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ABSTRACT 

The purpo se o f the study was to investiga te the 

effec s of the Writing - Across - The-Curriculum (WAC ) 

pro gram o n the o gnitive writing growth and attitudes of 

second grade students . Utilizing an ANOVA a = . 05 level , 

fi ndings indicated after six months there was no 

si gnificant difference in the WAC writing s co res and the 

a d o pted schoo l writing curriculum . Student s ' attitudes 

o n the pre - and p o st - writing at itude questionnaires did 

n o t i ndi cat e a c hange in studen s ' attitudes using the 

WAC and the ado pted schoo l curriculum . Student s 

con inued t o have p o sitive attitudes about writing 

hroug hou the study . 
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CHAPTER 1 

INTROD CTION 

Writing is a method o communicate thoughts and 

i eas into wr it en language . Writing skills are 

im or ant in all stages of life from early educati o n and 

hroughou life . One of the goals of e ucation is 

Leaching students to communicate hrough wri ting . 

tudents need daily writing practice a nd instruction . 

Is uc ion can provide opportunities to write for 

i fe ent audie ces and across the curriculum . High 

sakes and state - mandated assessments have impacted the 

way many teachers incorporate wri ing into instruction . 

I many classrooms increased attempts have been made to 

in egra e ore wri ing . 

A eacher ' s goal is o repare s udents for the real 

wo r , as pro uc ive embers of socie y . In orde r to 

achieve this goal , students need opportuniti es f o r ~real 

writing . " This includes writing let ers , notes , stories ; 

esse tially wri ing that is purposeful and meaningful . 

~Givin unreal wri ing activities to our students is about 

as useful as giving occupational therapy for st r oke 

vie ims to people wh o are in p erfect health" (Whitney , 

a hie & Klatt , l 96) . 
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If it is acknowledged that students need more writing 

and communication skills , then the problems in students ' 

writing must be identified . Many programs are available and 

in use t o help teachers integrate writing into the 

curriculum . A program , which is currently being utilized , 

is Writing - Across - The - Curriculum (WAC) . The motto of WAC 

is •writing t o learn . " In the program , students • writing 

t o l earn", interact with the subject matter making it 

their o wn . Instruction is individualized and each 

s udents ' respo nse to a writing assignment will be as 

di f ferent as their individual experiences . Classrooms 

utilizing WAC are interactive with a focus on increas i ng 

fl uen c y . Acco rding to Mathieu there is some evidence that 

wr i ting increases students ' abilities in higher order 

th inking . The go al in these classrooms is that teachers 

and st ud e nts connect . • All students who differ in gender , 

r a e , cl ass and ethnic backgro und have a voice in the WAC 

classroom" (Maima n , 1991 , p . 8 ) . 

Statement of the Problem 

Language pro ficiency equals economic and social 

oppo rtunities . In 1991 , a national poll of American 

educato rs f o und widespread concern about students ' 

pr e parati o n f o r further education and employment 
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(Louis Harris & Associates , 1991 ) . A major concern 

was students ' inability t o write well . A research 

repo rt by the Office of Educati o nal Research and 

Improvement (OERI ) of the U. S . Department of 

Education (1992 ) recommended that schools provide 

students with many writing assignments focusing on a 

variety o f genres . The assignments were to include : 

stories , reports , letters and journal wr itings to 

help improve students ' writing skills . According to 

the National Assessment of Educational Progress data , 

the average student spends approximately 30 minutes 

per week writing . Many methods are available to 

improve student writing and are being used 

successfully , though on a limited basis (Hampton , 

1992 ) . Despite research findings the importance of 

regular wri ing , • still gets the short shriftn in the 

class r oom (Schrnoker , 1996) . 

Relationship of Study to this Problem 

Writing has always been an essential part o f 

educa ion . Despite educational reform efforts and 

increased attenti o n to improve and integrate more 

wri ing in the class r oom, writing is still often done 

in isolation . Writing-Across -The - Curri culum is a 
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useful educational reform movement used t o broaden 

studen s ' writing . Carson (1992) states ~it is one of 

the most successful educational reform movements in 

the United States and incorporates writing into all 

academic content areas" (Sensenbaugh , 1993 , p . 2) . 

Purpose of the Study 

The first purpose of this study was to investigate the 

at itudes of second grade students about writing . The 

second purpose was o determine the growth in writing as 

evidenced by samples from the different content areas of 

ocial S udies , Reading and Science , as well as changes 

when compared to an adopted school writing prompt given 

hree times per year . 

Significance of the Study 

It is desired tha the informa ion in this study will 

help educators develop and implement strategies to help 

young students improve and maintain their writing skills . 

Educators can help students to view writing as a way of 

communicating their hough sand ideas to others through 

wri ten language . The goal is that students ' attitude s 

about writing will be positive and continue to be as they 

progress through school and life . The findings from this 



5 
study will serve as a source of . 

information about the WAC 
writing program , 

whi ch is being used throughout the 

cou n r y . The data ga thered and the results evaluated from 

his study can be used t o better d 
e ucate children , while 

improving writing attitudes . 

Research Questions 

pecific questions addressed by the research included : 

1 . What effects d o es Writing-Across-The-Curriculwn have 

o n the cognitive growth of students ' writing skills? 

2 . Wha are students ' feelings about writing? 

3 . Do students ' attitudes about writing change from the 

begi nning of the schoo l year to the end of the school 

year when WAC is utilized in the classroom? 

Statement of the Hypo theses 

ull Hypothesis One : There is no significant dif ference in 

s dens ' writing gro wth in writing across the curriculwn 

as compared t o students ' writing growth experienced on the 

adop ed school writing prompt as measured by the adopted 

w i ing rubric . 

Null Hypo thesis Two : There is no significant difference in 

s d Wrl.ting before utilization of dents ' atti tudes towar s 

towards writing after the WAC and student ' s attitudes 
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ilization o f WAC as meas ured by an attitud e 

questionnaire . 

Limitat i o n s o f t he Study 

The limit a tions of the study were as foll ows : 

6 

1 . Limited to tho s e s t udents in a second grade classroom 

a an elementa r y schoo l l ocated in Southern Kentucky . 

2 . The size of t h e sampl e was rela ti v e ly small , using a 

beginning group of 19 stud e nt s b ut further l imitations 

due to mobility , 12 stu d en t s we re participants 

throughout the study . Fo r t h i s reaso n the analyses of 

results was weakened i n the abi l ity t o make strong 

re commendations . 

3 . Th e length of the treatment limited the abil i t y to 

assess he effectiveness of the study . 

~ - The obili y of studen t s due to the school being 

lo ated in a transit a rea limited the study . 

Defi n i tio n of Terms 

1 . Wri ing-Across - The - Cu rriculum : (WAC ) is a methodology 

o reinforce 

composition . 

irectly i 

writing i n cla s ses o utside o f English 

This teaching method engages students 

b . t mat t er of t he course through a 
the SU JeC 

f son writ ing as a 
varie y of ac ivi ies that ocuse 
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means of learning . 

2 . Holistic s co ring : A ethod by whi ch trained 

individuals evaluate a piece of · t · · wr i ing for its 

overall quality . 

3 . Rubric : The written criteria or guide by which a 

student ' s performance is judged . 

4 . Journal writing : In education , expressive , personal 

writing in the first perso n about ideas the writer 

perceives to be important . 

5 . Po rtfo lio : a c o llection of representative samples of a 

s udent ' s wo rk , over time , as a basis for assessment . 

6 . Schoo l - wide Rubric : A scoring t oo l used by the school 

to assess the content and presentation o f the student ' s 

wr it en wo rk . 

