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CHAPTER T
INTRODUCTION

ing recen
During T years, educators have become Increasingly aware that

programs geared toward improvi i i
lmproving academic achievement must integrate

those compenents that are identified ag "affective." Students' academic

ability camnot be separated from their feelings, values, and past expe-

riences (Wirth, 1977). 4n increasing interest has been shown in estab-

lishing programs that affect the development of the "total person.”" A
recent manifestation of this interest has been the extension of the coun-
seling and guidance services to the elementary school. As a part of the
educational team, counselors not only work directly with children, their
behaviors and feelings, but they also help teachers bring more affect into
the classroom and enhance the learning envirorment.

Perhaps the most cogent argument for the extension of the counseling
and guidance services to the elementary level is based on the observation
that many problems and difficulties displayed by adolescents seem to
develop before entrance into the secondary school and by this time they
may be "just too far gone to be helped" (Kranzler, Mayer, Dyer & Munger,

1966, p. 844). Some of the problems displayed by children develcp prior

to school enrollment or in primary grades. Ohlsen (1973) recommends that

ention on primary grade children. He
and parents with children's

coumnselors focus more of their att

suggests that counselors should assist teachers

developmental tasks in order that the children's problems might be pre-

vented or treated earlier. He further recommends that counselors spend
i i i 1 children in
part of their time in group counseling with primary schoo
£ " 1 person."
order to facilitate the development O the ''total p
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ren have abou .
about themselves haye a direct influence on how well they
ey perform

; 1. 8 i i
in schoo upport for thig Position comes from the studies of
of Coopersmith

dy
(1959) and Yamamoto (1972). They emphasize the importance of the develop-

ment of a positive self-

conc i
€pt and its effect on achievement. Glasser

(1969) also suggests that schools should place more emphasis on affective
learning rather than the present policy of emphasizing academic skills
and competition.

Some studies have shown that group counseling techniques have resulted
in improved self-concept; others have shown no positive results in the
area of self-concept change. To date, there is limited research to deter-
mine whether children who participate in group counseling actually change
their perception of themselves. Therefore, the purpose of the present
study is to investigate further the effects of group counseling with ele-
mentary students using group techniques focusing on improving self-concept.
The rationale for the use of this procedure is that self-concept has been

shown to be related to other personal and social characteristics such as
locus of control and achievement.

Effectiveness of Group Counseling on Self-Concept

The quality of research designed to appraise outcomes of group coun-

seling with children has improved markedly in the past decade. In partic-

ular, Ohlsen (1973) reported that research design and statistical analysis
e results found in-

Perhaps the most common positiv

of data have improved.
areas: children's acceptance of self

clude improvement in the following
and others, acceptance by others, interperscnal skills, class participation,

ion of T
school achievement, congruence between perceptL

eal self and ideal

Few attempts have been made to study the

self, and classroom behavior.



3
cts of group counselir 12 Oon se f-cone man
effe ept specifically However Yy

studies have included ap appraisal of gelf-

study.

concept as one variable in the

Broedel in 1958 (cited in Broedel, Ohlsen, Proff & Southard 1960)
compared the effects of group counseling with no counseling for under-

achieving, gifted adolescents and found a significant difference between

the two groups only with respect to "increase in self-acceptance." Follow-

up research by Broedel et al. (1960) studied the effects of group counseling
on the mental health and academic performance of ninth grade, gifted, under-
achieving adolescents. The results of their study indicated an increased
acceptance of self and others, improved ability to relate to peers, sib-
lings, and parents, and a growth in achievement test scores.

Kranzler et al. (1966) attempted to assess the results of counseling
with fourth grade children using sociometric status as a criterion. They
found that about one-half of the counselors surveyed reported positive
changes in their clients in the areas of school achievement, acceptance
of others, family and peer relations, relations with authority figures,
school behaviors, and school attendance.

Investigations by Payne and Dum (1970) imply that the use of group
comnseling is sometimes markedly related to positive changes in self-

concept. Students identified as the experimental group were divided into

f approximately 10 pupils each, placed with a certified

eated to 18 specified group counseling

three subgroups o

public school counselor, and tr

consisti
activities for a period of 50 minutes weekly. A control group ing

i1s was not exposed to grovp

i - cores an
&Xperimental group showed improvement 1N gself-concept s

counseling. The

of approximately 15 pup d inter
{nter=

i ted except in the
personal skills, but mo significant gains were repor P
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' 'IID therv 1 referent .
(how the children perceived their moth,
feel about them) . mothers to

r seven vari i
5 ables were obtained: self-concept, sociometric status (work

and play criteria), emotional eXpansiveness, teacher-rated behavior, and

grades. Although no significant differences among treatment groups were

found, the experimental subjects made greater mean gains as compared to
the control subjects on all of the criterion measures except grades.

