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Abstract 

Thi s study examined the rcpres1::ntation of Afri can American Students in pecial 

ed uca ti on in a suburban Middle Tennessee county school system. Descriptive tati stics were 

used to analyze and determine the percentage of students labeled learning disabled, mental 

retardati on and emoti onal and behavi oral di sorder by ethnicity, age. gender and placement 

se tting taken a database of census data. 1.788 entrie . from the observed county's special 

ed ucati on department. Further examinati on and analys is of the type of di sability. gender, age 

and pl acement setting \Yas studied and correlated with ethnicity to determine if there was a 

disproporti onate representati on of Afri can Americans occuning in these areas. Correlations 

\\ ere then examined to determine if they \\"ere stati sticall y significant by the use of chi-square. 

The null hypothes is. that there is no di ffe rence in the representation of Afric an merican and 

Euro pean American student labeled learning di sabled. mental retardation or emotionally 

disturbed in spec ial educa ti on by age. gende r or setting wa rejected. \\"hen te ted u ing the chi­

square te t. Conclusions generated from thi s study sugge t that African mencan tudents are 

signifi cantl y o\·errepresentati on in compari son to Euro pean American students. 
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CHAPTER I 

In trod ucti on 

J111porta11 ce of the Problem 

The representation of African Americans in s · I d · h b · pec1a e ucat1on as een a grov.-111g 

concern for over three decades (Zhang & Katsi)'anni s ?OO?) A · f 1- · d. 
~ • - - . review o 1terature 111 teated 

there may be an o\·enepresentati on of African Americans 1·11 spec· a1 d t· · I d 1 e uca 10n 111 genera an 

particularly in hi gh incidence di sab iliti es (i. e. mental retardation, ]earning di sabilities and 

emoti onal and behavioral di sorders). Analys is of national data from the U.S. Department of 

Ed ucati on (2000b) sho\ved thi s exists to some degree across the country. Data from Tennessee 

\\ as also consistent \Yith the findings (U.S. Census Bureau. 2000) . Thi s study proposed to 

e.\amine the entire spec ial educati on population (preK-1 2) from a public school during the 

200 1-2002 sc hoo l year in a small suburban Middle Tennessee county and determine the 

representation of A fri can American students in the en tire special education population. includinf 

the cateuori es of mental retard ati on. learnin g disabled and emotional and behavioral disorder. 
~ ~ 

Also examined \\·as the concern at what age are the e students currently in special education 

and determine if there is a specific age range in which they are more likely to be in and if boys 

are being referred at hi gher rates than girl s. 

Problem 

· · · ·ct ed overrepresented when the percentage in special A particular ethmc group 1s cons1 er 

ae in the total student populations (Zang & 
educati on is sionificantly 2.reater than the percentao 

C' ... -

. d States Census Bureau (2000) and United 
Katsiyannis. 2002). Examination of data from Unite 

. 1 Ed tion Progranis. Data Analysis System 
States Department of Education. Office of Specia uca 



(2000b) indicated th at a hi gher percentage of Afric an Americans are served in special 

educa ti on than the percentage of total student population in that specific minority group. 

Relatio11sltip of your study to tit is problem 

2 

The IndiYiduals with Di sabilities Education Act (ID EA) mandates that states provide a 

free and appropri ate education to all students. The Individuals with Disabilities Education Act 

J 997 also requires states to collect census data based on race, di sability and educational 

setting (Turnbul l & Cil ley. 1999). Review of the co ll ected data was conducted to ensure no 

signifi cant di sproporti on \\·ith respec t to the identifi cati on of children with disabilities or the 

placement in a particular educational setting of these children ex isted. Current special education 

census data indicated that there are a disproportionate number of African Americans in special 

ed ucati on (U.S. Census Bureau, 2000). A better understanding of the rates in \\·hich African 

American students are bein o refe rred for and labe led with mental retardation. specific learning :::, 

di sabi lity or emotional and beha,·iora l disorder, the type of educational setting and the age and 

gender at \Yhich they are being referred will assis t in the future by highlighting the impo11ance of 

approp ri ate prerefernl interventi on. referral procedures, diagnos is and educational setting 

pl acement. 

Researc!t Questions 

· · · lorino the current research regarding To research thi s problem, a literature rev iew exp c 

. . . · 1 education was conducted. The study the representation of Afncan Americans !11 spec ra 

addressed the follo,, ·ing research questions : 

. t dents beino identifi ed with mental 
1. To ,,·hat extent are Afric an American s u 0 
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rc-w rda ti on. spec ifi c lea rning disabi lity or emot' 1 db . . 1ona an ehav1ora l di sorder across the US') 

2. In what type of educati onal tt' o . · -
se 111"' ai e African Amen can students labeled v\'ith 

mental retardati on. spec ific learnin g di sability and · 
1 

. . 
~ emot1ona and behavioral di sorder being 

placed? 

3. To \\·hat ex tent does gender influence represe11tat1·O11 f Af · A · d '--' o ncan mencan stu ents 

be in g identifi ed \\ith mental retardation specific learn 1' 11g di·sabi·1 ·t d t. 1 db h · 1 
~ • 1 y an emo 1ona an e av1ora 

di so rder? 

Researclr HJpotlresis 

This re, ·iew· s purpose and rationale was to find support and value fo r the fo llowing 

hypothes is: 

There is no difference in the representati on of African American and European 

American stude nts labe led mental retardation. spec ific learning di sabled or emotionall y 

dis turbed in special ed uca ti on by age. setting or gender. 

Defi11itio11 of Terms 

The following terms are used thro ughout thi s research : 

1 Af · A · of or belono1·11O to an American ethnic group descended from . ncan mencan: o o 

- · · d k' (Tl A e1·1·can Heritage Colle0e Dictionary, 2000, p. At ncan peoples havmg darkene s ' 111 1e m ::, 

l-l3). Term may be used interchangeably with bl ack. 

f · 1 a up of people having light skin 
2. European American: a member o a racia oro ~ 

. . (Tl e American Heritaoe College Dictionary, 
co loration. espec iall y one of European on gm 1 0 

2000. p. 1538). Term may be used interchangeably with vvhite. 
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3. !lental retardati on· si gni ficant l , b · · ~ ) su average general mtellectual functioning ex isting 

conc urrentl y with deficit s in adaptive behavior manifested d · ti d I I · d unng 1e eve opmenta peno , 

\\·hich adversely affects the chi ld 's educational performance (Overton, 2000, p. 65). 

-+. pecific learning disability: a di sorder in one or more of the bas ic psychological 

processes invo h ·ed in understanding or using language, spoken or \\Titten, that manifests itself in 

the imperfect ab ility to Ii ten. speak, read. \vrite, spe ll or do mathematical calculations 

(Overton. 2000. p. 65). 

5. Emoti onal disorder: a condition exhibiting one or more of the follO\\·ing characteristics 

O\'\~r a long period of time and to a marked degree which adverse ly affects educational 

performance: (a) an inability to learn that cannot be explained by intellectual. sensory, or health 

fac tors. (b) an inability to build or maintain satisfactory interpersonal relati on hips \\·ith peers 

and teachers. (c) inappropri ate types of behavior or feelings under normal circumstances. (d) a 

genera l pen·asi \·e mood of unhappiness or depres ion and/or (e) a tendency to develop 

phy ical symptom s or fears associated \\·ith personal or school problems (Overton, 2000, p. 

65). Emotional di sorder is the same as emotional and behavioral disorder or behavioral 

disorder and may be used interchangeably. 

6. Representation : the proporti on of a group of students that is the equivalent to the 

group a a \\·hole . 

• c .· t d t for a comprehensive evaluation. the teacher 
7. Prerefe rral: pnor to re1 en mg as u en 

. d 1- learnino or behavioral difficulty. 
must clearh · taroe t \Yith interventi ons the stu en s 0 

- t, 

. . t that a student \\·ith di sabilities is primaril y 
8. Educati onal setting: the environmen 
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placed to receive instruction. Terms used will be· 
1 

• ( 
111c us1on students placed in general education 

classes with services from consulting teacher or direct · 
1 

. . 
services or re ated services totalmg no 

more than 3 hours per week .), resource (students pulled out of 
1 

d · 
1 

• 
genera e ucat1 on c asses 1or 

specia l ed ucation se rvices from 4-22 hours per week.) , self-contained (students in se lf-

conta ined spec ial educati on classes fo r 23 hours or more per week.). and Segregated/Separate 

Schoo l. Res identi al and Homebound (these are separate schools just fo r children with 

disab iliti es and children taught in 24 hour settings or children who have services deliYered in 

their home.). 

9. Least res tri cti ve envi ro nment : students with di sabilities must be educated with 

nondisabl ed children to the max imum extent appropriate and they can be removed fo r the 

genera l educa ti on enviro nm ent onl y if they cannot be sati sfac toril y educated \\·ith the use of 

supplementary aids and se rvices (Hosp & Reschl y. 2002) . 

Asrnmptions 

· · · · d d -· 10 research fo r thi s paper: The fo l! O\nng ass umptions \ve1e ma e u111 o 

. d f · ti spec ial educati on secretary of the I . It has been ass umed the data obtame 10m 1e 

schoo l system is va lid and accurate. 

