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ABSTRACT 

This study was conduc t ed t o de t e r mine s t uden t s ' 

learning fol l ow i nq pa rti c i pa tion in the " I ' m Spec i a l " 

program , a six sess i on cou r se of a ff ec tive edu ca ti on . 

Partic i pants we r e f ou rth grade boy s and g irl s . Two c l a ss es 

of 45 s t udents too k pa rt i n t he " I ' m Spec i a l " p r og r am and 

served as t he expe rimen t a l g r oup . The t h i rd c l ass o f 26 

students d i d no t r ece i ve i n struc ti o n a t th i s time a n d 

served as the con trol g r oup . Twen t y - e i g ht c riter i on 

reference ye s o r no q u e stions were dev i sed by t he evalua t o r 

to measure s t uden t pe r cepti on s befo r e and af t e r i ns truc ti on . 

The quest i ons were based on ideas p r esen t ed i n t he " I ' m 

Spec i a l " manua l a nd i nvo l ved fac t s p r esen t ed i n t he course . 

Ind i v i dua l p r etes t a nd postte st scores of the expe r imen t a l 

and control groups were compared using at - t es t of 

independen t samp l es . Pos ttes t gain was again measu r ed 

using ma t ched pre t est and pos ttes t scores from the 

expe rimental and con t ro l g r o u ps by mean s of a t - t e st fo r 

re l ated samples . 

Al though students t aking part in t he " I ' m Spec i al " 

proqram showed a g r eater mean change between t he pretes t 

and posttest t han did s t uden t s i n t he con t rol group , i t 

could not be conclusively shown tha t s t udents gained i n 

knowledge as a result of the ir par t icipa tion i n the course . 
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Purpose of the Study 

Chapter 1 

I NTROD UC TI ON 

The Un ited States i s an alcohol consuming society with 

i n itial drink i ng expe ri ence taking p lace be t ween 1 0 and 15 

years o f age , usually i n the home or wi th adult authority 

figures presen t (M ilgram, 198 2 ) . According t o t he Ame ri can 

Med i ca l Assoc iati o n Aux iliary (AJ.'v\AA , 1980 ) , the re are 3 . 3 

mi llion youth with a l coho l r e lated prob l ems , and a l coho lis m 

is second on l y t o hear t d is ease as the leading cause of 

death in the Un ited S tates . Approx i ma tely 80 percent o f 

adu lt women and 87 perc en t of adu lt men are consumers . 

As ou tlined by the National Co uncil on Al cohol is m and 

r eported by t he fu.\1AA (1980) , d rug abuse p r even ti o n has 

progressed as f o ll ows : It was f irst a ttempted through 

legislation . The Harr i son Act of 1914 as wel l as the 

Eighteenth Amendment (Prohibiti on) were based on t he premise 

t hat con tro lling the manufacture and dis tri but i on of cer tai n 

d ru gs wou l d deter their use . Supply r educt i on r e~a i ned t he 

so l e approa h t o p r even tion u til the 1960 ' s , when t he 

risinq incidence of drug abuse b r ought a rash o f community ­

based counseling centers and i n t ensive trea t men t faciliti e s . 

Still hop ing t o p r even t t he problem be f o r e it deve l oped , 

parents , educa t ors and teachers sough t t o p r ov ide young 

people with information abo t drugs and the ir e ff ec ts , 

bel i eving t ha t youngs t ers armed with accura t e i n f ormation 



would choose not to use drugs . According to the A11AA , it 

became evident that detailed l ectures as to which drug 

should be avoided served to stimulate curiosi t y and 

increase e xperimentation . Furthermore , a study of 

inf o r mati o nal materials on drugs by the fu~AA found that 

"about 80 pe r cent of t hem con t a in factual erro r s . More 

t ha n o ne third con tain so many errors we label them 

scientifi cal ly unacceptab l e , and some are so bad we think 

they ar e more dange r ous than the drugs " (p . 43) . 

~lore r e cently , a number o f primary prevention 

strategies in t he r ea l m o f affecti ve education have been 

deve l oped t o promo t e hea lthy growth of ind ividua ls and 
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thus d i scou rage t he use o f dr gs as a way to a vo i d prob l ems . 

