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Chapter 1
INTRODUCTION

During the 1976-1977 school year, Fort Canpbell, Kentucky
anticipates coupletion of thirteen hundred new fanmily living quarters,
Military authorities project an increase of approximately one
thousand five hundred school age children on post as a result of
this constructicn., These students nust be served by the school
systen. This projected increase necessitates major changes in
organization of existing schools as well as construction of new
facilities,

Barkley Middle School currently serves students in
kindergarten and grade six. It is to be reorganized to sexve stucents
generally in the age range from five through tem inclusive - the
equivalent of kindergarten through grade five. Enrollnment is
projected to increase fron about 375 students to about 510 students,

The school is committed, as a part of this reorganization,
to implenmenting a process of individualizing instruction. The model
selected as a guide for this process is IGE, Individually Guided
Education, as developed by the Institute for Development of

Educationeal Activities.1

There are 2 variety of nmaterials published by the Ingtitute
for Development of Educational Activities, Dayton, Ohio.

1



PURPCSE OF THE STUDY

The study was desigzned to serve a real and pressing need at
Barkley Schocl. The recrzanization of the school, the increased
enrollment, and the enphasis upen individualized instruction were
fixed parameters, Thus this study enabled this writer to plan
for effecting these changes in an effective and efficient manner

during the 1976-1977 school year.

STATEMENT OF THE PROBLEM

This study was concerned with foroulating a plan to
reorganize DBarkley Middle School as an elementary school, kindergarten
through grade five, with emphasis upon an individualized approach to
instruction. The plan includes recormendations for organizational
structure, curriculun, faculty, faculty in-service, and scheduling;

and was designed fer implementation during the 1976-1977 school year.
BASIC ASSUMPTIONS

In conducting the study, the following basic assumptions
were nade.

1. That based upon projections by military authorities,
and zoning of students by the school board, enrollment would be five

hundred ten students distributed as follows:



Kindergarten
First Grade
Second Grade
Third Grade
Fourth Grace
Fifth Grade

120 students
37 students
90 students
9C students
67 students
62 students

2. Thet all students would live within walking distance of
school and that no transportation would be provided by the school
systen.

3. That physical plant, including instructional areas and
support facilities, was adequate to support the program proposed for
this five hundred ten students.

4, That all present professional persconnel, including eighteen
full-time and three part-tine personnel would remain with the school as
reorganized; and that five new faculty would be added.

5. That all present non-professional personnel, including one
secretary, one teacher assistant, three custodians, and four cafeteria
personnel, would remain with the school as recrganized; and that one
cook-helper and three teacher assistants wculd be added.

6. That, since the budget for instructional materials is based
upon number of students enrclled, the funding for 1576-77 would be
increased proportional to increase in enrollment.

7. That, since all presently adopted curriculun naterials
would continue in use, no major expenditures above normal would be
required,

0. That library hcldings were adequate, both as to kind and

quantity, to neet the needs of preéposed enrollment.
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5. That, & sizable quantity of materials would be required
to supplement holdings of the Learning Resource Center; however,
funding mentioned in item six above was assumed to be adequate to
secure naterials required.
10. That, large-scale efforts tc develop cormunity awareness

and support would be required.

DEFINITION OF TERMS

Assessnent--The act of obtaining information about the
individual pupil regarding current achievement, learning style and
attitudes, and predictions of rate of learning for the purpose of
planning subsequent learning prograus.,

Four types of assessment are used in IGE:

Paper and pencil tests

Performance tests

Observation

Work sauples

Individualized Learninz--A learning experience which is

tailored to the individual child--should not be confused with
independent study which presupposes each child doing a2 different
thing at any given time, or tutorial situations which require a

constant one-to-one relaticnship between the adult and child.



Individually Guided Education--An aducational process which

uses clearly stated (usually locally adaptecd) discrete learning
objectives, individually tailored learning activities, and an ongoing
systeu of assessment that wonitors the performance of pupils.

IGE Learning Program--The combination of teacher/learner

activities, materials, node, time, space, and equipment that is
tailcred to meet any given learning objective for each individual
pupil,

IGE Planning System--A sequence of yrit meetings and teacher

activities designed to create and implement the learning prograns of
pupils. The four types cof neetings are:
1. Goal-Setting Meeting
In the Goal-Setting Meeting, decisions are nmade to
deternine the broad instructional goals, the appropriate
content to meet those goals, and the appropriate teacher
to do the prelininary research and planning. A critique
of the previous program alsc is conducted. After the
Goal-Setting Meeting, the assigned teacher researches and
organizes the content, reviews available teacher nmaterizls,
develops teaching strategies, proposes grouping criterie,
and creates an assessment plan,
2. Design Meeting
In the Design Meeting, the assigned teacher presents
his/her plan to the other unit neubers. The plan is

critiqued and nmodified until it is acceptable toc all.
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Then, teachers are assigned to specific planning tasks,
a schedule outline is developed and an assessment plan
approved, After the Design Meeting, the pupils are
preassessed.

3., Grouping-and-Scheduling Meeting
In the Grouping-and-Scheduling Meeting, the pupils are
grouped according to the preassessment information based
on the grouping criteria. Then, a detailed outline for
the urit's activities is develcped. After the Grouping-
and-Schedulinz Meeting, the teachers finalize the desizn
of the individual learning programs. Then, the Unit
begins instructional activities,

Learning Mode--Thc number of people in any given learning

situation. The four learning modes are: (1) independent mode (pupil
working alone): (2) one-to-one mode (pupil working with another pupil,
a teacher, assistant or other adult); (3) small-group node (usually
four to eleven pupils working together); (4) lerge-group mode

(usuelly forty or nore pupils).

Learning Style--A combination of characteristics of the

individual child which enables him/her to learn best, Learning style
is a complex phenomenon which is assessed primarily by deternining
what factors have worked before for a particular child. Therefore,
knowing "how' a child has learned becomes fully as important as knowinz

that he/she has, in fact, learned.
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Multiunit Elenentary Schcol--A scheel divided into instructicnal

units. The units consist of a2 unit leader, teachers, assistants, and
75-150 pupils. In the IGE Systeu, the unit will have a2 multi-aged
pupil populaticn, a non-graded approach tc curriculun design, and
learning prograus cesigned for individual pupils.

Objectives, Affective--Objectives which emphasize a feeling,

tone, an emcticn, or a degree of acceptance or rejection. Affective
objectives vary from simple attention to special phencmena to complex
but internally consistent qualities of character and conscience. Many
such objectives are expressed as interest, attitudes, appreciatioms,
values, and emnotional sets or biases.

Objectives, Copnitive--Objectives which emphasize remembering

or reprclucing sormething which has presumably been learmed, as well

as objectives which require the student to determine the essential
problen and then reorder given naterial or combine it with ideas,
nethods, or procedures previously learned. Cognitive objectives vary
fron sinple recall of material learned to highly original and creative
ways of cocbining and synthesizing new ideas and naterials,

Objectives, Learning—A statement of what behavior the pupil

will demonstrate and how he/she will demonstrate it when he/she

has coupleted the learning progran,



Objectives,; Psychouctor--Objectives which emphasize sone

nuscular or uotor skill, some nanipulation of material and objects,
or some act which requires a neuronuscular coocrdination. The
psychonotor objectives are nost frequently related to handwriting,

physical education, art, amd nusic activities.2

LIMITATIONS

The study was linited to those aspects of the problen
enumerated in the problen statement. The plan as developed was
intended specifically for applicaticn to, and implcmentation at,
Barkley School. While the plan nay be of value, in general terms,
to other institutions desiring to achieve similar goesls, the present
study is limited to the reorganization of a specific school, at a
specific point-in-tine, within a specific set of parameters.

The study was limited to:

1. forrnulating an organizational structure for an
elenentary scheool which facilitates individualized
instruction.

2. sumnarizing the principal curricular areas and

identifying basal material for each.

235anuel G. Sava, Unit Operations and Roles, (Dayton, Ohio:
Institute for Developnent of Educational Activities, Inc., 1971),
pp. 83-87.
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3. developing faculty selection and assignment procedures.,
4. dJeveloping schedules for implenenting the overall plans.

5. plenning in-service programs fcr faculty.

METHODS AND PROCEDURES

The prinery purpose of this study was tc develop a plan for
reorganization cf Barkley School tc serve children in the age range
of five to ten years with an instructional process emphasizing
individually guided education. The plan was developed for
inplenentation during the 1976-1977 school year. The scope of the
plan was delineated by certain fixed perameters as indicated in

this document under Purpecses of The Study, and by the statement of

Basic Assunmptions and Linmitations.

Methods and procedures utilized in develcping the plan for

recrganization of Barkley School are summarized below.

Review of Related Literature

An intensive review was made of literature and other materials,
related tc individually guided education.

Many individualized instructional materials and organizaticmnal
patterns have been developed in a number cf schools. IGE has developed
2 systen for storage and retrieval of data and dccuments pertaining to
perscnnel, hardware, curricular naterials, and other areas relevant tc
IGE progroms. These materials are available to assist in planning

an! inplenenting new IGE prograns. A reasonsble sampling of these
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naterials was reviewed and considered in conducting this study.

Visits To Other Schools

A nucber of visits were made tc other schools having
viable Individually Guided Educaticn (IGE) programs. These visits
included three elenentary schools at Frt Canpbell; schools in Hardin
County, Ohio County, and Elizabethtown, Kentucky; and one school systen
in Wisconsin., In addition tc the writer, selected faculty and nembers
of the Fort Caupbell supervisory staff participated in these visits.

Althcugh not 2 visit, wuch valuable informaticn and assistance
was gained through correspondence with other schools which have
established IGE pregrams. Tairty-six such schools in sixteen states
were contacted by riail. These schocls offzsred nany suggestions
reparding staffing patterns, scheduling, and cther areas germane to

this study.

Participation in 'Clinical' Situation Pertaining to IGE

In conducting this study the writer has participated in two
IGE clinical workshops. Six faculty members serving as unit leaders,
have participated in one clinical workshop, and two faculty nmewmbers
along with parents and students have participated in another,

A twc-week workshop attended by the writer and by the six
faculty newmbers, developed the planning and ioplementation techniques
required by an IGE srogran. Participants operated in a fairly nornal

envircnment while under the constant scrutiny of others. By taking
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turns planning, teaching, and assessing themselves and others,
participants cane to grips with some of the concerns inherent in
teaming, grouping, and teaching for specific cutcomes. Video tape
allowed participants to see thexselves and critique their efforts.

The second workshop attended by this writer, faculty, parents
and students was of three Jays duration. The purpose was to understand
the rationale for developing goals and direction for school staff in
six educational areas: (1) How Students Learn, (2) Parent Invclvenent,
(3) Curriculun, (4) Schocl Organizatiocn, (5) School and Comnunity,
and (6) Teacher Aldvisor Concept.

Additional workshops of these kinds are included in the plan

for faculty in-service during the 1976-77 fiscal year.

Consultants

During conduct cf this study the writer was privileged to have
an opportunity to werk with a number of consultants, Many of these
consultants were provided by the IGE League, primarily from nenber
schools with operaticnal IGE programs.

