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ABSTRACT 

Since motivat i on of ten r ested on the st ude nt a nd h is 

self - pe r cept i ons, t his fi e l d s tudy was de signed to de t ermine 

the possible e ff ects of student s e l ect i on of s hort s tories 

on students ' levels of mot i va t i on , their academic perf or ­

mance , and the i r retent i on of kno wledge . Thus , t hree re -

ated hypotheses we r e te s ted : (1 ) d i d s tudent s e l ec tion of 

short s tor i e s create a ~o r e pronounced l eve l of s tudent mo­

tivat i on ; (2) d i d student selection y i e l d signific a n t dif­

ferences in the students ' ac a demic perf or ma nce ; a nd (J) d id 

student select i on yield significant d iffe r enc e s i n their 

r etent i on of knowledge . 

To dr aw conc l usions r e l ative to the hypot heses , fo ur 

homogeneo s gro ps of Engl ish I I student s at Todd Co unty 

Cent r a l nigh School during the 1979- 1980 sc hoo l ye ar were 

used i n this quasi - experimental non- equ i val ent control ­

group de sign . A f i-.re - day short story unit was ut i_ized wi t h 

Groups I and I I I studying s tories of s tudent cho i ce , Group 

II f nctionine; as a control a~d studying stor i es based on 

this r esearche r ' s pre f e r ences , and Gr oup IV s tudy ing ones 

chosen ra~do~ly bJ the resear cher . 

S-c 1J.de~--..o: mot.:..vation 2.nd at-: · tude q estionnair e s wer'?. 

u sed pr: or ~o the uni - and later iuri~g the un .:.. t to ot~ai~ 

.1.evels of ~ t : -12.ti on . A teacte r - completed ~otivation 



checklist was also used in order to draw conc l usions about 

the possible effects of student select i on on students as 

perce i ved by the r e searc he r . To secure data relating to 

student performance and retention of knowl edge , objective ­

type tests were u sed a t the end of t~e uni t and then five 

weeks later . ~he same te st was u sed both time s , yet no stu -

dent revi ew of any type was pr ovided for the second test . 

~he 1 - Te s t for Independent Samples was then u sed with both 

~ests ' results to deterT.~ne ~f significant d iffe rence s in 

mean s cores ace r r ed . 

In r e l at i on to the thre e hypothe s e s te sted , data 

collec ted did not s upport that student selection y i e lded in­

creased l evel s of motivation within the student s themselves 

or as perceived by the researche r . Further~ore , the vari -

able of student select i on did not revea_ s~gnificant dif ­

fer ences in the academic performance of s tudents at the 

close o f the n i t o r in their retention of knowledge when 

they were r etested fi7e weeKs later . 

However , st udent s of each g roup on both tests we~e 

consiste n t i~ thei~ pe rformance a nd in the ~r ~eten~ i on of 

'=' 0.:.1 s , eve:-: -.:hou5 h no s ignif i c ant group ci i.: fer -

~~ces were no~ed , i t was concluded that a _ l ow i ng the stu­

dents i~vo _7ed in th i s field s tudy the oppo ~tunity to s hare 

i ~ s~j j e:t ~a~ter sslectio~ and tote in7o _ved i n decision-
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Chapter 1 

NA _UR~ OF THE STUD~ 

Most people have f ound that motivation to achieve a 

goal ex i sted i n a much stronger form when that motivation 

emerged from wi thin the individual . This often was the sit -

uation , and many examples coul d be c i ted to support this 

i dea . The sto r y of Glenn Cunni ngham ' s mastering the use of 

his scarred le gs after almost all hope had vanished served 

as one illustration for others to overcome phys i cal weak­

nesses . The mo r e f amiliar story of Franklin Rooseve l t ' s 

conquering a similar hardship also reinforced this concept 

of internal motivation inspiring others to s ucceed . 

Thus , many have conc l uded that the mo s t significant 

diff erence between these persons ' successes and others ' 

failures in comparable situations centered on their atti­

tudes . The Amer i can writer Ral ph Waldo Emerson earlier 

s tated , "Noth ing great was eve r achieved without enthu­

siasm." Naturall y , the grea-:ness at t ac hed to any goal var­

ied ; however , to acc omplish any goal , a person must have 

possessed mot ivation . Whether that motivation emerged fro m 

with ~n the individual or fr om without , i t had to be present 

~she worked towar d accomplishment of h is set goal . 

Withou~ a daub~ , ~ot i7a t i on has long be en reported 

1 



since all three groups have been involved in the educat ion 

of all st udents , including those who possessed h igher lev­

els of mo~ivation to learn and obviously those who were 

lacking in it . Natural l y , these groups daily saw the re -

fl ection of motivation fr om students , and some students ' 

faces continually beamed as they grasped eagerly for knowl -

edge . Sadly enough , however , there were also those whose 

faces or attitudes unknowingly betrayed their feelings of 

boredom , disgust , or continued failure . 

Obviously , the signs of motivat ion also appeared 

within the classroom as many students reflected their per­

sonal types of motivation by disrupting others , by day­

dreaming , and many times by falli ng asle ep during the class 

period. Their lack of motivation was also mirrored in the 

halls and rest rooms of schools and within the classrooms 

themse l ves . Broken windows , abused school equ ipment , wall 

and desk graffiti among many other acts all demonstrated 

that s tudents were not being motivated to learn , for their 

expressions of motivation fo und other outlets and the ir own 

special forms of reward . 

No school has f ound itself immune from concern i n 

t h is area . The same problem hovers at Todd County Central 

2 

High School with teachers and administrators realizing that 

many s t ude nts have not be en motivated to excel acade mically. 

ThE ~ar~s of non~ oLi vatio n als o present themselves both on 

~he s tuden~s • face s a nd i n T. he sc hoo l itse lf . Reg~e tfully , 

1 1 teache rs are not c onc e ~ned tnat stu den~s ~ac E- mot i va t i on 



J 

to ac h ieve . However , many others are wonder i ng why and are 

seek i ng answers that will better prepare them to cope with 

-':his ins truct i onal dilemma . Because of the ma gni tude a n d 

import a nce of th is p r obl em , i t is one tha t me ri ts a detailed 

study i nto the components of motiva t i on , the factor s that 

affect student mot i vat i on , and the needs that te ac he rs m~s~ 

conside r a s they s tr i ve to mo t i vate all s tudent s to lsarn . 

Hypo these s 

It bec a me a pparent then that one quest i on of much 

i nte r e s t to admi ni s t ra to rs , te a che r s , a nd pare n t s woul d be : 

doe s s tudent mo t i v a t i on , perf or mance , a nd re t e nt i on of 

~nowle d ge i nc r ease when mater i a l s tud i ed is of the s tudent ' s 

cno i ce . It s eemed l og i cal that t he most r e l eva nt f acto r 

in the are a o f mot i vat i on wa s the student h i mself , S i nce 

i t u l t i ma tely wa s the s tudent wh o had the s e lf- mot i v a t i on 

to l ear n or the one who had to be mot i vated t o acquire 

knowl edge , i t was r easona b l e to i nfe r that the student wa s 

the one who wa s the majo r dete r mi ne r of h is succe ss or 

f a ilu r e wi th i n the cla s s r oom . I t was likew i s e a r guable 

that a s tudent who selected ma ter ial to be s tudied or had 

i n s ome way part ially dete r mi r.ed what wa s s tud i ed woul d d i s ­

play a more pronounced level of motivation tha n the one who 

had mater~al assig:-,.ed t o him . 

Thus , t~is f i e ld st udy wil l test three relat ed hy-

po-"::--.e s e s . ?irs-': , does mot i vat i o~ jisplayed by a stude~t be -

come more pror.ounced whe:1 ma"': e rial s-::udied by the st udent 



is of h is cho i ce . Secondly , wi l l a stude n t ' s academic p e ~ ­

f o r ma~ce be signif i c a n ~ly d ifferent whe n ma t e r ial s t ud i ed 

is s tud e n t - se l ected . And t h irdl y , will a stude n t ' s rete n-

tion of knowl edge be s i gnific a nt l y d iffe r ent when ma te ria l 

studie d is s e l ected b y t he i nd i v i dual s t u dent . 

Pr ocedur e 

I n t e s t i ng t h e hypotheses , t hr e e classes of Engli sh 

II s tudents a t To dd County Ce nt ral Hi gh Sc h ool will be 

stud ..:.. ed . One c lass of 22 s tudent s will b e d i v i de d i nt o two 

gr oups of 11 wi th c a re g i ven t o equalize the t wo as much 

a s r easona bly po ssib l e . Two other c lasse s e a ch with 14 s tu­

d ents will also be i nvo l ved i n this s tudy . 

A brie f fi ve - day unit on s ho r t s tories will be pre ­

s e n ted to these f our g r oups . In t he c lass composed o f two 

gro up s , one g r oup wil l b e a l l owed to se l ect a nd s tudy fi v e 

s hort s t orie s r ece i v i ng the majori ty of s tudent vot e s . How­

e ver , the othe r gro up within this c lass will s e r v e as a 

contro l g r oup a nd wil l s tudy fi ve s ho r t s ~or i es based on 

th is re s earc her ' s p r efe r e nce s . The t h ird g r oup of 14 s tu-

dent s wil l also s tud y fi ve s h ort s t orie s s e lected by a ma ­

j ori t y o f tha t clas s . The f our th g r oup of 1 4 will be 

as s i gne d fi v e s hort st or i es u sing the o nes p r e v i o u sly s e ­

_ected r~n d oml y by ~h is r e searche r . 

~he t wo c lass e s select i ng ~ he ir own s ho r t s to rie s 

wil l be pro v i d2d a lis~ of 10 s ho r t stori 2s wi t~ brie f de -

sc rip~ions fr om wh i ch theJ will ma ke their cho i ce s . I'h is 
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same list wil l a lso be u s ed f or the random select i on of 

short stories . All f our groups w~ll be a dm i n i stered an ob ­

ject i ve test 07er the stori e s s tud i ed by each group . F ive 

week s l ater a l l f our gr oup s wi l l be g i ve n the same test s 

wi thout any type of r ev i ew to dete r mi ne the s tudent s ' re~en­

t i on of knowledge . 

In dr aw i ng concl usions about the firs t hypothesis , 

att i tude and ~ot i va~i on checkli s ts and que s t i onnaires wil l 

be used pr ior to the tre a tment to pinpoint ex ist i ng l eve l s 

of motivat i on and at ti tudes toward Engl ish wi th compa ri s ons 

to be ~a de fr om f indings coll ected dur i ng the s ho r t s to r y 

un i t . In conc l ud i ng the pe rf or ~a nce and r etent i on hypoth­

e s e s , d ifference s i n me a n score s wi l l be u s ed to dete r mi ne 

if t he te s t r e s ul t s r eve a l s i gnif icant diffe r ences . 

The thr ee c lasses i ncluded i n this s tudy we r e se ­

l ected bec a u s e of compa r a bl e a b ilit i e s i n re a d i ng a nd lan­

gua ge s k ills a l on g wi th similar capab ilitie s academically . 

The s tudents als o s hare a nal ogo s soc i o- economi c ba c kgro unds 

wi th s tudents ba s i c all y being of the mi dd l e or l ower class . 

The s tudents are a lso re l at i ve l y a like in terms of mot i va­

t i on with .. ost of the s tudent s being conc e r ned ma i nly w~th 

rece i v i ng e i the r a Cora passing grade i n English II ; each 

group , however , doe s have a few stude~t s who show gr eater 

co~cern wi th do i ng their best . The four groups a l so have 

st udents who a r e e i ther r epeat i ng English II and/o r have 

alreaiy failed ~he f irst se ~e s te r of the class . .e above 

average student involved in i nd i vidual work wi ll be omitted 



from this study because of the st udent ' s greater abili~y 

and greater level of self- motivation . Two other students 

will be excluded because of their exceptionally low readi~g 

abilities . 

6 



C hapt2r 2 

REVIEW OF ~:lE LITERAT URE 

A purple - faced , wide - eyed w~tc h painted on t he door 

commanded , "':'rust Me l" The wi t ch in . this case was Nlel 

?rowse , a nd the door opened into a s ixth- grade c lassroom at 

N~rie mont El e mentary Sc hool in suburban Sacramento , Cali-

fornia . Inside this room was an eye - boggl i ng array of post -

ers , sculptures , stage coaches , and zomb i e motorcyclist s 

rid i ng across a mural . Labeled "five - star " by a f ormer stu­

dent , th i s classroom was one where student motivat i on was 

paramount . 1 Of course , all classro oms a nd all teachers 

have not been as un i que as the ones described , yet many ad­

ministrato r s , teachers , a nd parents ha ve been great l y con­

c e rned with c ha ng i ng , i ncreas i ng , or i mpr ov i ng the levels of 

mo t ivation of students , particularly of those of high school 

age Nho often expressed the attitude t hat school had become 

a constant drag . 

Def i nition s of Moti vati on 

Motivat i on was defined as the pract i cal art of us­

i ng i nce nt i ve s a nd arousing int e r e s t f or t he purpose of 

1:la :".c :.,r 'de s-': 2:-bur g , ":C i d s Gi ve The ir Clas s :r- oom a 
**-:a~- ?.at i.:'Ls ," I.e arn i n:=:: . 4 : 56- 57 , 59 , De c e mbe r , 1975 . 

7 



caus i ng a s tudent to perf orm in a de sired way . Others 

added that it i nv ol ved the art of choos..:..ng study ma terials 

and presenting t hem in suc h a way that they appealed to the 

stu~ents ' interest and cau s ed them to work willingly until 

a t ask was compl eted . In addition to the se definitions , 

ma ny stated that motivation to learn in school included that 

wh i ch gave d irection and intensity to a student ' s behavior 

. h 1 . . 2 
i n a sc oo situation . 

Of great importance was the concept that mot i vation 

was a gene ralized state of tension that tended to increase 

all responses ; t hus , when a human was in a h i ghly motivated 

condit ion , he was more active , ran faster , and jumped with 

greater vigor . 3 It should also be remembered that the level 

of motiv a t i on was not permanent ; however , it did not change 

much except over extended periods of time . This point was 

particul arly significant and worked both i n a positive and 

negat i ve way . It was part i cularl y benefic ial when a stu-

dent had a teacher who lac ked enthusiasm , for it became dif ­

fic ult fo r that teache r to quickly dull a positively moti -

vated I d . ~ 1 4 students esire ~o earn . 

Motivation was also like ned to blood pressure . Too 

much of it was bad , and obviously too little was 

2
Jack Fry~ie r , i'l!otivai:ion a:rid Lear:rii r,.g i n Sc hool 

( 3lo om i ng~o:ri , Indiana : T~e ? h i De l t a Kappa Edu cational 
F ounda t i on , 1974) , pp . 5- 6 , 16 . 

J ~va J . ? erguson , ~oi: iva~ ~on : An 3xoe~i□e ntal Ao­
D~o~:~ (~ew Yo r~ : Hol t , Ri nehar t , i Winst:on , 1976 ) , p . o? , 

4 
Fry~ier , pp . 7- 8 . 
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undesirabl e . 5 Acco r d i ng to one te a che r , mot i va t i on occurred 

whe n a student knew tha t the t e a cher was i nte r e s ted a nd 

c ared . I n add i t i on to ..... he t eac her ' s c aring , mot i va t i on in-

valved build i ng r e lat i ons h i ps among t he s tudent s so t hat 

..... , l b . n 6 0ne y a s o e came caring 0 1 one ano ther . 

The Importa nce of Mot i v a t i on 

The i mport a nce of s tudent mot i va t i on wit h i n the 

c l a ssroom was great l y emphasiz e d . Ma r i l yn Va n Derbur , a 

f or mer Miss Ame r ica and a mot i vati on s pec i a list , s t a t ed t he 

gre a te s t educat i onal need t oda y was t ha t of mot i v a t i on . 

She also s t r e ssed the ne ed for e ve r y s c h o ol i n t he country 

to have mo t i va t i onal mi n i - course s , f a c ul ty mee t i ng s , and 

PT A me et i ng s to r e a c h e ve r y stude n t , t eac her , and parent . 7 

More over , mot i va t io n of s t ude nts was importa nt be ­

cause educato r s we re q ues t i oni ng why s ome s t udents l o s t 

the i r i nte r e s t i n l e arn ing a f te r t hey ente r ed sc h ool . By 

the t ime s t udent s reac hed junior h igh s choo l , the ave r age 

l e ve l of mo t i v a t i on amo ng g i r l s wa s mo r e p ositive than t ha t 

8 
cf boy s . I t wa s also f ound tha t i n genera l s tudent s ' 

5Frym i e r , p . 8 . 

6J a r,e Manzelli and othe rs , "Mot i vat i on Is a Ma tte r 
o f ~ru s t a nd Di a l ogu e ," l earn i n g . J : J O- J l , J a n ua r y , 1975 , 

7Mar i l yn '/ a n Derb1- r , " Nlot i va t i ng Student s , " Today ' s 
~ j~c a~i on . 6J : 70 , Septembe ~- Oct obe r , 1974 , 
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feeli ~gs of pe rsonal adequac y i n sc hool gradual l y became 

less positive with the passage of time wi th approximat ely 

84 perce~t of th ird grade s tudent s proud of the ir wo r k com-

9 pared wi~h SJ percent of eleventh graders . 

The Significance of the Self - I mage 

The concept of motivation naturally revolved around 

the student and his perceptions of himself , When a student 

unde r to ok a task, he set goals for himself based on h is 

perceptions of h i mself . Tho se a chi eveme nt goals were viewed 

in r e lation to others wit h whom the s tudent made compari-

sons . If the student compared h i mself wit h a group that he 

believed did well , he set goals below the ir expected perf or-

mances . If the group was expected t o be less skilled , his 

goals were at about their performance le ve l . If , however , 

he had t ri~d the ta sk before , he set his goal slightly above 

his average perf ormance . The refore , his success or fail ure 

depended not on an absolute measure of performance but on 

. . . 1 7 .C' • • 1 0 how hi s performance compared with his eve _ oi aspiration . 

The sign ificanc e of the s e lf- i mage became even 

clear e r wb..en looking a--c r e search that r econfirmed how power­

f ul l y a s tudent ' s mental out l ook affected the outcome of 

Setting ," 



life si tuations . 
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Research conducted with two groups of col -

lege students e stablished that students who were sc hoo le d 

i n the hopelessness of a firs t situation did not atte mpt to 

resist in a second one where they could have succeeded . 

Th is s tudent gr oup had self- impose d a sense of helplessness 

upon themselves , and this l ed to the ir self- defeat . On the 

other ha nd , a second group of students , who were pr eviously 

successf u_ in their firs t situations , were found successful 

i n a second one . I t was also established that the giving- up 

att i tude became mo r e pronounced i n the t enth grade since 

many s tudent s ha d ha d several mo re years to verify the u s e -

7 . 11 . 1 7 _e ssness of trying . Th is state of learned he p_essne s s , 

thus , l ed to persons l ow in achievement motivation perceiv­

ing that the ir effor t d i d not a ffe ct the ir learning out -
1 2 comes . 

_twas a _ so f ound t hat enthusiast i c s tudents gen­

e rall y tended to have a posi~i7e concept of themselves wh i le 

unenthu siast is one s tended to ha ve ~egat i ve self- concepts . 

