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ABSTRACT

The purpose of this study was to conduct research that pertained to the
relationships of teachers’ attitudes and instructional strategies and practices for
implementing global perspective within the curriculum. This research study focused on
the relevance of global perspective with the integration of multicultural trade books,
telecommunication technologies, and the ever expanding worldwide computer network,
the Internet, to be utilized as vehicles to assist teachers in incorporating a global
perspective within the curriculum. An attitude survey was given to a sample of teachers
from two randomly selected elementary schools and the two middle schools located on an
active. deployed, military installation in the southeastern portion of the United States.
The results of the study suggest that middle school teachers include instructional
strategies and practices within the curriculum for global perspective. However, results of
this study indicate there is not a significant relationship between teacher attitude and
instructional strategies and practices for implementing global perspective within the

curriculum. Further study, which includes larger populations, is recommended.
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CHAPTER 1

INTRODUCTION

Statement of the Problem

Helping students cultivate a perspective of the world that includes knowledge
about other cultures, nationalities, religions, races. and characteristics of humanity can
enhance the development of a positive global perspective. What teaching strategies are
being used in elementary and middle schools that will help students cultivate a global

perspective?

Importance of the Problem

The need for developing a global perspective for the 21 century is necessary due
to the unstable conditions in the world. World leaders are dealing with global issues such
as: (a) wars, (b) nuclear weapons, (c) starvation, and (d) health issues. In view of these
world issues. educators need to help students cultivate a positive global perspective by
including strategies and practices in the curriculum. Hopefully, teachers are assisting
students to develop global perspectives by including multicultural children’s books and

telecommunications technologies in their instructional strategies and practices.

Research Questions
1. To what extent does a relationship exist between teachers’ attitudes toward global
perspective and the frequent use of instructional strategies and practices to incorporate

global perspective in the curriculum?



2. Do differences exist between elementary and middle school teachers’ in their use of

instructional approaches for implementing a global perspective in the curriculum?

Research Hypothesis

1. There will be no relationship between teachers’ attitudes toward global perspective and
the frequent use of instructional strategies and practices to incorporate global perspective
in the curriculum.

2. There will be no differences between elementary and middle school teachers in their
use of instructional approaches for helping students to develop a global perspective

within the curriculum.

Definition of Terms

1. Global perspective: Development of the ability to appreciate diversity, to manage
conflict, to communicate with others, and to respect oneself and others.

2. Outcome-based education: A systematic approach which is aimed at defining and
evaluating student performance within a curriculum that is designed in accordance with
the existing outcomes required.

3. Virtual education: The use of information and communication technologies to conduct
distance education.

4. Global education: Development of the knowledge, skills, and attitudes that are the

basis for decision making and participating in the world.



Assumptions

1. The teachers in the study were considered demographically comparable in both the
elementary schools and middle schools.

2. The instructional strategies and practices were considered comparable with teacher
instruction for implementing a global perspective.

3. The survey was administered and scored in a manner that was both consistent and

objective.

Limitations

1. This study was limited to teachers who teach in a school system that serves children

of military parents on an active, deployed, military installation in the southeastern portion
of the United States.

2. The sample of teachers who participated in the study was limited to teachers who teach
at the two randomly selected elementary schools and both middle schools located within
the school system.

3. The volunteer aspect of the sample may have affected the results.

4. The sample of teachers who participated in the study was limited to those who returned

signed informed consent forms and surveys.



CHAPTER 11

REVIEW OF RELATED LITERATURE

Global Perspective Focus

Global perspective focuses on social change and the promotion of global problem
solving. Cultivating a perspective of the globe, which includes an ability to accommodate
all cultures, nationalities, religions, races, and other humanity characteristics, can help to
prevent barriers that could lead to conflict and misunderstandings. Merryfield (1995)
suggested that to assist children in viewing world issues through others’ eyes, minds, and
hearts. several general education principles could be implemented in the curriculum.
These principles include: (a) perspective consciousness, (b) state-of-the-planet

awareness, (¢) cross-cultural awareness, and (d) systematic awareness.

Developing a Global Philosophy for the 21* Century

In developing a global philosophy for the 21* century. the scope of the global
education curriculum needs to be determined by the philosophy of an evolving world.
This curriculum should address three areas: (a) an analysis of the current realities in
which students live. (b) an analysis of the requirements of world citizenship in the 21*
century, and (c¢) an understanding of those realities from the viewpoint of history,
humanities. and policy studies. In the past few decades, the world’s population has
discovered that the human race can no longer afford to indulge itself in regional and

nationalistic points of view. Life in the world of today must continue to address an age



of massive nuclear arsenals where conflicts between and within nations threaten the very
existence of the planet. The cultivation of cross-cultural understanding is essential if the

earth’s ecosystems are to remain intact (Hendrix, 1998).

As the world emerges into one communal society - a “global village”, Hendrix
(1998) suggested incorporating a global perspective within the curriculum assists
student’s understanding of common problems, such as poverty, disease, overpopulation,
war, and political strife for all nations. It is the belief of some educators that there is a
need to expand the concept of citizenship for their students. This concept could include
relating that individuals are not only citizens of a particular country; they are also
members of a world citizenship. In doing so, students would be able to strengthen their
knowledge and understanding of other cultures, which helps to develop a greater
awareness of the interdependence that exists among nations. In addition, Nix (1993) has
suggested, global education must be proactive and include learning experiences that
advocate the adoption of human values conducive to a sense of justice and equality for all
individuals.

A study conducted by Airini (1998) stated in order for relationships between
culture and curriculum to be developed there is a need for the understanding of and the
teaching of culture that is revealed as a revisionary perspective. This perspective should
be toward the sources of knowledge regarded as authoritative in the understanding of a
culture. To acquire this understanding, a teacher would need to develop and include
principles, which could embrace diversity and equity issues within the curriculum. To

deepen the understanding and the teaching of culture, the instructional design could



implement a collaborative, holistic approach where learning takes place in many ways

with many teachers.

The need for understanding and cooperation among the world’s peoples and
nations is crucial for a program to develop an authentic sense of global citizenship and
harmonious cooperation in a global village. In applying a holistic approach for shaping
the curriculum in global education, teachers would be less likely to develop instructional
decisions based on student characteristics with regard to racial, ethnic, religious, or

gender differences (Merryfield, 1994).

