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ABSTRACT 

This research attempted to identify the sources of school-related stress perceived 

by six1h grade students during their transition year to a middle school environment. Sixth 

grade students completed a standardized survey, the School Situation Survey (Helms & 

Gable, 1989) to rate their feelings, and identify concerns related to school. The survey 

measured the students ' perceptions of possible sources of school-related stress within 

two different domains to measure four scale of stress, peer interaction, teacher interaction, 

academic stress, academic self-concept, and identify the ways in which school-related 

stress may be displayed within the school environment. No differences were found 

between the genders for the sources of school-related stress, or the behavioral, emotional, 

physiological manifestations of stress in the school environment. The socioeconomic area 

of the elementary school does not effect the sources of stress students feel at school, or 

the ways in which these stresses are conveyed at school. 
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CHAPTER I 

INTRODUCTIO 

Adolescence is a time of change for children who are growing into young 

adulthood. They are experiencing changes in their families, social relationships, physical 

maturity , and at school. During this time they are leaving the dependable elementary 

environment they have been accu tomed to and making the transition to a different 

learning environment in a middle school setting. " In the move from elementary school , 

where a student has spent most of the day in one classroom with the same teacher and 

classmates, to the larger, more impersonal environment of middle school or junior high 

school farther from home, an adolescent's capacities to cope are often severely tested". 

(Cameige Council on Adolescent Development, 1995). This transition from elementary 

to middle school forces the student to learn to adapt to many new and unfamiliar 

situations. This change in schools is stressful and may lead to academic problems. When 

they enter middle school, they are expected to master increasingly difficult academic 

requirements, e tablish psychological and emotional independence from adults while 

maintaining respect for adult value and authority, and to form positive and healthy 

relationships \vith peers (Wentzel , 1996). 

It was proposed that a study be initiated to determine which types of stress are 

school-related and how they are manifested by sixth grade middle school students making 

the transition from the elementary school learning environment to middle school. 

Understanding the types of stress students feel at this time will help educators design 

activ ities information and in truction to address the concerns felt by students as they ' , 

prepare to make thi change. 
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Statement of the Problem 

Students leaving the elementary school environment to enter middle school face 

numerous changes. This transition can produce he ightened levels of anxiety. These 

changes can lead to stress that is related to the school environment and may be manifested 

in emotional, behavioral , or physiological reactions at school. 

Importance of the Problem 

Identi fyi ng school-related stress factors can aid educators in planning programs to 

he lp elementary school students make the transi tion to middle school less stressful. 

tudents who have a better under tanding about the middle school environment will feel 

less anxiou about the change associated with middle school, which will help them to feel 

more confident, and complete the transition to middle school with a positive attitude. 

Relationship of the Problem 

The focus of a transition program is to help prepare students for middle school. 

This transition program must address the is ues that are important to the student. 

Identifying the students ' perceived sources of stress wi ll help educators gain a better 

understanding of the students and their concerns. Educators who understand the sources 

of school-related stres can plan programs that wil l effecti ely address student concerns 

about the transition to middle school. 

Research Questions 

l . What are the different sources of school-re lated stress that sixth grade students 

feel dunng their first ear in middle school? 

2. How do male and female expressions of tress, differ in the school environment? 
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3.How do students from differing socioeconomic elementary school environments 

perceive sources of stress and the way it is manifested in the middle school 

environment? 

HYDOthesis 

The sources of stress perceived by students within the school environment and 

the ways in which the sources of stress are manifested within the school environment are 

not related to gender differences, or the socioeconomic differences of the elementary 

schools they previously attended. 

Definitions of Tenns 

The following definitions are provided for better understanding of certain terms 

that will be used in this study. 

1. school-related stress- anxjous feelings directly related to, or caused by school. 

2. transition-major events that bring about a change, such as the change from an 

elementary school to a middle chool. 

3. middle school- school with grades six through eight. 

4 . socioeconomjc-involving a combination of social and economic factors . 

Assumptions 

The followi ng assumption apply to this study: 

1. The chool Situation urvey (Helms & Gable, 1989) was administered and 

scored in an objective and consistent manner (see Appendix A). 

2. The students who completed the survey for this study were sixth graders who 

olunteered and \ ere se lected on the basis of a igned a parental consent letter. 
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3. The socioeconomic determination of each elementary school was based on the 

free and reduced lunch information reported by the school system. 

Limitations 

Previe 

I. This study was limited to students in grade six in a southeastern United States 

school system. 

2. The students who completed the survey for this study were sixth grade 

students from a single middle school, whose population was approximately 1,000 

students, primarily from five elementary schools within the same school zone. 

3. The elementary schools are located in urban, and suburban areas within a city 

population of appro imately I 03,000 people. 

4. The sample of sixth grade tudents who completed the surve was limited to 

tho e who obtained signed parental permission letters. 

5. The results may have been affected by the volunteer a pect of the sample. 

Thi stud reviewed current research concerning middle school transition and 

chool related stre s. tudents completed a standardized survey to identify concerns that 

may indicate tress and anxiety as it relates to middle school. The students ' perceptions 

of chool-related stress \ ere analyzed to ascertain which topics should be included in the 

middle school transition program. Analy is of the data provided information about the 

influence of gender difference on the manifestation and source of school-related stress. 

The socioeconomic area of the elementary school wa examined to determine if there was 

an difference in the sources or expre sion of school-related stress and the tudents ' 

pre ious elementary chool. 



Transit10n Stress 

CHAPTER 11 

REVIEW OF LITERATURE 

Researchers studying stress in adolescents \\1th lite-changing events ha\'e 

identified many factors that increa e the stres ful nature of the transition to middle 

chool mong the e ,vere increased a ademic demand . more ritical ial compari on , 

e. posure to unfamiliar peer. and teacher. and the . truggle for autonom_ and 

independence ( ccle . igfield, · Blumenfeld. I 993 ) tud1e ha e hO\~n that me 

children ho, decline. m academic achievement and moti\'atton. while behavior problems 

nd emotional di tres mcrea during the middle . hoot y . (Roe r. E le . 

Freedman-Doan. I 999) In their study . pat1em of cadem1c ucce and mental health 

, ere an I_ 1ed u tng data collected \er a ten . e r penod from I 4 . tudenL The_ found 

mod rate to trong orrelat1 n' be~veen acad m1c . u e .. . peer ucc . and conduct 

both in ch I and at h me 

Th . tudent perccpt1 n. of th middle . h I en 1ronm nt ar e peciall 

import nt to the tran. 1t1 n hetw en elcmentarv and middle . h I and can positive! ' or 

negat1, el _ affect th . tud nL · adJu. tment (Berndt eko .. 1995) egati e 

per cpt1on c n r ult m decltn in th tudent · If-esteem a a reaction to their new 

. hool en\1ronment (\ '1gfield · F cle-. 1994 ) OdegaardandHeath ( 199_) urve_ d225 

fifth grade . ruden s ,,ho 1d nt1fied _ 1gmticant an ·1et1e. c n emmg the 17e of the hoot 

and genmg lost. being m contact \\1th older tudents. and more homework 011entim 

el mcnt n _ tudent.5 enter a middle chool \\ h1ch ma~ be too large to fo. ter a comfortable 

edu at1onal en,,ronment. re. ultmg m a negal1\ e efTect on the tudents· perceptions of 

tea her . uppon ( Bo,,en. Bo,,en. · R, hman. 2000) Th 1. change in the . chool . ,ze 
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causes a decrease in . tudent mot1\·ation. due to a difference in the perfom1ance focus of 

the clas es. as opposed to the task- focu d act1\·iues they had been accu tomed to in 

elementary school (Midgley & Andem1an, 1995 ). 

Student-Teacher Relat10nsruD, 

The teacher plays an important role in facil1tatmg the tudent.s · transi tion from 

elementary· to mtddJe chool. tudents need warm and caring relation hip with their 

teacher. the) are seeking more autonomy. but often ha\e more d1 tant onn ctton 

,..,1th their teachers as a re uJt of more rul and an mcreas d ne d form re clru r m 

d1sc1pltne by th teacher (Baer. 1999). In dire t contra t \\ith tho e finding, Ryan and 

uller ( 19 ➔ ) found in their tud of606 middle cho I tudent · relat1 n hip to 

tc cher ·. that a n ·e of emot1 nal ecunry with le h rs ,, tat d with gr t r 

en e of c ntr I. au! n my. and engagem nt in ·h I Thi t) pe f tud nt-t her 

rel tt n_ hip enc urag _ m re po_ tll\e tudent ttltud and m tt at1 n in h I \ h1 h 

will le en _ tudent trt=: . The stud_· by Murrav and Ureenb rg ( 1999) fo u don 

·· hildren · perc ptt n f their bond. ,..,1th _ ho I well th 1r per epti n of 

r I 11 n hip with t h rs" (p 427 ) The fitlh and . 1xth grader. urve_ ed in th1 tud 

\\ere cla · died into f ur group_ rdtng to their w11 _ lf-r port d perception While 

the maJont) of th _ 9 _ tudcnL com pl ling tht= ·ne. of urvey e. penenced h I as a 

. up rtl\ . po lll\C en\1ronm ·nt, _5 °o fthe . tud nt w r clas lfied a d functional. 

and 9° o '"ere cla .. itied a. anx1ou m . hool The r ulL'- of the tud_ are di turbmg 

_ 1tl\ c conne 110n to the teacher and chool can influ n hildren· 

. ocial , ·motional and acad m1c adJw tment' · ( p ➔➔ I ) Po. 111, tud nt-teacher 

relat1on. h1p can reduce th· . tr-- ·_ a .. o · iat d ,-.nh the tran. 1t1on to middle chool. 
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Self-Conce~n and Peers 

A tudy by Wenz-Gro and iper tein ( 1997) examined middle . chool tr 

ocial support , and adjustment of 4 2 middle chool tudenL in grade ix through eight . 

