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ABSTRA T 

The purpose of this study was to determine if there was a relationship between the 

number of absences and self esteem of students with di sabilities and if there is a 

di fference in self-esteem of students with disabilities on gender. Data were analyzed in 

regards to attendance, self-esteem, and gender. The correlation between the number of 

absences and self-esteem among students with disabilities was r =.1161 228677 which 

means that there is a small (weak) relationship, according to Witte (2007), because the 

value of r "in the vicinity of. IO .. . reflects a small (weak) relationship" p. ( 135). No 

stati stical significance was fo und in regards to self-esteem between genders. The t-test 

showed p=0.94524 1. 

It was concluded that there was a weak relation hip between the number of 

absences and self-esteem among students with disabilities . It was concluded that there 

was no stati stical significance in self-esteem comparing genders. High self-esteem did not 

increase attendance rates and there was no significant diffe rence between gender on self

esteem. Further studies of students with disabilities with a more diverse population, 

middle school age, or elementary school age would be needed to be done. 
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bi.1. )r :111 issu '. there is a rush lo have curri culum !hat boosts students' se lf esteem 

(Fillvof. lberlin. Jones , Ste rne, Mye rs, & McDermott , 1998). 

Srare111e11r of the Problem 

Increased attention today is given to increasing attendance rates in school 

systems. So many areas play into the role of why a student comes or does not come to 

school. This study examined the effects of self-efficacy on attendance rates of students 

wi th di sabilities. 

Purpose of the Study 

2 

The purpose of thj s study was to determine if there was a relationship between the 

number of absences and self esteem of students with di sabilities and if there is a 

difference in self-esteem of students with disabilities on gender. Simply, does high self

esteem increase attendance rates, and is there a significant difference between gender on 

self-esteem? 

Significance of the Study 

The huge benefit of thi s study will be in the results that are added to the existing 

research regarding absences by students with disabilities. Research has shown that giving 

students with disabilities volunteer work, letting them help others, and giving them a 

mentor increases the attendance rates of students with disabilities. The results of this 

research may add to the body of knowledge by investigating whether or not self-esteem 

plays a part in attendance rates. The results of this study have been made avaj]able to the 

county and school in which thi s study took place in determining how self-efficacy plays 

into ab ences of students with disabilities. 



Null Hypotheses 

The null hypotheses below were investigated: 

1. For students with disabilities there is no conelation between the number of absences 

and self-esteem. 

2. There is no stati stically significant difference in self-esteem between genders. 

Limitations 

The current study was affected by the limitat ion below: 

I. This study was limited to on ly one hi gh cho I in middle Tenne ee. 

3 

2. Thi s study wa limited to only one lf-efficac cor n ar the nd of the chool year. 

3. This study wa limit d in amp! 12 . 

Assumptions 

The tatem nt b I 

1. Student gave hon tan 

v a a um d f r thi tud : 

nth If- ffica ur 

Definition of Tenn 

Self-efficacy: Th elf- t em fa tud nt. 

CDC: CDC (Comprehen iv D l prnent Cla room) cla generally has 

tudent with low cognitive (academic) and adapti e ( elf-help) kills. Students in a CDC 

cla s may ha ea di abilit uch a a multiple di abilitie , autism, Down 's syndrome, or 

any other disability re ulting in a low cogniti e or adaptive ability. 
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T It rnative Portfolio Assessment: Tennessee Comprehensive Asse sment 

Program TCAP Alternate Portfolio Assessment is an assessment for students with low 

cognitive and adaptive abilities. At the high school examined in this study, all of the 

students in the CDC classroom participated in the TCAP Alternate Portfolio Assessment. 

Gifted: A student that is under the special education category as gifted only. 

These students receive no special education service from the pecia1 education 

department. A student who qu alifies as gifted receive ervice only by the gifted 

teacher. 

Out of county: Student who would go to a certain high chool but receive pecial 

education e rvices in a different county paid for b their hom count . 

Alternative tude nt : Student hoar not all r 1c at the 

students' home schoo l and muc t rec i e p ial ducati n " r 

chool due to chool r lated in id nt · . 

at an al t rnati e 

mea ure se lf-efficac u in 0 

qu ti nnair d el ped by 

f Ta mania that i u ed to 

B ha i r Cognition Interoception 

(how en ati n in th b d ar perc i d , ft c t, Int rp r onal oidance and 

Mindfulne ). Each differ nt cal i addre d b fi e qu tion mi ed in among the 35. 

on how they aoree or di aore 0 0 
ith th tatement. Circling zero mean the person agrees 

not at all , circling one mean the per on agree a little circling two means the person 

agree moderately, circling three mean the person agree a lot, and circling four the 

per on agree complete! . The core of the MSES is calculated by the number chosen and 
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b in er ing ome an wer . The highe t core is 140. The lowest core i 0. A poor en e 

of elf-efficacy is recorded by a score of 0-34. A weak en e of elf-efficacy is recorded 

by a score of 35-69. A moderate sen e of elf-efficac i recorded b a core of 70-104. 