. . . f other suburban schoo l di stricts. 
2. The sample school di strict is representati ve 0 

i llowed by teachers. 3. Set rules fo r coding the census \Vere 0 

Limitations 

.bl problems in genera li zing to the . . . . oted as poss1 e The fo ll owing !Im1tat1 ons \., ere n 

populati on: 
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I . Sample size was generall y more than adequate; however. the sample was restri cted 

10 
a suburban di strict and may not generali ze to non suburban school di stricts. 

2. Most of the studies researched were based on a limited population and region of 

distri bution. Therefore. findin gs may not be generali zed to other settings . 

3. The expected di tributi ons by gender, label. and setting are consi tent with IDEA 

nationall y co ll ec ted reported data . 

4. The expected di stributions by age assume that there are an equal number of potenti al 

students fo r each of the ages studi ed. 

Delimitatio11s 

The fo llowing delimitations \\"ere noted as possible problems in generali zing to a larger 

or di ffe rent population: 

b chool di strict in the southwestern portion of 
1. Sample i de ri ved from one subur an 

Tennessee . 



CHAPTER II 

Review of Related Literature 

Issues S11rro1111di11g Representation 

·•Disproportionate representatio f · .· · 
n ° 111111011ty students 111 special education has been an 

issue at the fo refront of ed ucational research and pol" c icy ior over 30 years" (Hosp & Reschly, 

2002 . p. 225). Due to the consistent occurrence of thi s issue ·t l b · 
• 1 1as ecome an important area 

of concern in fo r the United States Department of Educati·on Al · · 1 1 · . so, recognizmg t 1e comp ex 1ty 

of the issue and the need for a better understanding of its causes and solutions, the 1997 

reauthorization of the Indi viduals with Disabilities Education Act (IDEA 1997) (Turnbull & 

Cill ey. 1999) requires states to collect and report race/ethnicity data in order to document and 

address minority representati on in special education. 

Di sc uss ions of disproportionate representation most often center on African Americans 

and their overrepresentati on in the hi gh-inci dence categories of mental retardation. learning 

disab ility and emoti onal and behavioral disorders. Ho,,·eve r. disproportionate representation in 

the identification of Afric an American students is not the onl y area related to 

O\·errepresentati on. The educational placement of these students is also of concern. Individuals 

with Di sabilities Education Act 1997 mandates that to the maximum extent appropriate, 

h.ld · h d . b·1· · · 1 d. h"ldi·e 11 1· n public or private institutions or other care facilitie: c I ren wit 1sa 1 1t1es . me u mg c 1 

d . bl d S c·a1 classes separate schoolin° or are to be educated with children v;ho are non 1sa e · pe 1 · 0 

· · · f h eneral educational environment occurs only 
other removal of children with di sabil1t1es rom t e g 

- · · · 1 that education in general education classes 
,,hen the nature or severity of the d1 sabil1ty is sue 1 
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\\ it h thc use of supp lementary aids and se rvices cannot be achieved sati sfactoril y (Turnbull & 

Cill ey. 1999). It is important that minority children are treated· ti 
111 1e same 'Nay we treat 

stude nts fro m majority groups. 

A great dea l of the blame fo r the overrepresentation of minoriti es in spec ial education 

has been attributed to referra l and evaluation practi ces. The amount of attention oiven to the 
0 

assessment process may be due in part to ID EA· s emphas is on nondisc riminatory assessment . 

The law clea rl y states educational agencies should use evaluation procedures that are not 

rac iall y or cultu ra ll y di scriminatory. Thi s can have many implications \Yhen assess ing students 

,,ho haYe lingui sti c d iffe rences and those who may come fro m cultura ll y diffe rent backgrounds 

or dep rived em·iro nments. According to Artil es . Aguirre-Munoz and Abedi ( 1998) conceptual 

\'ao ueness and vari abilitv in identifi cation and eli gibility criteri a have made identifi cation and 
0 - ~ 

placement practi ces prob lemati c. The fo llowing li st of problems can cause bi as in assessment 

(Owrton. : 000): 

1. Inappro pri ate content. Students from minority populations may lack exposure to 

ce rtain items on the assessment instrument. 

" 1 · d d. at,·on saniples Ethnic minoriti es were not represented in the 
L.. nappro pnate stan ar 1z · 

normati ve sample at the time of development of the instrument. 

. WI . E O I" 1 -speakino examiners may intim idate or not 3. Examiner and language. 11te. no is 1 o 

f m di ffe rent Jinoui stic backgrounds. 
relate to students of color and students ro 0 

. · 1 ices As a resu 4. Inequ1table soc1a consequei · It Of dl·scriminatory assessment practices, 

I educational placements, which may . . d . . b ·e}eoated to ower mmonty stu ents ma) e I o 
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ultimately result in lower pa .· . b - ymg JO S. 

5. Measurement of different constructs T . 
· eSt deve lopers who are white may design 

instruments assumed to measure acad . . . emic or cogmtive ability for all students. When 

used with minority students. however ti . · 1e 111struments may measure only the degree to 

\\-hi ch the minority students ha\·e been able t b b . o a sor 1mbedded white middle-class 

culture. 

6. Different predictive va lidity. Instruments designed to predict the educational or 

academic outcome or potential for all students mi· gi1t 110t do c · · d so 1or minon ty stu ents 

(p. 65 ). 

Also a point of concern in regard to the disproportionate representation of African 

American students is that inappropriate placements may result in these students not receivino a b 

quality ed ucation due to the lac k of access to genera l education academic and social curricula. 

Problems Encountered by Teachers Referring Minority Students 

The overrepresentation may be due to the difficulty in constructing instructional 

programs that address indi vidual needs. ineffec tive classification and diagnostic systems, 

mi srepresentation due to lack of knowledge of the actual problem causing placement (referral), 

insufficient reso urces to serve minority children who are underachieving other than special 

educati on placement. and teachers with little to no special education knowledge and training. 

Anderson ( 1988) states that a problem of great concern is teachers who ··are not 

equ · d ·d ·r · t d i·espond to the variant styles of multicultural populations·' (as 
1ppe to 1 ent1 y. 111terpre , an 

· ct · • 
19

9- ?44) General education teachers receive little to no 
cite 111 Durodoyle & Hildreth. ). P· - · 



ed uca ti on or tra ining on how to teach stLid t · h en s wit special d h -nee s or ow to appropriately 

identi fy those students \Yho may need additio I -
na se rvices and those who are only experiencing 

some type of ban·ier (lingui sticall y/cultura ll y) that · · ,1 -6- - . 
is 11u11 1t111g their perfo rmance. Yet, these 

teachers have been th rown into teachin o students w·tl d. 6·1· · - -
c 1 1 1sa 1 1t1es who are placed 111 their 

classes and these teachers are ex pec ted to shape and mold t d d I h · s u ents an teac 1 t em life long 

skill s that will help them succeed in toda),·s soc iety TJ11·s 1·s prob! 1· b d · ema 1c ecause stu ents are 

often expected to pursue courses that are college bound and graduate from hi gh school with a 

genera l educati on dipl oma. 

Today" s teac hers have many demands. both in and out of class and the amount of time 

it takes to modify their ex isting curri culum is a challenge in itself. The training in special 

educati on fo r general educati on teachers is just not suffici ent fo r all demanded of them. The 

pressure and ex pec tati on that soc iety puts on ed ucators to integrate students \Vith di sabilities in 

to the ir classroom onl y builds on the challenges teachers face . 

Represe11tatio11 of Africa11 A111erica11s 

Studi es have shown that minority students tend to be overrepresented in special 

· · 1 1 d. · t ··th l11· oh proportions of ethnic/lingui stic minority educati on programs 111 states or sc 100 1stnc s wi o 

· · d d. , the di sproporti onate representation of or poor indi viduals. In a nat1 onw1de stu y regar mg 

· · · - - - d K · , is (?002) fo und that African Americans 
m111ont1es 111 specia l education Zhang an ats1)ann -

· 
0 

. · of mental retardation and learning disabled 
\\"ere the most represented group 111 the cateo01 ies 

. . 1 and behaviora l di sorders than \\·ould be 
and ,w re more hea\'il y represented 111 emotiona 

_ . oor , a peared at significantly higher rates 
expected. Overall. Afri can Ameri cans 111 each cate.::, ) P 



11 

th an European Americans. Further. a study co nducted f 4 4 - - d. -
. o . ).') 1stncts conducted by 

OS\\ ald. Coutinho. Best and Sinnh ( 1999) indicated ti t Af·· -
"" 1a 11can Amen can students were about 

7_-+ times more likely to be identified as mild mental retai·dat· d b I - · 
- 1011 an a out .) t11nes more 

likeh to be identified as seri ouslv emotiona ll y disturbed tl1a11110n Af · A · d 
- - - ncan mencan stu ents. 

Data from the U.S. Depanment of Ed ucati on (2000c) indicates that Afr ican American 

swden ts \\ ere o, ·errepresented in the spec ial educat ion population nati onwide. ational and 

state data obtained from the U.S . Census Bureau (2000) and U.S. Department of Education 

(2000c). Office of Specia l Educati on Programs indicates nationally African Ameri cans make up 

12 .3° o of the genera l ed ucati on population and 20.0--t ¾ of the special ed ucati on popul ation . In 

Tennessee. Afric an Americans make up I 6A% of the general education population and 

2-+.92% of the spec ial educ ci ti on population. Th is indicates that there is an o,·errepresentation of 

African Ameri cans at both the nati onal and state Ie,·el. 