Assoc iated activi ti es o f thes e programs may not appear t o 

r e late t o drug use si nce t he ir im ediate goa l is t ha t o f 

s ti mu l a ti ng individuals t o rea ch a h ig h l eve l of soc ial 

functioninq . However , this en ri ched persona l and social 

deve l opmen t is t hought t o s e rv e as an i mmun izati o n against 

t he negative patterns which l ead t o d rug use . The 

p r e dominate q o al o f su c h p r og rams is t o enab le students t o 

raise their l eve l of s e lf - es t ee and , in act , t .ere is 

research wh ich li nk s self - e steem t o s ubs t ance abuse 

(Ahq r en , 198 2 ) . 

" I ' m s pec i a l" is a prog ra m of affective ed cat i on used 

with fourth grade children i. t he Clarksville - :-.on t gomery 

Coun t y Sc.ools . The object is to enab l e stude t s t o raise 



t heir l eve l o f s e lf - e steem . Tha t i s , ch il d r en who become 

knowl ed g e ab l e abou t such t h i ngs as t he un i ve rsalit y o f 

f ee l ing s , the un i queness o f ind i v i dua l s , a nd ho w t o make a 

d e c i si o n , a r e t hough t t o be be tte r equi pped t o deve l op 

t he ir o wn s e lf - es t eem. Fu rthe r mo r e , it i s hoped t ha t t h is 

know l e dge cou l d r e s ult in r e sponsi b l e cho i ce a s t he y 

e n cou n t e r d r ugs and al coho l . The p r e s en t s t ud y wil l seek 

t o e valua t e the " I ' m Spec i a l " p r o gram by e x am ining s t uden t 

pe r cep t i o ns befo r e 2nd a ft e r t he cou r se 

" I ' m Spec i a l " Program Des c ri p ti o n 

" I ' m S p ec i a l" consis t s of six o n e - ho ur s e ss i on s o f 

d i scuss i on and sha ri n g with f o ur t h grad e ch ildren . I t i s 
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based o n t he man u a l by t ha t name as writte n by Tamara Smi t h 

Le s esne , copyr i ghted in 198 0 , and d i s tri bu t ed b y t he 

Cha rl o tt e Dr ug Educa t i o n Cen t e r o f Cha rl o tte , No rt h 

Ca r o li na . 

Pr e s e nt e rs a r e vo lun t ee r pare nt s fr om t he commu n ity 

who work in pa ir s and l e ad t he ir grou p s , witho u t as s ista n c e 

f r om the c l ass r oom t e a cher . The y are trained b y l eade r 

vo l un t ee r s a t a t wo - sess i on wo r kshop , unde r t he d i rec ti on 

of t he APP LE c ommittee , a lay o r gan iz a t ion o f t he 

Cl a r ksv ill e - Pl o n t gome r y c oun ty Schoo l s wh i ch i s i n t e r e sted 

i n p r omo ting qu a l ity educa t i on . 

Soec i a l Proble ... s 

Eva l ua ti on of af f ec ti ve prog r ams sha r e s t he usua l 



methodological problems plus its own specific difficulties 

(Baskin & Hess , 1980) . First , the personality of the 

presenter i s a va riab l e , though it is not measured . Most 

difficu lt is the comp l exity of the phenomenon to be 

measured . The goals resist precise definition and are 

d ifficult t o translate into quan t ifiable t e rms . 

There is the additiona l prob lem of mea suremen t 

instruments . For example , t he construct va lidity of self -

concep t o r se l f - esteem scales has not been e stablished . 

SeJf - report scales a re vu lnerabl e to the subjects ' t endency 

to answer i n a socially acceptable manner . In addition , 

choices are ve r bal rather tha n behav i ora l or in r esponse 

to a real situa tion . 

4 

Because the "I' m Special " program promo t es self - es t eem , 

it would seem logical t o ffiea sure its success by mea ns of a 

se lf - concep t scale before and after the program . However , 

even if ther e were a su itab l e self - concept sca l e which 

related t o the ma t eria l presented , it wou ld seem unrea li stic 

t o expect a measu ra b l e change in s e lf - esteem f ol l owing six 

hours of inst ru c ti on . The r efo r e , only factual ideas 

presented direc tl y i n the course will be used t o form a 

c rite ri on reference measu r e fo r eva l uation . 

Review o f Resea r ch 

A re v i ew of th e res ea rch on programs o f affective 

educa tion showed ~ i xed results . 