Data also clearl y s upported tha t st udents fro m disadvantaged 

backgrounds possessed l ess po si t i ve mot i va t i on to l e arn tha n 
1 ,.., 

those st dents fro m advant aged ones .- J 

ll ,l ber- :::i o ~0 n .c-e d "' Tea"'"li n g ' r-\. _ - ''- :::i '-- • Ll. - I .Li - - • - L 

da v ~e vi ~w . 4 :J6- J7 , Sep-'- e ~ber J , 197 7 , 
to Gi ve Up ," Satur -

1 2 ::, rr~r ,-1 '•/ i r " ' --'- 1·'0 ·,t- · o·"' ni·n or •· t, ci,.,_i· --" 'fern.e n+ ....,e ___ a._ ,..,_ ,, e _ne_ , .-1,,..,r _ \.A~ - ,, ___ e -Y , .'-1, 11 <:::; '" .., 

:'v'!o -:i·1ati or. , and t he 2dL:c ai::i o:--.al ?::- oc<:: ss ," ?.9•1iew of ::duca-
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Ac co r d i ng to one re searc he r , blac k s t udents , es pe ­

c i al l y those fr om poo r f amilies , gave up more easil y t han 

·Nhite student s of comparab _ e ec onomic s t a tu s . Wh i te s tu­

den-': s , unl i ke the bla ck s tudents involve d i n the re s e arch , 

we r e f ound to s tay wi th a probl e m l onge r and d i d no t assume 

that they coul d not s ol ve one probl e m becau se they fail ed 

14 
i n so l v i ng anothe r . Anothe r researc her conclu de d tha t 

black students we r e handicappe d wi th a lac k of academ i c 

moti,ration bec a use o f the ir inade q ua te earl y reinforcement 
1 -

of that e ffort . - J Moreover , gir ls we re i n a dve r tently pro-

gram.med t o f ee l mo r e helpl es s about i~pr oving the ir situa­

t i on s , f o r te ac he rs gene rally believed tha t g irl s , unlike 

boys , al ready we r e do i ng the i r be s t s i nce g irl s usually we r e 

neate r , bette r behaved , and harde r working . 16 

~hat Mot i vat i on Doe s 

Mot i v a t i ng cond i t i ons pro v ided a me an s of cont r ol 

over students ' behav i or tha t was of the gr e a t es t int e r est 

and i ~po r tance to par ent s , te ac he r s , c oa c he s , and othe r s . 

Ways i n wh i ch student behav i or was i~proved var i ed t re me n­

dously wi ~h repo r ted r esults of g r e a te r pe rsis t e nce i n _ on~ 

and a r duous u~dertak i ngs , deepe r conce n t rat i on , and be tt e r 

. . . d . . 17 att2~tion to ins~r c ~ io~ an communicat i ons . 

J? , 210 . 

) .. n In­
p . 422 . 
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Almost all theories of motiva tion re vo lved aroun d 

the i deas that motivation activated behavior or provided the 

e~ergy necessary f or it . Secondly , motivation directed the 

18 act ivated behavior toward a specified goal . Even though 

observations about people ' s behavior were made and facts 

were gathered , it was neve~ absolutely conclusive t hat all 

the relevant details were collected . However , it was con-

eluded that people engaged in activities that appeared to 

have a particular purpose or goal , and motivation was the 

tendency to act to achieve a particular goal or state . 1 9 

The theory or idea of mot ivation clearly involved 

three basic needs possessed by all humans-- identity , stim-

ulation , and security . If students were secure , adequate , 

and unthreatened , then they were more likely to reach out 

and seek the unfamiliar . If , however , they were insecure , 

afraid , and uncomfortable , they were more likely using their 

energ i es conserving and de f end ing what they were rather than 

moving toward what they could become . And when they were 

i nsecure and uns table , they were not usually reachi ng out 

20 
toward a world of unknown data . 

In all motivated be havior three essential elements 

existed . The first of these was the events that c a u sed a 

1 8 · · A 1 h '"""' h ~ 1 . B ' . Ric hard. . . r.assc, a , ::syc, o_ og;r .:. xp orir:g enavior 
(Englewood Cliffs , N. J .: ?rentice - Eall , Inc ., 1930 ) , p . 
27 5 . 

1 9 ~IT N . 7 J ~ - J ~ / .• iC l 2 l_, pp . U _) - v O , 
20 F . r y:n l9r , pp . 10- 11 . 
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need f or the behavi or t o occ u r , and these were learned , i n ­

he ri ted , or a combina t ion of the t wo . fh e second important 

e l ement cente r ed on the i nte r nal resul t which incl ude d a 

driv e or urge , a purpose , or a motive . The third mus t was 

the goa 7 i t se l f, and this often was referred to as an in­

centive . Consequently , in all motiva t ed behavior all of 

these e l ements were combined to help the ind i v i dual achieve 

a part ic ular goal t hat he found significant . 21 

The Cycl e of Motiva t ion 

The operation of these thre e elements of motivated 

behav ior s hared two significant traits . One of t hese re -

lated to t he repe t i t ive na ture of t he operat i on itself along 

wit h the e xac tness of the opera t ion with t he events always 

occurring in t he same seque nce . First in this cycle of mo -

tivat i on was the need itself , wh ich was defined as an in-

t e rnal s t a t e motivating our behavior . In education , t he 

conc e r n c ent e r e d on learned goals which pulled students 

toward them . Thu s , the vale of the g oal itself became the 

ma j or mo t ivat i ng fa c tor . Second i n t he c ycle was t he fac t or 

of drive , a n arou sed s t a te tha t deprived a s t ude n t of the 

goal obj ect o r provided the inc e ntive necessary for him to 

sat i s f y i t . Na t~rall y , all ne ed s c r e ate d spe c ific kin ds of 

dr i ves and gav e var ious c ue s a s to the ir e xistence . 

21 ~~sschau , pp . 276- 277 , 



Next in the sequence was the response wh ic h was 

d irected toward a specific goal object . Moreover , a l most 

all responses were learned . If the a ttempt to reac h the 

goal was successf u l , the next phase of mot i vation was the 

react i on to the goal wh i ch varied according to the nature 

15 

o f the goa l . The final phase in th is cont i nuous cycle , be ­

fore it started anew , was deprivation ; thi s resul ted when 

the goal was either consumed , avoided , or escaped . However , 

with the passage of time , the student onc e mo r e became de ­

prived , and th is , of cour s e , created more needs wh ich had to 

be fulfill ed .
22 

Cl earl y , no one g oal existed that insured success 

f or eve r yone , and several variables had to be considered 

when viewing the goal - seeking be ha v ior of others . One of 

these wa s the ~nd i v idual ' s need for s ucces s coupl ed wi th the 

appeal he had for the goal . Secondly , the distance that ex-

i sted between the i ndiv i dual and h is goal was also influ­

ent ial wi th i ncentive gradual l y increasing as the distance 

betwe en the two decreased . Another po i nt to consider fo -

cused on the i nd ividual ' s expectation of success . 23 Wo r k 

i n ~he l ate 1 970 ' s emphas iz ed that a person's own standards 

of excellence affected both the nature and the seve ri ty of 

22v h ;\.assc .. au , pp . 277- 27 9 , 

23 ~obe r t A. Goodal e and other s , Sxperiencing ?sy­
cho log--v (Chi ·::a5 o : Sc i ence ~e s earch Associates , inc ., 1978 ) , 
p . 12 5, 
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t [l, e . .k:. , 11 24 tas s ne persona y selected . A fifth variable to 

consider was the level of pride that the individual expected 

to re ce i v e from the accomplishment of that goai . 25 In re ­

lation to this , teache rs had to he lp student s realize that 

they did not have to defeat someone else to ac hieve excel ­

lence for them s elves ; i n s tead , teachers had to stress that 

e ff ort was the most important mot ivational fac tor unde r the 

students ' direct controi . 26 

Mot i vati on and the Teacher 

Teacher Conce rns 

Rese arch repeatedly showed that motivat i on was 

e i the r affected by or was a f unct i on of the number , quality , 

richness , intricacy , and complexity of stimulus mate rial . 

Thi s was partic u larly important since all huma ns needed 

st i mulation . Those people who existed and functioned in a 

rich and varied stimulus environment developed h i gher mental 

abili~ies and the i r i ntelligence i ncreased . Those who ex­

isted i n a s t i mul u s - deprived environment deve l oped lower 

~en~a- ab ili t i es and their intelligence suffere d . 27 

Furthe r ~o re , st u dent mot ivat ion was a f unction of 

s eve ral var iables-- what resided wi th i n the s tudent and what 

24,- . 20-~as s cnau , p . ~J • 

a nd :ie nr y :vlo scow , 
( Bos ~on : Lit t l e , 

Edu ­
:arown 
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was a part of the external world that he encountered . -

Clearly , s~udent s did not stay ~oti vated by situations in 

which t he y experienced more failure than success , nor was 

mot ivation only affected by situations a s they were but also 

by things as students perceived and val ued them and by the 

way students saw themselves . 2vidence also suggested ~ha t 

the way students f elt about themselves and the ir abilities 

to do school work was posit i ve l y rela ted to wha t they 

thought others expected of them . 29 

Teacher Characteristics 

Because of their influce nce , teachers needed to 

first understand t hat they taugh~ wha t they were and the ir 

own self- concepts more than they taugh t subject ma tter . It 

was also imperative that teachers understand that anything 

said or done within the c _assroom could significantly change 

a stude nt ' s attitude about h imself for better or for 

worse . J O Because teachers were a source of feedback for 

their students , t hey had to consider as important the thou­

sands a~d t ho usand s of spe c ific i n s t ruc t ions , demands , re ­

sponses , a nd react ions whic h were ma:le regularly during t he 

day and of t en wi thout muc h careful thought . 31 

28F . 2J r ~r:--;-1 i 2 r , p . . 

2 9 no~ ---,a...,.,~ "he 1- :1/l o+i· ,,~-'-- ion ; --, T'e :::i c h i n cr a"'d .L-earn i n cr :__J i J. .:. ... . , J.C1 \.. ... i."\. , • • Li :1 L • • • - ...... J. . ... -~ ~ l ... 0 

C1h.s '.n. i ng-;: on , D. C .: na ~ i onal Educ a t i on Associat ion , 1968 ) , 
pp . 5- 6 . 

J 1..., . rry:n i e r , p . 29 . 
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Evide nce also s ugges t ed that t eachers who were warm , 

fl e xi ble , t olerant , i nt erested in student s , and po ssessed a 

sense of humo r se emed better able t o positive l y aff ec t t he 

att i tudes a nd learn i ng of students more so than did teachers 

. h th 7 · t · · J 2 i n w.om ese persona_i y traits were le ss evident . 

Flanders also c onsidered i t e sse n t ial in c lassrooms i n whi ch 

l e a rning , mot ivat i on , and attitudes we re s upe rior for teach­

ers to provide spontaneousl y a range of roles varying from 

fairl y active , dominative supervision to a mo re refle ct ive , 

disc riminating s upport . Those teac hers f ound to be s ucce ss­

ful were inclined to use the same instruc t i on procedures a nd 

i n t eraction styl es in a mo r e or l es s rigid fashion . 33 More­

ove r , teacher s were e ncouraged to be democratic bu t give di­

rection and invo l ve s t udents in decision- mak ing . Through 

the s e technique s , motivation was cultivated . 34 

Other evidence suggested that when a teacher was 

able to personaliz e his instruction he was i nclined to be 

mo re successful , par t i c ularly when mo t i va ting his s tudents 

to do better ·Nork . The u se of perso nal..:..zed comment s on stu­

de nts ' work was f ound to have a gre a ter effect than l ette r 

grade s, and e ven a s hort , standard c omment writte n on a pa-

per produced measurable achievement gains . De finite l y , 

J 2
,r ' ' 11 r.a !7lac :'.e.,.;: , p . . 33Eamac he k , p . 12 . 

J / 1 
~A. S . Al sc~ul e r , D. 7abo r , a nd J . McIntyre , 

"'=1each i :1g ..:..c h i 2'r2J1e:'l-: ~1.o t i ·, 2. i::; i o r: ," J e ·,·e l on i n ::::: .1!ot .:.. v 2. t i on i n 
Yo~~g : ti ' drs~ , ed . s~anl 2y ~oope ~s~ i t h ( San ?~anc isco : 
Al b i on Publi sh i ~~ Company , 1975 ) , p . 229 . 
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those t eac hers who showed an ac~ i ve personal interest in 

tteir s t udents ' wo r k were also likely to be more successful 

motiva~ors than those teacher s who were inclined to be i m­

personal and d is t ant . 35 

Teache rs who were f ound s uper i o r in encouraging stu­

dent motivation a nd l earni ng seemed to exhi bit several other 

important characte ris t ics . First , they were willing to be 

flexible in class as the situation demanded . They a l so saw 

the world f rom the students ' point of view and were willing 

to expe riment a nd t r y out new i de as in the classroom . I n 

addition , they possessed s k ills in asking questions a n d pos­

sessed knowle d ge in their subject are a and related areas as 

well . The s e teachers also had skill in es t ablishing def ­

inite exam i na t i on procedures and were willing to provi de 

de finite study he l p s for s tudents . 

Furthermore , the s e teache rs also reflected an ap­

p r eciative attitude toward the ir s tudent s through smiles , 

nods , and comments along wi th possessing an informal , easy , 

. 7 . ' h. J6 S h t h ' . d and conve rsationa_ manr1er i n teac ing . uc. eac . . ers oi 

not have to be the so- called fountains of knowledge who 

sought oniy to i mpress themse l ves and those around them . 

Instead , they were the type who willingly related to others , 

. . 1 J7 g iving a ffectively as well as cognitive y . 

J.5 ., h k r.a mac e. , pp . l J - 14 . 
,..., /' 

)
0 Hamachek , p . 15. 

37cary Gilr.10re , "S oTT:e ~1Iajo r Fac to rs Influencing Y:o ­
-:::i01a-: ~on : =:np li.::a-:i ons f o ::::-- 2~ucatio0..2.l 3e-:::i:L1g :S·rerlts ," 
Journal of Ed~ca t i on . 156 : J.5 , No ve mter , 1974 . 
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Classroom Skills 

Of ecual importance wi th in the area of student moti­

vati on was teache r methodolog-J , Ac cord i ng to Kl e i nert , 

no methodolog-J wa s successful unless i t had i nherent mot i ­

vat i onal factor s -- some th i ng to move the student to want to 

l earn and to try until he succeeded . For the stude nt to be ­

come interested in l e arning a ne w skill or new facts , he 

needed to quickly experie nce the reward of being successful . 

Thu s , when a student l earned to pe rform a simple task or to 

feed bac k a correct answer , even the low- achiever was much 

more l i kely to cont i nue to learn . 38 

Pe rsonal i nvolvement of the s tudent i n the new topic 

was ano~her e ffecti ve approac h to gain motivation . Few stu­

dents resisted the chanc e to find out how well they did on 

a self - test as long as they were going to be the judge s and 

no g r ades were t o be g iven . Using these tests before and 

after a l ear~i ng experience better assist ed the s tudent in 

gaining i ns i ght i nto his pr ogr ess . Aga i n , mot i vat i on was 

strengthened . 39 

The use of games and group competitiveness were als o 

. · . ' . h t d t . . . 4o H well known f or mot i vat i ng n ig s u en i nterest . owever , 

competit io n was a stimulus to achievement only if the con-

d ~ti ons were right . Student s naturally loved to compete , 

ye t teachers ~ad to preve nt students from f acing frequent 

Jc--=- J . :<:2-ei~e r-: , "Yo re /faJs to :ilo~ i ·rai::e , " I~stri..;.c ­
tor . 3J : 35 , Aug~st - Se~te~be~ , 1973 , 

J?~leine r t , p . 90 , 40Kl . . __ e i ne r t , p . 90 . 
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fail u re by cont ro _ling the competition to insure opportuni ­

t ies for each stude nt to succeect . 41 

Closely related to games was problem- solving which 

was focused on the individual rather than the group effort . 

Th is provided opportunities for the student to compete indi­

vidually against a problem . To be ~otivational , the problem 

presented had to be new to the student and simple enough for 

h . t t 1 t . t · 42 M · · 1 · im o a eas at empt . otivation a so tended to im-

prove when the student was given the opportunity to pursue 

his objectives by his own methods . 4J 

Emphasis also was given to the student ' s discovering 

the answers he was s eek ing through the critical thinking 

method rather than by merely telling him particular facts .
44 

The use of convergent or memory- type questions also had a 

place in the c lassroom , yet teachers seriously hindered mo ­

tivation and learn ing if they only encouraged convergent 

rather than a combination of convergent and divergent or 

k
. . 45 thought - prove ing questions . 

Perhaps the most common technique teachers used to 

generate motivat i on with content material involved working 

on an i nd i v i dual basis with each s tudent . Interest was also 

41 M · · t · ( D · Ivan Ru ssell , 1 ot17a i on uouque , Iowa : 
5rown Compa ny ?ubl~shers , 1971 ) , p . 74 , 

42Ll . + 90 r, e ir:e r ~ , p . . 
43 ~ 71 ,,. _ D.U sse_ , p . o J . 

44 . Gil:nore , p , J O. 
L!. -
. J, - h k Ka:r..ac. e .· , p . 26 . 



46 a~ ou sed when students he l ped othe r s tudents to learn. 

~urricula also needed to be de signed so that s tudent s f e l t 

self- pleasure by performing prescribed activities . Then 

teaching was considered as the providing of opportunities 

to al low f or self- enha n c ement rather than resorting to mo ­

tivating students thro ugh incentives , f ear , o r threats of 

· h . 47 punis ment . 

~ar i ety , often said to be the s p i ce of life , also 

stimulated mot ivat i on . Optimum levels of mot ivation and 

l earni ng seemed to be created thro ugh multi se n sory inputs . 

Almost any student , even one who was unmotivated, derived 

2 2 

1 . f . . l . 48 Th some ear ning rom a varie d vi s u a experience . e prac -

tice of beginning a topic wi th a varie ty of intrig uing 

mate rials-- books , objects , or games-- also provided var i ety 

. . . . 49 
and generated student curiosity in a new topic . 

Mo reover , teachers were encouraged to see k materials 

that were relevant and to link new learning s with earlier 

student assoc iations . 50 The need also existed to develop 

object i ves out of student conce rns rat he r than by limiting 

ob j ectives to oniy sub j e c t matter concerns . Working to 

clar ify goals and stating object i ve s i n behav i oral t erms 

also helped students to learn . Th is was e specially true 

' 7 t . h Sl when the goal s we r e acceptao _ e o t em . 

J, r 
...,..

0 P.. usse l l , p . r -
0 _) . 

' ' 7 .,.. ..., · 1 J4 Gi J10re , p . . 

48 Ru sse ll , p . 23 . 
/, 9 .,.. ~1 · qo ~\. e ine r-: , p . / . 



~ese arc h likewise con5irmed that learning should 

be appropr ia-cely spaced a nd not "crammed " to encourage and 

2J 

ma i ntain high student motivation . I~ addi t i on , nothing sti-

fled s tudent motivation more than for students to wait t wo 

or three weeks to get an e xa!Tlinati on or paper back . Ac ­

cordingly , s tudents were more like l y to remain a t a higher 

l eve l of motivation if they were given in5ormat ion about 

their performances as quickly as po ssible and wit h a per­

sonal comment or two attached to each paper or te st . 52 

Most common among the s oc ial motives were the human 

need s to be accepted , appro ved , and recognized . Showing a 

student that a teacher knew and valued him as an individual 

was also achieved by a word of praise , a positive written 

comment , or a nonverbal nod , smil e , or touch . SJ However , 

according to research finding s , praise or compliments were 

often negative in aro using unea sines s , defensiveness , or 

cyni c ism . 54 Rowe d iscovered ttat praise was habi tuated in 

ma ny teacher s ' speech with as ma ny as one out of eve r y four 

words utte re d in a classroom being praise . Ro we argued that 

prai se cut into a student ' s ta sk performance , undermined 

the student ' s confi dence in his answers , and encouraged h i m 

to go for a quick payoff of praise rather than involving 

h i mself i n !TlO ~e complex or i r..novat i ve reasoning proce sses . 