A good sense of elf-efficacy i recorded b a core of 105-140. 



/nrroducrion 

hapter ll 

Review of Literature 

Thi s chapter uncovers the literature that is available on the history of increasing 

attendance of students with disabilities, history of increasing attendance of students with 

or without disabilities, history of Albert Bandura, history of self-efficacy, treatment of 

self-efficacy, role of self-efficacy, impact of life upon self-esteem, history of increasing 

self-esteem, impact of disability on self-esteem , benefits of good self-esteem, society and 

di sability, athletics and self-esteem , disagreements about self-esteem, and further study of 

labeling. This chapter will show the outcomes of disability upon attendance and self

esteem and ways to increase both attendance and self-esteem. 

History of Increasing Attendance of Students with Disabilities 

Studies have been done that show how to increase the attendance rate of students 

with disabilities. Carr and Jitendra (2000) present how service learning can be a 

successful teaching method for a wide range of students from students with disabilities to 

students without disabilities. C arr and Jitendra conducted a study of nine at risk 10
th 

graders who had learning and emotional disabilities. The students used hypermedia and 

multimedia technology to present their findings from their volunteer work. 

Glomb, Buckley, Minskoff, and Rogers (2006) report that students who are at risk 

fo r failure have had an improved attendance rate when they are assigned an adult mentor 

to provide strength and support to them. In the Glomb et al. study, students with learning 



Jisal iliti 'Sand :.Ill nti ll dis rd rs wer paired off with a mentor who is attending a 

uni ,· rsi 1y wll has similar li fe xperience as the youth with disabilities . 

.I ~nnings (2003) reports when students with disabilities are able to contribute 

usi ng skill s to help others, they will grow as a person and student. Jennings shows that 

students with behavioral :or learning disabilities targeted as at risk students can help 

senior citizens use computers. Jennings reports on a 16 week program that has 18 

students with ~earning disabilities or emotional disabilities working with senior citizens 

teaching them how to use a computer. The study further indicated that the special 

education students who help the senior citizens out got in trouble less often, completed 

their homework more often, increased their skills in language arts, and increased their 

attendance rate of coming to school. 

7 

Ko1tering and Braziel ( 1999) took 44 former students who had dropped out of 

school having learning disabilities, mild mental retardation , or behavioral disorders and 

conducted an interview with them about dropping out of school. The interviews uncover 

a common theme that st~dents with disabilities have dropped out of school because of 

administrators and teachers having a negative view of them. The study advises that 

administrators and teachers need to view students with learning disabilities, mild mental 

retardation, or behavioral disorders in a more positive attitude in order to keep students 

with disabilities from dropping out. 

Kortering and Konold (2005) study analyzes what motivates 37 students with 

learning disabilities and 456 students without disabilities to attend school. The study 

found a varying graduation rate of between 60% and 70% for students with learning 

disabili ties. Kortering and Konold report that for students· without a disability the 



r:J iuari n r:.it' is aim st at O b aus half of all dr p uts f students without 

disat ili ti 'S g t a k and mpl t a high chool program for adult or get their D. 

Th , w nt n t -ay that most students with a learning di ability who dropped out of 

s h I d not go back and complete a high school program for adults or get their GED 

unlike half of all students without disabilities that drop out do. Kortering and Konold 

uggest that students with learning disabilities can be motivated to attend school by 

intervention directed for them and the high school changing to meet their needs resulting 

in attending school and completing school. The res~archers continued to explain that 

students with learning disabilities are motivated the most to attend school by being able 

to develop themselves and being able to socialize. Also, they repo1t that students with 

learning disabilities are motivated to attend school by the opportunity to develop 

personally and being able to socialize twice as much as being motivated by having 

nothing else to do, being involved in an extracurricblar activity, and making an authority 

figure happy. 

I 

Imada, Doyle, Brock, and Goddard (2002) pre ent a tudy in which they teach 

leadership skills to 12 students with mild disabilities including students with mental 

retardation, emotional or behavioral disorders, learning disabilities, and physical or 

sensory deficits. Imada et al. show that teaching the leader hip skills to students with 

mild disabilities is an effort of improving the attendance and involvement of students 

with mild disabilities in schools. 