They studied three school-related tres factors academic _ tres . . peer tre , and teacher 

rules stre . . lso considered in thi tud_ were . tudent. · feeling about chool. and who 

they relied on for ocial upport Findings re\ ealed that higher academic tre and le 

emotwnal upport from the family were related to 10\ver academic elf-con ept, and as 

expected. lower social elf-concept wa_ as. ociated with high r feeling of peer tre . 

Particularly important were the re. ulL that ~ u_ ed on the middle sch I group. and the 

r elings of depre 10n that were de en bed a_ a re. ult of peer gr up tre _ as th1-

··thre tened th 1nd1v1dual · _ n_ of relatedness and bel ngmg \\1thm the pe r gr up and 

1- mo_ t cnticnl t emotional adJu. tm nt, refl ting the m ti naJ 1gnificance of th1 pe 

ofstre_ atthL age"(p 1-9) H w \er .. tr ngem t1on l . upportfr mfamil_ le n d 

the 1nnucn e fpeer o;tre __ n feelings of depr .. 10n Important r . ults from the data 

\alidate the . ignifican e f tud~ mg . tr .. and _ 1al upport t und rstand dol c nt 

adJw tment m m1 di . he 

" Pro. pectl\ e • tud~ of hange. in G I bat . elf W rth and train during the 

rr n_ Ill n l 1ddl • chool .. (Fen1el, 2000) examined a model of the . tre. pr e m 

c:arh ado le. en e f) ta was II ted at three dt fli rent time. The first \Vas before th 

tran 1t1 n to middle cho I occurred and 1\\-0 uh. equent colle ti ru v.,-ere made dunng 

the fir. t vcar f middle . hoot Re. ult. from the . tud~ . howed that the data collected 

before the tran ·1t10n t middle . chool re\ealed peer ram and predicted change m 

feel mg: of . elf\\ onh and octal - mpetencc l-!O\\-e\ er. the data collected after the 



complet10n of the transition to middle chool indicated school train was the onl 

ignificant predictor of change in fe ling_ of self wonh, and thi change wa in a negati\'e 

d1rect1on. Fenzel pre ented uppon for the negat1 e effe t of both peer and chool 

train on change in feeling of self, orth, as, ell a a 1gnifican1 influence for percei ed 

octal competence and uppon from friends dunng Lh1 time of tran ition from 

elementary to middle hool The de, elopment of ial competence h been linked 

, 1th emoll nal dt tre that decrea e · tl_( pro oc1al beha\'ior and gr ater ceptance b) a 

peer group mcrea to be me a feeling of emotional , ell-being ( ntz I , Mc a.mar 

1999) Peer acceptan e I an important part ofth <level pment of htldren' lf-

ncept and 1al kill. (Ja k n Bra k n, 199 ) 

G nder dt fTeren , ere n t d m ev ra1 tud, thr ugh ut the ht rature. In a 

tud b R n nd t1ller(l 4),g n rdtffren wren t din the\ llmgne t us 

fn nru f r m t, nal _ upport fhcy i und bo_ in th ,r mple w r I ltk I than 

girl t tum t their fn nd , 1th n m . and r ported th _ w re m re inclined to 

tum t n nc with th pr bl m ' 1. ·th girl. m d m re n gat1 mm nts about 

th h nge in th 1r rel t1on. hip \\1th their peer. than boy aft r the tran ition fr m 

elementary h I t B rndt , 1 ·ko . I 99. ) H ,, ·, er. bo~ . in the me . tudy 

commented m re neg t1, ely bout the of JUru r high h I. imtlar 

re ul " r n ted b, Lord and Ee le ( I 4 ) \\ h report d th effects of gender on 

hangrng lf-e t m, the extent f If- nsc1ousne about academ, a hie ement 

more trongh - 1ated "1th a d crea e in the elf-e teem of boy . Girl had a more 

po tll\ e per ' epuon ab ut their ph) _ 1cal ppearan e. th, w interpreted a predictor 
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of rising elf-esteem for girls. Girl in this study al o reported ·• liking junior high" better 

than boys. A stud) of 3,983 adolescent in Ireland (Gallagher & Millar, 199 ) wa 

initiated to determine if a relation hip existed between gender and age to adole cent elf­

reported worries. It revealed that girls were more an, ious v,ith regard to transition from 

chool, per onal I ue relating to confidence and elf-e teem, and academi con ems u h 

as exam . 

Socioeconowc Influence 

The obtainable literature\ as limited when add.re_ mg tre in the chool etting 

and cio onom1c mfluen e of a tudent · home environment. runkumar, idgl 

and Urdan ( 19 9) urve~ed 47 ethn1call_ diver tud n , 1m tigating horn and 

ch I d1 nance to valuate th amount of conflict in the bell f: , alu , nd beha iora.l 

e. pectat1 n f home and h Th y found no ignifi fillt d1fTer nc in th 

r pr ent ti n f tud nt re I mg free r redu d lun h m the low and high di n.ance 

gr up H \ e er, th ~ did find hm1ted upport fi r th 1r h_ poth ~i that tud n ho 

xpcnen e a high level f d1 nan c bet\\ n h me and _ hoot exh1b1t a more n gati e 

tran 1t1 n. both cad m1 JI and m ti naJly, fr ma fifth grade elem ntary cl to a 

1x1.h grade middle hoot em-1ronment 

Irao➔ 11100 Promros 

' tre. _ that 1. er ated b tran. 1t1 n. _ uch «- th one from elementary ch I to 

middle hoot . an he mm1m1z d b)- a middle ch I em-1r n.ment that I re pon 1 e to 

ea h part1 ular ag group \\-ho nend ( ~ huma h "r. 199 ) Th e tran ition are major 

e'-ent. m the ll\·es of el m ntal") . tud nts and their parent ldent1fymg the pecific 

challenge .. tudents ,i., 11 face 1~ \Ila.I to under.tandmg the 1. . ue · that cau e them to feel 
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stre or,, om about chool tre management program can help students feel better 

about chool in mam different \\a), s A _tudJ bJ De V.'olfe and aunder ( 1995) 

re earched the effecti\ ene_ of a competency promoting tre management program 

implemented in 1xth grade cla room '" 1th 15 7 tudent Their result upponed u ing 

kill oriented program in clas room_ to reduce tre . Anal! _1 of the data howed 

tat1st1call), 1grnficant improvement for all children, but the greate t po 1t1ve gain , ere 

made bJ the children '" 1th the po re t ·core at the beginning of the program. a · they 

expencnced the mo t po 1ti,·c change from the program 

f ducator. can de, elop program to fa il1tate the . tudent tran 1t1on efTe t1vely 

and help to build a en e of comm unit), that re pond to the concern and indn idual 

need of th tudent ( chumacher. 199 ) Om: e ample of an effect1\e pr gram i the 

.. Shad '" " tran 1t1on pr gram ( Ferguson ' Bulach. 1996) ma middle hool near Atlanta, 

Georgia hfth grader. \\ere g1,cn an opponunit), t . hadov •. or folio\\ a 1xth grader 

through a ,vhol • day at middle h I The author· con luded that tudent , how re 

tn\ol,cJ ,,1th the ... hado" tr ru Ilion program had knH;r anx1ct) le,el , and 

. 1gn1 fie ntl} higher for . tal J_1u_ tment n effe t1, c tran 111 n program can e tabli ha 

.en.e of belonging among all of the inc ming tudcnL l he tran 1t1on to middle chool 1s 

onl\ one of mam - . ial. em t1 n I. phJ . 1cal and intclle tu I change tudents ,,,II 

encounter at th1. lime 111 their 11,e f'du ator v,ho can understand the d1,er nature of 

adole cent onccm. about ~r onal 1dcnttt). contl1 t re. olut1 n. and 1al relation (Reed 

· Ro 1. _000) \\ill he better prepared to 1denttf\ the ources of tre for I th grade 

-.tudent" and help them to manage them in rx1. 1t1, c \\a), . \\1th in the ho I em 1ronment 