7 . School - wide Prompt : A wri i ng prompt designed by 

he school f o r grades K- 5 . School - wide writing 

prompts are given three times during the school year 

and scored by teachers using the school rubric . 

8 . Writer ' s wo rkshop : An approach to provide daily 

uninterrupted blocks of time and offer the students 

o ppo rtunity to write freely about personally 

meaningful opics at their o wn developmental level . 

an 
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Basic Ass pti o s 

The f o lowi gs a e e s were ass e 

r sear c h : 

ring his 

~ - Al wri ings were a inistered and scored in an 

appr o priate and consisten anner . 

8 

2 . Res o ses o q es ionnaires reflec e sincere a ti udes 

a n h o nes answers . 

he ata were ga hered in a appropriate fashion , 

wi o ns i dera ion give o · n er a l consistency and 

::-e 1a' 1 i y o s o rces . 



CHAPTER II 

LITERATURE REVIEW 

9 

The review of the 1 · t t 
l era ure addresses the problems of 

writing . Written communication is a skill that needs to be 

mastered in order to effectively convey ideas and is a 

lifelong process . An important aspect of r ecent 

educational reform is he increased attention to writing 

skills (Risinger , 2001) . 

Years ago traditional writing lessons included drill 

and practice in grammar , punctuation , spelling and daily 

repetitive prac ice of the basic skills necessary for 

writing . However , none of these provided for personal 

ownership o f the writing or communication of individual 

s u ent ideas . In examining these writing methods , it was 

fo und tha they do not address the problem of ~equality 

an variety in student writing nor enhance student ability 

o take ownership of their writing" (Dav idson , Foge l , 

Les os & Power , 1996 , p . 51) . Writing needs to b e t a ught 

as a communication skill and within all the di s cip line s 

across the curriculum . 

A targeted population including elementary and spe ci a l 

education high school students selected a Writer ' s 

Wo rkshop odel for writing instruction to improve the 
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quality a nd variety in students ' writing . Problems were 

documented th rough the collection of writing samples , 

teacher observations , student self - evaluations , and 

attitudinal surveys . Included in the model were writing 

skills , peer conferencing , free writing opportunities , and 

publishing of students ' written work . Assessment tools 

included surveys , journals , portfolios and writing prompts 

to establish baseline and ending performance . Rubrics were 

developed and used to evaluate writing performance . Data 

callee ion indicated an increase in the variety and 

quality of students ' writ ing (Davidson et al , 1996) . 

Integration of writing skills across the curriculum 

will help to make the writing process relevant and 

meaningful for the students . Melser , (1999) states that 

eachers are struggling with teaching all the required 

con ent . Melser suggested a way t o simultaneously resolve 

the dilemma by connecting Language Arts to the other 

con en areas . A r efo rm implemented in 1991 in Kentucky 

· · to i· mprove the quality of student writing using portfolios 

acro ss the curriculum resulted in some perceived 

imp r o vement in student writing . Interviews with 24 of the 

· · · h vealed their belief that the 26 participating teac ers re 

had i· mproved . Teachers assigned more stu ens ' writings 

and shared terminology and experiences meaningful writ ing 
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about writing across the curriculum . Students ' portfolio 

scores improved and exhibited a greater awareness of 

writing as being important in every discipline , not just 

English (Berryman and Russell , 2001) . 

Yorks and Follo (Ritter , 1999) suggest that students 

learn better from thematic , interdisciplinary inst ruction 

han a traditional , single - subject curriculum . Authors 

rew their conclusion from the testing of 25 students in a 

mixed-age classroom of third and fourth graders learning 

Social Studies , Reading , and Mathematics . Observation 

f o rms , students ' self-perceptions , and teacher assessments 

were ins ruments used to assess students . It was found 

ha uring the thematic instruction higher engagement 

ra es were shown than in single-subject lessons (Ritter , 

19 9 ) . 

A similar result from a qualita ive study conducted by 

chubert & Melnick investigate the effects of students on 

in egrating i the different content areas . Multiple site 

s u ies evaluated the integrated learning of 11 rural , 

subur an , and urban elementary , middle , and high schools . 

Su ens exhibited connections among he different subject 

· l r content in various areas and incorporated curricu a 

in elligence areas offe ring new learning opportunities for 

s uden shaving difficul yin verbal or mathematical 
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ar e as . The au t h o rs conclud e d t he i ntegrate d c urriculum 

i c r e as e d s udents ' p o si tive a ttitudes t oward s c hoo l and 

th e i r self - c o n c epts (Ritt er , 1 999 ) . 

Re c o gnizing the need f o r impro ved reading 

comprehension , mo re efficient writing , and increased c ontent 

knowl edge , Romance , Vita le and Bristor (1994) c onducted a 

fiv e - year proj ect . The p r oj e c t s t ud i ed the effects of a n 

integrated c urri cu lum st rategy on t he achievement , 

a tit ude s and s e lf - c o nfidenc e o f f o urth and fifth grade 

s ud e nts . Th e l o ngitudina l study i n tegrated Language Arts 

hro ugh Sci e nc e as well as other c o nt e nt areas , and 

emphasiz ed wri t ing a s a c omp o nen t o f l it e racy learning . 

The e xp e rime nta l group received r e gu l ar bas a l reading and 

s c ience p r o g r ams . The qualitative r e sul t s were very 

po sitive , s ho wi n g students were wr iting and r e a ding mo re . 

As a result o f h e study te a c h e r s in th i s proj e ct during 

the f i f h year conduc ted mo r e wr iting acti v i t i es than 

befo re . 

A mi ddle c lass c ommuni ty l o cated in a suburb of 

Chicago de t ermined a need f o r a writing readiness skills 

program f o r kinderga r en students . The targeted population 

co nsis ted o f 37 kinderga r t en studen t s . Needs were 

documented t h r ough : 0 se rvatio n c he c klists , ane c d o tal 

reco r d s , wr i t i n g p o rtfo lio s and diagnos t ic tests . Three 
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major interventions were u ilized ·. a journal writing 

program , a h ome writing and paren d e ucation prog ram and 

the implementation of independent 1·t · · · i eracy activities . 

Post intervention data i · t · n ica ed improvements in : student 

writing readiness abilities , student interest levels , and 

independent writing during play and more parent 

involvement . Students showed a decrease in apprehension 

towards taking risks during their writing . The researchers 

suggest educators should be advised to include writing 

readiness as an in egral and major part of any 

Kindergarte n curriculum (Richardson & Ruane , 1996) 

A targeted group of 38 second-grade students and 43 

fifth - grade students were asked to complete a writing 

in eres survey and writing assignment . The survey and 

writing samples were used to construct baseline data . 

~ills were documented using a teacher checklist , student 

surveys and writing rubrics . The findi ngs on the interest 

survey indicated a high interest and enjoyment of writing 

in the second grade targeted group . In the fifth grade 

s udent writing surveys , students were generally apathe t ic 

toward the writing process . Underdeveloped writing skills 

and lack of interest in writing was contributed to 

i adequate teacher training and ineffective past teaching 

practices . 
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Second grade students were asked to write in response 

o a teacher - directed writing prompt by writing five 

sentences . Results for the second grade writing skill s 

were o rganized into three categories : mechanics , 

o rganization , and focus . Fifth grade students were given a 

arrative prompt writing about an exciting personal 

experience . The prompt was scored on a possible four - poin t 

s c ale , with a score of one indicating a lack of 

co petence . Teacher observations indicated students needed 

further improvement in the areas of writing and there was 

a need for writing skills across the curriculum . Teachers 

implemented a writer ' s workshop to assist the targeted 

st udents in grades two and five . The objective was to 

i mpr o ve student writing skills as measured by teacher 

r ev iews o f student portfolios . 