A c l assroom prog ram to i mp r ove self - concept of sixth , 
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seventh , and eighth grade students was eva luated by 

Schulrr.an , Fo rd , and Bush (1973) . Af ter six weeks of 

instruction ( length of sess i ons not i ncluded) which focused 

on 11 br i ef film c li ps t o s timu late class discussion along 

self - concept t hemes , the r esu lts we re (a) a sh ift t oward 

greate r accuracy of se lf - judgment as measured by the How I 

See Myself Scale (H IS M) and (b) a shift t owa r d mo r e positive 

responses on th e Coopersmith Self - Es t eem I nven tory (SE I ) . 

A study by Calsyn and Prost (1983) concluded that an 

affect i ve educa tion program of r elatively short duration 

can have a pos itive impact on the self - es t eP.m of children . 

Using a one - hou r treatmen t session for eight consecutive 

weeks with fif t h grade students , Calsyn e t al . found t ha t 

females increased t heir scores on a self - esteem scale 

slightly more tha n ma l es . The authors noted that although 

the results o f their study were encouraging , the ag itude 

of difference between treatment and control groups on self -

esteem was small . 

Baskin and Hess ( 1980 ) summarized seven affective 

education programs and eleven evalua ti ons of their 

e ff ec tivene ss . Of the eigh t evaluations cited which 

f f bse r ved n o signif i cant shifts measu red se l - esteem , our o 

attributable to affe c tive education programs ; f o ur reported 

change in some index of self - evaluation . 

) assessed t he effec tiveness of a week Dom i no ( 1982 

l ong t e levision campaign , "Get High on Yourself . " Using 



students from three urban high schools , he measured self ­

es t eem , drug attitudes , and drug use ten days prior to the 

campaign and four weeks later . The results indicated no 

significant changes that could be attributed to the 

campaign . However , a significant r e lationship was obtained 

between l evel of self - es t eem and drug use ; a t al l schools 

the h i gher self - esteem subjects used f ewe r drugs and showed 
\ 

mo re posit ive a ttitudes than lowe r self - esteem subjects . 

An evaluation of "Operation Awa r e " by Kautz man ( 1984) 

used tests of problem- solving skills and conformity to 

mea sure the success of an affective evaluation program with 

fourth , fifth , and sixth grade children i n Duluth , 
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Minneso t a . Pretes t /posttest results i ndicated a significant 

increase in prob l em solving with fifth and sixth grade 

stude nts wh il e the decrease in conformity was not significan t . 

Du pont and Jason (1984) compared t he i mpact of 

assertiveness training wi t h a traditional p rogram of drug 

educa tion . Seventh grade students fr om thre e parochial 

schools served as participants . While stude n ts in both 

groups showed sign ifican t gains in knowledge , only those in 

the assertiveness group demonstra t ed significant change i n 

d r uq attitudes . The authors c ite an earlier study by Honan , 

D' Arn i ca and Williams (c ited in Dupon t and Jason , 1984 ) 

t assertl·veness among college students wh ic h showed g rea e r 

d W J._t 'n bu t no l onge r used hash ish or who had e xperi men t e 

ma rij uana as compa r ed t o t hose who were cu rren t use rs . 



Assertiveness as a con tri bu ting factor was again 

suggested in a study by Pederson , Baskerville and Lefcoe 

(1983) . They found t ha t pee r smoking , mo r e t han attitude 

toward smok ing , r epe tition of a grade , knowledge sco res , 

plans t o fi n is h school , age , or sex , bears the strongest 

relationship t o smoking behav i or among partic i pants . 

Rev i ewing resea r ch on educational prog rams t ha t r e ly 

on drug inf o rmation , Hanson ( 1982) found t ha t mos t studies 

showed no ef fect of drug education upon us e . He considered 

the a r gumen ts that drug educa tion migh t stimulate use by 

(a) prov i d ing studen ts with facts that overcome be liefs 

which inhibit us e , (b) changing attitudes that prevent use , 
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(c ) encourag ing studen ts t o t h in k of themse l ves as potential 

users by v irtue o f having been included in d r ug educa tion 

programs , and (d) provid ing specific informa tion which 

serves t o fac ilitate t he use of drugs . He conc l uded t ha t 

ther e is no evidence that inc r ease i n drug know l edge 

increases use , and that drug users ' greater knowledge 

r esul t s fr om use r a t her t ha n v i ce ver sa . 

