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Chapter 1 

INTRODUCTION 

During the 1976-1977 school yeor, Fort Canpbell, Kentucky 

anticipates coupletion of thirteen hundred new faoily living quarters. 

Military authorities project an increase of approxinately one 

thousand five hundred school age children on post as a result of 

this construction. These students oust be served by the school 

systen. This projected increase necessitates najor changes in 

organization of existing schools as well as construction of new 

facilities. 

Barkley Midcle School currently serves students in 

kindergarten and grade six. It is to be reorganized to s~tv~ students 

generclly in the age rcl!lge froo five through ten inclusive - the 

equivalent of kindergarten through grade five, Enrolloent is 

projected to increase fro□ about 375 students to about 510 students, 

The school is coooitted, as a part of this reorganization, 

to iopleoenting ~ process of individualizing instruction. The oodel 

selected as a guide for this process is IGE, ,!_ndividually Guided 

.§_ducation, as developed by the Institute for Devalopoent of 

Educational Activities. 1 

1There are n variety of naterinls published by the Institute 
for Developoent of Ecucational Activities, Dayton, Ohio. 
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PURPOSE OF THE STUDY 

The study was designed to serve a real and pressin3 need at 

narkley School. The reorganization of the sc.~ool, the increased 

enrolloent, and the enphasis upon individualized instruction were 

fixed paraueters. Thus this study enabled this writer to plan 

for effectin3 these chnnBes in an effective and efficient oanner 

durinB the 1976-1977 school year. 

STATEMENT OF THE PROBLEM 

This study was concerned with fomulating a plan to 

reoreanize Barkley Middle School as an elementary school, kindergarten 

through grace five 5 with emphasis upon an individualized approach to 

instruction. Th e plan includes recor:n::lendations for organizational 

structure, curriculun, faculty, faculty in-service 5 and scheduling ; 

and was designed for iopleoentation during the 1976-1977 school year. 

BASIC ASSUMPTIONS 

In conductins the study, the following basic assunptions 

were oade. 

1. That based upon projections by nilitary authorities, 

and zoning of students by the school board , enrolloent would be five 

hundred ten students distributed as follows : 
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Kindergarten 120 students 
First Grade r students 
Second Grade 90 students 
Third Grade 90 students 
Fourth Grade 60 students 
Fifth Gracle 6J students 

2. That all students would live within walking distance of 

school and that no transportation would be provided by the school 

systeo. 

3. That ?hysical plant, including instructional areas anc 

support facilities, was adequate to support the prograo ?roposed for 

this five hundred ten students. 
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4. That all present professional pe rsonnel, includin8 ei3hteen 

full-tine and three ?art-ti~e personnel would reoain with the school as 

r eorganized ; and that five new faculty would be added, 

5. That all present non-professional personnel, including one 

s ecretary, one teacher assistant, three custodians, and four cafeteria 

pe rsonnel, would renain with the school as r eoreanized; and that one 

cook-helper and three teacher assistants would be added, 

6. That , since the bud~et for instructional oaterials is based 

upon nu!:lber of students enrolled , t he funding for 1976-77 would be 

increased proportional t o increase in enrollnent, 

7. Tha t, since all presently adopt ed curriculuo oaterials 

would continue in us e , no najor expenditures abcve nornal would be 

r equir ed, 

G. Th a t libr a ry hol dings were a dequa te, both as to kind and 

quantity , to neet t he neecs of pr~posed enrollnent. 



9 . That, e sizable quantity of oaterials would be required 

to supplenent holdings of the Learning Resource Center; however, 

funding ~entioned in iteo six above was assuned to be adequate to 

secure naterials required . 

4 

10 . That, large-scale efforts to develop coaounity awareness 

and support would be required. 

DEFINITION OF TERMS 

Assessnent--The act of obtainine inforcation about the 

individual pupil reeardine current achievement, learnine style and 

attitudes, and predictions of rate of l earnine for the purpose of 

planning subsequent learnine pro8rarJS. 

Four types of a.ssessnent are used in IGE: 

Paper and pencil tests 

Perfornance tests 

Observation 

Work sauples 

Individu3liz ed Learning--A learning experience which is 

tailored to the individual chil<l--should not be confused with 

inctependent study which pr~supposes each child doinB a different 

thinB at any given tioe, or tutorial situntions which require a 

constant one- t o- one r e l a tionship between the adult and child. 



Individually Guided Education--An cducatioruil process which 

uses clearly stated (usually locally adapted) discrete learning 

objectives, individually tailored learning activities, and an ongoing 

systeu of assessoent that uonitors the perfornance of pupils. 

IGE Learnin~ Progra!!l--Th~ cocbination of teacher/learner 

activities, c nterials, node, tine, space, and equipment that is 

tailored to meet any given learning objective for each individual 

pu?il, 

IGE Planning Systec--A sequence of ucit meetinss and teacher 

activities desiened to create and inple:oent the learning prograns of 

pu?ils. Th e four types of neetings are: 

1. Goal-Settin8 Meetine 

5 

In the Goal-Settine Meeting, decisions are nade to 

detemine the brood instructional goals, the appropriate 

content to neet those 5oals, and the appropriate teacher 

to do the prelioinary research and planning. A critique 

of the previous ?rogram also is conducted. After the 

Goal-SettinB Meeting, the assigned teacher researches and 

orsanizes the content, reviews available teacher naterizls, 

develops teaching strategies, proposes grouping criteria, 

and creates an assessQent plan. 

2, Desien Meeting 

In the Design Meeting, the assigned teacher presents 

his/her ?lan to the other unit oeobers. The ?lan is 

critiqued and □edified until it is acceptable to all. 



Then , teachers are assiened to specific planning tasks, 

a schedule outline is developed and an assessnent plan 

approved . After the Design Meeting , the pupils ore 

preassessed . 

3. Grouping-and-Scheduling Meetins 

In the Groupins-and-Sch eduline Meetine, the pupils are 

srouped accordins to the preassessoent infomation baaed 

on the iroupine criteria. Then, a detailed outline for 

the ur.it' s activities is developed. After the Groupine­

and-Schedulin3 Meeting, the teachers finalize the desisn 

of the individual learnins proeraas. Then, the Unit 

begins instructional activities. 

6 

LearninB Mode--ThG nunber of people in any eiven learnin3 

situation. The four learning nodes are: (1) independent code (pupil 

working alone) : (2) one-to-one code (pupil workine with another pupil, 

a teacher, assistant or other adult) ; (3) small-group Qode (usually 

f our to eleven pupils workins tosether) ; (4) l ar3e-sroup node 

(usually forty or □ore pupils). 

Learning Stylc--A conbination of charact eristics of the 

inJ ividuol chilc which enables him/her to learn best. Learnins style 

is a co~plex phenonenon which is assessed prioarily by detero.ining 

what factors have worked befor e for a particular child. Therefore, 

knowine "how" a child has learned becones fully as i!!lportant as knowi"13 

that he/she has, i n fact, l earned . 
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Multiunit El e-~ent ary Schcol--A school divided into instructional 

units. The units consist of a unit leader, teachers, assistants, and 

75-150 pupils. In the IGE Systeu, the unit will h3ve a r:rulti-ased 

?upil population, a non-graded approach to curriculun design, and 

l earnine proeraIJS designed for individual pupils. 

Objectives. Affective--Objectives which enphasize a feelins, 

tone, an e:1otion, or a deeree of accep tance or rejection. Affective 

objectives vary frou sinple attention to special pheno~ena to cowplex 

but i~ternally consistent qualities of character and conscience. Many 

such objectives are expressed as interest, attitudes, appreciations, 

values, and enotional sets or biases. 

Objectives, Coenitive--Objectives which enphasize renenberin6 

or reproJ ucins s ooething which has presunably been learned, ss well 

as objectives which require the student to deteroine the essential 

problen and then reorder eiven naterial or conbine it with ideas, 

oetho<ls, or procedures previously learned . Cognitive objectives vary 

fron sinple r ecall of n.aterial l earned to highly orieinal and creative 

way3 of cocbinin3 and synthesizing new ide.'.lS and oaterials. 

Objectives , Learnin5-A stateoent of what behavior the pupil 

will deoonstrate and how he/sh~ will deoonstrate it when he/she 

has coupleted th e l e arnin3 pro3ran. 



Ob j ectives e PsychoLlo t or--Obj e ctives which euphasize sone 

~uscular or uo t or s kill, sane nanipulation of na t erial and objects , 

or some act wh ich r equir es a neuronuscular coor dination. The 

psy choootor obj e ctives ar e nost frequently r elat ed to handwriting s 

phys i cal education , art $ and nusic activities . 2 

LIMITATIONS 

The study was liu ited t o thos e aspe cts of the prob l e0 

enUL1era t ed in the probleu s t ate0ent. The p lan as deve loped was 

intended s pe cifically fo r applicaticn to, and ioplcoentati on a t , 

Barkley School . While the plan nay be of value i in gener al t erms, 

t o other institutions desiring to achieve sin ilar goals , t he pr esent 

study is l:inited t o the r eorganization of a specific school, a t a 

s pecific point-in- tiDe , within a specific s e t of para~eters , 

The s tudy was lir:rited to: 

1 . fomulating an organizati onal structure for an 

e l euenta ry school which facilit a t es individualized 

instruction . 

2 . sunnarizing t he principa l curr icular a r eas and 

i dentifying basal oaterial f or each . 

2s aouel G. Sava , Unit Ope r a tions and Rol es, (Dayton, Ohio: 
Institute fo r Deve l opuent of Educational Ac t i vities, Inc . , 19 71) , 
pp. 83-87. 

8 



3 . developi ng f ~culty selection and assigtl!ilent procedures . 

4. J eve l opinJ s chedufos for i op l ewenting the overall plans. 

5. pl annins in-service ?ro0rar.is f e r f aculty. 

HETHODS AND PROCEDURES 

The priJary purpos e of this study was to develop a plan f or 

r eorganization of Barkley School to serve children in the ase range 

of five to ten years with an instructional process enphasizing 

individually guidec education. The plan was developed for 

i□?leo~n tation durine the 1976-1977 school year. The scope of the 

plan was delineated by certain fixed peraoeters as indicated in 

this docuoent under Purposes of The Study, and by the state,-Jent of 

Basic Assuoptions and Lioitations. 

Me thods and procedures utilized in deve lcping the plan for 

reorganization of Barkley School are su~arized below. 

Review of Related Litera ture 

9 

An intensive r~vi ew was nade of literature and other caterials, 

related tc individually 3ui<led education. 

Many indiviuualized instructional 0£1terials and orsanizational 

pa tterns have been developed in a number of schools. IGE has developed 

a systeo for storaee Jnd retrieval of ~a ta and docuoents pertainine to 

pers onnel, ha r dware, curricular oaterials, and other areas relevant to 

I GE pro8rcos. Thes e nate rials are available t o assist in plannin3 

anJ i up leoent i ne new I GE ? r08 r ans . A r easoneble sacpling of these 
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onterials was reviewed nnd consider ed in conductine this study. 

Visits To Ot her Schools 

A nur:ber of vis i ts w~re oade t c ot her schools havine 

viable Individuelly Guiceo Educat ion (IGE) prograns. These vis i ts 

included three elenentary scJ1ools at lbrt Canpbell; schools in Hardin 

County, Ohio County, and Elizabethtownt Kentucky ; and one school systeo 

in Wisconsin. In addition t o t he writ er~ selected faculty and oeI!lhers 

of the Fort Caupbell supervisory staff partici pated in these visits. 

Althoueh not~ visit, ~uch va luable infomation and assistance 

was E;!lined t hrough correspondence with other schools which have 

established IGE proerru:s. Y.~irty-six such schools in sixteen states 

were contacteG by nail. Thes e schools of fered ~any suggestions 

r eearding staffing patterns, sch eduling , and other areas eernane to 

this study. 

Participation in 9Clinical' Situation Pertainin~ to IGE 

In conducting this study the writ e r has participated in two 

IGE clinica l workshops. Six faculty ~eob ers servin8 as unit leaders. 

have participa t ed in one clinical workshop , mid two faculty neobers 

along with parents and students have participated in another. 

A t wc-week worksh op att ende d by the writ er and by the six 

f aculty ueub~rs, developed the planninB and i oplenentntion techniques 

r equired by an IGE ? r o~rao. Participants operated in a fairly norual 

envircnnent while under the constant scrutiny of others. By taking 



turns plannin2 9 teachine, anc assessine theoselves anG others, 

partici?ants cane to eriiJs with soue of th e concerns inhe rent in 

t e~ine, ~roupin~, nnd teaching for specific outcoues . Video tape 

nllowed pnrtici?ents to see the::::se lves and critique t heir efforts. 
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The secon~ worksho? ntten<led by t h is writer, facul t y, ?arents 

and students wns of three Jays Juration . The purpose was to understand 

t he rationa le f or deve lopin~ eo.:i ls .::me c irect ion for school staff in 

six educational areas : (1) Hml Stucents Lenrn, (2) Parent Invclveoent , 

(3) Curriculun, (4) Schoe l Organization, (5) School and Co!!ll'.luni t y, 

and (6) Tea cher A~visor Concept . 

Add itional worksho~s of th es e kinds are included in the plan 

fo r faculty in- s e rvice during the 1976-77 fiscal year. 

Consultants 

Durins conduct c f this stu1y the writer was privileged to have 

an opportunity to work with a nunber of consultants . Many of these 

consultants wer e providec ~y the IGE Leavie, prisarily fron oeober 

schools with o?erational IGE µrosrllDS , 

Other consultants wer e utilizec froo within the Fort Caupbell 

Schoe l Syste~ . Fe r exc.U? l e, if a teacher within t he systec Wcl.S 

i dentified as be i ne 2xtreoe ly crea tive in devel op in8 learnine center s, 

she/he was utilizec in cevelepine plans for l earninc centers . Local 

consultants were utiliz ed in a variety of areas, e.e , , reading, 

na theoa tics , learnin~ ob j ec tives , assessnent, and other areas. 
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Group Planning Sessions 

In order to facilitate both planning and inplementation of 

this study as a workable uodel for Barkley School, an effort was oade 

to involve those to be affected by the proposed plan in all phases of 

development. Thus a ~ultiplicity of group planning sessions were held 

involving various combinations of faculty, students, parents and 

other coouunity representatives, supervisory and ado.inistrative staff, 

and consultants. 

ORGANIZATION OF TIIE STUDY 

This study is presented in four chapters. 

Chapter l contains (1) the introduction, (2) the purpose of 

the study~ (3) a statet.1ent of the problem, (4) basic assucptions 

of the study, (5) <lefinition of terns, (6) lioitations of the study, 

(7) a sUt::Dary of the uethods and procedures eoployed, and (8) a 

sutll:lary of the orsanization of the study. 

Cllapter 1 contains a review of the literature relative to 

Individually Guided Education. 

Chapter 3 cons i s ts of a detailed presentation of the plans 

which were developed for reorganizin8 Barkley Middle School, as an 

eleuentary school, kindergarten through srade five, with eo.phasis 

upon the individualized approach to instruction. 

Chapter 4 presents a sw:Dary of the plan and conclusions. 



