previ o s cont ent 

analyses (e.g. , Levy, 199 0; Ma yer l e & Rar icY. , 989 ) t ha t 

analyzed film productions of previous deca des and fi lms of 

the 19 8 0 s, this re search predict ed th at the 1965 adaptation 

of Rumpelstiltskin wou l d more likely de ic t .e heroi e i 

stereot ypical r o les t han he 9 6 ersio . · s . ypo esi s 

could no t be supported. 

Although the conte t an alys is showed a t e il er ' s 

daught er was more like ly t o be s how as wea ad. assive , 

emotional , doing housewor k, ad p ayi g o er r oes i t e 

19 65 film compared to t he newer vers · o , tis d "ff e r e ce was 

not statistical ly significant . 

Nevertheless , the freque ncies d · sc osed that the 

heroine was nearly twice as likely t o f ollow orders i n the 

older film and one-third more likely t o ask for help and t o 

19 86 Sl· on Also, she was s lightly show fear than in the ver · 

and two times as likely to cry, more apt t o show happiness 

h ter in the 1965 film. 
prepare meals, and scold ano ther c arac 

equal amount of incidents was 
The only category in which an 

caress ing or kissing others . 
obs erved in both versions was 
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H nee , the findings o f th 

e conten t analysi s ar e 
compa r able t o studies (e g 1 · ·, evy , 1990; Ma ye rle & Rari ck , 
1989 ) tha have shown that f ' l 1 ms produced in the 195 0s or 

19E 0s depict women in more 
stereotypical roles, even thoug h , 

a5 pointed out a lr eady, differences were 
not statistical ly 

significant. 

Ne verthe le ss, not only freque ncies and percentages 

point t oward a more stereotypical portrayal of the heroine 

in t he 1965 versi on , but in the 19 86 film, the heroine was 

much mor e outspoken and independent than in the older 

version . For instance, even t hough problem solving ' was not 

analyzed in the content analysis, the miller's daughter in 

the older version relied s olely on the help of male 

characters to find the name. In the newer version, the 

hero i ne and her maid solved the problem, without any male 

guidance. 

A difference was also observed in the representation of 

the genders. The heroine was the only main female character 

in the 1965 version, besides a few female characterp that 

b · f time only and that had no were depicted for a very rie 

bea ring on the story. In the newer version other female 

S
trong and ruthless queen and the characters, such as a 

tl and their actions 
heroine's maid, were depicted frequen y 

t f the story. became a central par o 



57 
Whil e the f irst part of this 

stud y investiga ted what 
messages the fair y tales "send , " t he second part of this 

study analyzed if and t o what ex et 
fair y ta e versi on s 

that were produced in different decades wo 
d af ect 

children ' s percepti on s of gender - l 
r o e st ereotype s . It was 

predicted that those children who wa c ed K. d Rhi . o ' s 

version would be more likel y t o r evea s tere Y . ..:.ca 

attit ud es toward gender - appropr i ate be. a~i ors a r ol es 

compared to f ou r th graders w o ad see . he 9 

Specifically , the se cond . ypot .esis s a ... ed t. a : 

children wou ld be more · kely o gi es ereoty · ca 

respon ses toward ale a fe a e ra i s af er ha··i g a d'.e 

the olde r ve rs ion c ompare to 

se cond hypothesis i corpora e 

the 1965 versi on wou d be ore 

e ewer 

a 

e 

A so , e 

wh o a see 

a . c . _ re \,:h .ad 

watch ed the 19 86 film t og · es ereo 

male and female divisi o o f a or . 

ca r es o ses o ard 

The questionnaire that c i dre e o co a · ed 

· h t · ed o · s ereo ypica seven questions, four of wh1c per ai 

t l e oti o a · ty / female characteristics, i.e., ge enesS , 

weakness , doing housewo r k, and ta king care of c i dren . 

reversed and pertained remaining three questions were 

therefore to stereotypica l male character i s ics , i .e., 

. s dominance / a t ocrac y, a d 
aggressiveness / assertivenes' 

The 
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r1 : t c 1ven ss/s r on g ess . 