Further. data from the St. Louis. Missouri area public schools indicates 

· I I B · · (7007) anal)'Sis of Rockwood Missouri data O\·errepresentat1 on at the county eve . o,, ers - - · 

collected by the U.S. Office for Ci , ·il Rights (2000) found in Rockwood. Missouri. African 

I d · n O ulati on and 35% of those were recei ving Americans made up 13% of the genera e ucatio P P 

. . . Illinois. Afric an Americans made up 36% of the serY1 ces fo r emot1 onal disturbance. In Alton. 

_ _ d 76% of the population receiYing services for 
ge neral educati on population and rep1 esente 

. . . 93/c f the oeneral education populati on was 
emoti onal di sturbance. In Ed,Yardsvill e. Illrnoi s. 0 0 

"" 

. II , d·sturbed \\·ere African American . A 
African American and 23 % of those labe led emotiona ) 1 

. d ts in spec ial education category of . f Af . n Amen can stu en pattern of overrepresentat1 on o nca 



L'ill L1tiL11w l disturba nce appea rs to b d 
e oc umented at l . 

t 1e national, state. and local leve l. 

12 

The Office of Ci\·il Ri ghts (OCR) i _ 
ound Afri can Ai · 

11erican students were referred more 
olkn fo r academi c problems and were 1 . 

a so more likely to b I . . 
e c assi fied with mental retardation 

compared to white students who were more like! to _ 
y be classified as learning di sabled (U.S. 

Department of Ed ucati on. 2000a) The Offi f c· · . · ice o 1vil Rig! t I c . .... 1 s a so iound that African American 

students \\ ere more frequentl y placed in se lf-contained 1 . . 
c asses for those wi th mental retardat ion 

than \\hite students. The Office of Civil Ri ohts ide t"fi d - . 
e, n 1 ie many African American and whites 

s1Udents \\ho \\·ere bei ng pl aced in se lf-contained spec· J d · 1 Ja e ucat1on c asses that should not have 

been. 

Jde11tificatio11 Procedures 

Ways in which students are identifi ed in both genera l and special education and the 

e\pectati ons which are placed on them can have a positi ve or negat ive impact on their success 

in schoo l. Minority children·s moti vation and interpretation of se lf-concept may be derived from 

how the teacher understands them and views their world (Obiakor, 1999). Therefore, the 

teacher· s reali stic or unreali stic expectations for the student affec ts thei r demonstrations of 

abi lity. For example , if the teacher views the student as intelligent and expects the student to do 

\\ ell. the student will perform to the best of their ability to meet those expectations. If the 

· · · · · ·11 erfo rming and achievin° in the teacher views the student 's ability as 111cons1stent wi 1 P e, 

1 fl ] 'pectations The teacher holds a very 
c assroom. then the student performance re ects t 1ese ex · 

d nstantly seek the attention and approval of 
powerfu l positi on in the classroom. Many stu ents co 
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the teacher (Obiakor. 1999). 

Obiakor ( 1999) further identifi es . 
1 

. 
Se\ era issue tl t .-1a are iactors in accuracy of 

placement of students into spec ial educat· . 1011 p1 oo rams (the • 1 .. ::, non ita ic1 zed comments are this 

au tho rs e:\pansion of Obikar·s comments): 

I. Ohstac/es in lo11g11age sen-e as a bas· r, . · . 
is.101 nwppropnare treat111ent. tudents 

,,·ho are immigrants may have a difficult time adJ·ust" o t I I . 
111 ::, o t 1e anguage of their new country. 

Ed ucators oft en mi sinterpret the languaoe barrier a a · f d. b·i· · 
~ o 1gn o 1sa 1 1ty. Referring the student 

for scn·ices based on lack of ab ilitv to com municate in tl1e ne '·\· lano b d I , , ::,uage. not a e on t 1e 

studen t· s cognitive ab ility. sometimes happen . 

2. Teacher clwracteristics and tolerances are critical in deter111i11ing 

oppro;Jriateness of hehm·ior . Teac hers must have the ab ility to adj ust and work with all types 

of behavio rs from al I studen ts. I f teachers canno t make the e adjustment in the ir teaching. 

beha\·iora l situations often ari se which are preventab le with more flex ibili ty. 

3. Stereo t;ped. inappropriate expectations perpetuate my ths regarding minority 

111e111hership and serve as ohstacles to de ,·e/opment. It is u uall y inappropriate fo r teachers 

to d1· CLI · I ti · s about tJ1e students they teach Thi s breach of confide nti ality s \\'It 1 o 1ers many I sue · 

co,1tr i·bLite I d · T ac ]1ers must al O form their O\\·n posi ti\·e vie\\·s of the to O\\·ere e:\pec tati ons. e 

· · I . , have Teachers· low beha\'iora l and students and not adopt less appropri ate view ot 1e1 s 1113 ) · 

. 1 . lo\\' e:\pectations fo r them elves. 
academic expectati ons often cause students to 13\ e · 

. b 1 .· . 111,,1,, , be misiudged and sen-e as a 
i I I . p1·wte e 1m w, ~-.1 'J 

-t. Culturally acceplll J e. upp1 o 
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hosisfor inopproprime re(en cil to 
1
-'Je ; I 

1 
. 

· · I ca ec ucation. Before educators assume the 

swdent has a di sability and refer them fo r testin Q ti , 
~- 1e) must first determine how. if at all , the 

stude nt' s bac kground and culture relate to the perce ived di sability. 

5. !11cli1·ic/11al differences create potemia/ source.s·fi . d' . . · · · 
0 1 1.sc11111111at1 on and 

inoJJfJl'OJJriore rreotmenr . Each student is different from others and .·tl tl · · · d h 
\\1 1 11 s 111111111 • teac ers 

must fos ter pee r relati onships to ensure that all students fee l they are apart of the classroom. 

6. Trc111sient personol and inrerpersonol problems creare potential sources/or 

n1i.rnnderswncling. lo ll n·ed expectations and less than optimal interactions. Teachers are 

responsible fo r communicating \Yith their students. Communicati on can help teachers prevent 

situati ons before they ari e and eliminate unwarranted referrals. 

Stude nts become ti gmati zed by their labe l (Blatt. 1987). With the increase of minority 

stude nts in the c lassroo m it is essenti al that schoo l ystems foc us on creati ng more cultura ll y 

· · · I .· l t · .. o prooram on differen t cultures . learning dm:~rse sc hoo ls and pro nd1ng teac 1ers \\ 1t 1 ia1n111 ::, ::-

I · d. • · e classroom The goa l for all educators styles and teaching methods that relate to t 1eir 1\ ers · 

. . 1 least restri cti ve environment, not label or shoul d be to provide educati on to all students 111 t 1e 

remO\e them from the cl assroo m with their peers. 



CHAPTER Ill 

Methodology 

Participants 

The data studied \\'as from the entire popul t" f 
1 

• 
a 1011 o .788 public school students pre-

1-;indergarten th ro ugh t\\ ·elfth grade ,,ho have been ide t' fi d 
1 

· • • • • 
n 1 1e as 1av111g one or more d1 sabil1t1es 

and ,,ho had an Indiv idual ized Education Prooram durino tl1e 1QQ J ?QQ; h 1 · II 
:=i b - -- _ sc oo year 111 a sma 

suburban Middl e Tennes ee county. The students were diagnosed with one or a combination of 

the fo ll o\',:ing di sabilities: learning di sabled. mental retardation. emotionall y disturbed, speech 

im paired. language impaired. hea lth impaired. physically impaired. deaf. hearing impaired. blind, 

, ·isuall y im paired. deaf-blind. multi-di sabled. functi onall y delayed. developmentall y delayed. 

au ti tic or gifted. For the purpose of thi s study. the primary foc us was on those individuals who 

ha,·e been identifi ed \\'ith mental retardati on. learning di sabled. and emoti onal and behav iora l 

di so rder. In thi s district 798 stude nts h:id these th ree diagnos is and constituted the participants 

of thi s stud y. Also c lose ly examined was data regard ing ethnicity. gender. age . and placement 

sett ing. 

To ensure confidentiality and ethical safeguards for the students, permi s ion for the 

· · · I ·t t' nal Review Board and the chool system from study ,ms obtained from a U111vers1ty s nst1 u 10 

· . b. t ,,·as not deemed necessary because thi s 
\\·h1 ch the data \\'as obtarned. Consent from su ~ec s 

. . . eco rds of these students. Obtaining consent 
study \\·as a post hoc re\'J e\\· of d1 stnct census r 

fid . II by revealino identiti es to the researcher. 
from students ,,·otild ha, ·e compro mi sed con 1 entia Y 0 

fo stru111e11t 

. b pre-kinden:rarten thro ugh twelfth . . I ducat1on data ase. -
In thi s study. the entire spec ia e 
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nradc. from a small suburban Midd le Te 
::: nnessee county was downloaded by the special 

education secretary of the schoo l system. Durino I d . 
b t 1e ownloading process the secretary 

rern o\·ed all identifying qualifi ers to ensure confid · \" 1 entia 1ty of each student. Pertinent in fo rmation 

\\hi ch included: refe rra l date referral aoe curre t .. 
' "' • 11 age . ge nder. eth111c1ty. primary di sability, 

ad mi ssion date into speci al educati on and type of placement remained. 