Ch.:!pter 2 

REVIEW OF RELATED LITERATURE 

This chapter pres ents s review of selected literature relevant 

t o the study. The re is a pnucity of literature re5ardine Individually 

Guided Educaticn (IGE) as an entity , except for those publications 

Jeveloped by or in coope ration with the Institute for Developnent of 

Educational Activities (IDEA). Therefore , the first section of this 

chspter is devoted to ~eview of literature related to IGE. Subsequent 

sections consider (1) oreanizational structure, (2) curriculun, 

(3) faculty, (4) scheculine , and (5) in-service as they relate to 

IGE and Multiunit school. 

INDIVIDUALLY GUIDED EDUCAT ION 

In a recent educational publication , RoBers, as euest editor, 

dep l ores the existine clioate in which AI:ierican education is reapondins 

to a variety of political, social, and econonic ?ressures that in cany 

cases have little to do with what is best or ri8ht for children. He 

sucges ts thnt ecucators, nor e than other pr ofessionals, tend to ii3Ilore 

the collective insi@lts of research and ex?zrience in our work. 3 

3vincent Rosers , "A Treatnent of El e!:!entary Education Basec on 
Research and EX?erience , " Phi Delte Kap2an, J anuary, 1976, p. 297, 
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Rogers continues , s aying by way of exaople, that : 

•• , E:ven the oos t nai v E: anons us nus t r e cognize that childr en 
learn t o r e ad in a s r E:at varie ty of ways ; that concre te 
experienc2 i s of vital ioportance t o youn0 l earners ; that 
rote ~eoorizction of ~r annar rules has little relationship 
t o one 1 s writin ?, ability ; tha t childr en learn better when 
they have sooe choice about what end how they learn ; that 
success b r ~eds success, r epeat ed f ailure breeds further 
f ailure; that wholistic l earning is superior to fragnented , 
pi e ceoeal l earnine; and , oost i oportant o f all, that 
childr en diffe r i n a ll sorts of ways froo one another and 
cannot 1e tau~ht eff ective ly en oasse , or he l d to arbitrary, 
adult- Je fined gratl e-leve l standards. 

ThE: re is, then, a body of knowledge that can and should 
~uide us as we plan educational progrm:is for children, That 
knowledee is larse ly apolitical and ought to serve as a 
bastion a gainst th ose who would chanze the schools out of 
vested inte r est, f ear, or prejudice, 

The IGE progran is Las ed upon such a body of knowledge 
t o euide us in plannine educa tional prograns for children. 

Developcent of IGE 

The oris in of I GE is traced back to 1964-65 at the Wisconsin 

Res earch and Deve l opoent Cente r for Cosnitive Learnin~. Under the 

direction of Her be rt J, Klausoeier, the Wisconsin Center, 13 ?Ublic 

s chool syst ecJS and the Wisconsin Departnent of Public Instruction 

initiat ed Proj e ct MODELS (Haxi8izing Opportunities for Development and 

Experimentnti~n i n Learnin3 in the Schools), Their aio was to initiate 

n new t ype of or ~aniza tion to deal with out ua l conce rns re s arding the 

deve lo?□ent of exen; l ary ins tructional systeus and sophistica t ed 

experioentc. tion. 

4To i d , p . 29 7 



~ft e r s everal years of productive work , experinentation, and 

developn2nt$ t he Wisconsin Center anc IDEh coub ineG thEir i deas and 

effo rts i n 196J , They expresseG the belief t ha t there was a way to 

uana::e nvai l ab le ecucational resources to api::roach each child 

incivi cu2.lly 2.nc. s till provide an educa t icn for all -- a way to teach 

childrEn one at a tine , t oeether, 

The r esult of uore t han n deca je of res earch anc Jevelopnent 

is I GE and th2 hultiurdt School (MS) , IGE deliberately att en;,ted to 

r 2tain th e Last practices of the past decades a~c to substitutE new 

oues where neede ~; whil t MS is a new forG of El ecentary school 

or0aniz a tion in which new arraneenents r e~lace as e-graded , self 

containei classroous , 

Aft er seve r a l years ' experience, Wisconsin ' s State 

SupE:rintencent t.Ji lli2!.1 C. Kahl indicat ed that Multi unit Schools 
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showed th2 e r l:atest precis e as c. facilitative envircill.l2nt f or i nprovinc; 

l earnin~ op~ortunities at the elenentary school l eve l . And that within 

th e unit structure ?rovidec , both the instructional and l earning 

co□?onents support 2u eff ective us e of tiLle, t a l ent, and effort , He 

concluceJ th o. t ?revision was !:lace for c~iffe r 2!1t i ation of roles and 

th a t O?pcr tu~ity was provi ced fer p lannine , s harine and evaluation. 

Finally, he nc t e c t h& t ?rovisi on was inhe r eu t in the design to 

enccura~e coape r a t i v2 ef f ort i n te ~che r e~ucation and research a t 

thL: l oc.J.l l evel. 



The United States Departuent of Health~ Education and Walfare 

selected the Mul tiunit School for nntionwide installetion durin3 the 

1971-72 school year, Anc by 1972-73 cor e than 550 schoolsnationwide 

hac.l i upleuented IGE nnd MS . 5 

Overview of IGE 

16 

IGE is n co□prehensiv~ design f or e l enent a ry education that 

provides a r ealistic alternative to the n~e e raded, self contained 

classrooo and th 2 traditional for□ of c r ~aniza tion that nakes children 

adapt to the systeo inste ad of ad3p tin3 t he syste;:i to nee t the needs 

of each individual child , 

Mos t t e ache rs recognize individual differences a.none children ; 

however, students , by and large have been forced to fit into an 

exis tin3 systeu without reenrd for their individual di fferences, IGE 

offers a solution t o this prob le□ throu@l encour aeing instructional 

? rc gr.'.lw.S for ench indivi dual student. This solution r equires : 

1. Pl annins instructioncl pr oc;r1ll.1S which a llow ec.ch student 

t o iffOLr ess a t his/her own r ate . 

2. Providin8 iastructional ua t er ials such as textbooks, 

audi c-visunl c nte rials , nnd C2oonstrations which can 

accooncdate individual l carnine s tyles, 

5Na tional Sch~c l Public Re lations Associa tions Individually 
Guided Eclucn t i cm .,n __:_ The Hul ti unit Schoel, (Arli::ieton, V:::. . : X-=.tional 
School Public ~ela tions Associ~t ion, 1972.) pp . 1-3 Fassio . 
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3. Oreanizins nodes of instruction to suit each child's best 

learning style. These nodes of instruction include such 

variations as laree-group instruction~ snall-group 

instruction, independent study, and one-to-one instruction. 

4. Matching teachers and students in various coobinations so 

that each student has the help of the teacher who best 

suits hio/her for each specific learnin8 task. 

In IGE, the self-contained classrooo is eliminated. It is 

r eplaced with an instructional unit cooposed of a unit leader, three 

t o five teachers, aduitionnl supportive staff, and a ~roup of children. 

With this arran3ement, a nuober of non-traditional practices IJBY be 

ioplemented. Sane of these are: 

1. Non-graded instruction, in which every student either 

works independently or is erouped and re8rcuped with 

others accordine to his/her proeress toward or interest 

in attainin3 instructional objectives re~ar<lless of ase or 

years in school. 

2. Tea~ teachine, in which srcu~s cf teachers assess pupil 

prosress, dcvis a instructional strategies to solve 

individual probleos, divide teachin3 assignnents accordins 

to specific abilities and interest of each individual 

ue:her cf the teau, and help one another srow 

professionally. 
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3. Co~tinous ? ro2r ess, in which every stucent advances as 

quickly as he/she can or as slowly as he/she nust dependinc 

only on individual ability. 

4. Peer-group instruction, in which students of different 

~ees wo rk toEethe r in either so.all groups or in pairs t o 

s olve ccn::ion problens. 

5. Diff e rentiated staffing, in which outstandins teachers 

serve as unit leaders of n tean in order to direct the 

educati0n of children and to provide leadership anJ 

assistance to other teachers. 

IGE is a couprehensive fore of education and instruction 

desi3ne<l to produce higher levels of educational achievenent by 

provicins for differe~ces anons students in rates of learninB, learnine 

styles and other characteris tics. It is nore than just an instructional 

?rOi rar.J. for IGE has ~.:my related parts which ~ust function snoothly 

and in ccLczrt. Thert a r c seven ~aj o r co□?onents of IGE: 

1. An cr5anization fo r instructicn, a related adoinistrative 

or~anization a t the buildin8 level and another arraneeoent 

a t th ~ c8ntral office level . This new type of organization, 

called t he uultiuLit oreaniza ticn, is designed to provide 

for educa ti onal nncl instructional decision nakine at 

s eve ral different leve ls; t o open coonunication anong 

students , teachers nnd principals ; an2 to institute 

accountability by educational personnel at various l evels. 
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2. A mcdel of instructionnl prograrni.ns for th e incividual 

student. This is desisned tc aid teachers in planning and 

c~rryine out nn instructional pr o~ran f~r each student that 

takes into eccount his obJ" ecti ves rote of l earnin,·, level 
, ..._.1 ' 

of oc tivation, e tc. It _also prcvi Jes the structure for 

deve lo?ers t o prepare curriculuo DG t erials for IGE schools, 

3. A ~ode l for deve l opine o~asureoent tools end evaluation 

pro cedures. The oode l includes preassessoent of children ' s 

r eadiness ; assessuent of progress, and of final achieveoent 

with criterion-ref ~r enced tests ; f eecback to the teacher 

and the chilJ; and eva luation of the IGE Jesisn and its 

conponents. This node! is used by teachers, oainly in 

s e l ec tin3 and usine assessnent tools and by curriculum 

deve l opers in pr eparin3 instructicnal packages, 

4. Curriculun nnterials i r ela t ed stat~oents of instructional 

ou j ecti ves, anj criterion-re ferenced t ests anJ observation 

schedules. Th ere is presently a sh ~rt aee of r::iaterials 

suitaL l e for IGE practices, and oost schcols adopt and 

~dar t ~a t erials tha t suit the characteristics of their 

students. The Wisconsin center is Jevel op ins naterials for 

r eadinP ~rereacinP ~a theontics, environnent a l e<lucation ,_ ' .. ....... , 

an~ no tivat i on in line with the cojels of instructional 

~r o~r 3D.Di no nnJ 2ssessuent 02nti oneJ . 
• ~ u 



5. A ? r o3r an of hone-school co1JIJunicotions that reinforces 

t he schoo l ' s e ff orts by eenernting the interest and 

encoura3eDent of pcrents an<l o ther adults whos ~ attitudes 

inf luence pupil oo tivation and l earnine . Both the 

Wisconsin cent e r end I/D/E/ A stress that the initial 

i ope tus for ndoption c f IGE sh ould cone froo a school 

s ystew's t eachine staff, And bo th c r 3anizoti0ns insist 

t hot schools one sch ool districts involve pa rents in 

discussinE~ initiatins ond i ~p leoenting IGE. 

2G 

6. Facilitative er.viroru;i~nts in s chool buildings, school 

systeL centra l offices, state educa tion asencies and 

t each e r education institutions. The Wisconsin center 

believes that the key to successful inpleuenta tion of IGE 

is clos e cooperation aoonc the IGE s chools of the district, 

the schoo l district central offic e and the state educa tion 

a3ency. 

7. Continuine r esearch and ceve lopnent to 3enerate knowledge 

one t o pro duc e t ested oateriJls and pr ocedures. A oajor 

feature of the I GE systeu is thJ t it is not ri e i d . Instead , 

it i s still ~ein3 r sfined based on the experiences of the 

peopl e involved . In addition ~ each nultiunit school hos to 

t ry new thin5s s evalua t e thee ~nd eneage in practical 

res earch t o Jesi~n, inp l euent anj eva lua t ~ instructional 

pr os r ~ns f or i nd i v i dua l s t ud8nts. There is continuin£ 

ass is tance t o IGE schoo l s th r oueh r esearch and deve lopment 
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by I/D/E/,\ nnJ the Wisconsin center as well.6 

ORGl:.N IZATIONAL STRUCTURE 

IDEA r e coor.1ends three r.hstinct levels cf O?eration within the 

or ~aniz~tion~l structure of IGE. The first of th~se levels, the 

instructionnl nn~ rasearch units (I & a units) , is the cr8anizatiQn for 

instruction wt ich r eploces the traditional a3e-Bradec, self-contained 

classroon. The second level, the instructicn~l and ioprovenent 

cor:n..ri.ttee (IIC), is a coordinotins l eve l for the total IGE proeran 

within the schocl. While the thirc level, the systenwide policy 

coCLlittee (SPC) 5 functions at the systen lave l. 7 

The first two levels, which operate within the elenent~ry 

school unit, are of particular icportnnce to this study. The thirc, 

a t the systeu level, is ueyond the scope of this study. 

E3ch I & R unit is conposed cf a unit leader, three to five 

teachers, odditionnl supportive staff, and froo seventy-five to one 

hundred fifty students. Prinary function of coch unit is ?lanning and 

cerryinc out the instructional prograc for 2nch child in the unit. The 

unit staff assesses each child's level of 0chievenent, learning style, 

anu ootivaticn leve l by usin~ various kinds of t ests, by cuservine each 

student anc', by exaninin3 work s0uples fr o~ each student. The stoff 

6rb i d , pp . 3-10, P~ssin, 

7N.:itionnl Schoo l Public Relations Association, Individually 
Guided Educa ti on and the Hultiunit Schoo l , (.'_rli=-~ t c-: n , Va.: Nntionnl 
School Public R~l nti ons Associntion , 1972,) PP• 10-11. 



t hen work out s~ecific instructicnal obj ectives for each child to 

ccup l e t e over a shcrt pe riod of tine. After workin8 out an 

i nstructicmal pr oerao for each chilc anJ i op l eoentin8 it, there is 

continuous assesscent and r eassessoent to Je t e roine if the objectives 

ar e bein~ attair.ed . Appr opriate new oL j ectives are then estab lished 

f or ench student, 

22 

Th~ I & R unit is also r e s~onsit le for researchine new ways to 

t 2ach childr en and t o assess children ' s l earnine levels. Throu~h 

experioentation anc observation, unit t2achers Gevelop new ways of 

t eachin~ . Th2s E new t eachint: techniques a re t :1en shared with other 

t eachers anJ other units by th e unit l eaders and by the principal. 

Th~ IIC cot:l!:litt ee is co□pos ed of the principal and all of the 

u~it l e aders in the sch ool ' s ? ro ~ran, The IIC has four l!Ulin functions: 

1. To f ornulet~ the educatiocal ob j e ctives and outline 

t he educa ti on nl ~r03rau for the sch ool. 

2. T8 inte r pret anJ inplen~nt the systeowide ?Olicies that 

effect the education~! procrau in the school. 