Goals and Objectives of Global Perspective

Brophy and VanSledright (1993) suggested educators need to provide
opportunities for purpose and growth when integrating global perspective in the
curriculum. The learning needs to be relevant when helping students deepen their
knowledge, skills, and attitudes to live effectively in the world. The world’s undeveloped
countries are changing at a fast rate. Therefore, today’s educators need to deepen students
awareness in three areas: (a) understanding of the causes of underdevelopment, (b) what
steps are necessary for becoming a developed country, and (¢) ways of achieving a new
international economic and world order for these countries.

In designing the curriculum for global perspective, the emphasis should be placed
on five goals: (a) perspective consciousness, (b) health of planet, (c) systems
consciousness, (d) involvement consciousness, and (e) process-mindedness. These
objectives could support increase pluralism among societies, while at the same time

deepen interdependence among the countries of the world. In global education,



knowledge is not simply an understanding of each world issue in a list of discrete issues

but an awareness of the interconnections among these issues.

Bacon and Kischner (2002) stated that any model of global curriculum that puts
understanding perspectives and authentic application at its core cannot be taught in
isolation. Modeling by teachers increases the level of involvement and curiosity for
students. Classrooms are greatly enriched when they are defined not by the four walls
that enclose them, but as a nexus of community resources that teachers draw from to

build understanding of a greater world for their students.

Professional Development

AusAID (2000) reports that teachers in Australia are responding to increasing
global perspective within the curriculum. It was further stated that global education and
global perspectives are now part of the Australian curriculum. Through AUSAIS’s
Global Education Program (2000), curriculum writers create and package material for
teachers to use that illustrate positive approaches to the challenges and opportunities that
the global environment presents. The project also provides teachers and students with the
chance to investigate local, regional and global issues. Teachers and trainee teachers in
each state attend professional development in global education that is supported by
AusAID (2000). This provides a coordinated process for teachers in government and non-
government schools to develop the knowledge and skills needed to integrate global
education into the curriculum (AusAID, 2000). The professional development further
encourages teachers to become committed to implementing the concepts, skills, and

values of global education in their schools (AusAID, 2000).



Currently, about 50 global education projects offer in-service education programs,
which serve as models for educators. For example, the American Forum for Global
Education’s New York and the World project offers programs for the teachers of New
York City; the Center of Teaching International Relations at the University of Denver
assists teachers in Colorado; and the California International Studies University, works
with colleges and universities to conduct teacher education programs throughout the state

(Smith, 2002).

Leadership as a Key Factor

The principal was determined to be an important factor in the success or failure of
educational change that occurred within a school. In a four-year study consisting of
eleven elementary and secondary schools it was determined that the principal’s
leadership style had a major impact on infusing global perspectives into the school-wide
curriculum (Tye, 1994). Principals were categorized as being either focused,
disseminated, or managed with regard to goals for the school. The types of leadership
exhibited by the principals were found to be formative factors. The principals’ abilities to
reflect vision and meaning for the changing nature of the world provided support for

accomplishing a global perspective within the curriculum of the school.

Making Curricular Connections

Teachers need to integrate curricular connections between global education and
multicultural education for their students through planned instruction. To reach their

goals, teachers could also develop multiple perspectives within the curriculum in dealing
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with common concerns with respect to human dignity and human rights, self-
determination, international conflict management, and conflict resolution. For teachers to
understand the relationship between culture and curriculum, they need to understand that
teaching culture is more than just teaching about customs, it involves becoming an active
participant (Airini, 1998).

To assist teachers in implementing multicultural perspective within a curriculum,
children’s multicultural trade books can be useful tools to introduce students to the
similarities and differences among various cultures and provide learning experiences
meeting specific geographic goals. The use of story and the linking of a known to an
unknown culture provide both emotional involvement with culture and an aid in
developing children’s global awareness (Norton, 1990). Children’s multicultural trade
books should provide a link between the child’s own culture and another culture. Lickteig
and Danielson (1995) suggest “books which provide a link between cultures gives the
child progressing from the pre-operational period to the concrete operations period

assistance in crossing cultural gaps and viewing the perspective of others™ (p. 3).

Pre-service Teacher Acquisition

A research study by Vavrus and Ozcan (1996). examined and analyzed the
thinking of 49 elementary and secondary education student teachers who had completed
coursework on teacher reflection and conceptual framework for multicultural education
and global education. The overall results suggested that 45% of the subjects, leaned
toward the conservative end of the multicultural spectrum rather than toward a critical

multiculturalism. This critical multiculturalism is necessary for transformative reform of
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the school curriculum. The data in this study suggested that the current stage of
development in reflective teacher education programs may be failing to overcome
dominant historical, conservative, and libera] multicultural ideologies for the candidates.
Vavrus and Ozcan further suggested in seeking to overcome dominant ideologies in
current preservice programs there is a need to create long-term networks for exchanging
curricular information on efforts and techniques within the programs.

Global perspective should be primary not secondary in higher education; it should
be an essential part for educating pre-service teachers to cope creatively with the modern
world. In a world that is rapidly, becoming interdependent there is a need for providing a
reform path within an educational teaching program. This should include the acquisition
of multicultural and global perspective to strengthen the teaching skills of pre-service

teachers.

Accountability

For educators, assessment is an important part of schooling. Assessing gained
knowledge for a global perspective can be difficult because the concept develops
informed and expanded attitudes. For this reason it is imperative that educators develop
units of instruction that employ teaching strategies, which are directly connected to their
goals and objectives. Educators should utilize various formats for delivering instruction,
develop high expectations for their students, and expect all students to learn and succeed.
Teachers could design global attitude scales to assist in assessment of students growth
when responding to people of other cultures, races, and backgrounds. The development

of assessment for global perspective could provide educators with a better idea of



students” global knowledge. However, there is a need for additional research on how to

improve global education practice and finding the best methods for increasing students’

global understanding (Holloway, 2002).

Outcome-based education (OBE) is an additional tool, which may assist educators
in assessing global education programs. Spady and Marshall (1991) stated three benefits
of utilizing OBE: (a) the outcomes are clearly defined, (b) extensive input is received
from the community, and (c) learning outcomes are communicated to teachers, students,
and parents. In addition, the implementation of these strategies helps to produce citizens
who are willing to participate effectively and responsibly in the world system.