Warner, Niland, and Maynard (1971) found that group counseling helped
the fifth and sixth graders involved in model-reinforcement counseling to
set realistic goals. It was their contention that counseling might help
a student move from behavior that is self-defeating to behavior that is
self-enhancing. ''Given that a student can obtain satisfaction from reach-
ing more realistic goals, he may begin to think of himself as an individ-
ual with the potential for success, rather than thinking of himself as a
failure'" (Warner et al. 1971, pp. 254-255).

Howard and Zimpfer (1972) compiled a summary of the research on group

approaches in elementary guidance and counseling. The researchers reported

use of traditional group
school

that positive results were obtained through the

comnseling on numerous adjustment variables such as attitudes toward

and self-concept.

A study designed to determine if group counseling had an effect on the
Down
self-perceptions of fourth graders was conducted by Kern, Kelly, and ey

the use of group counseling procedures for

(1973) . The results supported
changing the child's perception of self.
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Hawes (l 3) Str i : 4 c £ hil h ‘
97 essedthelmpotaneo b'dingap'o £
| ] sopny oI suc
s and a spect for one s potential. He advocated gr
re. | | oup counselir g as
a wa Of achi
y eving this goal, and described strategies such as the class

room meetings proposed by Glasser (1
969) as a method for j
T incorporating

group counseling procedures into the regular classroom
As was un .
tudy dertaken by Gumaer and Voorneveld (1975) to show the

REEEEaIesS € By counseling and classroom guidance based on Tr
ansac-
tional Analysis theory. The subjects in the group counseling unit were

five students in the fourth grade. The group guidance wiit consisted of

e Self-concept and social status scores for

students who participated in the two programs increased, whereas student
scores in the control group decreased. Students who experienced group
counseling made greater positive mean score gains in both self-concept
and class social status than those who participated in the classrodn
guidance unit.

In an attempt to determine if counselors were effective in the Flor-
ida elementary schools, Peck and Jackson (1976) investigated the results

of guidance wnits focusing on the following variables: achievement as

measured by school grades, self-concept, attendance, and characteristics

of students who received counseling. Their results showed that after five

or more counseling sessions, students tended to show improvement in their
grades and a positive increase in self-concept.

A review of the literature reveals some positive results regarding

means for improving self-concept

the effectiveness of group counseling as a
Tittle

included in the research studies.

when other variables are also
-concept through group

. : 1£
research has focused exclusively on changing seit

Procedures.



It has been suggested that the Personality construc
ts,

- _
external locus of control and self- o

| | " concept, may be related and may affect
behavior in similar ways. The self-concept is Very complex and has b
een

defined in various ways. Severa] temms such as self

' esteem, self-percep-
tion, and self-image are used interchangeably to refer to a person's self

concept. Most theorists agree that basically the self-concept is a group

of feelings about oneself based on experience. It is a psychological con-

t and does not i i
struc have a physical existence. The term ''self-concept'

is a symbol used for summing up what individuals feel about themselves
(Fitzgibbon, 1970).

The concept of internal-external locus of control refers to the per-
ceptions people have of control over the outcomes of events that affect
them (Chan, 1978). Children who believe their own ability and effort are
controllers of events can be characterized as internally controlled. " Ex-
ternal control refers to the belief that rewards or outcomes are not con-
trolled by the individual. Fate, luck, and significant others (e.g. par-
ents, teachers, and peers) are viewed as responsible for the outcome of

events.

Fitzgibbon (1970) reported that a positive self-concept is charac-

terized by self-confidence. "The self-confident child is not ashamed of

himself or his belongings; he does not hesitate to display his work when

asked to do so" (p. 11). In contrast, Lefcourt (1966) mentioned in his

View ; i -external locus of control

review of the literature concermning internal-external

tha i in & e
t individuals labeled as externals would be described lay languag

. verv closely
: : truct which seems VLS
as lacking in self-confidence, & s

related to self-concept.



oriented students have a g

Uccess-oriented self-concept

In his 1967 book, Coopersmi th described low self-concept children as
being passive and conforming. Similarly, Growne and Liverant (1963) have
found that students high on externa] Oorientation tended to show the greatest

conformity behavior.