3. Tc ccor J inate the activities of all of th e I & R units 

t o insure th e: ne cessc.ry continuity in al l curricular 

4 . To a rran :1e for the us e of faci l ities 9 tine 5 na terials and 
--.I 

other ite~s t ha t the individu~l units do not manage 

8 
in,-=. 2penc.ently. 
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Th i s or Eaniza t ional pa tte rn, bas ed upon nultipl e units, r ~quires 

i nflenentntic.,n of c varie t y of non- tre.citionEil pr actices ns previously 

r e f e r enced . Th 2r efor e i t seeoe~ appr o~ria t e to review s e lected 

l iterature r e l nt ~d to thes 2 pr actices in or der t o ascertain whet 

benefits, i f any , oi 811 t accrue as n result of each , 

l'lon-Gr e.ded Pr o::- r aos 

Shus t er su~gests that non3rnc ing r efers t o ouch nore than just 

elim na t i ns 13r ade l ev2l lines Gnd the gr ade l eve l structure of a 

s choo l ' s µ r oe r ao , bu t requires r eplncinE it with a plan fo r continuous 

~roc r es s . In this plan~ he s ays , the l earne rs aJvance at whatever 

rat es they er e capable of cas terine the l earning ont eria ls in th e 

. 1 C. curricu uu . -

He continues by s£1yin3 t hc'.'. t the senernl purpon e of nonsradine 

is t o unk~ pr ovisicn fo r individual di f f e r ences anong learne rs. Ther e 

a r e nany di ffe r ences nanifested in cany ways nnonc children of the sane 

chronol ogica l a 3e . At the sane tiwe th e r e ar e di f f ~r enc es within any 

8i ven inJ ividua l in t erns of oaturity and l earn i ne r a te fron one 

curriculc r .:i r e a t o ano t h2r . Thus non gr cding needs t .:, pr ovi de for 

in t ra-ind i vi du.:.l differcr:ces as well c1s i r:. t er-ind i v i dua l diffe r ences. 

The basic r eas on unce r l yin~ t he Jevel opc2at of non3r adin3 ns an 

cr3ani za t ion~1 2?? r occh t 2 ins truc tion has t c do, he s ays , with the 

9:i.1L2rt H. Shus t er, ' 'Theor y anc. Philos cphy of Th e Eleoentnry 
School" , Indi viju2l ize~ I ns tuc t i cn : A Book of ReaJ in3s, E. Gene Talbert 
anc Lar ry E. Fr as e s e~s . s (Ccluobus , Oh i o : Ch~rles E, Merrill Pub lishing 
Coopany , 1972) , ? • 17 . 
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increasin3 r2coenition of individunl differences. 10 

The enornous oa~nitude of individual differences anone □ewers 

of a cl~ss nncl even within n civen individunl is recoenized by cost, if 

not nll, t eachers. Tnlbert .:md Frase esti!:Ul.te that, "at fourth grace 

c'.lil cl ab ove, the nuober nssccinted wit!: the ~ra<le level is c conservative 

12stiuate of th i':! nchieveoent ran:.3e in yenrs . . ,l l 

Thes2 nuthors contend that, 

Our national i deals deruind that every child 
should have nn opportunity t o realize his potential. 
Conforuity to eroup standards in out of ste? with 
such a purpos e . We nre nccountable to our society 
to strive f or these i d~nls in the fullest oeasure 
possib l e . At the pr esent time, the only feasible 
w2cns of appronchin~ this gonl is individualized 
instruction. 12 

Gronlunj discusses soue of the nore widely used organizational 

structures f or ndnptin~ schools tu individual di fferences. He concludes 

thnt of these various approaches, " t~.s nons radecl school provides the 

oost suitab l e or3anizntional structurG for a conprehensive pro3rao of 

in<liviclunlized instruction. 11 13 

lOibiJ., p. 18 

llE. Gene Talbert nnd Lcrry E. Frase, eds., Individualized 
Instruction: A Book of ReaJinls, (Colunbus, Ohio : Charles E. Merrill, 
Co . , 19 72) , p. v. 

121 .. , 
D1 u , pp . 1-2 

13Nornan E. GronlunJ, Individualiz 2~ ClcssrooP. Instruction, 
(New York : 11cHillnn Pub lishing Co., Inc., 1974), p. 2. 



Fin.:illy , 1'ie.rti1 nnc Pnvan r e;,ort thnt r ecen t research on 

..... ,­
L. .) 

non- erac2j proJr ar:s hes shown pcsitive achieveoent r esults. They fine 

: ~--.a t , "C t:: ) enerally, s tucl2nts in non:::;ra-leJ ;i r o~raos have been doine as 

well as or L2 tter thnn their peers i~ Gr c~~c ?ro~r.::ms - usually 

1114 

Re?ortin~ on a coop r ~hensiv~ review of rese nrch on nongrading 

fr ot:1 1968 t o 1973 ~ t hey cuncluded thnt ~ 11th~r e should no l onee r be 

concern thnt ~l acin3 studen t s in ncn3radcd yrogrnns \1ill be de tri~ental 

: 0 th e ir a cnc2-=:nic nchieveoent. 11 And in addition to ncaJeoic 

nchieveuent, thes e e.uth ~rs s ee in nQn ~raded pro~r ac:IB , n neans of 

15 
fosterin~ positiv2 nttituces in students . 

In<lividualizei Instructi on 

Gronlund points out that the wide ranee of inclividual 

J if fo r ences ar..1on~ students oakes it unliis.tdy that 3roup instruction 

nl on2 , with or wi th out aL ility ~r oupi nB ce.n ~ee t the varied neads of 

the stuJEnts. H2 f2e ls th a t so~e type of aG~p tation in th e 

instructional pr ~s rnc is neeJ~J so thct uo r e indivi~ualized l e3rnin~ 

experiences c~n ~e ?roviJe~ . He <le fi nes indiviJualized instruction as 

n~ap ting i ns tructioncl µroceJu r es t o fit e3ch stuJent ' s individual 

needs sc cs tc D.3Xi~ize his l earnin~ nnd J~ve lo?nent. 

l4Lyn s. tbrtin anJ 3nr Lar n N . Pavan, " Current Res earch on 
Oi2en S~nce

9 
_ ons r n..:in t:: , V2rticnl Grou? ins , ar.,~ Teen Teachine" , Phi 

Deltn Kapt'nn, Vcl . 57 (JnnuQry 1976) , P? • 311-312 . 

15 I b ic . , t- • 31 2 . 
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He s2ys t hc t adnptins i as truct icn to individual needs nay t ake 

uany different f orns , indivic ualized i..~struction should not be though t 

of as on 2 parti culc'.lr netho-::l . Sane of th e: wore obvious variations of 

t his ~et hod a r e as foll ows: 

1. Individualized i nstruction uiy ran3e fron oinor 

oouifications in e roup instruction to coopletely 

2. Individualized instructicn cay pernit variation 

in &.y of th s f ol lowing : rat e c f learning , the 

obj ~c t i ves pursued , the ne thods and ~ teria ls of 

study nnc the required l ~ve l of achievenent . 

3. Individualiz ed instruction oay be used in all 

subjects , in sone subjects , in parts of sone 

subjects , or only with pa rticula r students. 16 

Esbensen vi ews i ndividualized instruction as, "not the sane 

thine as teachin~ stucents individunlly . 11 17 Although as Wolfson 

points out , "a one- t o-one relntionship" is include(! aoong the 

alternatives . 18 Esbensen continues by sayin~ thnt clil instructional 

systeu is indivi ~ua liz ed when the characte ristics of each s t udent play 

16No~n E. Gronlund, Inc iviJunlized ClassroOD Instruction, 
(New York: i1cMill::m Publish ins co ., Inc., 19 74), p. l. 

17Toorwnlc Esbensen, Working With Individualized Instruction, 
(Belncnt, CeliforniG: Fearon Publishers , 19 68), p. vii. 

18Be rnice J. Wol fson, " Individualizine Instruction" 
InJividuel ization of Instruction: A Teachin~ Strategy , (New York : 
The McMi llan Cc, ., 1973), p. 100. 
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:1 :. • .'.!j or ;;nrt in th E selec tion of objectives, !:'.n t erials, ;,rocedures. and 

tiJe. It is inJividualized when decisions about objectives and how to 

achieve t heo ar e bas ed on the individual stu~ent. 19 

Wol f scn points out that individualize::1 instruction encoc passes 

a wiGe ran~e of ~roupin~ ?etterns, but ~roups , 

shoul2 be forued on the basis of a cornon interest, 
learning probl8~, or special task and be disbanded 
es soon as their purpos e is accooplishe<l. Sone 
thinss, such as ~lannins for shared activities nnd 
offerine su~eestions f~r sulvine a seneral problen, 
are ~ore r easonably done in gr oups (souetines st1all, 
s ~me times lar3e ) th~n by inc ividuels . 20 

She emphas i zed th e crucial concept which separates individualizec 

froo 2rou? ins truction as t he r e j ec tion of the i dea that all learn8rs 

oust uove thrcu:::;h a predeteroined, cocpl ete l y s equenced curriculun. 

He r e ly pemittin3 different rates of speed wil l not provide for 

incividual ~iff2rences, In h8r view, individualizin3 instruction 

requires the t eacher(s) t u er.coura~e individual interest, allow f or 

21 Jiffe r 2nt styl2s, nnc n=s pon 1 to indivicucl needs. 

Howes notes tha t individualization of instruction is a way of 

thinkin!) about th E: t o t a l t eac1-lin~ l enrnin~ pr ocess. He says that it 

is an attitude townrd the f unction of th e scnocl, a b r a nder way of 

thinking noou t class or gani zation, mllterials, and the approach of the 

19Tocrwald Esbensen, Workin0 with Incivicualized Instruction, 
(Be l mcnt, Califcn1ia: Fearon Pub lishers, 1968), p. 1. 

20 I 

Be rnice J. Wolfson, "Indivicualizint; Instruction' ~ 
Indivi c.lualization of Instruction: A Tench int Stra t eeY. (New York: 
ThE: McMillan Co ., 197 3) , pp . 100-101 . 

21Ih. -1 
Jl.1...- ' ;, . 101. 



. d . . , 1 h · 1 ' 22 in 1V1u Ucl C 1 c , 

Wilhe l.:ls.:,bs erves tha t within th~ schocls, to r e le:.:is e the ;iowers 

lnt~nt in ench indivic unl, our prir:ic ry effort ;::ust ~e to estnblish a 

clio'3 t e f or incl ivi..iual er owth. He lists the r::ini..nun essentials of such 

n clioa t e ns rich sticulat i on anJ stret ch 9 res ~onsible freedon erowing 

with t h-= years 9 th ~ suppcrt of love nn~ accei)tance, e. balanced pattern 

of success experiences, enccuraseoent to Qake coonitnents beyond oneself, 

anJ opportunities f or .:1 stea•=Y deepenine of s e lf-insight. These, he 

says, are r equired t o fost e r in~ividuality. 23 

Given th e QLcve ch nr cctc ristics, Weis 5er ber stotes that the 

<lesirability of inJividunlizin3 i nstruction is no lonser questioned by 

c.nyone. The ob j e ctions to it a r e concerned chiefly with the applicction 

24 
of the theo ry t o classrooo conditions. 

As on2 cxm::!pl2 cf the npplicction cf the theory to classrooo 

ccnditions, Fe l dhaus en 9 e t a l, carri ed out a proj ect in individualized 

instructi on with e i ~h t y e l e~ent a ry t eachers. Their oode l includec 

f our broad but basic soals f or the instructional pr o~ra::i: 

22vi r-,i l u flow2s eJ . Individualizction of Instruction : A 
, •• .J 1·.:. . , , 

Tenchi n~ Strnt~zy , (New York: Th e McMillan Co., 1973), p.v. 

23Frec T. Wi lhclos, 11 Ec.ucation:.l Comlit i ons Essential to Growth 
in Indivi j unlity '\ Indivi~u3liz~t ion o f Inst ruction : A Teachin 
Vi r gl l M~ Howes , ed ., (New Yor : The McMillan Co •, , PP• 

24 Rob~rt ~ - w~is 3e rbcr, Develop□cnt al Efforts in Individuali zed 
Learnin3, (It~sc2, Illiaois: F.E. Pe nc ock Pub lishers , Inc., 1971) P• 5, 



a. To t ench the ~as ic skills 

L. To deve lop hi~her co~itive abilities 

c. To deve loi) socinl cor:..rpetence 

d. To provic.!e f or personnl fulf illo12nt anc! good 

s c lf-conce? t. 

Th~y r eport thnt r esults indicate the coJel for inuividualized 

instruction wns functi onally e ffective; that children, pcrents, and 

teache rs liked thQ a~proach; thnt dis cipline problens declined; and 

th nt children we r e lenrnint well. 25 

Teao Teachin,::-

Teachers working toeether in teatJS repres e nts an innovation 

ado? t ec1 by ~y schools during the past decade. A part of the inpetus 

for ndop tin~ this oreanizational nrran~eoent , hes been a realization 

that teachers, ns well as students, have their individual differejces, 

Teachers vnry in their knowledee , coo~etence , anJ skills of teachin8. 

VQrinnce ia ~ers0nnl style and value systecs, corwined with professional 

variations create different t eachine styles. These diff~rences affect 

the eeneral l earnin3 ctuos?her8 of a learninB situetion as well as how 

and what tha student lenrns. 26 

2SJohn Feldhnus en~ David Rnncl, e.nJ Martin Crowe, "!)esi3ning Open 
anC: lndiviclualiz<:!d Instructicn nt the Eles2ntc1ry Level' - A Guid~ for the 
Inuividunl T~nch~r : , EJ ucationnl T2chnology , (Jonuary , 19 75) ?P• 17-18. 

261yn S. M..3rtin nnd B3rbnra n. Pe.voo, 11 Curnmt Researc}, on ()pen 
, ~ ... 'l "1'J 

Space, Ncnc,; radin ~, Vertical Groupin3 , and Tear:. ·reachinP,, · .. . · · 
Phi Ddte. K::i-,· ·;2-n , V,,1. ·57 (J ,:muary 197E,), ::,~: . 312-3 13 . 



With r es pect t c t e aw t enchin3, Goodl ed Gays t hat , 

•.•. this idea i s a very powerful one 
becaus e it offers an cpportunity t o shakedown 
the entire school in r e~erd t o how younssters 
a r e gr ouped and t h ~ way resources ore used, 
It off e rs pot ential f or opening th~ schools 
t .:; s peci D. lis ts ,Jf various kinds i t o e r oupinss 
of various sizes, ,27 

20 

Shus t 2r anc Ploehoft s t a t e t hnt the heart of the conce~t of teen 

t eachins i s found in the s pirit of cooper Gtive plannins and t eon unity. 

Th e t eao ue~b ers, unlike t he t eache r i n the s e l f -contained clnssroou ~ 

e; r t hos e t eacher s t e .2chin::; the sD.Ue s ubj e c t in a departnentnl 

cr ~aniz a ticna l pl an, ~r~ i n constant cooounica tion. This close 

c~ornunica ti~n is ne cessitQt eG ~Y nutucl need f or clos e coordination encl 

articula tion J f eve ry experience a ff ectin8 the l earn2rs. The tec'.lI.l 

acce~t s r es~0nsibility f 0 r curriculuo plannin3 , z roupin~ practices~ 

pupil couns e lin~, 3nd a~r ees upon intructional pr ocedures tha t will J est 

~ee t th e nee ds of th e l earne rs. Th ey point out tha t inc ividual teacher 

s trene ths a r e capitalized u?on and utilizec i n n~e tine inJ ividual 

c1.if fr r ences e;f childr en, The desien alsc prcvides the opportunity for 

f l exib l e 3r c upi n~ pr a ctices nnJ enables t enchers t o provide enrichuent 

or acce l e r .nti<..-n f or pupils t o pr o~ress a t t heir own r nt es in all areas 

of t he curricul uo. 28 

27J-.,h ::i. I . Gc,c,n au , 11Tc~rd 2, 000 ,-\.D . in Education" , 
Indivi dualized Ins t ruction: A Dook of Readi nos , E. Gene Talb ert and 
Larry E, Frasep eds. , (Col uub us , Ohio : Cho.rks E. HEorrill Pub lishinr: Co., 
19 72) 9 p . 4. 