Holloway (2003) stated while there is a lack of consistency in large-scale
standardized student tests in individual countries for international assessments, nations

are beginning to collaborate to produce international comparative studies of student

performance.

Promoting a Global Perspective

Recent population migrations, disappearing domestic and foreign boundaries, and
massive economic. scientific, and technological changes are forcing the United States to
redefine its isolationist position. There is a need to adopt a more collaborative stance for
defining global perspective and global education in the United States. Some American
educators believe global education to be a national movement originating within the
United States. Examination of programs and networks being utilized in Australia,
Sweden. and Furopean countries could help American educators to dispel this perception

(Tye & Kniep, 1991).



For promoting global learning, several books have been written which could
provide a guide or resource to assist teachers for implementing a global perspective
within a curriculum. Several books share many of the visions for schooling for the 21
century and could serve as a guide for parents and teachers. The authors discuss three

ways to integrate the Internet within the curriculum: (a) information on partner-class

clearinghouses, (b) project-oriented activities, and (c) selected Internet resources for K-12
education with specific themes.

Recent critics in viewing an effective social studies curriculum advocated
emphasizing families, neighborhoods, and communities when teaching global
perspective. The content should utilize direct experiential learning and comparisons with
parallels in past and contemporary cultures, thus introducing a more comparative and
global perspective (Brophy & VanSledright, 1993).

Tye (2003) stated that the major findings from his study was that throughout the
world. schooling is still seen as a major force in the building of national loyalties. Tye
(2003) further stated this is true despite the inexorable movement toward regional and
international cooperation and the growing interconnectedness of the global systems.
Tye’s study also showed that many American educators included the study of global
issues within the curriculum. However, most American educators did not think to seek
interaction with educators from around the world who were concerned with the teaching
of global issues (2003).

Merryfield (2002) believes that global educators are making a difference in the

lives of their students by teaching open-mindedness, anticipation of complexity, and

resistance to stereotyping. Global educators are leading the way, not only in preparing



their students for a global age, but also in showing the rest of us that we can all
. s prepare

the next generation of citizens to embrace multiple loyalties to our communities, nati
, nations,

and the planet (Merryfield, 2002).

Recently, the U. S. Congress allotted tens of millions of dollars for programs to
train educators to teach United States history more effectively. Dunn (2002) stated that he
wished they would also budget money for the development of a world history curriculum,
which would draw on scholarly research in the field and would also help students to
understand political, economic, cultural, and environmental changes in the world. The
education community needs to commit itself to a world history curriculum that would be
useful to young citizens, whose lives, whether they like it or not, will be shaped by

world-scale transformations (Dunn, 2002).

Technology and Global Perspective

Citizens of the industrialized world are living in what has become known as the
“Information Age”. This event is the direct result of the continual expansion of computer
technology. Milone (1997) stated that utilizing telecommunications, such as, E-mail, Fax
machines, distant learning, and Internet-based learning provides opportunities for
students and teachers to discover almost unlimited resources and information. Computers
have been a major component in unlocking the classroom’s physical limitations, which
allows students to amplify their experiences and interactions with people of diverse
backgrounds. The Internet is the search engine, which can help enhance student cross-
cultural perspectives when instructional strategies are implemented within the classroom

environment. Education for tomorrow’s students will require teachers to teach differently



than today. Scott (1999) stated the literac skills fi 5
y Is for the 21 century would require each

was further stated that students would need to obtain the skills necessary to decipher and
analyze. plus also require a different way of examining and synthesizing data.

As computer technology continues to evolve, the way schools teach computer
technology needs to change. Dooling (2000) stated that schools should use computer
technology as a teaching tool across the curriculum, provide ongoing and authentic
professional development, and involve administrators, parents, and the community in

discussions about technology.

Global Education Projects

The integration of computer technology within the classroom can have an
enormous impact on the curriculum. The process of developing a global education
classroom. which utilizes telecommunications requires the teacher or teachers in charge
to have a thorough understanding of the philosophical underpinnings and teaching
strategies applicable to global education (Global Perspective, 1999). The use of
technology based instruction when compared to traditional methods allows for in-depth
interactive activities which helps to deepen the student’s understanding.

Means (2001) stated that no matter the type of technology, the five characteristics
are necessary to make sure that using technology in the classroom results in meaningful
learning: (a) real-world contexts for learning, (b) connections to outside experts, (c)

visualization and analysis tools, (d) scaffolds for problem solving, and (e) opportunities

for feedback, reflection. and revision.
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Onc important principle is that Inter i
net use provides stude i
: nts with the opportunit
y

(o cross the boundaries between classroom Materials and research materials without being
aware of this occurrence. Students may find themselves discovering a web page that
appears to be nothing more that a syllabus, only to find themselves expanding their
search to include the reading of primary texts to satisfy their peaked curiosity about a
topic or subject. Through acquired knowledge of computer literacy, students are also
engaging in their own research, which can become personally relevant to not only their
individual point of view but also from the world’s ( Hunter & Bagley, 1995). Some of the
possibilities for Internet use could include electronic libraries, electronic journals, and the
World Wide Web.

In a project entitled, “Around the World in 24 Hours” students participated in a
culminating activity that engaged students, teachers, and parents from across the globe in
an exciting exchange of cultures, geography, and environmental concerns within a
twenty-four hour time period. Videoconferencing brought first through fifth graders in a
Florida elementary school face-to-face with their peers in other countries. Students used
reading and writing skills across the curriculum to research countries, calculate contact

times. and compile questions for their international peers. In reflecting on the activities

and the amount of time devoted to planning and implementing, the teachers determined

they had taught many of their state standards through the program. In fact, they agreed

they had enabled learning for their students to be more relevant to the real-world

experiences (McGoogan, 2002).
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Teachers are discovering
ing

students to interact with currently popular authors of children and adolescent book
oks

throughout the world (Global Educational Projects, 1999).

Teachers could employ an additional activity by using a worldwide e-mail
service for utilizing technology and the Internet within the curriculum to gain global
perspective. The use of e-mail is less expensive, simple to use, and relatively easy to
manage when compared to using the postal service throughout the world. Several e-mail
sites are available for teachers to utilize to expand and enhance student knowledge in
letter writing formats through incorporating pen pals within the classroom curriculum.
One such web site, ePALS was founded in early 1996 (ePALS Classroom Exchange,
1999). As a free service, ePALS can provide students with a teacher-monitored
opportunity to meet and correspond with other students in classrooms from around the
world. This award winning search engine has connected over 13,000 classrooms to over
100 countries speaking over 100 languages.