Other consultants were utilized from within the Fort Canpbell
Schcel Systew:. Fer exanple, if a teacher within the systen was
identified as being extremely creative in developing learning centers,
she/he was utilized in cevelcping plans for learning centers, Local
consultants were utilized in a variety of areas, e.g., reading,

nathenatics, learninz objectives, assessment, and other areas.
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Group Planning Sessions

In order to facilitate both planning and inplementation of
this study as a workable model for Barkley School, an effort was made
to involve those to be affected by the proposed plan in all phases of
development, Thus a oultiplicity of group planning sessions were held
involving various combinations of faculty, students, parents and
other community representatives, supervisory and administrative staff,

and consultants.

ORGANIZATION OF THE STUDY

This study is presented in four chapters.

Chapter 1 contains (1) the introduction, (2) the purpose of
the study, (3) a statement of the problem, (4) basic assunmptions
of the study, (5) definiticn of terms, (6) limitations of the study,
(7) a sumnary of the wethods and procedures employed, and (8) a
summary of the organization of the study.

Chepter 2 contains a review of the literature relative to
Individually Guided Education,

Chapter 2 consists of a detailed presentation of the plans
which were developed for reorganizing Barkley Middle School, as an
elementary school, kindergarten through grade five, with enphasis
upon the individualized approach to instruction.

Chapter & presents a summary of the plan and conclusionms.



Chapter 2
REVIEW CF RELATED LITERATURE

This chapter presents a review of selected literature relevant
tc the study. There is a paucity of literature regarding Individually
Guided Educaticn (IGE) as an entity, except for those publications
developed by or in cooperation with the Institute for Developnent of
Educational Activities (IDEA). Therefore, the first section of this
chapter is devoted to review of literature related to IGE, Subsequent
gsections consider (1) organizational structure, (2) curriculunm,

(3) faculty, (4) scheculing, and (5) in-service as they relate to

IGE and Multiunit school.
INDIVIDUALLY GUIDED EDUCATION

In a recent educational publicaticn; Rogers, as guest editor,
deplores the existing clinmate in which American education is responding
to a variety of political, social, and econornic pressures that in nany
cases have little to do with what is best or right for children. He
suggests that educators, more than other professicnals, tend tc ignore

; 3
the collective insights of research and experience in our work,

3Vincent Rogers, "A Treatment of Elementary Education Based on
Research and Experience," Phi Delta Kappan, January, 1976, p. 297.

13
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Rocers continues, saying by way cf example, that:

+..even the nost naive anong us nust recognize that children
learn to read in a great variety of ways; that concrete
experience is cof vital inmportance to youny learners; that
rote newmorization of grammar rules has little relationship
to one’s writinz ability; that children learn better when
they have scue choice about what and how they learn; that
success breeds success, repeated failure breeds further
failure; that wholistic learning is superior to fragnented,
pieceneal learning; and, nost iomportant of all, that
children differ in all sorts of ways from one another and
cannot be taught effectively en masse, or held to arbitrary,
adult-lefined grade-level standards.

There is, then, a body of knowledge that can and should
guide us as we plan educational programs for children. That
knowledge is largely apolitical and ought to serve as a
bLastion against those who would change the schocls out of
vested interest, fear, or prejudice.

The IGE program is Lased upon such a body of knowledge
to guide us in planning educaticnal programs for children.

Development of IGE

The origin of IGE is traced back tc 1964-65 at the Wisconsin
Research and Development Center for Cognitive Learning. Under the
direction of Herbert J, Klausmeier, the Wisconsin Center, 13 public
school systens and the Wisconsin Department of Public Instruction
initiated Prcject MODELS (Maxinizing Opportunities for Development and
Experimentation in Learning in the Schools). Their ain was to initiate
a new type of cruanization to deal with nutual concerns regarding the
developnent of exemplary instructional systens and sophisticated

experinentation.

“Thid, p, 297



after several years of productive work, experimentation, and
development,; the Wisconsin Center and IDEA corbined their ideas and
efforts in 1965. They expressed the belief that there was a way to
nanage available educational resources to approach each child
indivicduelly anc still provide an ecducaticn for all - a way to teach
children cne at a time, together,

The result of nore than a decade of research an? developnent
is IGE and the Multiunit School (MS). CE deliberately attempted to
retain the best practices of the past decades and to substitute new
cnes where needed; while MS is a2 new fori: of elementary schocl
or;anization in which new arrangements replace age-graded, self
containel classrcous., .

After several years' experience, Wiscecnsin's State

Superintendent Willian C. Kahl indicated that IHMultiunit Schools

15

showed the greatest precmise as a facilitative environuent for inproving

learning cpportunities at the elementary schocl level. aAnd that within

the unit structure provided, both the instructional and learning
conponents supported effective use of time, talent, and effort. He
concluded that srovision was nade for differentiation of roles and
that oppcrtunity was preovided fer plamning, sharing and evaluation.
Finally, he ncted that provision was inherent in the design to
enccuraye cooperative effort in teacher educaticn and research at

the local level.



1S
The United States Department cof Health, Education and Walfare
selected the Multiunit School for nationwide installation duringz the
1971-72 school year. d by 1972-73 more than 550 schoolsnationwide

had jnpleuented IGE and MS.°

Overview of IGE

IGE is a conmprehensive design for elementary education that
provides a realistic alternative to the age graded, self contained
classroon and the traditional form of crzanization that makes children
adapt to the systen instead of adapting the systen to meet the needs
of each individual child.

Most teachers recognize individual differences anong children;
however, students, by and large have been forced to fit into an
existinz systen without regard for their individual differences. IGE
offers a soluticn to this problem through encouraging instructicnal
prograns for each individual student. This solution requires:

1. Planning instructional prograns which allow each student

tc progress at his/her own rate.

2. Providing instructional naterials such as textbodks,

audic-visual naterials, and J{encnstrations which can

accomncdate individual learning styles.

SNational Schocl Public Relations Association, Individually
Guided Educaticn an’ The lMultiunit Schocl, -Arlingto?, V?.: Nzational
School Public nelations Associotion, 1972.) pp. 1-3 Eassic.
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3. Organizing modes of instruction to suit each child's best
learning style. These nmodes of instruction include such
variations as large-group imstruction, small-group
instruction, independent study, and cne-to-one instruction.

4. Matching teachers and students in various combinations so
that each student has the help cf the teacher who best
suits hin/her for each specific learning task.

In IGE, the self-contained classroon is eliminated. It is

replaced with an instructional unit composed of a unit leader, three

tc five teachers, additional supportive staff, and a group of children.
With this arrangement, a number of non-traditicnal practices may be
inplemented. Sone of these zre:

1. Non-graced instruction, in which every student either
works independently or is groupel and regrcuped with
others according to his/her progress toward or interest
in attaining instructional objectives regardless of age or
years in school.

2. Tean teaching, in which groups cf teachers assess pupil
progress, devisa instructional strategies to solve
individual problens, divide teaching assignnents according
to specific abilities and interest of each individual
perber cf the tean, and help one another grow

professionally.
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3. Continous progress, in whick every student advances as
quickly as he/she can or as slowly as he/she nust depending

only on individual ability.

Eal
.
as)

eer-group instruction, in which students of different
ages work topether in either small groups or im pairs to
solve ccrmion problenms.

5. PDifferentiated staffing, in which outstanding teachers
serve as unit leaders of a tean in order to direct the
ecducation of children and to provide leadership and
assistance to other teachers.

IGE is a conprehensive form of education and instruction
designed tc produce higher levels of educational achievement by
providing for differences anong students in rates of learning, learning
styles and other characteristics. It is nore than just an instructional
proyran for IGE has nany related parts which wust function smoothly
and in ccrncert, There are seven major components of IGE:

l. An organizaticn for instructicn, a related adoinistrative
cryanization at the building level and another arrangenent
at the central office level., This new type of organization;
called the nultiunit organizaticn, is designed to provide
for educaticnal and instructional Jecision naking at
several different levels; to open comnunication aneng
students, teachers and principals; and to institute

accountability by educational personnel at various levels.
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A

4 medel of instructicnal programming for the individual
stucent. This is designed tc aid teachers in planning and
carrying cut an instructicnal program fur each student that
takes intc account his objectives, rate cf learning, level
of nctivation, ete. It also provides the structure for
developers to prepare curriculun materials for IGE schools.
A uzeodel for developing necasurenent tools and evaluation
procedures, The nodel includes preassessment of children's
readiness; assesspent of progress, and of final achievenent
with critericn-referenced tests: feedback to the teacher
and the child; and evaluaticn of the IGE design and its
conponents, This model is used by teachers, mainly in
selecting and using assessment tools and by curriculum
develcopers in preparing instructicnal packages.

Curriculun nmaterials, related statenents of instructional
objectives, anld criterion-referenced tests and observation
schedules. There is presently a shortage of materials
suitalle for IGE practices, and most schcols adopt and
adapt naterials that suit the characteristics of their
students. The Wisconsin center is Jeveloping materials for
reading, prereading, nathenmatics, environnental education
an? motivation in line with the models of instructional

rrogramning and assessnent nentioned.



4 progren of home-schocl communications that reinforces

the school's efforts by generating the interest and
encourazenent of parents and cther adults whose attitudes
influence pupil notivation and learning. Both the
Wisconsin center znd I/D/E/A stress that the initial
inpetus for adoption ¢f IGE should come from a school
systen's teaching staff. And Loth crganizations insist
that schools and school districts invclve parents in
discussing, initiating and implementing IGE.

Facilitative environments in school buildings, school
systen. central offices, state education agencies and
teacher education institutions. The Wisconsin center
believes that the key to successful inplenentation of IGE
is close cooperation anmong the IGE schools cof the district,
the school district central office and the state education
agency.

Continuing research and development to zenerate knowledge
and to produce tested materials and procedures. A najor
feature of the IGE systen is that it is not rigid. Imstead,
it is still being refined based on the experiences of the
people involved. In addition, each nultiunit schocl has to
try new things, evaluate them and engage in practical
research to dJdesign, inplenent anl evaluate instructional
programs feor individual students. There is continuing

assigtance to IGE schools through research and developnment
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by I/D/E/A and the Wigconsin center as well,®
ORGANIZATIONAL STRUCTURE

IDEA recormends three distinct levels cf operation within the
organizational structure of IGE. The first of these levels, the
instructional and research units (I & R units), is the crganization for
instructicn which replaces the traditional gzje-praded, self-contained
classroon. The second level, the instructicnal and inmprovement
conuittee (IIC), is a coordinating level for the total IGE progran
within the schocl. While the third level, the systemwide policy
coruiittee (SPC), functions at the systen lavel.7

The first two levels, which operate within the elenentary
school unit, are of particular iwportance to this study. The third,
at the systen level, is bLeyond the scope of this study.

Each I & R unit is composed cf a unit leader, three to five
teachers, additicnal supportive staff; and fron seventy-five to one
hundred fifty students. Prinary function of each unit is planning and
carrying out the instructional prograc for each child in the unit. The
unit staff assesses each child's level of achievenent, learning style,
and potivaticn level by usiny various kinds of tests, by cLserving each

student and by examining work samples froo each student. The staff

61bid. pp. 3-10, Pessin,

Tyiaticnal Schecol Public Relations Associatien, Individually
Guided Education and the Multiunit School, (.rlizgten, Va.: National
School Public Relaticns Associaticn, 1972,) pp. 10-1l.
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then work out specific instructicnal objectives for each child to
ccuplete over a shert period of time. After weorking out an
instructional progran for each child and inplementing it, there is
continucus assessnent and reassessment to Jdetermine if the objectives
are beiny attained. Appropriate new cbjectives are then established
focr each student.