_52 L"" ' 1 .. a:nac .'le K , pp . 2J - 24 . 53:,,- . ' 90 .._einer-c , p . . 
-,, 
.J -,.,Ci1arles "2:dgley and ;:;:_ , -:=-ur:--ie r , "':!:'~e Bi tter- Sweet 

:.:ompl i :ner.-: .?ro':)le m," ~od2.y ' s ::: c.ucati on . 66 : 28 , January­
February , 1977 . 



24 

Along with these , it t aught the student tha t reward came 

fr o m o~e exte r nal source -- the te ac he r -- rather tha n fr om ~h e 

in~ernal sources of se lf- satisfaction . 55 

There were , however , some positive aspects of u sing 

praise . First , people expected praise so they could feel 

valued by others . Secondly , praise was ea sy to give , a nd 

it was also a way of gain ing status or rec ognition in the 
- / 

eyes of othe rs . Jo Praise was also considered beneficial 

when i t was specific and directed at t asks and not at the 

pe rsons performing the tasks . To improve the value of 

pra ise , Rowe suggested that teachers slow their pace in 

praising and be silent mo re often. 57 In addition , the fre ­

quent use of praise was not considered to be as significant 

as the type of praise u sed . The u se of mild forms-- saying 

"uh huh " and "right "--was considered more effective t han 

n 58 stronge r rorms . 

My ths Re l ated to ~otivation 

Several myths revol ve d aro und the study of motiva-

tion r equ ired clarificat i on . Of utmost i mpo r t a nce i n the 

study of mot i vation was the fac t that l ear n i ng did not de ­

pend upon mot ivatio n , for so me learn ing occurred whenever a 

response was ~ade . However , mot i va t i on was signific a nt i n 

55Dav i d ~1!2.rti:-1 , "Yo ur Praise Ca n Smother learn i ng , " 
~e ar~i n~ . 5 : 43 - 44 , Febr uary , 19 77 , 

57) art i n , pp . ~8 , 51 , 

.:;s 
/ ~~ ssell , p . 90 . 



learni ng because of the indirect effects it had since i t 

wa s necessar y f or pe rfor ma nc e and affected the nature of 

that performance , 59 
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Secondly , the level of motivat i on was sometimes too 

high f or e fficient learning ; however , there appeared to be 

an opt i mal level f or the learning of a ny task with the op-

timum depending upon the difficulty of the t ask . It was 

generally found that the more difficult the t ask the lower 

the level of mo t ivat i on ne ces sary to promote efficient 

learning . With a l owe r l eve l of motivation , performance was 

sl owe r with a student more likely t o observe small d i stinc -

t . d 1 . . 60 i ons an re ationsh ips . 

Another misconcept ion focused on the belief tha t 

teachers motivated s tudent s . In reality , however , no one 

ac tually mot i vated anyone . Even though teachers made teach­

ing si tuat ions attractive and stimulat i ng , they did not con­

t r ol the students ' perceptions of themselves , their val ues , 

their personalit i es , or their judgments , and these we r e the 

elements that ultimately decided the issue o: s tudent moti ­

va-ion . Thu s , a student was infl uenced by the te ac he r , yet 

. . . 61 
the teacher did not directly mo t i v a te him . 

59Frank A. Loga n , Fundamentals of Learni ng a nd Moti-
7atio n ( Dubuque , Iowa : Wm . C . Br own Compa ny Publishe rs , 
1969) , pp . 15J - 154 , 

60 Log a n , p . 154 , 

61 .,- • l O ' - R2 y~ond 0 . Wl odkowsKi , Mo ~ i va t i o n and Teach ing : A 
?ract i c a l Gu ide (:i'fashi r1gt on , u. 2 .: ~l a,:i o:1al 2:duc s. t i on . ..\s ­
s oc ia":;i o :1 , 1978 ) , p . 1~ . 
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A f our th misconception that mer i ted a ttention was 

~he i de a u~at learning a utoma t ically improved when s tudent 

~ot i7at i on was increased . On the contrary , no concl sive 

ev idence supported that motivation directly improved learn­

ing , for the effects of motivation depended on the type of 

learning , the type of ~ask , the cogni tive sty_ e of the 

_earner , and the type of classroom setting with motivation 

usually considered a necessary but not a sufficie _t element 

f 1 . 62 
or earning . 

Motivation and the learni ng Ta sk 

With i n any teaching situation , three stages of 

learning had to be cons idered , and each of these in turn 

were of much concern in relation to a teacher ' s stress on 

motivat i onal factors . The beginning of any learni~g task 

was of necessi ty influenced by the student's attitude toward 

the s u bject , teacher , and himse lf . Moreoverp the needs 

wh ich existed within him were all operating as he began each 

l earni ng situation . During the task , he was influenced by 

stimulation as ~e hopefully found t he task intere s t ing and 

r e _evant . A-+.: the same time , he was also influenced by the 

' 6J affect i ve cl i mate of the c_assroom . This aspect served 

to bind the cognitive and affective domains as a_ ies since 

a student ' s f-::eli ng good a oou~ a subject facili-:at ed the 

16 . 1
,, 
'-' . 
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learning of it . Naturally , feeling bad about i t became an 

· d ' 64 i mpe iment to the task . 

The ending phase of the ta sk was affected by the 

student ' s competence or his feelings of success or failure 

a s he completed the t ask . 65 If he failed , then he may have 

bl amed h is failure on low ability or a difficult test , two 

factors that he coul d not likely alter . Thus , he was in-

c lined to expect c ontinued failures . If , however , he con-

sidered it bad luck or lack of e ffort on his part , · then his 

f utur e chances of success seemed better since these factors 

b . 66 
were su Ject to change . Another category of motivation 

to consider in this third phase was that of reinforcement . 67 

Consequently , reinforcement served as a builder of attitudes 

toward the self with the student who saw himself as success-

f l · 11 · . . 68 u wi ing to try again . 

Student Performance and Retent ion of Knowledge 

In relat ion to learning , the sol~dity of any learn­

i ng that took place became the bes t preventiv e against the 

student ' s f orgetting . Consequent l y , ~aterial that was ove r ­

l e ar~ed or st ud ied be y ond the minimum r equir ed le vel was 

mo re like ly to remain with the learner . Se condly , learning 

64 Owe n , p . 

66,., d l li- OO a e , 

40J . 

p . 1J 6 . 

/' -
OJWlodkowsk i , p . 

67 "rJlodkowski , p . 

19 . 

19 . 

68 2ober t :-agne , 'he ::::ond i t i ons of Lea r:1i::,2: (1 ew 
Hal ~ , ~ i nehar t , & Wi n s ton , 1977 ) , p . 244 . 
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wa s ~ore comple te when the s tudent was ac tively i nvolved i n 

the l e 2rni~g situati on . - hu s , stress given to meaningful 

material brought with i t the rewards of better learning a nd 

better retention of material . 69 

When working with lists of nonsense syllables , Eb­

binghau s concluded that when something new was learned , much 

of wha t was learned was forgo tten quickly ; however , subjects 

rec2lled at least some of it for a longer period . He re -

ported that after twenty minutes only 58 percent of what was 

learned was recalled . This decreased to 44 percent after an 

hour , J4 pe rcent after one day , and 28 percent after two 

days . This leveled to 21 percent after a month 's time . 

Other findings i ndicated that motor skills were re -

membered more than verbal skills . Mo re over , the least for ­

gett ing was shown when subject s were te s ted f or recognition . 

The next highest sc ore was made for r elearning , and the l ow­

est sc ore s were f ound in the area of re c all . Furthermore , 

_earning was easier and remembered f or longer periods of 

~ i rne when it was achieved by rul e or l ogic a nd not by 
r-,0 

rote . ( 

Since needs s t rongly influenced learning and rein­

forcement of be ha v ior provided its special rewards , student 

69No rrnan ~allent and Charlotte Spungin , ?sycho l ogy 
rnderstandin~ Ourse lve s and Ot~ers (New Yo rK : A~eric 2n 
~oa k Company , 1 9 7 7 ) , p . ~1J . 

70Jerome ~ag2n and Ernest Eave~an , ?sycho lo~; : An 
I:.troduct i on (2;1d ed .; ~iew Yo rk : ~arcou~ ;: n:'.'.'ace Jovanovic h , 
I nc . , 1 9 7 2 ) , pp . 8 6- 3 7 , ,g 9 , 1 2 J · 
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performance was probably repeated and learned when a need 

had been satisfied . F rthermore , those students wit h a h i gh 

need f o r achievement were f ound to volunteer for experi­

~ents , took a more active part in school , tried harder to 

obtai~ fee dback , a nd considered ' hems elves more responsible 

for the learning outcomes . 71 

To enhance retention of knowledge , the organization 

of materia_ to be learned into tables , graphs , charts , or 

diagrams served as a source of cues that led to both re -

trieval of knowledge and stimulat ion of learning . Similar-

ly , perfor~ances that demonstrated what had been learned 

helped both the teacher and student to realize that learning 

had reac hed it objective . Foll ow ing the perf ormance , feed­

back , whethe r of the verbal o r nonverbal type , also served 

. k 1 d b h. ~ 72 
to provide now edge to the stu ent a out is perrormance . 

Bo do in and Pikunas , who conduct ed a n experiment to 

determine th e effects of motivation on elementary s tude nts ' 

performa nce a nd retent ion of ~nowledge , concluded tha t no 

signifi cant differences were fo und i~ student pe rf orma nce at 

the conclusion of the unit . However , when s tudents were re -

tested six wee~s later , stuc.ents w .. o we r e i n a n affective 

learning class did significant _ y better . These researche rs 

quoted the theories of Carl Rogers , who s tated , " Self ­

:ni t iated lear n i ng which invol7es ~he wh ole person of the 

'7 1 l ' ! . 7 J 1 I I ' .. C. el- , p , - -,, , 
r ? 
( - Gagne , pp . 296 - 298 . 
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l~arner-- feelings as wel l as i ntellect-- is the most _asting 

ar.d pervas ive . ,, ?J 

Defi~i tely , the area of student ~ot i v a t i on was fo und 

to be a cruc ial one in the broader area of learning . Even 

though the me a n i ng of mot i vation varied from one teacher and 

person to the next , it d id include the i nvo l vement of each 

student i n the learning sit ati on . Many t imes the level of 

motivation e xperience d by the student was not outwardly 

v isible wi th signs of stu dent eagerness or interest . How-

ever , s t udent moti7a t ion of some type was alway s present . 

I t became important , the refore , tha t the teac her assist each 

s tudent i n reaching f or some goal that the individual stu-

de nt found v aluable . Hope f ully , then the student and the 

teacher both ga i ned through i ncreased inte rest in the learn-

i ng situation . And hopefull y , the knowledge or s k ills ac -

qu ired by the s tudent became a more last ing part of h is 

total skills which were re t rieved f or h is later use . 

- . 
_; e ~~ r1 l :':.g 



iJE.3IGN OF _J-l:S rtESEA~ H 

De scription of ~odd County Cent ral nigh School 

~- t:e close of ~he 1979- 1980 schoo _ year i~ ~ay , 

1;~0 , ~0~1 Co nty Ce~t ral Higt School , a 9- 12 s-candard­

ra~e high school accredited by the Souther~ Association 

of nigh Schools and Colleges , had an enrollment of 649 s tu -

dents . Of that number , JJ6 we r e males with the r emaining 

J l ; or nearly 48 . 2 percen being f emales . Fresr, E:n at the 

close of the yearn ~berei _91 ; sop o ores , _80 ; uniors , 

156 ; a~d seniors , 1J4 . 

i~ special education . 

Another 18 studen-cs Nere enro __ ed 

Approxima-cel; 17 perce .. t of the st 'dent s attending 

-:'odd :e .. t r al a-'- tr.e c _ose of t. e year were blac}c wi h the 

remain~ng SJ percent be~~ wh i te . f the 17 perce.t blac~ , 

a_mos~ half of -chose were equally male and female wi-ch the 

whi-ces bei~g primar~ly male st ude~~s w~th an approximate 

Si ~ce ~he population of -:'odd :ounty 

~s _ ri .. ar~ly agric 1 t ~al-y orier.te::i bo - :n oc' upat~o na_l y 
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Description of the Sample 

Of those f:f ty Engl ish II studen~s i n7olved in this 

field study , over 60 percent i nd i cated the y live d mo r e than 

a mile fr om a city or town within the county . T~u s , many 

of these SG dents ' parents or g""J.ardians were engaged i n 

farmi ng with other student s ' parents or guard i ans employed 

in factories or other forms of blue - collar wo r k including 

plumb ing , electrical work , mecha n ics and the l i ke . Four of 

the s tudent s ' parents owned or operated a bus i ness of the i r 

own . 

When the students involve in the field s tudy were 

questioned about the accessibility of newspapers or maga­

z i nes i n the:r homes , al mo s t all indicated tha t magazine s 

and/ or newspapers were a va ilable . However , t hree of the 

students answered that neither of the two was available in 

the ir homes . When que s t ioned conce r n i ng the s tudent s ' use 

of the read ing material , mo st of the s tudents indicated 

that t~ey had more material avai_able for the i r reading than 

they read . 

~he s tudent s also i nd i c a ted that they usually spent 

little t i~e reading at home , not considering ~he ~ime they 

de7oted to h omework . Approximate ly J2 percent indicated 

they read l e ss than 15 minutes dail y while ano the r 46 pe r ­

cent ind i cated they re ad fr om 15 to J O ~ i ~ute s daily . Ap­

pro :c :~aGe _y 10 percent indi~a~ed reading fr om J O to 5 mi n-
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When t he students studied were asked if they en­

joyed reading , ne arly 68 percent answered i n a pos i t i ve 

:-:1a.:1ne r wit h the other J2 percent be ing negative toward read-

i ng . Another 1 3 percent i ndicated that they found the read-

i~g of short stories in class diffic ul t while 82 percent d i d 

not . Furthermore , 28 percent of those questioned indicated 

~hat they fo und no val ue in reading short stor i es wh i le the 

othe r 72 percent i ndicated they did fi nd some value in short 

sto r y reading . 

In April , 1980 , Form S of the CTBS (Comprehensive 

Te st of Basic Skills . Manchester 9 Mi ssouri : CTB/McGraw-

nill Publishing Co mpany , 1977 ) was administered to 178 stu­

dents class ified as sophomores during the 1979- 1980 school 

year . Mandated by the Kentucky Educat i on I mprovement Act 

of 1978 , this state - selected ac h ie vement test was given i n 

Apr il , 1980 , to all tenth grade students statewide and 

tested students i n the areas of reading , language arts , ref­

erence skills , mathematics , social st dies , and science . 

Of those 178 students tested at Todd Central , 74 or 

ne arly 42 percent s ~owed deficiencies in at least one of 

the areas tested . Of those 74 st ude ~t s , 19 we re i nvolved in 

the research of th i s field study . In relation to those 19 

students , weakne sses were f ound 1~ at least one area of To -

">/1 1 • i:al Read i r-lg , Spelling , Language .. ec r.anics , or langua g2 Ex:-

· · · 11 of + i,,.... o 1 9 'oe1··,,.,g u~°- ficie nt i n. "two or mo re of pres sion wii:n vrn.. "' -

f ou:c-- !:'eadi:'1g and la :---s ·J.age are as . 

7 olved in the fi e ld st~dy were giv2n ~or ~ S of the ~T 3S i ~ 
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April , 1979 , and were f ound de f i c i e nt i n the sawe a r eas as 

tho se t e s T,ed ~n 1980 . 

Of the 46 s t udent s te sted i n April , 1980 , the ave r ­

age sc or e of Academi c Apt i t ude i n the area of La nguage was 

87 . 39 . The average sc or e obtained f or the 178 s tude nts 

t e sted in t ha t same a r e a was 89 or nearly 1 . 6 point s hi gher 

than that of the 46 students . In c ompariso n wi t h t he Total 

Academi c Ap~ i tude sc ore of 91 f or Todd Central , the a ve rage 

for tha t of t he 46 was 89 . 17 or appr ox i ma te l y 1 . 8 po i nts 

l owe r tha n t ha-'- of the t otal gr oup tested . In te r ms of a 

stani ne f or La nguage Ac ademi c Aptit ude , the average score 

obta i ned wa s J . 4 or slight l y more than half a s t a n i ne less 

t han that obtained f or the lar ge r sc ho ol gro up . Of the fo ur 

s tudents te s ted i n April , 1979 , t he ave rage sc ore obt aine d 

f or t hem i n La nguage Academi c Apt ~-'- ude was 74 , 75 while tha t 

f or the 191 te s ted at that t i me wa s 89 , For this gro up of 

f our , the ave rage s t anine was 2 . 00 while tha t of the large r 

gro up wa s 4 . 00 . 

Method of Se lec t i on of t he Sample 

I n these ec · ion of the s tude nts f or th i s fi e l d s t u-

dy , three classes of Engli sh I I s tudents we re use d f or the 

r e search be c a u s e of seve r al s ~mi lar i t i es between the three 

gr oup s . n• ~ ~ · +s i· n eac h c l a ss i nc l uded _Pr i marily .r irs u, S vU Genv l 

s t uds~t s who we r e a ve rage or be _ow ave rage ac a demi c ally . 

:::' r.e avs r ase sc or e of Acade T"l i- . ..\ p-'-i t ;.1de on tr1e C'_3 .3 f or ~r o i..i p 

I s - udent s was 3 8 , 70 ; f or Gro up II , 91 . 13 ; f or Gr oup I II , 
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39 , 62 ; and for ~roup IV , 87 . 17 . In relat i on to the stu-

~en.ts ' ab ~li~ies in language Academic Aptitude on the C~BS , 

~he groups were again relatively t .e same . The average for 

Group I in Language Academic Aptitude was 84 . 60 ; for Group 

II , 87 , 09 ; for Group III , 92 . 85 ; and for Group TV , 85 . 00 . 

Second_ y , each group did ha7e some students who were 

relatively stronger and others relative_y we aker in ability . 

Group I had two students with Academic Apt i tude i n Language 

of 11 3 and 96 and two with scores of 60 and 65 . Group II 

had three students with scores of 110 , 102 , and 97 in addi­

tion to two students with scores of 60 and 73 . Gr oup III 

had four students with scores of 108 , 104 , 101 , a nd 97 along 

with fi ve students with scores of 68 , 76 , 76 , 77 , and 78 . 