Continual technological breakthroughs are being made using Internet voice and
video communications. Through ePALS, classrooms are sharing photographs, images,
sound and video clips for very little expense. Students are being given opportunities to
explore the latest tools. while learning about the incredible technological revolution that
is making it all possible. Utilizing ePALS is certainly on the cutting edge of the

information superhighway for positively orchestrating a global perspective within the

classroom curriculum.
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AS More & . o ‘
As more and more schools are 2oing on-line, sites arc - |
g deve oped to assist

cducators in utilizing the Internet in their curriculum and classrooms. Payton (1999)
suggested educators could use websites such as: (a) eMail Classroom Exchange, (b)
Keypal Club, (¢) PenPal Network, and (d) SAPE to utilize the Internet to collaborate
work in curriculum areas. Some suggestions for using the sites could include: (a) to
compare and contrast social and/or environmental differences and graph the results, (b)
visit the Census Bureau’s website and compare the statistics of both communities, or (c)
visit Mapquest’s website and find the key pal’s city on the Atlas (Payton, 1999).

A good global education curriculum consists of more than simply facts and
figures about nations and their relations with one another; it also encourages
understanding of cultural differences and similarities, tolerance, and a globally
interdependent view of the world. The goals of global education may be realized as never
before using telecommunications technologies. However, in a study conducted by the
Commonwealth of Learning (1999), the researchers concluded that, “the use of
information and communication technology should be in the context of clearly stated

educational outcomes accompanied by practical strategies for achieving them™ (p. 23).

Cross-cultural Linkage for Global Environmental Collaboration
A practicum developed by Nix (1993) was centered on a cross-cultural

educational linkage between a school in Moscow, Russia and a middle school in South

Florida. To establish the purpose of this linkage, a cross-cultural networking for sharing

educational ideas was focused on global thinking and global problems between the two

: ted to
schools. To strengthen the focus on environmental concerns. teachers collabora
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I'eachers at both schools attended in-service training on techniques and teaching
strategies of critical thinking and creatjve thinking skills as guidelines in the development
for lesson planning. The provision of this baseline was deemed instrumental in helping to
ensure success of the practicum design and project.

Students from both schools were jointly engaged in creating community surveys,
creative writing, cultural art, pen pal correspondence and research activities to utilize
cognitive processing skills of critical and creative thinking. From the data complied from
both cultures, students were almost totally in agreement that the future of the world
depends on how people live today and that an ecological catastrophe could occur if
people don’t change the way natural resources are used (Nix, 1993).

Hunter and Bagley (1995), proposed that classrooms utilize computers and the
Internet to communicate with electronic pen pals by following three sequential stages: (a)
getting acquainted with pen pals, (b) acting as resources for each other and discussion of
common issues, and (c) collaborating on a project.

An international telecommunications curriculum-based network, K-12 Net. is
devoted to broad areas of instruction corresponding with students and teachers (Murray.

1993). The network is available to anyone with a microcomputer, a modem, and

. . . " worldwide.
telecommunications software and is virtually free or inexpensive to access

_ : ich students
K-12 Net includes ¢lass project ideas, educational software, and forums in which

and teachers can pose questions and receive answers.



pirual Education: Distant Learning
Virtual education is the use of i
information an icati
. d ¢ommunication technologijes
u— 5 t distant education. |
(ICTs) to conduc On. In a study of current in vi
trends in virtual eduycat;
cation, a
team of experts provided a detailed look at the diffe i
rences in the development
of models
for virtual learning from twelve regions of the world While it was clear th t th
. at the
application of ICTs to practice distant learning was growing rapidly

the study team

determined that the concept of truly virtual education is still more rhetorical than real
(Commonwealth of Learning, 1999).

Virtual campuses are not limited to higher education. Federal Way School District
210 in Washington State, for example, supports an Internet Academy for K-12 home
schoolers and at the University of Nebraska, the Department of Distance Education won a
federal grant to develop a full high school curriculum to be delivered through the Web
(Milone, 1997).

Some educators are skeptical of the virtual campus concept because they believe
that the crucial bond between student and teacher might be lost due to not being in a
school environment. These new avenues of learning could be filled with eager students
who are willing to go the extra mile for learning when the educational challenges of time,
equal opportunity, and real-world learning persist, and as Internet access becomes more

pervasive.



CHAPTER 111

METHODOLOGY

Participants

The school system from which the sample was selected is located on an active,
dcp]oycd. military installation in the southeastern portion of the United States. The two
elementary schools used in the sample were randomly selected from five elementary
schools within the school system. The two middle schools within the school system were
also used in the sample. The four schools used in the sample have an employment of 135
teachers. The participants in the study included 41 elementary teachers and 44 middle
school teachers who are currently employed in one of the four schools selected for the
study.

Permission to proceed with this study was granted from The Institutional Review
Board at the sponsoring university (see Appendix A-1) and from the Department of
Defense Education Activity (DODEA) School System (see Appendix A-2). Permission
was also granted from the superintendent of the school system (see Appendix A-3).
Permission was then granted from each of the four school’s building principal (see
Appendix A-4, A-5, A-6, A-7). The risks to each human subject were deemed minimal.

issi archer b
Each teacher participant was asked to grant permission to the rese y

ndix A-8).
signing an informed consent form provided by the researcher (see Appe

r to participate in the
Teachers were given the opportunity to volunteer or not volunteer to p

icipating in the study.
Study. There was no compensation given to teachers for participating
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Instruments

For this study, the participants were given a researcher-generated attitude survey,
which was used to determine teacher attitudes toward global perspective and what
instructional strategies and practices they included in the curriculum to help students to
develop a global perspective (see Appendix B). The survey was divided into two parts,
which consisted of 20 statements; ten of the statements were related to global
demographics and the other ten statements were related to instructional strategies,
methods. and / or materials. This pilot survey was tested for reliability by using a split
half / odd even format. The format of the attitude survey required participants to respond
using a Likert scale.