28Alb2 r t H. Schus t e r and Mi lton E. ~l oehoft, Th e Eoerclins 
El eoentary Curricu l u~ , (ColuOO US p Ohio : Charles E. Merrill Books, Inc. s 
1953 ) 1 p , 13 2, 
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While the pr eponderance of r es earch on t e nn te~chine seens t o 

focus oor e en the t eacher th~n th e student, Martin <!..id Pavan r e~ort a 

r.urbe r of r es earch e ff orts which f ocus on t he l earners as well ns the 

teoche rs. Sor.ie ;.; f the findines which they report ar e s1.18tlarized below: 

1. Th e r e were nc significant differ ences in the academe 

achieveoent cf t e[ll.l-taueht children :J.IH.1 childr en tau.3ht 

Ly individual t ~ache rs. The i -cpact of t eewi ne on the 

t eache rs was ~enerally positive and te::,.:i te-1chers willinely 

work lon0e r hours. (Bair nnc Woodward , 1964). 

2. A t 2au-t~u~ht class benefitted fro□ the t alents and 

abilities of uo r e than one t each er nnJ the orrnneecent 

onJe possiLl c c nor e flexib l e ~roupins of pupils accordine 

t o t h2 purp os e of t he l esson. (Wilder. 1969) 

3. No si f:'.nificnnt diffe r ence was f ound lJe tween the ncadeoic 

achieveoent of childr en in a ncn-er adecl , oulti-aeed, 

t eoo- tau~ht school and the ochiev~uent of sinilar childten 

in a s~lf- ccnta ined classrooo. Childr en in the experinental 

s choo l excelled in creative thinkin~ en<l ~~neral notivation~ 

29 
however. (Durchyett, 1972). 

291yn s. Hartin and I3ar 'bara N. Pav::m ,' ' Cur_rent Res ~nrch 
Space , Non-e r ac.1 in8 , Ve rtical Groupins , an:". Te c'.l:l Tenchinp , ·· 
p·•1 1.· D"lt ..., ,, ..., ... - ,.,u V · ' 5 7 (J-,_r. u ..., ry 1976), · . . 3D-314 . 

.. t..; • • 1'\._ C'. t'. .:.... , ,J ~ • . - c.. .. • 

on ODP"'l 
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~1artin ar.d r.:1van conclude: their nrticle with o s er ies of 

observati~ns :Jcse:. upon t heir stuJy of te~ tec:ichin::; . Three of these 

ouservations are : 

••• uhile spe ci fic a<lva."l t agee i n nch i evcment 
~eve net ~een demons trated , stuJ en ts 2.nc teac~ers 
nlike hc.ve expressed positive a t ti tudes toward t he 
innovation . . . . . . . . . • . . . . . . .... 
I t ~o~s ~pp8sr , however , that innovations such as 
••• t eac teaching does not •• result in 
J etrbental effects on C08llitive or af f ective 
outcones. Over~li , the research t o dat e incicates 
t h nt such innov.::itions, wh en prope rly int erpret ~d 
.:m2 i:11')le□ented , nay be n step townrc educntion~l 
i uprcver:;ent c.nJ are , in any c3.se , vaM d alter nnt ives 
t o the trndi ticn3l ~ode of teaching . 

Hulti-a~e Groupin:-' 

Whil~ wany cf the conce? ts and principles under 3ir dine the 

practice of oult i - nee ~roupin~ have been discussed in precedins s ections, 

it ~ppe~red tc wcrrant n few coooents as a sepc.rate entry her e . For 

Anr, Murray cites an advanta::;e of nulti- aee 5roui)int3 free a 

parental point of vie,;..• . Sh2 su~ses ts t ha t this arrangeoent, "eives 

children ~or e c~portunity t~ l e arn froo each other ; it reooves the 

sti s-oa of stayins back if a child n2~ds t o s pend an extra year in a 

. 1 11 31 
unit; anJ it br oadens the sco?e of instructional oateria s. 

3o fo i ~ ., pp . 314.-315 . 

3l Ann riur ry , "Why D.::, They Cnll The2 Units ,;, A Parent Paophlet , 
(Dayton, Oh i c : Institute fer Developnent of Educational Activities)s 

? , 3. 



It is oft en a r ~ue~ th3 t in a tra<litionel self- cont3ine~ 

clas s ~~on~ th e t ea cher t~ach~s t o t ~~ u i dJ l e c~ility gr cup. IDEA 

s ·;.:: ~: ~rts this view c.~.c, in n recen t puLlicntion stated thot, "N~turally 

th~ Lri th t stu~2n t s t 8~~ t o ~~ cone b ore~ and the slow students are 

frustr~te'..! nt t hGi r innt ility t ,.J kc:e~> u~ 2v2n with this nvera8e pace . " 32 

IDEA indic~tes th ot a0e alone is not the only crit erion 

<2?p licnLl2 in culti-a2:e e,: roupint: , t ut thnt s roupins childr en in units 

Ly a~e-ranee allows for fl exiLility in subs equent 3r oupings ty learnins 

styl2 Jnd by th ~ ob j ectives they a r e Qttec ptiue to achieve. Within 

·:::,is con t ex t t h 2y list ce rt ain ndvant ns es of : clt1-a ·e _: r cu~: i .i:._: '!., y 

s ta~in,=:; tha t it : 

1. Enhances D~i1J r cn 7 s fl2xibility of thoush t, continuity 

of l earninG, creativeness of ~xpression, inve~tiveness 

,:, f i ce.:1.S, opt:oan-css t a new experi .2nce , and s ensitivity 

-: o othe rs. 

2. :? r ,::,vi (2es nn environoent in which yo'.ln:3 chilc ren can 

i::'..entify with s oueone e l de r ; wh er ~ ol der c..~ildren hove 

the 0pr urtunity t o he lp others. 

J . Ensures i n any classrocn wide diversity of experiences 

enc. i nt e r ests on which the t e .:iche r cnn ~mild l earnin~. 

32IDEi , Why Ev-2ry Student Heecs a Pcrs onnliz ecl Learnim:; Pr ot)ran, 
(Dnyton~ Ohio: Institute f or Deve l op~ent of Educntional Activities}p.S. 
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4 , Helps chiL:ren see thenselv2s , a t nny a'._:es as pert of 

th e full to.~estry o f lif e , not as se?o.ra te, age-isolated , 

cm...; un inportant , 

5 . Pr ovices op?ortuuities for chil~ren to c ove th r oush the 

r c l es o f bo t n follower en~ l~acer . 

6 . Hc:l',)£ the t each2r function as s ooE:thine nore th.:m a 

c ire ctor o f l earnin3 , The t ench e r ~ecJhles th~ J ir~ctor 

of an r:c:ucati c n L:ibor c. t o ry in ,,h ich the chilc r l.!n theoselves 

tcGcher tecoDes a di3z n ostician an~ consultant t o each 

chilJ , assessinS his l earnine , listening to his i ~eas , 

h e l~int: hi□ think thra u&i h is prob l ewS , clilc nakine 

s u0::es tions . 33 

Finally , H2.rtin an,~ Pavan sulJD.l). riz t!12ir review o f resear ch 

of he t e rosenecus ::: rou~i :13 1.Jy s t3tin:: th::2 t , "Coei-~iti v e ou t cCJes appez. r 

to 1.Je th e snuc in the v o. r ie...: ~roupin~ ar r ~n_:e.Gents , b ut th e r e is 

evi dence of sccio.l , af f ec tive , anc uatu r a t ionel a~van t:iees in the 

;134 
ver tico.l o r heterosene~us orrancc□ent . 

33rDEA , .".! i n2c:: r:1?h2~ h anJou t pn.::p ::! r e ~ Lr clinical works he? . 

341yn s . Merti .i ::!I1 ~ Bcrb oro ~. Pc.v ... n, "Currc:n t . Research en O;,en 
S·.10.c e 1 '"'Il-'r'"'cin :1 Vc.! rt ico l Grcup in , ::!n~ T2.'.!'.:! Tt:!o.chine . II Phi Oeltc 

t' f V - \,,.- • ...., ) -

KaP?a n , Vol. 57 ( J .:inuary 19 76) , ? • 312 . 
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CURR.I CUL UM 

One of t he b asic assuuptions s tatec as a pclrt of this stuc.y was 

that , "all pr2s •2n tly ndopte<l cu r ricul w:i !:l.a t e rials would cc ntinue in use," 

nlthou::h th2s 2 oa teriuls i,ill be supplenent -=:d with ndJ i tional n at e rials 

as J ppr c?rinte . Of cours e •~nt eric ls ' c. re ~ut o pnrt of the curricul un . 

l~ t B,:nkl 2y Sch :,ol , th i::. de f inition of curr i cul;i;:. is ~ccei:; ted as 

~res 2ntcd by Shust e: r nnJ Ploshoft when th2y s ny that curriculun is, 

" ••• ~11th~ l 2arr.i~3 ex?erienc es which a r e ~lnnnc<l ~ 2 spa ns r ed t y the 

sch o 1 . 11 35 

The se l enrnir 2 e xpe ri 2nces , cooprisir.~ th~ cur r iculuu at Barkley 

Sch ool , will hcvc: their fo un~c.ti on in c2r t a i n d iscipline s enc li asnl 

::.n t 2riuls wi t h which units will wo rk . Fr on this f oundation , unit staff 

s 2obers will pr:ivi~t! , " n curriculu:.J f.:lr d iff e r nt child r e n accc rdin~ t o 

'-- . ~ . . "36 t.1 21. r n.:! tur ~s .'.:n,_ c a , ~ci tic s . 

Bobb itt ?ui n ts u t that this ~? ; r ooch t o ?rc vic ine f o r i nc ivic ua l 

Jiff ~rcnc2s pr2s2nts ? r cu l eUS no t oet i n th e; o l:: , siu;,12 ?l~n c. f c2rely 

c r avin ~ u~ ~ syll~Gus c f s tuiit!s an t o~ics . H2 says t hat , 

Th ~ curriculUL is cc~in~ t c ~c c cfin2~ as n 
s 2 ri s of l i v in~ e X?e r iecces o~ t e pn r t of th ~ 
~~ild r ~r. wh i ch l ook tow~rc 2evc l op inC within then 

35 c-".lbE: rt H . S!w s t 2 r nnc !1il t on E. Pl ct:h o f t , The Eoe r 5int;: 
Elte.:mtary Sch c0 l Curriculu~ , (C olucl.i us, Oh io : C11a r l e s E . Herril l 

Bocks, Inc . , 1S6 3) , ;,~-, . 6-7 . 

36 Fr -'"nklin B:-}:b i t t , 11
;.. Si enific nnt Ten::en cy in Curriculu::i 

!lakin ~" , The Ele~12 n tnry Sch c ::- 1 J urn~l, Annive r sn ry Issue , 19 75 

Vol. 72 . ;i . 60 . 



sµ ~cific ~unlities anc nlilities. Thus th e 
curriculuw is c thin~ which exists within th e 
chilLr en , .:::mc1 within then diff e r ently accordin~ 
t o their na tures, c3pacities, s ocia l opportunities, 
s cci nl stir.ulJ tions) e tc . Diff er ent ~upils will 
nnke differ ent speeds in attainin~ sioi lar goals . 
They will c0vc r ~iffe r ent '.IDCunts c f su~ j ect-oatte r 
in t he sno2 unit c f tioe . They will utilize 
dif fe r ent typ~s of activiti~s or experience in 
3ttainins siuilar 0b j ectiv2s, a ccording t c their 
~ri ei nu l na tures, desires, o~?ortunities, social 
stioulations, e tc. It will oe necessary t o 
deve l or a hith erto ne~lected t echnique of student 
s 12lf-Jire c tions . The pupils ,.LUS t ther!lSel ves hJve 
n lar~e □ensure of unJerst andint of the oLj ectives 
which they a r e tc atta in. In no o th er way will 
i t be possib l e ac tual l y t o ncLlinistEr the J ive rsities 
of adjustoent which O??ear t ~ ~e ~esirable . 37 

: obti tt r eoinGs us th .:i t this is not an easy tnsk, but e nost 

i~?Jr ta.nt one , r e quirin~ the bes t e f fort of all . Bobbitt ' s view is 

::hst I 

Wh12n curriculun-o.'.lkin~ was only subject­
sy llab us-Qakine , th es e ~~ny prJ~lens did no t 
a?pe~r clos e ly t o conce rn us ; but now that 
curriculuc - oakin i is cor.rins t o be th e fornulation 
of a s e ries of chi l ~ activities en :' expe riences 
which 1::us t i n t h(; na ture of thi:1~s ~iff e r fron 
chilJ t ~ chi l <l , curriculun- for-Juln ti cn is founJ 
t :i be intin 3t~ly knit up with eve ry pr ob l20 
involveJ in th E: or vc.niznticn, cJo.inistrction, 1:mc'. 

v 18 
Ullnn::: eD2nt of th e -;:iupi l ?Opu l ntion . 

GooJ l nJ , t cJ, s tr ess ~s th e interrclnti~nsh i rs of 2very as pect 

_. f th e scho:;l' s ?lennin~ c.nd operction .'.ls th.:;y i :.r;:,in~~ upon the 

curri culu~. He suc :,:ests t hc t we oust think of schoo l ns a concep t, 

37 
Ibi~ . i-J • 60 . 
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not a place, '
1 

- a concep t of J eve lopins huo an ;;otentio.l for the sake 

:J f be th th8 inc. ivi<lual ancl society. 11 39 He s.:1ys tho.t school oust be o. 

conce~t that leads t o utilizin~ all possiole r esources for guiding 

1e .:1rnins twenty-four hours o '~c;.y, with th2 ?riunry ~oal cf developine 

ab ility t o t hink nnJ deal wo r e rotionally with our fellow uan .4 ) 

Nes 1.) itt eo;,hasizes the fact thnt children, es?ecially 

eleoentary schocl children are eager t o l earn as they coJe to our 

schools [;.nc that we oust cesis n our curriculun to build upon their 

~illin~ness nnJ desire t o l earn: 

rhe wo.y of childhooJ is one of exploration, 
ex?eriuentation 9 and discovery. Childr en approach 
the world au cut theu with fr eshenss, easerness, and 
expectntion ~ and a belief that life is toad-good to 
beh old, to t ouch, t o t astes to feel. They want to 
finJ th e answers, t o see cause and effect, to see 
thinGs hcppGn. The r e is an urs e t o nana~e &nd t o 
control their environoent, n seeuine coopulsion to 
cone clos e r t 0 the univers e ,nnd s omehow to relate 
theosleves t u this vnstness of which they are a 
part . 41 

Shust e r anJ Pl o3hoft advance the notion thnt there oust be a 

Le.lance in the curriculuo . They r ecotJDend that in nc.hieving a balanced 

39 J ohn I. GoodlaJ , 1'The Child and His Schee l in Trnnsition," 
The Education Di3est, April ? 1973, pp. 11-12. 

4C10 L l . , p. 12. 

411-iarion Nesbitt, A Pu~lic Schoo l For Tooorrow; (New York: 
Dell Pub lishin~ Cou?any , 1967), ?• 106. 
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curriculum, satisfactory answers to the following questions must be 

sought: 

1. Do our purposes and objectives re f lect the 
beliefs which are contained in our philosophy of 
education in a democracy? 