Rieth, Bryant, Kinzer, Colburn, Hur, Hartman, et al. (2003) present a study that 

con i ted of interviews of students and teachers and observations of classrooms to ee the 

effect of anchored instruction on two freshman language arts classes. The researcher 
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pr s nt that anchor din truction seem to be an intervention tool with lot of merit for 

·tud nt with disabilities uch as learning disabilitie , behavioral disorder , or mild 

mental retardation. Rieth et al. show that students had an increase in their attendance rate 

with the use of anchored instruction. The authors of the tudy went on to say that the 

study was an initial study on anchored instruction that will need to be duplicated and 

carried out by other researchers, but the effect eem worthwhile especially when 

instruction is tied in to the u e of technology. 

The Journal of School Health (2003) how tudent with chronic health i ues 

such a asthma, diabete , allergie , or epilep ar m re lik l to mi chool more often 

and need pecial care. The Journal of chool Health g n t a that m tino th 

need of tudents with chronic illne b making h I pl n with t tal t am 

collaboration will increa e th ir att ndan rat . 

History of In creasing llendan e if tud nt II ith r ll'ith 111 Di abiliti 

Many tudie ha b n pr f rm d n in r a in th an ndan rat f r all 

tud nt . Bia ingam ( 000 

and decrea ing drop out rat thr u
0

h a 

de ign their own imaginar r tai l 

tudent r cogniz th ne d f r th 

becom more po iti e along 

rmati in rea ing attendanc rate 

nt r 0 -ROM that ha tudent 

rin
0 

and Brazi I 1999 ho that th 

han th ir ttitude and b ha ior to 
0 

and dminj trators and the tudent who 

had dropped out expre ed a n d for upport from teacher textbook that meet their 

need more effecti ely chang in in truction , and change in policie in regards to 

di cipline and attendance that eem to be too trict or not fair. Miller (2001) hows how 

tudent from familie with a low income ha e a better attendance rate when participating 
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in an ;1rt r s ·hoo l pro~ ra m. Taras (2005) repo rts th · t b . . kf . . . . 
a tea ast p1 ogra ms 1nit1ated by 

schoo ls dec rease the amount o f tardies and increas th . 
e e attendance rate at the schoo l. 

Thurman (2007) speaks o f creating a learnin o acade n th · • . 
o I Y at 111c1 eased attendance rates to 

95<7r . Kopperud (2006) suggests that student attendance should be kept up with and 

,,·arched so th at interve ntion can be m ade before the stud t d d · en en s up roppmg out. 

Kopperud (2006) shows students with attendance problems must b h 1 e soug t out as ear y as 

possible. The Curriculum Revie w (2003) stresses that students ' attendance records should 

be reviewed, home vis its could be helpful , and records hould be kept to increase the 

attendance of stude nts. B aker (2000) fo und that attendance levels rose and absenteeism 

fell as attendance groups were imple mented a t an ele mentary school to reduce the 

absenteeism at the schoo l. 

History of Albert Bandura 

Albert B andu ra is a lead ing researche r in the fi e ld o f se lf-efficacy. Hamilton 

(2008) speaks o f a psycho logist nam ed A lbert Bandu ra that ha had his groundbreaking 

research on how to influe nce the behaviors of humans ex pre sed in a higher level and 

more successful manner than o the r psycho log i ts ha ing been emphas ized by many 

researchers in man y fie lds . Hamilton speaks of A lbe11 Bandura as one of the mo t famous 

psychologists in the entire world. B andura wa fro m Stanfo rd and was known fo r his 

experiments and hi s writings . B andu ra was a ma ter in getting his research out and 

putting it into action. According to Hamilton , Bandura ' s work influenced developing 

countries to evaluate and chan oe behav iors in respect to genders, family li fe, and health . 
0 ' 

Bandura had an influence o n showing others how to change behaviors and impact social 

issues . Bandura has fou nd that behavior change is most effecti ve in creating change from 

.. 
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a pos itiv fini sh. Hamilton sa th Alb ys at ert Bandura functions at a 

l1i_i1 r 1 , "I f disti nction and productivity than mo t • . s sc tentists. 