In the first ten statements on the survey, the teacher responded to statements,
which were related to attitude toward global demographics. The teacher responded using
Strongly Agree (SA), Agree (A), Undecided (U), Disagree (D), and Strongly Disagree
(SD). Positively worded statements were scored by assigning five points to SA, four
points to A, three points to U, two points to D, and one point to SD. Negatively worded
statements were scored by assigning five points to SD, four points to D, three points to U,

two points to A, and one point to SA. A total score of 39-50 indicated that the teacher

i -38 indi that the
had a positive attitude toward global perspective. A total score of 26-38 indicated tha

i tal score of 13-
teacher had a somewhat positive attitude toward global perspective. A 10

i i | perspective. A
25 indicated that the teacher had a slightly negative attitude toward global persp

i itude toward global
total score of 1-12 indicated that the teacher had a negative attitude

perspective.
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In the second ten statements on the surv
survey, the teacher respond
ed to statements

which were related to instructional strategies and practices. The teachers responded usi
’ ed using
Whenever Possible (WP), Frequently (F), Occasionally (0), Twice Yearly (TY), and

Never (N). Positively worded statements were scored by assigning five points to WP,
four points to F, three points to O, two points to TY, and one point to N. A total score of
39-50 indicated that the teacher had a positive attitude for incorporating instructional
strategies and practices for global perspective in the curriculum. A score of 26-38
indicated that the teacher had a somewhat positive attitude for incorporating instructional
strategies and practices for global perspective in the curriculum. A score of 13-25
indicated that the teacher had a slightly negative attitude for incorporating instructional
strategies and practices for global perspective in the curriculum. A score of 1-12
indicated that the teacher had a negative attitude for incorporating instructional strategies

and practices for global perspective in the curriculum.

Procedure

Prior to the beginning of the study, permission was granted: (a) from the

Institutional Review Board at the sponsoring university, (b) from the Department of

Defense Education Activity (DODEA) School System, (c) from the superintendent of the

school system, (d) from each building principal of the selected schools. Each teacher

elected elementary schools and both middle schools

participant from the two randomly s

> ding and signing an
were asked to grant permission to complete an attitude survey by reading

informed consent form prior to completing the survey-
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I'he rescarcher contacted each principal from the two random|
andomly select
ed

clementary schools and both middle schools to ask permission to be p|
0 be placed on the
agenda

of the school’s faculty meeting. While attending each
school’s faculty meeti
eting, the

researcher provided an explanation of the study to the teachers who were present. The
researcher informed the teachers they would be given an opportunity to volunteer or not
volunteer to participate in the study and that there would be no compensation for
panicipation in the study. The researcher further informed the teachers the informed
consent form and the attitude survey would be placed in each teacher’s mailbox by the
schools secretary. The researcher informed the teachers that two box containers labeled
(1). Informed Consent Forms: Global Perspective; (2). Survey: Global Perspective would
be placed in the mailroom of their school. The researcher demonstrated the procedure for
placing the informed consent form and the attitude survey into the appropriately labeled
box container. Teachers were asked to place the signed consent form and the completed
attitude survey in the appropriately labeled box container by the closing of school
business the day following the school’s faculty meeting. In addition, teachers were

informed that a teacher not involved in the study and not employed at either of the two

randomly selected elementary schools and both middle schools would collect the box

containers from each school the day following the school’s faculty meeting. After the

i ing the study,
explanation of the study and addressing questions from the teachers concerning y

the researcher left the faculty meeting.

i the two
A teacher not involved in the study and not employed at either of the

i d the box
randomly selected elementary schools and both middle schools collecte

d both middle schools.
containers from the two randomly selected elementary schools an
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Ihis (cacher gave only the completed attitude surveys to the researcher. The consent

forms Were stored in a locked file cabinet at this teacher’s school until after the field

<udy was concluded. This teacher coded each box container by writing either the words
lementary school or middle school on each box container. This teacher did not write the

e 3

name of the school from which the box containers were collected. This teacher also did

not identify which box containers came from which school to the researcher.

Only the attitude survey forms with no identifiable marks were given to the
researcher. The survey results were complied to determine if there was a relationship
between the attitude survey results of teachers at both the elementary and middle schools.
The survey results were also complied to determine if there was a relationship of

1 t i 1 1 ethOdS.

d / or materials they use to help their students develop a global perspective.
and / or )

Statistical Procedures

- .
to test for significan
h participant. A t-fest for independent samples was used
each participant. A -

d ”e (2 h I fthe
]y i h reSUhS from all 0
[ res Of the elementa and mlddle SChOOlS. €
i rence in the sco

elementary and middle schools.



DATA AND RESULTS

The Sample

The sample was selected from the two randomly selected elementary schools and
hoth middle schools in the school system. which was located on an active. deploved.
military installation in the southeastern portion of the | nited States There were a total of
g5 participants who completed and signed an intormed consent form prior to completing
i attitude survey  These participants included 41 (48 o) elementan school teachers and

14 (52 o middle school teachers. as shown i Freure 4

Total Sample of Teachers - 85

\Middle School eached

(52%)

o Elementany Teachers
(48%0)

Ut e Sampy
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Teacher Attitude Survey Based on Globg) Demographi
ics

den AR consisting of twenty Statements was administe d to th
red to the

participants. The survey was divided into two sections: (a) Global Demo graphics, (b)
phics,

Instructional Strategies and Practices.

In the first section of the survey, the participants responded to ten Statements,
which were related to attitude toward global demographics. Using a Likert scale from
strongly agree to strongly disagree, the participants were given the opportunity to
responded using Strongly Agree (SA), Agree (A), Undecided (U), Disagree (D), and
Strongly Disagree (SD). Positively worded statements were scored as follows: SA —
strongly agree (5), A — agree (4), U — undecided (3), D — disagree (2), and SD — strongly
disagree (1). Negatively worded statements, the scoring was reversed as follows: SD —
strongly agree (1), A — agree (2), U — undecided (3), D — disagree (4), and SD — strongly
disagree (5). A total score of 39-50 indicated that the teacher had a positive attitude
toward global perspective. A total score of 26-38 indicated that the teacher had a
somewhat positive attitude toward global perspective. A total score of 13-25 indicated
that the teacher had a slightly negative attitude toward global perspective. A total score of
1-12 indicated that the teacher had a negative attitude toward global perspective. Table

4.1 Teacher Attitude Survey Based on Global Demographics indicates the percentage of

teachers in each category.
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rable 4.1. Teacher Attitude Survey Based on Globa] Demo&,raph‘
‘ 2 ICS.