A single study b y Stua rt (1974) used 935 seventh and 

ni .. th grade students who were rando l y assigned t o a 10 -

session fac t - oriented drug education program . A self ­

r epor t measure of drug information , drug us e , and att itudes 

relating t o drug use ind i cated that subje c ts receiving drug 

education significantly inc r eased t heir knowledge about 

drugs , their use of alcohol , . arijua a , and LSD , and their 



sale of t he la t ter t wo , wh il e t he ir wo rry abou t drugs 

decreased . Stuar t conc l uded t ha t use t end s t o ri se as a 

function of the con tr ibu tion of i nc r eased knowledge and 

reduced wor r y , bu t t he r e a r e o t her med i a ting f a c t o rs such 

as a good o r bad e x pe ri ence . 

Sheppard , Goodstad t and Wi lli amson ( 1 985) t es t ed 

s t uden t knowledge o n healt h is sues as p r esumab l y t augh t i n 

Ontario , Canada ' s manda t o r y heal t h p r og r am . They found 

that at every g rade l eve l , t es t sco r es s howed know l edge of 

drugs to be l owe r t han t ha t of o t her hea lth i ssues , i n 

spite of cu rri cu l ar manda t es fr om t he p rimary l evel t h r ough 

high schoo l . They conc l uded t ha t d r ug educa ti on , li ke 

geography o r ma th , canno t be r emembe r ed withou t repea t ed 

exposure . At t he same t ime , messages are r eceived t hrough 

advertis i ng , pee r i nf l uence , fam il y i nf l uence , mov i es , 

songs , etc ., and t heir i mpac t must be bet t er understood . 

Al t hough mos t programs of drug education focus on a 

single aspec t such as i nfo r ma t ion or self - esteem , r esea r ch 

cites a numbe r of f ac t o r s wh i ch contribute to drug abuse . 

In a study of alcoho l educa ti on programs by t he Research 

Institute on Alcoholism , Barnes (1984) surmised that the 

apparent inef f ec t iveness of mos t p r ograms stems from their 

lack of a sound theore t ical basis . She pointed to t he 

family and peer group as t he primary in f luence in shaping 

the drinking behav i or of young people . Barnes noted t ha t 

"at the present t i ~e , school based alcohol education 

8 



cannot hope to ove rc ome the· influence of other powerful 

social iz at i on agents such as the fa mily , the peer group , 

and even the mass med ia" (p . 144) . 

Assessing the social and demographic correlates of 

adolescent drug use , Fo rs and Rojek (1983) found that drug 

use is not a solita r y , isolated act , but is reflective of a 

shared group experience . The greatest predictor of use was 

the measure o f a fri end ' s drug use . Fu rthermore , 

adolescents who experienced failure , frustration , o r 

boredom showed the s tronges t relationsh ip t o problem 

behavior . Variable s conspicuous for their lack of 

siqn ifi cance were sex of student , race , mar ital versus 

divorced sta tus of fa mily , a working mother , or emp l oymen t 

o f father . On t he o t he r hand , church attendance had a 

significant influence on use of alcohol and ma rijuana . 

There was no ev i dence that drug taking is mos t prevalent 

in t he lower or mi ddle class . 

Pat r ick MacDona l d ( 1983) , a sociol og ist f o r the 

Un i versi ty of Californ i a , believes that o ne of the mos t 

potent forms of education in the area of drugs is presen t ed 

through dai l y soap operas . His r e se a r ch has shown that 

alcohol i s t he most frequent l y p r esented drug , that women 

are more o ft en involved t han men , and t hat non - users mo re 

than users are most likely to se~ure informa tion about 

druqs fr om t he ma ss med ia . In c ompa ris on with real life 

statistics , MacDonald has s hown drug portrayals on 

9 
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t e l ev isi on to be inac urate ad mi sleading . He o nc luded 

t ha t t he y may b coun e r roduc ive o t e ob j ec ti e 

dispassionate e x p l o rati o n o f r ea l iss es . 

In a study o f druq abuse . r even ti o . e u a i o n , . . argare 
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might be found i n the study o f non - d e linquents . 

Further st dies suggested t hat it may be easier to 

prevent drug abuse t han it is to cure addiction (Yamaguski 
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& Kandel , 1984) , and that a ttitudes and exper i ence are as 

i mportant as factual data in determining behavior (Sherman , 

Lo jkultz & S eckiew i cz , 1984) . 