Po s interven ion da a indicated that second grade 

st dens made significant gains using the writer ' s 

wo rk sho p approach in the areas of writing mechanics , 

o r anization , and focus . Data indicated that fifth graders 

· th areas of using conventions ma e signi icant gains in e 

co rrectly and using details to support main ideas (Adams , 

1 9 9 6) . 

When c ontent area teachers incorporate writing in all 

. lum students benefit in three ways : ar e as of the curricu , 
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they have a resource for better unders anding content , 

they practice a technique which aids retention , and they 

begin to write better (Sorenson , 1991) . Most proponents 

agree that when teachers inco rporate writing in thei r 

content areas , the need to review and re - teach after 

testing is reduced . The National Assessment of 

Educational Progress ( (NAEP) report gives us reason to 

reconstruct the way in which writing is taught in schools 

in the United States . The AEP reports that wr iting is 

valued by only half of the students in grades four , eight , 

and eleven and thei r attitudes about writing do not change 

dramatically as they progres s through school . Students in 

he upper grades are less likely to write on their o wn 

when they are not in school . Teacher feedback to students 

about their writing increases as hey progress to higher 

grade levels , an there is some increase in the amount of 

writing done by students (Hampton , 1992) . 

In 1999 , Bayer evaluated a first - grade class to find 

ou whether or not students actually became more 

confiden , proficient writers after participating in a 

writer ' s workshop . Children participated in the workshop 

two or three imes a week , and each session began with a 

ini - lesson that focused on a specific wr iting skill such 

as sentence structure , correct capitalization , 
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punctuation , o r grammar . 

S udents were asked whether they preferred to select 

thei r o wn t opics , and ho th d w ey escribed themselves as 

writers . The same questions were posed during the final 

week of the workshop . The results showed that wri ting 

workshops improved the feelings and attitudes the first 

graders had about writing , as well as how they felt about 

themselves . The percentage of children who looked forward 

to writing time almost doubled , and the number of those 

who said they liked to write increased from 25 % to 71 % 

(Smith , 2000) . 

Sudol and Sudol (1991) however , discussed some of the 

ques ions that arose during the adoption of the process 

approach and during a wr iter ' s workshop in a fifth -grade 

classroom taught by P . Sudol . Although some recommended an 

hour of writing each day , it is often difficult to devote 

this much time o writing . Also , ~curriculum requirements 

ay make it difficult for students to choose their own 

topics because teachers are required to teach specific 

kinds of writing" (Sudol & Sudol , 1991 , p . 294) . Another 

concern was the pacing and deadlines . All students do not 

work at the same pace , and some students have difficulty 

ever completing any project . Sudol stated that her 

s uden s wrote more than her previous students did , and 
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the quality of their · · 

writing was better (1991 , The p . 299) . 

most productive part for Sudol was the 
mini - lessons , in 

which students could address problems . 

Routeman (2000) points out that J·ournal writing is a 

good way to begin implementing · a writing workshop . 

J ournals can promote fluency in reading and writing , 

e courage risk taking and promote development of written 

l anguage c o nventions and provide opportunities for 

reflection of written work . However , the advantages of 

jou r nals can be lost if teachers fail t o monitor the 

students ' work and let them know the writing expectations 

(S i h , 2000) . 

According to researcher Donald Murray , the most 

pro u c i ve wri ers establish a r o utine and write at the 

same time every day . If students are to become writers , 

he y mu s be active participants in the writing process , 

o ve rsing with each other , raising questions , making 

e i s ions , and evaluating hemselves . In classrooms where 

a community of writers develop , ~everyone is a teacher and 

learner" (Bunce - Crim 1991 , p . 3 8) . According to Barr and 

Mall o ry s ome of the benefits are the camaraderie among 

a 

eachers , d by teachers and students the team spirit share 

the Cu rriculum that they share 
he o wnership in 

(Powell , 1999) . 
• focused on improving 

The WAC program lS 
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students ' communication and analyti c al skills . Educato rs 

ms be committed to a nd willing t o make the WAC pro gram 

successful . In o rder for writing to impro ve students need 

to wri e more o ften and given opportunities to write for 

diffe rent genres (Gibisch , Lumpkins , Sewell & Vagena , 

1995) . 
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CHAPTER I II 

METH ODOLOGY 

19 

A letter requesting permissi on fr om the principal and 

superintendent to conduct the research project was issued 

and a letter of support and informed consent was obtained 

from parents (Appendix A and B) . 

The Null Hypotheses were addressed utilizing 

descriptive statistics and inferential statistics in the 

f o rm o f an ANOVA = . 05 level . 

The review o f literature revealed an approach to teach 

writing , which integrates writing within all subjects . 

Based o n this information it was decided to conduct a 

study to investigate the effects o f a WAC program on the 

cognitive gro wth o f writing skills . 

Participants 

The site for this study was a second- grade classroom 

at an elementary school comprised of grades pre - k through 

five . The school is located in Southern Kentucky . The 

h l l · reflects a transient nature because of sc oo ' s popu ation 

its location . Ethnic diversity for the school includes : 

· · Asian and Native Cauc asian , African American , Hispanic , 

dependents of active duty 
American . All students are 
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mi l itary . 

The seco nd-grade was comprised o f 72 students . 

students were taught all academic subjects in a self

c ontained c lassroom by the classroom teacher with the 

except i on s of students with special learning needs . A 

t o tal of 19 students , from one second grade class 

initially participated in this study . As a result of 

attrition , due to military mobility , only 12 students 

remained to participate for the t o tal study . The subjects 

participated for a six-month session fr om late November , 

2 00 1 until May , 2002 . 

The mobility during the 2001 - 2002 school year was 

greater than normal due to the Nati onal and International 

situations which where beyond the control of the 

researche r . 

Instruments 

A 14 - point school-wide h o listic rubric (Appendix C) 

was used to evaluate proficiency in the writing process . 

School Rubric Scoring Levels 

Score Level 

0-8 Novice 

9- 10 Apprentice 

11 - 12 Proficient 

13- 14 Distinguished 
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The writings were 

s c o red independently by trained 

second grade teachers using th h 1· · 
e o istic method to 

evaluate the writing f o · t . 
r ls o verall quality . Second grade 

tea c hers that were readers and scorers in the study have 

Kentucky certification . The group of three teachers 

represented a total of forty-six years experience teaching 

seco nd grade and working with primary students ' writings . 

All teachers had received training on utilizing the 

writing rubric and had applied the rubric for two years . 

The papers were evaluated t o determine the developmental 

s age the writing represented . 

At the beginning and c onclusion of this study a 

writing attitude (Appendix D) closed form questionnaire 

was administered as a comparative tool to measure the 

post - interventio n writing attitudes of the students . The 

writing attitude questionnaire was critiqued by other 

second grade teachers to determine if questions needed to 

be changed or revised . These teachers were encouraged to 

make c omments and suggestions concerning directions , 

reco rding procedures , and specific items ; suggestions were 

given and changes were made accordingly. 

Info rmation on the students ' writing achievement in 

Sed through nine - week the regular classro om was acces 

student pro gress reports and anecdotal records kept by the 
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class room teacher . Three d 
a opted school-wri·ti·ng prompts 
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(Appendi x E ) and three writ· 
ings in the areas of Social 

studies , Reading , and Scien ( 
ce Appendix F, G, and H) were 

included in the assessment process . 
Writing progress was 

dete rmined by the student ' s p . 
rogression on the rubric 

scoring scale . Students ' 
attitudes were measured by the 

tea cher according to the pre - and post-writing attitude 

questionnaires , which focused t on s udents ' attitudes 

towards writing . 