NS e T

Percentage of P
| E;“ementary Middle School erceZtlallge °
' (4?a§2::rls) Teachers Teachers
a (44 Total
1 @iTotal)
. )| (85Tol) |
//M 12 or 299

16 or 36% 28 0
= —— ———2 | 28 or 33% |
witwe 29 or 71% 28 or 64% 57 or 67%

13-25 ]
somewhat negative 0 or 0% 0 or 0% 0 or 0%
1-12 [
L/’nefgative 0 or 0% 0 or 0% 0 or 0%

The responses from each elementary teacher and middle school teacher
demonstrate the many similarities in feelings toward a global perspective. More middle
school teachers (36%) than elementary teachers (29%) responded to show that they had
positive attitudes toward global perspective. Another interesting response was that 71%
of elementary teachers indicated they had somewhat positive attitudes toward global
perspective while 64% of the middle school teachers shared this attitude. Overall, 100%
of teachers indicated positive or somewhat positive attitudes towards global perspective.
A difference between the overall total number of responses for positive and somewhat

i hers having
positive was found with 67% of both elementary and middle school teac

i i 9% of both elementary
somewhat positive attitudes toward global perspective. While 33% o

i | perspective. No
and middle school teachers had a positive attitude toward global persp

i negative
indi ewhat negative or
elememary teacher or middle school teacher indicated a som

g

e - Appendix C-1.
by teachers and total number of teachers 15 included in App
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Teacher Attitude Survey Based on Instructionq]

Strategies ang Practices

In the second section of the survey, the Participants respo

which were related to instructional Strategies, method e e

S, and / or materials, Using a Likert
scale from whenever possible to never, the participants were given the opportunity to
responded using Whenever Possible (WP), Frequently (F), Occasionally (0), Twice
yearly (TY). and Never (N). The scoring for positively worded statements was as
follows: WP —whenever possible (5), F - frequently (4), O — occasionally (3), TY —
twice vearly (2), and N —never (1). A total score of 39-50 indicated that the teacher had a
positive attitude for incorporating instructional strategies, methods, and / or materials for
global perspective within the curriculum. A score of 26-38 indicated that the teacher had
a somewhat positive attitude for incorporating instructional strategies, methods, and / or
materials for global perspective within the curriculum. A score of 13-25 indicated that the
teacher had a slightly negative attitude for incorporating instructional strategies, methods,
and / or materials for global perspective within the curriculum. A score of 1-12 indicated

that the teacher had a negative attitude for incorporating instructional strategies, methods,

and / or materials for global perspective within the curriculum. Table 4.2 Teacher

Attitude Survey Based on Instructional Strategies and Practices indicates the percentage

of teachers in each category. A complete analysis of each statement disaggregated by

teachers and total number of teachers is included in Appendix C-2.
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.1 Teacher Attitude Survey Based 0 :
rable 4.2. N Instructiona) Strategies anq Practices

R

Percentage of Per
. centage of P

- t Elementa : €rcentage of
| Total Compostte Teacher;y Middle School Teachers All Teachers

(41Total or 48% (34 Total or 5294) (85 Total)
L/’~;5r§6" T —

Jgggiﬂlﬁﬁgbk 2 or 5% 2 or 5% 4 or 5%
—= o %
2638
/@ML 14 or 34% % 40 or 47%
13-25
wwice yearly 24 or 59% 15 or 34% 39 or 46%
1—12

| never L Lor 2% | 2o % |

The responses from each demonstrate the many differences in instructional
strategies and practices used in individual classrooms to implement global perspective.
More middle school teachers (64%) than elementary teachers (39%) responded to show
that whenever possible or frequently they implemented instructional strategies and
practices within the curriculum to incorporate global perspective. Overall, 52% of the
elementary and middle school teachers indicated whenever possible or frequently they
implemented instructional strategies or practices within the curriculum to incorporate

0 iddle teachers
global perspective. A difference was indicated by the fact that 59% of mi

' i ractices to include
showed that they frequently implemented instructional strategies and p

is practice. Another
dlobal perspective, while 34% of elementary teachers shared this p

tary
e of 59% of elemen
difference between the teachers was indicated by the respons

. : de global
s and practices to inclu
teachers whe implemented instructional strategles dpr

‘no this practice.
) achers sharing

Perspective twice yearly, with 34% of the middle school te teachers and
o/, of the elementary

Another observation based on these findings was that 2% ©
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. year by
clementary and middle school teachers as indicated by 489,

While 2% was shared by
poth elementary or middle school teachers that indicated they never included
e

instructional strategies and practices to incorporate global perspective within th
e

curriculum.
Analysis of Teacher Attitude Survey Based on Global Demographics

The mean score of teacher attitude based on global demographics increased from
35.78 to 37.15 from elementary teachers to middle school teachers. The standard
deviation decreased only slightly from 4.76 to 4.55.

The sample was divided into two groups, which were elementary teachers and
middle school teachers. The survey scores were complied. A -fest for independent
samples was used to test for differences between the elementary teachers and the middle
school teachers. The T-Value was .176698 as indicated in Table 4.3 Analysis of Teacher
Attitude Survey Based on Global Demographics. Table 4.3 indicated the analysis of the
clementary teachers and the middle school teachers in which the level was set at .05.

ary and middle
Based on these results, there were no differences between the elementar)

school teachers.
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> ‘ \ / ]']I\;\‘l. ()‘ I(‘ﬂch‘\r All-
lll‘IL e A\! « SIS g y

e 5 Mear T
.
| F_n‘ Mean Stax?da.rd Degrees of T
| €viation Freedom Value
Elementary 41 35.78 4
et .76 40
S
— |
e S SR
viddle School] 44 37.15 4.55
g s el 43 0.1767
L. ]

P < .05

Analysis of Teacher Attitude Survey Based on Instructional Strategies and Practices

The mean score of teacher attitude based on instructional strategies and practices
toward global demographics decreased from 32.06 to 31.18 from elementary teachers to
middle school teachers. The standard deviation increased only slightly from 4.34 to 4.94.
This means that the variability of attitude increased among the participants.