Hy o t.h e sis 

The fol l owing hypothesis is offered regarding the 

eff e t o f the " I ' m Special " program : 

As c o mpared to the con trol gro up , stude ts participati .. g 

in th e " I ' . Special " course wil 1 be expe c ed t o display 

great e r i mprovement on a c riterion refere nce posttest . 



Sub j ec t s 

Chapte r 2 

METHOD 

Parti c ipa n ts we r e fr o m three f o urth grade class e s at 

Bu rt Eleme ntary Sc hool , which is typical of eleme ntary 

schoo l s i n Mon t gomery County . Two class e s , o r a total o f 

45 studen t s t o ok p art i n the " I ' m Spe c ial " p r ogram and 

served as t he ex pe rimen t a l group . The r ema i n ing c lass o f 

26 s t uden ts served a s t he contro l g r o up and was s chedul e d 

t o t ake t he c o urs e at a later time . As s i gnme nt of t he s e 

g r oups was dete r mi ned b y the s choo l a dm i n istration wit hout 

desc ri p ti o n a s t o the ir parti c ular c la s s chara c t e ristics , 

such as r e lati ve leve l o f stu d en t s o r spec i a l education 

s t a t us . 

S t uden ts r ema ined anonymou s by means of an a li as wh i ch 

al l owed fo r li nk i n g o f p r e t es t a nd posttes t s co r es . Th i s 

was accomp lished b y a s k i ng each s t uden t t o i nd i ca t e i n 

writi nq h is mo t he r ' s first name , f o ll owed by t he f irst 

initi a l of his ow n last n ame . 

Description o f Eva l ua ti on I ns t rumen t 

Twen t y - eight c rit e rio n r e f e r ence ye s o r no ques ti ons 

were dev i sed by t he eva l ua t o r t o measu r e s t uden t pe r ceptions 

befo r e and a ft e r t he " I ' m Spe ci a l" p r og r am . The que stion s 

were based on i deas presen t ed i n t he "I ' m Spec i a l" rr.anua l 

and i nvolved fac t s r ather t han each s t uden t' s subjec ti ve 

opinion or feel i nq ( see Append i x) • 
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Procedu r e 

Stude n t s were g i ven an answer sheet with numbered 

r e sponses . They were asked first t o listen as t he qu e stion 

was read ora ll y , and then t o listen again as it was 

repeated . Upon second hea ring of the question , stude n ts 

ci r cl e d yes or no o n thei r answer shee t . To keep fr om 

skipping an item , students were asked t o place t he ir fi nger 

on the correspond i ng number of t he ir a nswe r shee t as each 

ne w response was read . 

Da t a we r e ana l yzed by means of SPEED , a sta tisti ca l 

computer prog ram by Dr . Garland Blair . 1 I nd i v i dua l pre t es t 

ad pos ttest sc ore s of t he expe rimen tal and con tro l g r oups 

were compa r ed , using a ! - t es t f or i ndependent samples . 

Pos tte st sco r es we r e again meas ured , using ma t ched pre t est 

and pos ttest scores from t he exper i men t a l and control g r oups 

by means of a ! - t es t for r e lated samples . 



Chapter 3 

RESULTS 

Statis ti ca l t es ts comparing experimental and control 

student a ch i evemen t data revea l ed anticipated results . 

Studen ts taking part in the six - s es sion " I ' m Special " 

p r og r am showed a greater me an change between the pretest 

and posttes t scores tha n did students in the control group . 

Thi s was dete rmi ned as f o llows : 

1 . A ! - test for independent samples indi ca ted that 

the expe rime nta l and control groups were initially 

different , b ased on sco res of t he pretest (! = 3 . 35 , 

12_ (. 0S) . The mean of t he pretest for the con trol group 

wa s 20 . 81 , mo re t han two points hi.gher t han the mean of 

the expe rime ntal group . 

2 . A ! - test for i ndependen t samp l es on t he posttest 

showe d th a t the exper i me ntal and contro l groups were no 

l onge r signif i can tl y different (! = . 621 , .2 <. OS) . The 

mean of the posttest for the con t r o l group was 20 . 65 and 

the me an of the posttest for the experimental g r oup was 

20 . 16 . 