The T & R unit is also responsilble for researching new ways to
teach children and to assess children's learning levels. Through
experimentaticn and observation, unit teachers develop new ways of
teachinz, These new teaching techniques are then shared with other
teachers and other units by the unit leaders and by the principeal.

The IIC cormittee is composed of the principal and all of the
unit leaders in the school's program. The IIC has four mein functions:
1. To fornulate the educational objectives and outline

the educational progran for the schocl.

2. To interpret and implencnt the systemwide policies that

affect the educational progran in the school.

3. Tc ccordinate the activities of all of the I & R units

to insure the necessary continuity in 211 curricular
arzas,
,. To arrange for the use of facilities,; time, naterials and

other items that the individuel units do not nmanage

inZependently.
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This organizaticnal pattern, based upon nultiple units, recquires
inplecentaticn of 2 variety of non-traditicmal practices as previously
referenced. Therefore it seemed appropriate to review selected
literature relatcd to these practices in crder to ascertain what

benefits, if any, nmight accrue as a result of each.

Non-Graded Prograns

Shuster suggests that nonzrading refers to much nore than just
elicinating pgradec level lines and the grade level structure of a
scheol’s progran, but requires replacing it with a plan for continucus
progress, In this plan;, he says, the learners advance at whatever
rates they are capable cof mastering the learning nmaterials in the
curriCuluu.g

He continues by saying that the general purpose of nongrading
is to nake provisicn for individual differences among learners. There
are nany differences manifested in many ways among children of the same
chronolegical aze. At the sanc time there are differences within any
given individual in temms of naturity and learning rate from one
curricular area to ancther, Thus nongrzading needs to provide for
intra-individusl differences as well as inter-individual differences.
The basic reascn underlyinz the Jevelopmeat of nongradingz as an

orzanizational assroach to instruction has to do, he says, with the

SAlbert H. Shuster, ''Theory and Philoscghy of The Elenentary
Schosl", Individuzlized Instuction: A Book of Readings, E. Gene Ta%beft
and Larry E. Frasc, eds., (Columbus, Ohio: Charles E. Merrill Publishing
Cowpany, 1972), p. 17.




increasing recognition of individual differences.lo

The encruous nagnitule of individual differences among members
of a class and even within a given individual is recognized by rost, if
not all, teachers. Talbert and Frase estimate that, "at fourth grade
and above, the number asscciated with the :rade level is 2 conservative
estinate of the achievement ranve in yearS."ll

These authors contend that,

Our naticnal ideals demand that every child
should have an opportunity to realize his potential,
Conformity to group standards is out of step with
such a purposc. We are accountable to our society
to strive for these ideals in the fullest neasure
possible. At the present time, the only feasible
nzons of approaching this goal is individualized
instruction.

Gronlund discusses scne of the nore widely used organizational
structures for adapting schools to individual differences. He concludes
that of these various approaches, ''the nongraded school provides the

nost suitable orgzanizaticnal structurc for a comprehensive progran of

individualized instruction."!3

Opia., p. 18

11E. Gene Talbert and Larry E. Frase, eds., Individualized
Instruction: A Book of Readinps, (Columbus, Ohic: Charles E. Merrill,
Cov, 1972), DsV.

Ibid. pp. 1-2

3Norman L. Gronlund, Individualized Classroom Instructiom,
(New York: lMcMillan Publishing Co., Inc., 1974}, p.2.




Finally, lertin and Pavan report that Tecent research on

non-gracded programs has shown pesitive achievenent results.,

Letter .. nl4

They find
that, "(g)enerally, students in nongraded pro-rams have been doing as
well as or Letter then thelr peers in praded prozrams - usually

Reportinz on a comprehensive review of research on nengrading
from 1968 to 1973, they cuncluded that, "there should no longer be

concern that placing students in nengraded programs will be detrimental
to their acadenic achieverent,”

And in addition to

acadenic
achievenent, these authors see in noneraded propgrans, a neans of
fostering positive attitudes in students.

Individualized Instructicn

Gronlund points out that the wide range of individual

Jifferences anong students nakes it unlikely that group instruction
the students.

alone, with or without alility -rouping can —eet the varied neads of

He feels that soue type of adaptation in the

experiences con bLe providel.

instructional procran is needed so that nore indivilualized learning
He defines

adapting instructional procedures to fit

individualized instruction as
needs sc as tc naxiiize his learning

each stulent's individual
and
14

Jeveleopnent.
Lyn S.

o
Ibid., ps

Open Sgace, Nongraling, Vertical Grouping, an
Delta Kappan, Vcl. 57 (Jenuary 1976), pp. 311-312.
312.

Martin and 3arlara N. Pavan, '‘Current Research on
15

"

Tean Teaching', Phi
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He says that adapting iastructicn teo individual needs nay take

nany different forms, individualized instruction should not be thought
of as one particular method., Some of the nore obvious variations of
this nethod are as follows:

1. Individualized instruction may range fron nminor
uedificaticns in group instruction tc completely
independent learning.

2. Individualized instructicn cay pernit variation
in any of th: follewing: rate cf learning, the
cbjectives pursued, the nethods and wmeterials of
study and the required lavel of achievenent.

3. Individualized instructicn may be used in all
subjects, in some subjects, in parts of some
subjects, or only with particular students.16

Esbensen views individualized instructicn as, "not the sane

thing as teachiny students individually.”17 Although as Wclfscn
points out, "a one-to-onc relationship" is included among the
alternat:ives.18 Esbensen continues by sayiny that an instructicnal

systen is individualized when the characteristics of each student play

16yorman E, Gronlund, Individualized Classroon: Instructicn,
(New York: ifcMillan Publishing co., Inc., 1974), p. l.

17Thorwald Esbensen, Working With Individualized Iastruction,
(Belnont, California: Fearon Publishers, 19€8), p. vii.

18gernice J. Wolfson, "Individuzlizing Instruction'
Individuelization of Instruction: A Teaching Strategy, (New York:
The McMillan Cc,, 1973), p. 100.
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2 major part in the selection of objectives, materials, Procedures, and
tine. It is individualized when decisions about objectives and how to
achieve then are based on the individual student.19
VWolfscn pcints out that individualized instruction encongasses

cf

w

a wicde ran grouping patterns, but proups,

should De formed on the basis of a cormon interest,
learning problen, or special task and be disbanded
as scon as their purpose is accomplished. Some
things, such as Planning for shared activities and
offering suggestions for sclving a peneral probler,
are nore reasonably done in groups (sonetines small,
scmetines largze) then by individusals,

She emphasized the crucial concept which separates individualized
from group instruction as the rejection of the idea that 2ll learners
Dust move through a predeternined, corpletely sequenced curriculun.
Merely pernitting different rates of speed will not provide fer
individual lifferences., In her view, individualizinz instruction
requires the teacher(s) tc erncourage individual interest, allow for
different stylcs, and respond to individual needs.

Howes notes that individualization of instruction is a way cof
thinkiny about the total teaching learning process. He says that it

is an attitude toward the function of the scnocl, a broader way of

thinking about class organization, materials, and the apprcach of the

19Thcrwali Esbensen, Workingz with Individualized Instruction,
(Belment, Califcrnia: Fearon Publishers, 1968), p. l.

20

Bernice J. Wolfson, ''Individualizing Instruction",
Individualization cf Instruction: A Teaching Stratepy, (New York:
The McMillen Co., 1973), pp. 100-101,

21

Ibid, p,. 101,
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individual chilc,?22

Wilhelmsobserves that within the schocls, tc release the powers
latent in each individual, ocur prinery effcrt zust be to establish a
clinate for indivilual growth. He lists the minimun essentials of such
a climate as rich stimulaticn and stretch, responsible freedon prowing
with the years, the suppcrt of love and acceptance, a balanced pattern
of success cexperiences, encourazement to neke commitments beyond oneself,
and opportunities for a steady deepening of self-insight, These, he
says, are required tc foster individuality.23

Given the alcve characteristics, Weisgerber states that the
desirability <f inlividualizing instruction is nc longer questioned by
anyone. The objections to it are concerned chiefly with the application
of the thecry tou classroon conditions.24

As one exanple cof the application cf the theory to classroom
ccnditions, Feldhausen, et a2l, carried out a project in individualized
instruction with eiynhty elenmentary teachers. Their nodel included

four broad but basic rgoals for the instructional progran:

22yir41 M. Howss, ed., Individualization of Instruction: 4
Teaching Stratepy, (New York: The McMillan Co., 1973), p.v.

23pred T. Wilhelms, “Ecucationzl Conditions Essential to Growth
in Individuality", Indivicualization of Instructiom: A Teaching StrateZy,
Virpg#l M. Howes, ed., (New York: The McMillan Co., 1973), PP. 37-38.

24Robcrt A. Weisgerber, Developnmental Efforts in Individualized
Learning, (Itasca, Illinois: F.E. Peacock Publishers, Imc., 1971) p. 5.




a. To teach the basic skills

L. To develop higher copgnitive abilities

c. To develeop social coupetence

d. Tco provile for personal fulfillment and good

self-concept.
They report that results indicate the model for individualized

instruction was functionally effective; that children, parents, and
teachers liked the approach; that discipline probtlems declined; and

: : 5
that children were learming well.2

Tean Teaching

Teachers working together in teams represents an innovation
adcpted by rany schocls during the past decade. A part of the impetus
for adoptinyg this organizatiomal arrangement, has been a realization
that teachers, as well as students, have their individual differeaces.
Teachers vary in their knowledge, competence, and skills of teaching.
Variance in perscmal style and value systens, combined with professional
variations create different teaching styles. These differences affect
the seneral learning atucsphere of a learning situation as well as how

and what the student learns.26

25j6hn Feldhausen, David Rand, anl Martin Crowe, "Designing Open
i A C
and Individualized Instructicn at the Elementary Level' A Guide fo; ige
Inlividual Teacher:, Educational Technology, (January, IS45) B Li=8s

26Lyn 3. Martin and Barbara I, Pavan,'Current Rg§earch.fnﬂ?gen
Space. Nongradinw, Vertical Grouping, and Tear Teaching,’'r. 12,
Phi Delta Ko won, Vol. 57 (January 197€), pr. 312-313.




With respect tc team teachinz, Goodlad says that,
«+s.this idea i3 a very powerful one

because it offers an cpportunity to shakedown
the entire schcol in regerd to how youngsters
arc grouped and the way resources are used,
It cffers potential for opening the schools
t. specialists of various kinds, to greoupings
of various sizes,

Shugster and Pleoghoft state that the heart of the concept of teem
teachine is found in the spirit of cooperative planning and team unity.
The tean nenbers, unlike the teacher in the self-contained classrocn,
or these teachers teachin: the sane subject in a departmental
crganizaticnal plan, are in constant coomunication. This close
comunicaticn is necessitated DLy nutuzal need for close coordination and
articulation of every experience affecting the learners. The tean
accepts responsibility for curriculum planning, zrcuping practices,
pupil counseling, and agrees upon intructicnal procedures that will best
veet the needs of the learners. They point out that individual teacher
strengths are capitalized upon and utilized in meeting individual
differences ¢f children. The design alsc prcvides the opportunity for
flexible grcupiny practices anl enables teachers to provide enrichuent
or acceleraticn for pupils tc proygress at thelr own rates in 211 areas

of the curtleulun, 2o

2730n I. Goodlad, "Toward 2,000 A.D. in Education”, ;
Individualized Instruction: A Look of Readings, E. Gene Talb?rt an )
Larry E. Frase, eds., (Colunbus, Ohio: Charles E. Merrill qulishin; Co.,
1972), p. 4.