The sample was divided into two groups, which were elementary teachers and
middle school teachers. The survey scores were complied. A -fest for independent
samples was used to test for differences for instructional strategies and practices

implemented by elementary teachers and middle school teachers. The T-Value was

0.540958 as indicated in Table 4.4 Analysis of Teacher Attitude Survey Based on

S i elementary
Instructional Strategies and Practices. Table 4.4 indicated the analysis of the
. ioni as set at .05.
eachers and the middle school teachers in which the significance level W
: ini ional strategies and
Based on these results. there were no apparent differences in instruction

' : chers.
Practices between elementary teachers and middle school tea
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Fable 4.4 Analysis of Teacher Attitude Sury

Practices. ¢y Based on Instructional Strategies and
n Standard D
Grou n st cErees of T
K///R———“\% Freedom Value
' Elementary 41 32.06 434
Teachers ' o
———— b
Middle School 44 31.18 4.94
Teachers 43 0.5409
— e b

p <.05

Analysis of Teacher Attitude Survey Based on Global Perspective and Instructional

Strategies and Practices for Elementary Teachers

The mean score of teacher attitude for elementary teachers decreased from 35.78
to 32.06 based on global perspective and instructional strategies and practices use in the
curriculum. The standard deviation decreased from 4.76 to 4.34. The T Value was 0.008
as indicated in Table 4.5 Analysis of Global Perspective and Instructional Strategies and

Practices for Elementary Teachers. The analysis of Global Perspective and Instructional

Strategies and Practices for elementary teachers indicated that elementary teachers have

) ; : ices in the
a global perspective, but fail to incorporate instructional strategies and practices 1

. _ . ing Table 4.5.
curriculum to support global perspective. This data is shown 1n the following Table
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i nSlruc[iOn, N 5
al Strateg
C 1es and P

- . ractiCcS fO
| lementary I'cachers. r

T e
an e
Goup | - m Standard T Degrees of |5
| == L“\*—Dew& Freedom Val
L ccdom | alue
Global 41 35.78
| Perspective 4.76 40
\
} : T B
[nstructional 16 32.06 434
| Strategies and ' i 0.008
i Practices
Bmaaa s S SUNSN. B
p<.03

Analysis of Teacher Attitude Survey Based on Global Perspective and Instructional

Strategies and Practices for Middle School Teachers.

In comparing global perspective and instructional strategies and practices used by
middle school teachers the mean score decreased from 37.18 to 31.18. The standard
deviation increased slightly from 4.50 to 4.94. The T Value was 3.154 as indicated in
Table 4.6 Analysis of Global Perspective and Instructional Strategies and Practices for
Middle School Teachers. The analysis of Global Perspective and Instructional Strategies
and Practices indicated that the middle school teachers not only have a global
Perspective, but they also incorporate instructional strategies and practices for
hown in the

implementing a global perspective within the curriculum. This data1s s

following Table 4.6.
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Practices

p<.05

School Teachers.

Mean Standard Degrees of i i \
n Deviation Freedom Value
44 37.18 4.50 \ 43 \ W
28 31.18 494 27 3.154




CHAPTER v

SUMMARY, CONCI USION
UL S, AND RECOM
MENDATIONS

Symmary

> e of thi . ;

- purpcfsc (.) SRR Investigate the extent 3 relationship exists
petween teachers’ attitudes toward global perspective and the frequent use of
instructional strategies and practices they use to teach global perspectives. The review of
literature suggested that teachers should possess a global perspective attitude. The
literature also indicated that teachers should implement instructional strategies and
practices in the curriculum such as simulations and technology.

Based on the research conducted, the findings from this study resulted in a failure
to reject the first null hypothesis: There will be no significant differences between
elementary and middle school teachers in their use of instructional approaches for helping
students to develop a global perspective within the curriculum. An overwhelming
majority of elementary and middle school teachers surveyed showed to have a global

perspective with regards to individual attitudes.
Based on the research conducted. the findings from this study resulted in rejecting

the second null hypothesis: Do differences exist between elementary and middle school

: i ective in
teachers in their use of instructional approaches for implementing & global persp

: i i egies and
the curriculum? The results for global perspective and instructional strateg

. i entary teachers and
Practices that were implemented in the curriculum among the elem 3

1 have a global
Middle school teachers were statically different. Elementary teachers

i ithin the
) : d practices within
Perspective, but fail to incorporate instructional strategies an p

: hers have a global
Himiculum to support global PerSpective. The middle school teac
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Conclusions

The study determined that both elementary teachers and middle school
€ school teachers

ve a positive attitude fi i
have a positive attitude for global perspective, However, the data shows a difference in
instructional strategies and practices used by the teachers to incorporate global
perspective in the curriculum. The middle schoo] teachers showed a significant level of
implementing instructional strategies and practices for including global perspective in the
curriculum. Elementary teachers did not implement instructional strategies and practices

for including global perspective in the curriculum.

Research Questions

This study addressed the following research question: To what extent does a
relationship exist between teachers’ attitudes toward global perspective and the frequent
use of instructional strategies and practices to incorporate global perspective in the

curriculum? Analysis of the data affirms that both elementary and middle school teachers

have a positive attitude towards global perspective.

i i en elementary
The second research question addressed: Do differences exist betwe

: : implementing a
and middle school teachers” in their use of instructional approaches for Imp

. the middle school
Blobal perspective in the curriculum? Analysis of the data affirms that the

; more
. . .eq in the curriculum mor
lacherg implemented instructional strategies and practices 1

freque
*“quently than the elementary teachers.



deployed. military installation in the southeastern portiop, of the Uniteq
nited States, the
ve be different. results

may ha
Recommendations

The following are proposed based on the data and results accumulated from this
study:
I It is recommended that a larger sample of schools from the schoo system be used in
future studies.
2. Itis recommended that the sample should be replicated with other populations (both
military and non-military schools).
3. Itis recommended that teachers employed in non-military districts be used in future
studies.

4. 1tis recommended that a larger sample of teachers participate in the teacher attitude

survey in future studies.

3. Itis recommended that the findings of this study and future studies should be readily

Wvailable to faculty for possible professional development.
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Dear Ms. Newman:
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. Do not refer to the specific military installation, the names or locations of the
school, or the name of the school system (DDESS, DODDS, or DoDEA) in any
reports generated from this research. You may state only that the study was
conducted 1n a school that serves children of military parents. J

2. There must not be any association with the DoDEA on survey’s, letters,
documents, etc. (e.g. Government letterhead, name of installation, etc.).