Because the exper i men tal and control groups were 

sign ifi can tly different befo r e trea t men t , their t o t a l 

achi eveme nt sc o r es cou l d no t be compared . However , by 

f l o nge r e xists in t he pos ttes t showing t ha t t he d if e r ence no 

scores l· t appeared t hat a significant o f t he t wo groups , 

change had occur r ed . 



A co~parison o f t he grou ps ' me an d i ffe r ence be t we e n 

? r etest and pos tt e st s co r e s s howed t h a t t he e x pe rimen t al 

students demons tr a t ed s i gn ifican tl y g r ea t e r ga i n i n t he 

pos ttes t (d iff e r en c e = 2 . 0 9 , S .D = 3 . 35 ) t han d i d the 

con tro l s t u d en ts (d i f f e r e nce = - 0 . 1 5 , s . o = 2 . 7 3 ) . I t 
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wou l d ap p ea r fr oro t hese fi gu r e s t ha t th e sign ifi c a n t sh i f t 

could be a r e su lt of mean postte st g a i n s o f t he experimen t a l 

q r ou p f o ll ow ing p arti c i pa tion i n t h e " I ' m Spec i a l" p r o gram . 

Ho weve r , b e cause t he expe ri men t a l a nd co ntro l group s we r e 

si g nifi ca n t ly d if f e ren t be f o r e trea t me nt , i n t e r p r e t a tion o f 

r esu lts i s p r ob l e mat i c as f o ll ows : 

First , the p r e t es t mean sc o r e s of bo t h g r ou ps we r e 

nea r t he t o p ( 2 / 3 o r mo r e co rrec t an s we r s ) show i ng t he 

c e ili ng o f t he e va l ua ti o n i ns trume nt t o b e so l ow as t o 

limit oppo rt u nity f o r change . 

Second , r e li a b ility o f t he tes t ins trumen t s shou l d be 

e stab li shed a s r ea sonab l e in o r d e r t o make a t e n t a ti ve case 

f o r pos i t i v e change . Wh i le compa ri son of me an p r e t es t and 

pos ttes t sco r e s o f th e c o n trol g r oup a r e a l mo st i den ti ca l , 

the s t a ndard d ev i a ti o ns are sma ll , sug ges ti ng a limite d 

d i s tri bu ti o n . 

Th ird , because t he e x pe ri me nta l g r oup c o ns i s t e d o f t wo 

c l ass r ooms wh i.ch roay h a ve als o d i f fer e d s i g n i f i can tl y fr o m 

each o t her be f o r e trea t me nt , a c o mpa ri s o n o f me a n poS t t e S t 

scores r emains t en t a ti ve . 

1 . · t e t he p r o bl em o f g r o ups which a r e 
I n orde r toe 1m1 na 



different , 16 ma tched pa irs o f pre t est sco res were f ound t o 

exist within t he expe ri me ntal and cont r o l g r oups . 

co~parison of t hese sco r es by me ans o f at - test for r e lated 

samp l es showed no s i gnif icant difference after trea t ment 

(! = 0 . 789 , £ < 0 . 448) suggesting no i nstructiona l gain 

followi.ng part i cipat i on in the " I ' m Spec ial" program . 
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In summa r y , it appears that experimental results are 

limited by t h e ev a l u at i on instrumen t . On the basis of these 

tests , it cannot be pos itive ly shown that students ga i ned 

i n know l edge as a r esu lt of t he ir par ticipa tion in t he "I ' m 

Special " program . 



Chap t e r 4 

DISCUSS I ON 

I n add ition t o the limitations of t es t r e li ab ility and 

restricted r ange , t he random assignme nt o f expe rime ntal and 

control g r oups t o exist i ng class r ooms cou ld have a ff ec t ed 

t es t r esu lt s as f o llows : 

First , th e c on trol qroup had higher pretest scores 

t han th e e x pe ri me ntal g r oup , sugges ti ng that t hese students 

migh t have been more know l edge abl e at t he onse t . Had the 

g r oups been r eve rs ed , it is possib l e that t he mean change 

wou l d have been qrea t e r in f avo r of instructional ga i n 

foll ow inq th e " 1 ' !11 Special " course . 

Second , the cou rs e p res enta ti on was inter ru p t ed by 

Ch ri s t wa s hol idays and s eve ral weeks of snow days . 

poss ibl e that l oss o f con ti nui t y cou l d have l owe red 

i nstructional gai ns o f the exper i men t a l group . 