The high self-concept individual, as described by Fitzgibbon (1970),

has a realistic level of aspiration. The student does not consistently
choose to work at tasks which are so difficult that failure is assured,
nor are the easiest tasks chosen in order to assure success. Similarly,
Lefcourt (1976) states: ''Students who are less external depict themselves
as goal-directed workers who strive to overcome hardships, whereas high
external students portray themselves as suffering, anxious, and less con-

cerned with achievement per se than with their affect responses to failure"

(p. 217).

There is some suggestion in the literature that self-concept and

locus of control are related, but perhaps differently with respect to
responsibility for success and responsibility for failure. Piers (1977)

reported that those individuals with low self-concept seem to attribute suc-

whereas individuals with high self-concept

cess to luck rather than skills, .
Furthermore, with regard to failure,

appear to attribute success to skills.

i ceptance of
low and high self-concept individuals seem tO have a medium accep

Failure is not attributed totally to luck or

responsibility for failure.

skills, but a combination of both.



The
findings suggest that negative academic self-

. concepts contribute to the
feeling in LD children that when successful school outcomes do oceur,
the cause lies more with external factors than with their oun abilities.
At the same time, failure is viewed as a lack of effort and ability on
their part. These findings support Rotter's (1954) belief that self-
expectations for the outcomes of behavior depend largely on self-
perception of ability.

In a study designed to clarify further the relationship between locus
of control and self-concept, Piers (1977) focused on the differences be-
tween responsibility for failure and responsibility for success. Her find-
ings supported the results of the Chapman and Boersma (1979) study. The
stbjects were 76 male and 74 female sixth grade students and 67 male and 84
female tenth grade students. All subjects were tested with the Piers-Harris

Children's Self-Concept Scale and the Intellectual Achievement Responsi-
The major finding of this study relates to the dif-

ess as opposed to responsibility

bility Questiommaire.
ferences found for responsibility for succ
sitive relationship was found between s
no constant relationship was found between

Piers concluded that the more

elf-concept and
for failure. A po

internal locus of control, but

self-concept and external locus of control.

ldren are of their lack of self-worth, the less they
en

strongly convinced chi



are able to attribute Succes i
S to Intermna] f
actors,

wirth (1977) conducted 4 study utilj
iliz

. . ing gro . .
and reading instruction with 95 ] W counseling techniques

Students, Loy scores on the

ship. The researcher attempted to improve self-concept with techni
echniques

relating to attributes of locus of control. The counseling i f
: sessions fo-

cused on. cholee: simrencas, feelings of personal responsibility, competence

and consequences. Positive results were reported at the fourth, fifth

and sixth grade levels in perceptions of responsibility for academic suc-

cesses and failures.

Heaton and Duerfeldt (1973) conducted a study concerned with showing
the relationship of locus of control to self-concept and self-reinforcement.
The subjects were volunteers from University of Portland introductory psy-.
chology classes. Three paper and pencil personality inventories were admin-
istered to the wolunteers during class meetings. The James Internal-External
Scale was used to measure locus of control. Gough's Adjective Check List
and the Index of Adjustment and Values were used to measure self-concept.

Self-reinforcement was measured by a modified version of the Time Estimates

Task. Significant positive correlations were found for locus of control and

self-reinforcement, self-concept and locus of control, and self-concept and

self-reinforcement.

The results of the Heaton and Duerfeldt study are supported by an ear-
] 66

lier study of Felker and Thomas (1971). The subjects for the study were
i ers-Harri f-Concept
male and 65 female fourth grade pupils. The Piers-Harris Self-Concep
sure of self-concept, and

: a mea
Scale was administered to the subjects s
= °F e was administered

ibili stiomair
the Tntellectual Achievement Responsibility Que



| > He found significant correlations be-
interna
feen ocus of control angd self-concept as measured by the Piers

Harris (hildren's Self-Concept Scale and the Coopersmith Self-Esteem

Inventory for both males and femaleg.

Gordon (1977) presented evidence to support the conclusion that locus
of control and self-concept are independently related to achievement. The
subjects for the research were 134 fourth grade children. The Nowicki-
Strickland Locus of Control Scale and the Piers-Harris Children's Self-
Concept Scale were administered. The results indicated that boys with an
internal locus of control were likely to possess high self-concepts. Aca-
demic achievement, as measured by grades or achievement test scores, could

be predicted equally well by knowing a child's self-concept score or locus

of control score. Sex was a significant variable. Internal locus of con-
trol was found to be related to high grades for boys and high composite

achievement test scores for girls. Internality was not found to be assc-

ciated with high self-concept in females. Gordon postulated that the higher

grades internal boys receive add to their positive self-concept. Internal

girls, on the other hand, probably receive little recognition for having

higher achievement test SCOTes; hence, they do not have higher self-concepts.

an to indicate that locus of control 1

ch indicates that high self-concept indi-

s related to
Research studies se

self-concept. Furthermore, resear

ibili than low self-
Viduals are able to accept more responsibility for success

concept individuals.
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and achievement" (p. 15).