3. Surveys must be completely voluntary.

4. A final copy of your research report is to be submitted to the DoDEA Research

and Evaluation Branch.
Please contact me at (703) 588-3143 if you have any questions.
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L an. about this study. or you May contact the ofy; cscarcher, Mrs, Deborah

’ ‘ﬂ.ar;h. Box 4517. Austin Peay State Univerc: r : T
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Title of the Research Study
}lz'elalionships of Teachers™ Attitudes Toward Glo

: bal Perspect;
Srrategies Wwithin the Curriculum pective an

d Instructional

, purpose of the Study

The purpose of this study is to examine to what extend does a relationship exist betwee
cacher's attitudes tqward global perspective and the instructional Strategies, methods "
and or materials which teachers use to incorporate global perspective within the
curriculum.

3. Procedures to be Used

Your participation in this study is completely voluntary. You are being asked to
complete the attached teacher attitude survey which includes ten statements for global
demographics and ten statements concerning instructional practices. It should take
between 10 to 15 minutes to complete the attitude survey. Your name is not to be written
orincluded anywhere on the teacher attitude survey form you fill out. Your responses are
completely anonymous and all data will be kept confidential to the extent provided by
law. If you chose to participate in this study, please sign this consent form and complete
the teacher artitude survey. You need to return both the signed consent form and the
stached teacher attitude survey form. DO NOT WRITE YOUR NAME ON THE

TEACHER ATTITUDE SURVEY FORM.

. Regﬂrding Benefits and Risks i

¢ Potential risks of participating in this study are minimal and cgulglle;‘i::l t
Pichological discomfort. Again, the teacher attitud ; answer any
anon}:mousl). and the data will be kept confidential. arded for your
%emm you do not wish to answer. There will be no compensat
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e survey is to
You do not have to
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Teacher Attitude Survey

, circle a choice | or the foll OWing Categoyy,
¢ V.

Pl

presently teaching: Elememary School

Global Demographics

please read the following statements and ysij,
Jre 1ol required 10 respond 10 any statemeny tha; you do n
M the answer that best demonstrates Your feelings.
h= strongly agree with this statement.

4 = lagree with this statement.

© = Jam undecided about my feelings.

| disagree with this statement.

sp= Istrongly disagree with this statement.

\

o
Il

I Thave lived / traveled extensively in another country.
SA A U D SD

- Thavelived ' traveled extensively in another region of the United States.
SA A U D SD

> Tspeak a foreign language well.
SA A U D SD

X 5 Jor ethnicity
* Teouny among my personal friends persons of different races and/or

SA R " D SD
" Teoun among my personal friends persons of different religions.
SA N . B SD
% ] Subseribe 10 the concept of the world as a ~global village™
SD

SA A U D



“buy American’.

] always
SA A v D SD
The solution to the crisis in the Middle East is obvious.
SA i U D -
o The countries of the world should be left alone to solve their own problems
SA A U D D
10, Thave a global perspective.
SA A U D SD

Instructional Strategies and Practices

Please read the following statements and using the scale given below: Remember. you
ure not required to respond to any statement that you do not wish to answer. Please
circle the answer that best demonsirates instructional strategies or practices you may use
i—nj:)-ur classroom.

N = Never.
TY = Twice Yearly.
0 = Occasionally.

b = Frequently.
WP = Whenever Possible.

. : . 1 dents.
I. Tread and discuss stories from a vanety of cultures with my stu

N TY 0 F W

"o

- : Ks.
e : al children’s boo
Students in my class read and discuss a varjety of multicultur

WP
N Y O F
‘nstruction.
X , orld to enhance 113
> luse Internet web sites from countries all over the worl
WP

: F
N TY O



~

10 Students role-play persons from different cultures in discussio

Srudents study the impact on the globa] environment usine <
Ing simulations

N TY 0 F
WP

(Classroom discussions focus on international relations rather th |
an on local condit
itions.

A n © B WP

Students use technology to research information for countries all over th 1d
e world.

. T 5 F wp

In the classroom. students practice non-confrontational solutions to personal conflicts
through simulations.

N Y O F WP

In the classroom. students discuss non-confrontational solutions to international crises

through simulations.
N TY 0 i b

ns ofpolential

conflicts.

N TY 0 F wF
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8. The solution to the crisis in the Middle East is
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m Both
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m Both



10. 1 have a global perspective.

50
40
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20! @ Both
10
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35
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25
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: ] Elementary
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i C‘ -

( " TY @] F

2. Students in my class read and discuss a
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30
25 !
20 1
o i Elementary
m Middle %
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the world to enhance instruction. |
30 |
25 3
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4. Students in my clagsg Com&mn'-”\“
persons in distant countries yjg em::"ate With
and/or as

pen pals.
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el gy
N Lk O F wp

5. Students study the impact on the glo—bal
environment using simulations.

w
o | (= ]
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o
[

@ Elementary
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~No
o
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6 Classroom discussions focus on international
relations rather than on local conditions.

25
20 @ Elementary
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7. Students use tec

information for Countries
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8. In the classroom, students Practice non-
confrontational solutions to persona| conflicts.

@ Elementary
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VITA

peborah J. Newman was born in Tampa, Florida, wy, h
> WhEre she attended
‘ oth
Jementary and middle school. She graduateq from Tampa Bay T
Y Techin Tam :
’ . Pa, Florida
chorah carned a bachelor’s degree in 1nterdisciplinary Studies with
1th a concentratiop ;
n

ciencezam aster’s degree w1th high honors in curriculum ang instruction; and an
ducation specialist degree with highest honors in elementary education from Austin
Peay State University in Clarksville, Tennessee. She currently teacheg sixth grade
Language Arts and reading at Mahaffey Middle School, Ft. Campbel], Kentucky.
Deborah has presented at several conferences, including International Reading
Association, Southeastern IRA Regional, Kentucky Reading Association, and
International Visual Literacy Association. She is a member of the Tennessee Reading
Association and has chaired a committee for exhibitors at a state conference for TRA.
She is also an active member in Phi Delta Kappa by having served as president of the

chapter for the past two years. In addition, she serves as president-elect for the Mid-

Cumberland Reading Association.
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