Third , i nc l us i on of a ll s t uden ts , even those i n 

It is 

r esourc e o r spec i a l education classes , could have l owe red 

t he valid it y o f t he eva luati on instrumen t . 

Suqqestions f or Furthe r Study 

1 . An item analys is o f ques ti ons missed could serve 

f l ·abi· 1i·ty based on i n ternal cons i stency. as a weasure o r e i 

Ineffective test items could be e limi na t ed and 0 t h e rs 

added t o b r oaden t he range o f t he score s ( increase the 

ceiling) . 



2 . Students could t ake a 5 - item screening t es t to 

de t ermine their ability to p r ocess or r espond to oral 

questions . Those not ob tai n ing a perfect score on obv ious 

questions of a lengt h similar t o those on the " I ' m Special " 

eva luation , could be eliminated from the study . 

3 . Raw score ga i ns cou l d be measured by using the 

same students in the control and experimental groups as 

follows : 

- Give the p retes t t o t he con trol g r oup . 

- Gi ve the posttest t o the con trol group six 

weeks late r . 

- Teach the " I ' m Special" course to the control 

group , now mak i ng it th e experimental group . 

- Give the posttest to t he experimental group . 

4 . Longitudinal change migh t be measured by 

readministering the post t est six months or one year later . 

s . A larger number of students could be jncluded in 

both the experimental and control groups . 

18 



Chapters 

SUMMARY 

The i mmed i ate pu r pose o f t h is study was t o eva l ua t e a 

program of affective educa ti on with f ou rth grade studen t s . 

The prog r am was i n itiated t o equ i p childre n with dec ision 

mak i ng ski ll s wh ich cou l d l e ad t o grea t e r se lf - e steem and 

the ability t o make i ndependen t choices on matte rs 

per t a ining to the use of alcoho l and drugs . 

A r ev i ew of the r esea rc h on eva lu a ti on p r og r ams across 

t he nation showed r ecu rrent findings as f ol l ows : 

l . Ev i dence of d r ug use is increasing in most areas . 

2 . Drug education occurs dai l y fr om a number of 

sources such as fa mil y , peers , and the med ia , and t hese 

have been found to be more i nf luent i a l t han school - based 

programs . 

3 . Drug educa ti o n in the schools usually takes a 

single app r oach and that has most often been one of 

p resenting f ac t ua l informat i on about d rugs . 

4 . I t ~s possible t o show an increase in knowledge 

following a factual p r og ra~ , but t here is li ttle or no 

evidence t o show a change o f behavior ( i crease or decrease 

o:f: drug use) . 

5 . ~ore r ecen t p r og r ams o f drug educa ti o . . involve 

, · or assertiveness trai n in g , se lf - esteen , dec i sion maK 1 ng , 

and are referred t o as affective educa ion . 

6 . · s res show little Pretest/posttest eva l uation mea 



change f o llowing programs b d 
as e on self - es t eem , dec i s i on 

mak inq , and asserti veness training . 

7 . Va riables such as l eng th , scope , format , and f o cus 

of drug educa ti on programs are t oo numerous and va ri ed to 

d raw compar i sons o r conclusion s . The r e al measure of 

evalua tion would li e in fewer e xpulsi ons or arrests over a 

pe riod o f y ea r s following comp r ehens i ve programs o f 

educat i on . 

The "I ' m Special " prog r am was i n t ended t o teach 

dec isi on - mak in g skill s wh i ch could lead to increased se lf -
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es t eem . The present study attempted t o evaluate the p r ogram 

by meas uring those sk ills before and af t er i ns truc ti on . 

Though no t sign ificant , higher pos ttest scores fol l owing 

instruction were s urprisi ng i n light of the s i ngle exposu r e 

to new i deas . ( It is customary to repeat i dea s in numerous 

ways at scheduled inte r va l s i n orde r to assure that learning 

takes p lac e i n traditional subjects . ) 

A number of addit i onal i mpo rtant va ri ab l es were present 

bu t no t measured i n this study . ~ost i mpo rtant of these is 

the i mpac t of a commun ity effo rt t owa r d r emed iation of a 

commun ity prob l em . Teachers of the "I' m Spec i al " program 

are volun t ee rs who have committed t hemselves to ac t on t heir 

concerns . The parent volunteers are . ot o ly mo r e aware of 

the prob l ems of substance abuse , but they a r e actively 

involved i n effec ting a change while learning pa tte rns of 

comwun i cat i on wit h individua ls and groups . Because t. e 



volunteers are parents , t he ir new know l edge and 

communi cat i on skills are no t confined t o t he classroom bu t 

apply t o home situations as wel l , wh ere addit i o nal family 

membe rs may benefit . Pe r hap s mos t i po rtan t , t he r e is t he 

pa ttern of adults caring abou t young people and comrnun ity 
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i mp r ovemen t wh i ch is demonstrate d f o r a ll t o mode l as the se 

fourth graders become adu lts . 