In an extensive research Project, Brookover et al. (1964) completed

three investigations which represented continuous phases of a six-year
study. The study investigated students' concepts of their academic abilities
while in the seventh through the twelfth grades. One of the major conclu-
sions drawn from the study was that the self-concept of one's academic
ability is associated with achivement at each grade level.

Gill in 1969 (cited in Purkey, 1970) found patterns of achievement sig-
nificantly related to self-concept in public school children. He suggested

that the importance of self-concept in education should be given more em-

phasis.

Glasser (1971) made a strong argument for the importance of recognizing

the relationship between self-concept and achievement. The society, he

suggested, is divided between those who identify with success and those

who identify with failure He defined a positive self-concept as a success
i .

1 dE . . . .

He stated, ''The

s is critical.

way in which we identify ourselve '
quite differently: 'I am not

identity. Others . . . identify themselves
; Moreover, people, who feel they are

. o
Successful; I am a failure;
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failures have a failure identy
ty and behave )

given) . (fo page number

Irwin (1967) studied self-

Teports of freshmen c
. ollege
concluded his study with this s ge students and

€ . on
atement - It may well be that a positive

s self as a persop is not

To test the hypothesis that self-concept influences achievement

Sharp (1977) attempted to lower the self-concept of college undergraduates

in a counter-therapeutic mammer. He then hypothesized that this would re-
sult in a learning deficit. The subjects were 270 college undergraduates.
They were tested with the Experimental Foreign Language Aptitude Test and
the trait anxiety scale from the State-Trait Anxiety Inventory. The re-
sults indicated that the positiveness of self-concept, as measured by self-
descriptive statements, was differently changed by the treatment. The
results also demonstrated that lowering positiveness of self-concept did
not necessarily reduce the rate of learning when the negative information
was presented in a supportive, nonjudgmental mammer. However, Sharp stated

that information presented in a nonsupportive manmer might result in a sub-

stantial impairment to learning.
Campbell and Martinez-Perez (1979) designed research to study the re-
lationship between self-concept, achievement, and intellectual df'eVEJ-OF.ﬂ%nt.
The subjects were 51 second grade children. A measure of academic ability
was determined by the Stanford Achievement Test. Self-concept was me:;sa:red
oy the Piers-Harris Self-Concept Scale, and intellectual development
Signifi

Resl rrelations were
- ) _— cant, positive co
asured by seven Piagetian .



higher levels of intellectua] development

In an attempt to . .
ermp determine differenceg between achievers' and under

achievers'

ject in order to measure the perceived self. The results of the study in-
dicated that male achievers felt relatively more positive about themselves
than did male underachievers. No simple generalization could be made about
the female group. A tentative conclusion drawn from a consideration of the
results was that female underachievers felt somewhat ambivalent about them-
selves.

Fink (1962) found similar results in a study of the relationship be-
tween academic underachievement and self-concept. The results showed a

significant relationship between self-concept and academic achievement in

males.
Bledsoe (1967) conducted a study concerned with the self-concept of

fourth and sixth grade students' relationships to their intelligence, aca-
demic achievement, interests and manifest anxiety. Using a self-report

i ¢ oni £ iti ions of self-concept
Inventory, he found significant, positive correlati

with intelligence and achievement for boys but not for girls.

A study undertaken by Campbell (1967) showed a low, positive correla-

Esteem Inventory, & self-report question-

tion between the Coopersmith Self

ourth, fifth, and sixth grade students.

Naire, and the achievement of £ ’
tween the professed self-concept

iomi . i be
Significant and positive correlations
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tween self-concept and achievement and also to explain why changes in self

concept had not resulted in changes in achievement It was postulated
& ate

that self-concept affects achievement indirectly through the medium of
coping skills. The results indicated that the predictability of self-
concept diminished when coping skills were taken into accoumnt. The results
supported the contention that since self-concept does not predict signifi-
cantly, it cammot be a direct, causal factor of achievement. The research-
ers concluded, however, that interventions aimed directly at coping skills
would be expected to be more successful in improving achievement if the
intervention also included components aimed at improving self-concept.
Rubin, Dorle, and Sandidge (1977) conducted a study involving 530
twelve-year-olds. They concluded that much of the relationship between

self-concept and school performance could best be explained as reflecting

camon underlying factors such as ability and background.