Group I V had three h i gh scores of 9J , 9J , and 94 and two low 

scores of 62 and 71 , 

In addition , the gro ps selected were also predomi­

nately male wi th Groups I and II having ?J percent males ; 

Group III , 64 percent ; a nd Gr oup IV , 71 percent . Seventy­

six percent of the students studied were white wh i ch was 

very typical of the 8J percent white populat i on a~ Todd Cen­

tral . ~ac~ g r oup of students a _s o had several who were re ­

peating Er~_i sh II as a requiremen for gradua t i on . •ro ups 

I and III each had three students while Group s II and I V 

eac h had 7., ·N o students repeat i ng tr.e c lass . 

s:~ce ~roups I a n d II were s ubd:7ided fr om 2. larger 
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even though they we r e weaker stude nts academical_y . Care 

was also t ake~ to di?ide these two groups so that the y would 

ce r e latively the sane in terms of sex , race , age , ability , 

a~d in effort exerted _in class . To + d ~ i· Group IV · W S uU en ~s n _ , 

bot h on a primary reading leve l , were omitt ed from the r e -

searc h because of ~heir l ow read~ng abilities . wo other 

st udent s were also excluded from Gr oup rr bec a u se of a lack 

~f c· rrent ach i evement te st informat i on on the ir academic 

abilities . One other student i nvolved in i nd i vidualized 

work was also omitted from the st udy . 

n relati on ~o the age of the st dents , mo st of the 

st udent s i n each gro p were e i ther 1 5 or 16 years old . How-

ever , each g roup did have at least one student who was 17 or 

15 . Altogether , 20 percent of the students studied were 1 7 

or 1 3 years of age . 

Another point of similarity between the four groups 

related to another set of scores obtained from the April , 

1 980 , results from the CT ~S . These scores pe r ta i ned to the 

s~udents ' total reading abilities in vocabulary and compre -

: ensio . ~r oup I ' s average score based on stanines was 

) , ; Crop II , ; ~ro p III , . 7 ; and croup I V , 4 . 

Descrintion of Steps _a~en i n 
Com plet ion of the Project 

~ · o ~ ~~ories were selected fr this fi eld stu dy _,er1 3 .. ~ !"" v _ 
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high- in~erest , varied from appr oximate l y 700 to 1600 words 

in _engt n , averaged approxiillately 11 00 wo r ds in length , and 

had bee n f ound to be favor i tes of previous c lasses of Eng-

list students ( see Table 1 , page JS ) . After the i n itial se -

lection of the f our student groups , Groups I and III were 

provided ~he lis t of ten short stories a _ ong with brief 

descriptions of each s to r y from wh~ch they selec ted the ir 

five choices ( see Appendix A, page 76) . Those five stories 

wh i ch r ece ived a majority of student vo tes were s tud ied by 

them during the short story uni t . Group II , which served as 

a cont r ol group , studied five s hort stories based on this 

r esear che r ' s preferences among the ten s tor ies while Gr oup 

I V studied five stories selected randomly by this researcher 

(see ~ab l e 1 , page JS ) . 

·ro secure inf orma t ion on the typical nu.!Tibe r of stu­

dents responding during c lass discuss i on f ol l owiD~ the read­

ing o f a short story , a r espons e tally was ma de to indicate 

the total number of student s making r espo~s e s i n each group 

be for e the shor t story unit was begun . In ad d i t i on to the 

response tal l y , the Teacher- Completed Mot i vat i on Checklist 

( see Append ix A, page 20) was als o 2omplete~ by the r e ­

sea~cher at that t i ille to illo re objective _y pinpoint the ex-

isting levels o f mo ~ivat i on of the students . Both of these 

were also used to prov i de data for co mparison wi th r espous es 
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Table 1 

Short Stories Stud i ed by Gr oups 

otal 
Sho r t Wo r d Group Group Gr oup Gro up 
Sto r y Lengtr_a I I _ I II IV 

"Bill " 11 00 X X 

" rri ~ _ ne Sni pe r " 1 600 :c X 

"? ilot ' s Cho i ce " 1 50 X 

"Tfl.e :iungry 'f'J i n -c e r " 1100 X X 

"Later fl 1 0 X X 

"Good :-Vorn · ng " 11 0 X 

"Half a Sheet of 700 :c X 

Paper " 

" C[1 • - :i.e 1.: o ng- Di st a nc e 900 :c X 

~e l ephone Call " 

"Sn2.psh - o f 3. Jog " l J 0 J. X :( X 
v 

"T 1-'.e Open ·/v 2_ '.'1_Q OW II 11 J :c :c 

a~!umbe rs are g i ve:i. -:o he near est 10 
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c_,uest i onnaire ( s ee App~ d . A 78 ) en lX , page s - 79 was give n t o 

each student pri o r to the un i t t o de te r mi ne exist i ng at t i ­

t~des and to p r ov i de a basis f o r comparis on . The Student 

~ot i7at io n Ques t i onnaire ( see Append i x A, page 77 ) wa s also 

sompl eted by eac h student a nd served to more ob j ec t i vely 

~sce r ta i n the s tude n ts ' ex i sting l e v e l s o f mo t ivat ion . 

Dur i ng the s ho r t s to r y un i t , wh i ch lasted fi v e days , 

student s i n e a ch gro u p were g i ven da ily r e a d i n g and wr i t t e n 

as signment s t o c omplet e be f or e t he ne x t c lass sess i on . Du r -

i ng eac h g r oup ' s daily oral d i sc u ssion , a t ally was made o f 

the numb e r of diff e r e n t s tude nts making r e s ponse s e i t he r 

vo l untaril y or when c all e d u pon t o a n swe r ques t i ons . The 

re a che r - Completed Mo t ivat i on Che cklis t (se e Appe ndix A, page 

80) was als o ut il i zed dail y b y the researche r t o i ndic a t e 

mo r e o b j e ct i v e l y t he appare n t le vels of s tudent mo t i va t i on . 

On t he s econd da y of the un i t , s tudents i n e a ch 

gro~p we r e aga i n asked to compl ete the Student ~ot i v a t i on 

Quest i onna i r e i n or de r t o dete r mi ne the i r f ee l i ng s d uring 

t~a t da y ' s c l as s . On the f our th da y , s tudent s i n e a ch group 

completed the Student Att i tude Quest i onna ire . I n u sin g both 

quest i onnaires , s c:udents we -re asked to respond nonest l y to 

each que s t i on . ~o pr ov ide a nonym i ty , s tudent n a me s we r e not 

u s ed on the ques c:i ori_'1aires , but s tudents we r e asked to i r..d i -

cate the i r g r oup , sex , r ace , and age . 

. . ,· ,..,, . o -~ 1· ... c:,rary· -:-:er...,,_. s ~ .... _. l....; a : i -Following a snort r ev _cN ~ - - V~ - - - .,, - -

~es~ed ove r the ir gro~p ' s stori es u si r..g o~ject i ve - tJpe tests 



(see Appendix B , pages 81 - 9? ) . Five weeks following the 

c ~mp_etio~ of the s hort story un i t the s tuden~s we r e again 

adm i nistered the same test . Howe ve r , for the second te st , 

no student review of any type was provided t o prepare the 

stude:its f o r i t . 

De scriptions of the ~easures Used 

40 

Because the major conce rn of th is fi e ld study re ­

lated to the effects of s tudent ~otivation , several me asures 

were used to mo re accurately determi ne the leve ls of moti­

vation apparent i n the class r oom and wi th i n the s tudents 

the:nse l ve s . However , since the l eve l of mo t i vat i on within 

others circ umvent s easy detection and necess i tates as much 

object i v :~y as pos sible , research tool s were developed to 

fur. ish a mo re objective basis f or conclusion s relative to 

it s 2 xis t e nc e . 

I'a 71 -i o f Student Re s p onses 

Of ~ he two ~easures comple ted by the r e searc he r , the 

first was a seating chart used to check the numbe r of dif ­

f er2:1t stucents mak i ng oral r espons e s during daily class 

discussions . A· tally was made f or each student i f he re ­

sponded orally to q estions asked either when he wa s ca_led 

~pan ~uring jisc~ssions or when he answered voluntarily . 

A~~ er his first r esponse , no ot~e r tallies were ~aie for 



Teacher- Comoleted Motiva­
tion :::':-',ecklist 

41 

Since :notivat i on could be based heav i ly on subjec ­

tivity , the ~eacher- Completed ~ot i vation Checklist ( see 

Appendix A , page 80) wa s used and deve l oped by the rese a rch­

er to deter:nine i n a more objecti·1e :nanner the dail y leve ls 

of apparent motivation with i n each group . 

The first two i tems were included since students ' 

i nterest in :Tlaterial stud i ed and their personal involvement 

i n class work or discussion had been reported by K_einert 

to foster :notivation in others . Items J and 4 QO re clearl y 

definei the level of classr oom cooperation . Sine e students 

found to be i nsecure , afraid , or threatened devoted their 

energies to preserving what ttey were rather than ~ovi~g 

toward what they mi ght beco me , these two areas of coopera-

1 
tion were rated . 

Items 5 and 8 we r e des i gned to r eveal the overal l 

classroom environment . 4 . ..gain , it was noteworthy to recal l 

that student mot i vat i on was aff ec~ed by both i ntr i nsic and 

extr i nsic factors . Because teachers were often labeled the 

dominant force in shap i ng the classroom env ironment , anot her 

very i ntegral part of mot i vation centered on an en-1 i ror1-'Tlent 
2 

tased on teacher wa r mth , under s t a nd i ng , and care . In 

1 ~ J ,.,,.leiner_,_ " Yo re ,tJays i::o :v:otivate , " T:istruc -
.c, • • :\. - - • '-' I 

-+: or . 3J : 39 , A~gust - Sep"":ern.be:r- , 197J , 
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addi t i on , it was reported essential that teachers provide a 

var ie ty of roles ranging from acti·re , dominative supervisio n 

when necessar y and reflective , d iscrimi nating support a t 

othe r times . 3 

The sixth and sevent h items were regar ded as signif­

i c ant since enthus iastic student s ge ne rally tended to ha ve 

posit i ve self- concepts , a fac to r pr oviding much control over 

student mot ivat i on . Furt he rmore , because people become in­

volved i n activities appearing to have a particular purpos e 

or purposes f or them , re maining attentive in class would 

have indicated that some personal value was found by the 

students i n the class ' s work or discussion . 4 

The ninth item on the checklist tended to be the 

mo st sub ject ive and t he most i nc lusive of the other i t ems . 

Since many of the other points were more easily detected by 

an observer , this ninth item relied greatly on the observ­

er ' s r eact io n to what had bee n perceived by h i m dur i ng the 

pe riod of ob s e r vat i on . Thu s , it became especially i mportant 

for the obser'rer to re main as object i ve as possibl e in the 

rating of i t . 

Student Motivation Que s tionnaire 

To determine the s tudents ' personal f eelings during 

1 · d ~~-e Student Motivat i on Quest i onna i re ( se e the c ass per i o , -" 

J , 1 .J.._ • ' • • 
7 ar- h 7' n rr ~ n d T ~ ci ~ vi i n :-r no-,-, -;.:~.,,ac he k 1i.0 ,l'l 3. t70n in e ~ --SC, Cl.l o - C -.l..-- - "'--

:...J '- _.a .H . l , . • 
1

r ' Q \ 

(°Nash i:.--.g-son , D. c .: ~iat i onal ~ duca-i: i o:1 )._ss oc i a-'cio:-1 , _ 7c u,1 , 

p . 1 2 . 
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Appendix A, page 77 ) was used and developed by this re -

se a rr; ne ~. neca se of t he stress g i ven to t he students ' 

s elf- i mages i n r elation to mot i va t i on , Items 1 and 2 were of 

~a jo r interest since the te ac her could not cont rol the s tu ­

dents ' self- perceptions , f or tho se perceptions resided with­

ir. the mi nds of the individual s tudents . 5 Item J related to 

~he students ' f eel i ngs of fail ure and was re garded as sig­

n ific ant since We i ner conc l uded tha L s tudents ' sense of 
I' 

helpl2ssness le d to the ir self- defeat . 0 Moreover , the 

seventh i tem pertaining to s tudent pride was incl ude d since 

~orse reported that the level of pride among s tudents less­

e ned as they progressed thr ough school . 7 

Items 4 , 5 , and 6 were i nserted in the question­

;1a i re becau se the needs f or r e levant ma te rial and the lin~ ­

i ng of new learn i ngs wi th earlier student associations had 

been repo r ted as sigr_ific a nt te acher concerns in the area 

of mot i vat io n . Similarly , the i mpo r tance of meaningf ul ma -

terial was stressed , f or l ear n ing was thought mo r e complete 

when a student was actively involved i n the learning situ-

. 8 
a tio n . 

5xamachek , pp . 5- 6 . 
0 Bernard lJ'Je iner , " A tt !' ibu t ion ~he ory , Ac h ieveme;it 

}!o ti·ration , ~nd t :1e Educat i ocal Process ," ?-evie-..v of Educ a ­
t ional Resea~c h . 4 2 : 21 J , Spri~g , 1972 , 

7-J'J . :::: • '.v'.o rse , " Self- Conce pt i n tn.e Sci'1oo l Set-i:ir.s , " 
=~i l j ~oo d ~ducat i o;i . 4 1 : 1 98 , De ce ~ber , 1 964 . 

- , 

~i ~e i ner t , p . 90 , 
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3e c a u se t he teacher was a majo r source of feedback 

f o r e 2 c~ s t ~dent , Item 8 was thought to be crucia_, f or i t 

was re p or te d that a student ' s image of h i msel f was deve loped 

as he dail y b u il t h is personal f ee lings of importance or 

adequacy thr o~gh the ma ny ve r bal and nonve rbal actions a nd 

c omments of teachers . Moreover , feeli n gs s tudent s had about 

t hemselves and the ir abilities r e lated positively to what 

they t hought others expected of them . 9 

Ite m 9 focused on the student ' s f ee lings of bein g 

challe nged during the class per i od wh ile Item 1 0 , on the 

othe r ha nd , centered on his actual performance . Naturally , 

f eel i ng s about actions a nd the actions themselves have n o t 

alway s been f ound i n agree ment . Earlier research by Rosen­

f e ld l ed h i m to conc l ude that g irls fel t mo re helpless about 

improving the ir conditions since teac he rs we r e thought to 

• 7 d . t ' . b . 1 0 believe that girls were a _ r eady o ing ne ir est . Again , 

the i mpo rtance of the student ' s s e lf - i mage and h is adequac y 

were sigy-1if ic ant de ... erminers of hi s l evel of mot i va tion . 

Furt hermo re , ~asschau emphasized that personal standards of 

excellence affected both the nature a nd the se ve ri ty of 

, t d 11 t asAs se _e c e . 

9r.amachek , pp . 5- 6 , 8 . 

l OAlbert Rosen_f e _ d , "' Learning ' to :. i ve Up ," 3at ur ­
d :::i 'r ?e-r ie w. 4 : J 6- J 7 , Se _?te7.ber J , 1977 , 
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Student At t i tu. de Quest i onnai r e 

To i dent ify s tudent at t i t u des t oward li t e r a ture a n d 

toward En gl i sh II , t he Student Att i t u de Quest ionnaire ( s e e 

Append i x A, pa ges 78- 79 ) was de veloped and u se d . T~e firs t 

six i te ms 2e n t ered on the f e eling s of e ach student toward 

the b r oade r are a of English II as one of h is s u b ject s . As 

wi th t~e St udent Motivation Quest i onnaire ( se e Appe nd ix A, 

pa ge 77 ) , emphasis c onc entrated on the student ' s i ma ge of 

h i ms e lf , an all - i mpor t ant f acto r of mot i v a t i on re l a te d to 

s e lf- i mpo r tanc e . I tems 1 a n d 5 were s pecifically i nc l uded 

since student s d i d n o t s t a y motiva t ed by situa t io n s whe rein 

t he y exper i enc ed more fai lur e than s ucces s . 1 2 

I tem s 7- 1 2 foc u s e d on the student ' s f ee lings toward 

h i ms e lf durin g the s t udy of li t eratur e . I tem 8 was signifi ­

cant when co n sidering tha t mot i va t i on i nvolve d ha v i ng s tu­

dy ma te rials tha t appe ale d to the s tudent ' s i nte r e s t a nd 

caused h i m to work willingl y to complete a t ask . I tem s 7 

and 9- 1 2 i dent ified s tude nt a tt i tude s towar d r e a ding a nd 

towar d them s e l v es i n t e rms of what they could do a nd wha t 

the y ac t u.ally d i d . To explo r e t he co nfide nce of s t ude n ts , 

I t e ms 9- 13 p r ov i ded .:.. ru orma t i on co ncerni ng t he 

f e el i ngs o f help l e ssne ss a n d of g i v i ng- up , two 

. h 13 ported as becomi ng more p r onounced wi t . age . 

s t u de nt s ' 

f eel i ngs re -

Mor eover , 

t o e xplore ~he prid e of stu dents , a f acto r reported to de ­

c r e as e as s tude n ts prog r e ssed t hr ough s choo l , !te rn 1 J was 
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~;1c l uded in this sec~io. of i tems re _a ted to the s tudent and 

~is perce~t i o~ s of hi~self . 14 

In additi on to the first two sec t ions of the ques­

tior...naire , I t ems 14- 17 were inc l uded primarily to offset the 

e~phasis placed on 2nglish II and on literature . However , 

J: tem 17 was designed to supply informa t ion t o compare wii:;h 

:;: tern 6 concerni_ _g the i mportance a nd val ue of grammar versu s 

tha~ o: lite r a ture . 

Objective - Tyne Tests 

In order to secure da t a pertaining t o the effects of 

~otiva~ion on s tudent performance and on r etent ion of knowl­

edge , each group was admi n is te r ed an object ive - type te s t de ­

-1eloped by this r e searche r both a t the c onc lusion of the 

unit and fi ve weeks late r (see Appendix B, pages 81- 97) , 

Wi th a total raw sc or e of 45 , repet i t ion of several test 

i~ em s on the f our tests occurred since each gro up s tud ied 

"Snapshot of 2. Dog " and several li te rary te r ms . 

0e sign of the Research 

Si nce random ass · gnment of stude t s to each of the 

f our gr oups wa s not poss i b_e , ~he quasi- experiment a l non­

eq_uiv2.lent control - group design was employed i n comple t i on 

of this f ield s tudy . Mo reover , t his des ign was utilized 

· d · 7 d din t~ is research had S i-r1cr::. s~ 'la'~,,., -~ s-c u-iied an i nc _u e - · ~:1 - -1 ._, L, ,_ C: -- .J::J 
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al r ead::,; oeen assigned t o part i cular English ::i:I class sec -

tn.e beginning of 1:he 1979- 1980 sc h ol year . 

c roups I and II subdivided fr om the larger c lass , car e was 

g i ven 1:o equalize the t·No groups as much as po ssibl e . Thus , 

conside rat ion ·Nas given to match these two groups with 

~r oup s ::i:II and I V in relation to ability , effort demon-

s~ra ed , age , sex , race , and previous numbe rs of Engl ish II 

failures . There f ore , a random selec t io n of student s was not 

empl oyed or pr actical with each of these two sub- groups . 

I n completion of the student questionnaires by sex , 

age , g roup , a nd race , stress was g iven t o stu de nt s to answer 

items hone s t ly . To benefi~ weaker r eade rs and to provide 

needed c larifications , each ite m was read aloud by this re ­

searcher with students asked to complete them simultane ous ­

l y . However , a f ew of the students did complete the ques­

tionr..aires at their own speed . Th is was part i cularly true 

on the second completion of each one . Care was also taken 

to provide students wi th an und e rs t a ndi g of the scales u sed 

i n answering each of the two questionnaires . Since each 

group completed the same que s t ionnaires , comparisons of the 

1:a~al groups ' average r e sponses coul d be made . 