A significant statistical 
difference in r esponses 

between the 1986 and the 196 5 groups was observed after 

ca lcul ating chi squares . 
Of the fou r questi ons t hat checked 

f or stereotypi cal f ema le characteristics, t wo questions , 

"Wh o is gentle? u and "Who cries a lot ?." showed a signifi cant 

differenc e at the p< . 05 level between the 1965 and the 19 86 

gr oups . Fo r the rema in i ng t wo questi ons that perta ined to 

the stereotypical division o f labor between the genders , 

"Who does the housework? u and "Who ta ke s care of the 

children? " no signif icant difference in response s was 

observed. For the three questi ons tha t are more readi l y 

associ ated with men than with women, howeve r, a significant 

difference between the responses of children who had watched 

the older versus the newer version was found. 

Thus , the second hypothesis was supported, except f or 

the two questions that pertained to the di vision of labor . 

All questions that applied to gender-typical male and female 

traits showed a statistically significant difference in 

responses for children who had watched the 1965 versus the 

1986 adaptations. 

When the con~ent analysis is examined, it becomes 

t hat pertained to the division of 
apparent that frequencies 

and mother roles, were less 
l abor , that is, housework 



f r equently observed in b th . 0 ve rsi ons t h .. an incidents that 
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applied t o st er eotypica l t . 
raits, such as female passivit y 

and emotion ality . In both versions, the 
heroine was not 

shown cleaning , and the sa f 
me requency in both films was 

also obs erved in the catego f . 
ry O caressing. Therefore, the 

similarity in answers of child h 
ren w O had watched either 

ver sion to the questions of hou k . 
sewor and child care ma y 

reflect the similarity in frequenci· es pertaining to 

housework and mother roles that were ob d · serve in the cont ent 

anal ysis. The l owe r response frequencies in these two 

categories , however, may also reflect changing societal 

attitudes by viewing housework and child care no longer as a 

primary female realm. 

It must be noted, however, that even though a 

statistical significance at the p<. 05 level for the 

categories of division of labor was not found between the 

children who had watched either version of Rumpelstiltskin, 

the vast majority of children in both treatment groups 

(8 7.5 % for the 1965 group; 75.9 % for the 1986 group ) 

indicated that women do the housework, compared to 42.9 % in 

the control group. on the other hand, slightly more children 

who had seen the older version (59.4 %) marked that ~oth 

genders take care of the children, compared to 51.7 % of 

children in the 1986 group. 
The majority of children in the 



con trol group (8 1%) selected th 
e "bothu opt i on . 
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A similar pattern can b 
e detected upon exami nati on of 

the remai ni ng que stions . 
More than half of t he children i n 

the control group selected the" 
both n r esponse f or s i x ou t 

of the seven questions. 
It appea rs that children who had 

not seen either fair y tale were less like y t o a t tri but e 

stereotypical characteristics t o e i·th d 
er gen e r and t herefore 

selected the last option . This is i n c lea r con ra st to the 

groups who ha d watched the fa i r y t ale . 

Hence, a different p i ct ure emerges we he respo ses 

of the cont r ol group are compar ed o the two treat et 

groups . From t he seven quest ions , s a is · ca ly sig ifi ca t 

differences were computed f or fi ve q es io s we the 

control groups' answers were compar ed o ta e 9 S 

group . The questi ons pertai · ng to tra · t ·o a a e 

characteristics e licited a part i cul ar y hig s t a ti s t · ca l 

signifi cance. In add ition , four quest io s s howed a 

statistically significant difference after j xtapos i ng t he 

1986 group to the control group. 

Therefore, the data coll ected see to confir the 

1 (1990 ) who argue that children preposition by Martin et a • 

. 11 be able to draw complex around the age of eight w1 

inferences both within and between component s when they ma ke 

G nder schema theorists argue 
predictions about the genders. e 
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that comp onents of gender k 

,nowledge include behaviors , 
r oles , occupations and tr 't 

' ai s (Golombok & Fi vush , 1994 ) . 

Thus , ol der children will be able to 
make associations 

between components such a • 
' s seeing a woman taking care of a 

child (a r ole) and predicting that 
the woman is gentle (a 

female-related trait ) , or that she 
likes to cook (a fema le -

related behavio r ) . 

Consequently , children who had see n either film may 

have responded more stereotypica ly than c i re i the 

control group because they made i ferences betwee 

components . For instance, even tho gh the mi er ' s da ghter 

was not depicted as cleaning and o ly prepared or sered 

meals at a l ow frequency in both versions, a grea majority 

of children in the treatment gro ps ind icated ha wo en do 

the housework . It is possible that forth graders who had 

seen either fairy tale in which the heroine was ike y to be 

depicted in stereotypical female traits, such as crying or 

asking for help, made gender-typical associations pertaining 

to stereotypical female roles, such as housekeeping . 