Albert Bandura was the first to come up with th lf ff' · e se -e 1cacy theory (Betz) . Each 

component of the self-efficacy theory is connected with a b h · . B e av101 component. andura 

had each component of self-efficacy to have at least three behaviors tied to it. A person 

would approach or avoid something, have varying levels of quality of their behavioral 

performance in a given domain, or stand up or back down to tough experiences or 

obstacles. A person who registers a low self-efficacy level in regards to a specific 

behavior or domain will tend to avoid, perform poor on, and quit because of becoming 

disheaitened due to the behavior that they are facing (Betz). 

History of Self-Efficacy 

Betz (2004) describes self-efficacy as the belief of a person in his or her ability 

to be successful in a given behavior area. A per on who ha a high elf-efficacy level 

would be more likely to do a given task. A per on with a low elf-efficacy level would try 

to avoid a given task. Self-efficacy theory has the how to improve the elf-efficacy of a 

given ai·ea built into the theory (Betz). 

Betz sees a person who has a low self-efficacy level as a person who is doomed to 

fulfill it. Betz sees an unlimited number of self-efficacy types because self-efficacy is tied 

to certain domains of behaviors, which can be anything from investing to working on 

tires. A person who has a low self-efficacy level in mathematics will try to avoid 

mathematics courses, perform poorly on tests and assignments, and quit _quickly after 

having trouble on a mathematics assignment (Betz). 
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Th' aus s that B tz se , f the making of different levels of self-efficacy in an 

in :iividu ·il ~u· th succ s a P rson ha performing a task, the models that a per on has 

learn d and s en, not havi ng worries in connection to the behavior, and the support a 

person has from society. Originally, it was thought that self-efficacy was a result of a 

p rson's family situation. Self-efficacy was said to be a mix of wither a per on was a man 

or woman, what color skin they had, how rich they were, how educated they were. Betz 

has found that self-efficacy has a strong influence over a person in reoards to choosino a 
0 0 

career, performing a job, and overcoming trials. A low level of self-efficacy has an 

influence on a person being not a likely to pursue a career field that is usually a male 

dominated field. A person who ha a low self-efficacy le el in expectation in a given 

career field tends to avoid tho e career fields. Almo t al l people ha e beha ior areas that 

they are not as confident in. Self-efficacy is becoming a centerpiece of the interventions 

that can be used to treat individual (Betz). 

In regards to self-esteem MacMa ter, Dono an and MacIntyre (2002) tate that it 

is how a person judge the amount of elf-worth he or h ha . Self-e teem i a trait that 

generally stays at a constant amount not changing (MacMa ter, Donovan, & MacIntyre). 

Treatment of Self-EfficaC) 

In the treatment of elf-efficacy, it is helpful to ha e the model be of the ame 

gender as the person being treated (Betz). Teaching other techniques to relaxation and 

posi_tive self-talk can be a key to raising self-efficacy in an area. Cheering others on to 

ucceed, helping others set goals, encouraging others when they reach a goal, and picking 

other up when they fall can provide a positive intervention in self-efficacy in a given 
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,11 " l l1f an ind i \'idua I. In l "rv ~nt ions c-111 be . ct , · ' ' prov1 ed . one on one and in a group setting. 

M ,111 [ -rs of the group ca n he lp others succeed (B ) etz. 

Role (!I' Sclf-E.ffica cy 

Bandu ra ( 1993) states that the self-efficacy a . h . 
person as about him or herself will 

Play a role on the cognitive processes and workin os A . , b 1- f . 
i:, · pe1 son s e 1e s about hi s or her 

efficacy will manipulate feelings, the way the think hi s or· h t· · 1 1 , er mo 1vat1on eve , and 

behaviors. The fo ur processes that self-efficacy affects are selection at·f t· , ec 1ve, 

moti vati onal, and cogniti ve. A person 's selection processes are affected by hi s or her self

efficacy. A person is created in pa11 by the e nvironment that he or she is a part of. If a 

person cannot stand up to the pressure of a s ituation, the pe rson will avo id it. A person' s 

affective processes are affected by hi s o r her self-efficacy. W hen a person is go ing 

th rough a tri al, how a person believes in hi s o r her own ab il ity will affect the stre level, 

moti vati onal level, and depression leve l of the ind ividua l. Bandura con tinues say ing that 

a person with a low affec ti ve self-efficacy w ill beco me worried and avoid situati ons in 

response to tri als. The level that a student believes he or he can ma ter an academic area 

greatl y affects the actual amount of maste ry he or she achieve . Teacher who face 

students that do not achieve and cause problems may have a low self-efficacy that affects 

their ability to teach, have stress problems, and fee l like leaving the teaching prnfess ion. 