28,1bert H. Schuster and Milton E. Ploghoft, The Emgféiﬁﬁ .
Elepentary Curriculuz, (Columbus, Ohio: Charles E. Merrill Bocks, op
1963)] p- 132.
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While the preponderance of research on tean teaching secems to
focus more cn the teacher than the student, Martin and Pavan repert a
nurber of research effcrts which focus on the learners as well as the
teachers, Scme of the findings which they report are summarized below:

1. There were nc significant differences in the acadenic
achievenent cf teati-taught children and children tausht
Ly individual teachers, The icpact of tezaing on the
teachers was generally pcsitive and tean teachers willingly
work longer hours. (Bair ancd Woodward, 1964).

2. A teau-taupght class benefitted from the talents and
abilities of nore than one teacher and the arrangement
nade possible & nore flexible grouping cf pupils according
to the purpose of the lesson. (Wilder, 1969)

3. No significant difference was found betwsen the acadenic
achievement of children in a non-graded, nulti-aged,
tean~taught school and the achievenent of similer children
in a self-contained classroom. Children in the experinental
school excelled in creative thinking 2nd veneral mnotivaticn,

25
hcwever. (Burchyett, 1972).

29Lyn S. Martin and Barbara N. Pavan,'Current Research on Ouen
Space, Nonm-grading, Vertical Grouping, an? Tean Teaching,”
Phi Delts Koppan, Vol. 57 (January 1976), [ 313-314.




32

Martin and Favan conclude their article with a series of

observaticns bSasel upon their stuly of team teaching., Three of these

observations are:

.. While specific advantages in achievement
nzve nct Leen deuwonstrated, students and teachers

alike have expressed positive attitudes toward the
INnOVALION: w o « w o & & & @ W B & § &S B G
It loes zppear, however, that innovations such as

e « o team teaching does not . . result in
Jetrimental effects on cognitive or affective
outcones. Overall, the research to date indicates
that such innovations, when properly interpreted
and implenmented, may be a step t:owarf1 educational
inprovenient and are, in any csase, %6“ alternatives
to the traditicnal node of teaching.

.

Multi-age Groupinyg

While rany cf the concepts and principles undergirding the
practice of nmulti-age zroupinc have been discussed in preceding sectionms,
it appeared tc warrant a few comnments as a separate entry here. For
aulti-age groupinz is an integral part of the IGE progran.

Ann Murray cites an advantage of nulti-age grouping frov a
parental point of view. She suggests that this arrangenent, "gives
children more cpportunity to learn from each other; it removes the
stigna of staying back if a child needs to spend an extra year in a

. 131
unit; anl it broadens the scope of instructional naterials.,'

30mi0., pp. 314-315.

31nnn tiurry, "Why Do They Call Then Units'’y, A ParenF Pagphlet,
(Dayton, Ohiz: Institute for Development of Educaticnal Activities),
p- 3.



It is often argued that in a traditiocnal self--contained
classroom, the teacher teaches to the nidlle zbility greup. IDEA
szzzorts this view aund, in a recent pullicaticn stated that, "Naturally
the bright students tend to Lecone bored and the slow students are
frustrated at their inability to keep up even with this average nace.'32
IDEA indicates that age alone is not the only criterion
applicellc in npulti-age zrcouping, btut that srouping children in units
Ly ave-range allows for flexilility in subsejuent jrcupings by learning
style and by the objcectives they are attecpting to achieve, Within
~+is context they list certain advantaces of tmlti-a-e ‘rourin: Ly
statinz that it:
1. Enhances chillren’s flexibility of thousht, continuity
of learning, creativeness of expression, inventiveness
of ileas, openness to new experience, and sensitivity
Lo others,

2., Provides on envircnment in which young children can
identify with soneone clder; where older children have
the cppurtunity to help others.

3. Ensures in any classrocn wide diversity of experiences

and interests on which the teacher can build learning.

32IDEA, why Every Student Heecs a Fersonalized Learning Prograns,

(Doyton, Ohic: Institute for Developuent of Educational Activities)p.5.
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4. Helps chiliren see themselvas, at any ace, as part of
the full topestry of life, not as separate, age-isclated,
and uninportant,
5. Provides opportunities for children to rmove through the
rcles of both follower and leader,

€. Helpze the teacher function as something nore than a

director of learming., The teacher beccues the director

Hh

(@)

an ecucaticn laberatory in which the children themselves

do the exploring, experimentinz an? finding. The
teacher becomes a diagnostician and consultant to each
child, assessing his learning, listening to his ileas,
helying hin think through his problems, and naking
sugeestions, 33
Finally, Martin an! Pavan swmarize their review of research

i

of heterogenecus srouping Ly stating that, "Cognitive outccmes appear

to be the saune in the varied grouping arrsngzeuents, but there is
evidence of sccial, affective, and maturational advantages in the

i34
vertical or heterogenecus arrangeoent,

33IDEA, Minecgraphed handout prepered for clinical workshop.

34Lyn S, Martin an' Barbara N. Paven, "Current Research om Open
. T P Tanaka "
Space, Womeraling, Vertical Grouping, an! Teem Teaching." Phi Delte
Kappan, Vol. 57 (January 1976), p. 312.
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CURRICULUM

One of the basic asguupticns stated as a part of this study was
that, "all presently adopted curriculum materials would centinue in use,"
althourh these naterials will be supplemented with additional naterials
as apprecpriate. Of course 'materials' are but a part of the curriculun.
At Barkley School, the definition of curriculu: is 2ccepted as
presented by Shuster and Ploghoft when they say that curriculun is,

",..all the learrningz experiences which are planned and sponsored by the

These learnin: experiences, comprisin: the curriculuu at Barkley
School, wili heve their founlaticn in certain disciplines and basal
saterials with which units will work. Fron this foundation, unit staff

members will provile, "a curriculun: for different children acccrding to

their natures znd capacitics."36
Bobbitt points out that this approach to providing for individual
iifferences presents prolblens not met in the old, simple 2lan cf merely
drawinz up a syllabus of studies and topics. He says that,
The curriculun is ccning tc te defineld as 2

series of livinz experiences on the part of the
children which look toward developing within then

35Albert H. Shuster and Milten E. Plcghoft, The Enerping
Elecentary Schocl Curriculun, (Coluubus, Onhio: Charles E. tlerrill
Bocks, Inc., 1563), 2. 6-7.

36pranklin Belbitt, "a Significant Tendency in Curriculun
Making", The Elenentary Scheol Journal, Anniversary Issue, 1975
Vel, 72, o. 60.




specific Jualities and ctilities. Thus the
curriculun is a thing which exists within the
children, ond within then differently according

tc their natures, capacities, social opportunities,
sccial stinulations, etc. Different pupils will
nake different speeds in attaining similar ccals.
They will cover Zdifferent amcunts of sulject-natter
in the same unit cf time. They will utilize
different types of activities or experience in
attaining siuilar objectives, according tc their
original natures, desires, cppeortunities, social
stinulations, etc. It will bLe necessary to

develop a hitherto neglected technique of gtudent
sclf-directions. The pupils nust themselves have

a larve nmcasure of understanding of the oljectives
which they are tc attain. In no other way will

it be possible actually to adninister the diversities
of adjustment which appear tc be desirable. 37

Dobtitt reminds us that this is not an easy task, but 2 nost

imsortant one, requiring the best effort of all., Dobbitt's view is

that,

Goodlal, tco, stresses the interrclaticnships of every aspect

When curriculun-naking was only subject-
syllabus-naking, these rany prablems <id not
appear closely tc concern us; but now that
curriculur-naking is conins to be the fornulation
of a series of child activities an!' experiences
which must in thec nature of thinzs liffer from
chill to child, curriculum-fornulaticn is found
tu be intinately knit up with every problen
involved in the crgenizaticn, alminigtraticn, an?
nanayenent of the pupil populaticn.

of the schocl's planning and cperation as they izpinge upon the

curriculup. He supvests that we oust think of school as a concept,
37
Ibid. p. 60.
38

(PN
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not a place, " - a concept of Jeveloping human potential for the sake
of both the individual and SJCietY-”Bg He says that school nust be 2
concept that leads tc utilizinz all possible resources for wuiding
learning twenty-four hours a Zlay, with the priuary woal cf developing
ability to think and deal zore rationally with our fellow man.aj
Nesbitt emphasizes the fact that children, especially
elenentary schocl children are eager to learn as they ccme to our
schcols and that we nust design our curriculun to build upon their
willingness and desire to learn:
rhe way cf childhool 1is one of exploration,

experinentation; and discovery. Children approach

the world about then with freshenss,; eazerness, and

expectation; and a belief that life is gocd-good to

behold, to touch, to taste, to feel. They want to

finl the answers, to see cause and effect, to see

things heppen. There is an urge to manape and to

control their environment, a seening compulsion tc

come closer t¢ the universe and somehow to relate

thensleves to this vastness of which they are a
part.

Shuster and Ploghoft advance the noticn that there nust be a

Lalance in the curriculun. They recommend that in achieving a balanced

3% jchn I. Goodlad, “The Child and His School in Transition,”
The Education Diszest, April, 1973, pp. 11-12.

s, , ps 12.

41Marion Mesbitt, A Public School For Temorrow; (New York:
Dell Publishiny Conpany, 1967), p. 1C6.
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eurriculum, satisfactory answers to the following questions must be
sought:

1. Do our purposes and objectives reflect the
beliefs which are contained in our philosophy of
education in a democracy?

2, Is sufficient attention given to these aspects
of education which contain traditional values of
education?

3. Are the events and information of the
aerospace age studied and assessed in terms of
their implications for educational planning?

4. Has the local community been considered with
respect to the opportunities it provides, to the
needs that it has, and to the values and goals it
represents?

5. Has the individual been considered to the
extent thzt there is the room and freedom within
which his neega and capabilities can be
accormodated?

In curriculum planning and development, concern must also be
given to the learning environment as it affects the student, the
content needs of the student, and the psychological needs of the
student.%3 Because of the uniqueness of each student careful

consideration nust be given to the idea that students may need

differing amourts and types of:

42p1bert H. Schuster and Milton E. Ploghoft, The Eperging
Elenentary School Curriculum, (Columbus, COhio: Charles E. Merrill
Books, In¢., 1963), p. 23.

43The National Council of Teachers of Mathematics, "Some
Thoughts About Individualization,' The Arithnetic Teacher, January,
1975’ p' 240
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1. Learning experiences
(a) Involvement with manipulative materials
(b) Interaction with other students
{¢) Interaction with teachers
(d) Involvenent with audio-visual naterials

2., Content enphasis
(a) Concept developnent experiences
(b) Pattern-sceking experiences
(c) Fact recall experiences
(d) Procedure practice experiences
(e) Attitude devzlopnent experiences

3. Psychological satisfaction
(2) Security
(b) Variety
(c) Opportunities for decision-naking
(d) Success experiences
(e) Personal recognition (peer and teacher)
(f) Evaluative feedback’4
ICE takes a brcad view of education and instructicn in which
true individualization to attain all of the schocls' educational
ocbjectives is achieved by varying certain elerents - - student
instructicnel programs, instructional raterials, modes of instructicn
and teachers, It encourages the adaptaticn and inplementation cof
; r 45
those inncvations that are consistent with the total IGE systen.
IGE gives one the opportunity to devise individual teaching
strategies for each youngster. For those whe learn better in lecture

type situaticns, there will be large group instruction. For those who

work better with onz or two other children and a teacher, there is very

%41bid., p. 25.