Of course, knowl edge abou t gender-appropriate behavior 

· between components is not limited to and making associations 

female characteristics. Children at that age are able to 

make inferences about both genders . 
Interestingly, · fourth 

Seen a fl. lm in which the main character 
graders who had 



s0ccu e t o her gende 
r - appropriate r oles , behavi ors , and 

raits were al s o mor l ' k 
e 

1 
ely t o i nd i cate t hat men get more 
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in o fight s , make most rules d 
, an protect others compar ed t o 

chi ldren in t he control group . 

I t is questi onable whether h 
c ildren in the control 

gr oup were aschematic r egarding gender stereotypes , in 

pa r ticular , when it is considered that around 50% of the 

children in the control gr oup responded ste re otyp i call y f or 

t hree questi ons . These thr ee questions pertained to all 

s t ereot ypical female characteristics , except f or t he 

questi on concerning child ca re . The data seem t o confirm 

t he gender schema theor y in that humans devel op stereot yped 

notions o f women and me n a t a yo ung age. Children develop 

schemata which guide t hei r choices of gender-appropri ate 

behaviors and whi ch encompass i nfo r mation in re l ation t o 

either gender (Fagot & Le inbach , 1989 ) . 

Nonetheless, when the questi ons that appli ed t o 

stereotypical male characterist i cs are examined, i t becomes 

group di d not confirm clear t hat the chi ldren in t he control 

the culture's definitions of masculinit y and femi ni nity . 

fact , mo re chi ldren (2 3.8 %) in the control group be l ieved 

f th rules, compared to children t hat women made most o e 

. 1 onse of "men .u Mo r e (19 %) who gave the gender-typica resp . 

. the cont r ol group (57 .1 %) t han half of the ch i l dren in 

In 
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elieved that both genders made rules , 

while more than BOt 

of the fourth graders in that group marked the "both '' opti on 

for the two remaining questi ons that concerned male 

charac teristics. 
Also, most children in the control group 

(8 1%) believed that both genders take care of 
the children . 

As previously mentioned, children are not born with 

gender schemata, but develop them in response to stimuli 

from the environment to process gender-typical informat ion . 

The data suggest that children who did not watch either film 

relied s olely on their cogniti ve availabil ity of gender ­

related knowledge, attitudes, or beliefs (Bern, 19 81) . It 

appears therefore that stereotypical male characteristics 

are no longer the solitary domai n of males, but t hat the 

envi r onment has taught children t hat females can also 

exhibit traditional male characte ris tics . 

on the other hand, only about half of the children in 

the control group selected the "bothu option when the y 

answered the questions relating to stereotypical female 

characteristics. It appears that children in the control 

less l ikely to attribute traditiona_ 1 female group were still 

Characteristics that both genders ma y behaviors or roles as 

t b s constrained as 
hold. The female stereotype may no ea 

Golombok and Fivush (1994) put it aptl y, 
the male one. As 

• many cross-gender 
"females in our culture can engage in 



le pen alty , but males a r e no 

: : -:-:=c s ge:,d r lines q ite 
so easi ly" (p . ll O) . 

at l e t u 

~h n difference s in 
r espon ses be tween boys and girl s 

are examined , however , it appears that girls were slightl y 

~e re s e r eotypical i n thei r re sponses t han boys. One 

exception was t he fr equ enc ies pertaining t o stereot ypica l 

mal e charact er i stics f or the 1965 group, as more boys (75 %) 

t han gi r l s ( 62 • 5%) s uppl ied the stereotypical answer. For 

al l ca t e gories tha t chec ked for stereotypical female 

ch ar act eri s ti cs, boys were consistently more likel y t o 

se l ec t the n eut ra l response than girls, while girls , in the 

1965 and the control groups were slightly more likely to 

mar k the "bo th" option for stereotypical male 

char acteristics. 

Al s o , percentages indicate that girls in all groups 

sel ec t ed the neutral option slightly more frequently when 

ques t ions related to male compared to female 

characteristics. on the other hand, boys in the 1986 group 

to mark the "both" option compared to we r e slightly more apt 

gi r l s i n that group. 

indicate that only one statistical Ch i square results 

the genders' responses was s i gnifican t difference between 

d girls in the control found when the responses of boys an 

e however, relates onl y 
d This differenc, gr oup we r e a na l yze • 
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~ ~ q~:€'~~1cns conce rning t d .. 

ra itional male characte r istics . 