Procedure 

Descripti ve stati stics \\·ere used to analyze and determine the percentage of students 

labe led mental retardati on. lea rning di sabled and emotional and behav ioral di sorder by ethnicity. 

age. gender and pl acement setting. The info rmation fo und from this analys is was compared to 

federa l and state data. to determine if Afric an Ameri cans are being overrepresented in hi gh 

incide nce di sability (mental retardati on. lea rni ng di sabled and emotional and beha\·iora l 

di sorder) areas o f spec ia l educati on. Further examination and analysis of the type of di sability, 

gender. age . and pl acement se tting were studied to see if there \\·as a di sproportionate 

representati on of A fric an Americans occ urring in these areas. These relationships were 

· · II · · · fic ant b)' the use of chi-square techniques examined to determine if they \\·ere stat1 st1 ca ) s1g111 1 

. ft . oram publi shed by the Microso ft 
usmg Stati sti cs \Yith Finesse ( 1992) . a so \\ are prob 

Corporati on. 



CHAPTER I V 

Res ults 

Re1·isiti11g th e Hypoth esis 

Thi s study was designed to examine the extent that frican American students \Yere 

identified as learninQ disabled . mental retardation and e1110t·ionall . ct · t b d ·ct -1- d · - : 1s ur e \\·ere 1 enl! 1e 111 a 

suburban :..tiddlc Tennessee chool Y tem .. !so studied wa the type of educational se tting 

,,here these students were placed . and the extent that gender influenced the repre entation of 

_.\ frican American student , in spec ial educa tion. The hypothe i examined \\a that of no 

Ji!Terence in the representation of African merican and · uropean merican tudent labeled 

menwl retardation. speci fie learning disabled or emotionally di turbed in special education by 

a12e. settin!..! or !..!ender. - - -

Fi11di11 °.\· a11d Data A11a/rsis ,., . 

\\ .hen c:-:amining the data concerning ethnicit: of all . tulknts labeled learning disabled. 

d b. d · th, ount,_· ,,·idc chool . y tern . the 
rncntal retardation and emotionally di . turbc com inc 111 c 

folio,, ing data " as found: 

. . fthecountYi 93."'o~,,hilethe 
The European .-\ mcncan population ° · frican merican 

· · 0 "' 01. d th . . . 0 ➔o the Asian populal!on I . .J o an 
ro1 ulation is ➔ .6° o. the Hi . panic populauon ts · 0

• 

. tho e tudent labeled learning di abled. mental 
.-\mcrican Indian popula tion is 1.1 ~0 - !-l o,,e, er · 

900 frican American f European American o. 
rctarJation and emotionally di turbcd had rates 0 

I 
"' oo . and American Indian 900. ( 

9° o. 1 lispanic is 0. 13° o. :\ . ian. 

ee Fi i2u re I a.). It i noted 



that African /\m cri can students are identifi ed h . _ 18 
as avmo a h I . .d 

c ig 1 111c1 ence di sability at 
appro:-.:imately twice their proponi on in th 

e general populati on ( 4.6% to 9%) with minor 
,·ari ati ons in the other eth11ic catego ries. 

Figure 1a . - A Comparison of th e Ethnic p 
erc en t age of th e Tar 

Pe r ce ntage and Pop ulation of Learning D" bl get County Popu lation and th Eth . 

Q C. rncrJJ l'u11u l.,11un 1.d f Jf"'!!rl Cuu nl"I 

'JU. 00 "/• 

is a ed , M ental Retardation . e n1c 
Combin e d Students in th C and Emo tionally Dis turb ed 

e ounty 

-----

--------

U.Jo· . 
'l.uu· . 

L IU". 

u ?o· . 

• Re p resents Actua l Numbe r o f Learn ing Disab led . Menta lly Retarded and 

Emo tiona lly Dis turbed Spec ial Education Stude nts used to determine the Percentage 

Tab le l a. - The Chi-Sq ua re Good ness of Fit Test fo r Significa nt Relationships between the Ethnic 
Percent of Target Co unty Population and the Ethni c Perce nt of Learning Disab led , i\lental retardation 

and Emoti ona ll y Disturbed Combined St ud ents in th e Cou nty Wid e School System. 

\umber of Ob ervati ons 798 

Chi-Square 
3 6 . 3 ➔ 19 

Degrees of Freedom 4 

Pro bability 0.0001 

Eu ropean Afri can Hispani c Asian American 

Ameri can Ameri can Indian 

Obsen ed Frequency (LD/1\ IR/E D) 7 17 72 I I 7 

Expec ted Frequ ency 745 37 3 2 9 

I b l d learnino di sabled, mental retardation W . • · · f tl e students a e e =o hen ex am1111n g eth111c1ty o 1 

_. 1 d. rict. it \\·as noted that the populati on of 
and emotionall y di sturbed in the county \vtde schoo 1st 
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the county whi ch thi s di stri ct sc hoo l system ser\'e . .., ..,
0 

s is 9.) . .) 1/o Euro pean Ameri can. 4.6% African 

.\meri can. 0.4% Hi spani c. 0. 3% A ians and I I o/c A . _ . 
• · 

0 mencan Indians (see Fi gure I b.) . Students 

labeled learning di sabl ed were 90 .39% European A • 
8 0 

. 

mencan. .46 1/o African Ameri can. 0.86% 

Hi spani c. 0. 1-+% As ian and 0. 1-+% Ameri can Indian St d .· h . 
· u ents ,, 1t a mental retardation 

diannos is ,,·ere 83 .75% European American 15% African An1e · 1 ..... - o/ H. · d oo/ = · . ncan. .~) / O 1spamc an / o 

.-\ sian and 0% Ameri can Indian. Those students with labels of emotionall y di sturbed ,,·ere 

95.:2 -+% European Ameri can, 4.76% Afri can American. 0% Hi spanic, 0% As ian and 0% 

Ameri can Indi an. In Tabl e I b. \\·hen examining the Chi- quare Goodness of Fit. it is noted that 

signifi cant differences \\·ere found bet,\·een the county population by ethn ic ity and the learning 

di sabl ed and mental retardation popul ations of the county wide schoo l ystem with more 

African Ameri can children pl aced in mental retarda tion and learning di ab led than expec ted. 

Almos t t,,·ice the num be r of lea rning disab led tudents ,,·ere African American (8.6% were 

· · · ] · I t. ·as African American) and O\'er 3 time Afri can Ameri ca n and -t .6% o t t 1e count) popu a 1011 '' 

· f I · h · o - ( 15% of mental retardation students the mental retardati on students \\'ere o t 11 s et me 0 1oup 

. . 60/ f I t)' being Afri can American). ,,·ere African Ameri can \\·1th 4. 1 0 o t 1e coun 
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~ 
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Figure 1 b. - Comparison of the Eth . p 

and the Ethnic Percent of Lea;~~n e~cent of the Target County Population 
Emotionally Disturbed Student . g th1sabled, Mental Retardation and 

100 00% 

90 00% 

80 00% 

70 00% 

60 00% 

so 00% 

40 00% 

30 00% 

20 00% 

10 00% 

000% 

□ General FbpulalJOn 

a Learning Dsabled 

□ lv'en ally Retarded 

□ Errot1onally Dsturbed 

European 
American 

93 30% 

90 39% 

83 75% 

95 24 % 

s in e County W ide School System. 

-- ----

~ 
c::a,---

Af rican American Hspanic Asian American hdian 

4 60% 0 40% 0 30% 11 0% 
8 46% 0 86% 0 14% 0 14% 
15 00% 1 25% 0 00% 0 00% 
4 76% 0 00% 0 00% 0 00% 

Tab le l b( I). - T he C hi -Squ a re Goodn e s of Fit Tes t fo r ionifi ca nt Relati on hi ps be tween th e 

Ethni c Per-ce nt o f Ta rge t Co unty Popula tion and th e Ethn ic Percent of 

Lea rnin g Disa bl ed Stud ents in th e Co unty Wid e School y tern . 

\um ber ofObser. ati ons 697 

Chi -Sq uare 25.2627 

Degree of Freedom 4 

Probab ility 0.000 1 

Euro pean African Hispanic Asian Ameri can 

Ameri can American Ind ian 

~ sen ed Frequ ency 630 59 I I 6 

~pected Frequency 6.50 .30 I 32.062 2.788 2.09 1 7.667 

20 
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Tab le I b(2) . - T he C hi -Sq ua re G d . oo ncss of Fit Te 
Ethni c Perce nt o f T st fo r Signifi argc t C o u . rca nt Relati on I . 

i\ l enta l rcta rd ati nty Popul ati on and th e E . s lips be twee n th e 
o n Stud ents in th C thn1 c Perce nt of 

\ umber of Observa tions e ounty Wide Sc hoo l S ys tem. 

Chi-Squa re 
80 

Degrees of Freedom 
"0 .1076 

--1 
Prob:ibi lity 

0.0005 
European African 
American American 

Hi spanic A ia n Amer ican 
Ind ian 

Obscn ed Freq uency 67 12 0 0 I 
Expected Freq uency 7--1 .64 3.68 0.32 0.2 --1 0.88 

Table I b(3). - T he C hi-S qu a re Goodness o f Fit Test f s· . or 1gn1fi ca nt Rel r h' 
Ethnic Pe rce nt o f Ta r t C a ions rps be tween th e 

gc aunty Po pul ati on and th e Ethni p E · c ercent of 

mo t1 o na ll y Di sturbed S tud ents in th e County Wide choo l y tern . 