45Naticnal Schocl Public Relations Asscciation, Individually
Guided Education and the Multiunit School, (Arlingten, Va.: National
School Public Relations Associaticn, 1972), p. 5.
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stall grcup instruction., We can provide different instructional
settinzs, different kinds cof naterials and different teachers for

different children. Thus providing varied curriculun approaches for

different st:ucler\_ts.l‘6

FACULTY

Adoption of the IGE systen does not, in itself, guarantee an
inproved learning climate. The key to the whole progran is
enthusiastic teachers who are fully informed and feel capable of
handling the various instructicnal situations which they will enccunter,
Teachers nust want to work in this kind of instructional environment
and uust know what is expected of theu.47

Esbenser asserts that all teachers in an individualized
instructional progran should be volunteers. He feels that there is no
faster way to kill any program than to staff it with reluctant teachers.
For the unwilling teacher is, "'the deadliest critic there ig,"48

As Shuster and Ploghoft conclude, 'The classroon teacher is the

" ; 49
uost inportant person ...,' in any progranm to ioprove instruction. And

461hid, p. 34.

47National School Public Relations Association, Individually
Guided Education and the Multiunit School, (Arlington Va.: Naticnal
School Public Relations Associatiom, 1$72), pp. 34-35.

48Thorwald Esbensen, Working With Individualized Instruction,
(Belnont, Califcrnia: Fearon Publishers, 1968), p. 3.

49 \1bert H. Shuster and Milton E. Ploghoft, The Emerging
Elenentary Curriculum, (Columbus, Ohic: Charles E. Merrill Books,
Inc., 1963), p. 538.
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Peterson indicates that the nost impertent step to be taken in actual
icplenentation is the selection of staff rembers. WNo cther force, he
says, will exert greater influence, for good or for bad, on the total
progran than, “those individuals picked to carry out the day-to-day
cooperative educational venture,''2

Purkey suggests certain criteries which shcould be of importance
in the selection of staff nmenbers when he says,

Teachers want to be sizaigicant forces in the
lives of their students. As Mcustakes (19686)
declared, every teacher wants to meet the student
on a significant level, every teacher wants to feel
that what he dces nmakes a difference. Yet in order
to influence students it is necessary to becocue
significant other in their lives. We are seldon
changed by people whou we see as insignificant or
univportant., The way the teacher becoues significant
seens to rest on two f?rces: (1) what he believes,
and (2) what he does.”

Furkey cites a number of evidences which indicate the inportance of the
attitudes teachers hold. He concludes by saying, '...the key to btuilding
positive and realistic self-images in stulents lies lergely in what the
teacher believes slout himself anc his stucents. 22 And, “...when the
teacher believes that his students can achieve, the students appear to

be more successful. '3

5DCarl I, Peterson, Effective Tean Teaching: The Easten Area’ﬂigg
Schocl Experiment, (West Nyack, N.Y.: Farker Publishing Co. Inc., 1966),
PP. 14-15,

51William W. rurkey, Self Concept and School Achievenent, (Engle-
wocd Cliffs, N.J.: Prentice-Hall, Inc., 1572), p. 44.

521b4d., p. 48.

331pid., p. 47.



42

Nesbit adds that,

Those who guide the young must have a social
philosophy and their values must be clear. This
philosophy must be functional and be continually
remade, for youth is challenging, demanding,
impatient of postponement, The values held dear
must be close to child life - simple, basic
things., Teachers must love and understand
children; they must be alert to what is revealed
as children participate in school life; they must
be keen to life and those forces that impinge
upon it; they must keep abreast of professional
research and make changes accordingly. There is
2 humility, and openmindedness, that sees the
other person's point of view however different
it nay be...>%

In addition to those attitudinal traits which are of great
significance there arec also the skills which the teacher must possess.
Redfern indicates that successful teaching is no accident. It rarely
just happens. e says that, ''success usually results from a combination
of carefully planned actions and reactions. An intelligent,
well-prepared tcacher heads the list of necessary elements.'??

Esbensen views the necessary elements of & well-prepared teacher
as including certain abilities to function in decision-making. He

stipulates thet, in theory at least, schools of education turn out

teachers who are competent in content areas and who are able to arrange

S%arion Nesbit, A Public School for Tomorrow, (New York: Dell
Publishing Company, 1967), p. 21. '

55George B. Redfern, How to Evaluate Teaching, (Worthington,
Ohio: School Management Institute, 1972), p. 71.
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a formal learning environment in such a way that the goals of instruction
are net. He continues by saying:

The sssential point is that the competent
teacher nust be capable of making certain kinds of
decisions. The range and level of this decision-
naking are what define the effective role of the
classroon teacher. Tc Le nore specific, a well
prepared teacher should be able to determine
whether a certain instructional iten might be
usefully presented to a ziven student,”

Esbensen adds that, “working with students in a genuinely

individualized fashion is a complex task calling for sophisticated,

orofessional skills on the part of the entire staff,'?7

Related to skills which a teacher should possess, Shuster and
Ploghoft specify three functions of a teacher in unit teaching. They
ares

The teacher's major functicn in any classroonm
is that of directing learninyg to the end that each
individual noves a step nearer naturity - ewotionally,
mentally, socially and physically.

A second function of the teacher in unit teaching,
a corollary of the first function, is that of directing
decision-naking activities,

4 third function of the teacher in the unit
teaching is to direct the learning activities in such
a way that inlividual Jifferences are uet and cared
for through careful planning.

56Thorwald Esbensen, Working With Individualized Instruction,
(Beluont, California: Fearon Publishers, 1968), p. 55.

i, , p. 96.
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Recognizing individual differences also means
putting into prictice those principles which seen
to produce the best results for each child.2®

In a different reference, Shuster points out that:

The new school must have a definable commitment
to serving the individual. Such 2 school will have
teachers whe try to make suitable provisions for
individual differences. This will require that the
teachers be specialists in the psychology of learning
and possess an understanding of child develcopment.

In addition, they will need tc know the content of the
skill subjects to be mastered,,..To nake suitable
provisions for cach successive educaticnal experience
for each child is essential to provide for the child's
needs at the appropriate monent of his development.59

Ability to select and to utilize appropriate materials at
appropriate tinmes for each student is an inportant skill of the effective
teacher according to Shuster, He says in this regard:

...the successful educational experiences of each
child will be essentizlly pertinent and appropriate
toc his needs at thc noment of his develcopment. The
teacher needs to understand that logical order or
sequence does not necessarily mean the way a given
subject is presented in the textbook.

Alsc Shuster and Ploghcft rcinforce this need for skill in
decision-raking in natching students and naterials. They say:

The teacher who uses textbooks and workbooks
in conjunction with a number of cther naterials and
situations will provide a far richer learning
experience than will the teacher who concentrates

58p1bert H. Shuster and Milton E. Ploghoft, The.Energins ‘
Eletentery Curriculun, (Columbus, Ohio: Charles E, Merrill Publishing
Co., 1972), p. 119,

59Albert H. Shuster, "Theory and Philosophy of the Elenentary
Instructicn: A Book of Readings, (Columbus,

School", Individualized 17-18.

Ohio: Charles E, Merrill Publishing Company, 1972), pp.
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aclely upon one type of material, The rmaterials

which are used should contribute to the specific

learning experience which the teacher believes to
be timely.51

In discussing so-called innovations such as tean teaching,
m-rradedness, and individualization of instruction, Goodlad has -~
that if these innovations are tc be carried out successfully, '"Clearly,
a fundamental .,.rethinking of thc role of the teacher is called for,"92

Feldhausen, et 2l., note that the teacher's role is changed
substentially in individualized classrcoms, and they list certain role
changes which they perceive as necessary:

First, the teacher will spend nuch more tine in
selecting, adopting, or developinz instructional
uaterials or activities. Second, less tinme will be
spent in planning for and carryirnz out traditional
large eroup instructicnal activities, Third, nucu
nore time will be spend helping and working with
individuals and small zrcups of pupils. Fourth,
the teacher will focus cvaluation on individual
children's projects, growth in basic skills,
sractical activities, personal and socéal growth,
and higher cosnitive level activities. 3

Further, Shuster an? Ploghoft comment cn the inportance of, and

chanze in, the teacher'’s role in this mannerg

61Albart II. Shuster and Milton E, Ploshoft, The Energing
Elen=ntary Curriculum, (Cclunmbus, Ohioc: Charles E. Merrill Books, Inc.,
1963), PPs 282-283,
62John 1. Gocdlad, "Toward 2000 A,D. in Education,"
Individualized Inetruction: A Beok of Realing, (Cclumbus, Ohio: C
E. Merrill Publishing Company, 1972), 5. 10.

63Jcha Feldhusen, et al., "Designingz Open and Individualized
Instruction at the Elementary Level," Educcticnal Technology, January,
1975, P 21,

h?"1 ~~
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As 2 presenter of informaticn, a custodion of
children, and a zrade civer, the teacher is
replaceable by teaching machines, by educational
television, by parent nonitors, by standardized
tests and computing machines., An emerging
curriculun desizn includes the pupils as a group
and as individuals to be recognized and accounted
for in selecting and adapting learninz opportunities
for pupils. Learnin: situations do not emerge fron
presentations alone, ncr can they be adequately
evaluated by tests and corputers. Interaction
between children and teachers, intecraticn and
reacticn by children, behavior nodification -

2ll are corponents in the teaching-learning
envircnnrent, In the emerging curriculun desizn
the able teacher is not a replaceable element,

There are 2 nultiplicity of role chanzes for teachers which
nust occur in an IGE - MS as coapared tc a traditional self-contained
classroon., Although anything approaching a comprehensive listing and
their interrelaticnships is beyond the scope of this study, some of
the nore important ones are cited belcw.

The teachers role is changed through a much greater dependence
upon cooperative work and cooperative planning with other teachers and
with stulents.®5 Teachers must plece uore and ncre emphasis on what
the learner does in a learnine situation, rather than on what the

teacher will be doing.66 The role of the teacher as diagnostician

r

64s1bert H. Shuster and Milton E. Ploghoft, The.Emerging
LCleuentary Curriculun, (Golumbus, Ohic: Charles E. Merrill Books, Inc.,
1963), p. 22,

©SMarion Nesbitt, A Public Schocl For Tomorrow, (New York:
Dell Publishiny Company, 1567), p. 22.

6Caraa M. Hales, 'Can Teachers Learm to Individualize
Instruction?" Educational Technology, (Noverber, 1974), p. 22.
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becones, if not oore important, a2 skill more frequently called upon.67
The teachers role is changed through the team's effort whereby the
teacher uay utilize his/her talents in those ways/areas in which they
are nost conpetent.68

However, with 211 of the desirable role changes which have been
specified, the teacher(s) must still be responsible for managing the
learning envircnnment, Self-managenent skills should be developed
within eack student; however, as Dell euphasizes, nowhere should it be
suggested thet teachers give up their appropriate prerogative of setting
the linits for students, or insisting that they give their students the

sole responsibility in this area.69

SCHEDULING

Just as there are distinct levels of operation within the

organizational structure of IGE7O, there are distinct levels of

67,1ice Hosticka, "Are Special Skills Needed to Teach an
Individualized Curriculur:?" Educational Technolopy, (Novenmber, 1974),
Da 27

68Albart Shuster, "Theory an’ Philosophy of the Emerging

Elementary School,” Shuster and Ploghoft, eds., Individualized
Instruction: 4 Book of Readinzs, (Colurbus, Ohio: Charles E. Merrill
Cotipany, 1572), pp. 15-16.