Ee,,ce , the da a are largely i nconclus1·ve 
as to whether there 

1s a difference in r 
esponses be t ween boys and gi r ls , excep t 

for the slight va riati ons j ust t · 
men 1oned . This also means , 

of cou rs e , that both genders ali ke accounted f or t he 

differences in stereotypica l r espons es when t he individua l 

groups were compared . 

The overall pattern of t he pre sent results show at 

least parti a l support f or t he media's i nfluence on gender 

r ol e concepti ons . It can be concluded that expos i ng 

chil dren t o a s t ereot ypical film, such as fa i r y ta l e 

adaptati ons , ma y significantl y alter children's percepti on 

on approp r i ate female and male r oles and behavi ors. The 

f ind i ngs are therefore consistent with research (Wright et 

al. , 1995 ; Huston et al., 19 84; Liben & Signo rella, 19 93 ; 

Si gnorie ll i & Lears, 1992 ) that investigated the link 

be t ween t elev ision's messages and its influences on 

children 's perceptions. 

The orists and social critics have argued that, beside s 

. . television which provides children pee r s and famil y , it is 

. (Wri' ght et al., 1995). Even though wi t h soci al i n formation 

not only uncommon but also fa i ry tale se t tings are 

such as Rumpelstilts kin, 
nonexi sten t and many characterS, 

•t seems that the 
are imaginar y in fairy ta l es, i 
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.5 ·- r c- t. Yl=' ca l fa i r y 

a l e world affected f ourth graders ' 
ae .. d r r ole perceptions . 

Co sidering that studies (C rain et 
al., 19 83 ; 

Danilewitz , 19 91 ; Bearse 199 
' 2 ) suggest that fair y tales 

appear to ho l d children ' s attention and have 
thought -

provoking effects on chi ldren, fai' ry 
tales, in particular, 

may p l ay an important r ol e in influencing children's 

perceptions about culturally appropriate female and male 

differences. The data exempl ify Zipes' (1988 ) asserti on 

that , " the Grimms ' tales, either in their translated litera l 

editions or in mul tifarious adaptati ons , play a crucial r ole 

in the socialization of children over much of the modern 

wo r ld" (p. 110 ) , in its most poignant sense. 

Hence, it appears that gender-typical information, as 

provided in filmed fairy tale adaptations, ma y be PfOcessed 

on the basis of gender-linked associations that constitute 

gender schemata. As organized structures of information 

that aid in assigning meaning to everyday experiences and 

guide information processing, schemata bridge internal data 

that were developed based on previous experiences and 

external data, such as provided by media messages (Bern, 

1981 ) . 

l lbe it having received little Filmed fairy ta es, a 

h ma y in particular provide 
attention in empirical researc, 
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stereotyp ica l portra ya l s o f t he genders , as the y are adap t ed 

to the orig ina l Gri mm s ' s to r ies t at r ef ect t· e ypica 

pa tri archal structures o f society . F rthermore , it m st 

a l s o be remembered that childr en are not 
0 y e primar y 

aud ienc e f or f airy ta les , but t ha c i dre a so e .joy t he 

writt en texts (Wa r de tzky , 199 0; a i e¼·i z , 99 _; s ra ye r , 

1995 ) a s we ll as th e filmed adapta ·o s { r o s a _e , 9c9 ; 

Kelley , 19 94 ) . Considering a e s e of ca r to o .. 

formats , fa ntasy themes , or c , rer ac:: c:.2rac:::e:::-c:: - ·· 

commerci a ls targe ed at c . .:. ' r e:1 , . o e c c se J. '- -::s ' _: .e.:..:::-

a kn owledge of the real and o 

(Luke , 1985 , p . 9 7) , fi e fa i r 

.ar ' oss1 e ,:e r_ s ' " 

a ea a ta o are o 

particul ar conce r n . 

Cont i nued researc s ar ea s : o a _. 0 

determin e to what ex e 

reliable , a repetitio of 

e res S 0.1.. 

s res ear c 

a e a a a l arg e r sample o f filed fa · ry 

Walt Disne y producti on s that were r ce 

1950 s , may yie l d diffe r ent re s 

more filmed f a iry t a les i s par a 0 

s . e 

as 

. in part i c ar, ares Disney adapt a tions , 

sold wo r l dwide . 