\umber ofOb sen ·ati ons 21 

Chi- quare 0.3863 

Degrees of Freedom --1 

Probabi lity 0.9836 

Euro pean African Hispanic Asian American 

Ameri can Ameri can Indian 

_Obsened Frequency 20 I 0 0 0 

hp ' d ___:__:_ ~c te Frequency 19.593 0.966 0.084 0.063 0.23 1 

Looking at the se ttings in ,,·hich the special education students \\'ith learn ing disabil ities, 

111entall v t d • · h - re ar at1 on and emotional disturbance were placed. accord111g to the I 8
1 

Annual 

0 
ongress on the Imp lementauon of IDEA (Smith. T) !er c ean. 1998). it would Report t C · · · & M L 

be ex pected that 43.4% of students with disabi lities vvould be fo und in inclusion sett ings, 29.4% 



e cttings. 22.7% in elf-contained classes and'+. ➔% in in rcsou rc 
egregated eparatc 
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chool. 

-d ntial and Homebound. What was found in the county wide school system was 28.2-l¾ in Rcs1 e 

. 1 sion classes . 52 .63 % in resource. l 8.-l2% in se lf-contained and only 0.5% in 1I1C LI 

d . eparate School. Residential and Homebound ( ee Figure 2a.). ,n reuatc 
L~ -

· of the Expected Percent ofSpecial Educat ion Placement and the Observed Percent . 2a - Comparison 

1 0 

b d 
Figure · p 1 1- n labeled learning Disabled , Mental Retardation and Emotional Y ,s tur e . he Target County opu a 10 

int Combined in the County Wide Schoo l System . 

60 00 'o 

50 00% 

40 00% 

30 00°, 

20 00 ' 0 

10 00 'o 

0 00°-o • 

□ Expec ted 

Observ ed 

k"lc lus 10n 

43 40° ', 

28 45°0 

Resource 

29 40% 

52 63% 

Se -Co01aM1ed 

22 70% 

Segrega ed/Separale 

SchoOI Res odent,al 

bound 

4 40% 

O 50% 



In Table 2a( I). when examining the Chi-Square Good f F. • • d 

1 ness o 1t It 1s note t 1at 
. 11·fiicant differences were fou nd between the place

111
en ts of I · d. bl d 

1 
s1g1 earn111g 1sa e , menta 

reta rdati on and emot io nall y di5turbed student s in thi s county schoo l system and what is seen 

nationa ll y in spec ial ed ucati on placements. It was noted that there is a 65 % lov.,er rate of 

students in inclusion than ,, ould be expected. greater than 50% more students in resource than 

,, ould be expec ted. and onl y 11 % of what one might think to find in segregated/separate 

I 0 1 r
es identia l and homebound in thi s county wide school system. There were some less SC 10 · 

t 1311 e:-; I •pected in se lf-contained. not as dramatic as these other numbers. 

Table 2a(I). _ The C hi-Square Goodness of Fit Test for Significant Relationships between 

the Expected Pucent of Special Education Placement and the Observed Percent in the 

Target County Population labe led Learning Disa bled , i\ lenta l retardat ion and 

Emotiona ll y Dis turbed Co mbined in the Co unty Wide Sc hool Sys tem. 

\umber ofObsen·ati ons 
798 

Chi -Sq uare ?2 1.390..J 

Degrees of Freedom 3 

Probabi lity 0.000 1 

Incl usion Resource Self- Segregated/ 
Contained Separate 

School , 
Residen ti al, 
Homebound 

Observed Freq uenc y 227 420 147 4 

bpected Freq uency 346.68 234.85 181.33 35 .15 
-

American and African . . 1 which European 
• · 0 the settings 11 

As noted in Figure 2b. \\'h en exammme .. expected that 43.4% 

. de school system, It is . 
. l in the county w1 . Ameri can students ,vho are taug 1t . d d 4 4% 111 

. S lf-Conta111e an . ?? 7% 111 e . . . 40 / . Resource, -- · ''
0 uld be 111 Inclus1on. 29. , o 111 
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Seo rcnated/Separate School, Res idential Homebound (fron ti 
1 

g11i A 
I 

R 
= := , 1 1e nnua epo11 to 

Congress as cited by Smith, Tyler, & McLean, 1998). However it was noted that on ly 

20.83 % of African American were in Inclusion and 29.43% of European Americans were so 

taught. Looking at the reso urce class option \\ith 29.4% expected, we see 47.22% African 

American and 53 % European American. Students in se lf-contai ned classes in thi s study should 

ha\·e been 22. 7% but \\·e find 31. 9% African Americans and 17% European Ameri can. It is 

noted that almost twice the percent of African Americans are in self-contained as are European 

Americans (approxi mately 32% of African Americans to 17% of European Ameri cans) . 

o Expected 

Figure 2b . -Comparison of Expected Percent of Special Education Placement and 

Observed Percent by Ethnicity in the Ta rge I County Popula lion la be led L_ea rn, ng D,sa bled , 

Me ntal Retardation and Emotionally Disturbed Combined in the County Wide School System . 

6000% 

50 00% 

40.00% 

3000% 

2000% 

1000% 

000% 

■ Af ric an Americ an Observed 

□ European Arrencan Observed 

43 40% 

20 83% 

29 43% 

2940% 

47 22% 

53 00% 

22 70% 

3 1 94% 

17 02% 

4 40% 

000% 

0 56% 
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In Tabl e 2a(2) and 2a(3) 11 t 1 0 e t 1at these • I 
iesu ts are stat isticall y significant. 

Table 2a(2). - T he C hi-Square G d . 
oo ncss of Fit Test for Sionilica . . 

the Expected Pc 1·ccnt o f S pecial Ed . "' nt Rc lat1onsh1ps between 
ucat1 on Place ment and the Ob . - . 

Target Co unty Populati on o f African Ameri se i ved Pe1·cent in the 
cans labeled Learnino Disa bled I\ . 

Emotionally Disturbed C b' . . "' '
1 

lenta l retardation and 
om ined in the Co unty Wide S I I S c 100 ys tem . 

\umber ofObser\'a ti ons · 
72 

Ch i-Sq uare 
21 .0 836 

Degrees o f Freed om 
3 

Probab il ity 
0.0001 

Inclus ion Resou rce Self- Segregated / 
Contained Separate 

School , 
Residen ti al, 
Homebound 

I Obsen ed Frequency 15 
I 

3 ➔ 23 0 

! E.xpec ted Frequency 3 1.28 21. 19 16 .36 3. 17 

! Tab le 2a(3). - The C hi-Sq uare Goodness o f Fit Tc t for Signifi ca nt Re lationships between I 

the Expected Percent o f S pecial Education Pla ce ment and th e Obse n ·cd Percent in the 

Target Co un ty Populati on o f Euro pea n Americans la beled Learnin g Disab led, 1'1ental retard ati on and 

Emo ti ona ll y Dis turbed Co mbined in the Co unty Wide Sc hoo l Sys tem. 

7 17 
\umber ofObsena ti ons 

202.1236 
Chi-Squa re 

3 
Degrees of Freedom 

0.000 1 
Probabili ty 

Inclusion Resource Self- Segregated/ 

Contained Separate 
School, 

Residen ti al, 
Homebound 

211 380 122 ➔ 

Obsen ·ed Frequency 

3 11. ➔ 9 211.01 162.92 3 1.58 

hpected Frequency 
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As the research foc used on the gender of student labe led learning disabled, mental 

reta rdati on and emoti onall y di sturbed. the U.S. Census Bureau (2000) notes that 49% of the 

stude nts identifi ed \\ 'ith hi gh incidence di sabiliti es are male and 51 % are fe male. When 

e\ami ning the gender of the county \\·ide sc hoo l system· s students \\·ho were labeled learning 

d. b]~d menta l retardati on and emotionall y di sturbed. 68% of the students \\·ere male and 1sa c -

32 0 0 \\ cre fe male (see Figure 3). 

· f the Ge nder Perce nt of the US Popu lat ion and the Gend er Percent of Le arn ing F' e3 - AComparison o . . 
1 ,g u~s a.ble d , M e nta l Re tardat io n and Em o t ionally Dis turbe d Stu de nts Com b1 ne d ,n the Co unty Schoo 

System. 

□ General Popu lat ion 

70 00% 

60 00% 

50 00% 

40 00% 

30 00% 

20 00% 

0 00% 

□ County School D1s tr ic Learning [),sabled 

~1enta 'ly Retarded and Errot ionally o, sturbed 

Popu lation 

Male 

49 00% 

6800% 

Ferra le 

51 00% 

32 00% 

f Fit it is noted that a signifi cant 
. . I ~ Cl . Square Goodness o 

In Table 3. \\hen e:-.:a mmi ng I l e: 11 - f h 

e and the gender figure o t e 
. I U S popul ati on gender fi gur 

diffe rence \\ as fo und bet\\ een 11e · · . · II 
. d ta! retardati on and emot1 ona y 

· a di sable • men 
. · · 0 ul ation of learnlll ::: 

county \\ide school di stn cts P P o\'er 2/3 of these 
- - 1· ·twas fo und that ri ate )0/)0 sp it. 1 

disturbed students. Instead of an approp 

identi fied stude nts \,·ere male. 