When a person has a low self-efficacy in regards to fee ling in control, the person may 

experience depression . A pers_on's moti vational processes are affected by hi s or her self-

eff. · h. ·ntormally by somethin ° expected, or 
icacy. A person can be motivated by somet rng 1 , i:, 

by a goal. Self-efficacy affects motivational process by influencing the goals a person 

. al d what the person does when faced 
sets, how hard the person works towards the go , an 



pro ss s ar affe I d by hi s r h r self- ffi cacy. A 

,1 • t1 \\' it h a high s' lf- ffi ·a - will s thi gh r g · I b . 
. a s, e comm1tt d, and achieve rn re. A 

I "trnim.! ' t1 viro 11111ent -.: ill be affected by his or her s If ff . 
._ e -e 1cacy at three levels. The self-

,ffi •acy of a student will de termine what the student w1·11 b bl 1 h • 
e a e to earn , ow moti vated 

th stud nt will be, and how much the student will accoinpli·sh · th d · h 
• 111 e aca enuc area t at 

the self-efficacy affects. A student with a high academic and self-efficacy will fit in 

better, be mor~. popul ar, and behave better than students with a low academic and self

efficacy. A person with a low academic and self-efficacy will be more likely to be 

physically or verbally aggressive and perform actions that can be harmful to his or her 

self. The instructional efficacy ideals of a teacher will influence the environment of the 

classroom. The self-efficacy of a teacher to inspire and encourage learning will affect the 

ability of the teache_r to create an atmosphere of learning and academic mastery . The self

efficacy of a faculty to pi·ovide instruction will determine the academic achievement of 

the school (Bandura). 

Impact of Life upon Self-Esteem 

Filozof, Albertin, Jones, Sterne, Myers, and McDermott ( 1998) conducted a study 

to examine the effects of self-esteem on attitudes and behaviors in different academic 

fields. The study consisted of a home self-esteem, school self-esteem, measure of student 

· l f d ation records of attendance at progress, academic rank, grade pomt average, P an ° e uc , 

the start and end of the school calendar, and records of gr~des at the start and end of the 

· L · · The authors found that the 
school calendar of 593 high school students m ou1S1ana. 

d. . • db the race of the student, wither the 1fferent academic measures and self-esteem vane Y . 

·d · f the student was. Al o, the authors 
Sludent was male or fe male, and who the guai ian ° 



!(HIil i 111:11 ~ -It'- -~t ' Ill ha I u s i 1 11 ifi ·ant r lati onsl · h . 
· 11P w en it comes lo a student 's 

,ii s ,11 1,, , ' I l rt and to a stu d ' nt 's i..lCi..ld mies The . lh . f . 
· au 01s ound that different vari ables of 

.1 ·a I ' tll i ·s \\' i II preu i ·t a student · s seJ f-esteem rega ·d i , . ·f ·h 
, 1 ess o t e race of the student , wither 

th, stude nt was male or fe male, and who the ouardhi, of th t d . 
o , e s u ent was. How well a 

student perfo rms academically will influence how well a st d t If . · u en scores on a se · -esteem 

measure of academic in school and self-esteem measure of home. Expeits in the field of 

education say that students with behavio,r problems have a low self-esteem. The 

researchers say that students need to be provided a positive educational time at school. 

The researchers found that Native American and Hispanic students di splayed a lower 

measure of self-esteem. Also, the researchers found that African American students 

displayed the highest measure of self-esteem. School health departments and agencies 

push for a curriculum to contain an enrichment of self-esteem in students. Self-esteem of 

students can be boosted with the help of parents. When a student ' s self esteem is boosted , 

the student will do better in academics at school. Some researchers disagree when it 

comes to se lf-esteem and academ.ic achievement. Some researchers are not sure if a 

measure of high self-esteem comes before high acadern.ic achievement or if high 

academ.ic achievement comes before a measure of high self-esteem. Filozof, Albe1tin, 

Jones, Sterne, Myers, and McDermott's study found an average home self-esteem score 

of 39.0 l for the pretest and an average home self-esteem score of 38.66 for the post-test. 