2. Is sufficient attention given to these aspects 
of education which contain traditional values of 
education? 

3. Are the events and information of the 
aerospace age studied nnd assess ed in terms of 
t hei r implications for educational planning? 

4. Has the local community been considered with 
respect to the opportunities it provides, to the 
ne eds that it has, and to the values and goals it 
represents? 

5. Has the individual been considered to the 
extent th~t there is the room and freedom within 
which his neeg2 and capabilit ies can be 
accoI!l!!lodnted? 

In curriculum pl.:mning and development j concern must also be 

given to th e le.:i.rning envirorruent as it affects the student, the 

cont ent needs of the stJdent, nnd the psychological needs of the 

student. 43 Because of the uniqueness of each student careful 

consideration oust be given to the idea that students oay need 

differing auour.t s and types of: 

42A1b ert H. Schuster and Miltcn E. Ploghoft, Th~ Ecerging 
Eleoentary School Curriculuo, (Coluobus, Ohio : Charles E. Merrill 
Books, Inc., 1S6 3), p. 23. 

43Toe National Council of Teachers of Metheoatics ► "Sooe 
Thoughts About Individualization , " The Arithnetic Teacher, January, 
1975, p. 24. 



1. Lenrning experiences 
(a) Involve~ent with wanipula tive naterials 
(b) Interaction with other students 
(c) I nternction with teachers 
(d) Involvenent with nudio-visunl nnterials 

2. Conten t enpha.sis 
( a) Concept developoent experiences 
(b) Pntt ern-seeking ~xpe riences 
(c) Fact r ecall experiences 
(d) Procedure practice experiences 
(e ) Attitude dev~lopuent experiences 

3. Psychological satisfac tion 
(a) Security 
(b) Variety 
(c) Opportunities for decision-uaki~g 
(d) Success experiences 
( e ) Personal recognition (peer and teacher) 
(f) Evaluativ~ feedback44 

39 

I CE takes a bro3d view of educati~n and instructicn in which 

true individualization t o nttnin all of t he schools' educational 

obj e cti ves is nchieved by varying c~rt ai n e l ewents - - s tud~nt 

instructicnal progracs, instructional nate ri als, nodes of i nstruction 

nnd tcachera . I t cncournges the adapta ticn and i npleoentation cf 

those innovations thnt are consistent ~i t h the t ot a l IGE systen. 45 

IGE gives one the opportunity t o devise i ndividual teaching 

strategie s for e ach youngst er. For th ose who lenrn bette r in l ecture 

type situatic7IB , t here wi l l be lnree group i nstruction. For th os a who 

,1ork bette r with on2 or t wo other childr en and a teacher, there is very 

44 Toid., p. 25 . 

45Nationnl Schoe l Public Rel nt ions Association, Individually 
Guided Educa tion nnd t he Hultiunit School, (Arlington, Va .: Nati onal 
School Public Rt lat i ons Ass ocie ti cn 1 1972), p. 5. 
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sunll s r cup i nstr uction . We can provide dif f erent i nst r uctional 

s ett ine;s , di ffe r en t kinds of oater i:ils and different teachers f or 

diffe r en t ch ildren . Thus providine varied curri cul uu approaches for 

different s t udeDts . 46 

FACULTY 

Adoption of t he IGE systeu does no t , in i ts ~l f, guarantee an 

ioproved l earnine clioat e . Th~ key t o the whole progr ao is 

2nthusiastic t eachers who ar e fully inforued and feel capab l e of 

handling t he various i nstructi0nal situations which they will encounter. 

Teachers uus t wo.n t to wo r k in t his kind ::, f instructional environnent 

an<l uust know what is expect ed of theu . 47 

Esbens ~n ass e r ts that all tea chers i n an individual i zec 

instruct ional proerau should be volunteers . He f eels that t he r e is no 

f aste r way t o kil l any pr ogr ruJ than to staff i t with r eluc t ant t ea chers. 

For the unwi l l int;; t ea cher is , 1'the deadlies t critic the re i s. 1148 

As Shust 1::r anJ Plogh oft conclude , "The clas sroon t eacher is t he 

uost i uportant pe rson ••• , " i n any proe r ao to iuprov.;, instruction.
49 

And 

46 Ibi d . p . 34 . 

4 7 Nnt i ona l Schoo l Public R<.; lations J,ss ociation , I ndivi clunlly 
Guided Educn tion nnd t he Multiunit School , (Arlington Va . : Na t ional 
School Public Re l a tions Ass ocintion, 19 72) , P? • 34-35 . 

48Thorw~l d Esb ens en , wo r kinc With Indi vicualize<l Inst ruction , 
(BeL~on t , Califor ni a : F~oron Publishers , 1968) , P • 3. 

49 Alb er t H. Shuste r and Mi lton E. Ploghoft , The Eoerging 
El eoentary Curr i culuu , (Co luob us , Oh i o: Charles E. Merri l l Books ~ 
Inc. , 1963) , p . 53 8 . 



Peterson indicates thnt the uost inpcrtant step to be taken in actual 

ic~leo2ntation is the selection of staff Lcu!Jers . No other force, he 

says, will exert gre3ter influence, for good or for bad, on the total 

;,roerar.J tha..-i, :; those indivi:iuals t'icked to carry out the day-to-day 

cooperative educational venture , 11 5J 

41 

Purkey su5gests certain criteria which should be of in~ortance 

in the selection of staff necbers when he says, 

Teachers want to be si ~nieicent forces i n the 
lives of their stu<lents . As Mcustakes (1966) 
declareG , every teacher wants to 2ee t the student 
on a sienificant levelD every teacher wants to feel 
that what he dces nakes a diff i2.rence . Yet in order 
to influence students it is necessary to beco~e 
significant other in their lives. We are seldoJ 
changed by people whoo we see as insiV1ificant or 
uniuportRnt . The way the teacher becoues sienificant 
seeos to rest on two ftrces : (1) what he bel ieves , 
anJ (2) what be does. 5 

Purkey cites a nuober of evidences which indicate the ioportance of the 

ettitucles teachers hold. He concluces by sayine, " .•• the key to ?::,uildine­

?Ositive snd realistic self-ioa.ses in students lies lar8~ly in what the 

teacher be lieves atout hiw.self anC: his stuC:ents. ,:S 2 A..,cl , " •• ,when the 

teacher believes that his students can achievei th~ students appear to 

be c ore successful. 11 53 

50carl H. Peterson, Effective Teau Teaching: The Easton Are~ Hie;h 
School Experiuent , (West Nyack, N. Y.: Parker Pub lishine Co . Inc . , 1966), 
pp. 14-15 . 

51williaw w. Purkey, Self Concept anJ School Achieveoent , (Engle­
wociJ Cliffs, n .J. : Prentice-Hall, Inc., 19 7:: ), p. 44. 

52 Ibid., p. 48 . 

53 Ibid., p. 47. 



Nesbit adds that, 

Those who guide the young mu.st have a social 
philosophy and their values must be clear. This 
philosophy must be functional and be continually 
remade~ for youth is challenging, demanding, 
impatient of postponement. The values held dear 
must be close to child life - sim?le~ basic 
things. Teachers must love and understand 
children; they nust be alert to what is revealed 
as children participate in school life; they must 
be keen to life and those forces that impinge 
upon it; they must keep abreast of professional 
r 2search and make cha~ges accordingly. There is 
a humility, ond openmindedness, that sees the 
other person ' s point of view howeve r different 
it r,.1ay be ••• 54 

42 

In addition to those attitudina l traits which are of great 

significance th ere are also the skills which the teacher t!lUSt possess. 

Redfern indicates thnt successful teaching is no accident. It rarely 

just happens. Ile says that, "success usua lly results from a conbination 

of care fully planned actions and reactions. An intelligent, 

-,e ll-prepered t eache r heads the list of necessary elements. 1155 

Esbensen vi ews the ne cessary e lements of c well-prepared teacher 

as including c2rtain abiliti2s to function i n decision-making. He 

stipulates thc.t, in theory a t least, schools of education turn out 

t eache rs who are compe t ent in content areas and who are able to arr~nge 

54}forion Nesbit, A Public School for Tomorrow, (Ne.w York: Dell 
Publishing Company, 1967), p. 21. 

55ceorge B. Redfe rn, He,;~ to Evaluat z Teaching, (Worthington, 
Ohio: School Mana ge:oe nt Institute, 1972) , P. 71. 
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a foroal learnins environoEnt in such a way that the goals of instruction 

ar e oe t. He con tinues by saying; 

The assentisl point is t hat the coupetent 
t eacher 0ust b e capa':>le of r:iakine certain kinds of 
de cisions. The range and l eve l of this decision­
oakins are what de fi ne t he e ffective role of the 
classroon teacher. To ue nore specific, a well 
prepared teacher should be ab l e to detemine 
whe ther a certain instructional iteo night be 
us e fully pres ented to a s iven student. 5 

Esbensen adds that, 11workin~ with students in a genuinely 

iodividualized fashion is a cooplex task callins for sophisticated, 

;, r ofes s ional skills on th e part of the entire staff. 11 57 

Related to skills which a teacher should possess, Shuster and 

Ploghoft S?ecify three functions of a t eacher in unit teaching . They 

The teacher's oajor function iu any clc1Ssrooo 
is that of directing learnin8 to the end that each 
i ndividual ooves a step nearer oaturity - euotionally, 
oentally , socia lly anG physically. 

A second f unction of t he t e ~cher in unit teaching, 
a corolla ry o f t he first function, i s t hat of directins 
decision-oakins activities. 

A third function of the t eacher in the unit 
t eachin3 is to cirect the l earnins activities in such 
a ~ay that inJ ivicua l J iffcr~nces ar e uet and car ~d 
for throush careful planning . 

56Thorwal d Esbens en , Workin>' With Individualized Instruction, 
(Belr.iont, California : Fearon Publishers, 1968), p. 55. 

57
Ibi d., p . 96 . 



R2cognizing i ndividua l differences also means 
putting into prictice those principles which seen 
to produce the best results for ecch child.58 

In a different r e f e renc e , Shuster points out that ~ 

The new school nust have a definable cO!!Ditnent 
to serving the individual . Such a school will have 
tench ers who try t o rmke suitable provisions for 
individual diff erences. This will require that the 
teachers be specinlists in the psychology of l earning 
and possess an understanding of child developnent . 
In addition , they will need to know the cont ent of the 
skill sub j ects to be oastered •• • • To mke sui t able 
provisions for eech successive ecucaticna l exper ience 
for each child is essentia l to provide for the child' s 
needs at the appropriate ~o□ent of his developaent.59 

44 

Ability t o s e lect and t J utiliz e appropriate naterials at 

appropriate tiocs for each student is an i nportant skill of the cffec~ive 

t eacher according to Shuster , He s ays in this regard : 

••• the successful educational experiences of each 
child will be essentielly per tinent and app r op r iate 
t o his needs at th e nocent of his deve l opnent . The 
teacher needs to understand that logical o~der or 
sequence coes not necessarily nean tl:e way a given 
subject is pres ented i n th2 t extb ook. 60 

Also Shuste r and Ploghoft r e inforce this need for skill in 

decision-naking in oatching students anc ua t erials . They say: 

Th~ t eecher who us es t extbooks and workbooks 
in conjunction with a nucb er of other naterials anJ 
situa tions will provide a far richer learning 
exp erience then will the t eacher who concentrates 

58Alb ert H. Shuster ancl Hilton E. Ploghoft , The Ener&ing 
El8uentery Curriculuo , (Colunbus, Ohio: Ch2rles E. Merrill Publishing 
Co . , 19 72), p . 119, 

59 Albert H. Shuste r , "Theory ~rnl Philosophy of the Eleuentary 
School" Indivicualized Instructicn: A Book cf Readini3s, (Colunbus, 
Ohio: Charle s E. Me~ril l Publishin5 Cocpany , 19 72) , P?• 17- 18 . 



ec l e ly upon one type of natzrinl . Ths r:.aterials 
which nre us td should contribute to the specific 
learninc 2xperience which the t ec2ch er believes to 
be tine ly. 61 

45 

In discussin~ so-called innovntions such as teen teaching, 

.- ::-:-·· ;_: r?.c 2dness, .'.IDJ. individua lizo.tion of i nstruction, Goodlad h r.e ,.. -_ · 

th a t if thes e innovat i ons a r e to be carriec out successfully, "Clearly, 

a fundao-2r.t nl ••• r e thinkin:::; of t he role of the t eacher is call2c for. 1162 

Fe l dhausen , et al., note that the t each e r ' s role is chan3e<l 

substantially in individua lizec classrc ocs , and they list certain r ol e 

changes which they perceive as necessary: 

First, t he t c c2ch e r wi l l spend muc.11 nore tine in 
s e l ectins , adoptin2 , or cev~l opinz instructional 
uaterials or activities. Se cond , less tine will be 
spent in planning fo r and carryi~~ out traditinn~ 1 

l <'.! r 3e. ~roup ins rcuc t i cn cl l .2.ctiviti2s. Third , nucu 
nor 2 tine will be spend he lpin~ ~nd working with 
inc. i viJuals .:m J soall 0rcu;:i s of ?Upils. Fourth, 
t he teacher will focus cva lu~tion on individual 
chilc r en ' s pr o j ects, c rowt h i n bnsic s kills, 
?ractical ~c tivit i ~s, pers onal and socgal e r owths 
and hi~h er co~ni tive l eve l activities. 3 

Furth er, Shus t ~~ an~ P~od~oft comnent en t he inportance of, an~ 

chan2e in, the t eacher 1 s r o l e in this nanner~ 

6lAlb er t E. . Si1Uster an;.: Milton E . ? l oghof t, The Eoerginf:: 
~1-~ c.nt ary Curriculuo , (Coluubus, Ohio : Cha r l es E . Merrill Books, Inc. , 
d •.J3 J, ?P • 282- 28 3 . 

6 2J ohn I. Gocd lc'.ld , "Towar d 2000 A. D. in Educc1tion, " 
Indivi l.! uc! lizeJ I ns truction: A Beak of Rea-2in,;:., (Cclunbus, Ohio : Ch .,, .. , - ~ 
·E: !1errill Publish i n[ Coop any, 19 72) , p . 10 . 

63 J ohu Fel dhus en , e t al., "Des i gnin~ Op en and IndividualizeC: 
Instruction a t t he El en2n t c} ry L 2vel, " Educc. ti cnal Technol ogy, J anuary 9 
1975, p . 21. 



As n pr es ente r of infornaticn , a custodi~n of 
childr en, enc a e rade ~iver, t he teacher is 
r ep l aceable by t enchine □nchines, by educational 
televi sion, by parent uonitors, by standardized 
tests and conputine nach i nes. An euerEinc 
curri culuo desi~ includes the pupils ns a sroup 
an0 as individua ls t o be r ecoBnized and accounted 
f or i n s e l ectine and ad~ptin~ l e arnins opportunities 
f or ?upils . Learnin~ situctions do no t energe f r ou 
pres entations alone, nc r can t hey be adequa tely 
eva lua t ed by tests and couputers. Interaction 
be tween children end t eachers , i ntezraticn and 
r e~ct ion by childr en, behavior nodification -
all ar e cocponents i n the t eachin~-learning 
enviro~ent. In the energi n13 curriculun desizn 
t he able t eacher is no t a r eplaceable e l eoent. 64 
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Th~r e are ~ nultipl i city of r ole changes f or teachers which 

~ust occur i n an IGE - MS as conpared t c a t r aditional s elf-contained 

c l assroon . rilthoueh ~ny thine appro3ch i ng a conprehensive listing and 

their i nt erre l a ticnsh ips i s beyond the scope of this study, s ane of 

the uor e i uportant ones a r e cit e<l bel ow. 