Table 3. - The C hi-Square G d . _ oo ncss of Fit Test for s· . 
Ge nder Percent o f th e U.S Populaf •gnifica nt Relationships between 

. . io n a nd the Gend . 
reta rd a ti o n and E m o ti o nally Dis tu b d C . er Percent of the Lea rn· 0- b r e ombined Student . in g isa led , l\ lent al 

. s in the Co unt y Wide S h . . 
\u111ber of Observati ons c oo l D1stnct. 

798 

Chi-Square ll -U062 

De~rees of Freedom I 

Proba bi I ity 0.000 1 

Male Female 

Obse rved Freque ncy 542 ?56 

Ex pected Frequency 39 1.02 406.98 

o . 111 g1 oups o e ementary aged A further analys is of data looked at the aoes of students · • f I 

ch il dren (3 -11 ). middle school aged children (12-1 5) and hi gh school aged children (16-21). It 

,, as assumed by thi s research that the chil clren· s ages would be even ly di stri buted by years (just 

as many 3 year olds as 4 year olds. etc. ) ,,·ith that in mind. it is e:--pectecl that 47% of the 

students would fa ll in the 3-1 1 (e lementary) age bracket. 2 I% would fa ll in the 12-1 5 (middle 

school) age bracket and 32% ,rn uld fa ll in the 16-21 (high school) age bracket. Actuall y thi s 

di strict s· populat ion of learning disabled. mental retardati on and emoti onall y disturbed students 

was 31.83% elementary. 39 .85% middle and 29.32 hi gh school aged (see Figure 4). 

I 
· · J ch· S Goodness of Fit it is noted that a 

n Table 4. when examrnrng t 1e 1- quare , 

signi ficant difference exi sts between the expected ages of students with learning di sabilities, 

. . . b d cl ,h twas found . Almost twice as many 
mental retardation and emot1 onally d1 stur e an \,\ a 

I 

. . o . d a prox imately 40% fo und), with 
c 1Ildren \\"ere middle schoo l aged. (2 11/0 e:--pecte to P 

elementary and hi gh school students lower e:-;.pectations. 



Figu r e 4. - Co m p ar is o n o f th e Exp ec ted A 
P g e Per cent a d 

o pu/at ion labele d L . n th e Obs e r ve d Ag P 
Em t · e arning Dis bi e e r ce nt i th T 0 

ion a //y Dis turb e d St d a e d ,M e nta/ R t . n e arg e t County 
u e nts Co mbin e d in th e Co e ardat1o n and 

so 00% 

45 00% 

40 00% 

35 00°10 

30 00% 

25 00% 

20 00% 

15 00% 

10 00% 

5 00% 

0 00% -

□ Expected 

o Observed 

I 

3 lo 11 

4 7 00% 

31 83% 
21 00% 

39 85% 

unty Wide Schoo / System . 

3200% 

28 32% 

Table -1. - The C hi -S qu ar·e Goodn ess o f Fit Tes t fo r· S ignifica nt Relati onships between 

1hr E\p rc led .-\ grs and th e Obsrrnd .-\ ges o f 1hr Learnin g Disa bl ed, .\l enlaf retardati on ll nd 
Ern o li on:illy Dis turbed Students Co mbin ed in th e Co unty Schoof Sys tem. 

.\umber o f Obse n ·ati o ns 
798 

Lehi-Squ a re 
I 77..t680 

-Deg rees o f Freedom 2 

Probability 0.000 1 

3-11 12- 15 16-21 

El ementary Schoo l ,\liddle Sch oof High School ,..._ 

Obse n ·ed Frequency r-- 25-1 31 8 22 6 

Expected Frequency 375.06 167.58 255.36 
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CHAPTER V 

Discuss ion of Findinos 
I:> 

Co11c/11sio11 

Thi s study shO\\·ed that the nuiiibe. f d . 1 o stu ents 1de 1· fi d 1 • . n 1 ie as earn111g disabled was 

almos t twi ce the percentage of African America t d 
n s u ents in the population and oYer three 

times O\·er the number of African Ame ri cans \Yere ·ct · fi d • 1 enti ie with mental retardat ion than would 

be e\pec ted based on popul ati on figures. Of those stLtd t . d · . 
~ en s reporte , African Ameri can 

chi ldren were less like ly to be placed in the e\pected sett· r I · d. b·i· · · 111gs 1or t 1e1r 1sa 1 1ty accord111g to 

Nationa l data report. An important finding of this report relative to placement is that a 

di sproporti onately large number of students. regardless of ethnicity. \\ ere not placed in settings 

approp ri ate to th ir labe l. i. e. inc lusion se ttings. 

There \\·as an O\'e rrepresentati on of African American males labeled as learning 

di sabled. mental retardati on or emoti onall y disturbed . \,·hen compared to European Ame ri cans 

and all other gro ups. including African merican girls: the disproportion \\·as 2/3. This is 

inconsistent \\ith the 50/50 gender split that is found in the U.S. genera l population as a whole. 

It \Yas e\pected that data \\'Ottld shov.: that labe ling or identification of learning disabled. 

· · d. b d · Id ccu · in the earl)' 0 rades and children mental retardation and emot1 ona ll y 1stur e \\ OU o 1 0 

· l · ] b I lt"ng infewer,vi ththeselabels in 
\\·ould be pl aced in se ttings appropn ate tot 1e1r a e resu 1 

middle schoo l and hi gh schoo l grades. 

b t ·een the placements of learn ing di sabled, 
Si 0 nificant differences were also found e \\ 

b 

. ti •s count)' ,,·ide school system and 
. 1 d. •bed students 111 11 

mental retardation and emot1 onal Y istui 
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\\hat is seen nati onall y in spec ial education 1 p acements. It was noted that there is a 65% lower 

rate of students in inclusion than would b . 
e expected oreate ti -oo 

' i::, r 1an ) 1/o more students in 

reso urce than \\·ould be expec ted. and only 11 o/c f . 
0 0 what one mi ght think to find in 

segregated/separate sc hool. res identi al and homeb d · . . 
oun 111 thi s county wide school system. 

There \\·ere so me less than expec ted in se lf-contained d . 
· not as ramat1 c as these other numbers. 

R eco1I1II1e 11 d a t io 11s 

If one accepts that all children who are labeled lear111·11g d·sabl d 11 d · 1 e . menta y retar at1on 

and emoti onall y di sturbed \\"O uld be better served if placed in settings appropri ate with their 

disab ility. then thi s particul ar co unty has yet to implement thi s best practice to the nationally 

c:-;pec ted leYel. In the be t interest of all children \Yith these labe ls. espec iall y African American 

ch il dren in genera l and Afric an Ameri can males in parti cular it seems crucial that earl y 

identificat ion occ ur. When the d isability is identifi ed the most appropriate setting fo r their 

condi ti on shoul d be pro\'ided. Thi s is an indiYidual dec i ion made by each mult-disc iplinary 

team. but the system-\\·ide culture may be less supporti\'e of inclusive settings than the culture in 

1 · · · 1 d 1· l 1·ssue and an ur0 ent public policy issue ot 1er schoo ls across the nati on. The cnt1 ca e uca 1ona e 

· · · · · b opportunity fo r oro \.v1h for thi s county. of 1m plementa t1 on of 1nclus1ve prac tices seems to e an ° 

d . -1 ds refl ected in their data as we ll. 
Other schoo l systems in the country may fin sm11 ar tren 

. d Hopefull y, thi s study will encourage 
Children should get the appropriate care fo r their nee s. 

. se lf-examinati on of the procedural 
school systems and educati onal profess ionals to engage 111 ' 

. d expectations whi ch may be shaping 
and cultural prac ti ces and personal understand111gs an ' 

local ide ntification and pl acement patterns. 
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LETTERS OF APPROVAL TO CONDUCT RESEARCH 



Austin Peay State U . . 
. . n1vers1ty 

lnst1tut1onal Review 8 

1arch 28, 2003 

b. Rae Harrell Devers 
Bob 1 

c O Larry Lowrance 
school of Education 
APSU Box 4545 

oard 

RE. Your application dated March 26 , 2003 regarding study number 03 036 . AS 
· · f Af · A · S . . - . tudy of the 

Representation o ncan mencan tudents In Special Edu cation (Austin Peay State 
University) 

Dear Ms. Devers : 

ank you for your recent submiss ion . We appreciate your cooperation with the human 
research review process . I have reviewed your request for expedited approval of the new study 
listed above. This type of study qualifies for expedited review under FDA and DHHS (OHRP) 
regulations. 

Congratulations! This is to confirm that I have approved your application through original 
s bmission. In fo rmed consent is waived. This approval is subject to APSU Policies and 
Procedures govern ing human subjects research . These policies can be vi ewed at: 
:1ww@apsu.edu/www/computer/policy/2002 .htm . The full AP/RB will still review this protocol 
ad reserves the right to wi thdra w expedited approval if unresolved issues are ra ised during 
,heir review. 

You are granted permission to conduct you r study as described in your application effective 
immediately. The study is subject to continuing review on or before March 27 , 2oo4, unless 
closed befo re that date. Enclosed please find the forms to report when your study has been 
completed and to request an annual review of a continuing study. Please submit the 

appropriate form prior to March 27, 2004 . 

Plea t b omptly reported and 
se note th at any changes to the study as approved mus e pr · full board 

appr0 d S d·t d view· others require 
e . e · ome changes may be approved by expe I e re_ . · 

1 
l@apsu .edu ) if you have 

iew Contact Lou Beasley (221 -7 414; fax 221 -7641; email. beas ey 
any questions or require further information. 