Nhen the objective- type tests were g i ven both t i mes 

to each group , testing occurred on the sa~e da y f o r most of 

the st udents wit h c aref ul expla nations of the 1:est sec t io n s 

~ests were co~pl eted , 
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ob servati on o ~ the s tuden+vs as th ,ey took the test to more 

f ully ~ · ni~i=e st'J.dent efforts aL cheating . _hose s t-:1c.ent s 

ab se nt on the test date s were gi7e n the test on t he day of 

the ir re tur n ~o sc hoo l in a reserved section of the class-

room away from other students in their group . In the sta-

t istical a nalysis of the da t a obtain ed from the test results 

of each group on the tests administere d twice , a 1 - Te st 

comparison of the results wa s ma de . 

To minimize researcher variations in discussing and 

working wit h each group of student s , each group ' s class 

pe ri od was divided i nto two parts to allow group d iscussion 

t i me daily along with time to work on the following day ' s 

reading and written assignments . Since Gr oup s I and II 

shared the same classroom , time f or both activities was al ­

ternated at the begin ning of the period so that each group 

had discussion at the beginning of the period two day s and 

t i me for their next assignment at the beginning of the 

period t wo days . 

One problem that aro se period:cally fr om th is ar­

rangement with Groups I a n d II was the need to curtail ap-

p L ~:::,tudent i nterest in class disucssion in order to move _ aren L 

to the second group . A se cond problem t hat became apparent 

was the n eed to equalize time allotted with Groups III and 

I V s o that clas s discussion was of the approx i ma te l ength 

of Groups I and II . Tnus , ~rcups III and I V u s ua _ _ y had 

7.e ::.t . 
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Another problem found in wo r k i ng wi th Gr oup III was 

~he n eed f or the researc he r to gain control ove r s everal of 

t he male s t udent s wi thou t adversely affecting the atmo s phere 

of ~he total c la ss . Ra ther than u sing a stronger f or m of 

c lassroom control wh ic h could have affec ted the nature of 

the c las s , se ve ral of tho se stude nts were all owe d more fre e ­

dom from te a che r cont rol than might ha v e been t r ue if the 

~nit were not being comple ted . 

The g r e a te s t proble m evident in the design a nd com­

pletion of this researc h pro ject r e lated to the nat ur e of 

motivat i on . Si nce levels of mo t i va t i on within a group were 

pe~ce i ved and nebul ous , i t became extremely difficult f or a n 

ob server to remain totally objective . Anothe r difficulty 

arose also because of the need for the construction of the 

checklists by the researcher al though other sources a nd 

i dea s fr om t ho se so urc e s were considered i n the formation of 

them . One of these was a self- awareness ma nual by Phil 

Speer . 15 I n addition , ideas obtained fro m the re v iew of the 

literatur e were also val ua ble i n the s tructuring of the 

checkl i st and que s t i onnaires . However , this problem of sub-

ject i v i ty was lessened by the i mpl ementat i on of r a ting 

scales on both the s tudent ques t i onnaire s and on t he 

teacher- comp l eted mot i vat i on c heckli st . Thu s , the use of 

t~e s e scales provided f or a h igher degr ee of both student 

and teacher object i v i ty . 



Chapter 4 

RESEARCH FI ND I NGS 

~ot i va t ion , a facto r of much intere st to educators , 

served as the focal point in th i s f ield study . Since liter-

ature on mot ivat i on was of t en found to rest on the student 

and his pe rcept i ons of h i mself , the thrust of this f i e l d 

study cente red on stude nt mot ivation , its effec t s on student 

perf or ma nce , and its effects on stude nt re te nt ion of knowl -

edge . Moreove r , to determine the consequences of these ele -

ment s , this study als o centered on short stories selected by 

student s i n opposition to those selected randomly by this 

resear cher a nd to those based on researche r preference . 

Thu s , f our groups of students evolved with Groups I and III 

studying ma t erial of their choice , Group II f unct ioni ng as 

a control an d s tudy ing ma te rial based on th is researcher ' s 

pre f e re nce s , and Group IV s tudy i ng mater i al chosen randomly 

jy the r e searcher . 

I n i t ially , th i s fi eld study was designed to test 

7:'.".is hypothesis : will the le ve l of s tudent mot ivat io n be 

~ore pr onounced when ma ter ial stud ied is of the student ' s 

cno i~e . . S i nce i t appeared l og i cal that students s tudy i ng 

~a~er i al of thei~ cho i ce would partici~a-e mo ~e in class 

., · · a r e s _~onse +al _l y was made f or eac '.-1 s tudent if u2.sc 1.,; ssi o:-1 , ~ " 

--~ ,, , or_:::i __ 1 2_y d1..:. :.c-i r.~ j_a .::. l y c lass discl,;_ ssions . 
•• s:::- re s:;)0.:1. ~ea ~ 

I r.. 
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order ~ 0 sec~r e comparisons to determ~ne if partic~pation 

i ncrease d , -: a ~ i es were made before the short story ~nit be ­

gan and dai_ y during the class disc · ssion periods ( see Tab l e 

2 , page 52 ) . 

However , no data fr om Table 2 clearly supported that 

participatio - i nc reased because of the var iab l e of student 

choice . Moreover , Group s I , II , and III a _ l s howed an aver-

age inc r ease in partic i pation even though each group had 

days with marke d decreases . On the contrary , Gro up IV , stu-

dying material chosen randomly by the researcher , had in­

creased part i c i pa t i on each day of the un i t . Fur ther. ore , 

since each group prior to Ghe unit varied in percen~age of 

respo:ise s while d i scussing the same story and since only one 

day ' s d i scussion prior to the uni t was reco r ded , i~ was rea­

soned that student selection did not produce greater stu ­

dent part i c i pat i on . 

A second measur e used to more object ively determine 

the e ffe ct s of student select i on on mot i vat i on was the Stu­

dent Mot i vat i on Quest ionna ire (see Append ix A, page 77) , 

Rated by the students once prior to the uni t and later on 

t.e second day o f the un i t , this i nstrument prov i ded data 

for comparisons of each group ' s average responses to each 

ite J1 . 

1 db r 'ole J ( s ee Pa 0Ye 5J ) One observation revea e Y a - -

· ~he students ' c on s ls-: e nc y _ :1. 
ra t~ngs of tn.e 

· ~xc~~- ov~r_ ?xte~ced pe~~ ods of vary r:i.uc:'. "='- - _t--' U - - - -



Ta bl e 2 

Pe r centa ge s of Students Present Making 
Oral ~ontr i but i ons Dur i ng Clas s 

Discuss i on Periods 

Pr i or 
to Da y Day Day Da y 

Un i t 1 2 J 4 

Group I 
(St udent) 62 . 5 55 .6 62 . 5 77 ,8 90 .0 

Group II 
(Re se archer) 66 . 7 87. 5 63 . 6 90 .0 70 .0 

Gr oup III 
(Student ) 8J . J 72 . 7 5J . 9 91. 7 92 , J 

Group I V 
(Ra ndom) 81. 8 72 . 7 76 , 9 85 . 7 100 . 0 

_52 

4-
Da y 

Ave . 

71. 5 

77 . 8 

77 . 6 

8J . 8 
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Table J 

~r oup Ave rages Obt ained on Stude n t Mot i va t i on 
Questionnaire Pri or to and During the Un it 

Item 

1 . I felt at ease with myself and 
o ther students today . 

2 . I f e l t I was an i mnort a nt part 
of my c lass group today . 

J . I d id n ot fear I would fail in 
my work in class t oday . 

4 . I was inte r ested in my group ' s 
o ral d iscussion t oda y . 

5. I l e arned something new today 
t hat will help me to under­
s~and ot her people . 

6 . I re - learned some t hing today 
that will help me t o und e r ­
stand other people . 

7 . I a:n proud of my work and my 
part i c ipation in class t oday . 

I II III IV 

J . J J , 9 J . 4 J , 5 P 
J . 8 4 . J J . 4 4 .1 D 

2 . 4 2 . 2 2 . 5 J . 6 P 
J . 6 2 . 8 2 , 9 J . 4 D 

J . 8 4 . o J . 1 J . 4 P 
J , 9 J . 6 4 . 2 J . 6 D 

4 . 0 J , 7 J . 6 J . 4 P 
J . 4 4 . 2 4 . 1 J . 4 D 

J . 4 J . O 2 . 6 4 . 1 P 
J . 1 J . 4 J . 2 J . 8 D 

2 . 5 J . J 2 . 4 J , 7 P 
2 . 8 2 . 6 2 , 7 J , 7 D 

J , 9 J . O J , 1 J , 7 P 
J . 1 J . J J . J J . O D 

3 . I felt that the teacher tho ught 2 . 8 2 . 5 
I was an important person today . J . J 2 . 8 

2 . 6 J . 6 
2 . 9 2 . 9 

p 
D 

p 
D 
p 
D 

9 , I f e lt challenged t o d o my very J . 6 2 . 8 
be st in class today . J . 4 4 . 1 

1 Cl . I d i d my •re r y best wo r k i n Eng- J . 5 J . 1 
lish class today . J . 4 J , 9 

f:.. ey to Numbers 

J ___ All of the Time 
4 Most of the Time 
J Ab out Half of the T i me 
2 Some o f the T i me 

~o:1e of the T i :ne ---

2 . 8 J , 7 
J , 5 J . J 

J . J. J . 6 
J , 5 J . J 
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~i me , a n e x a minat i on of the group s s howed t he mos t co n-

s istent a 7 er~ges with Gr oup r r , wh i ch maintain e d s t a bil i t y 

wi th 7 o f t h e - 0 i t e ms (70 perce n t ) ha v i ng neit her po s it i ve 

no r nega t i ve cha nge s e xceeding . 5. I n addition , the con -

sistency of Group III remained at 60 percent while that of 

Gr oup s I a nd II , one studying student selected stories a n d 

the ot he r Gho se of the researc he r ' s, had 50 percent c onsis-

tency . _hu s, c onside ring Frymier ' s earlie r stat e me nt , i t 

appeare d that Gro u p I V main tained a more consistent level of 
1 

mot i vati o n . -

Again 7iewing Table J , Gr oup I students indic a te d 

i ncreases e q ual to or e xc eed i n g . 5 i n relation t o t he :r 

ease with themse_ve s a n d the class , the ir feelings of im­

por t a nc e , and their perc e ptions c onc e rning their import ance 

wi th the teacher (Ite ms 1 , 2 , 8) . Group III also experi­

enced similar gains in lesse ned f ear of failure , i n t e r e s t 

i n c l a ss d isc u ssion , l e arn i ng of s omething new , a nd i n ~eel -

i ng s of challenge (Items J , 4 , J , 9) , Moreover , Gr oup II 

s hare d co rresponding increases in f ee lings of importance , 

i nterest i n d isc u ssion , a nd in f eel i ng s of c hallenge ( Items 

2 , 4 , 9 ) , a nd , unlike any of t he othe r gr oups , f e e l i ng s of 

do i ng ~he ir b e st (It em 10 ) . 

Thu s , fr om the r e s u l t s s hown Gro up II s tudent s i n -

d i c at ed f ee l ings of mot i7at i on most of ten s hared by Gr oup s 
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= 2.nd I II . ne •1 3.r-.:..able common to eac"- or~ ... h - i: l, e se groups was 

t~at of preference based on that of either the s tudent him-

self or the researc he r . However , having weighed the pas-

sible implications of the Hawthorne effect , the signi£icance 

of these increases was lessened since stude nt s were aware 

of their involvement in research . 

One loss greater than . 5 which appeared with Groups 

I and I V was that of se _f - pride (Item 7) . However , Morse 

earlier reported students ' levels of pride decreasing as . 

they progressed in school . 2 Furt he rmore, Groups I and IV 

originall y expressed levels of pride relatively higher than 

those of the others ; with the second respo nse students may 

have become more realistic in their evaluations of pride 

since they showed a more consistent score with that of the 

ot!'1e r groups . 

In addition , teacher conside rat i on (Item 8) was also 

f ound to be a loss with Group I V, and perhaps this resulted 

beca se of students not sharing in the selection of material 

studied by them . Since the need f or teachers to be demo -

c ratic a nd involve students in decision- making was stressed , 

th is factor of teacher consideration provided s ome insight 

~nto the loss i ndicated by -ro up IV s~ udents . 3 

2 'tJ ,,, Mo rse "Self- Concept i;,. the School Setting ," 
• V . - ' / I 

Ch : d~ood 2i~ca~io~ . 41 : - 93 , December , 19o~ . 



3ec 2.use mot i vat i on revolved so frequently around 

~he student and hi s per · · ~ , -- _ceptions of h i mself , data f o r com-
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parisons was obtained by the u se of the Student Att i tude 

Que s~ionnaire ( s ee Append i x A, pages 78- 79) . Again , con­

s i dering the element of consistency , Group I s tude nts main-

t ained 77 pe rcent s tab ili ty with its aver2.gP t _ resp on ses no 

fluctuating above or be l ow . 5 (see Table 4 , pages 57- 58 ) . 

Similarly , Groups III and I V remained stable with percent ­

ages of 65 and 71 respec t i ve l y . Thus , Grou p II disclosed 

less ove rall consistency of items with a percentage of 53 . 

Howe~re r , when noting t he changes resulting in increased 

agreer.1ent with the que stion.naire ite ms , Gro up s II and III 

each ~oved mo re toward agreement with six i tems ; Group I V 

with fi v e i tem s ; and Group I with onl y two items . 

F urthermore , Gro up II was f ound to share i ncreased 

agree ment in i tems more frequent l y with Gro up III followed 

by Gro u p IV and then by Gro u p I . When comparing Group II , 

the cont rol group influe nce d by researc her prefere nces , 

with the s tudent selected Groups I and III , i t was noted 

that student s ' a tt itudes toward their i mpo r tance , e ff or t 

exe r ted , willingne ss to work , voluntee ring during oral d is­

cu ssi ons , and their confidence in ability (Items 2 , J , 8 , 

10 , 1 2) al l moved , 5 or more upward in the ir expressed a t -

titilde s of agree me nt wit h ~hose ite ms . However , students ' 

pr ide and the ir co:if i dence i n the ir ability ( Items 1 2 and 

13) Nsrs 2.l so f cu:'1d to i nc r- ease wi th -: 0.e st uden-~s of ,::;. r o~p 
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Table 4 

Cro up Averages Obtained on Stude nT A- t · ~ d 
-::i • - - ,-;. ,_ l 1., U e Questionnaire 
- rior to and During the Unit 

Item 

I n S~glish II I f eel that . 

1 . I can personally succeed if 
I try . 

2 . I am an important part of 
the larger group . 

J . I willingly put f orth much 
e f fort to do my best . 

4 . I am challenged to do my 
very best . 

5 , I am expected to do too 
much . 

6 . I fi nd grammar more impor­
tant than literature . 

Study i ng literature , I feel 
that 
,, I can :::-elat e to characters ( . 

we meet through our r eading . 

8 . I am a self- starte r and do 
not have to be pushed to 
read . 

9 , I can ans·Ner some questions 
orally when we disc U SS . 

10 . I ofte:'l vo _untee r to an-
swer que s t i ons orally . 

11. I can answer written ques-
tions ass i gned f or homework . 

12 . I do not have to put f orth 
much ef f ort f or a test over 
mater i a l studied . 

1J . T 3. :Tl proud of my wo rk and 
pa::'.' 2.. c ipati on i n c _ass . 

I 

1. 6 
I 1 . 6 

2 . 6 
J . O 
J . 4 
2 .7 
2 . 8 
2 . 5 
2 , 9 
J , 7 
J . 1 
J . 8 

2 . J 
1. 9 

2 . 4 
2 . 1 
2 . 2 
2 . 1 

J . 1 
2 . 8 

2 . 6 
2 . 4 

J . 6 
J . 6 

2 . J 
1. 9 

II 

1. 5 
1. 8 

J . O 
2 . 5 
2 . 7 
2 . 1 
2 . 4 
2 . 4 

J , 7 
J , 5 
2 . 6 
J . 4 

2 , 0 
1. 8 

2 . 7 
2 . 0 
2 . 0 
1. 9 
2 . 7 
2 . 1 
2 . 6 
2 . J 

J . 6 
2 . 8 

J . 1 
2 . 4 

III 

1. 5 
1. 8 

2 . 9 
2 . 4 
2 . 2 
2 . 1 
2 . 5 
2 . 1 
J . 2 
J . 2 
2 . 5 
2 , 9 

2 . 2 
2 . 2 

2 . 7 
2 . 2 

2 . 0 
1. 9 
J . 2 
2 . 5 
2 . 8 
2 . 2 

4 . 1 
J . O 
2 . 4 
2 . 4 

IV 

1. J 
1. 5 
2 . J 
1. 9 
2 . 2 
2 . 1 
2 . 1 
2 . 1 
J , 7 
J , 7 
2 . 5 
2 . 6 

2 . J 
2 . 2 

2 . 4 
2 . 6 
2 . 1 
1. 6 
2 . 6 
2 . 6 

1. 9 
1. 7 

J , 9 
J . 4 

2 . J 
1. 5 

p 

D 

? 
D 
p 
D 
p 
D 
p 
D 

p 
D 

p 

D 

p 
D 

p 
D 
p 
D 
p 
D 

"Q 
~ 

D 

? 
D 
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~able 4 (continued) 

I tew I II III IV 

Study ing grammar , I feel 
that 

14 . I am studying materia_ tha t 2 . 6 2 , 9 J , 0 J . 1 p 
I already know fairly wel l . 2 . 6 2 , 9 2 . 8 2 . 6 D 

15 , I am challenged to learn J , 1 2 . J 2 . 9 1. 9 p 
more about gr ammar . 2 . 4 2 . 3 2 , 9 1. 8 D 

16 . I can succeed in learning 
material d ifficul t for me 2 . 0 1. 8 1. 9 1.7 p 
if I try . 2 . 1 2 . 1 2 . 2 1. 6 D 

17 . I am forc ed to do exercises 
that have little value for 2 . 8 J . 6 J , 5 4 . 1 p 
me . 2 , 9 J , 7 2 . 6 J . 6 D 

Key to Numbe rs 

5 ___ Strongly Disagree 
4 Disagree 
J No Op inion 
2 Agre e 
1 St r ongly Agree 



-~us , i t appeared evident from the data that stu­

f eel i ::-1g s of impor~ance , effort eyer+oa· , · · -.. "_ wi __ i..gne ss 

to work , and volunteering to di scuss (Items 2 , J , 8 , 10 ) 
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beca~e more pronounced wi th the var iabl e of pr ef erence . 

Since ~roup I I students were not awar e that the i r storie s 

were based on rese archer pre f erences , then i t also seemed 

plausib_e ~ha t the varia ble of teacher pr ef erence ma y have 

resulted in these i tems of inc ~eased student agr eement . 

Sinc e th i s gr oup ' s stor i es were a l so based on the i r h i gh­

inte::'.:'est l e ·re l and their success with f or mer :C:nglish stu­

dents , these f actors may have al s o i ndirect_y i nfluenced 

the r esult s with Group I . As wa s true wi th the Student 

0'lot ivat i on Quest i onnaire resul ts , the i mplications of the 

Hawthorne effect ha d to be cons i dered i n anal yz i ng a nd i n­

terpreting th i s da t a since these students were conscio s of 

being involved in research . 