.e s a e 

s ee e A:s c , 

0 s , ,C 1 

e 93 s a 

ee r a a z 

e O er ·a 

re r o ce a 

a 

g 

y be of . terest to draw a 
Fu r thermo r e , it would not o 

es a d code t e po r r aya s · 1 d fair y ta l arge r s amp l e of f i me 



of he gende r s , but future stud· 
ies may change the 
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expe r iment al design and incorporate 
pretests as well as 

posttests to measure changes in the subjects ' levels of 

gender 
st

ereotyping. Additionally , an interesting extensi on 

of this research would be t o juxtapose a stereotypical 

Cinderella - type fairy tale with a less stereotypical tale 

such as The Twelve Brothers and measure ch ildren 's 

perceptions of gender-appropriate behaviors, traits, or 

roles . 

Fairy tales are part of our cultural heritage and ar e 

likely to remain so f or generations t o come. Their magic 

worlds inspire our fantas y and imagination . Arguably, a 

girl ' s wish to wear a "princess" costume and become a 

Cinderella for just one da y may have originated after a gir 

has heard or watched a fairy tale. It is a world in which 

dreams come true, evil is punished and the good are 

rewarded . But it is also a world that reinforces submiss ive 

womanhood and vi r ile autocracy . 
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I NFORMED CONSENT STATEMENT 
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A studY will b e c onducted on 29 October at Jackson 
Elementar y School . 

. purpo se of this study is to fi nd out h 
rne f h · ow 4th g d , ffe rences a ter av1ng watched t he 1965 . ra ers perceive 
~~ mpel stil ts kin " c ompared to The Cannon G vers~ on of Kid Rhino , s 
· 1stiltskin ." r oup s 19 86 version of 

"RiJJTlP e 

After watching the film, each child will f . 11 . 
estionnaire, consisting of 7 questions. 

1
THEo~ a multiple-choice 

~ CONFIDENTIAL. At n o time will you r child be 1PONS~S_OF YOUR CHILD 
anyone other than t he researcher , Katja R. Pink dentified nor will 
responses . THERE ARE NO POTENTIAL HAZARDS OR R;ton , ha ve access to the 
FROM PARTICIPATION IN THIS RESEARCH . SKS WHICH MAY OCCUR 

'i" he demogr aphic information collected will consist 
child . This informat i on will be used only f o r the 
Participat~on 1 s ~omp l ete l y voluntary , and you are 
your child s part1c1pat1on at any time without an y 

~l'.e entire scope of the proj ect will be explained f 
compl eti on . 

of the gender o f t he 
purpose of ana lysi s. 
free t o termina t e 
pena l ty . 

ly upo 

Pl ea se feel free to contact Katja R . Pinkst on at 431-5 536 if you have 
furth er inquiries a bout the procedure. 

~hank you for your cooperation . 
****** ********************************************************** * 
To be signed by student: I understand that a s tudy will be cond cted 
at my schoo l. I will watch a film and afterwards fill ou t a 
questionnaire with 7 questions . I understand that I am not required t o 
part icipate and that I can decide not to participate at any time 
v>'i hou t any penalty . 

DATE STUDENT'S SIGNATURE 

!9 be filled out by parent: . 
1 agree to let my child (Print Child's Name) ------------:---:--::----parucipate m 
the present study being conducted under the supervision of a faculty memb_er of the D~partment of S_peech, 
Co_mmurucation and Theatre at Austin Peay State University. I have been informed, either orally ?rm 
wnt1~g or both, about the procedures to be followed and whether or not any dis~omforts may be involved. 
The mvestigator has offered to answer any further inquiries as I may have ~egard~ng the procedures ! . 
understand that I am free to terminate the participation of my child at any time without penalty or preJud1ce 
and to have all data obtained from my child withdrawn from the studY and deStroyed. 

~ ------ PARENT'S NAME (PLEASE PRINT) 
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Please circle O;';E a.JlS\\·er fo r each questi on: 

I am a: Boy Girl 

I. Who 1s gentle? 

V./ome11 Both m n and w orn n 

2. Wh o ge t into fi ght " 

' 11 \\ 'omen oth m n an " m n 

3. \\ ho doe th e hou ework? 

. ' 11 \\ ' m 11 hmn 1 " mn 

4. Wh o en _ a lot? 

. kn \\ ' m 11 th rn n 1 w m n 

~- Who make mo t f the rul " 

n \\ ' 111 11 thmn an w mn 

6· Who protect other ? 

~t 11 \\ omen B th m nan w mn 

· Who takes care of the children? 

1en Women Both men and women 
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