Some research has shown achievement to be related to self-concept.

Furthermore, research seems to indicate that high self-concept 1is related

. : -
to one measure of achievement for girls (achievement tests) and anothe

for boys (grades).

Statement of the Problem
the research does indicate

in several areas per

some positive results from

A review of
taining to the self-
group counseling with children

gh self-concept to be related to

Concept. Research has also shown hi
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'mtefnal locus of control, and both have been shown to be related to aca-

Jemic achievement. Therefore, it is the purpose of the present study to

Jetermine if group counseling directed toward improving self-concept will
make a significant difference in the scores of elementary school children

” ~asured by the Piers-Harris Children's Self-Concept Scale, the Nowicki-

gerickland Locus of Control Scale and report card grades.
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CHAPI'ER II

the completion of the study.
Procedures

All subjects were pretested with the Piers-Harris Children's Self-
Concept Scale and the Nowicki-Strickland Locus of Control Scale during
March, 1980. Each test was administered and scored according to the
directions in the manual. To avoid reading difficulties, the subjects
were given oral administration of the two tests. One week after the
pretest, the group counseling sessions for the experimental group were
begun. The experimental group met for 10 weekly counseling sessions,
approximately 30 minutes in duration. The counseling sessions empha-
sized self-concept development as described by Canfield and Wells (1976)

in 100 Ways to Enhance Self-Concept in the Classroom. The control group
1980, the Piers-Harris Self-Concept

received no treatment. During May,

- q
Scale and the Nowicki-Strickland Locus of Control Scale were administere

as posttests.

Instrumentation

o The Piers-Harris Children's

Piers-Harris Children's Self-Conce t Scale.

1969) designed for grades three through twelve,

Self‘concept Scale (Piers,



was administered as both 4 Pretest and .
a

O
POsSttest measure of self-concept,

This self-report scale Consists of g Yes-no items. Adm;
. dministered in group

form, 1t requires approximately a third
reading difficulties,

, social effective-
ness Or superego strength correlated from .06 to .49 with scores

Nowicki-Strickland Locus of Control Scale. The Nowicki-Strickland

Locus of Control Scale, designed for grades three through twelve, was ad-

ministered as both a pretest and a posttest of locus of control. The

scale is a paper and pencil measure consisting of 40 questions that are

answered either yes or no. To awoid reading difficulties, the Nowicki-

Strickland Locus of Control Scale was administered orally. A total score

was computed for each subject on both the pretest and the posttest measures.
Reliability estimates for the test are satisfactory for all grade

levels. Specifically, for the third grade level, the internal consistency

is .63 for the third grade.

The Nowicki-Strickland Scale was compared to three other locus of

; ibili , Bialer-
control scales (Intellectual Achievement Responsibility Scale, Bia

Cromwell Scale, Rotter Scale). The correlation coefficients ranged from

£ truct validity
.3l to .61. These relations suggest support for the cons

of the Nowicki-Strickland Scale.
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The data included in the Present Study consist £
(e}

test scores from the Piers-Harrig Children's Self
S Self-

' . Concept Scal
Nowicki-Strickland Locus of Control Scale "

Scores from th

e posttests of
-concept were i
ol p analyzed USIng an analysis of Covariance with pretests

as the covariate. In analyzing the data for locus of control, analysis

of covariance was inappropriate due to the significant interaction b
ction be-

tween pretest and treatment (F(2,20) = 4.314, p = .048). Plotted regres-
sion lines (Table 1) indicate a disordinal interaction.

There was no significant increase in self-concept based on the treat-
ment (group counseling) (F(1l, 21)<1). The correlation coefficient for
the entire group on pretest and posttests of self-concept was .789, indi-
cating that the entering self-concept was a good predictor of post self-
concept.