A h review process. 
ga in th B d the human researc 

8 ·. ank you for your cooperation with the A PIR an 
e

st 
Wishes for a successful study. 

Sincerely, 

i~L ""h-, . _IZ I . 
. ou M B ~ 

Cha· · eas/ey 
ir, Au t' . . 

sin Peay Institutional Review Board 
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REQUEST FOR ANNUAL REVIEW 
CONTINUING STUDIES INVOLVING HUMAN PARTICIPANTS fOR 

I report if y our study involving human participants is not completed prior to the b 111h
15 

· dd · · I · fi 
, 

5
, 5!1 ,n date and you reqwre a u1ona (Ime or data collection. ]RB approval is ',o I review · h · · I b · · d 

3annuo d r y ear fol!ow1ng t e angina su m1ss1on ate. _ ·i ca/en ° . , J for one 
'

1
•' J' F 1 ,, acu ty 

·pal Advisor (if applicable): _________ _ I 'rioci_ (Pl ): 
:)1esugato r 

.· 36 

I
.,. 

?:O QCO rr . 
Title : _____________________ _ 

articipants were tested? __ How rn anY P 

been any adverse effects? __ . H e there h 
. av I ase explain on a separate s eet. If yes, P e · 

; Where are data stored? ---------------------

. b h ges to any aspect of the original study? --, Will there e c an heet 
• If yes, please detail these changes on a separates . 

Sl~mtu re of Pl oi- Faculty Ad visor 

,\<!turn 10: Office of Gr:ints :ind Sponsored Pcogl"c\f:1S 
. . d' R om 7 l 2 Browning Bud 1ng, 0 -

PO Box 45 l 7 
Austin Peay State Uni versity 
Clarksv ille , TN 3 704-+ 

Date 



r CLOSED snmy REPoRT · · ,,,,,, \ ' 
fQRSTUDlES rNVOLV~G HUMAN PARTICIPANTS ·. 

. , 

_ e ort if your study involving human participants is com · . 
, 111 ;11hi.srdP or if you have decided not to conduct th dy rfi plete~prror to the 

" . ., ate e stu a ter havr . 
i' ,v1e

1
• ng received vi/ r• 

val. 

Faculty 

Advisor (if applicable): 

. ·•. _~;':::t.:.\ p-:-: 

Ticle: 
--------

-------------
~ir.e: . mpleted. Ple::i.se close che file. (Answer qi,esrions below and sign form .) \1udy is~ 

never conducted. Ple::i.se close the tile. {Sign form.) ~y w~ - . 

nducted but is now complete, pl~::i.se Jnswer the fo llowiag quescions: •vwlS CO 

:-~:n.111y part icipants were tested? __ 

i::: there JnY adverse effects? __ _ 
Ii yes, ple:ise exp!Jin on J sepante sheet. 

/·.::me data stored? _____________________ _ 

r~:ureof Pl or Faculty Advisor 

,.-,:o: Office of Gr:ints :ind Sponsored Progr:ims 
Browning Building, Room 212 
PO Bo:ic 4517 
Austin Peay State Univer$ity 
Clarksville, TN J 7044 
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: ~·p£AY ST AT E UN IV ERSITY INSTITUTIONAL REV IEW BO ARD (APIRB) APPLIC ATION 
_;11_1 JECT APPROVAL 
; _r:OhaS been de~igned to provide the APIRB with the infom:iation it needs t~ evaluate your project. 
,ro plete each item carefully. Items that sometimes cause difficulty are clarified on the reverse side of 

,;:_t cornyou are OT confined to the space provided under each item on the hard copy or electronic versions 
•of111· 
,·._ •orrn ­
~.1 ) l ' 

TITLE OF PROJECT: A STUDY OF THE REPRESE TATION OF AFRICAN AMERICAN 

· STUDENTS I SPECIAL EDUCATION 

rRl CIPAL I VESTIG ATOR(s) I FO R.i'Vl ATION: (prov ide same information for all CO-Pls) 

,arne: Bobbi Rae Herrell Devers 
faculty_ Staff __ Gradu~te Student__ ndergraduate Student_ 

Department: School of Education . . 
\!ailing Address (where you want correspondence about thi s project to be sent): 

61 56 Buckner Loop 
Cumberland Furnace;IN 37051 

OR 
College of Graduate Studies. APSU 

P.O. Box 4458 
Clarksv ille. TN 37044 

Pho ne #: 615-219-3 006 (home): 93 l-221 -7-+ 14 (AP work) 
Email Address: lbdeversrci:vahoo. com or he rrell ba'apsu.edu 

F _.\.,'( # : A 

F.-\C L T Y PERVISO R: (If Pl is a student): 

\ame : Dr. Larry Lo,vrnnce 
Department : School of Education 
Campus Mailing Address : 

School of Education 
P.O. Box 454 5 
Clarks\'ille , TN 3 044 

Office Phone #: 93 \-_21-6 I 53 
Email Address: lowrancel§ apsu.edu 

F.-\X rt: 931 -221 -7368 

OURCE OF FUN Dl'.'i G FOR THE PROJECT: (if any) ~A 

( . ~ 2 6 ')l"\Ol 
i ' , . .:... .\ L ..,.J-' 

L . .::...:.=---:-_- - - - - - - :- =-\ 

. h t pie and question(s)) . h been 
PURPOSE OF THE INV£ TIGATI0 1 : (1.e .. researc o . special educauon as l 

f Af . can Ame ric an s in . nnis 2002 . 
he representa tion o ri d (Zhang & Katsiya ' . of 

tree deca es esentation 
a growing concern for over y be an overrepr 

. d ' tes there a . ome 
A review of literature in ica . in general a nd in 5

. n~al 
- . · al ed catio n .. ·e s (i.e- me l.. 

Atri can Americans in speci . • d nee disabiliti 1 . . r high inci e d behaviora 
~sabi ities, in particu a_, . d e mo tional an f 

. d ' bilities an Department 0 

retardation, learning i sa . d c.a from the U · 5 · c. he country . 
. ~sorders l . Ana ys is of na~ i o na~ a t o s o e degree across Th; s study 
2 ' cati o n (2 000 b ) shows this ex _sc.s wich c.he findings. -
D . consis ent -
ata fr om Tennessee a _s o is · --



~roposes t o examine the entire special education population ( reK-12 
from a pub~ic school during t he 2001 - 2002 school year in a sm~ll ) 
suburban middle Tennessee c o unty and determine th . . . . e representation of 
~frican American student s in the entire s pecial e d t ' · . . uca ion population 
inclu~ing me~ta l re t a r dat i on , learning d isabled a nd emotional and 
behavioral disorder . Al so examined will be the concern 
these student s are r eferred t o de t e r mine if t h e re is a 
range in wh i ch t hey are being r eferred and if b oys a r e 
at higher r ate s t han girl s . 

at what age 
specific a ge 
being referred 

To research thi s problem, a literature rev i ew exploring t he curr ent 
research regarding the representation of African Americans in special 
education will be c o nducted. The study will address the followi ng 
research questions: 

1. To what extent are African American students being identified 
with mental retardation, s pecific learning di s ability or emotional a nd 
behavioral dis0rde r ? 

2. In what· type of educatio nal setting are African American 
st udents labeled with mental r etardation, s pecific learning disability 
and e mo ti onal and behavioral diso rder being placed? 

3. To what extent does gender influence representation of African 
American students being identified with mental retardation, specific 
learning d isability and emotional and behavioral disorder? 

A. THIS RESEARCH IS BEING CONDUCTED TO FULFILL REQUIREMENTS FOR A 

GRADUATE DEGREE. YES ✓ NO 

B. THIS RESEARCH IS BEING CONDUCTED TO FULFILL REQUIREMENTS FOR A 

COURSE. YES NO 
COURSE # I F YES: DEPT EDUC 6990 INSTRUCTOR Dr. Larry Lowrance 

DESCRIBE WHO PARTICIPANTS WIL L BE , HOW PARTICIPANT(S) WILL BE 
RECRUITED , THE NUMBER AND AGE OF THE PARTICIPANTS AND ANY PROPOSED 
COMPENSATION. ( Indicate any special classes of participants which 
might be included in th is study (e.g., prisoners, minors, mentally 
disabled hosoitalized individuals, etc . . . ) : This research will be a 
secondar~ dat; analysis review o f special education census files from 
Dickson County. All the special education files in grades ~re K - 12 

during the 2 00 1-2002 school year will be reviewed. There will be_a 
max~mum of 1,8 00 censu s files from Dickson Co unty Special Education. 
This data base was obt ained previously fro m Dickson County Schools for 
a study my Mary Annette Little, who completed her specialiS t study in 
J · · · t use this data base was 