Procedure 

In o rder to assess the students ' writings , a total of 

six writings were assigned . Writing prompts were 

adminis tered to students to establish baseline and ending 

performance . In addition , writing attitude questionnaires , 

school - adopted prompts and writing prompts in Social 

Studi es , Reading , and Science , were included in the 

asses sment process . A school wide rubric to evaluate 

writing performance was used to score the writings . 

During the first week of school in August , 2001 

students were given a school adopted writing prompt . The 

the following week by the second grade 
Prompts were scored 

. • rubric . Rubric level 
eache rs using the school writing 

ranges were : ( 0 - 8) novice , 
(g - l0) apprentice , (11 - 12 ) 



23 
p ro fi ci ent and (13-14 ) di t· · 

s inguished . Sco res were assigned 

to the wr i tings acco rding t o std t , • 
u ens overall quality of 

content a nd presentation . The writing scores were recorded 

by the field study investigator . 

At the end of November student · · · , s were given a writing 

prompt in the content area of Social Studies . Each student 

re c eived the writing prompt with an area designated for 

i l lustrating and writing their responses . The prompt and 

directions were read to the students . Students were given 

30 minutes to complete their drawings and writings . 

The following week writings were evaluated and scored 

by o ther second grade teachers using the school rubric . In 

addition t o the writing , students were given a pre - writing 

questi onnaire pertaining to their attitudes about writing . 

Th e data was recorded by the field study investigator . 

The three adopted school - writing prompts were 

administered in August , December , and May . Students were 

a ssigned additional writing prompts in the content areas 

f S · 1st ct · · November Reading in Februa r y , a nd o : ocia u ies in , 

S · · A ·1 These writings were score d by other cience in pri . 

. th chool rubr ic . Th e po s t -second grade teachers u s ing es 

. was given i n May a t the writing attitude questionna ire 

·t· g assignment . c onc lusion of the last wri in 
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CHAPTER IV 

RESEARCH FINDINGS 
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Chapter IV is a r ev iew of the research findings 

pertaining to t he evaluation of students ' writings in the 

different content areas and the school wide prompt and 

student pre - and post - attitude questionnaire findings . 

Included in this chapter is an overview of statistical 

tests utilized , evaluati on of data and the results and its 

impact on writing growth and changes and participant ' s 

attitudinal changes about writing . 

The purposes of this study were guided by two 

questions : 

1 . What effects does Wr it ing- Acro ss - The - Curriculum (WAC) 

have on the cognitive growth of students ' writing 

skills? 

2 . What are students ' feelings about writing? 

Data from this study evaluated the scores of WAC 

the School writing prompt on the growth instruction versus 

fo r the six- month period . Each o f students ' writing scores 

tota l of three writings , one each in student completed a 

f Social Studies , Reading , the different content area s 0 

School writing prompts . Pre - and and Science and three 

. i· res were Post - writing questionna e xamined to determine 



students ' attit udes toward writin 
g . 

25 

The data consisted of scores for each student in the 

three content areas and the three school writing prompts 

a nd the pre - and p os t - writing questionnaires . Writing 

scores for the content areas and school prompts were the 

means o f h o listic sco res that assessed the students ' 

pro ficiency in the writing process . The writing 

questionnaire consisted of twelve closed form questions 

that permitted only certain responses . 

Utilizing StatView statistical software the following 

desc riptive data was determined and inferential statistics 

in the form of an ANOVA at the a = . 05 level was 

calcul ated . 

HYPOTHESES 

in Null Hypothesis One : There is no significant difference 

students ' writing growth in writing across the curriculum 

Students ' writing growth experienced on the as compared t o 

mea s ured by the adopted adopted school writing prompt as 

writing rubric . 

. lculated to provide an Descriptive statistics were ca 

·t· growth experienced by students overview of the wri ing 

the curriculum growth and when evaluating writing across 

experienced no growth t students the adopted schoo l promp · 
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experienced based on the writ ing 

prompts utilized . 

Participants were assigned 
three writings for the 

adopted school writing prompt . Th 
e prompt for each writing 

was : Tell about a time when you h 
elped a friend . 

Participants were to illustrate 
and write to the assigned 

prompt . The schoo l writing prompts • 
were given in August , 

December a nd May . All three prompts were scored by second 

grade teachers who were readers and scorers using the 

schoo l adopted rubric . Participants ' scores were recorded 

y the investigator . 

Pa rticipants were assigned three writing prompts in 

the content areas of Social Studies , Reading , and Science . 

The Social Studies writing prompt was assigned in l ate 

overnbe r . After a study about Native Americans and the 

Pilgrims , parti cipants were assigned the writing prompt : 

Illustrate a picture and describe how the Native Americans 

and Pil grims helped each o ther . The writings were read and 

sco red by second grade teachers who were readers and 

scorers using the school rubric . Participants ' scores were 

reco rded by the investigator . 

d t he writing prompt in Pa rticipants were assigne 

. the story The Sword in 
Re ading in February . After reading 

. ed the writing prompt : 
the Stone , participants were assign 
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Illustrate a

nd 
write about a time you were able to help an 

older person . The writings were read and scored by second 

grade teachers who were readers and scorers using the 

school rubric . Participants ' scores were recorded by the 

investigator . 

Participants were assigned the writing prompt in 

science in April . After completing a study on recycling 

ad protecting the environment participants were assigned 

the writing prompt : Write and illustrate what you can do 

0 help our environment . The wr itings were read and scored 

by second grade teachers who were readers and scorers 

using the school rubric . Participants ' scores were 

recorded by the investigator . 

Table l 

Analysis of the Variance for Differences in Expected 

Writing Growth 

Variable F p Results 

Curriculum 

Wri ing Gains 

. 435 . 8299 Retain 

Adopted School 

Wri ing Gains 
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I nferential statistics in th 

e form o f an ANOVA at the 
. 05 level was Calculated to evaluate 1·f 
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there was a 
dl. fference in the writing gai . 

n experiences based on the 
writing prompts a

nd th
e WAC Program Utilized . Results 

supported retaining Nu11 HyPothesis One . There was no 

di fference in 
th

e level Of the Writing growth experienced 

by students utilizing the WAc curriculum as compared t o 

students participating in the adopted school writing 
curricu lum • 

Descriptive statistics were calculated to provide an 

overview of the writing experienced by students . When 

evaluating the school adopted writing prompt , 100 % 

students experienced growth in writing scores from the 

initial baseline writing sample to the concluding sample . 

Table 2 

!!.£.i ting Growth Experienced 

Va riable --.....::...:: Growth 

83 . 3 % 

School Prompt 1 0 0 % 

No Growth Experienced 

16 . 6% 

0% 

Results 

Retain 
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Inferential statistics in the form of an ANOVA at the 

a= 05 level was calculated to address Null Hypothesis 

one . Results supported retain the Null Hypothesis . There 

is no significant difference in the level of growth 

experienced by students utilizing the WAC curriculum as 

compared to students participating in the adopted school 

curriculum . 

Table 3 

School Writing Prompts 

Rub ric Levels Months 

August December May 

ovice 91 . 6 % 58 . 3 % 

Apprentice 8 . 3 % 16 . 6% 

Proficient 0 % 24 . 9 % 

Distinguished 0 % 0 % 

S tudents continued The data indicated 

h h o ut the study using heir wri ings t roug 

33 . 3 % 

49 . 9 % 

16 . 6% 

0 % 

to make gains in 

the school 

wri ing pro mpt . Studen 
most recognized from gains were 

the no vice level to th e 
l As a result of apprentice leve . 



at rition , due to military 
mobility , the 12 students that 
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remained to participate f 
or the t t l o a study continued to 

make gains in their writings . 
using the school wr iting 

prompt . 