The SamDle 

CHAPTER lll 

METHODOLOGY A D PROCEDURES 

The purpose of this study wa to identify the sources of tre and recognize the 

ways in which it is manife ted in the school environment for boys and girls during their 

first 1ear in a middle chool environment The chool y tern from which the sample was 

selected was located in a suburban school di trict of 29 school ; five of ,vhich are middle 

schools with grades six through eight Perm1 ion to collect data for the tudy wa 

obtained from the appropriate chool y t m official ( ee ppcndix B), and approval for 

re earch involving human ubjects wa obtained from the Au tin Peay tale Univer ity ' s 

OfTtce of Grant and ponsored Programs. the ln_ lltutional Review Board and the Coll ge 

of Graduate tudic ( sec ppcnd1x ) 

The data wa col le tcd and anal) ,ed from a .ample group of ixth grade tudents 

at a local m1ddk _ hool '"-hich I d1\ ,ded randomly into three large heterogeneou group 

or te ms The t am: had a ppr x I mately 120 student of.., arytng ethnic, and 

oc1occonom1c le\els for a total of 360 sixth grade . tudcnt The studenu who 

part1c1pated in the _ tudy b1 completing a _ un e1 ""' re _ lected based on their willtngne 

to participate and contingent upon parental con ent Letters were pnnted on blue paper 

to attract the parenL attention. and _ ent home v.ith the _ tudcnt to explain the purpo e 

of the _ tud1 . te ttn g in ·trument. and hew. the information wa to b u ed in the future . 

The letter requc. tcd formal onsent from the parent for their child' part1c1pauon in the 

~tud1 b, completing a sun e1 on cho I-related stre (. ee ppend1x D) 

~tudenL recel\ed a re,-.ard. a mechanical or d orated pencil . from their teacher for 

returning. a _ 1gneJ parental consent letter -1 he re,.,ard wa_ not contingent upon their 
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panicipation in the study; only upon the return of the letter wi th a parent signature. The 

students completed the urvey during their ad\ isory class period as thi was not an 

instructional time , and thus viewed as a non-threatening. non-academic class period. This 

time frame al o presented the least amount of interruption to the student ' academic day . 

The Survey 

The .. chool ituation urvey'' ,vas elected to collect information about the 

ource of school-related stre s and the mani fe_ tat1ons of stre _ in the chool 

environment. Thi in trument was de igned to be completed by tudent in grade four 

through twel\ e to id nti fy source of _ chool-rclated _ tres . and I con tructed of even 

caks It i not intend d to be u d d1agno tic in trument to mea.5ure h I-related 

_ tre s The authors of the _ urve , Helm. and 1able ( 19 9), in lude information in the 

manual for the cont nt and c n_ truct alidity and reli b1lity f the te t cale ore and 

. tandard d v1 lion data from 7.0 6 tudcnt \\h had pr viow;ly ompleted th urve_ 

were lso noted in the manual The datn r port d includ "d 2,531 _ tud nt who were in 

grad ·s tl- The ~ ur _ ale. th t I rel ted _ our e f tr are defin d 

• Tea h rlntera tton. ­

tov,ard th m 

e. _ tud nt · per pt1on. of th ir teach r ' attitud 

• cad m1c tre. s- a __ es e. _ 1tuat1on that relate to academic performan e or 

ach1e, em nt 

• Peer I nteract1on. - a_ e_ e. _ tudent. · oc1al interactions or their perceptions of their 

cla_ smat _ feelings tO\\ rd them 

ademic _ elf-Concept- r1- _e_. ec; . tudent feeling. of elf worth . . elf-e te m, or 

. elf-concept rele, ant to perceived academic abtl tty 



The remarning three scales assess manifestations of tress in the school en ironment. 

They are defined by the author as : 

• Emotional- as esses feelings uch as fear shyne and loneliness. 
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• Behavioral- asse ses actions, reactions, or behavior toward others, such as tri king 

out or being hurtful or di respectful. 

• Physiological- a se es phy ical reaction or function uch a nausea, tremors, or 

rapid heart beat. 

The e item are measured on a five point Liken le The frequen rang ar 

·· ever·· ( l ), ··Rarely'. (2), .. ometime ·· (3 ), "'Often" ( ➔ ), and " Ahva " l ). 

Th cho I 1tuation urvey ( ) h mpl t d within 15 

minute . It wa d 1gned to be admmi tered b · h rs to m.aJ I or large 

group of tudent . The pnmary qualifi at1on t admini ter th t t, a outlined b the 

author f the t t, 1 an t bit hed r ppon with the tud n . 

The d m graphi infi rmat1 n g th r d at th begmrung f th urve in luded: 

gr de le el, ge, g nd r. I m ntary h I tt nd d dunng fifth grad , and the dat th 

urvej \\ comp! t d Th tud n w re t Id th.nt I arrung more about th ir feeling at 

chool \'till h Ip t acheL unde tand th different ar f middle hool that m ' th m 

fe I tre , and how th ) an help futur 1xth rad r adJu t to middle hool. The 

tea her explain d that th un,ey ked th m to rate their fi ling con ming different 

. tatem nt about hool 1tuatt0n . The teacher emphasized that th re wer n corr ct or 

incorr ' t r pon e tud n \\Cre en ouraged to choo an answer whi h reflected their 

fed mg and , 1ev .. - about each 1t m fhe tudents wer told that the could I a e an 



answer blank, or stop participating 1n the survey at any time they felt uncomfortable. 

tudents \\'ere assured of the confidentiality of their answer in a non-threatening 

si tuation by the teacher. The survey \vas administered during a non-in tructional 
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advt ory class period. Teacher and assistants were available to answer que tions. help 

di tribute pencils, and urvey material to the student Completed surYey wer placed 

in an envelope by the tudent and turned into a box to in ure confidentiality. 

Staustical Procedure► 

The ra\ core obtained from the urve~ \ ere interpreted by the e en 

md1v1dual scale . Each an wer heet has a grid for plotting a profile of cale core 

high. medium , or low as shown m the categone_ of _ aJe Th rav, core that yielded 

high scaJe core . ident1 ( ing the ource of ho I-rel ted tre , ,, re interpreted based 

on pred termined level included w1th the te ting manual The our e of tre s with the 

h1ghe t c re were noted and \1,1ll be larg ted within the urrent tran 1tion program fi r 

elementary tudcnt who enter middle _ h I during th n xt ch ol year. 

Mean ore ,vere btam d fi r the \Cn m~ ur dimension b gend r for each 

of the fiv lementarv ch I in th1 middle chool zon . Mean _ re for tud nts ho 

did not at1 nd n elementary ch I m th1 h I zone were cat gorized a attending 

hool number 6, wh1 h \\ 1dent1ficd " my elementary sch I is not Ii led here" on the 

demographic · portion of the _ urYey The mean _ core were analyzed to determine if 

a relauon hip ex1 ted bet,,een gender. and each of the chool-related tre les. The 

mean _ ore ,,ere :orted b\ ea h of the ti, e ind 1, 1dual elem ntary hool in thi middle 

_chool d1 tnct to e"Xamine the po_s1ble influences of the oc1oeconom1c area of the 

elementarv chool th , tudent pre\ 1ou I) ttended for fifth grade and ource of school-
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related stre s. The elementary schools that were listed on the demographic portion of the 

survey were the fi\ e elementary chool that were zoned in this middle school district. 

The students ' raw scores\ ere used to measure the tandard de iation for ea h of the 

chool-related sources of tre , or their manife ration , b gender. 



DemograDhics 

CHAPTER IV 

DATA A D RESULT 

The survey was completed by 18 ixth graders from the total enrollment of 360 

tudents, 52° o of sixth graders completed the urvey . The ample group contained 76 

male and I 12 females who ~ re between ele" en and thineen years of ages. The students 

,. ere from five different elementary chool . \\-1th 16 tudent 1nd1cating they attended an 

elementaf) chool that was not located in thi middle chool zone The e 16 tudent 

will be referred to as attending " hool 6" in th data re ult (Figure 4-1) 

School Situation Survey Sample 

School 5 School 6 
Males 7 

Females l 5 
12% 

School 4 
Males 8 

Females l O 
10% 

School 3 
Males l 6 

Females 25 
22% 

Males l 1 
Females 5 

9% 

School 1 
Males 20 

Females 27 
24% 

Males 14 
Females 30 

23% 

Ftgur • 4-1 ixth grade _ tudenL. b) pre\ 1ous elcmentaf) ~hool, ,, ho completed the 
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The socioeconomic area for each of the five elementary schools in the study was 
- -

determined by the April 2000 State Report. This report Ii ted the follO\ ing schools, the 

number of free lunches, and the number of reduced price lunches, totaJ, and the a erage 

daily attendance (ADA) for each chool (Table 4-1, Figure 4-2). 

Table 4-1 Eua: iDd B,egu~ed Lwi~b. A121il 2QQQ SLA1S: R,'2Qa 

100% 
90% 

~ 80% C: 

-t') ._ 
0 

Cl. 