The t eachers r ol e is chaneed th r ough n ouch e r eater dependence 

upon cooper a t ive wcr k anc cooperJtive planni ne wi t h othe r teachers and 

wi t h students. 65 TeJcha r s uust plcce uo r e and ocr e eophasis on what 

t he l earner does in ~ l e arnin~ situa tion ~ r a the r than on wha t th e 

t eacher will be ~o i n3 . 66 The role of the t eecher as <l i aenostician 

&4Alb ert H. Shuster .:md tiilton E. Pl oeho f t 5 The &ierzins 
El euen tary Curr i cul un , (Col U!Jb us , Oh i o : Ch~r l es E . Merrill Books, Inc., 
1963 ), p . 22 . 

65Mnrion Nesbitt, A Public School fo r Tonorrow, (New York: 
De ll Publish ind Coo~::my , 196 7), p . 22. 

66car...:ia H. Hales , " Can Teacher s LE: arn to Indivi j ualize 
Instruction ?" Ecucnt i nnl Techno l oey,(Noveob er, 1974), P• 22. 
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becouE:s, if not nore iuportnnt, n skill r:iore frequently called upon, 67 

The t enche rs r ol e is chaneed throueh the teao's effort whereby the 

t each er u.ny utiliz E: his/he r talents in thos e ways/ areas in which they 

nr e ~ost conpet2nt. 68 

However, with nll of the desirab l e role chani ~s which have been 

s p~cified , t he t eache r(s) oust still be r esponsible for ~anagine the 

l earnine envirQnnent, Self-mannsenent skills should be developed 

within ea.ch stu::ent ; however, a.s Dell el.!;,hnsizes, nowhere should it be 

su~8esteJ t he t t eache rs give up their cppropria te prerosative of settin3 

the li~its f or students, or iosistine t hnt they e ive their students the 

s ol e r es ponsibility i n this nrea . 69 

SCHEDULING 

Just as the r e a.re distinct l evels of operation within the 

orennizntional structure of IGE70, the r e ar e distinct levels of 

67Alice Hosticka, "Are S;:,12cial Skills Needed to Teach an 
Individunlized Curriculuu ?" Educational Technol ogy, (Noveober, 1974), 
p. 27. 

68 Al bert Shus t 1:: r, "Theory an•·~ Philos ophy of the EwerginS 
El en.:nta ry Sc..l-iool, n Shust e r anc. Ploeh:)f t, ecs. ~ Incl i viJualized 
Instructi on : A Ec0k of Rendi nris, (Colut:b us, Ohio : Charles E. Merrill 
Cor:;pany, 1 S 72) , pp . 15-16 . 

69 navis He l en D~ll, Indivicunl i zinp Instruction: Materials a.~c 
Classrcou ProcEJures, (Pa l 0 Alto : Cnlifornie : Science Research 
Ass oc i a t es, Inc. 19 72), p . 221. 

701\/cl tiona l Sch oo l Public Relati c. ns Ass ociation, Incl ivicl~ally 
Guided E::iucntion anc th e Hultiunit Schcci l, (Arlington, Va. : Nationnl 
Sch ool Public Re l a ticns As s ciciation, 19 72), P• 10 . 
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schecluli:i::: within the Hultiunit school . For t he schocl es .::i whol e , 

th~re uust be n nnste r schedule; and within each unit there oust be 

s chedulinc t a provi ce fo r s p,2cific needs within that unit . 

Pe t ers on , in discussin~ schedulines sue~ests that the ouste r 

s chedule , "hol es the key t o t he success or f s ilure of ar!y curricular 

an~ instruc ti onal 13xperiuent within a given buildin3 . 11 71 He eophc.sizes 

the need for this t:1'.ls t cr sch edule to ~ive 'structure' and insure 

coordina tion of tine , pe rsonnel , space , curricular a r eas, and e r ou? 

size . 72 He eophasizes thnt this structure 3hould not be stricture 

by sayin~ tha t we nust builJ fle:xibility into the schedule a t t he 

outs e t in or cer t o ~ive t eachers a t r ue f reedo~ of choice in s e l ectind 

the type of instruction t o be used on a day t o day basis - wheth er i t 

be larse ~roup , s□oll dr ou~ , or independen t study . 73 

The ·.:.nste r schedule is a f unction of the I nstr uctional and 

l q, rcveuent Cou..iittee (IIC) as i t arranges f or the us e of facilities , 

tiue , ... w t erials anJ ot her i teos thnt the inc ivi<lual uni t s do not o.:mnee 

i ndepenJently . 74 Th is s chedule uust be s o structured tha t there ar e 

7lcnrl H. Pe t e rs on , Effective Tear: Teachin0: Th e Easton Area 
Hi>) 1 Schoo l Experiuen t , (West !Jynck , N. Y. : F3.r ker Putlishinc Co ., I nc. , 
1966 ), p . so . 

72 r b' 1 . 51 1 Q . , p • • 

7 3 11 . d 
:::> 1 • ' :;;? , 54-5 5 . 

74uationcl School Public Relations Ass ocia tion, Individunlly 
GuiJeJ EJucntion ond the Multiuni t School , (Arlins t on, Vn . : National 
Schoo l Put lic Re l otions Ass ocintion , 19 72) , ? • 11. 



alternate learninu environnents available to the various units in each 

75 s~ea of th e curriculun . 

With i n th G fraoework provided by the nester schedule, then ~ 

each I & R unit plans and carries out the instructicnal prograu for 

;sch child . This process has been discus s ed earli~r in this chapter 

•~:-,-.:.~ r the s ection, Overview of IGE (p. 16 ) . As t h<a!se plans are 

c2vzl oped by each I & R unit a conside r able anount of intra-unit 

s ~~eduli ng is r equired t o provide D progr aw suitable for each child. 

T.iis intra-unit scheduling is accooplished by varyinz , 

(a) the anount of attention and euidance by the 
teachers 9 

(b) the anount of tioe spent in interaction aoong 
students, 

(c) the us e of printed ~a t e rials, audiovisual 
nate ria ls, and direct experience of phenooena, 

(d) the use of s pace and equipuent, and 
(e) the aoount of ti@e spent by each student in 

onE-to-one interactions with the teacher or 
ued i a 9 independ znt stu<ly , adult - or student­
l ed s oall group activities and adult-led 
large group activities,76 

75w. D. Tisner 
9 

"Birch Lake, A Multi-Unit Eleoent.ary Schoel in 
Whit e Bear Lake , Minnesot a

9 
° ? • 5 , (A bookle t published by White Bear 

Lake school to describ e their prosn-.n to visitors)• 

76National School Public Re l a tions As sociations Individually 
Gui ded Education and Th~ Multi unit Schoo l , {~rlin3t oo, Va ,: National 
Schoo l Public Re l ations Associa tion, 1972), P· 8. 

49 
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IN-SERVICE 

Redfern points out that successful teachine is no accident. It 

rarely just ha??ens. Success usually results fro□ a coubination of 

carefully planned Qctions ~nc reactions . AnG in orde r to achieve 

successs he s nys , nn intelli~ent, well-pre~ar ecl teacher heads the list 

of ne cessary eleuents. 77 

Yet, even thoush a school ' s staff nay be experienced and 

w~ll-pre?ared t o function in a self-contained classrooo envirOmJent, 

pr ofessional educators who have had successful experiences with IGE say 

78 
a training prograr!l is necessarJ ~efore a schocl icplenents IGE. For 

IGE, as has been pointed out, utilizes a different organizational 

pattern for the school ; Gifferent personnel relationships ; and different 

instructional approaches. 

Talbert and Frase, in discussing in~ividualized instructional 

~r o8 rnns, euphasize that transition to such a pro3ran is not easy. 

Th1c:y say that, 

Teacher pre?aration has been ~eared to 
instruction of ~rou?s with the teacher playine 

77 Geor ~e B. Redfern, How to Evaluate Teaching : A PerfornancE 
Objectives Approach, (Worthineton: Ohi~, School Mana~eoent Institute, 
1972), F,, 7. 

Guided 

School 

78National School Public Relations Ass0cietion, Individ~all! 
Education and the Multiunit Schools ·( i'fflin :..; ton, Vn.: Nationn 

Public Relntions Association, 1972), p. 12. 



t h2 l 2~de r sh i ~ r o l e . I~c i vi cue lized i nstruction 
requi r es dr cnatically 2ifferent ? r ocedures and 
r c l es . 79 
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Anc Es t 2ns en acds that s election of sta ff should be f ollowec by 

i n-s e rvice wor k cesi13ned t o pr ovide teach ers 'With the know-how necess ary 

t c conduc t a ~r c:~r ru..:. of inJ ivi dualized i nstruction. For~ in his opinion: 

Ope r a tionally , the c~ntra l ? roblen of 
individualiz ed instruction is the problen of 
classroo~ oana3enent. The refore~ whatever e lse 
it nay a tte~pt t o acconplish, a worthwhile 
in-se rvice proeran will sue;;:;est hew t each zrs 
v.ay work e ff ectively with §8ucents within the 
fc r n a l schoo l environuent. 

The r e a r e , of course, other f ace t s of the IGE pros rru:i than 

i ndividua l i zed instruction; anJ th e ir s u~~es tion is tha t the najcr pErt 

of t he i n-s ervice trninin~ pr oe r nt.1 fo r I GE t eachers (should) f ocus on 

s2 t t i n5 t each ers t o think M uenbers of a t eru:i , and working t oBether t c 

pr ovide an individualized instructional pro e r an for each child . They 

eophasize the need t o desien an in-service prograrJ to help stoff neclJers 

t o r e coGnize their changi ne a ttitudes and through sinulations t o provide 

the□ with experience i r. an individua lized l earnin~ prosr an . 3 1 

79 
E. Gene Tnlb ert .'.lnd Larry E. Fros e , Individualized Instruction: 

A Book of RecJ i nps, (colu?.Jb usJ Ohio : Cnnrles E. Merrill PublishinE 
Con?.'.lilY , 1972), p . v . 

SOThorwnl c1 Esb ens en, Workin·" Wi t h Individual i zed Instruction, 
(Bel nont , Cc l i fo r ni c : Fc ~ron Publisher s , 1968), pp. 2-3. 

8 1tfa t i on::i. l School Puu lic Re l.:itions As s ociaticn , Individually 
Gui<l e<l Instructio:1 nnd t he Multiu!1it Scho ol, (Arlington, Va.: Notional 
Schoo l Put l ic Re l a tions As s oc iat ion, 19 72), p. 12. 
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Whil e ICE has dev~l o?e~ a vnrie ty of DQterials cn<l sus eestions 

f or teacher in-s ervice , an~ Berkley School f aculty hav8 used 03ny of 

t hes es the in-service desi ~n oust hnve 3 l ocal orientation. For, as 

Shuste r end Ploshcft caution: 

In-servic~ ~ducation oust not becoce an 
either-or issue as it r~lntes to 5roup or 
i nd iviJ unl e~denvor. At tines, a ~roup 
effort is neeJ ec~. But there is als o a need 
f or providine f or t he individua l. 

In-service educati cn and curriculuQ 
i up r ov~c ent are obviously r e l a t ed t o the 
classrooD. 

The res ~onsibility f or in-s ervice ecucation 
pro3r",1s which will oeet t each er 1 s needs rest 
not only with aduinistrators but with the teachers. 82 

SUMNARY 

This chapter he.S presented a review of selected literature 

r elated to areas of concern in this study, Areas of concern discussed 

were (1) Individually Guided Education. (2) Organizational Structure s 

(3) Curriculum, (4) Faculty. (5) Scheduline . and (6) In-Service. 

Chapter 3 ? rzsents th e plan of reor~anization develo?e<l for 

Barkley School and provi des specific ?lans in each of the above areas. 

82 
Al bert H. Shust er and Milton E. Ploi:hoft, The Enerein3 

Elenentary Curr iculULJ , _(Ccl u: :bus, Ohio : Chnrles E. Merrill Books, 
Inc. , 19 6 3) , p • 5 5 3. 



Chapter 3 

PLANS FOR REORGANIZATION 

The purpose of chapter 3 is to describe the plans which have 

been developed for reorganizing Barkley Middle School, as an 

elementary school, kindergarten through grade five.-with emphasis upon 

the individualized approach to instruction. 

ORGANIZATIONAL STRUCTURE 

The first step in initiating the new educational program was 

to determine whether or not change was called for, and if so, of what 

kind. When school officials first sat down four years ago to consider 

the implementation of Individually Guided Education, serious 

consideration was given to the fact that the existing traditional 

program was considered by many to be adequate for the community. 

Two factors, however, were working against this kind of "safe" 

thinking. The first was an antici?oted increase in enrollment. The 

second influencing factor was the strong conviction being expressed 

through the I/D/E/A Change Program For Individually Guided Educotion. 

Fortunately, local school officials, school board members, and 

l ay representatives responsible for making the decision as to whether 

change was necessary took a hard look at ways to cake a good prograo 

better. 

53 
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The Superintendent of Schools an<l his oJuinistrative staff 

soueht the opinions of staff oeubers, students, parents and outside 

resource persons includine personnel of area colleges ond universities. 

Gradually, hitherto suboerged areas of concern cone to lifjlt throueh 

the resultin~ exchnnge of i<lens and through evaluation of current 

practices. 

As c result of plannin~ nnd discussion, a decision wos reached 

t o chanee the: oreanizationa l structure of each e leoent.:iry school in 

the Fort Caopbell School Sys teu, anc iopleoe:nt a proeron of 

individually ~uided e<lucnti on. 

Ba rkley's creani zationnl structure which facilitates 

individualized instruction is cnlled the Multiunit organization. 

Students, teachers, an<l teacher assistants are c ivided into units 

which include ove rlappine a3e ran~es for th z children. Within each 

unit, stuc ents nay be gr oupe d ane ree roupec accor<l in to their current 

inte rest, needs, nod objectives. Te.:ich ers in each unit function ns a 

t eac , with one t each er s ervin3 as unit l eader. 

The unit is a het e ro~eneous eroup of staff nenbe r s nn ,.. ... .. , 

strivin~ t o oainta in a hi ehly persona lizec environnent in the 

in<l iviGually ~ic ec curriculuo. It is in the cctual <levelopoent of t he 

unit that the utoost in r a tionnl thinkin3 , conj e cture and plannine is 

called for. It is exactly a t this point, prior tc the beginnin_g of 

t eocher-?upil int e r a ction within a unit t eaching teao, that the 

eventual success or failure of the pro er ao is ecided. 
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Toge ther, t enchers and students plan , discuss , critique and 

wake decisions. Grn<lually .ind carefully , students are 3iven 

responsibilities as th~y are ready for then. The ultionte coal is to 

develop a self-confident, self-directed student. 

PRINC I PAL CURRICULAR AREAS 

To individualiz e instruction staff oeobers seek out what is 

known about the t ~achine-learning process and develop pro~r&u; that 

a re capabl e of provi ding opportunities for the deve l opuent of 

in<l ividucl pot ential, 

Tht: curricullllJ ooves beyond the s e lf-contained classrooo with 

on~ teacher and depends on n nultiplicity of app roaches and strateeies 

of l earning . It is deviseG to provide opportunities for each student 

t o find success each <l ay. The student le~rns to process inforuation, 

find patterns, anJ l earn how syubols work for hio. He develops l oeical 

an<l creative thinking, anJ l earns investigative skills such n.s how to 

search for answers in a variety of places, and how to oreanize i deas 

int u principles an<l conc ep ts. 