69Davis Helen Dell, Individualizine Instruction: Materials and
Classrcon Procedures, (Pals Alto: California: Science Research
Associates, Inc. 1972), p. 221.

70Naticnal School Public Relaticns Association, Individually
Guided Education and the Multiunit Schocol, (Arlingtom, Va.: National
School Public Relaticns Associationm, 1972), p. 10.
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schedulinys within the Multiunit scheocl. For the schocl as a whele,
there nust be a nmaster schedule; and within each unit there nust Le
scheduling to provide Ior spaecific needs within that unit.

Peterson, in discussing scheduling, suggests that the master
schedule, "holds the key to the success or failure of any curricular
and instructional experinent within a given building."71 He emphasizes
the need for this master schedule to give 'structure' and insure
coordination of time, personmnel, space, curricular areas, and group

size.72

He emphasizes that this structure should not be stricture
by saying that we rust buill flexibility into the schedule at the
outset in order to give teachers a true freedom of choice in selecting
the type of instruction to be used on a day to day basis - whether it
be large group, small group, or independent study.73

The wuaster schedule is a function of the Instructional and
Inprovenent Comuittee (IIC) as it arranges for the use of facilities,

tine, naterials and cther items that the individual units do not nanage

independently.74 This schedule nust be so structured that there are

71Ccarl H, Peterson, Effective Team Teaching: The Easton Area
Hizh Schocl Experiuent, (West Nyack, N,Y.: Parker Publishing Co., Inc.,
1966), p. 50,

72

Ibidss pe 3le

J

e
31bid., =p. 54-55.

7ANaticnal School Public Relations Association, Individually
Guided Education and the Multiunit Schoecl, (arlingtonm, Va,: National
School Public Relations association, 1972), 2. 1l.
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alternate learning environnents available tc the various units in each
zrea of the curriculum.75

Within the framework provided by the naster schedule, then,
each I & R unit plans and carries ocut the instructicnal progran for

:zch child., This process has been discussed earlier in this chepter

waler the section, Overview of IGE (p. 16). A4As these plans are

developed by each I & R unit a2 considerable amount of intra-unit
scaeduling is required to provide a proprawm suitable for each child.
Tais intra-unit scheduling is accouplished by varying,

(a) the amount of attention and guidance by the
teachers,

(b) the anount of time spent in interaction among
students,

(c) the use of printed materials, audiovisual
naterials, and direct experience of phenomena,

(d) the use of space and equipnent, and

(e) the anount of time spent by each student in
one-to-one interactions with the teacher or
nedia, independent study, adult - or student-
led small group activities and adult-led
large group activities. /6

75W. D, Tismer, "Birch Lake, A Multi-Unit Elementary Schocl in
White Bear Lake, Minnesota,” p. 5, (A booklet published by White Bear
Lake school to describe their program to visitors).

76National Schoocl Public Relations Asscciation, Individually
Guided Education and The Multiunit School, (Arlincton, Va,.: National
School Public Relations Association, 1972), p. 8.
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IN-SERVICE

Redfern points ocut that successful teaching is nc accident. It
rarely just happens. Success usually results freo a coubination of
carefully planned acticns and reacticns. And in order to achieve
success, he says, an intelligent, well-prepared teacher heads the list
of necessary eleuents.77

Yet, even though 2 school's staff nay be experienced and
well-prepared to function in a self-contained classroon enviromnent,
professional educatcrs who have had successful experiences with IGE say

78
a training program is necessary before z schocl implements IGE, For

]

IGE, as has been pointed out, utilizes a different organizational
pattern for the schcool; Cifferent personnel relaticnships; and different
instructional approaches.

Talbert and Frase, in discussing individualized inmstructional
Frograms, eunphasize that transition to such a progran is not easy.
They say that,

Teacher preparation has been geared to
instruction of groups with the teacher playing

77Geor5e B. Redfern, How to Eveluate Teaching: & Perfornance
Objectives Approach, (Worthington: Ohio, School Managedent Institute,
1872), ps 7.

78National School Public Relaticns Associetion, Individqal}z
Guided Education and the Multiunit School, -(irlington, Va.: National

School Public Relations Association, 1972), p. 12.
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viduelized instructicn

the leadershipz role, 1Iadi
Jifferent srocedures and

requires dramatically
rcles.

x

anl Esbensen adds that selection of staff should be follewed by
in-service worl designed to provide teachers with the know-how necessary
toc conduct a prograc of individualized instruction. For, in his opinion:

Operaticnally, the central problen of
individualized instruction is the problem of
classroou manazenent, Therefore, whatever else

t nmay attenpt to acconplish, a werthwhile
in-service progran will suzzest hcw teachers
nay work effectively with asuients within the
fcromal school enviromment.

There are, of course, other facets of the IGE program than
individualized instruction; and their sugzestion is that the najer part
cf the in-service traininz progran for IGE teachers (should) focus en
getting; teachers tc think as uembers of a team, and werking together to
provide an individualized instructional prograno fer each child. They
cuphasize the need to design an in-service program to help staff merbers
to recognize their changing attitudes and through simulations to provide

. . 31
then with experience in an individualized learning progzranm.

79E. Gene Talbert and Larry E. Frase, Individualized Instruction:

A Book of Realings, (colurbus, Ohio: Cherles E. Merrill Publishing
Conpany, 1972), p. V.

8OThcrwald Esbensen, Workin> With Individualized Imstructionm,
(Belnont, California: Fezron Publishers, 1968), pp. 2-3.

81National School Public Relations Associaticn, Individua}lx
Guided Instructicn and the Multiunit School, (Arlington, Va.: Naticnal
Scheol Public Relations Association, 1972), p. 12.
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While ICE has developed a variety of materials and sugpgestions
for teacher in-service, and Barkley Schoel faculty have used nany of
these, the in-service desicn nust have a local crientaticn, For, as
Shuster and Plosghcft caution
In-service education nust not become an
either-or issue as it relates to group or
individual eadeavor, At times, a zroup
effort is neeled. But there is alsu a need
fcr providing for the individual,
In-service educaticn and curriculun
inprovesent are obviously related to the
classroon,
The responsibility for in-service education

prograns which will nmeet teacher’s needs rest

. ; : 82
not only with adninistrators but with the teachers,

SUMMARY

This chapter has presented a review of selected literature
related to areas of concern in this study. Areas of concern discussed
were (1) Individually Guided Education, (2) Organizational Structure,
(3) Curriculum, (4) Faculty, (5) Scheduling; and (6) In-Service.

Chapter 3 presents the plan of reorsanization developed for

Barkley School and provides specific plans in each of the above areas.

82 s .
Albert H, Shuster and Milton E. Ploghoft, Thc.Emergigg
Elenmentary Curriculuu, (Cclé:bus, Ohio: Charles E. Merrill Books,

Inc., 1963), p. 553.




Chapter 3
PLANS FOR REORGANIZATION

The purpose of chapter 3 1is to describe the plans which have
been developed for reorganizing Barkley Middle School, as an
elementary school, kindergarten through grade five, with emphasis upon

the individualized approach to instruction.
ORGANIZATIONAL STRUCTURE

The first step in initiating the new educational program was
to determine whether or not change was called for, and if so, of what
kind. When school officials first sat down four years ago to consider
the implementation of Individually Guided Education, serious
consideration was given to the fact that the existing traditional
program was considered by many to be adequate for the community.

Two factors, however, were working against this kind of 'safe"
thinking., The first was an anticipated increase in enrollment. The
second influencing factor was the strong conviction being expressed
through the I/D/E/A Change Program For Individuelly Guided Education,

Fortunately, local school officials, school board members, and
lay representatives responsible for making the decision as to whether
change was necessary took a hard look at ways to make a good progran

better,

53
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The Superintendent of Schcols and his aduinistrative staff
sought the opinions of staff nerbers, students, parents and outside
resource persons including personnel of area colleges and universities.
Gradually, hitherto submerged areas of concern came to light through
the resulting exchange of ideas and through evaluation of current
practices,

As a result of planning and discussion, a decision was reached
to change the organizational structure of each elementary school in
the Fort Canmpbell School Systeu, and inplenent a program of
individually guided education,

Barkley's crganizational structure which facilitates
individualized instruction is called the Multiunit orsanization.
Students, teachers, and teacher assistants are divided into units
which include overlapping aze ranges for the children. Within each
unit, stucdents nay be grouped and regrouped according to their current
interest, needs, and objectives., Teachers in each unit function as a
teac, with one teacher servinz as unit leader,

The unit is a heterogeneous group of staff members and ~+-"
striving to maintain a highly personalized envircmment in the
individually guided curriculum. It is in the actual development of the
unit that the utmost in rational thinking, conjecture and planning is
called for, It is exactly at this point, prior tc the beginning of
teacher-oupil interaction within a unit teaching tean, that the

eventual success or failure of the progran is decided.
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Together, teachers and students plan, discuss, critique and
make decisions, Gradually and earefully, students are given
responsibilities as they are ready for them. The ultinate geal is to

develop a self-confident, self-directed stucent.
PRINCIPAL CURRICULAR AREAS

To individualize instruction staff members seek out what is
known about the teaching-learning process and develop programs that
are capable of providing opportunities for the development of
incdividucl potential,

The curriculun noves beyond the self-contained classroon with
one teacher and depends on a nultiplicity of approaches and strategies
of learning. It is devised to provide oppertunities for each student
to find success each day. The student learns to process informaticn,
find patterns, and learn how symbols work for hin., He develops logical
and creative thinking, and learns investigative skills such as how to
search for answers in a variety of places, and how to organize ideas
into principles and concepts.

The instructional staff is committed tc personalized education,
to bringing every boy and girl into the nainstream of learming, and to
developing students whe will become citizens capable of making ratiomal

decisions,
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The student’s progran will be systematically structured to
activate his perceptive and cognitive functions. Affective learning
will be equally important as cognitive learning.

Therefore, the curriculum implies direction toward the
individual and his nental maturity rather than grade level material to

be mastered at a predetermined year,

Language Arts

Language arts provides the vehicles for the passing of
information from person to person, from generation to generation, and
from era to era. No field of human endeaver escapes a dependency upon
the language arts for the transmission of ideas and information,

Talking, listening, reading, writing and spelling comprise the
najor components of the language arts curriculun, These components are
to be taught through the Holt Reading System. (K-5)

The staff recognizes the value in relating language arts
instruction to all aspects of the school program because it is from the
practical applicatiocn of language skills that the individual will

becoue competent in this impcrtent learning area.

Mathematics

Whether or not one intends to enter an occupation which
requires high competency in mathematics, it is essential, if the
vanagenent of daily affairs is to be efficient and rewarding, that
every indivicdual couprehend basic concepts of numbers and possess

skill in using mathenatical process.
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The use of number processes and concepts in working through
the nundane as well as the technological procblems of modern life
requires that nathenatics be recognized as a language to be applied
when dealing with quantitative situations. Such a language of numbers
is a part of the thinking of each student so that he will possess e
sensitivity and facility in recognizing and handling quantitative
probleus,

The basic mathematic text Modern School lMathematics, by

Houghton Mifflin Company, is structured so that it follows a logical
sequence of presentation. Each student proceeds at his own pace and
level.