70% 
60% 
50% 
40% 
30% 
20% 
10% 

0% 

hoot 1 

hool2 

h ol 

hool..i 

h I 

School l 

Free Reduced Total ADA 

175 233 60 .2 

2 3 5 12.70 

245 44 - 9 442.70 

49 6 43.40 

00 5 9 0 

Free and Reduced Lunch 

17% 

School z School 3 School 4 

59% 

School 5 

Figure 4 __ Th per entage of each hool popuJat10n who r e1 ed fr or reduced lunch. 
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Student Reswnses 

The student surve s were scored and a raw score for each of the seven scales 

relating to stre s was obtajned. The raw cores were compared ,.vith three pre-determined 

levels of student percei ed stre . The e cores ,,vere organized b gender and b the 

students ' perception of each source of stres , or manife tation of tr s. Figures 4-3 to 4-

17 how the total number of male and female re pon e to each of the even cat gori 

and classify them a high, medium, or low. The e are pr ented by indi idual hool to 

facilitate a visual comparison of the different le el of tr Th re ar ix it ms on thi 

scale that relate to peer r lationships hoot 3 male re pons mru ate lightly rugher 

level of tre_ at hool re ulttng from pe r intern tion (F ig. 4- .., ). 

V> 
Q) 
V> 
C 
0 
a. 
V> 
OJ 
er 

ra LOW 

20 

, 5 

10 

5 

0 

c MEDIU 

■ HIGH 

Male Perceptions of Peer Interaction Stress 

School 1 School 2 School 3 School 4 School 5 School 6 
+-

7 5 3 2 , 2 

, 1 8 9 4 3 8 

2 
, 4 2 3 

, 
Perceptions by School 

a LOW a MEDIUM ■ HIGH 

f ed tr le\ el for peer interaction. Figure 4-3 tale re pone_ to _urve~ item o perce,, 
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The number of females who re ponded to survey items indicating higher percei ed 

level of peer interaction stress is shown in figure 4-4 . chool 2 had a greater number of 

responses that \ ere categorized in the hjgher le el of tre s. HO\ ever, this chart rud not 

inrucate that peer interaction i perceived as a highJ_ chool-related ource of tre s for 

1xth grade females in the sample group. 

Female Perceptions of Peer Interaction Stress 

20 

15 · 

(/) 
10 

Q) 
(/) 

C 
5 0 

Cl. 
(/) 
Q) 

0:: 0 

fl LOW 

a MEDIUM 

■ HIGH 

- -
School l School 2 School 3 School4 School 5 School 6 . - ... -

t 

7 9 12 3 5 , 
t --

1 5 14 9 3 8 4 

5 7 4 4 2 0 

Perceptions by School 

E1 LOW MEDIUM ■ HIGH 

Figure 4-4 Female re ponse to uney item relatmg to peer interaction · 
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The teacher interaction stress is comprised of six items that assess the students' 

perceptions of their teachers ' attitude toward them. .. tudents v hose cores are high on 

this scaJe most likely have negative perceptions of their teachers' feeling toward them 

and may be experiencing stre s as a result of their interactions with their teachers" (p.5). 

Males from chool I and chool 2 scored higher for thi area indicating higher le els of 

tre ba ed on the male tudents perceptions of their teacher ' attitudes. 

Male Perceptions of Teacher Interaction Stress 

20 ------------------

15 ------------------
Cl) 

CD 
Cl) 

C 10 
0 
c.. 
Cl) 

~ 5 

O . School 1 

a LOW 6 

MEDIUM . 6 

■ HIGH 8 

. ·7 

School 2 School 3 School 4 School 5 School 6 
- - __,___ --

1 1 2 , 2 

3 10 3 3 5 

10 5 3 3 4 

Perceptions by School 

CJ LOW MEDIUM ■ HIGH 

h a ource of chool-related F 1gure 4-5 M le percept10ns of teac er interaction a 
_ tre __ 
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Teacher interaction stress level responses for females indicated chool l females 

and School 5 females perceived their interactions with their teachers were a source of 

higher level stress. chool 4 females also had more responses in the higher le el, than the 

mediwn or low level. 

Female Perceptions of Teacher Interaction Stress 

20 ---------------------, 

l 5 

v, 10 
OJ 
V) 

C 

g_ 5 
en 
OJ 
er 

□ LOW 

0 

MEDIUM 

■ HIGH 

School 1 School 2 School 3 School 4 School 5 School 6 
. -- ♦ 

6 9 9 2 0 , 
- ► - - - ♦ -

9 15 8 1 3 2 
-

12 6 8 7 12 2 
.L 

Perceptions by School 

a LOW o MEDIUM ■ HIGH 

F Igure 4-6 Female re pons to item e ing tud n • per ptions of their 

hers· feeling toward th m. 
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Academic stress had three items associated with an.xiety about academic 

performance. Students that scored high in this area may be experien ing tre related to 

·'their grades, taking te ts, or to general academic performance" (Helms & Gable, l 989 

p5). Academic stre s scores for males were concentrated within the mechum range . 

chool 6 had the large t number of re pon e in the high level tre cale (F igure 4-7). 

20 

15 

~ 10 
Cl> 
C 
0 
a.. 
(I) 
Q) 

a::: 

C LOW 

5 

0 

a MEDIUM 

■ HIGH 

Male Perceptions of Academic Stress 

School l 

8 , , , 

School 2 School 3 School 4 . School 5 ~ School 6 . 

S 3 5 1 2 

6 10 3 6 5 
3 3 0 0 4 

Perceptions by School 

□ LOW MEDIUM ■ HIGH 

concerning ~hool-related ourc of academic 
1ale re. pon e. to item 

_tre 



Fem ale students from School l recorded more re ponses at higher level of 

perceived stre s to survey items that addre ed academic concerns. Female at chool l 

(Figure 4-8) exhibited a higher level of anxiety in the area of academic stres than female 

or male students from any of the other previous elementary school groups. 

Female Perceptions of Academic Stress 

20 ---------·---- ----

, 5 

10 
(J) 
QJ 
(J) 
C 5 0 
C. 
(J) 
Q) 

0::: 0 School 1 School 2 School 3 School4 School 5 School 6 

8 , 1 10 2 3 1 
CLOW 

EOIU 
, , 18 15 5 9 3 

D --
■ HIGH 8 1 0 3 3 , 

-

Percept ions by School 

e LOW a MEDIUM ■ HIGH 

Figure 4- Fem I r pon to item urveymg udent perce1 ed acad mic tre 
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Academic self-concept is the final source of stress on the "School ituation 

urvey". This scale has four items that deal with tudents ' perceptions of their academic 

standing. Th.is scale is rever cored, so students who ore in the low range ha e a 

greater level of tre which would indicate a poor academic self-concept. hool 2 males 

showed greater re ponse in the low category hich ould indicate a lower perception of 

their academic self-concept. 

Male Perceptions of Academic Self-Concept 

20 ---- ---------- ---------, 

c.n 
Q) 

c.n 
C 

15 

10 

0 5 a. 
c.n 
Q) 

a: 
0 -....~ -

Schoo I 1 

o LOW 

a MEDIUM 

■ HIGH 

8 

6 

6 

School 2 

14 

8 

5 

School 3 School 4 School 5 . 
6 5 2 
6 1 3 

4 2 2 

Perceptions by School 

e LOW EDIUM ■ HIGH 

5 
3 

d If-con ept. their perception of their u cess. 
Figure 4-9 Mal r pon e to aca em1c 
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The academic self-concept pre ented statements that asked the students how they 

felt they performed in school. A sample tatement wa ''I do good work in school" (p.6). 

The female students' perception of their academic elf-concept howed similar results to 

the males. chools 1, 2, 3 and 5 respondents howed the highest level of tre in the 

low cale, thi item i reverse cored, which means female tudent from hool 1, 2, 3 

and 5 have a more negati e iew of their acad mi abilities than fi males from chool 4 

and 6 

Female Perceptions of Academic Self-Concept 

20 --------------

, s 

10 
(/) 

QJ 
V) 

C s 0 
a.. 
(/) 

QJ 
a:: 0 

School l School 2 School 3 School 4 School 5 School 6 

GLOW 
D EDIUM 

■ HIGH 

14 18 
,, 4 9 

8 9 
, , 6 3 

3 3 0 3 
5 

Perceptions by School 

c LOW o MEDIUM ■ HIGH 

Figure 4-10 Female re_pon es to item about their percept10ns ofa demi 

oncept ~ a our c of chool-related stre_ 

2 

3 
0 

elf-
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The interpretation of the manifestations of school-related tress in the chool 

environment identifie three areas of e pres ions of tre . The beha iora1 scale contain 

six items that identify stress-related behaviors in school. tudent who cored high on 

thi scale may be inclined to exhibit beha ior problem m the chool etting. chool 2 had 

the large t number of re ponse in the high le el for beha ioraJ manife tations of hool­

related stre s. Beha ioraJ respons are pro id d in Figure 4-1 l for maJ . 