No atterpt was made to analyze changes in report card grades since

there was no significant increase in self-concept or locus of control as

a result of the treatment.
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Pretest and Posttest Self-

Table 2

Concept Means and Standard Deviations

Pretest Pretest Posttest Posttest

erimental
ExpGroup 56.45454 13.77986 58.36364 14.03420
Cco;?otflgl 55.16667 12.62822 57.50000 12.17580
Total Group 55.78261 13.20723 57.91304 13.10463

20



Table 3

Pretest and Posttest Locus of Control Means and Standard Deviations

Pretest Pretest Posttest Post
Mean Standard Mean St;idzizt
Deviation Deviation
Experimental
Group 19.81813 4.260134 19.27273 5.925149
Control

Group 183.83333 2.967413 17.66667 3.771241
Total Group 19.30435 3.676423 18.43478 4.985425

21
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Table 4

Correlations Between Variables--Experimental Group

Pre PH Post PH Pre NS Post NS
Pre PH .797 .533 .526
Post PH .615 .670

.928
Pre NS
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Pre PH Post PH Pre NS Post NS
Pre PH .779 .177 -.270
Post PH -.002 e

e 8 .397




CHAPTER TV 24

» and report card

grades of children. The evidence in tne available literature is
con-

flicting with regard to group counseling as being an effecti thod
Ve metho

for improving the self-concept, locus of control ang academic achi
evement

of children.

Peck and Jackson (1976) revealed in their review of Florida guidance

programs that self-concept was reported as being positively influenced

by group counseling. Other studies by Howard and Zimpfer (1972) and Kemn

et al. (1973) support the use of group counseling procedures for changing

self-concept. However, the results of the present study are in agreement
with those of Crow (1971) whose study did not show a significant improve-
ment in self-concept. Crow did report that the mean gains for the exper-
imental group in self-concept exceeded those of the control group. The
present study did not find that the mean gains of the experimental and
control groups differed. It is possible that the greater mumber of sub-
jects in the Crow study was a factor in producing results that showed

greater improvement in self-concept scores.

The data for the Payne and Dum (1970) study is sketchy, but it ap-
. N : 1£-
pears that these researchers did not find significantly improved se
- counseling.
concept scores for the experimental group as a result of group

ores of the experi-
The researchers also reported that the self-concept SC

. The
mental group improved more than the scores of the control group

i trol
tal subjects (30) as compared with the con

larger numbe‘ Of e_xpeI n' UE th reported oc a.]_I. 1
3 ]‘1][:]"1% e L
SUD‘ jeCtS (10) COU.].d h-a“e 1

ared with the control subjects.

in the experimental subjects as camp



A study reporting Positive gajng in locus ?
wirth (1977) . The study was interesting in
concept change while employing rechniques aimeq o '
reristics of locus of control The Counseling sessj:mfz:ng czarac-

cused on

of responsibili i
:Ontui}’fepzschieved zsitji:lz;ulci:l:, .and consequences of chojce.
- ' mproved acceptance of responsibil-

ity for learning. Since the Present study did not include S
directed toward change in locus of control in the counseling sessions,
this could be viewed as a possible reason for results that were not
significant in the area of locus of control change .

No other studies relating directly to locus of control change as
a result of group counseling were found in the available literature.
This would seem to be an important area for further research, inasmuch
as self-concept, locus of control and academic achievement appear to
be related.

Improvement in grades is one area in which positive results are
not often found as a result of group counseling. Peck and Jackson (1976)
reported improvement in grades for students in the intermediate and upper
grades who participated in group counseling sessions. Crow's (1971)
study reported no improvement in grades for the experimental group cam-
posed of sixth grade students. Since no improvement was ftw. /e B

i jects in
self-concept of locus of control scores of the experimental subjec

analyze the grades. However,
e from the

the present study, no attempt was made to

N examination of the grades revealed 1ittle or no chang |
It is possible that more positive

fourth to the sixth grading period. A
s had been
Tesults would have been seen if achievement test SCOT®

a8 the measure of achievement.



It is possible that the Present study gig )
not

vield sionifs
sults due to the short term of trea £ 7l s 1gnificant re-

- Perha .
rive results could be achieved by a s _— PS moTre posi-
Y involving 4

lOnger Q'eat[rent

‘ 23) may also have been a factor
in producing results that were not significant

periOd- The small number of subjects (n=

others classmates. The classroom teacher reported that two girls in the
experimental group who had previously been dominated in play activities
by a third girl seemed more assertive, and fewer problems were observed
awng the three on the playground. In the counseling sessions the two
less assertive girls were able to express their feelings about being
dominated to the third.

Two parents reported that their children seemed more eager to come
to school and made more positive comments about school. The children
in the experimental group seemed eager to come to the counseling sessions.
They would question the researcher as to the plans and time for the next
comnseling session and expressed disappointment when a session was post-

poned. They participated enthusiastically during the sesslons.
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