Final l y , in r ega rd to s tudent l ea r ning , new insigh t in 

dec ision aking goes beyond t he r eal of drugs and alcohol , 

and is bene fi c ial to every facet of lif e . Indeed , it is 

d iffi cu lt to imagine any h a r mfu l effects from a program 

which e~phas iz es i ndiv i dua l express i on , good lis tening , and 

r espec t for se lf and o t hers . 

I n orde r t o eva lu a t e t he " I ' m Special " p r ogram , 

pe rha ps it is ti m.e to de t e rmin e wha t is sough t fr om 

educa ti on . If the end - p r oduc t is an adu l t who is an 

i ndependent , p r oduc tive and self - support i ng citiz en , 

students wtll need no t only facts , bu t an unde r standing of 

t he forces o f society (cus toms , edia , peer p r essure , e tc . ) 

and their effect on e v e ry a s pec t of li fe ad t hough t . If 

f d abllse J·.s mo r e e ff ec ti ve than a cure , prevention o rug 

Spen t now _ ay be a savi:1g f or the futur e . ten time o r . . oney 

In v i ew of t hes~ goals , the " I ' m s ec i al " prog r aIT. is an 

i mpo rtant beginn i ng t o a mo entous t ask . 



Yes No 

Yes o 

Yes to 

Yes No 

Yes No 

Yes 0 

Yes !'Jo 

Yes No 

Yes 0 

Yes :-Jo 

Yes No 

Yes No 
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APPE DIX 

Evaluation I nstrument 

l. 

2 . 

3 . 

4 . 

5 . 

6 . 

7 . 

8 . 

9 . 

10 . 

Everyone has feelings . 

Eve r yone should express the ir feelings 

in t he same way . 

It is best t o hide uncomfortable 

feelings . 

Recognizing an unco fortable feeling 

makes it worse . 

Some people have only happy feelings . 

Feelings should remain secret . 

Hiding a uncomc o rtabl e f ee ling is the 

bes t way to make it go away . 

Peopl e can help t he ir frie ds to feel 

good or bad about t hemselve s . 

People should tell s omeone when they 

feel unhappy . 

Talking abou t a problem sually makes 

it worse . 

11 . It helps to tal k about anger o r fear . 

12 . When a friend t ells us what t o do , that 

friend is responsi b l e for wha t we do . 

13 . p e O p 1 e s h o 1 d do \V ha t the i r fr i e .. d s 

t e ll t hem t o co . 



Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

Yes No 

14 . 

15 . 

16 . 

17 . 

18 . 

19 . 

2 0 . 

2 1. 

2 2 . 

23 . 

24 . 

25 . 

26 . 

27 . 

Be ing a fr i end me ans doing what tha t 

person t el ls you t o do . 

Friends should always agree . 

Peop l e mus t ac t the way t hey feel . 

Peop l e should make a dec isi on and 

consider the consequences later . 

23 

Peop l e should do what their friends do . 

Peop l e should listen to t he i deas of 

o t he rs and then make up the ir own mind . 

Growing up mean s l ea rning t o do what 

fri end s t h i nk is best . 

It is best to have o ther peop l e dec i de 

f o r us so they can be responsible for 

what we do . 

Feelings are bad . 

It is wha t we do with our feelings that 

make t hem good or bad . 

Everyone should exp r ess their feelings 

in s ome way . 

Pe op l e mus t do what their feelings tell 

t herri . 

l Can Choose how t hey want t o act Peop e 

about a f ee ling . 

Peop l e shou l d trust t heir own decision 

whenever it is t he same as t ha t of 

the ir f ri ends . 



Ye s No 
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28 . People should trust their own decision 

even i f it is different than that of 

their friends . 
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