Table 4 

Writing-Across-the Curric ul um Writing Prompts 

Rubric Levels Month s 

ovember February April 

Novice 74 . 9 % 41 . 6 % 16 . 6% 

Apprentice 24 . 9 % 33 . 3 58 . 3 % 

Prof icient 0 % 8 . 3 % 24 . 9 % 

Distinguished 0 % 16 . 6 % 0 % 

The data indicated students continued to make gains in 

heir wri ings hroughout the study using the WAC writing 

program . Student gains were most recognized from the 

novice level to the apprentice level . As a result of 

attrition , due to military mobility , the 12 students that 

remained to participate for the total study continued to 

make gains in their writings using the WAC program . 
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Null Hypothesis Two 

Null Hypothesis Two : There is no significant difference in 

students ' attitudes towards writing before utilization of 

WAC and students ' attitudes awards writing after the 

utilization of WAC as measured by a ~writing attitude 

questionnaire . " 

Descr iptive statistics were calculated to provide a 

brief overview of students ' attitudes towards writing as 

revealed by the answers provided on the ~writing attitude 

questionnaire . " 

Table 5 

Students ' Attitudes Towards Writing 

Variable 

Pre - Survey 

November 

Post - Survey 

May 

Positive 

83 . 3 % 

91 . 6 % 

egative 

16 . 6% 

8 . 3 % 

f 'fl.NOVA at the 
Statl·stics in the form o an Inferential 

a Cal culated t o address . 05 level was 
Null Hypothesis 
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Two . Results supported retain the Null Hypo thesis . There 

was no difference in std 
u ents ' attitudes utilizing the WAC 

curriculum as compared t t o s udents ' participating in the 

adopted school curriculum . 

Question 1 asked participants thei·r attitudes about 

writing . Participants were asked i· f they enjoy writing in 

school . 

Table 6 

Writing Questionnaire : Enjoy Writing 

Variable Beginning Ending Percent of 

Change 

Agree 83 . 3 % 91 . 6% 8 . 3 % 

Disagree 16 . 6% 8 . 3 % 8 . 3 % 

Participants responded using a Lickert scale agree to 

isagree . Participants responded t o the variables agree 

and disagree . The respons es were , ten participants 

selected agree and two participants selected disagree . 

Six months later participants were administered the 

sa e questionnaire . The responses were , eleven 

participants selected agree and one participant selected 

disagree . The percentage of change for the agree response 



was 8 . 3 % and the percentage 
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of change for the d. isagree 
response was 8 3 % Th . . e data indicated that participants ' 

attitudes about enjoying writing showed an . increase . 

Table 6 is a summary of data on question 1 (Do I enjoy 

writing?) 

uestion 2 asked participants i·f they think it is 

important to be a good writer . 

Table 7 

Writing Questionnaire : To Be a Good Writer 

Variable Beginning Ending Percent of 

Change 

Agree 74 . 9 % 100 % 25 . 1 % 

Disagree 24 . 9 % 0 % 24 . 9% 

Participants responded using a Lickert scale agree to 

disagree . Participan s selected from the variables agree 

and disagree . The selections were , nine participants 

selected agree and hree selected disagree . 

Six months later participants were administered the 

sa e questionnaire . All 12 students selected agree . 



The data indicated 34 
an increase f 

or the selection of agree 

o f 25 . 1 %. The data indicated a 
decrease for the selection 

o f disagree of 24 . 9 %. 
The data indicated that students 

agree it is important 
to be a good writer . 

Table 7 is summary f 
o data on question 2 (It is 

important to be a good · writer . ) 

uestion 3 asked participants if the thi'nk they are a good 

writer . 

Table 8 

Writing ues ionnaire : A Good Writer 

Variable Beginning Ending Percent 

of Change 

Agree 58 . 3 % 1 00 ! 41 . 7% 

Disagree 41 . 6 i 0 % 41 . 6% 

Par icipants responded using a Lickert scale agree to 

isagree . Participants selected from the variables agree 

and disagree . The selections were , seven participants 

selected agree and five participants selected disagree . 

Six months later participants were administered the 

same questionnaire . The selections were , 12 participants 
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h d 
· isagree . The data 

s owe an increase of 
41. 7 % for the 

selection of agree and 
a decrease of 41 . 6% on disagree . 

The data indicated that 
students ' attitudes · increased . 

Table 8 is a summary of data on question 3 (I am a 
good writer . ) 

Question 4 asked participants 
if they write at home for 

fun . 

Table 9 

Writing Questionnaire : Write at Home 

Variable Beginning Ending Percent 

of Change 

Agree 49 . 9 % 66 . 6% 16 . 7% 

Disag r ee 49 . 9 % 33 . 3 % 16 . 6% 

Participants responded using a Lickert scale agree to 

disag ree . Participants selected from the variables agree 

and disagree . The selectio ns were , six participants 

selected agree and six participants selected disagree . 

Six months later participants were administered the 

same questionnaire . The selections were , eight 
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participants selec t ed agree and four participants selected 

disagree . The data indicated an inc rease o f 16 . 7 % in the 

selection of agree . The data indicated a decrease of 16 . 6% 

in the selection of disagree . The data indicated that 

participants were more positive about writing at home . 

Table 9 is summary o f data on question 4 (I write at 

home for fun . ) 

uestion 5 asked participants what they think the hardest 

t hing abo ut writing is . 

Ta le 1 0 

vr i t i ng Questionnaire : Hardest Thing About Writi ng 

Variable Beginning Ending Percent of 

Change 

eatness 41 . 6 % 16 . 6 % 25 % 

Spelling 16 . 6 % 16 . 6 % 0 % 

Time 0 % 24 . 9 % 24 . 9% 

Te a che r 1 6 . 6 % 0 % 16 . 6% 

Wri ing 

Prompts 

o thing 24 . 9 % 41 . 6 % 16 . 7 % 
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Participants responded 

using a Lickert scale selecting 
fr om five variables . The v • b 

aria les were : neatness , 

spelling , time , teacher · 
writing prompts and nothing . 

Participants were asked on the variable 
neatness , if they 

felt it was hard for them to be t . 
nea in their writing . 

Participants were asked on the vari·able spelling , if it 

was difficult for them to spell correctly in their 

writings . Participants were asked on the variable time , if 

they felt they had enough time to write when they were 

given a writing assignment . Participants were asked on the 

variable teacher writing prompts , if they liked to write 

on the prompts that the teacher selected . Participants 

were told on the variable nothing , if they did not have 

any difficulty with any of the selections , this could be 

their selection . The selections were , five participants 

selec ed neatness , two participants selected spelling , 

none selected time , two participants selected teacher 

prompts and three participants selected nothing . 

Six months later participants were administered the 

· ere two participants same questionnaire . The selections w , 

two Part icipants selected spelling , 
selected neatness , 

selected teacher 
hree participants selected time , none 

t d nothing . The data 
Prompts and five participants selec e 

f students selecting neatness 
ndicated that the number 0 
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25

%. Participants Selecting spelling exhibited 

Oi change . Participants selecting time increased from 0% 

to 24 . 9 %. Participants selecting teacher prompts exhibited 

a decrease of 16 . 6 % and the Selection of nothing showed an 

increase of 16 . 7 %. The data indicated that at the end of 

the study students did not view neatness as important . 

Attitude s about spelling remained the same . Attitudes 

about the amount of time alloted for writing assignments 

increased . Attitudes that there were no concerns 

increased . 

Table 10 is a summary of data on question 5 (The 

hardest thing about writing is ... ) 

ues ion 6 asked participants why they write in school . 