Also, the researchers found mean days absent from school at 3.51 days for the pre-test 

and 5.72 days for the post-test. The researchers found that mean home self-esteem 

· h f ales The researchers found that measure fo r males was s ignificantly higher t an em · 

mean schoo l . f " ales was significantly higher than males. The e lf-esteem measure or 1em 



I ' , ~\I ·h ,,: r llllll that \ h ·n it am I th 1· . 
· 1v 1n arran f ._ ments stud nts, stud nts wh 

Ii , .. i with ~ Ill' 11 \: h , ns n t th 1r p t 
· aren · r grandparent had the ch elf-esteem 

r with the lowest ave . Th 
iage. e authors were surpri ed to ee 

1 hat th t,, gr up that had the highest average school If 
e -esteem were the group of 

:tud nts ho li ved only with their father and the group th t 1· d · h b a 1ve wit oth parents. The 

r searchers found that the group with the highest average h If • ome se -esteem measure lived 

with both parents at home. The researchers found that there is a strQ_ng link between a 

student 's self-esteem measure, the number of days the student misses, and the academic 

components of the student. The self-esteem of a student upon future academics and being 

a member of a family is impacted on the student's performance in school. If a student 

encounters negative experiences, the student's self-esteem will be impacted in a negative 

way (Filozof, Albertin, Jones, Sterne, Myers, & McDermott). 

History of Increasing Self-Esteem 

Baker (2000) found that an increase in self-esteem when attendance groups were 
I 

implemented at an elementary school to reduce the absenteeism at the school. Baker 

speaks of punishment commonly being used for students who miss school. Baker goes on 

to say that punishing a student for missing school does not improve the child's attendance 

rate. The opposite happens to a student who misses school who is punished for missing 

school. The student either misses the same amount of school or starts to miss more often. 

A student who is punished for missing school is motivated to get away from the source of 

puni hment, which is school. Baker presents attendance groups as a way of replacing 
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111 , ,, 1 11 ' 'a " . ' , 1,.. fo r four 111 u 111h s. Th r w r ti . . 
11 c goa ls fo r the allcnd ancc roups. T he 

,l,:ih " , , , 11, in -r·asc att ' 11d a 11 ·c b 50 fJcrcent ro. ti . 
~ 1 1e g1oup members, to have better 

·itti tu i ' Sin r ·gar is to I ·urni ng and schoo l and to have . h f . . 
. , a g1owt o self-esteem 111 the 

11 1-mbcrs or the group. Baker used a theme of it being coo l t b · h 1 · h o e 111 sc oo 111 t e study. 

B:i l-:cr set up a gro up that had eight students with three having a disability being labeled 

as a mild mental disability. The group Baker created talked about what was going on at 

home and at school and finished with an activity such as name games and games to build 

the group up. Baker created the group sessions to be easy and fun which proved to be a 

success . The study that Baker provided used group activities to explore what was ooino 
0 0 

on in a student's life , improve socialization through games, and perform activities to 

improve a student ' s self-esteem. Baker let the students take charge in being a solution to 

the attendance problem. Having attendance groups that meet once a week has increased 

attendance, help students see school in a more positive light, and boosted their self-

esteem. 

Campbell-Whatley (2001) sees mentoring as a solution to the concerns of students 

who are struggling academically or behaviorally. For students who are part of a 

mentoring program, it was found that they get suspended less than they used to, come to 

school more often than they did in the past, make better grades than they used to, and 

have a better self-esteem than they did to start out. Mentoring helps increase the self

esteem of students with mild disabilities because it meets the needs of students with 

d. · · t · person needs to be someone who a 1sab1 lities that are often ignored. To be a men °1, a 

f .· d. A en tor provides a relationship that 
person can confide in and be able to be a uen · 111 

. d t . Durino the process of mentoring, th 
Wil l encourage and help a person grow an ma U1e. 0 



111 •nl r .m 1th' Sill I ' 111 l l Ill 1ai 11 rr 111 lh 
p ri n A · slu d nl will learn h wt 

1
.
111

,r:i •t \\' ith l) lh ' rs and r, , 1 111 r p s ili v -
ab ut him or h . lf ei e ·. hanges do not always 

h:11 ! ' ll i11st :1t11I ' and ma chang v rtime as the relationsh· . I h 
1P wit 1 t e mentor and 

slll i ·nt gro, . . ampbe lJ -WhatJ ey says that some of the . 
ways to have an effective mentor 

Prog_n rn is to make sure that the program includes t d . . ... 
s u ent with d1sab1ht1es and focuses 

0 11 what the need he lp in , target students who are absent f · h 
rom sc ool frequently , and 

make sure mentors are aware of students they may being me t .· . h ct· . . . . n ormg wit 1sab1ht1es. 

Students with disabilities prosper from having a mentoring curriculum at their school 

because it can be a great tool for helping to design the proper social skills and academic 

skills to meet their needs. For students with mild disabilities, it is important to have an 

intervention approach that is fresh and new that stress a student succeeding socially, 

academically, and in making crucial decisions. Campbell-Whatley has found that students 

with behavioral or learning problems have a significantly lower number of days absent 

from school and significantly higher course grades when paired up with a mentor who 

meets with them one to two times a week for 30 to 60 minutes at a time. 