A f our th i nst r ument de signed to provide i nforma t i on 

pertaini::-1g to level s of mot~va t i on wi th i n each group was 

the Teacher- Compl eted Mot i vat i on Checkli st (see Append i x A, 

page 3G) . Used once pr i or to the beginni ng of the s hort 

story uni t and then daily duri~g the fir s t four days of the 

u::-1 ~ t , th i s i n s t r ument was pla nned to provide data for com-

parisons of the f our groups . ? rem that data , conc l us~ons 

1 · · t.o t.'_ne possible e f f ects of student selection on re a Tl r.:: - -'l 

~o~ i7at i on as perceived by ~he researc~er were drawn . 

iec~eased by , 5 or more in each of 
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·r able 5 

Comparisons of Te2.cher- Comoleted Motiv2.~ion n h c~li-~ 
(

-::, . - L, _ 0 .e n. _ c::, L, 

~rior to Unit and Unit Averages) 

Item 

Today ' s group . 

1 . showed interest in class 
work . 

2 . showed interest in class 
discussion . 

J . cooperated with me . 

4. cooperated with and showed 
unde rstand i ng for each 
other . 

5. created a warm and relaxed 
classroom atmosphere . 

6 . displayed enthusiasm for 
l e arning . 

7. remained attentive . 

8 . r emained highly structured , 

9 . appeared to be motivated 
to lea~n . 

Key to Numbers 

5 ___ Always 
4 Usually 
J So:ne -c ime s 
2 Seldom 
1 Neve r 

I II 

J .0 J .0 
2. 5 3. 5 
J .0 2 . 0 
J . 3 . 8 

5, O 5 , O 
5. O 5 ,0 

5. O 5 . 0 
5. O 5. O 

4 . 0 4 . 0 
2.J J ,0 
4 . 0 J .0 
2. 5 J .J 
J .0 J .0 
J .J J .8 
5. 0 5 . O 
4.J J .8 
4 . 0 J .0 
2, 5 J .0 

III IV 

J .0 J .0 P 
J .J J .J A 

2 . 0 J .0 P 
J .0 J . J A 

4 . 0 5 . 0 P 
4 . J 5 , 0 A 

4 . 0 5.0 P 
4 . J 5 , 0 A 

4 . 4 . 0 P 
2. 5 2, 5 A 

J .0 4 . 0 P 
2, 5 2 , 5 A 
2 . 0 2 . 0 P 
J , J , 5 A 

4 . 0 5 . 0 P 
4 . J 4 . J A 

J .0 /J. , 0 P 
2 , 5 2 . 8 A 



-:r.e group s . Thu s , Gr oups I a nd III d i·d no~ " expe rience in-

c reased ratings in terms of st udent s ' interest i n c lass 

d:sc ussio~s , their war ~~ ~ cnth · - -- ~'1 , - us iasm, 2.nd overall mot i va-

-:i on ( Ite ms 2 , c:; , 6 7 9 ) 
J , ' • I n addition , l ower scale r at -
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i~gs were also observed with Group IV in relation to s tu­

dents ' war~th , e nthusiasm, and ove rall motivation ( Items 5 , 

6 , 9) • Thus , i t did not appear evident that student selec ­

t i on of mat e rial produced increases in st udent s ' interest 

i n c l a s s discussion , their warmth , enthusiasm , atte ntion , 

or ove rall mot i vat i on (Items 2 , 5, 6 , 7 1 9 ) . More impor­

t antly , since only one c lass period was rated prior to the 

uni t , i t seemed impractic al to draw a ny de fin i te conclusions 

perta i n ing to whether or not motivation did increase wit h 

student selection of class material . 

In summarizing the data pertinent t o the firs t hy­

pot hesis , it mu st be re membered that participation perce nt -

2.ges did not s uppo r t increased student participation in dis-

cu ss i on wi th student selection of material . Secondl y , data 

obta i ~ed fro m the Student Mo tivati on Que s t i onnaire did see m­

: ngly show the i mpo rtance of pre f erence , yet tne preference 

could not solely be attributed to that of student selection . 

r hirdly , the information collec ted _by the use of the Student 

A~ t i tude Quest ionna ire again re vealed the i mpo r tance of 

pr e f ere nc e , yet t he preference may ha ve been i nf luenced by 

nl ,._., · ::l · h t ~l, ,._.,.~ r ec:e:::: _rcn·-c~r and 'Jre 1ri ous st u-::--10 -: o y -:i.9 st u ent ...,u i, _ ~ ~ · -
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conc l us i on s 3.bout s tude nt select i on we r e · t h ' l d 

w i . ne . Thu s , i n 

~eaching a conc l u sion a bout the firs t hypo the sis , the se f our 

so urces of daGa did not c learly reveal that s tudent s e l ec ­

t i on resulted i n i ncreased s tudent motivat i on . 

The se co nd hypothesis of th is field study was to 

concl ude : will s tudent sel e c t i on of ma te rial y ield signif-

i c ant diff erence s in academic performance of students . 

Again , emphasis was given to the variable of student selec -

t io n . In order to test this concept , eac h group of students 

was admi n istered an ob ject i ve - type te st at t he conclus ion of 

the unit based on the short stor i es studied by them ( see Ap­

pend ix B, pages 81- 97 ) , To determi ne if s tudent selection 

did produce signif i cant l y d ifferent results i n perf ormance 

i :nmed i ately at the close of the unit , the 1 - Te st f or Inde ­

pendent Samples wa s employed . 

Af ter cal culating the mean scores for Gro ups I , III , 

a nd I V c ompare d with Group II ( the control ) , it was observed 

at firs t glanc e that each group ' s me an raw score varied a t 

the most only J , 9 point s fr om the other gr oups with Gr oup 

I ' s mean raw sc or e being 26 . 6 ; Gr ou p II , 28 , 7 ; Group III , 

" / 5 .::::o . ; and Gr oup I V , J 0 . 4 out of a possible raw score of 45 , 

Moreover , the closeness of the f ou r groups ' mean sc ores 

· · s 1, g
0
0-est that neithe r student select i on , r esearc her see:ne:1 to CA.~ 

l t · o or~ materi a l to each ~0 roup prefe ~e~ce no r random s e ec l n -- - -

produced substant i al i ~creases or decreases in the me 3.n 

pe rf ormance s of st udents . 
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'°I1o co:'1clu de -wh e the r or n o t s i gn i f i c ant d iffe r e nces 

i n mean s co r e s occurred , da t a was sec ur ed fro m the 1 - Test 

( s ee Ta b le 6 , page 64) a n d u phe ld t hat neithe r method of 

se lectio n s i gnif i c ant l y a l t ered t he me an sc ores of Gr oup s I , 

III , and I V wh e n compared wi th Gro up II ( the cont r ol ) . 

Thu s , a ll ow i n g s t u dent s the opportuni ty t o sele c t s ho r t 

storie s to be stud i ed produ c e d nei the r po sitive n or n e ga t i ve 

d iffe r ences when the ir me a n pe rfo r ma nces we re c ompare d wi th 

t ho s e of Gr oup II , the cont r ol group wh i ch s t u died s to rie s 

based on r e se a r che r p r e fer e nces . 

The t h ird hyp othe sis i n the fi e l d stu dy again 

st res sed t h e var iab l e of s tudent s e l ec t i on a n d was s t a ted : 

will s tudent s e l ect i on pro duce significant d ifferences i n 

students ' r etent i on of knowle dge . To p r ovi de da t a for t h i s 

hypothe sis , each group was r ete s te d fi ve week s a f te r the 

2nd i ng o f the uni t . No r evi e w of a ny type was g i v e n , a nd 

the s ame tests we re u s e d f or the r ete s t i ng . Fu r t hermo r e , 

t o a s ce r ta i n whethe r signific a nt d iffe r enc e s between me a n 

sco r es d i d e xi st , the 1 - Tes t f or I ndepe n dent Sampl e s wa s 

aga i n u t il iz e d . 

Firs t , data fr om t he 1 - Tes t ( see Tabl e 7 , page 65) 

po i nted ou t the c l o s ene ss of the mean s co r e s of t he g r oup s 

on Test 2 wi t h G~o u p I ' s mean raw score be i ng 29 , 6 ; Gr oup 

II , 28 . 2 ; } r o~p I II , 27 , 9 ; a n d Gr oup I V , 29 , 9 ou t of a pos -

~ 4 - Add1· ~l, 1· or1a _l l y , it was ob s e rved tha t s i b 1 e r 2. ·N s c o ~ e o 1. ' J , - - -

the f ou~ g ~ oups d iffe r ed no more tha n two po i nt s f ro~ eac~ 

~hus , it c a n be i n~erred tha ~ variou s methods 
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Table 6 

Resu t s o f ~he 1 - Te st f or Independent Sample s for Te s t 1 
Groups I , III , I V Compare d with Group II 

Mean 
Group N Ra w Score a df 1 Probability 

II 
( Resear che r ) 11 28 . 7 

I 
( .Student ) 11 26 . 6 20 -. 65 > .05 

III 
(Student ) 14 26 . 5 2J -, 77 > .05 

IV 
( Rand om) 14 J 0 . 4 2J . 4J > , 05 

a Poss i ble Raw Sco re =45 
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Results of ~he i - Test for Independent Sample s for Test 2 
J:r-oups I , III , IV Compare d with Gro up II 

Me an 
Gr oup N Raw Score a df i Probabil i ty 

II 
( Re se archer ) 11 28 . 2 

I 
(Student) 11 29 . 6 20 . 51 > . 05 

III 
( s-"Jdent ) 14 27 . 9 23 . 9 > . 5 

IV 
. 40 > . 05 ( Random) 14 29 , 9 23 

aP ossible Raw Sc o:r-e =4 5 



66 

of s~o r t s~ory select i on c r ea ted no marked i ncrease s or de -

creases i n the se students ' rete nt i on of knowledge . 

Of mo r e meani ngful 7alue , the da t a fro m the ! - Te s t 

resul t s pr ov i de d the i nf ormati on necessary to conclude 

whether or not Gr oup s I , III , a nd IV ob t ained mean scores 

sig!l .:..f .:.. c a n t l y d .:..ffe r ent from t hose of Gro up II. As wi th 

the second hypothesis relat ed t o student performance , the 

second a ppl i c a t i on of the ! - Test y i elded no significant dif­

f e r ences between either t he variables of student selection 

or rando m s e lection whe n compare d with the control . 

Furt hermore , Table 8 ( se e page 67) supplied addi­

t i onal dat a illust ra t i ng t he stability of each group ' s s t u­

dent s on the two te s t s with Gr o ps I and II increasing their 

mean scores by J and 1 . 4 points respectively . Even though 

Gr ou ps III a nd I V de creased their me an pe rformanc e s , t he 

dec r e ase was limite d to . 5. Moreove r , the c onsiste ncy of 

:na.:1y stu dent s ' i ndiv idual performances on the two t e sts was 

ev i de n t ( see _a b_e 9 , page 68) as 7 of t he 50 (1 4 percent ) 

maintaine d t heir earlier sc ore , 28 of t he 50 (56 perce~t ) 

i ncreased the ir score whi_e 15 of the 50 (J O perc ent ) ha d 

dec r eased te st pe rf ormanc e on Test 2 . 

Wi th r egard t o the r e sul t s obtaine d in relat ion to 

t he seco~d and third hypothe ses , thee ement of consis~enc y 

b and l· nd i· ,,_~dual s t udent s s urfac ed . etween groups -=' h is con-

· 7d ~o~~ -;h_1 ·oe ~xp_ainej cy the _0T1oge~eou s na -3 l s -c e r,c y· c o i .. L -=-· ~ ~ :J ~ -

=~o u~ s wi th a pprox i ~at e l y 70 pe r c ent of e ac h 
:::, - -



Te s t 1 

Te st 2 

Table 8 

Total Groups' Me an Raw Sc oresa 
for Te s ts 1 and 2 

Group I Gr oup II Group III 
(Student) ( Re s earcher) (Student) 

26 . 6 28 . 7 26 . 5 

29 . 6 28 . 2 27 . 9 

aPos sible Raw Score =45 

Group DI 
(Ra ndom) 

J 0 . 4 

29 . 9 
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Table 9 

Numbe r of Stude nt s I ncreasing , Mainta i n i ng , or Decrea s ing 
Raw Sco ~e sa on Test 2 Compared wi th Te s t 1 

I ncre ased Ma.:..nta ined Decrea sed Total 
Raw Sco r e Raw Sc ore Raw Score ti moE r 

Gr oup I 
(Stude nt ) 9 1 1 11 

Group II 
(Re sear che r ) 4 J 4 11 

Gr oup II I 
14 (Student ) 8 J J 

Gr oup IV 
14 (Random) 7 0 7 

Total 
15 so Numbe ~ 28 7 

aPo s sibl e Raw Sco r e =45 



69 
apc:it ude scores . :'1'.o r 9ove r , t' he t d · • - s u ents ages , agricul~ r2~ 

c2.cLgr ound , readi ru::r hab its , and the i· r e .1..co!~ or , ~ · d 
• -c::, aemons l, ra.:;e 

~~ c las s _ike Nise cont rib ted to the uniformity of the f our 

gr oups . 

Secondly , another potential explana t i on for the dis­

cs ~ne d consistenc y of the mean scores related to observa­

t i on s by Ka gan a nd Ha veman that subjec t s f orgot least when 

te s ted for recogni t i on followed by relearning with the 

gr eatest forgetting i n the area of recall . 4 Since the two 

tests admi n istered to each group were exactly the same and 

were object i ve - type te s ts sing true - false , matching , and 

:nultiple - choice i tems , the larger percentage of te st i tems 

had answe rs ava ilable whe reas s hort answers were r e quired 

of each group ' s students for only ten questions . Moreove r , 

since each group ' s te s t had several li te rary terms stressed 

t~r oughout the ye ar , the factor of r elearning may have in­

fl usnced the find ings of each gro up . 

Becaus e of th is cons istency of indi v idual students 

on the t wo tests , the e xperimental variable of "te sting" 

could f urther explain the pe rformances of stuqents on the 

se cond te s-: . Si~c e "te s t i ng " often prodt,;.ced. improved scores 

w~en similar tests were u sed , the i mpr ovement s made by 56 

~l, 0 Tal nu_mber 0 1" students could have well been percent of the " -" 

, - · ' 1 e This was especially made mo r e the outcome o~ tnis var i ao _ • 
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f easib_ e s ~~ce students we re re Ge sted u sing the same tes~ 

ori :r fiT? ·vveeks 2.ft e r the firs t test was g~ven . Consequent ­

l y , a l onge r period of time between test dates of one of 

the two groups based on student se l ect i on coul d have sup-

D ~ed mo re inte r nally val i d dat a into whethe r or n ot student ... -
selection p r od uced signific2nt d i ffe r ence s i n knowledge re ­

~hu s , as wi th the f irst and second hypo the ses , 

student select i on of materia_ d~d not s upport signi ficant l y 

different pe r for~ances ~n retenGion of Knowledge by the stu-

dents ~nvolved i n th i s fie _d study . 



..,hapter 5 

C ONCLU 3I Oi'1S A11D RSC OMt'VIE NDAT I ONS 

Because many students were f ound to have lost i n­

~erest in school as they progressed , -:h~s field study en-

~ered on the ele~en~ of mot ivation , a factor considered by 

~any to be a crucial one i n the be terment of student atti-

: ~des toward school and toward themselve s as well . More -

over , this field study was designed to determine the possi­

ble eff ects of student selection of class material on stu­

dents ' leYels of motivation , their academic performance , and 

their retention of knowledge . Thus , three hypotheses were 

tested : (1 ) d i d student selection of class mate rial create 

a more pronounced level of student mot ivat io n ; (2) did stu­

dent se_ecti n y~eld significant differences in the academic 

performance of students ; and (J ) did student select i on pro ­

duce significant diffe re nce s in the stude~ts 1 retention of 

knowl e d5e . 

To draw conclus i ons relative to these hypotheses , 

1 . h I students ~-r: ;_-•odd Co··nty entral ~our gro ups of 2ng ls_ ~ - -

· · .,_ d · d and a short story uni t was se -~-gh Sc hool were s ~u le , 

d a ~hus , tNo stu­l ec t e d f or ~se in secur i ng necessary at • 

· 1 · ,.i ·oJ·· a ma J·or~tJ of -:·.e:-;,. , rl e n-"- -r-o u,-, ~ s .... ,. ,.;i · ad S .,... OY'lOS se _ec-ce__., .l 1 . 1_, "::, - ~.::, u .....l,_.1,. _ ....,. · .J -'- _ ....,. 
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Student ~oti~ation and attitude ~uest ionnai:-es 

a:::.d 3. teacr.er- co ,pleted :no-: ::.·ra-:ion che>: i s-: ( see .~ppendix 

A, pages 75- 80) were used prior to t~e u~:t and later ur i.r.g 

: ~e u:::.~-: to obtain da-:a for compar:so~s of student a - t it udes 

':'o secure 

jent pe:-for~ance an 

for , . e 

iffe:-e:-.ces :-::ear. sc o :::-e s oc 

se_ection of .. ate:-ial an ... - \, e ff ec :s 

:r.o: i ·12. t io re ', , -
'--' - V 

·a ta 

t: .a 

. 0 c=..ea:-1; 

-- · . ., . . = ..J'-""-'- ... ' • 

on 

Ll 

-::--.:.s 

- " . ..., 

o:-t - .at 

a~i -

-: 0 
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I n add i t i on , the data c ol lected r e lat ive to t~e 

second · ypothe sis l ed to the :: or1.c l usion tha --: s -c\...:.de!'t .se l ec ­

t i on of 2~a ss !"'la te rial d i d no-: S'...,;, pDo r t si rr.-,i· r~i· " a~- J.' ~ -~.c- ;::, r -
- - · - 5 .1 - .&. . V ..L .l..J.. ._, 

ence s in t he a c ade mic perf or ~an.c P or~ T d · ·" _ s ~u. e nt s . 

r e sul t s fr ~m t~e f our gro up s were ve ry c onsis te nt , -: he co n-

c l usi on wa s ~a de tha t ne it he r s tudent se _ec -:i on , r ese arche r 

pr e f e r e~ce , no r rand om s e l ect : n af.c-ected sipific a n-:l ; the 

perf ormance of t .e s tudent s i n-rol ·red in the r ese arch . Con-

de nt s ~n de t e r~ i n :ng cour se cont ent pr oduced no ~arked :s­

ad vant a ge s t hat s hould l e ad t o s t~dents no - be :ng allowed 

-: a share · n de c i s i on- ma~: g wi th i n t e c l a ssroom . 

I n t e rm s of 

jen~ s e l ec -:i on and r etenti on of kno w_edge , the 2o~cl '...,;, s: on 

·.vas dra·N'.1. t na t s-:ude n t s e _e er: i n d i d not 

7 • n 
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typic al of eac n o~her , generalizing these findings to al l 

s~ ude~ts wo ~ld be inval i d . As a result of the researc h , 

~odifications in the de sign of th is field stu~y wi th the u se 

of ho mogeneous and hete r ogeneou s groupings , varied testing 

J ro c e d ur e s , o r altered le ngths of t i me devoted to the un i t 

c ould provide i nc ~eased i n sight i nto the se areas of learn­

ing and the e ff ect s they have upon students . 

Thus , one fi nal r ecommendat i on becomi ng apparent 

f ro m the fi eld study is the need for te ac her s to be willing 

to exper i ment and i nvolve students in dec isions relat i ng 

~o what is studied by them . However , at the same time , 

te ac hers s h oul d also be willing to determi ne wha t eff ect s 

t ~ose cha nge s have on students and on the ir learn i ng . More -

over , they mu s t be willing to c ri tically evalua te those 

c hanges and the ir results , a nd , even mo r e importantly , they 

s h ould be willing to discard them if the eff ects on s tudents 

prove to be detrimental . 