Table 11 

Writing Questionnair -• · e - Writing Is ... 

Variable Beginning Ending Percent of 

Change 

For Fun 16 . 6% 8 . 3 % 8 . 3 % 

To Learn 41 . 6 % 24 . 9% 16 . 7% 

New Things 
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For Getting 33 . 3 % 
33 . 3 0% 

Goo d Grades 

To Tell My 8 . 3 % 33 . 3 % 25 % 
Feelings 

Pa rticipants responded using 1 . k 
a ic ert scale selecting 

f r om four variables . Participants responded to the 

var iables of : f o r fun , t 1 o earn new things , f o r getting 

good grades and to tell my feelings . The selectio ns 

two participants selecting f o r fun were two , five 

part icipants selected to learn new things , four 

pa rti c ipants selected to get good grades and one 

participant selected t o tell my feelings . 

were , 

Six mo nths later participants were adminis te re d the 

same questi onnaire . The selections were , one par ticipant 

selec ted f o r fun , three participants selected to learn new 

hings , four participants selected to get good grades , and 

fou r partic i pants selected to tell my feelings . The data 

indicated a decrease of 8 . 3 % in participants ' attitudes 

about writing for fun . Attitudes about learning new things 

showed a decrease of 16 _7 %. Attitudes about getting good 

grades Att itudes about telling my 
remained the same . 
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feelings showed an increase of 25 %. The data indicated 

that participants ' attitudes about writing for fun and 

writing to learn new things decreased . Attitudes about 

writing for good g rades e xhibited no change a nd attitudes 

about telling my feelings showed an increase . 

Table 11 is a swnma r y o f data on question 6 (I think 

writing is ... ) 

7 as ked participants what is their favorite Question 

f o rmat of writing . 

Table 12 

Writing Questionnaire : Favorite Thing to Write 

Variable Beginning Ending Percent of 

Change 

Stories 41 . 6 % 33 . 3 % 8 . 3 % 

Letters 0 % 8 . 3 % 8 . 3 % 

J o urnals 41 . 6 % 33 . 3 % 8 . 3 % 

Other 16 . 6 % 24 . 9 % 8 . 3 % 

Lickert scale selecting d d using a Participants respon e 

h variables from four variables . Te 

The selections journals and other . 

were stories , letters , 

five participants were , 



se l ect ed stories , 
n o ne selected letters , fi·ve 

parti c ipants 
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S elected j o urnals and t 
wo participants selec ted o ther . 

Six mo nths later participants 
were administered the 

s a me questionnaire . The selectio ns 
were , four participants 

s e l e cted storie s , one participant selected letters , four 

pa r tic ipants selected journals and three participants 

selec ted o ther . This data sho wed a decrease o f 8 . 3% 

participant s ' attitudes abo ut writing sto ries . Attitudes 

about wr iting le t ters showed an increase o f 8 . 3%. 

A titudes abo ut writing j ournals showed a decrease o f 8 . 3 % 

and p a r t i c ipants ' attitudes about writing about o ther 

things showed an increase o f 8 . 3 %. The data indicated that 

participan ts ' attitudes abo ut writing sto ries and letters 

increased . Attitudes abo ut writing j ournals decreased and 

atti udes abo ut writing o ther things inc reased . 

Tabl e 1 2 i s a summary o f data on questio n 7 (My 

fav o rite thi ng to wr i te is ... ) 

' f they enj o y writing with uestion 8 as ke d participants i 

someone . 

Tabl e 1 3 

Writing with Someone Writing Questionnai re : 
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Table 13 continued 

va riable Beginning Ending Percent 

of Change 

Agree 74 . 9% 74 . 9% 0% 

Disagree 25 % 25 % 0% 

Part icipan s responded using a Lickert scale agree to 

disagree . Participants selected from the variables agree 

ad disa gree . The selections were , nine participants 

se ec ed agree and th ree participants selected disagree . 

Six months later participants were administered the 

same ques ionnaire . The selections were , nine participants 

selec ed agree and three participants selected disagree . 

Theda a showed 74 . 9 ~ selected agree in the first 

q es ionnaire and in the second questi o nnaire 74 . 9% 

selec ed agree . In he first questionnaire 24 . 9% selected 

disagree and in the second quest ionnaire 24 . 9% selected 

isagree . The data indicated that participants ' attitudes 

. . . . ·th eone did not change . 
enJoy1ng wr1t1ng w1 som a o 

Table 13 is a summary of data on queS t ion 
8 

(I enjoy 

writing with someone . ) 
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Question 9 asked partici pants if they like to share their 

writing with others . 

Tab le 14 

writi ng Questionnaire : Sh are my Writing 

Variable Beginning Ending Percent 

of Change 

Agree 66 . 6% 91 . 6% 25 % 

Disag ree 33 . 3 % 8 . 3% 25 % 

Participants responded using a Lickert scale agree t o 

disagree . Par icipants selected from the variables agree 

to disagree . The selections were , eight participants 

selected agree and four participants selected disagree . 

Six mo nths later participants were administered the 

same questionnaire . The selections were , eleven 

par icipants selected agree and one participant selected 

disagree . The data indicated an increase of 25 % in the 

selection of agree . The data indicated a decrease of 25 % 

in he selection o f disagree . The data indicated an 

increase in participants ' attitudes about sharing their 

writing wi h othe rs . 

Of d
ata on question 9 (I like to 

Table 14 is summary 

share my writ ing with o thers . ) 
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uestion 10 asked par i · cipants if they like to listen to 

o thers share their writi ng . 

Table 15 

Writing Questionnaire : Listen to Others 

Variable Beginning Ending Percent 

of Change 

Agree 100 % 1 0 0 % 0% 

Disagree 0 % 0 ~ 0 % 

Participants responded using a Licker scale agree to 

di sagree . Participants selected from the variables agree 

a nd disagree . The selections were , twelve par icipan s 

sel e c ed agree and no participan s selec ed disagree . 

Six mo nths l ater par icipants were admin i stered he 

s me ques i o nnaire . The selec i o ns were , welve 

pa r i ci pan s selec ed agree an no participants selected 

isagree . The data showed no change in participants ' 

a i des abou liking to listen to others share their 

wr~ ing . Theda a indicated participants have a posi ive 

a i ude abo u 
Others share their writings . 

listening to 

question 10 ( I like 
Table 15 is a summary of data on 

o li s en o o hers when they share 
heir writing . ) 
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if they like to write about 

themselves . 

Table 16 

Wri ing Questionnaire : w · rite About Myself 

Variable Beginning Ending Percen t 

of Chang e 

Agree 49 . 9 % 83 . 3 % 33 . 4% 

Disagree 49 . 9 % 16 . 6% 33 . 3% 

Participants responded using a Lickert scale agree to 

disagree . Participants selected from the variables agree 

and disagree . The selections were , six participants 

se ec ed agree and six participants selected disagree . 

Six months later participan s were administered the 

same ques ionnaire . The selections were , ten parti cipants 

selected agree and two participants selected disagree . The 

a a in icated an increase of 33 . 4% of participants 

selec ed agree . The data indicated a decrease of 33 . 3% 

participants selecting disagree . The data indicated 

articipants ' attitudes were more positive about liking to 

wri e about themselves . 

Ta 
Of 

data on question 11 (I like 
le 16 is a summary 

o wri e about myself . ) 
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like to illustrate 

heir writing . 