(I) 

0J 
V) 
C 

20 

15 

10 

0 5 a. 
V) 
0J 
a:: 

a LOW 
c EDIU 

■ HIGH 

0 

Male Behavioral Manifestations of Stress 

School 1 School 2 School 3 School 4 School S School 6 . . ~ 

7 3 3 2 4 2 
8 8 3 1 4 

5 7 S 3 2 S 

Manifestations By School 

□ LOW MEDIUM HIGH 

Figure 4- l l Mal beha-..,oral mamfe tat10n of hool-r lat d str 
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tudent responding to the urvey rated statements uch as ·'I talk back to my 

teachers' ' (p. 6) in the high scale from three of the i previous elementary chool females. 

Female behavioral manifestations were ery high at chool 5, with twice as many 

respondents coring in the high category as oppo d to the medium or 10\ cale. chool 

1 and chool 2 scored more female re pondent in the high le for beha ioral di pla_ of 

school-related tres than the medium or 10\ ale Figur 4- l _ shov, the vi ual 

corn pan on of the e high tre le el cale re pon e in addition to th other ore . 

Cl> 
QJ 
Cl> 
C 
0 
Cl.. 
Cl> 
Q) 

0::: 

a LOW 

20 
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10 

5 

0 
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Female Behavioral Manifestations of Stress 
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1 4 
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School 2 School 3 School4 School 5 School 6 
6 7 2 1 1 
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,, 6 4 10 1 

Manifestations by School 
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Figure 4-12 Female beha,ioral manife 
tt0n.s f hool-rel ted tr -



The emotional manifestation scale measures feelings of stress or emotional 

discomfort with six items that ask the student to rate tatements about how they feel. 

Students who scored in the high scale are e. periencing frequent feelings of stre or 

emotional discomfort. 

Male Emotional Manifestations of Stress 

20 -------------

1 5 
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(/) 
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to Item that ho\ high emotional manifi station of 
1ale re pon e 
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Females emotional manifestation scores were more moderate than the male scores 

at all school , except chool 5. Female re pon e were more frequent in the 10\ to 

medium level of emotional expre ions of cho I-related tress. urvey items that 

measured emotional manife tation asked tudents to rate tatement uch as, "l feel 

upset". chool 3 females pre ent the high t le el of emotional manife tation of tre s. 

Figure 4-14 sho\ the nwnber of female re ponse in the medi wn to low cale wer 

more numerous. 
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F 1gure 4- 14 Female re. ponse to emotional mani fe tat ion to tre · 
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The final scale on the chool Situation Survey i the physiological scale. This 

manifestation i defined by three items. Students who rated ··1 feel sick tom stomach'' 

(p.6) with a high score may be experiencing phy ical illnes due to school-related tre s. 

Figure 4-15 hO\ the male re ponse to the way chool-related stre ma be manifested 

phy iologicall_ . 

Male Physiological Manifestations of Stress 
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Female responses to the physiological mani f e tat ions of school-related stress 

indicate a high level of response to tatement concerning headaches or tomachache 

from School 5. High scores on these items denote the student is "likely to be 

e periencing frequent physiological ymptoms of tres '' (p.6). Figure 4-16 

demon trates the re ponse of i th grade female tudents to phy iologi aJ 

manifestations of chool-related tre 
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School Scores 

The student raw scores ,vere u ed to detennine a group mean by gend r, f the 

seven . dimensions for each school. The t.andard deviation was calculat d to 

detennme the amount of variability pre ent in the core . The table below i divided for 

greater und r tanding of the student core . 

Table 4-2 

Male 

p 11.0 19 10 93 4.21 

T h r lntera lton . 0 .67 H• 16. 9 7.14 

c demi tr 10 2 10.60 3.5-

ad n cpl 66 L• 36 

B ha\.l ra1 5.4 M 11. .96 

m llonal 12 45 -- 6 M 12. 4.42 

Ph) ~ 10I g1 1 70 1 9_ M 77 2. 7 

ote •ThL 1t m repre nt n aren the tud nt per el\e a our e of high tre s. 
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Table 4-3 Scbool2 SSS M~n aosi S~cQani ~e istioo Seo~. 
School2 Male 

Smuces of stress Rank Mean Rank Mew;i Sil 
Peer Interaction M I 0. 2.70 M 10.6 3.40 

Teacher Interaction H• 19.9 6.34 12.9 5.9 

cademic tre .9 I M 2. 19 

Academic elf-Concept M 10 6 3. 3 L• .4 .57 

Manifestations of Stress 

Beha, i raJ M 14 4 4 56 M I .0 . 0 

Emotional M 7 4 9 12. 1 .44 

Ph M .46 M . I 2.99 

•Thi item repr en an ar a th tud nt re a ur of high tr 

T bl 4-4 ...uJ.wlol!..a!..MM.1.u.?.~1,1,.JM~L\4,U,~~'°"""~¥&4..~Cl,Jl;aow. 

M 

p r Intera lion 1 I .. 4 00 M 9. 3.40 

Teach r I nteract1on _J M 13. . 17 

tr 9 3.12 9.1 2.47 

elf-C n pt 1 96 J 
.., M 93 3.20 

B ha,1oral 1 L 6 4 53 M 12.0 5.62 

Emotional 14 2 I 3 M I 7 3 06 

Ph) 10log1 -al 1 7 2 6_ M 7.4 3. I 5 
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Table 4-5 S~bQQJ 4 SSS MeWl iIDd Sll!!lciru:d ~ · · S ~ 1sl1Qll ~Q[es, 

Schoo14 Male Student Female tudent 

.&wk Rank Mean S.ll 
Peer Interaction M 11. 75 4.4 M 12. 5.0 

Teacher Interaction 14.4 5.9 M 15.7 5.6 

Academic tre s L 71 2.2 I I. l 3. I 

cademic elf-Concept 90 3.7 M 9.1 3. l 

Manifestatwns of StresN 

Behavioral M 14.0 6.9 M 10.5 3.67 

Emotional .., 
M 14. .69 

Phy iolog1cal 71 24 M 7. I. 70 

Peer lntera t1 n M 14 0 4 2 M 10.6 2.6 

Tea her Intern t1on H • 19 I 70 H• 21 4 5.33 

Ac demi ~ trc. 9 2 53 M JO 3 04 

. adem1c "if-Con pt M I I 2 4 0 1 4,0_ 

l\ 

Beha\1oml . 1 I 3 4 03 H• 14 3 94 

Fmot1onal M 14 2 3 49 M I 5 5 41 

Ph~ _ 1olog1 al H• 91 2 47 H• 10"' 2.70 

•The. e item. represent area. the . tudenL per CI\C ~ -
ource. of high stre 



Table 4-7 School 6 sss Mean and Standard Deviations. 

School6 Male Students Female Students 

Sources of stress Rank Mean ..fill RiY1k Mean fill 

Peer Interaction M 11.5 2. 19 M 10.0 2.45 

Teacher Interaction M 17.27 5.99 M 13.0 4.15 

Academic Stress M 11 .0 3.81 M 1 1.6 2.24 

Academic Self-Concept M I 0.8 3.69 M 9.0 1.41 

Manifestations of Stress 

Behavioral M 14.8 5.59 M 10.6 2.58 

Emotional M 12.9 5.43 M 15.8 5.19 

Physiological M 6.3 3.05 M 7.4 2.94 

Note: "School 6" is the group that did not attend fifth grade at an elementary school in 

this middle school zone. *There were no areas indicated by school 6 students they 

perceived as highly stressful. 
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The last data group that was analyzed from the School Situation Survey, 

combined all gi rl s scores and all boys scores to compare the differences between gender. 

The mean score for both groups was determined for each of the stress scales, and the 

scales to measure the different manifestations of stress in the middle school environment. 

The standard deviation was also calculated to show the variabili ty in the scores to assist 

in the interpretation of the data. 

Table 4-8 All Students Scores on the sss, Mean and Standard Deviations, 

All Students Male Students Female Students 

So1,u:~es of stress Rank Mean _fill Rank Mean fill 

Peer Interaction M 11 .92 1.06 M 10.79 .97 

Teacher Interaction M 17.0 1.97 M 15.57 2.94 

Academic Stress M 8.87 1.19 M 10.63 .76 

Academic Self-Concept M 10.14 .77 M 8.85 .30 

Manifestations of Stress 

Behavioral M 13 .66 .42 M 12.58 1.35 

Emotional M 13.80 1.07 M 13.82 1.50 

Physiological M 8.02 .85 M 8.05 1.02 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

This study was conducted to learn more about the sources of school-related stress 

sixth grade students experience during their transitional year to middle school. The School 

Situation Survey (Helms & Gable, 1989) was chosen to administer to sixth grade students 

to gather information. This survey was not intended to diagnose stress in adolescents, 

but to indicate broad categories relative to students ' perceived stress levels and feelings 

about school . This survey provided the opportunity to collect information from the 

students ' perceptions about gender differences and stress, and the difference in the 

sources of stress and the ways in which stress is manifested in the school environment. 

lnfonnation about the socioeconomic levels of the elementary school area were analyzed 

based on the April 2000 State Report from the nutritional staff at the school system 

administrative office. These numbers were compared with the students ' perceived stress 

levels to determine if the stress levels reported by the students was higher at schools with 

a larger percentage of students receiving free or reduced lunch benefits. 