Glenn and Smith (1998) see building the self-esteem in a student with 

communication disorders by self-esteem activities as a combined effo11 of the teacher, 

speech therapist, and counselor. How a student feels about himself or herself makes up a 

student 's self-esteem. A student must find for him or herself satisfaction in self, respect 

f • th chool counselor to identify what 
or self, love of self, and feeling of value. It is up to e s 

th . gh proper assessments. Glenn 
areas need to be worked on in regards to self-eSteem rnu 

elf esteem in students with 
anct Smith present self-esteem activities to booSt s -

. ' self-esteem activities are: finding strengths, 
COrn rnunicati n di sorders. Glenn and Srruth s 



I, 1111111 , 11 " di,al iliti ':- d( nut lilllil su . . . . 
• • ss, 111ak1n UC n,j str ip ab ut h w l improve 

1 'll ' '\ l f \\ -a l-..11 ·.· s. lra\\'il1° ri ' lur s ( r 1,·1· I . I ,. 
;11 , • · 11 g 1 1 h t s fl · · ' r · cc ting on successes f the 

d:i~ . ni:1"-itH! brn st ' r hox s or ood qu alities actin _ . 
' gout emotions, sharing something 

Jt)ll' in a ·ir · lc s t t ing. sharing how made other happ k' 
Y, ma mg a tree of positi ve 

·h:ira ·1 'ris ti 'S . o ll ag fro m pictures in a magazine ki . . 
' ma ng a t1mehne of important 

e,·en ls in one ·s li fe, state ments of how proud of impro · . . . 
vmg commumcat1ons with others, 

making a se lf- improvement contract, developino plans for next 15 . • 
1
.f d . 

~ b . yea.r s m I e, es1gn a 

children's book with a problem and how it is solved, making up six steps to solve a 

problem, rev iew communication skills, and role play situations to solve problem through 

communication. 

Assisti ve Technology (AT) is anything from a strategy to technology to a device 

that allows students with disabilities be able to function without their disability limiting 

them in order for them to be more independent and more skilled in doing tasks or being 

able to seek out what they need (Hopkins, 2004). Assistive Technology can lead to 

students with di sabilities being more independent and feeling as if they have achieved 

something on their own. Assistive technology allows students to be able to not get as mad 

because the can do it on their own without the help of others making them feel better 

(Hopkins) . 

Susskind (2008) found that the self-efficacy of a student would increase when a 

. . . S ki d found that presentations done 
teacher mcluded PowerPoint dunng the lecture. uss n 

· . 1 S skind found that a presentation 
00 computer boosted students' self-efficacy. A so, us 

d · fc t on class attendance. 
one m a computer format did not have an e iec 
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. ) sludi d lh us r magic tricks a 
a way to make students with 

fo:tl ilili 'Sm r nfident and have a hi oher s 
o elf-es teem. The researcher had twenty-

, ix stud nts fro m I mentary up to high scho 1 . . . . 
o With d1ffenng disabilities taught how to 

do 111agic tri cks. The students had to practice the tr" k . 
JC s until they were able to perform 

them successfully. Then, the students presented th t • k 
e nc s learned to the group. The study 

used the Student Self-Concept Scale 's Self-Imaoe d • f 
0 omam O the Self-Confidence 

dimension to measure a before and after score of self-est d lf . . eem an se -confidence m the 

students having disabilities. Ezell found that the final rneas f lf ure o se -esteem and self-

confidence produced a stati stical increase from the before to after measures. 

Other studies have discovered that a student who has a learning disability will 

have an increase in self-esteem once hey are diagnosed and understand how it affects 

them (Ezell, 2003). 

Magic is found to motivate students with di abilities (Ezell , 2003). There are 

different programs such as Project Magic, Magic for Special Education, and The Magic 

Within You that have been found to increase· self-esteem and self-confidence in students 

with disabilities by using magic. Magic tricks can be used as an instructional strategy that 

works especially when used by special education teachers for students with pecial needs. 