APPENDIX A 

SHORT STORIES , QUESTIONNAIRES , AND CHECKLIST 



).?PSNDIX A. Short Story Descrip~ions 

Place a n l _0 n t~e line before the titles of the five (5) 
s hort SGories t ha~ Y2Jd would like ~o study . Brief descrip­
tions of t he s t ories have been prov i ded for you . 

"Bill " ---
A father must make a decision that will affec~ the life 
of his daughter . 

---"Th e Sniper " 
A sniper ~ills h is enemy and finds out later who his 
enemy really was . 

"Pilot ' s Choice " ---
Brady , pilot of a rescue plane , must dec i de how far he 
can go on a limited supply of f ue l . 

---"The Hungry Winter " 
An Indian n i ckna med ''Uncle " revealed his love for oth-
ers in a ve r y unusual way . 

"Later " ---John Carmody ' s concern f or his work causes him to un -
kno wingly postpone read i ng to his daughter forever . 

---"Good Mo r n i ng " 
A young boy accepts money to do a job and later regrets 
h is decision to do it . 

"Ealf 2. Sheet of ?aper " 
---A small piece of paper brings back many memories for a 

young man moving out of his apartment . 

"The Long- Distance Te le phone Call " 
---Col one l ~re e leigh temporar ily fi nds his telephone a 

happy escape fr om the i mpr isoned life he leads . 

" Snapshot of a Dog " . n . 

---A nicture of h is dog br i ngs back memor ies or ~he 
a u i h or ' s c hildhood and t he unusual love his d og pos­
sessed for his masters . 

"The Open Window " . 
---A y oung girl jokingly entertains an unwelcome v isit or 

wit h a very unusual story . 
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APPENDL( A . Student Mot i va t i on Que s t ionnaire 

P2-ease mar k each s atement to s how how you honest ly f ee l 
abo u t ea~h one : Thi nk abo ut how you f elt in today ' s class . 
J se t he roll ow _ng scale to c ircle each answer . 

5 All of the Time 
4 Most of the f]l. -'-ime J About Half of the T i:ne 
2 Some of the Time 
1 None of the rr . _ ime 

1 2 3 4 5 1. I fel t a t ease with myself and 
other s tudent s today . 

1 2 J 4 5 2 . I felt I was an i mportant part 
of my c lass gro up toda y . 

1 2 3 4 5 J . I did not f ear I would fail i n 
my work i n c lass today . 

1 2 3 4 5 4 . I was int e r e sted i n my group ' s 
oral discussion today . 

1 2 3 4 5 5. I learned some th ing new today 
that will help me to unde rst and 
other peo ple . 

1 2 J 4 ) 6 . I r e- l ear ned something today 
that wil_ he lp me to underst a nd 
othe r people . 

1 2 J 4 5 7 , I a :r. uroud of :ny ·Nor k and my 
part i c i pa --cion i n class today . 

1 2 J 4 5 8 . I f elt tha t the teache r thought 
I was a n i mpo :-tant person today . 

1 2 3 4 ,., 9 , I f e l t c!'lal l enged to do my very ) 
toda y . be st i n c _ass 

1 2 3 4 5 10 . I did my very be s t work i n Eng-
lish c lass today . 

Group __ _ 
Sex ----~ace __ _ 
A5 e ___ _ 



A~?ENDIX A. Student Att i tude Questionnaire 

Please :ircle the n~mber of each s tatement tha t :nost nearly 
shows how YQ.Q honestly feel about e ach one . Use th is scale 
as yo u a~swer e ach statement . 

5 ___ Strongly Disagree 
4 Disagree 
J No Opinion 
2 Agree 
1 Strongly Agre e 

As one o f my s ubjects , English II is a class i n wh i ch I feel 
that 

1 

1 2 

1 2 

1 ? 

2 

2 

3 

3 

J 

J 

J 
3 

4 

4 

4 

4 

4 

4 

5 

5 

5 

5 

5 
2 

1 . I can personally s ucceed if I 
t r y . 

2 . I am a n i mportant part of the 
larger gro up . 

J . I willingly put for th much ef­
fort to do my best . 

4. I am challenged to do my ve r y 
best . 

J , I am expected to do too much . 

6 . I fi nd the s tudy of gram.mar is 
more i mportant for me tha n the 
study of li te r atur e . 

When we s tudy literature , I fe e l that . 

1 2 

1 2 

1 2 

1 

1 2 

3 

3 

3 

3 

J 

1 

4 

4 

4 

4 

4 

4 

5 

5 

2 

5 

5 

7. I c an rela t e to characte rs tha t 
we meet through our reading . 

8 , I am a self- starte r and do not 
h a ve to be pushed to read , 

9 , I can a~swer s ome q~estions 
o ral_ y when we d isc us s them i n 
class . 

10 . I o f ten volunteer to answer 
qu est i ons o r a _ ly , 

11 , I can a ~ swer many of the wrhit ­
ten auestions 3.ssigned f or .ome -

12 . 

l J . 

I do not have to put f orth muc~ 
e ff ort to prepare for~ 0est 
over ~~e ma~erial st~died . 

1 j p, ar-I a:n nr ouj of :ny Nor."- a n , _ 
. . . ,~ ~1~ - s t 1c1pat1or.. --- '--- - -::, · 
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Student Att i tude ues t i onnaire (cont i nued ) 

·Hhen we study g~ammar , I f ee l t ha t , 

1 2 J 4 2 14 . I am s t 'J.dy i ng mat erial t ha t I 
already know fairl y well . 

1 2 1 I , 5 1 5 . I a m c halle nged to l earn more ..,., 

a bout grammar . 
2 J 4 :; 16 . I can s uc c e e _n l ear ning ma -.:: 

te ria l tha t is d i f fic ul t f or ::ie 
if I continue t o try . 

1 2 J /.!, 5 1 7 . I am f orc ed t o do e xe rcises in 
gra mmar tha t have litt l e value 
f or me . 

"- r oup __ _ 
Se x. ___ _ 
~ace ___ _ 
Age ___ _ 
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-eac her- Compl eted \otivation Checklist 

::;.roup 
Ja-;:;e 

Key to Numbe rs 

5 A_ways 
4 sually 
') Some t i mes .) 

2 Seldom 
1 Neve r 

To day ' s gr oup . 
1. showed i nte r est in class work . 1 2 3 4 5 
2 . s~,owed inte r est in C ass dis - 1 2 3 4 .::; 

cussion . 
I 

J . coope r ated wi th me . 1 2 3 4 ,... 
J 

11 ...,, , coope:c-ated wi th and showed un- 1 2 J 4 J 
derstand i ng f or each other . 

,- cr-eated a war m and relaxsd 2 3 4 J ) , 

classroom a tmosphere . 

6 . displayed enthusias f o~ 1 2 J 
,... 
J 

learning . 

remained attent i ve . 1 2 J 4 ,... 
7 . J 

8 . remained h i ghl y structured . 1 2 J 5 

Q appeared to be / ' 
:not i vated to 2 3 5 

learn . 
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APPE~Dii B. Gro I U . - up n i t Te st 

i'ITATCEING f'.12.t h · · ' c i tems i n the firs t co l umn wi· th the 
second s · · '· 

I. 

.
11 

· ~ ome items i n the second colu□n 
wi noG be used . 

1 . James Thurber 
--2 . H. H. Munro 
_J . Apothecary 
__ 4 . August Strindberg 
__ 5. Liam 0 ' Flaherty 

6 . Ray Bradbury 

A. English bull terrier 
B. "The Long- Distance Tele -

phone Call " 
C . Swedish writer 
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7 , "Straight - 2.rm" =8. Civil war 

D. Fight or s t r ugul e wit h 
E , "Snaps hot of a 

O 

Dog " 
F . Conflict outs i de a count r y 

. Mexic a n fri end 
__ 9 , Jorge H. "The Sniper " 

10 . Re x I . American-bull te rri e r 

II. TRUE- FALSE If an i tem 
false , use 

1. The sniper t ric ke d his 
killed . 

J . Talk or argue wi th 
K . Alice 
L . Conflict inside a count r y 
M. Wrestle r 
N. A druggist 
0 . Saki 

is true , use 
a o . 

a + , 

enemy i nto th inking 

If it is 

he was 

2 . Among dogs , Rex was a bul l y known for s tar t i ng many 
f i ghts . 

_J . J a :T1es Thurber writes i n a Yery f or :nal styl e . 
4 . Ve ra quickly e xplained Mr . Nutte l ' s sudden depar ture 

from the Sappletons . 
__ 5. Jorge was the only friend tha t ol onel Freele i gh 

had . 
,,.. __ o . 

7, 
- 8 . 

a 
/ . 

10 . 
11. 

12 . 
_ 1J . 

1 I I 
- <-;.- . 

_ 1.5 . 

The y oung widowed man wa s bitter as he walked out to 
leave h is apartment . 
Stvle r e fers to the way a wr i ter expresses himself . 
Colone l Freele i gh ' s son ha d threatened to haYe h~s 
phone r emoved . 
Sett i ngs of s ho r t s to ries are always p i npo i ntea 
exactly for the r eader . 
Sw~mming was Rex ' s favo r~ te r ~creat i o~ . . + · 
Alice a nd he r hu sband both enJoyed at Lend i~~ ,ne 
opera . . ~. . . 
Ray 3radbury ' s wr i t i ngs are of ten scienc~ ric:ion . 
~he sniper ~e ver knew who ~he ene:ny on t~e OtLer 
r oof top reall y was . . 
;v;r . N'.1-:t e l ' s aunt had gi -rsn h :.. :n a le c::t er of i ni: r o-
j~c~io~ to f rs . Sapple~cn . 

' . - , £' ' .:, - - or 1:;~D - '" w-r~ o::l ~ 
n ',, ;:, srtri..::, ~ 0:'l tL2 (1_3, _ J. S0.~c: ', ..!.. ... c. _ ""- :::; _ c: ~ -
-· ·-:- ~ · 1 _ _ ___ :::, · ~ .... . _ ,,,._ ...._ ,..., >• ,;:iY"'I· , rl - i "1.c 
wv-1-· -'--L ;:,-..-, l=-::.r-· o I J- - i ~i , __ , c: sc:.:ne --~ - -QN _ - - - '·:::i • 

- V ,..-.J. _ ----:::- - -
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A?PENDIX B. ~roup I Unit Test (cont inued ) 

III . ivf!J L~ IP:S.2 - CHO I CT,.' ~ 1 -'- h 
~ 0 e - ec v t e best answe r for each of 

the foll owi~ 

1 . A type of conflict would i nc l ude a l l of the fol l owing 
ezc2pt 
A. man vs . man . 
E. man vs . nature . 
: . ~2n vs . society . 
J . man vs . himself . 
E . none of the above . 
? . all o f the above . 

2 . 1tJ h ich of the f ollow in.a i s the only true event of "The 
.Sniper? " 

0 

A. The s n i per was a Free Stater , who ~ i l l ed hi s 
brothe r . 

B. The sni per was wounded by the gunne r in the a r mored 
car . 

C . The s n i pe r killed an old woman comi ng down the 
street . 

D. The s n i per fa i n ted becau se of t he pa i n from h i s 
wound . 

E . The s n i per decided aga i nst l i ght i ng a cigar ette . 

_J . A wr i ter develops h i s characters 

4 . 

C __ _J • 

A. t hr ough h i s personal descript i on . 
B. through their ac~ions . 
C . thr ough the i r thoughts . 
D. thr ough othe r char acters ' comments about them . 
E. B, C , D above . 
F. al l o f the above . 
1N' h ich 
A . He 
B . He 
C . He 
D . He 
2 . He 

o f the f ollowing d i d Rex not do? 
carr i ed a ten- f oot wooden rail in h is mouth . 
cauuht baseballs thrown high . 

0 

carried a small chest of drawe rs home . 
k i lled cats and squ i rrels . 
jumped eight - f oot fences . 

An example of ironv would : ~e l ude ~he f oll ow i ng except 
A. The make - believe s to r y t old by a young girl fo ol ed 

an o l der perso n . 
B. Rex " strai ght - armed " death l i ke he f ought ot he r 

battles i n lif e . 
s . Co lonel Freeleigh died after he knew h is phone 

would be removed . 
Q . B, C abo ·.re . 
.2 . A, B a bove . 
~ A_l o f the a~o7e , 
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APPENDIX B. Gr oup I Uni~ Test (cont i nued ) 

6 . ~hich of the followi ng is not a c l ue that should have 
led :'11r . Nuttel to r eal iz e tha~ 1/era ' s story was not 
true ? 
A. '.1'he house s howed signs of the presence of men . 
B. Vera laughed jok ingly as s he told hi m about the 

"ace ident ." 
C. Ve ra was fifteen years old a t the time of Mr . Nut ­

tel ' .3 vis it . 

_ 7, 

D. Vera would ha ve been three years younge r when the 
accident occurred . 

Wh i ch of the foll ow i ng is not a characte ristic of 
Thurber ' s style of writing? 
A. He writes in a very formal manner . 
b , He writes i n a relaxed , conve rsat i onal ma nner . 
~ - Ee u ses a great deal of desc ript ion . 
D. He creates characters who are not typical of him . 
E. A, B, C above . 
F . A , D above . 

8 . When a piece of li te rature arouses our feelings of 
pity , it is said to have 
A . confl i ct . 
B . patho s . 
C . irony . 
D. tragedy . 
E. characterization . 

9 , Wh i ch of the foll ow i ng wa s not one of the pleasures 
Colone l Fr eeleigh ' s life? 
A. talking to Jorge . 
B. telling stories to three young boys . 
c . talking to friend s i n other countr ies . 
D. none of the a bove . 
E . A , B above . 

of 

10 . Which of the f ollow i ng was not an entry on the yellow 
sheet of paper? 
A . the barlk . 
2 . the livery stable . 
C . the dairy . 
D. Dr . 1---. 
E . the unde rtaker . 
F . none of the above . 

fo t '_n P foll owinJ ques -n1 ~''K ~UD, D.l y answers r ·- b -FIL.L- ':'i-B - .1:::i •!"'.-~ .._; - - o vi th e 
tions . :rJri te yo ur an s·Ners -- --
lines pro v ide d . 

,,.. . .. ,,. ,,. "" Sn i .,., e r " oc c •.,;.rs ·1v2.s ? 1 . i :,-,_ e c o u n --::; r :,r ·r1 .t e :-e - -. ---- . -- -~ - -
------ · · i·~ ~~l, -.L~e ssi~g • ·ct ~1., h. a --:: a wri ~e r ~ ~ 2 . A? is a main lea -v 'r.~ 

· 0 -~ _ -= s t ory . ------ thro ugh t he e ven--::s ~ 



A.?PEND:i:Z 3 . 
J~oup I Uni t Test (continued) 

"Ro manc e a t s hort not i ce " was a pastime of ? (Nhom) 

______ 4. ? refe r s t o the event s of a s to r y . 

5 , A ? occurs when a wri t er r etur n s t o a n earl i e r ------ t i me per i od . 

6 . Colonel Free l e i gh a nd Rex both? Death as l ong ------ as the y c oul d . 

7 . ? occurs when the opposi te of wha t i s expec ,.. ed ha ppens . 
8 . A ? is a s t ruggl e betwee n two or mo r e opposing forc e s . 

------9 , ? r e f e rs to the t i me and plac e of a s t ory . 

10 . ? casket s we r e neede d f or the young ma n i n 
------ "Half a She et of Paper ." 



I . :rtA~S ~ - i'! - 111Ia tc h · t · - - ems 1~ the fir st co l mn ~i t h the 
s~c ond . Some i t ems i n the second co l umn 
will not be u s ed . -

1 ~ Zona Gal e 
--2 . Jame s ~hur ber 
_3 . hOb illard 

4 . Ca che 
c; . ?ami ne ---;; 
o . John Carmody ' s 

daughte r 
7 , Rex 
8 . Carib ou 
9 , Hunt Mille r 

10 . Mi cha e l Fost er 

A. Reinde e r 
.a . Collie 
C. English bull te rri e r 
D. Mar ge 
E . 0 Pilo t ' s Choice " 
F . .wack of f ood 
~ , "Snapshot of a Dog " 
H. Ame ric a n bull te rri e r 
I. 
J . 

"Lat er " 
Visit or 

K. Hidden supply of f ood 
L . News pa pe r write r 
M. "The Hungr y Wi nt e r " 
N . ?rie st 

86 

I I . TRUE- FALSE If a n i t e m is t r ue , u se a !, If i t is 
fals e , u s e a Q , 

1 . Brady a n d h is c opilo t disc us sed their si t uation be ­
f ore they decided to r e scue the s urvivo rs on the 
raf t . 

2 . The Indian v illage t rave l ed by sled t hro ugh a bli z­
zard to try to l oc a te f ood . 

_3 . Bi l l tur ne d do wn his siste r becau s e s he was a 
"tired " wo ma n . 

4 . Set tings of st ori e s are alwa y s pinpo~nted exact _y 
f or t he r e a de r . 

5 , Swimming was Re x ' s fa vo rit e r ec r ea t io n . 
--6 . The I ndian s a ccept event s of the ir lives rathe r 

than fight i ng them . 
__ 7. The s t ory the prie s t to l d wa s too unbelievabl e for 

Spe ne e r . 
8 . Bl l l a t firs t hoped his daughter ' s adop ed parents 

woul d be we a lthy , 
9 . 3rady easily made h is dec i s i on to r e sc ue the two 

men i n the r a f t . , 
10 . John Carmody was bu s y r e a ~i ng ~ s ~ockho l de rs r e ­

po rt whe n h is da ughter asKed h i m to p_a y a game 
wi th he r . 

11 . J ohn Ca r mody recalle d the event s of h i s daug0te r ' s 
· t ~ 1 · ~~ s hor+ly be f o_e leav i. g 

12 . 

_ 1J . 

l a st f ev-1 minu es 0 1 _ j_ c 1 , '-

f or :-12 !' f uneral . 
~u_e s , tte young I nd i an boy , was 
"Unc l e " by h i s peo p_e • . 
Al l ~ ~e peo p ~ 2 e xce ? ~ t he P~~ e s~ 
w~en ~he ca: ~e ~as f ound empty . 



APPENDI X 3 . Group I I Un i t Test (cont i nued ) 

14 . Among dogs , Rex was known as a bully who starte d 
many fights . 
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_ 15 . Befor e ivl inna l ef t wi th he r parent s a t the end of 
the story , Bill k isse d her good- bye for t he last 
t i me . 

III . :VTULTI?LE- CHOI CE Se l ec t ~he be s t answe r f or each of 
the followi~ -

__ 1 . I n or der to be a bette r pa rent f or Mi nna , Bill 
A. l ear ned to cook oa tmea l and vegeta bl e s . 
B. patche d Mi nna ' s c lothes . 
C. ga·,e Yl i nr1a a k i t ten to keen her company , 
D. listened to her praye rs and took he r t o chur ci . 
E . B, D a bove . 
F . a ll of the a bove . 

2 . /Jh i ch event was not a t r ue one fr om "Late r ? " 

_J . 

_ 4 . 

_ 5 . 