The instructional staff is couIDitt ed to personalizeJ education, 

to b rineing eve ry boy and eirl into the oainstrerun of learning , and to 

deve l opinB students who uill becooe citizens capable of nakin5 rational 

decisjons. 



The student 1 s progra::i will be systenatically structured to 

activate his perceptive and cognitive functions. Affective learnine 

will be equally inportant ns cognitive learning. 
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Therefore , the curriculum inplies direction toward the 

individual and his oental naturity rather than grade level waterial to 

be oastered at a predeterwined year. 

Language Arts 

Langua~e arts provides the v ehicles for the passing of 

information fron person to person, fron generation to generation, and 

fron era to era. No field of hunan endeaver escapes a dependency upon 

the language arts for the transoission of ideas and infornation. 

Talking, listenine, reading, writing and spelling comprise the 

uajor conponents of the language arts curriculun. These components are 

to be taueht through the Holt Reading Systeti. (K-5) 

The staff recognizes the value in relating language arts 

instruction to all aspects of the school progra.::i be caus e it is fro~ the 

practical application of language s kills that the individual will 

becoue coQpetent in t h is iopcrtant learning area. 

Ma thematicG 

Whethe r or not one intends t o enter 2n occupation which 

r equires high co~pe t ency i n c.atheo.atics 9 it is essential, if the 

oana Benent of daily af f a irs is t o be efficient and rewarding, that 

every individual cooprehend basic concepts of nuobers and possess 

skill in usins natheoatical process. 



57 

The use of nunber processes and concepts in workin8 through 

the nundane as well as the technological probleos of nodern life 

requires that oethenatics be recognized as a languase to be applied 

when dealing with quantitative situations. Such a languase of nULlbers 

is a part of the thinking of each student so that he will possess a 

s ensitivity and facility in recognizing and handling quantitative 

probleus. 

The basic oatheuatic text Modern School t1atheoatics, by 

Houehton Mifflin Conpany, is structured so that it follows a logical 

sequence of presentation . Each student proceeds at his own pace anc 

level. 

The child in his earlier stages of nuober learnin3 benefits 

frOQ experiences with concrete and s~i-concrete learnine aids , where 

as the child who has nuved tq a DOre advanced level of understanding 

uay need naterials for practicing on certain nur:iber facts. The 

approach and oaterials are geared to the needs and instructional level 

of the individual. Materials are diversified tc serve whatever 

instructional needs ?revail. 

Science 

The ~leuentary Science ~tudy provides naterials that notivate 

students to neaningful science experiences. The progran is a oulti­

oedia approach that provides opportunities for students to learn that 

factual information is not enough , but by the saoe token neither are 
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processes, concepts, or nny sins le-?urpose npproach, Tne pro8rar:l 

blends these oethods throueh a process that provides naterials with 

which stu<lents can work, problens they can investigate, and questions 

they can ask and find answers for thense lves. 

Units have no nbs olute soals, but try to lead students to ask 

ques tions of his environment anJ find answers to these questions. Units 

are guided by ;1'asic threads of scientific investi.:;ation"--inquiry, 

evi dence, instruoentation, ~easurement, classification nnd deduction. 

Ne particular field or discipline of science de termnes the units, nor 

Joes any unit enphasize the acquisition of individual skills. 

Subject areas represented include mathematics, botany, zooloeY, 

as tronooy, ecolo8}', geology, cheoistry, and physics. 

Th e Eleoentary Science Study pres ents t enchers and students 

with r eal onterials or instructions on how to study thin3s or 

phenoceua around then. Teacher's guides, kits of oaterials, 

workshee tss record sheets, r eadins oaterinls, and picture booklets are 

provided. 

Sone units utilize 8an filn loops and 1600 filns . Fil~ed 

oat erials are desi6tleJ f or use after students a r e faniliar with the 

subject natte r throueh his own activities and experioents. 

Social Science 

The Greater Cleveland Social Science cuts across seven separate 

~isciplines: political sci ence , econonics, s oc iolocY, anthropolosy, 

psycholoBY, eeosraphy , and history. These disciplines have ouch in 
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colJI"jon such c'.lS conc ep ts like l e adership , institutions, and social class 

'.Jhich are b c'.lSic to the social sciences. 

The GreDt er Cleveland Social Science Proernn stresses issues 

r a ther than answers. It brines t o the front new nethods, new naterials i 

.'.l!ld a 5r eat new or s aniz~tion of content. The Greater Cleveland Prograo 

uses the inquiry nethod . Instead of pourine out naoes, dates, and 

?laces t hat students accept on authority, students are encouraeed to 

~e t into the hab it of questioning and att et:p tin~ to seek out the 

answers the.:lS e lves. The pros r.:in stresses t he discovery nethod in 

~h i ch students f e rret cut generalizati ons of the '~ i g'' issues in the 

fi e l d of s ocial science ; and , encouraees the us e of nany audio visual 

on t erials such as trans parencies, t ~pes, eanes, proeraaned oaterials, 

an<l public docuoents. 

The educa tional philosophy behind t he Grea t e r Cleveland Procrau 

enphasizes the transoission of culture wi th stress placed on i mport ant 

concepts fro□ all s ocial science disciplines. It presents dep th of 

nn j or concep ts or cluste rs of hist orical f acts that have been select ed 

fo r their dire ct oeanine fulness in terns of (1) the hunan situation in 

3ener a l, (2) t he Lasic ne thods of the s ocia l sciences, anc (3) the 

actua l issues anJ trencs of our ti□es. 

Reear dl ess of ch r onolos ical aee , t he Greate r Cleveland Social 

Science Pr oi r arJ ains at t eachine each student as an individual 

ac cor di ne t o his eootiona l £r owth, Its belief is that eoch child 's 



successive educational experience should be lo8ical, sequential, and 

cuoulative . A two-year cycle for the science end social science 

curriculuo is presented on the following pases. 
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BARKLEY ELEMENTARY SCHOOL 
TWO YEAR CYCLE FOR SCIENCE & SOCIAL SCIENCE -- --- -- ---- - --- ----

Unit 

K-1 

2- 3 

CYCLE I 

SCIENCE 

Heelth & Scfety 
Seasons 
Mobiles 
Youn~ Anioals 
GrowinE Seeds 
Attribute Ganes 

Mobiles 
Chnn8es 
Healwon:is 
Cl:iy Boats 
Anioals In Classroom 
Seeds 
Colored Solutions 
Hc,:,.lth & Safety 

SOCIAL STUDIES 

Our Country 
Children In Other Lands 
Map & Globe Skills 
Transportation 

Apple Co::iounity 
Abori3ines 
Eskimos 
Williansbur~ 
Rural Conounity 

All Ab out Me 
Citizenship 
Ancient Civilizaticn 
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Sc21l Things 
Environnent 
Dent~l Health 
Health & Safety 
Gnses & Air 
Batteries & Bulbs 
Balnnces 

Greek & Ronan Civilization 

Safety 
Hanners & Discipline 

4-5 Micro gardening 
Map'i)ing 
Prioary Balancing 
Penduluos 
Structures 
Budcing Twies 
Crayfish 
Pond Water 



Unit 

K-1 

2-3 

CYCLE II 

SCIENCE 

Health & Safety 
Brine Shriwp 
i1i:i_rror Cnr ds 
Teoperature & Weather 
Tanerams 
Life Above & Below 

Li5hts & Shadows 
EcoloSY 
Beans & Peas 
Tadpoles 
MaBne ts & Batteries 
Match & Mensure 
Prinary Balancin5 
Health & Snfety 

Classification Of Aninals 
Mapping 
Bones 
Penduluns 
Mystery Powders 
Gases & Air 
Batte rie s & Bulbs 
StreclI:l Tables 

4-5 Optics 
Anioal Activities 
Butterflies 
Water Flow 
Balancint3 
St nrtins Frow Seeds 
Ro cks & Charts 
Wh i stles & Strin6s 
Nutrition 

SOCIAL STUDIES 

Explorers & Discoverers 
People The Explor~rs 
Capitals Of Our Country 
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The Makin3 Of Our Anerica 
The Me tropolitan Comunity 

Middle East 
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Unified~ 

Youne people to day hove such expandins outlooks, ever-reachina, 

searching fer divergent paths, which will exhilarate their ioagination 

and personal expe riences. Consequently, it behooves educators to lead 

the way to unexplored planets, and to provide for their cultural 

enrichnent . 

The Unified Arts Pro s ran ?rovides opportunities for students to 

uncover dornant t a l ents and interests, thinss which can insure then of 

a richer and ~or2 diversified lif e . 

Included in the Unified Arts Progran are art, nusic and physical 

educaLion. Each of th es e three areas enrich and influence the student's 

personal and social developnent. 

LearninS Center 

In the Learning Center each student nay increase his knowledge 

by explorin~ a wide variety of audio-visual nateriols . A student who 

may be weak in a subj ect area nay iI!1prove his work; a student cay 

reinforce his study hobits and experinent; and he mllY expand on his 

own far beyond the classroom . 

Library 

The library is more a service than a place. Learning is a very 

private and inJ ividual af fair, and newer med ia can be just as personal 

as books . The librarian, as custodinn of the materia ls, serves as 

co-ordinator of l eorninB with the t eacher and the student. The library 



is n center for disseci.nat ion of cduc2tional uedia , and the courdinator : s 

r e s~x ,nsibili t y i8 t ·.: ::..:;:k<2 r esc,urces ~ccessib le to teachers and i)upils 

wherever they can b~st be used . 

SCP.EtULES 
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The Unifi~d Arts faculty nnke up Unit Five. These faculty rnenbers 

have no students assi~ne~ pernanently t o their units 1.mt uE:.:.l with all 

students in the school a t vnrious tises during th 2 week. Thus ~ a sep.:?rnt2 

Unified Arts schedule was prepare<l fer each of the units to wh:ic!i cLiL~rt=n 

were assi2;ncc.. 

Th~ f ollowi ne ?n~e ? r esents th ~ Unified ~rts sch~dule for u~.it en~ ; 

whi l e, scheGules fo r Units Tw~, Three, Fcur, c.n~ Six ere prestmtecl as 

Ap?enJix A. Munbers in ?~rentheses indicate t he nunber of children enc:~~'-"_: 

in~ ;~rticul~r unifieJ nrts activity nt .'.llly eiven tioe . The renainder of 

the children assi~ned t o a unit (e.e., Unit One ) will be engaged in learnine 

activities under t h2 supervision of their ' houe ' unit teach~rs. 

The staff of ea ch unit, except Unit Five, will plan their 

instructional schedule t c ?rovic_~e ench stucent within the unit the 

ins tructional tise nee~ed for ench ncndeoic er ~a , except Unifi ed Arts. Unit 

staff will hnve pnrt ~,f th e unit children under their supervision nt certain 

;erioJ s ~f the <lay ; whil~ , pert of th e chilc r en ~nrticipate in Unified Arts 

activities . Durin~ these pe ri0ds of tice when no UnifieJ Arts are scheduled , 

all unit children will b e en~~~ed in l e ~rnin3 nctiviti8s with th e Unit Steff, 

This type cf schedulin~ provides f ~ ~ 3 high ce~r ee of flexibility 

nnj indiviJunlizati ~m c, £ instruction . 



TIME 

8 : 30 - 9:00 

9 : 00 - 9 : 30 

9:35 - 10 :05 

9 : 55 - 10 : 25 

10 : 00 - 10 : 40 

10 : 40 - 11 : 30 

11 : 30 - 12 : 0 3 

12: 00 - 12 :30 

12: 35 - 1 : 05 

12:45 - 1:15 

12: 45 - 1:25 

1 :15 - 1 :45 

1: 45 - 3 :00 

MOND AY 

Learnine 
Cen t E: r ( 18 ) 

Lib r a ry ( 18) 

Physi ca l Ed . 
( 29 ) 

Ar t ( 29) 

LUNCH 

Learning 
Cente r (18) 

Lib rary (1 8) 

Music ( 29) 

BhRKLEY ELEMElHARY SCHOOL 
Fo r t Can?bell, Kentucky 

Unit One 
Unif i ed Art-;-"schedule 

TUESDAY 

Learnins 
Cent er (1 8) 

Li brary (18) 

Music ( 29 ) 

LUNCH 

Learnine 
Cente r (18) 

Library (1 8) 

Art (29) 

Physical Ed . 
(29) 

WEDNESDAY 

Learning 
Cent er (18) 

Li brary (18) 

Physical Ed. 
( 29) 

Art ( 29 ) 

LUNCH 

Learnine 
Cente r (1 8) 

Lic r a ry (18) 

Music (29) 

THURSDAY 

Leqrninc1 
Cent t:r (1 8) 

Libnry (18 ) 

Musi c (29) 

LUNCH 

Learnin8 
Cente r (18) 

Library (18) 

Art (29) 

Physical Ed. 
(29) 

FRIDAY 

Learnin13 
Center (18) 

Lib r a ry (18) 

Physica l Ed . 
(29) 

Art (29) 

LUNCH 

Learnine 
Cent er (18) 

Library (18) 

Music (29) 

°' V, 
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FACULTY 

The certified faculty of Barkley Elementary School will consist 

of one full-time principal, six teachers equivalent to kindergarten and 

first grade, six teachers equivalent to second and third grade, four 

t eachers equivalent to fourth and fifth grade, one full-time elementary 

trained physical education teacher, one full-time elementary art 

teacher, one full-time elementary music teacher, one full-time 

eleoentary librarian, one full-tine elenentary learning center teacher, 

one full-tine elenentory counselor, one part-tioe speech therapist and 

one part-tioe registered nurse. 

The non-certified staff shall consist of one full-tiue 

secretary, four full-tine teacher assistants, one cook, four full-tine 

cook he lpe rs, one day custodian, one night custodian, one full-time 

ooid, .'.?.nd one part-tirac c.:i.shier . 

Effective classroon teachers will be the key to successful 

instruction end curriculun developoent . In developing curriculuo they 

nust be cognizant of precesses and personnel roles and oust envision 

curriculun developJent as a dynaoic effort to ioprove conditions 

a ffecting pupil l earning . All certified t eachers will hold at least a 

B.S. degree , have a valid Kentucky Certificate in Elenentary Education 

and be r ecognized as a coopetent, professional individual suited 

for the t ask at hand. 
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The princi pal nust possess at least a Masters Degree plus 

forty- f ive hours in education, administra tion and supervision. The 

importance of th e educat i onal leader cannot be over-emphasized, as 

he /she r e l a t es t o the effectiveness of group operation. The principal 

has insured tha t a ll facul ty have been active partici pants in the 

decision to i upleuent individually guided educa tion; in planning the 

organiza tional structure and curriculun ; and in developing teaching 

s tra t egies, in-s ervice and all other f ace ts of the individually guided 

pr cgrau. On the fo llowi ng page is a listing of the Barkley Ele~entary 

School Facul ty and Staff. 