Table 17 

writing Questionnaire : Ill ustrate my w ·t· r1. 1.ng 

Variable Beginning Ending Percent 

of Change 

Agree 74 . 9 % 83 . 3% 8 . 4% 

Disagree 24 . 9 % 16 . 6% 8 . 3% 

Participant s responded using a Lickert scale agree to 

disagree . Par icipants selected from he variables agree 

an isagree . The selections were , nine par icipants 

selec ted agree and three participants selected disagree . 

Six mon hs la er par icipants were administered the 

same questionnaire . The selections were , ten participants 

selec ed agree and wo participants selected disagree . The 

a a indicated an increase of 8 . 4 % on participants 

selecting agree . The data indicated a decrease of 8 . 3 on 

isagree . The a a indicated par icipants ' attitudes were 

or e p o sitive about liking to illustrate their writing . 

Table 17 is a summary of data on question 12 ( I like to 

i lu s ra e my writing . ) 
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Inf e rential statistics in the f o rm o f an ANOVA at the 

a . 0 5 l e vel was calculated t o address Null Hypothesis 

Two . Results supported retain the Null Hypothesis . There 

i s no difference of the students ' attitudes experienced by 

students utilizing the WAC curriculum as compared t o 

students pa r ticipating in the standard writing curriculum . 

Tabl e 18 

· o f t he Variance f or Diffe renc es in Students ' Analysis 

Attit ude s To wards Writing 

I niti a l 

Adminis t r ati o n 

Concludin g 

Administ r ati o n 

F 

3 . 3 37 

p Results 

. 0 694 Re t a i n 

stati st ics a ddressing 
Table 1 8 dis p l a y s infer e n tial 

Null Hypo hesis Two . 



CHAPTER V 

SUMMARY , CO CLUSIONS AN 
D RECOMMENDATIONS 

Summary 

A selecti o n of 
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current literature was reviewed to 

inves t igate the WAC pr 
ogram across the country . It 

in ica ed there are many WAC programs 
in use throughout 

the Un i ted Sta es . School systems are seeking for better 

way s t o help students learn to write . The WAC program 

increas e s teachers ' awareness of the need to each writing 

in all content areas . This program assists students ' 

cogn i ive gro w h in writing skills . 

The purpo se o f this study was to determine if 

diffe rences in writing growth exist when utilizing the WAC 

prog r am . Des c rip ive and inferential statistics were 

calcula e . Re sul s supported retaining Null Hypothesis 

One a d ull Hyp o thesis Two . 

Al hough the results of this study suppo rted the 

resea r c h h yp o theses , there was no significant difference 

in he gro wth o f writing skills of the second- grade 

5 en ts who par icipated in a Writing- Across - The 

Cu rr iculum and a schoo l adopted writing curriculum . The 

d significant differences in 
res 1 s o f the s udy sho we no 

·t· g These resul s may imply 
stu en s ' at itu es about wri in · 



49 that students already pr t· . 
ac icing writing acro ss the 

cu rri c ulum have increased .. 
writing opp t o r unities causing an 

increase in writing confidence . 

Since this study was limited t o a 
small number of 

s t udents , and the length of the study 
was limited to six 

months , results cannot be generali· zed 
to all classrooms 

and students . The more opportunities students have to 

wri e , the more comfortable and positive their attitude 

t owards writing will be . 

The initial study started in November , 2001 with 19 

participants completing the first two writing prompts in 

August and November . After November due to military 

mobility seven participants moved and only 12 participants 

fr om the o riginal 19 participants remained throughout the 

s udy . Only the 12 remaining participants could be used in 

he study . It was not p os sible to get significant 

difference s due t o o nly a sample of 12 participants 

hro ugho u t the entire school year . The data did note the 

rends and p osi tive upwar d movement in the students ' 

writing growth levels from the first writing sample to the 

1 The trends and significant ast wri ing sample . 

the results of the study . 
diffe r ences are seen by reading 

d only a sample o f 12 
The school writing prompts ha 

. . h t the entire Pa r icipants thro ug o u 
School year . The first 



50 school writing prompt admi • 
nistered in August indicated 

students at the novice level 
were 91 - 6%, apprentice level 

8 . 3 % and 0 % at the proficient and 
distinguished levels . 

The same school writing prompt administered in May showed 

writing changes from the novice level i· n 
August of 91 . 6% 

to 33 . 3 % in May . Student writings i· n the 
apprentice level 

pro g ressed fr om 8 . 3 % apprentice level in August to 49 . 9% 

and fr om 0 % proficient level in August to 16 . 6% proficient 

level in May . Students ' writings remained 0 % at the 

dis i n guished level from August to 0 % in May . The growth 

exhibits that students did make upward movements in their 

wr ing leve l s r o m the first initial writing prompts to 

he concluding writing prompts . 

Th e writing across the curr i culum writing prompts had 

o ly a sample o f 12 participants t hro ughout t h e e n i re 

school year . The first writing prompt in Socia l Stud i es 

Ovember Wl. th 7 4 . 9 % at the nov i ce was a d.m i nistered in 

apprent ice level and 0% at the level , 2 4 . 9 % at the 

l The last writ i ng p r o ic ient and distinguished leve s . 

r omp Was ad.ml. nistered in April with changes in Science 

rom 7 4 . 9 % at he n o vice level in o vember to 1 6 . 6% at the 

wr i tings progressed fr om 
novic e level i n April . Student 

he appr e nti c e l evel o f 2 4 · 9 % in 
o vember t o 5 8 . 3 % 

appre · ice l e vel in 
0 % pro fic i ent l evel i n 

ay and fr om 



November to 24 . 9 % proficie t 1 n evel in Apri·1 . Student 
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writing levels for the di t· . 
s inguished level in November 

were 0 % and remained 0 % at th .. 
e distinguished level in May . 

The growth exhibits that students 
did make upward 

movements in their writing levels from the fi'rst 
initial 

writing prompt to the concluding writi· ng prompt . 

Conclusions 

Students in Kentucky are already accustomed to writing 

acro ss the curriculum because the state of Kentucky 

adopted the writing curriculum . Students in a classroom 

whe re writing is a daily practice are already instructed 

in t he o ther content areas in writing . There was no 

di ff e rence in students ' attitudes about writing at the 

beginn ing and he end o f the study because all students 

enj o ye d writing . In the early elementary classroom it is 

the n ature o f the students to attempt to select the answer 

the t eacher , or the answer that hey believe will please 

the ir peers will select . 
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Recommendations 

The following recommendations are made as a result of this 

study . 

1 . That more studies are needed in a variety of classroom 

settings . 

2 . That studies not be limited to one classroom and one 

teacher . 

3 . That more studies be c onducted for a longer period of 

time . 

4 . That the size o f the sample be larger . 

h fur her studies be conducted before endorsing one 5 . Ta 

writing program over another . 
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Mr James Walker. Principal 
~ ball Elementary School 

75 Tex.as Avenue 
Ft Campbell, Ky. 42223 

[)ear Mr. Walker: 

Bettye J. Broadbent 
10?9 Millrun Court 

Hopkinsville, Ky - 42240 

October 15, 2001 

60 

I would like t~ request permission to co~ a research project at Marshall Elementary 
School in part:Ial fulfillment of the ~ucation Specialist Degree at Austin Peay State 
University. My field study proposal mcludes writing prompts from the different content 
areas. A total of six writing samples acTOSS the cwriculum will be collected from each 
student along with the mandated school writing prompt given three times during the 
school year. These will be scored using the school rubric Students will be given a pre and 
post questionnaire to analyze their attitudes toward writing before beginning the project 
and at the end of the project 

The results of this study will enable our teachers to examine the effects of Writi.ng
Across-The Curriculum to improve students' writing skills. 

The study will take place from early November to May 10, 2002. The treatment is a 
teaching strategy to improve writing skills. An informed consent form will be given to 
the parents. Confidentiality of all students' oe01P$ and records will be observed. 

lfyou have any questions, about the research, please contact me. 