A. The f athe r was too bu sy to t ake t i me f or his 
daughte r . 

B. The mothe r , acco r d i ng to the daughte r , wa s muc h 
busie r u ps t airs . ' 

C. The n ew book was dented and t humbed at t he end of 
t he s to r y . 

D. The daughte r was killed by a n e l derl y drive r . 
E . The daughte r was ve r y pa t i ent when t alk i ng wi th 

her f athe r . 
F . The f athe r was fille d wi t h ha te f or the one who 

k ille d h is daught e r . 

Wh i c h s eas on is most pr e f erred by the Ind i ans ? 
A. fall . 
B. wi nte r . 
C . spring . 
D. s um.mer . 
E. none of the ab ove . 

'i'Jh i c h of the f oll ow i ng d i d Re x not. do ? 
A. He carri ed a ten- f oot wo ode n . r ail i n h is mout h . 
B. He caught base balls t hr ~wn ~high . 
c . He c arr i ed a s mall c hes L or dr a wer s home . 
D. He kil led c a t s a nd squirre _s . 
E . He jumped e i ght - f oot f ence s . 

A wri ter deve l ops h is charac t ~r~. 
A. thro ugh h i s . per s ~0a l de sc r ip~i ons . 
w thr ou gh t he ir a c t i ons . 
C. ~hr ouah t he i r t houghts . 

I., . - :=, · ' , 1 ' ~r - o·,,.,- I co r;,__rr.e nt s ab o u --c t hee:, , u. t hr ough o~ner c~ ~~aC u- - W 
~ · a l ~ 0: the ac o v e , 



6 . 

_ 7. 

}roup II Uni t est ( c ontinued ) 

~he mos~ un s ual event of t he Pries ' s s,:; ory that 
Spencer c ould not easily accept was 
A. the weat her was abnormally below zero . 
B. the village co uld not borrow food from nearby 

Indians . 
C. t he young bo y ~n the s,:;ory did something hard to 

believe . 
D. the village people were forced to eat their dogs . 
E . A, D above . 
F . n one of the above . 
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An example of irony would i nclude t he following except 
A. the resc ued survivors saved the rescue plane ' s 

crew . 
B. Bill gave his daughter to the carpenter and his 

wife instead of to t he wealthy woman . 
C. 1:he young Indian boy of fourteen failed to give up 

hope when t he older ones did . 
Q . John Carmody had no hatred for the one who killed 

his daughter . 
E . Rex " straigh t - armed " death liKe he fought other 

battles ~n his life . 
F . D, E above . 

8 . Which of the following is not a factor that had to be 
c onsidered i n "Pilot ' s Choice? " 
A. the supply of gas . 
B. the weather conditions . 
C. the condition of t he plane . 
D. the distance back to the base . 
E . t h e safety of the crew . 

· f 7 · ..... ra ..... ure arouses our feelings of 9 . When a piece o _ l Ge G 
pity , i t i s said to have 
A. conflict . 
B. pathos . 
C . irony . 
D. tragedy . 
E . c haracterization . 

3u p9 ly answers for the following ques­
tions . Write yo ur a n swers on the lines 
provided . 

1 . A? occurs when a writer re t urns to an e ar_ier 
------ time peri od . 

2 . ? r e fers t o the e vents of a s to r y . 
------ · , , hoo i- to fi r s t 

? was fi ~a_l y ~ s ed to ba~ t t~e -J . 
------ a~~ r a c~ the fis h . 

Yt i nna open2 
fa-c he r . 
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APPE I'TDIX B. Gro up I I Unit '"I' est ( c or.t inue d ) 

______ 5. ? refers to the t i me and place of a st or y . 

6 . A? is a main idea that a wr i ter is stressing ------ thr ough the events of h is story . 

7. A conflict is a? between two or more oppos i ng 
------ forces . 

----8 . Brady commented tha t no ma n is an ? 

9 . ? refe rs to a wr iter ' s ability to make cnar-
------ ac t ers se em r e al . 

10 , ? occurs when the opposite of what is expected ----- happens . 



AP:?E NDI:( 3 . Group III Uni t Test 

I. Yl.A'TCHING Yiatc h i -"- p ~ · . ~ . . 
- . d u -~:::, ln the ~lrs t column with thp :::iec on :::iom . t . ,._ , -1 7 · · . e l ems in t he second co l umn 
Nl - not be u s ed . · 

1 . Rob illard 
2 . H. H. Munro 

Famine _J . 
4 . 
5 , --,,, 
0 , 

7 , 
- 8 . 

Old Ran.s::cer 
Liam O' Flaherty 
"Straight - arm " 
Mark Hage r 
Cache 

A. Hidden supply of f ood 
B. Conflict inside a country 
C • "?ood Morning " 
D. Fight or struggle with 
E. Framton Nutte l 
F . English bull terrier 
G. Talk or argue with 
H. Visitor 
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9 , 
10 . 

Civil war 
Re x 

I . Conf'lict out side a country 
J . American bull terrier 
K. Lack of food 
L . "The Sniper " 
M. Mr . Epperly ' s dog 
N. Priest 
O. Saki 

II . TRUE- FALSE If a n item is true , use a ~- If it is 
false , use a Q , 

1. Among dog s , Rex was a bully known for starting many 
fights . 

2 . Settings of s hort stories are always pinpointed 
exactly for the reader . 

_J, The community demanded that Old Ranger be killed , 
yet none of the men would do it . 

4 . Jame s Thurber writes in a very f ormal s ty l e . 
__ 5. The I nd ians acc ept events of the ir live s rather 

than fi ght i ng them . 
6 . Ve ra quickly explained Mr . Nuttel ' s sudden depar­

ture . 
__ 7. Jul e s , the young Ind i an boy , was g i ven the name 

"unc l e " by his people . 
8 . Style refers to the way a writer expresses himself . 
9 , Joe killed Ol d Ranger to please the people o f the 

area and to get h is firs t dollar bill . 
10 . Swimmi ng was Rex ' s favor i te re creation . 
11 . The s to r y the priest told was -"-oo unbelievable for 

Spencer . 
12 . The sniper neve r knew who the enemy on the ot her 

roof top really was . 
_ 1J . All t he-people except t he pr i est sat down and we pt 

whe n the cache was fo und e~p-"- y . 
14 . '.v:r . Nu-f:tel ' s 2.unt had given him a lette::' of i ntro-

duc t ion t o ~rs . Sapple t on . 
_ 15 . ~ he Indian village traveled by a sled t hro ugh a 

bli3zari to try t o l oc ate foo d . 



Group III Un i t Test (continued ) 

III . WJ~l-?LE- CHOI CE Sel2 c t 1::; he best answer f or eac h of 
the followi ng . 

1 . ~h i ch season i s most pre f erred by the Indians ? 
A. f 3.ll . 
B. Hinter . 
=: . sprin.g . 
D. summe r . 

2 . Which of the f ollow i ~g did Rex not do? 

__J . 

A. He carried a ten- foot wooden rail in his mouth . 
B. ~e c augh t baseballs thrown high . 
C. He carried a small chest of drawers home . 
D. He k illed cats and squirrels . 
E. He jumped eight- f oot fence s . 

~he most unusual event of t he priest ' s s to r y that 
Spence r could not eas ily acc ept was 
A. the weather was abnormally below zero . 
B. the village could not bo rrow f ood ~ram nearby 

I nd ians . · 
C. the young boy in the village d i d s omething hard 

to be lieve . 
D. the village peopl e we r e f or ced to eat the ir dog s . 
E. C, D above . 
F . none of the above . 
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__ 4 . A type of con£lict would i nc l ude all of the f ollowing 
e xsept 
A. man v s . man . 
B. man V S , nature . 
c . man V S , society . 
D. man vs . himself . 
E . none of the above . 
F . all of the abo ve . 

__ 5. A writer deve l ops his charac t~rs _ 
A. t hrough his pe rsonal descript i ons . 
3 . through the ir thought s . 
S . through the ir act~ons . 

, · ' commeni::;s abo u"': t hem . D. thro ugh other cnarac~ers 
E. all of the above . 
F . B, C, D above . 

6 . :rJhich of the f ollow i ng is the on..l y true event of 
Sniper? " 
A. ~hs sniper was a Fre e St a~er , who kil_e j '.'l i s 

"The 

bro t her . 
was wo und ed b :,,- he s U~~an i n the armore d 

s t ~es t . 



APPS NDIX B. Group III Unit Te st (cont inued ) 

6 . ( cont i nued ) 
D. The sni per fainted bec a u se of the pain fr om his 

wo und . 
E . The sniper dec ided against lighting a cigarette . 

92 

__ 7. Wh i ch of the foll owing d id Ve ra not te ll the afternoon 
v isi to r? --
A. Her a unt kept the window open eac h day waiting for 

the re turn of the men . 
B. The men went hun t ing wi th two of their best hunt ing 

dog s . 
C . The "accident " occurred three ye ars ago to the 

day . 
D. The men went to their favor i te snipe - s hoo -'-ing 

ground . 
E . Mr s . Sappleton ' s husband a nd brothers were lost i n 

a bog a nd never ret urned . 

8 . An example of irony wo uld i nclude the following exce pt 
A. Rex " straight- armed " de a th like he f ought other 

battles i n life . 
B. The older people of the c ommuni ty expec ted a 

young s te r to do what they could not do thems e l ve s . 
C . The ma ke - believe story told by a young girl f oo led 

an ol de r person . 
D. The courage a nd quick th i nk i ng of a young Indian 

saved the lives of hi s people . 

9 , Wh i ch of the f oll ow i ng i s not a clue t ha t s hould have 
l ed Mr . Nutte l to realize that Vera ' s story was not 
true? 
A. The hou se s howed signs of the presence of men . 
B. Vera laughed jok i ngly a s she told hi ~ about the 

"ace i dent . " 
l d at the t i me of Mr . Nut -e . Vera wa s fif teen years o_ 

te l ' s visit . 
D. Ve ra wo ul d have been three years yo unger w~en t he 

a cc i dent occurred . 

10 . After J oe agr eed to ~il~_ Old R~nge r , 
A. The money burned i n ni s pocKet ,. 
B. Joe hi d the money i n a ca s tor- oil _bo~tle . 
c . Mr s . Epperly criticized Jo e f ~r k1;l1ng t~e dogi ... 
D. The Epperl y children wo uld not walK to scnoo l w_ ~h 

.;oe . 
;::-, A, B, D above . ~-
F·. A, C, D a bo·-.re . 
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>2P:S.:ND X B. ro u p III Un i t Test (continued ) 

I C/ . F L . ..,L- TEE - Bi,ANK Supply answers for the following q_ues ­
tions . Write your answers on the 
l~nes provided . 

______ 1 . ? r e f e rs to the events of a story . 

2 . ? was fi nall y used to bait the hcok to first ------
a ttract the fish . 

? refers ~o the time and place of a story . 

4 . ? occurs when the opposite of what is expected ------
happens . 

5. "Romance at shor -'- notice " was a pastime of ? 
----- ( whom ) 

6 . ? refers to a writer ' s ability to make char­
------ acters see real . 

------7 . The count r y where "The Sniper " occurs was ? 

8 . A? is a struggle between two or more opposing 
------ f orces . 

------9 , Joe was given a? dollar bill to kill Old 
Ranger . 

1 0 . A? is a main idea that writer is stressing 
----- through the events of h is story . 
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APPE ND I X B. Gr oup IV Unit Te s t 

I . ~at C h i tem S i n -'- 1 n " , ·· - 1., ne lirst column -,vith the 
second . Some i... • ..... --11 ·· 1.,ems in 1.,he second column 
wi not be used . -

1. 
2 . 

_J . 
4 . 

.::'.. ona Gale 
Mi chael Foster 
Ray .3radbury 
.Jo!l.n Carmo dy I s 
daughte r 

A, "Snapshot of a Dog " 
B. Marge 
C. Mex i can frie nd 
D. :C::ne my 

5. --, 
o . 
7 , 

- 8 . 
_ 9 . 

10 . 

Jo ::c- ge 
~ugust Strindberg 
J ames Thurber 
"Straight - arm" 
Re x 
Apothecary 

E. A druggist 
F i:;, 1 · h • Lng is bull terr ier 
G. "The Long- Dist a nce Te l e-

phone Call " 
H. Alice 
I . 'Talk or argue wi th 
J . "Later " 
K. Newspaper writer 
L . Fight or struggle with 
M. Swedish writer 
N. Wrestler 
O. Ame rican bull te rrier 

II . TRUE - FA.LSE I£ an i tem is t r ue , u se a+ , If i t is 
false , us e a Q , -

1 . The entries on the half sheet of paper were all 
w~it ten l egibly i n the same handwriting . 

2 . Bill turned do wn h is sister because s he was a 
" t ired " woman . 

_J . Among dogs , Rex was a bul l y known for star t i ng ma ny 
fights . 

4 . Alice a nd her husband both enjoye d attending t he 
opera , 

J • Settings of short stories are alway s pinpo i nted 
e xac t ly for the reader . 

__ 6 . John Carmody was busy reading a stockholders ' re ­
port when his da ughter asked him to play a game 
with he r . 

7 , James Thurber writes i n a ve r y formal style . 
__ 8 . The young widowed man was bi tte r as he wa_ked out 

to l eave h is apartment . 
__ 9 , Bill at first hoped h is daughte r ' s adopted par ents 

would be wealt hy , 
10 . Stvl e refers to the way a wri ter expre sses him sel f . 
11 . Colone l Fre e leigh ' s s on ha d threatened to have his 

phone removed . 
12 . Before 0'1 i nna left with he r new paren-':s , :S i ll '.-cissed 

he r good- bye f or the las t time . . 
_ 1J . Swi:nmi ng was R.e:< ' s f a ·ro !'it2 recreation . . _ 

- n • ' - · ~ ..... Colo nel c:;, ro.=. l e , ::;- r, 14 , '--7 0-.c-ge was the onJ. y Ir.l.. ena 1., f.a v -· - .i.- ~ '"' - - :::i · · 

r.ai . 
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A.?PS NDL ( B . ::;.roup IV Un i t T2st (continued ) 

15 . John ~ar~o~y r ecal led the events o.1~ h_i· s las-1., Tc ,N mi nu+ _ ~ 1 . ~ " daughte:::' ' s 
~ ·r ,_ - _~ -~. ··. ve;::i or li e s ho rtl 'r be fore 1 · 
f o ··er - u 1 .1 eaving _ ., .1 ne ra . 

-_, -1I . ~ULT IPLE - CnOI CE ~el 0 ct th b 
v ~ e est answer for eac h of 

1. 

2 . 

_J . 

_ 4 . 

) , 

the following . 

'ri/hich of the following was not an entry on the yellow 
sheet of paper? 
A. the bank . 
B. the livery stable . 
C . the da i ry . 
D . Dr . :=.i - - - • 
E . the undertaker . 
F . none of the above . 

Which event was not a t r ue one from "Later? " 
A. The fa ther wastoo busy to take t ime for his 

daughter . 
B. The mother , according to the daughte r , was much 

bus i er upstairs . 
C . The new book was dented and t humbed at the end of 

the s to r y . 
J . The daughter was killed by an elderly driver . 
E . The daughter was very patient when t alking wi th 

her fa the r . 
F . The fa ther was f i lled wi th hate f or t he one who 

k i lled his daughter . 

In order to be a better pare nt ~or Mi nna , Bill 
A. learned to cook oatmeal and vegetab es . 
B. patched Mi nna ' s clothes . 
C. ga•re Mi ri.na a kitten to keep ~er company . 
D. liste ned to her prayers a nd took her to church . 
:S . B, D ab ove . 
F . all of the above . 

'ri/h ic h of the f allow i ng did Rex :1ot do? 
A. He carried a ten- f oot woode:1 r ail i n his mouth . 
3 . rte caught baseballs th~own high . 
C . He k ill ed cats a nd s~uirre ls . 
D. He carried a small chest of drawers home . 
2 . He jumped eight- f oot f ences . 

7 7 · · o+ a rharacterist i c of 1J'Jhi c h of the f o __ owir:g is ~ -
Th~rber ' s s ty l e of writ i ng? 
~ ~P write- i n a very for~al ~anner . 
· · ·· - - ;::, · · ~" :n~ rivier B. r,e Nri te s i r. a r2laxed , co:-i'1s ~s2.-:=2.. o~c. .c.. _ ..c;:. •••• - • 

0 ~ P u ~c - ~ yrcat dea- of descrip~ion . 
...J • - .::,.__,~ - =- - ~ ...._.!... ...,... ...... _ , .,,... c ~o~ ~·/D i -:2.l of us . 
J . :-: 2 :: :-- e 2. ~ e s : !'l 2. ~a--. 0 e - ::> N n. o 2. - - · · ,., -

. .:i. , ~, ~ ab o·r~ , 
r . .. -\ , J :1bo ve . 
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_-'.?P:SNDIX B . G2'.'oup IV ,r · - unit Test (continued ) 

/ 
_..\_ c: y pe of conflict ::::i • "NO Uld inc 1 ude - _.\ . :nan vs . man . 
.;J . :nan vs . society . 
r, '.":1.an 'TS , nature . ,., . 
D. :nan vs . h i msel f . 
~ all of the above . '--- • 

F . A, B 
' D above . 

__ 7. A writer develops his charac ter s 
A. ~hro~gh his _personal descr i pt i ons . 
3 . t hrough ~he ir act:ons . 
C . through their thoughts . 
D. through other characte rs ' comments about them . 
~ . B, C, D above . 
F . all of the above . 

c. When a piece of literature arouses our f eel i ngs of 
pity , it is said to have 
A. confl ic t . 
B. pathos . 
C . irony . 
D. tragedy . 
~ . ctarac ter i z2tion . 

9 . ·tJhic h of the fallowing was not one of the pleasures of 
Colone l Freele i gh ' s life? 
A. talk ing to Jorge . 
B. talk i ng to friends in other co untries . 
C. tell i ng stories ~o three young boys . 
D. none of the ab ove . 
E . A, B above . 

10 . /J..n example of irony would include the fo _lowing except 
Bill gave his daughte r to the carpenter and his 
wife i nstead of to the wealthy woman . 

IV. 

A. 

3 . John Carmody had hatred for the one who killed his 

( ' ...., . daughter . 
Rex " straigr-_t - armed " death like he fought other 

D. 
battles in life . 
Colonel Freel~igh died af~er he knew his phone 
would be removed . ~- B, C, A above . 

F . A, D above . 

FILL- Tr:E - BLANK Answer eac h of the followir1g quest ions , 
~rite your answers on the _i nes pro-
v ided . 

'°) 

------"- • 
~ ? caske ~s w~re ~eeje d f or t he yo ung :nan :n 

_____ __, .... 7"'I " 

"::alf a Shee-': o:;: ..:-a:;:ier . 
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APPENDIX B. ~r o1.,;_p I V Unit Tes t (cont i nued ) 

4 . A ? occurs when a wri t er re tur n s t o a n e arlie r 
------ t i me pe riod . 

5. A ? is a s t r ugg l e be twee n two or more oppos i ng 
---- f orces . 

6 . Minna ope ned a? as she wa l ked away from her 
------ fa the r a t the end of t he story . 

7 . A ? is a main i de a that a wr i te r is s t r e ssing 
------ thro ug h the events of h i s s t ory . 

8 . ? refers t o a wri t er ' s ab i lity t o make char­
------ acters se e m r e al . 

9 . ? occ urs whe n the opposi t e of wha t is e xpec ted 
------ happe n s . 

10 . Col one l Fre e l e i gh a n d Rex b oth? Death a s lon g 
----- as t he y c ould . 
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