The child in his earlier stages of number learning benefits
fron experiences with concrete and semi-concrete learning aids, where
as the child who has moved to a more advanced level of understanding
nay need materials for practicing on certain number facts. The
approach and naterials are geared to the needs and instructional level
of the individual, Materials are diversified tc serve whatever

instructional needs prevail.

Science

The Eleuentary Science Study provides materials that notivate
students to necaningful science experiences. The progran is a multi-
media approach that provides opportunities for students to learn that

factual information is not enough, but by the same token neither are
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processes, concepts, or any single-purpose approach. The progran
blends these nethods through a process that provides materials with
which students can work, problems they can investigate, and questions
they can ask and find answers for themselves.,

Units have no absclute goals, but try to lead students to ask
questions of his enviromment and find answers to these questions. Units
are guided by ‘basic threads of scientific investigation'-~-inquiry,
evidence, instrumentation, neasurement, classification and deduction.
Ne particular field or discipline of science determines the units, nor
does any unit enphasize the acquisition of individual skills.

Subject areas represented include mathematics, botany, zoology,
astronomy, ecology, geclogy, chemistry, and physics.

The Elementary Science Study presents teachers and students
with real materials or instructicns on how to study things or
phenomena arcund them., Teacher's guides, kits of naterials,
worksheets, record sheets, reading naterials, and picture booklets are
provided.

Some units utilize 8mn filn loops and 1l6mm films. Filmed
materials are designeld for use after students are faniliar with the

subject matter through his own activities and experiments.

Social Science

The Greater Cleveland Social Science cuts across seven separate
disciplines: political science, econonics, sociology, anthropclogy,

psychology, geography, and history. These disciplines have mwch in
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common such as concepts like leacdership, institutions, and social class
which are basic to the social sciences.

The Greater Cleveland Social Science Progran stresses issues
rather than answers. It brings to the front new nethods, new materials,
and a grect new organization of content, The Greater Cleveland Progran
uses the inquiry method. Imstead of pouring out nanes, dates, and
places that students accept on authority, students are encouraged to
get into the habit of questioning and atteupting to seek out the
answers thenselves. The progran stresses the discovery nmethod in
vhich students ferret cut generalizations of the "big'" issues in the
field of social science; and, encourages the use of many audic visual
naterials such as transparencies, tapes, games, programmed materials,
and public Jdocunents,

The educational philosophy behind the Greater Cleveland Progran
enphasizes the transmission of culture with stress placed on important
concepts from all social science disciplines. It presents depth of
najor concepts or clusters of historical facts that have been selected
for their direct meaningfulness in terms of (1) the human situation in
general, (2) the basic methods of the social sciences, and (3) the
actual issues and trends of our times.

Regardless of chronological age, the Greater Cleveland Social
Science Prograwn aims at teaching each student as an individual

. . '
according to his emctional growth., Its belief is that each child's
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successive educational experience should be logical, sequential, and
cunulative. A two-year cycle for the science =nd social science

curriculun is presented on the following pages.
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BARKLEY ELEMENTARY SCHOOL
TWO YEAR CYCLE FOR SCIENCE & SOCIAL SCIENCE

CYCLE I
Unit SCIENCE SOCIAL STUDIES
Hezlth & Safety Our Country
Seasons Children In Other Lands
K-1 Mobiles Map & Globe Skills
Younyg Aninals Transportation
Growing Seeds
Attribute Ganes
Mobiles Apple Comnmunity
Changes Aborizines
Mealworms Eskimos
2-3 Clay Boats Willianmsburyg
Animals In Classroom Rural Conmunity
Seeds
Colored Solutions
Health & Safety
Sm2l1ll Things A1l About Me
Environnent Citizenship
Dental Health Ancient Civilizaticn
Health & Safety Greek & Roman Civilization
Gases & Air
Batteries & Bulbs
Balances
Safety
Manners & Discipline
4-5 Micrecgardening
Mapping
Prinary Balancing
Penduluns
Structures
Budéding Twigs
Crayfish

Pond Water




Unit

CYCLE IT

SCIENCE

Health & Safety

Brine Shrinp

virror Cards
Tenperature & Weather
Tanpgrams

Life Above & Below
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SOCTAL STUDIES

Explorers & Discoverers
People The Explorers
Capitals Of Our Country

2-3

Lights & Shadows
Ecclogy

Beans & Peas
Tadpoles

Magnets & Batteries
Match & Measure
Prinary Balancing
Health & Safety

The Mzking Of Our America
The Metropolitan Cormunity

4-5

Classification Of Animals
Mapping

Bones

Penduluns

Mystery Powders
Gases & Air
Batteries & Bulbs
Strean Tables
Optics

Aninal Activities
Butterflies

Water Flow
Balancing

Starting Froo Seeds
Rocks & Charts
Whistles & Strings
Nutrition

Middle East
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Unifiec Arts

Young pecple today have such expanding outlooks, ever-reaching,
searching fcr divergent paths, which will exhilarate their imagination
and perscnal experiences. Consequently, it behocves educators to lead
the way to unexplcred planets, and tc provide for their cultural
enrichment.

The Unified Arts Progran provides opportunities for students to
uncover dormant talents and interests, things which can insure then of
a richer and nore diversified life.

Included in the Unified Arts Progran are art, nusic and physical
education., Each of these three arecas enrich and influence the student's

personal and social developnent.

Learning Center

In the Learning Center each student nay increase his knowledge
by exploring a wide variety of audio-visual naterials. A student who
nay be weak in a2 subject area may improve his work; a student nmay
reinforce his study habits and experiment; and he may expand on his

own far beyond the classroom.

Library

The library is more a service than a place. Learning is a very
private and individual affair, and newer media can be just as personal
as books. The librarian, as custodian of the materials, serves as

+
co-crdinator of learning with the teacher and the student. The library
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is e center for disseminaticn of educaticnal media, and the coordinator’s
responsibility is tc zke rescurces accessible to teachers and pupils

wherever they can best be used,
SCHELULES

The Unified Arts faculty make up Unit Five. These faculty merters
have no students assignc® permanently to their unit, but dezl with all
students in the school at various times during the week. Thus, a separate
Unified Arts schelule was prepared for each of the units to which children
were assipgned.,

The following vsage presents the Unified Arts schedule for Unit Cneg
while, schedules for Units Two, Three, Fcur, anl Six are presented as
Appendix A, lNumbers in parentheses indicate the number cf children engaged
in a particular unified arts activity at any given time. The remainder of
thc children assigned to a unit (e.2., Unit Cne) will be engaged in learning
activities under the supervision of their 'home' unit teachers.

The staff of each unit, except Unit Five, will plan their
instructional schedule tc provide each student within the unit the
instructicnal tive neeced for each academic area, except Unified Arts. Unit
staff will have part of the unit children under their supervision at certain
periods of the day; while, part of the children participate in Unified Arts
activities. Duriny thcse pericds cf time when nc Unified Arts are scheduled,
all unit children will be enzoped in learning activities with the Unit Staff,

This type c¢f scheduling provides fur a high cegree of flexibility

and individualization of instruction.
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MONDAY

Learning
Center (18)

Library (18)

Physical Ed.
(29)

Art (29)

LUNCH

Learning
Center (18)

Library (18)

Music (29)

BARKLEY ELEMENTARY SCHOOL
Fort Canpbell, Kentucky

Unit One
Unified Arts Schedule

TUESDAY

Learning
Center (18)

Library (18)

Music (29)

LUNCH

Learning
Center (18)

Library (18)

Art (29)

Physical Ed.
(29)

WEDNESDAY

Learning
Center (18)

Library (18)

Physical Ed.
(29)

Art (29)

LUNCH

Learning
Center (18)

Litrary (18)

Music (29)

THURSDAY

Learning
Center (18)

Library (18)

Music (29)

LUNCH

Learning
Center (18)

Library (18)

Art (29)

Physical Ed.
(29)

FRIDAY

Learning
Center (18)

Library (18)

Physical Ed4.
(29)

Art (29)

LUNCH

Learning
Center (18)

Library (18)

Music (29)

<9
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FACULTY

The certified faculty of Barkley Elementary School will consist
of one full-time principal, six teachers equivalent to kindergarten and
first grade, six teachers equivalent to second and third grade, four
teachers equivalent to fourth and fifth grade, one full-time elementary
trained physical education teacher, one full-time elementary art
teacher, one full-time elementary music teacher, one full-time
elementary librarian, one full-time elementary learning center teacher,
one full-time elementary counselor, one part-time speech therapist and
one part-time registered nurse,

The non-certified staff shall consist of one full-tine
secretary, four full-tine teacher assistants, one cook, four full-tinme
cook helpers, one day custodian, one night custodien, one full-time
naid, and one part-time cashier.

Effective classroon teachers will be the key to successful
instruction and curriculun development, In developing curriculun they
nust be cognizant of prccesses and personnel roles and nust envision
curriculur development as a dynanic effort to improve conditions
affecting pupil learning. All certified teachers will hold at least a
B.S. degree, have a valid Kentucky Certificate in Elementary Education
and be recognized as a competent, professional individual suited

for the task at hand.
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The principal nust possess at least a Masters Degree plus

forty-five hours in education, administration and supervision. The
importance of the educational leader cannot be over-emphasized, as
he/she relates to the effectiveness of group cperation. The principal
has insured that all faculty have been active participants in the
decision to implement individually guided education; in planning the
organizational structure and curriculum; and in developing teaching
strategies, in-service and all other facets of the individually guided
progran. On the following page is a listing of the Barkley Elementary

School Faculty and Staff,



BARKLEY ELEMENTARY SCHOOL
Fort Canmpbell, Kentucky

FACULTY 4™ STAFF

LEADERSHIP

Elenentary Principal

UNITS ONE AND TWO

Six Teachers (Equivalent to Kindergarten
and First Grade Teachers)

UNITS THREE AND FOUR

Six Teachers (Equivalent to Second and
Third Grade Teachers)

UNIT FIVE
(Unified Arts)

Art Teacher

Music Teacher

Physical Education Teacher
Learniny Center Teacher
Elementary Librarian
Elenentary Counselor

Speech Therapist (Part-Tine)
Registered Nurse (Part-Time)

UNIT SIX

Four Teachers (Equivalent to Fourth and
Fifth Grade Teachers)

SECRETARY

One Full-Tine

TEACHER ASSISTANTS

Four Full-Tine
CUSTODIANS
One Day Person

One Night Perscn

MAID

One Full-Time

COOK

One Full-Time

COOK HELPERS

Four Full-Time

CASHIER

One Part-Tine
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IN-SERVICE

Individually Guided Educatien will te achieved through an
in-service progran designed to reorganize and redirect the time, talents,
and energy cf all concerned with the educational process., Everything
will center on two najor eleuents - individualized instruction and
continuous imprcvenent,

The in-service progran is continuous and nct only improves the
quality cof inplcnentation, but it provides the needed information and
experience for new teachers, In-service is a way for professional
personnel to continuously inmprove and perfect the skill and art of
teaching, Therefore, continucus educational in-service will seek tc
foster the continued professional developuent of the staff,

A swmary of the in-service for Barkley Elementary School
faculty during the 1976-1977 acaderic year is presented below. The
entire in-service prograu was developed through cooperative effort of
faculty and adninistration. This in-service prograu is, of course,
not the first exposure of present faculty to an I.G.E. program. They
have, for the past two acadeuic years, been involved in in-service
prograns and in the planning for ioplenentaticn of an individually

¢guided education proyrai,

In-Service Schecdule 1976-1977

August (3 Days) Instructional Planning
August (1 Day) Introduction to Individually Guided
Education

Orientation - Principal
One at a Time Together (Film)

Inplementaticn Guide



August

August

August

August

Septewber

October

Novenber

February

March

March

April

(1 Day)

(1 Dzy)

(1 Day)

(1 Day)

(First Tue.)