Conclusions 

Research Question One 

This question was posed to identify the different sources of school-related stress 

that sixth grade students feel during their first year in middle school. The students 

completing the School Situation Survey indicated perceptions of stress from all areas 

measured~ peer interaction stress, teacher interaction stress, academic stress, and 

Thl·s \' 'as supported by the high degree of "medium" responses 
academic self-concept. •y 
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on the scale averages to measure each school-related stressor Th s h 1 s· · . e c oo 1tuation Survey 

data indicated there were no differences between the responses f I .c 
1 o ma es or 1ema es, and 

the different types of stress students perceive in the school environment. This was 

deduced from the high number of responses teacher interaction stress both males and 

females at School 2 perceived. 

Research Question Two 

Question two collected information based on the way male and female students 

convey their feelings of stress in the school environment to determine the existence of any 

gender differences. The way in which stress is conveyed within the school environment 

contradicts the stereotypical expectations of girls and boys beha ior. Data collected from 

the survey indicated female responses from School 5, had a high scale average for 

behavioral manifestations of school-related stress. Mean scores for males' emotional 

reactions to school-related stress from all six schools, were in the medium range. School 5 

students, both male and female, rated their perceptions of physiological expressions of 

school-related stress in the high scale. There were no other high ratings from the other 

schools in the high scale. Therefore, it can be concluded, based on the data, that both 

males and females communicate their perceptions of stress in similar ways with no clear 

difference between the genders. 

Research Question Three 

The last question posed by this study centered around the possible effects of the 

· · · fl f the elementary school the students attended for fifth grade. soc10econom1c m uences o 

Based on the information about the free and reduced lunches reported, it can be concluded 

that School 3, and 5 are in a lower socioeconomic location. Male and female student 



respon e from School 5 showed a higher number of re ponses more for the source of 

teacher interaction stress within the school en ironment. chool 2, indicated similar 
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results yet has a smaller perc ntage of the students population receiving lunch assistance. 

Behavioral manifestations from chool 5, and School 2 responses are similarly rated in the 

high scale category. Based on these results, socioeconomic influences do not appear to 

influence the sources or manifestations of school-related stress in sixth grade students. 

The hypothesis investigated for this study stated: The sources of stress 

perce1 ed by students\ ithin the school environment and the ways in which the source 

of stress are manifested within the school environment are not related to gender 

differences, or the socioeconomic differences of the elementary schools they previously 

attended. The hypothesis is accepted, analysis of the data collected from the ixth grade 

students about school-related stress supports the theory . 

Recommendations 

The following recommendations are pro po ed as a re ult of the data that has been 

collected from this study 

1. It is recommended that activities be included in the next ' Jump- tart ' 

transition program for sixth graders to lower tudents ' perceived stress levels 

related to teacher interaction. 

2 . It is recommended this survey be administered se era! months earlier in the 

school ear, to gather infonnation about sixth grade students perceptions of 

school-related tress. 

3. It is recommended that this urvey be administered to a larger sample group. 
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The chool ituation urvey 



scHO OL S11 UATION SURVEY 

Fill in tJ1e t, bbk ne .\:t to your hoice to 
complete th 1n r() ml3tion ection . 

CO S U LTI Ga 
PS YCHOLOGISTS · 

PRESS . INC 

sss ➔6 

• OT-PRE PAID 
PROF ILE 

The elemcn J f: schoo l where you anended fifth grade . 

Choo 

O .:~ksd3k Elementary School 
O East \ Ion gomel} Elementary School 
O \ oo,::- Elementary chool 
O an£0 Elemental} School 
O Sm1 h Elementary School 
O m, elemen tar;, school 1 not listed here 

e one 
0 !'dale 
0 Female 

TO THE TEACHER 
Fil l OUT YO UR I ST I TI O A l 
A D D RESS I V\H1-;- E A RE.t.-

Age ~ ou are tad3y C IT'f SU TE l•• COD E 

0 IO years old 
0 11 years old 
0 12 vears old 
0 13 vears old 
0 I ➔ vear. old 

Today's Date 
0 Januaf"\ 
0 F ebruar;. 
0 \ larch 
0 . .\pril 
0 1a, 
0 June 
0 Juh 
0 August 
0 September 
0 October 
0 No, ember 
0 December 

Year. 

(PLEASE DO OT USE ADDRESS ST1CKER 1 

MAR K I G IN STR UCTIONS 

• Use a soft 111. c 2 c,•a: , ieac oel': 1 

• Ma e oar'.. hea"~ ma~,~ t,...a: I , t'1e 01,,0:> e 

• Ma r 0 11. L v 1he oubble a reas 
• ake no s u a y mar ~s 
• Erase co mole te ly any a n swer vou w ,sn to 

chang e 
• Do no: 1010 or s1ap,e ans ... er s ee1 

P,ocr · Ma •• i l'T'C' '~=-- · ~ , •, i 

EXAM PLES '~ • JG ~x O:: 

DO NOT MARK IN SHADED AREAS 

~ Consulting Psychologists Press 94306 \l8J 5 77 Col lege A ven ue, Pa lo A lto. CA 

, Con sul1 ,ng Psvc olog ,sts Pres s Inc . 

School S o1u a1 ,on Surve~ c Cop, ro ght 1988 b~ eser ed Pr ,n1ed ,n the USA 
CA 94306 A ll r ,g IS r 

5 77 Co l, ege A venue Pa lo A lto 

• 



DO 

NOT 

MARI< 

IN 

SHADED 

AREAS 

RS L M H 

Pl 

Tl 

B 

E 

AS 

PH 

Ase 

DIREC TIONS 

A numb r of statemen ts that studen ts can 
are l isted Plea se read each use to desc r ibe themselves 

s tatem en t and dee d h f 
to describe you Fo r each stat d i e ow o ten it seems 

ement a rke n the a 
indica te your answer. using the follow ing c hoices pprop r1at e ci rc le to 

1 

2 
3 

N ever 
R arely 

S ome t imes 

4 O ften 
5 = Al w ay s 

Th ere are n o r1gh1 or wrong an swer s Remember. choose 
tha t best descri be s yo u the response 

4 . (1·, J (J' ~ ri : 
5 .~ ~ G.: ~® 

I enIoy doing things w ith my classma tes 

I feel tha t some of my teachers don ·t like me very w ell 
I get InI0 fights 
I feel upset 

I worry about not doing well 1n school 

6 . ~ - 2 CT:·~® I get headaches 

7 . 0 2 
(! J 0:, I do w ell 1n school and get good grades 

8 . ~ 2, J .. ~ ~~ Other studen ts make fun of me 

9 . C::, ! ~-! ~ I feel that some of my teachers expect too much of me 
1 0 . Q, -!, -2, ~ · ~ . I talk 1n class w hen I should be quiet 

11 -!. 1l . 2' ® I feel mixed up 

12 . 
12:, l Q: ~ • ® I get a long we ll with my classmates 

13 . 0.· X ~ ,3 ® Some o f m y teachers call on me when they know I 

am not prepared Just to embarrass me 

14 . C; :t Q: ~ 0:·· I p ick on other students 
15 . 0,.: t Q> J CD I feel frustrat ed 

16. -2., 2- 0 .I® I am afra id of getting poor grades 
17. 0 ~ (2, ~ 0 I feel si ck to my stomach. 

1 8 . ~ .. .i Ci' I 0_,, I feel that I learn th ings easdy 

1 9 . 0 ~ 0 2) 0 I am among the last to be chosen for teams 

20 . 0) .J) Q) ,Z ® I feel that some o f my teachers don ' t really care 
about wh at I think or how I feel. 

21 . (IJ J) 0 3 ® I yell at my classmates 

22 . CD 2) Qi 2; ® I feel like crying 

I enioy talking to my classma tes 

I feel tha t m y teachers trea t me fa irly 

I talk back to my teachers 

26 . CD 2) Q) ~ 0 I feel nervous 

27 . C) Z,Q)~® I w orry about taking tests 

2 8. CD'.] Q) 3 0 I get stomachaches 

29 . 0000® I do good w ork In school. 