Sincerely, 

~ ~ Jlcf,u,~ 
Bettye J. Broadbent 



Bettye J. Broadbent 
10?9 MillrunCourt 

Hopkinsville, Ky. 42240 

October 15, 2001 

Dr Ray McMullen, Superintendent 
ft. · Campbell Dependent Schools 

77 Texas Avenue 
ft. Campbell, Ky. 42223 

I)ear Dr. McMullen: 

61 

I would_ like t~ request permission to cond_uct a r~h project at Marshall Elementary 
School m partial fulfillment of the ~ucabon Spec1ahst Degree at Austin Peay State 
University. My field study proposal mcludes writing prompts from the different content 
areas. A total of six writing samples across the curriculum will be collected from each 
student along with~ mandated sc~l writing prompt given three times during the 
school year. These will be scored usmg the school rubric Students will be given a pre and 
post questionnaire to analyze their attitudes toward writing before beginning the project 
and at the end of the project 

The results of this study will enable our teachers to examine the effects ofWriting
Across-The Curriculum to improve students' writing skills. 

The study will take place from early November to May 10, 2002. The treatment is a 
teaching strategy to improve writing skills. An informed consent form will be given to 
the parents. Confidentiality of all students' names and records will be observed. 

lf you have any questions, about the research, please contact me at (270) 439-n66. 

Sincerely, 

·~n~ 
Bettye J. Broadbent 
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Letters of Support and Consent 



I\Marshall 
. ~ ELEMENTARY SCHOOL 
~yenue FI. Campbell, KY 41123-1535 (502) 439-7766 FAX: (502) 439-4382 

October 17, 2001 

Austin Peay State University 
College of Education 
P.O. Box 4545 
Clarksville, TN 37044 

Dear Sir or Madam: 

L James Walker, give permission for Bettye Broadbent to conduct her 
':, ch project, as partial fulfillment of her Education Specialist 

. . -~f ~\ I understand this survey will begin in November and will be 
.- by May 10, 2002. 

'~ 

. .; any concerns or questions, regarding this matter feel free to 
~~~ • ·me at Marshall Elementary School. 

\11' 
~~--:f~·~~1;:> 
,O;<;✓,.. 

;~I~~ 4 ~½.___ 

~ James Walker, Ed.S 
Principal 



Office of the Sup<: ri ntendent 
Phone: 270-439 - I 927 

Bettye Broadbent 
I 009 Millrun Court 
Hopkinsville, KY 42240 

Dear Bettye, 

DEPARTMENT OF DEFENSE 
FORT CAMPBELL SCHOOLS CENTRAL OFFICE 

77 TEXAS A VENUE 
FORT CAMPBELL, KENTUCKY 42223-5127 

November 6, 2001 

6 4 

[ commend you for continuing your studies and working toward an Education Specialist Degree 
at Austin Peay State University. I have reviewed the parameters of your research project. It is 
my understanding that you will be researching 19 students in your second grade classroom. no 
student names will be used., and confidentiality of records will be observed. You have also stated 
that you received preliminary approval from your Principal at Marshall Elementary School. 

Since you have met all the restrictions and criteria, your research project is officially approved 
and you may begin at your discretion. Good luck to you. 

c;' su:2:l: 
Fort Campbell Schools 
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2
nd 

G=ade Writing Rubric 

Indicators 
~wing a nd Title mat ches "story." 

~;-ieast one idea i s clearly stated. 

t-----0 r more i deas are given. They may b 
1

. _ 
rwo I . ea isting 

h as " I sa w a dog. saw a oun ' 
5 uc • .ny · I saw a bird . ,, 

At least two ideas are presented in a way 
t hat i s clea r l y more t han a listin _ They 

~h ~ . g maY be on L e sa."Tte LOpic . 
Two or more sen~ 2nces o r seve r al 
descriptive phrases o r detai ls are used to 
devel op the idea(s). 
some evi d e nce of sequenci~g is present, 
i . e., "I a te lunch. Then I played." 
story h a s a clear beginning, middle, and 
end that includes setting, character, & 

plot. 

Forms l et t ers wi~h contro l over size, 
shape, & orientat ion. 
Child pr ints words (includes random or 
cop i ed l e tt ers) or prompt. 
Sentenc es a r e present (includes random, 
cop i e d ( other ttan prompt), or nonsense 
words) . 

Child shows appropr i a t e use of capitals & 
punctuation . 
Mos t wo:ds will have correct begi nning, endi ng, & I 
vowel pattern sounc ma t ches story as read (not just 
on s i g h t o r cop i ed ,1ords) . 

I nvented spelling is used randomly in the 
stor y - one can read with ease. 
Story cons i sts of correct spelling. 

Tota.l. 

combined Tot:a.J. 

66 

Content 7 

\ Print \ 

Content Print 

Novice Apprentice Profic i ent Distinguished 
-~~~I~~~~---il~---7 
0-8 9 10 11 12 13-14 

Child's Name -~------ - ---
Date _______ _ 





Writing Attitude 
Questionnaire 

1 . 1 enjoy writing in school. 

[_] agree 

[ disagree 

2. rt is important to be a good writer. 

[ agree 

[ disagree 

3. I am a good writer. 

agree 

disagree 

4. I write at home for fun. 

agree 

disagree 

5 · The hardest thing about writing is 

[ I. 

CJ 
[ ] 

CJ 
CJ 

neatness 

spelling 

time 

teacher writing prompts 

nothing 

Date 

68 



r think writing is ... 6. 

7 . 

8 . 

9 . 

[ 

[ 

[ 

[ 

My 

I 

I 

for fun 

to learn new things 

for getting good grades 

to tell my feelings 

favorite thing to write is ... 

stories 

l etters 

journals 

other 

enjoy writing with someone. 

agree 

disagree 

l ike to share my writing with others. 

agree 

disagree 

69 



[ 

I like to listen to others when they 
share their writing. 

agree 

disagree 

r like to write about myself. 

agree 

disagree 

2 r like to illustrate my writing. 1 . 

agree 

disagree 
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Schoo l Writing Prompt 

d 
illustrate about a time when you he l ped a f riend. 

· te an wri 
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Appendix F 

Social Studies Writing Prompt 



7 4 

Directions 
. k about our study about the Native Americans and the Pilgrims. In 

fb•~x below illustrate a picture of the Native Americans and tht 
t~~ ·ms helping each other. On the lines below your picture write about 
Pi np•· cture and describe how the Native Americans and Pilgrims your 
helped each other• 
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Reading Writing Prompt 
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Date 

The Sword in the Stone, lllld in Red Riding Hood a young boy 
Ind a young girl are able to help older People. Illustrate and Write 
:out a time that you were able to help an older person. 



Appendix H 

Science Writing Prompt 

11 
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pate 

Helping Our Environment 

. about what you have l<arued about how to save and protect our 
Tb~k ent. Write and illustrate What you can do to help our env1ronm 
environment. 



7 9 

VITA 

Bettye J. Broadbent was born in Cadiz K 
, entucky. She 

t nded elementary schools in Hopkinsville K t at e , en ucky. In 

19 71 she graduated from Christian County H. h S h MaY, ig cool 

i n Hop kinsville, Kentucky . In December , 1991 she received 

her Bachelor of Science in Elementary Education from 

Aust i n Peay State University. In January, 1993 she 

reent ered graduate school at Austin Peay State University. 

n December, 1995 she received her Master's in Elementary 

Education from Aust i n Peay . 

She is presently employed as a second grade teacher 

for the Fort Campbell School System. 
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