(1 hour)

(First Tue.)

(1 hour)

(First Tue.)

(1 hour)

(First Tue.)

(1 hour)

(First Tue.)

(1 hour)

(1 Day)

(First Tue.)

(1 hour)
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Individually Guided Outcomes
Introducticn - Principal
Outcones Discussed
Questions and Answers - Faculty

The Individually Guided Education
Learnins Prograa (Filmstrip)
Unit I
Organized For Learning (Filmstrip)
Principel

Individually Guided Education Learning
Mcdes (Filnstrip)
Unit II

Perforuance Testing and Observation
(Filnstrip)

Guidance Counselor
The Individually Guided Education
Systen (Filmstrip)

Learning Center Teacher

Duilding The Individually Guided
(Filnstrip)
Director of Instruction

The Individually Guided Education League
(Filmstrip)
Director of Instruction

IGE: A Reach For Tomorrow (Filustrip)
Elementary Supervisor

Cotmunication With Parents (Filustrip)
Unit V

IGE Enplenmentation (Filustrip)
Unit VI

Managing the IGE Learnirng Progranm I
Music Teacher
Managing the IGE Learning Progran II

Art Teacher
Managing the IGE Learning Progran III
Physicel Educaticn Teacher

The Special Resource Teacher in an IGE

School (Filnstrip)
Librearian
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May (First Tue.) What It's Like To Be In Individually
(1 hour) Guided Education (Filmstrip)
Principal
June ( 2 hours ) Individually Guided Elucation In-Service
Evaluation

Frincipal and Faculty

Surmer Clinical Workshop

The Clinical Workshop, to bte held for twc weeks during the
sutmer of 1977, will be a planned experience in which the participants
learn specific behaviors not only by reading, viewing and talking
about then, but alsc by dcing them in an actual school environment
with students and other teachers. 7-: workshop is designed to facilitate
ccatinuous ioprovenent using these techniques plus that of providing
irmediate analysis and feedback to the participant from his peers and
staff nembers who are expert in developing the behaviors sought.

The participants will be selected on their ability to offer

leadership as Unit Leaders during the followinz schocl year.
SUMMARY

This chapter has described the plans which have been developed
for reorganizing Darkley Middle School, as an elenentary school,
kindergarten through grace five with emphasis upon the individualized

approach to instruction.



Chapter 4
SUMMARY AND CONCLUSIONS

This chapter is presented in three sections: (1) Restatement of
purpose of the study; (2) Review of nethods and procedures; and

(3) Summary of the findings and conclusions cof the study.
PURPOSE OF THE STUDY

The present study was initiated during the 1975-1976 school year
to serve a real and pressing need. In view of projections for
substantial increases in the schoocl-age population of Fort Campbell,
Kentucky, major changes in the organization of existing schools were
dictated, Barkley Middle School, serving students in kindergarten and
grade six, was to be reorganized to serve students generally in the age
range from five through ten inclusive - the equivalent of kindergarten
through grade five. An emphasis was tc be placed upon an individualized
approach to instruction through the IGE program. The purpose of the
study was to develop plams for organizaticnal structure, curriculum,
faculty, faculty in-service, and scheduling to be implemented during

the 1576-1977 school year.
METHODOLOGY

Methocology employed in conduct of the study is presented in

surmary below.

72
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Many sources were consulted in an effort to deternine what
relevant research was extant; to deternine correct practices, bcth
successful and unsuccessful; to determine reasons therefor in schools
utilizing approaches similar to that anticipated for Barkley Schcol;
and to 'try out' first-hand scme of the options available.

Methodology includes: (1) an intensive review of relevant
literature and other naterials related to individually guided
instruction; (2) visits to other schocls having viasble IGE prograns;
(3) correspendence with some thirty-six schools in sixteen states
regarding current practices in those schools: (4) participation in IGE
sponsored clinical workshops; (5) utilization of a number of
consultants; and (6) a multiplicity of group planning sessions invelving
various combinations of faculty, students, parents and other cormmunity
representatives, supervisory and administrative staff, and consultents.

The plan, as represented in chapter three, was developed

through selecting and synthesizing the nost prenising and feasible

alternatives,
SUMMARY OF THE FINDINGS AND CONCLUSIONS

A counitment, on the part of Barkley School, to a process of
individualizing instruction and selection of IGE as a nodel for this

process was mnade prior to initiation of this study. The prinmary focus

of the study, then, was tc exanine alternative courses of action and to

develop specific plans for implementaticn during the 1976-77 school

year.
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Review of literature, visits and correspendence with other
schools, and participation in workshops indicated that the basic approach
selected for reorganizaticn of Barkley School was a sound one.

Based upon these investigations, suggestions of consultants, and
numerous recomnendations developed in group planning sessions a plan for
reorgenization of Barkley School was developed, This plan, as presented
in chapter three, provides for multiunit organization, The plan inclules
a variety on non-tradition practices such as flexible scheduling,
rmulti-age grouping, team teaching, and individualization of instruction.

The plan, which will be implermented during the 1976-77 acadenmic
year, is believed to be educationally scund and one which will
contribute much to the development of those students who are to be
participants in the programs of Barkley School.

Conduct of this study has contributed greatly to the prcfessional
growth of this writer and has served to involve the total Barkley School

community in preparatory work for implementation of the plan.
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what Do Those

PAMPHLETS

Big Words Mean?

What Happens When My Child Leaves An IGE Schocl?

Why Do They Call Then Units?

What's The Difference?

Mzny Years Ago.

Whet On Eerth

What Is The Rs

§

Is 1.G.E.?

le Of The P.A.C,?

Just How Do You Individualize?

But It's Sc Different,

How Come My Child Has So Many Teachers?

What Will I1.G.E., Mean For Your Child?

Why Every Stucdent Needs A Pergomnaliged Learning Progress.

All pamphlets
Institute fecr

were prepared and distribute’ freom: Dayton, Ohio:
Developnent of Educational Activities, Inc.,

August 1974, Ann lurrey, Author.
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10:

11:

12

12

12

12

: 30

:00

:35

:55

00

40

:45

245

15

10

103

10

11:

12

12%

:00

$30

:05

25

: 40

40

217

30

:05

15

225

:00

MONDAY

Library (18)

Learning
Center (18)

Music (29)

LUNCH
Libtrary (18)

Learning
Center (18)

Art (29)

Physical Ed.
(£9)

BARKLEY ELEMENTARY SCHOOL
Fort Campbell, Kentucky

Unit Twc
Unified Arts Schedule

TUESDAY

Library (13)

Learning
Center (18)

Physical Ed.

Art (29)

LUNCH
Library (18)

Learning
Center (18)

Music (18)

WEDNESDAY

Library (18)

Learning
Center (18)

Music (29)

LUNCH

Library (18)

Learning
Center (13)

Art (29)

Physical Ed.
(29)

THURSDAY

Library (18)

Learning
Center (18)

Physical Ed,

Art (29)

LUnCcid
Library (18)

Learainyg
Centar (18)

Music (18)

FRIDAY

Library (18)

Learning
Center (18)

Music (29)

LUNCH

Library (18)

Learning
Center (18)

Art (29)

Physical Ed.
(29)



11:00

11325

12:10

12:40

1:00

TIME

10:30

11:00

11220

11:30

12:05

12:40

1:00

2:00

1345
2:20
2:55

2:55

MONDAY

Physicel Ed.
(29)

Art (29)

Physical Ed.
(29)

Art (29)

LUNCH

Learning
Center (18)

Music (29)
Music (29)
Music (29)

Librery (18)

BARKLEY ELEMENTARY SCHOOL
Fort Canmpbell, Kentucky

Unit Three
Unified Arts Schedule

TUESDAY

Physical Ed.

(29)

Art (29)

Physical Ed.

(29)
Art (29)

LUNCH

Learning
Center (18)

Music (29)
Music (29)
Music (29)

Library (18)

WEDNESDAY

Physical Ed.
(29)

Art (29)

Physical Ed.
(29)

Art (29)

LUNCH

Learning
Center (18)

Music (29)
Music (29)
Music (29)

Library (108)

THURSDAY

Physical Ed.

(29)

Art (29)

Physical Ed.

(29)
Art (25)

LUNCH

Learning
Center (18)

Music (29)
Music (29)
Music (29)

Library (18)

FRIDAY

Physical Ed.

(29)

Art (29)

Physical Ed.

(29)
Art (29)

LUNCH

Learning
Center (18)

Music (29)
Music (29)
Music (29)

Library (18)

(9]
Cn



TIME
8:30 -
10:30 -
11:00 -
11:40 -
12:25 -
1:00 -
1:30 -

1:50 -

2:00 -

2:15 -

2:25 -

10:30

11:00

¥1.:30

12:20

12:55

2:00

2:10

2:20

2855

2555

2:55

MONDAY

Music (29)
Music (29)
Music (29)
LUNCH
Library (18)
Art (29)

Physical Ed,.
(29)

Learning
Center (18)

Art (29)

Physical Ed.
(29)

BARKLEY ELEMENTARY SCHOOL
Fort Canpbell, Kentucky

HBlE Four
Unified Arts Schedule

TUESDAY

Music (29)
Music (29)
Music (29)
LUNCH
Library (18)
Art (29)

Physical Ed.
(29)

Learning
Center (18)

Art (29)

Physical Ed.
(29)

WEDNESDAY

Music (29)
Music (23)
Music (29)
LUNCH
Library (18)
Art (23)

Physical Ed.
(29)

Learning
Center (18)

Art (2)3)

Physical Ed.
(29)

THRURSDAY

Music (29)
Music (29)
Music (29)
LUNCH
Libtrary (18)
Art (29)

Physical Ed.
(29)

Learning
Center (18)

Art (29)

Physical Ed.
(29)

FRIDAY

Music (29)
Music (29)
Music (29)
LUNCH
Library (18)
Art (29)

Physical Ed.
(29)

Learning
Center (18)

Art (29)

Physical Ed.
(29)



TIE

S:3¢ -

10:10 -

11:30 -
11:50 -

12:25 -

9:50

10:10

11:30

11:50
12:25

3:00

MONDAY
Art (2.
Music (29)

Fhysical Ed.
(58)

Library (18)

Learning
Center (198)

LUNCH

BARKLEY ELEMENTARY SCHOOL
Fort Campbell, Kentucky

Unit Six
Unified Arts Schedule

TUESDAY
Art (29)
Muesic (29)

Physical 7d.
(57)

Library (12)

Learning
Center (18)

LUNCH

WEDNESDAY
Art (29)

Music (29)

Physical Ed.
(58)

Library (18)

Learning
Center (192)

LUNCH

THURSDAY
Art (29)
Music (29)

Physical Ed.
(5%)

Library (18)

Learning
Center (18)

LUNCH

FRIDAY
Art (292)
Music (29)

Physical Ed,
(52)

Library (19)

Learning
Center (10)

LUNCH
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