30 . 0 ~ (2 •3) ® I have many friends 

31 . G :i· Q) 3 ® Some of my teachers yell at me for no reason 

3 2 . G ·i ) @3) ~ • I try to ge t attention by acting sdly in class 

3 3 _ 0 J)@0 0 J fee l angry at school 

34. G) 1; Q) ~; 0 School work is easy for me 

•• • - - ---- --- DO NOT MARK IN THIS A REA -----•• ---------------
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School Situtation Survey 
Permissions 

Manu_al ,. Test Booklet, Scoring Key 
Perm,ss_,on to reproduce for one year 

starting from date of purchase 
October 9. 2000 

Barbara J . Helms . Ph .D. 
Vice Pres iden for Research 

Ins 1tu e for Human Resource De elopment 

Robert K . Gable , Ed .D. 
Professor Educa ,anal Psycholog 

Un , 1ers1ty o Connecticut 

D1str1bu ed by \ l 1, 1> C , Rnl , 

49 

m· nd garden 

69(, '.'.'oods1de Road Suite 202 Redwood City Californ ia 94 061 (650 ) 261 -3500 

Copyright 1989 by Consulting Psychologists Press , Inc . All rights reserved . 

It is your legal resp o ns ibi li t y to compensate th e copyright h older of th is work for an y reprod uction 
in an medium . If any part o f th is W ork (e .g ., scoring . items , etc .) is put on an electron ic or other 
media . yo u agree to remove thi s W o rk fr o m that media at t he end of th is license. The copyrigh t 
holder has agreed to grant one person permission to rep roduce this work for one year (a 
maximum o f 200 copies) from t he date of p urchase fo r non-commercial and personal use only . 
Non -comme rc 1a l use mean s t hat you w ill no t receive payment for distributing th is document and 
personal use means that you w ill only reprodu ce this w ork for your own research or for c lien ts . 
This permission is gra n ted to one pe rs on only . Each p erson wh o administers th e tes t mus t 
purchase perm ission separa tely . A ny o rgan iza t ion purcha si ng perm iss io ns must purchase 
separa te permissi o ns for each ind1v1dual wh o w ill be using or adm inistering the tes t. 



Oar¼?ville 
Montgomery county 
S:HOJL f~t~ 
SYSTEM t:f.l 
JJnuary 29 . 200 1 

\ I rs . _ t,ice: L Denney 
51 h Pond Apple Road 
ClJrh.s, Ille. r .. ~-.U-+ ~ 

DeJr . Ir . Denney. 

!\iar.:l of E.:luo, ,•~ n 

931-'12 -7813 
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Fran ~I. H ,,dgson, Ed .D . 

D1recr n r u i ln,truction•\ c - "~ -.,upport 

Re earch and Develo pment 

Y L)L r re earch. sur- e) am! or rescJrch proJeCt lit led i'.'- lh radc tu dent · Perception of 
- ch oo l Re la t d tre . h::is been appro, eJ h: the re-eJrch CL"'lmmt tee. The date of Jppro,·:J.I "3 · 

.J anuarY 29. 2001 . 

·L•, thJt you hJ, c Jppro, ,1\ from the re '.uch commit 'C. you mJ) contact the 1·L) lllw. 111 ~ 

pnnc1p.d for .1ppro,·al. 

.J o ep h E. \\'i\l iam . Rich, ie" \liddle chool 

.-\cc,mhng to BoarJ Po \icv F 1 k [}.-\ . the pnnc1pal h• the rinal authonty and rcspon 1btl11\ for 

JI p10, 111;; 01 J1s.1pprL1, 1ng 1c-;cJrch conJuctcd 111 hi her bui\J1ng 

Pk.he re.id the Re carch Potir , and Proc du re ll andbook f,11 ,tll 111forn1.11ion conccn11ng 

1l'.-.,c,uch 111 the Clari,,.~, ilk-. lt,ntg.,,mcr: ·ou11t: ·chuob . 

. ~•(\ ~, ,--
/ 

/ 
I I ,\11 1,,. l 1,"'ld ~ -;Cl 11 

1..1.. 
1\,-.,l'.ph \ ' tl\1 ,lll\', 

R. .·< l'. ,:!' !· d,: 



Dear Parents, 51 

I am currently working on a research project at Austin Peay St t u · · a e nivers1ty to 
complete my degree as an Educational Specialist. lam working on a study that will 

identify the ty pes of stress sixth grade students feel as they make the transition from 

elementary to middle school. Teachers and staff can help students deal with stress by 

informing them of possible stressful situations before they occur. 1 would like permission 

for your child to fill out a short survey, the School Situation Survey, to help me identify 

areas that may cause students to feel anxious about school. The survey asks them to rate 

34 statements on a scale from 1-5, (1 = never, 5=always). It will take them about 15 

minutes to complete during their advisory class. Students who do not participate will 

stay in advisory class. 

T he results of the survey will be published with the project, and we will use the 

results at school as we begin to prepare for our Jump-Start program for next year's sixth 

grade students. The students answers will be kept confidential, and the may rate only 

the statements they wish to rate. They may stop participating at any time during the 

survey. Please take a moment to read the consent form on the next page, check the 

appropriate blank, and sign. Both parent signatures are needed, due to the age of your 

child. Your child will receive a small reward (a pencil) for bringing back a form with 

parent signatures. They wil I receive thei r free pencil whether you check yes or no. You 

may contact me at school or home, \ ith any questions or concerns about the survey or 

how the result will be used. 
Thank you, 

Stacey Denney 

Sixth Grade Reading Teacher, Crusin' Team 
Richview Middle chool Ph 648-5620 

Austin Peay tate Universi ty tudent Researcher 
Hm Ph 645-5522 Email slpdenney@aol com 

Austi n Peay tate Universi ty Faculty ~pervi ore . 
Dr. Harris, Ed ucation Department, Ofl1ce Phon . 
Au~tin Peay State niversity, Co llege of Educa tion p 0 

22 1-7757 Email Harrisa@apsuO Iapsu.edu 
Box 4545 Clarksville, T1 37044 

ampl e sur\'ey statements: 
I enjoy doing things with my ~lassrnates 
I worry abou t not doing \\ell in school 
I have many friends 
I Re t into fil..'.hts f e 
I feel that ;;\ teachers o.pect too much o m 

'ever 

Rarely 
Rarely 
Rarely 
Rarely 
Rarely 

Someti mes Often Alway 

ometimes Often Alway 

Sometimes Often Always 

ometime Often Always 

ometi me Often Always 
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AUSTf PEAY STATE U IVERSITY INSTfTUTION 53 

APPLICATIO FOR PROJECT A~~R~:~~W BOARD (APIRB) 

1. TITLE OF PROJECT: 

Sixth Grade Perceptions of School-Related tress 

2. PRINCIPAL INVE TIGATOR INFORMA TIO _ 
Name: Stacey Patton Denney · 

Faculty_ Staff _ _ Graduate Student X Und 
Department: Education - - ergraduate Student 

Mailing Address : 516 Pond Apple Rd Clark .11 T · svi e, ennessee 37043 
Phone #: 645-5522 _Email Address: SLPDenney aol.com 

3. FACULTY SUPER VISOR: 
Name: Dr. Harris Education Department 
Office Phone #: (931) 22 1-7757 FAX# (93 l )22 l-5991 
Email Address: Harrisa apsu0 l.apsu.edu 

4. OURCE OF FUNDING FOR THE PROJECT: 
financed by the principal in estigator 

5. PURPO E OF THE INVE TIGATIO 

Campus Mailing Address: 
Austin Peay State Univer ity 
College of Education 
Box 4545 
Clarksville,TN. 37044 

Identify sources of chool related stres and how these feelings of stress are demonstrated 
in the sixth grade environment. To determine if girls and bo s express their feelings 
concerning school-related stress in the same ways. Incorporate activities to help future 
sixth grade students cope with the e areas before they enter middle school. 

6. A. THI RE ARCH I BEi G CONDUCTED TO FULFILL REQUIREMENT 
FOR A GRADUATE DEGREE. YE X 0 
B.THI RE E RCH I BEI G CONDUCTED TO FULFILL REQUIREME TS 

FOR A COUR E. YE X O __ : If YE : DEPT: EDUC COUR E # 6050 

IN TRUCT R: Dr. Harris 

7. DE CRJBE WHO PARTICIPA T WILL BE, HOW PARTICIPANT(S) WILL BE 
RECRUITED, THE UMBE R A DAGE OF THE PARTICIPANT A D Y 

PROPO ED COMPE ATIO . 
A parental consent letter v\; 11 be sent home with approximately 345 sixth grade students, 
between the ages of ten and twelve, who attend a local middle school to reque t _ 
permission for the tudents to complete the chool ituation urvey. The letter W11l 
describe the tudy and the survey of student perceptions of school-related st~ess. ample 
questions will be included for parent to read. tudents returning the fonn Wlth the 
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parents signature \\'Ill rece1\'e a reward (a pencil) The d ·11 b -

· · rewar Wl e given to each student 
returning the fom1, regardles of the parents' decision to all th · h"ld 

- - ow eir c I to complete the 
survey . Parents \\"I I I be in formed of the results of the surv Th -
- • . . ey . esereultsw1llbeused 
in the tuture to enhance the existing program designed to h I fifth d 

. . e P 1 gra e students make 
the transition from elementary to middle school. 