► 

uly of 2 00 2 at this university. Permission ° of 
given to Ms. L~ttle and her advisor, Dr. Larry Lowrance, Pro~essor 
~ 1 F rther this school 
~ducation at APSU by the Dickson County Schoo s. u_ . "to continue 
syst em has granted Dr . Lowrance and Ms. Little permission 

d s the y find it 
to analy ze this data base after she finis hes the st u Y a 

2 
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-essary.,, ( Please refer t o Director ( s ) A rov . 

~~~ool s that is attached t o this proposal )PPTh al from Dickson County 
' " d · e census files h ked (names an personal identificat· ave been :nas . . ion were removed ) a d 1 da ta based mai n tained in Dr La r ry L . n Paced into 
a . , . . . owrance, s off ice . I hav e his and 
MS· L1.ttle s pe rmiss ion to use it for this study . 

DESCRIBE THE RESEARCH PROCEDURES IN NON-TEC!rnICAL LANGUAGE: 
'T'he APIRB ne eds t o know what will be done w i· t h t t h . . . or o e research 
oa rt1.c 1. pant (·s ) . Each s tudent has been assigned an 1· de t · f · . _ . . n 1 ication 
number . . Thi s will ensure confidentiality of every s pecial education 
student in the s tu~y . Data will be computed using disab i lity codes, 
gender'. race, ~pecial ~ducatio n services and activatio n date of special 
educa t1. on services . This researcher will do no thing to any subject . In 
fact, I will on ly be examining archival data from these subjects. 

POTENTIAL BENEFITS AND ANTICIPATED RISK: ( If risk of physical, 
psychological or- economic harm may be involved, describe the steps 
:::.aken to protect· participants ) . The potential benefits of this 
rese arc h are vast. The study will assi st Dickson County in ensuring 
chat the representation all students in Special Education is equal and 
app r opriate; whether the hypo thesis is suppo rted or not. Assuming the 
Dickson Co nty Special Ed catio n st dents are representative of the 
special educatio n students acro ss the nation, results can be easily 
generalized. It is ho pef tha this study wi 1 generate additional 
research on the representati o n o f Afr ' can Ameri c an students in special 
educati o n acro ss the state and nati o n. 

?articipants wi l b e expose d t o mi~ ima _ ris k . _he gre ates t c ould be 
?Ossible breech in con : ~de nt ia _it y, wh i ch can not happ en becaus e al l 
1a a has be e n mas ked prio r t o my a cce ssing it . 

:. DESCRIBE THE INFORMED CONSENT PROC ES S . I NCLUD E A COPY OF THE INFORMED 
CONSENT DOCUMENT ( if applicable; include script (s ) f o r any briefing or 

· 1 be necessary for debriefing t o be c o nduc ed ) . No c o nsent pro cess wi -

· · · · · h · · 1 d ta of district census - 1s study. This is a review of isto rica a 
. d during the 2 00 1-2 00 2 

reco rds o f each student's placement that exi st e , . . 
· al education service 

school year, by disabili y, gender, race, speci . f 
.., . . nd activation date o 
.. o rs grade age transpo rtation services a h • 

. ' , , . . . 1 t· n of students or t eir 
special education services with no manipu a io . 

. d M Little were given 
educational programs. Dr. Lowrance an s · A noted earlier, 
Per ission to u se the data during a previous study· s d have 
they have permission to continue to analyze th is database, an 
o,- f the purpose o f this study. 
~-a. ed me permission to use it or 

· in this ·-s . of human participants 
15 t o certify that the onl y invo lvement 



~ 
study will be as described above . 

..,..,,,-.,..~nriate signatures. 
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Applicatio n will no t be 

-,:ul tYcupe r vi s o r Is S ignature 
( if appropriate ) 

---



Director(s) .Approval 

r have rev~ewed the _Research Study Request for Mary Annette 
Littl e entitled Incidence Rates of Children with Emotiona l 
and/or Behavioral Problems in Various Special Education 
sett ings. 

she is being given access to post hoc records to create a 
database to study programming and census information for 
students with disabilities. She and her professor, Dr. Larry 
Lowrance, have pepnission to use this database in th i s study 
and to continue to analyze this database after she finishes 
the study as they find it necessary. 

r (jgre]Ydisagree (circle one) that my school will 
participate in this study. I als o understand that given my 
app roval, this ~esearch will be c onducted eth ically and 
according to federal guidelines. 

Dat e: 3° -D(,..,-0 =< 
Di rectors' Name s: Linda G. Koellein - Director 

Secondary Spec i a l Education 
Thomas E. Lee - Di recto r Eleme ntarv 

Soecia l Education 

42 

Dir ec tors ' Signatures :_,,7m4 )j, {,d&l,; - !J~J;...._ ¥ ;;J,_,.;i:,,"Jt. 

GfL,/C~ -', )J,:,,___i;., U,i..-, +' DL:t 
~he foll o wi ng sh o u l d be c ompleted by t h e Direct o rs . 

[ f you disagreed above , p ease state yo ur reasons be_ ow. 



A pprov;:i l to A nr1 Jy7,e Dnt;:i 

Rnhhi Herre ll Devers h::is heen given permission to an::ily?.e the data co ll ecteci by Dr. 
Larry Lowrance and Annette Little from a database of Dickson County Special Educati on 
records on March 06. 2002. She has my permission to use this database in her field 

(QL;z;;-~~ 
Annette Little 7 March 25. 2003 
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SAMPLE DA TA SHEET 
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SPECIAL EDUCATION CENSUS FORl\l 

Q3te : __ / __ -- Person C o mpleting Form : ------------
Processing Instruction: Circle One - ADD C HAN GE INACT IVE REMOVE 

B. Status Of Service : 
C. Reason < Fu II Ser: 
D. Primary Dis.: 

llirthdate: I I ---,. D. Secondary Dis.: 
Sex: Male Female E. Contract Service: 
Grad e: F. Separate Faciliry: No Yes 

A. Ethnic Group: White Black 111,panlc American Indian Oth er X. Student Type: 
Home Building# : 
-

-e= . . 

. -- --..... - -

Sta te : 

L. T yp e or Sen·ice 

I. 

5. 

8. 
()_ 

10. -,---------

TN. 

i\1. Number/ U nit 

Per \Vk ;\l o Yr 

P e r Wk i\ l o Yr 

Per Wk 1\to Yr 

P e r \\'k i\t o Yr 

P e r Wk i\ l o Yr 

P e r Wk i\ l o Yr 
P e r \\'k 1\1 0 Yr 

P e r W k i\ l o Y r 

P e r W k i\ l o Yr 
P e r W k ,\t o Yr 

N. Time 

IIH : i\ti\1 

Attending School#: 

I. Activatio n Date: _ /_ /_ 

J . Pri. Eva!. Date : _ /_ /_ 

K. Sec. Eva!. Date: _ /_ /_ 

···· ···· ··· ······• ·· ············ ········· ··· ········· ·· ··· ·· ······· ····· 

0. Provider 

urn ber 

G. 89 - 313 : No Yes 

H . Spec ial Trans. : No Yes 

l\ l aterials On ly : No Yes 

Tr :rn s po rtati o n In fo rmati o n : Co m(llere 011/y if Hudent rece il·e r 5pec ial tran5portatio11. 
Rc :i.s on Tran sported .·\ l ' nJ b \c to ride Reg □ u s I) Du e 10 rlaccmcnt C Other Rc11ons 

0 T1 pc nr Trans r ortat 1on 

1' ,'l umber o r Trips & 1n11 

Travel f imc One Wav 

'> Transp urtat ,o n Provider 

,\ Tn and Fr om Res id ential Fae 
D Bct"een Schoo ls or Programs 

r e r Wk 1'1 0 Yr 

---- ( I II I 1' t1'n 

A LE.- \ Spec1 ol Vehi c le 
D LEA co ntract with C Carr ier 

0 T l!ld Fro m School C To and From Commun!~ Prag 

I) LE .-\ co nt ract · rarcn t C LE.-\ co ntact " ith Ind ivid ual 

E r ro v1ded by Other Thl!l LE:\ 

In active Status Information : C omplete o nl y ir processing instruc tion is In active . 
T 

U. 
Inactiv e Date 
Rea.s on For Inactiv e Status 

__ ! __ _ _ 

,\nti cipatcd Servic es: Ci rcle all tha t appl y . 
A · Co uns eli ng/Guidance G . Post Emplo) mcn l 
B · Evalua1ion o r YR Serv ices 11 - 1a intcnancc 
C · Physical/Me ntal Res to rat io n I - T ranspo n ation 
D · Vocatio nal Trai ning Serv ic es J. Fam ily Se rv ices 
E · Tr ansitiona l Employment Services K - Independent Living 
F · Vocati onal Placemen! L - ResidcntiaJ Livi ng 

M - Inte rp re ter Services 
N - Reader Services 
O. T echnological t\ids 
P - O ther Serv ices 
Q. o Services 
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VITA 

Bobbi Rae Herrell De, ers \Vas bo rn in Clarksv ille. Teru1essee on November 1, 1976. 

She attended elemen tary school at Montgomery Centra l and graduated from Montgomery 

Centra l High Schoo l in May 1995. The fo llowing August she entered Austin Peay State 

Uni,ersity and in rvlay 2000 rece iwd a Bachelor of Sc ience in Interdi sc iplinary Studies with a 

concentration in Early Chi ldhood. She ree nte red Austin Peay State University in June 2000 

and in December 200 I recei\ ed a laster of Arts in Ed ucation in Curri culum and Instruction 

,, ith a concentration in Instructi ona l Techno logy Spec iali zation \Vith honors and in May 2003 

rcce i,·ed an Ed ucati ona l Spec ialist degree in Education with a concentration in Elementary 

Education and Special Ed ucati on Licensure . 

She i · presently empl oyed as Ass istant to the Dean in the Co llege of Graduate Studies 

at .- \u stin Peay St:-i te L1ni,ersity. Beginning August 2003 she will be empl oyed by the 

C!Jrks\ illc-~l ontgo rnery School System \\ here she as accepted a K-4 Resource teaching 

pos ition. 
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