LEADERSHIP 

Eleoentary Principal 

UNITS ONE AND TWO 

BARKLEY ELEMENTARY SCHOOL 
Fort Caopbell, Kentucky 

FACULTY 1~1n STAFF 

Six Teachers (Equivalent to Kindergarten 
and First Grade Teachers) 

UNITS THREE AND FOUR 

Six Teachers (Equivalent to Second and 
Third Grade Teachers) 

UNIT FIVE 
(UnifieJ Arts) 

Art Teacher 
Music Teacher 
Physical Education Teacher 
Learnin~ Center Teacher 
Elenentary Librarian 
Eleoentnry Counselor 
Speech Therapist (Part-Tioe) 
Re8istered Nurse (Part-Time) 

UNIT SIX 

Four Teachers (Equivalent t o Fourth and 
Fifth Grade Teachers) 

SECRETARY 

One Full-Tioe 

TEACHER ASSISTA..~S 

Four Full-Tioe 

CUSTODIANS 

One Day Person 
One Night Person 

MAID 

One Full-Tioe 

One Full-Tioe 

COOK HELPERS 

Four Full-Tit!le 

CASHIER 

One Part-Tioe 

6&-
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I N-SERVICE 

IndiviJ ually Gui ~~c Educa tion will be achieved through an 

in-se rvice prJ3r ao desi311ed to r eor~anize anu r ed irect the tioe , talents, 

and ene rgy c f all concerned with the educational process, Everythine 

wi ll cente r on two 2ajor e l euents - individua lized instruction and 

continuous iopr cve~ent, 

The i n-s ~rvice pr oeran is continuous and not only inproves the 

quality of i upleoent ation , but it provides the ne ed ed inforr~ation anJ 

exp erience for new t eachers, In-s ervice is a way f or pro fessional 

?e r sonnel to continuously icpr ove and ?erfect t he akill and art of 

t eochins , The r e f or e~ continuous educational in-s ervice will s eek t o 

f ester the continued ?rofessional deve lopuent of the staff, 

A sUu:1ary of the in-service f or Bark l ey Eleuentary School 

f aculty durin8 the 1976-1977 acadeclc y~ar is pres ented below. The 

entire in-s e rvice pros r ao wns deve l oped throu~h coop 2rative e ffort c f 

f aculty and adwinistrotion. This in-service pr ograu is, of course , 

not the first exposure of pres ent faculty t o an I.G.E. program. They 

have , f or the past two acader.tl c years, been involved in in-service 

pr oer ans and in the planning for i□pleoent aticn of an individually 

eui ded educa tion pro J ran . 

In-Service Sch~cule 19 76-1977 

Ausust (3 Days) 

(1 Day) 

Instructional Plannincl 

Introduction to Individually Guided 
Education 

Orientation - Principal 
One e t a Time Together (Filo) 
Iopleoentaticn Guide 



Aueust 

AUJUSt 

Septewber 

Oct0ber 

Noveuber 

February 

March 

March 

April 

(1 Day) 

(1 Day) 

(1 Day) 

(1 Day) 

(First Tue.} 
(1 hour) 

(First Tue.) 
(1 hour) 

(First Tue.) 
(1 hour) 

(First Tue.) 
(1 hour) 

(First Tue.) 
(1 hour) 

(1 Day) 

(First Tue.) 
(1 hour) 

In<lividually Guided Outcooes 
Introduction - Principal 
Outcones Discussed 
Questions and Answers - Faculty 

The Individually Guided Education 
L~ornins Proera::i (Filostrip) 

Unit I 
Oreanized For Leernins (Filnstri~} 

Principal 

Individually Guided Education Learnine 
Medea (Filnstrip) 

Unit II 

Perforuance Testine and Observation 
(Filas trip) 

Guidance Counselor 
The Individually Guiued Education 
Systen (Filostrip) 

Learnine Center Teacher 

nuilJinz The Individually Guided 
(Filostrip) 

Director of Instruction 
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The Individually Guided Education Leaeue 
(Filt!lstrip) 

Director of Instruction 

IGE: A Reach For Tooorrow (Filo.strip) 
Elementary Supervisor 

Coaounication With Parents (Filustri~) 
Unit V 

IGE Eopleoentation (Filustrip) 
Unit VI 

Managing the IGE Learnic8 Progran I 
Music Teacher 

Managing the IGE Learnins Prograo II 
Art Teacher 

Manasing the IGE Learnin8 Prograo III 
Physical Education Teacher 

Th~ Special Resource Teacher in an IGE 
School (Filostrip) 

Librarian 



June 

(First Tue .) 
(1 hour) 

( 2 hours) 

Sumer Clinical Work.shop 

What It's Like To Be In Individually 
Guided Education (Filr:istrip) 

Princi?al 
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I~dividually Guided Education In-Service 
Evaluation 

Frir.ci?al and Faculty 

The Clinical Work.shop, to be held for two weeks durine the 

suauer of 1977, will be a flnnned experience in which the participants 

learn specific behaviors not only by r eading, viewins and talkine 

about then , but a lso by <lc ing then in an actu3l school environnent 

with students an0 other t eachers. ~~~ workshop is designed to facilitate 

ccntinuous i□?roveoent using these techniques plus that of providine 

iu:iediate analysis and feedb ack to the participant froc his peers and 

staff nenbers who are expert in develo?in5 the behaviors soueht. 

The participants will be selected on their ability to offer 

leadership as Unit Leade rs durinb the followin5 school year, 

Sm-n-1ARY 

This chapter has described the plans which have been developed 

for r eorsanizine Barkley Middle School, as an elenentary school, 

kinder 8arten throush grade five with enphasis upon the individualized 

approach t o instruction. 



Chapter 4 

SUMMARY MID CONCLUSIONS 

This chapter is presented in three sections: (1) Restate~ent of 

purpos e of the study; (2) Review of nethods and procedures; and 

(3) Sumnary of the findin3s and conclusions of the study, 

PURPOSE OF THE STUDY 

The ?resent study was initiated during the 1975-1976 school year 

to s erve a real and ?ressine need. In view of projections for 

substantial increases in the school-age population of Fort Cac.pbell, 

Kentucky, r:iajor changes in the organization of existing schools were 

dictated. Barkl2y Middle School, serving students in kinderearten and 

5ra<le six, was to be reorganized to serve students generally in the a3e 

rans ~ fron five throu~~ ten inclusive - the equivalent of kindersarten 

throu~h grade five . An emphasis was t o be placed upon an individualized 

approach to instruction thraugh the IGE pro8ra!!l. The purpose of the 

study was to develop plans for organizational structure, curriculum, 

faculty, faculty in-service, and scheduling to be inplenented during 

the 1976-1977 sch ool ye ar. 

METHODOLOGY 

Me thocolo6"Y employ ed in conduct of the study is presented in 

s UI!irJ.a ry b e 1 ow • 

72 
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Many s ources were consulted i n an effort to deternine what 

relevant r es earch was extant; to deternine correct practices, both 

successful and unsuccessful; to deternine reasons therefor in schools 

utilizing approaches sic ilar t o that anticipated for Barkley School; 

~ d t o 'try out' f irst-hand soo e of th e options available . 

Me t hodo l o8)7 includes: (1) an i nt ensive review of relevant 

l iter a ture and other na terials related to individually guided 

i nst r uction; (2) visits to other schocls havin8 viable IGE prograns ; 

(3) correspcndence with sane thirty-six s choo l s in sixteen states 

r egarding current practices in thos e school s : ( 4) participation in IGE 

sponsored c linica l wor kshops; (5) utiliza tion of a nuober of 

consultants; and (6) a nultiplicity of gr oup plannine sessions involvir.g 

various coobinations of faculty, students, parents and other c~unity 

r epresen tatives, supervisory and ad~ini strative staff, and consultants. 

The plan, as repr.:is ent ed in chap t e r t h ree, was developed 

th r ough s e l ecting anc synth esizing the nest pronisinE and feasible 

alt ernatives. 

SUMMARY OF THE FINDINGS AND CONCLUSIONS 

A couoitoent, on t he part of Barkl ey School, to a process of 

i ndividualizing instruction and select ion of IGE as a nodel for this 

· · · f th ' t dy The prinary f ocus pr ocess w~s □ad e prior to initia tion o is s u • 

of t he study , then, was t c exauine alternati ve courses of action and t o 

deve l op s pecif i c plans f or irnp leoent aticn dur i ns t he 1976-77 schoo l 

yea r. 
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Review of literature, visits and c~rrespondence with other 

schools, and participation in workshops indicated that the basic approach 

selected for reorganization of Barkley School was a sound one. 

Based upon these investigations, sugsestions of consultants, and 

nunerous recor:12endntions developed in group planning sessions a plan for 

reorBanization of Barkley School was developed. This plan, as presented 

in chapter t hree, provides for nultiuni t or~aniznt i on, Th~ ?lan inclu~~s 

a variety on non-tradition practices such as flexible scheduling, 

I!!lllti-age erouping, tean teaching, and individualization of instruction. 

The plan, which will be inplenented during the 1976-77 acadex;uc 

year, is believed to be educationally s ound and one which will 

contribute ~uch to the development of those students who are to be 

participants in the prograL1S of Barkley School, 

Conduct of this study has contribut~d greatly to the professional 

growth of this writer and has served to involve the total Barkley School 

community in preparatory work for imple~entation of the plan. 
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BARKLEY ELEMENTARY SCHOOL 
Fort Cm:ipbell, Kentucky 

Unit Twc 
Unified ArtsSchedule 

rum MONDAY TUESDAY WEDNESDAY THUR3DAY FRIDAY 

8:30 - 9:00 

9:00 - 9 : 30 Libre.ry (18) Library (18) Library (Hl) Libr1ry (18) Library (18) 

9: 35 - 10 :05 Learning Learnint:; Learnine Learnin:3 Lenming 
Center (18) Center (18) Center (1 8) Center ( 13) Center (18) 

9:55 - 10 :25 Music (29) Physical Ed. Music (29) Phys i ca l Ed . Music (29) 

10:00 - 10 : 40 Art (29) Art (29) 

10:40 - 11:40 

11 :39 -- 12 :17 LUN CH LUNCH LUNCH LUNC.:l LUNCH 

12 :0Q - 12:30 Library (18) Library (18) Library (18) Libruy (18) Lib rary (18) 

12 :35 - l :OS Learnins Learnine; Learnin!3 Lear_1in~ Learnin.3 
Cente r (18) Center (18) Center (18) Cent~r (18) Center (18) 

12:45 - 1:15 Music (18) Musi c (10) 

12:45 - 1:25 Art (29) Art (29) Art (29) 

1:15 - 1:45 Physical Ed. Physical Ed. Physicnl Ed. 
(29 ) (29) (29) 

C.-:> 1 :45 - 3:00 ~ 



13.1\RKLEY ELEME TARY SCEOOL 
Fo rt Co□?bell, Kentucky 

Unit Three 
Unifi~d Arts Schedule 

TIHE MOND/.,Y TUESDAY WEmlESDJ\Y THU1SDAY FRIDAY - ---
!.5 : 30 - 10: 30 

10: 30 - 11 : 00 Phy sical Ed . Physical Ed. Physical Ed , Physical Ed , Physi ca l Ed . 
( 29 ) (29) ( 29) ( 29 ) (29) 

10: !+5 - 11 : 20 Art ( 29 ) Art ( 29 ) Art (29 ) Art ( 29 ) /,rt (29) 

11:00 - 11 : 30 Physical Ed , Physical Ed . Physical Ed . Phys i cnl Ed . Physical Ed , 
( 29) ( 29 ) ( 29) ( 29 ) (29) 

11: 25 - 12:05 Art (29 ) Art ( 29 ) Art (29) Ar t ( 29 ) Art ( 29 ) 

12:10 - 12 :40 LUN CH LUNCH LUNCH LUNCH LUNCH 

12:40 - 1 :00 

1 :00 - 2:00 Leornin~ Learnins Lea rn i ns Lea r nin3 Lea rnins 
Cent r (18 ) Cent r ( 10) Center (18) Center (18) Cente r (18) 

l: lS - 1: 4 Music (29 ) Music ( 29 ) Music ( 29 ) Mus i c ( 29 ) Music (2 9 ) 

1 : so - 2:20 Music (29 ) Music ( 29) Music ( 29 ) Mus i c (29 ) Music (29) 

2 :00 - 2: 55 Music ( 29 ) Mu.sic ( 29 ) Mus ic ( 29 ) Mua lc ( ?.9 ) Music (29 ) 

2:00 - 2:55 Li r ry (18) Lib rary (18) Li r ory (10) Library (13) Libr ary (18) ('~ 

1.: 1 



TIME MONDAY 

8:30 - 10:30 

10 :30 - 11:00 Musi c ( 29 ) 

11 :00 - 11:30 Music ( 29) 

11:40 - 12:20 Music (29) 

12: 25 - 12 : 55 LUNCH 

1 : 00 - 2:00 Library (1 8) 

1:30 - 2:10 Art (29 ) 

1:50 - 2: 20 Physical Ed. 
(29) 

2:00 - 2: 55 Learning 
Center (18) 

2:15 - 2:55 Art (29) 

2:25 - 2:55 Physical Ed. 
( 29) 

BARKLEY ELEMENTARY SCHOOL 
Fort Cn□?b ~ll, Kentucky 

Unit Four 
UnifiedArts Schedule 

TUESDAY WEDNESDAY 

Music ( 29) Music (29 ) 

Music ( 29 ) Music (23) 

Music ( 29) Music (29) 

LUNCH LUNCH 

Library (18) Library (18) 

Art (29) Art (2i) 

Physical Ed. Physic!:il Ed . 
(29) (29) 

Learnin8 LearniCle 
Center (18) Center (18) 

Art (29) Art (2j) 

Physical Ed. Physic .31 Ed. 
(29) (29) 

THURSDAY FRIDAY 

Music (29) Music (29) 

Music (29) Music (29) 

Music (29) Music (29) 

LUNCH LUNCH 

Library (18) Library (18) 

Art (29 ) Art (29) 

Physical Ed. Physical Ed. 
(29) (29) 

Learnin3 Learning 
Center (18) Center (18) 

Art (29) Art (29) 

Physical Ed. Physical Ed. 
(29) (29) 

().) 
c, 



rr:1E 

8 : 30 - 9 :50 

9 ; 50 - 10: 10 

10 : 10 - 11: 30 

11 ~ 30 - 11:50 

11 : 50 - 12 : 2 5 

12 : 25 - 3 :00 

MONDAY 

Music ( 29 ) 

f'hys ica l Ed . 
(5 8 ) 

Libra ry (lC) 

Learnine 
Center (H3) 

LUNCH 

BARKLEY ELEMENTARY S CHOOL 
For t Cao p~ a ll, Kentucky 

Unit Six 
Uni fi ed Art-;-schedule 

TUESDAY 

Art (29) 

"Mc::: ic (29) 

Physical 2d . 
(5 .~) 

Library (13) 

Learnine 
Cente r (1 8) 

LUNCH 

WEDNESDAY 

Art (2S ) 

Music (29) 

Physical Ed. 
(S f3 ) 

Librdry (18) 

Learnine 
Center (V; ) 

LUNCH 

THURSDAY 

Art (29) 

Music (29) 

Physical Ed. 
(S rl ) 

Libr.:1ry (13) 

Learnin15 
Center (lD) 

LUNCH 

FRIDAY 

Art (29) 

Music (29 ) 

Physicc.l Eel. 
(5 8 ) 

Librnry (lD) 

Learnint; 
C;,:nt er ( 10) 

LUNCH 

O'.) 
-.J 
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