8. DESCRIBE THE RESEARCH PROCEDURE I NO -TECHN1CAL 
LANGUAGE: 

!his instrume~t was ~esigned to identify stress as it is perceived by the student. It i not 
intended for d1agnost1c purposes. Students will spend approximately t 5 minutes or less 
completing a 34 item, 5 point Likert-type survey to rate their feelings about possible 
sources of school-related stress. Thi is a published and copyright protected survey from 
Consulting Psychologists Press ( 1989). 

Permission to reproduce the urvey for one year, up to 200 copie , ha already been 
obtained by the principal investigator, thi cari be increased to meet the number needed 
for student assent to complete the survey. It is recommended that the survey be 
administered by classroom teachers because they have already established a rapport with 
their students, which is the primary qualification needed for administration. The survey 
will be administered by the principal investigator. The tudents will complete the survey 
during their advisory (homeroom) class. This class meets each morning (7 :20-7:45) for 
announcements and other acti ities before the fir t class, thi is not ari instructional clas 
period. Advisory teacher will collect the parental consent letters and gi e each student 
returning the signed letter a reward pencil. Advi ory teachers will return all consent 
letters to the principal investigator. A copy of the parental consent fomi will be given to 
the student for them to take home to their parents. The principal in estigator will keep a 
list of student who\ ill be participating and students who, ill not be participating in the 
survey. tudents not participating in the urvey will stay in ad isory clas . Plain white 
envelopes will be provided for the students to put their surveys in, to protect the 
confidentiality of their ariswers. The principal investigator will collect the urveys from a 
box that, ill be pro ided for the tudents to drop their envelope into after they have 

fini hed. 

9. POTE T IA L BE FIT A DA TICIPATED RI K: . . 
Potential benefits ,,~II include a better under tanding of the perception of s_ixth grade 
tudents and the areas they feel create school-related stre s. These area will be 

incorporated into the existing transition program for future sixth graders. There are no 

more than minimal ri ks to the tudents. 

10. DE CRISE TH I FORMED CO ENT PROCE 

ED CO E T DOCUME T 
THE I FORM . ore uest ermission for the students to complete 

parental consent letter ,viii be ent t -~ d P_b the study and the survey of student 
the chool Situation urvev . The letter wi escn e · . ~ t 

- ample questions will be included or parents o 
perceptions of chool-related stress. 

r CL UDE A COPY OF 
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read. Students returning the form \\ith the parents signatures will recei ve a reward (a 
pencil ). The reward \,i ll be given to each student returning the fonn , regardless of the 
parents· dec ision to allo\\' their child to complete the survey . Paren1~ ,,·ill be informed 0f 
the results of the survey in a letter after the study has been completed. Data collected 
from the sur\'ey will be used to enhance the current program designed to help fifth grade 
students make the transition from elementary to middle school. 
This is to certify that the only involvement of human participants in this research study 

\\i ll be as described above. 

Principal Investi gator's ignature (Stacey Patton Denney) 

Facu lty SuJXf\ isor's 1gnature (Dr Harri s) 



November 20 , 2000 

Stacey Denney 
clo Dr. An n Harris 

Aust~n P_eay State University 
Institutional Revie,v Board~ 

Education Department , APSU 
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RE: You r application dated November 14 2000 · 
Grade Perceptions of School-Related St r~ss th reg~

rd
i~g 

st
udy number 01-032: Sixth 

Gender Differences ' eir an i eStation in Middle School and 

Dear Ms. Denney: 

Thank you for your recent submission . We appreciate you r cooperation with the human 
research review process. Your request fo r approval of the new study listed above was 
reviewed at the November 17, 2000, mee ting of the Austin Peay State University IRB. 
Ple~se read the follo_w ing information carefu lly. If you have any questions at all do not 
hesitate to contact L inda Freed (221-7881 ; fax 221-7304; email : freedl@ apsu .edu) or 
any member of the APIRB . 

Th is is to confirm that your application may be approved when the fol lowing condi tions 
are met: 

1) Th e student assent statement/instructions needs to emphasize the voluntary nature 
of the activity. They need to explicitly state that "you don 't have to fill th is out if you don·t 

want to do it. " 

2) Please provide a description of what viii be done wi th those children who do not have 
paren tal conse~t or ·::he: do not themsel1.1es assent to participate , while the survey is 
being administered . Explain how the investigator will ensure that the survey is given 

only to students who have parental consent. 

3) To better protect students' privacy, the A PIRB asks that you block out the spaces for 
names on the scannable forms , and th at you provide envelopes that students can use to 
turn in their responses so that the collector does not see an individual student's results . 

4) The APIRB is concerned about the potential for perceived coercion if the classroom 
teachers administer the surveys. You are asked to consider whether it would be 

possible for the in estiga tor to do the administration. 

5) The letter to parents accompanying the per·mission form needs to include more . 
samples o f tt1e kinds of ques tions that will be on the survey, including some of the items 
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addressing more sensitive issues. 

6)_ On the parental c~nsent for,m , the wording needs to be changed from first person to 
third person , so that 1t reads . ·your ch ild will be asked to .. .. " 

7) The signature statements on th e parental consent form need to be very explici t and 
paral!el . For exampl_e , "Y.~s , I give my permission for my child to participate ; No, 1 do 
not give my perm1ss1on .... 

8) Correct the prefix on Dr. Harris's telephone number to 221 . 

9) This study cannot receive final approval until a copy of the approval from 
Clarksvi lle/Montgomery County Schools is on file in the APIRB office. 

Please submit your revised protocol to the Office of Grants and Sponsored Programs . It 
is important that you no t beg in your study until you have responded to the condit ions 
and they are approved . Again , if you have questions or need assistance contact any 
member of the APIRB . We will be more than happy to help you successfully complete 
the human research review process . 

Since re ly , , _ 

~j-{ ' >/' C • , -/' t,.{,,J,:, It, -c7 C ·,;~ ,J, ~'==,:,',---d __:___ ~ c:..,,,(1,£ ~ 
Dr. Parr is R . Watts 
Chair , Austin Peay Institutional Review Board 



APPENDIX D 

Informed Consent 



Consent to Part1c1pate m a Research Study Austi p S • . - n eay tate Uni versi ty 
Your child will be asked to part1c1pate ma research st ·d Th c • . 

·d u y. is iorm 1s intended t 
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prov1 e yo u with information about this study You m k h 0 

. ay as ' t e researcher \' t ct b I 
about thi s study or you may call the Office of Grants d S 15 e e ow 

. . . an ponsored Research Box 45 17 Austin Peay State University, Clarksville, TN . 37044, (93 1) 22 1-788 l with ' .' ' 
about the n ghts of research participants. quest10ns 

TITLE OF RESEARCH STUDY : 
Sixth Grade Perceptions of School-Related Stress 

PRrNCIP AL INVESTIGATOR: 

Stac~y Denney , Austi~ Peay State University, Student Researcher, Hm.Ph. 645-5522 

Austin Peay State Umversity Faculty Supervisor: Dr. Anne Harris, Education Dept. 
Office Phone: 22 I-7757 

PURPOSE OF THE RESEARCH: 

Identify possible sources of stress related to school , to develop ways to help ixth 
graders feel more comfortable about the transition to middle school. 
Please indicate that you have read the above and understand what the study is about, why 
it is being done, and any benefits or ri sks involved. Your child does not have to take part 
in this study, and your refusal to allow your child to participate will involve no penalty 
or loss of rights. If you agree to participate in this study, understand that by agreeing to 
participate you have not given up any of your human rights. You have the right to 
withdraw your consent and your chi Id may stop participating at any time during the 
study and all data collected wi ll be destroyed. If you or your child choose to withdraw, 
that choice will be respected and your child will not be penalized or coerced to continue. 
You will receive a copy of this form. If you have questions about this study you may call 
Stacey Denney (graduate student Reading teacher) at 645-5522 or Dr.Anne Harris 
( upervisor, Austin Peay tate University, Education Department ) at 22 1-7757. _ 
Remember: Your child will recei ea small reward (a pencil) for bringing back a form with 
parent signatures. They will receive their free pencil whether you check yes or no. 

----
YE , I give my permission for my child to participate in the survey. 

0, I do not give my permission for my child to participate in the survey. 

Parent ignature ___________ Date ______ _ 

Parent Signature ___________ Date ______ _ 

Date ______ _ 
Re earcher Signature _ _ _______ _ 
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VITA 

Stacey was born in Nuremberg, Germany in 1963 while her father was assigned 

there during his military career. She graduated from Ft.Campbell High School in 1981 , 

and attended Austin Peay State University where she received her undergraduate and 

graduate degrees in Education. She received her Educational Specialist degree in 

Administration and Supervision from Austin Peay State University in 2001. She has 

taught elementary and middle school for nine years. 
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