A student performing magic tricks in front of students with out disabilities gives the 

student with a disability a confidence boost because the student that bas a disability 

knows the trick that the student without a disability does not know. The students wi th 

d. · · · " d ·t w themselves in a new li 0 ht as a isabilities that learned a maoic trick and preiorme i sa 0 

0 

d d who is a happy person (Ezell). 
person they are proud of, who is fun to be aroun , an 
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tud ' Ill s , itb h rn1ing di sabi li ti s hav 
trouble spelling and understanding 

111 ni ·s ( trin g" r. M rton, Bon ikowski 1999) Tl . 
' · leie tends to be an increase in self-

est ni f students with learning di sabilities usin o . . . 
0 process wntmg. Process writing 

invo lves the steps of irnjtating writing, rnakino up Ir . 
0 spe rngs of words, trymg to write 

words, and finally using syll ables. Writino can be used t . 
0 o motivate and boost the self-

esteem of students. If students with learning disabilities .d . 
are prov1 ed an environment to 

write in that is{ree of ri sks, they will have an increase in self-esteem and will develop 

confidence in writing and be proud of their work. Students with learning disabilities start 

to take more risk and are open to learn more when they have a boost in self-esteem. To 

increase self-esteem of students with learning disabilities when it comes to writino be 
0' 

excited for what they know not making a big deal about what they do not know (Stringer, 

Morton, & Bonikowski) . 

Rush (2004} speaks of a camp that was built for people with exceptional needs. 

Camp For All is a recreational facility in Washington County, Texas. Every year over 

3,500 adults and children' attend the camp. The camp help children and adults with 

special needs build self-esteem and become more independent wrule connecting with 

others with others who go through the same struggles. The camp not only takes in people 

with disabilities such as mental retardation but bas people who are going through cancer, 

h . Th enoage in activities that are ave suffered bums, or have illnesses. e campers o 

therapeutic and fun in nature (Rush). 

for te~naaers who require a 
Pianoforte (2001) speaks of a summer camp 0 

. . il" . alled The Shake-a-Leg Body 
wheelchair for mobility and have physical rusab ities c 

hel s to teach independence through 
Awareness Therapy Program for Teens. The camp P 
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111, :i ·qui s ition l ) r 1 ·arni n ' lif , skills . As th 
campers devel • · op more independence, they 

h:1 , · · :111 incr ' as' in se lf-esteem fr m the experience. Som . 
e of the campers have cerebral 

1 
al~y ()I" ~pina bifida (Pianofo rte). 

ieri (200 I) speaks of the problem it can be t f d 
0 in a summer camp for a student 

" ·ith disabilities. Some summer camps are not adeq t 1 ·ff 
ua e Y sta ed to handle student with 

disabi lities and are not fully accessible for students with d ' b'l• . . . 1sa 1 1t1es. There 1s a push m 

the US to have camps and recreation f~ cilities that are fully access ible to people with 

disabilities with adaptive equipment and to have a staff that is ready to meet the needs of 

people with disabilities. When people with disabilities pu h themselves to do new thinos 
i:, , 

they have a boost in self-esteem because of what they can do . Camps provide 

opportunities for people with di sabilities to be on their own and rel y on themselves while 

developing independence. People with di sa_bilities are moti vated by what other people 

with disabilities can do and develop social netw6rks from camp (Gieri ). 

Part of the development of students with learning di ab ilitie is thei r development 

of self-esteem and self-concept (Elli s, 1998). Self-esteem and se lf-concept coming from 

the environment that a teacher creates in the classroo m will impact the students' lives 

down the road more than the academics they were taught. Teachers should create a 

1 . . 1 · mb and ouess and feel safe. 
earnmg environment where feel free to go out on a 1 - 0 

S lf t when it comes to academics. 
tudents with learnino di sabilities have a low se -concep 

b 

S 
. . cial elf-concept. A student who has 

tudents with learnino di sabilities have a positive so 
b . 

hen faced with a huge general 
a learning disability will have a drop in self-concept w 

h e a drop in self-concept when put in a 
education cl ass w ith a good mix of students and av 

l W achievino students. When 
I · d for very o 0 

c ac;;s that the student doesn' t like that is ma e 



J , 11 rs \\·irh I ~arn ing disab ilit ies are given . 23 
sru ' · mean1ngles a · 

ssignments, they usually have a 
il.0 , 1·11 se lf-concept. Students with learning di· b 

~ a ilities need h II • 
c a eng111g and meaningful 

. ·rrucri on. Some view that when students with le . . . ... 
111 .~ ar nmg disab1ht1es ar·e given feed back 

{lla l is correc ti ve in nature, it i negati ve and can lo , 

wer students self-concept and elf-
esteem; they want to ubstitute overstated prai e in tead f . . . 

0 gi v111g correct1 ve feedback. 
Ellis sees overstated praise as damaging to elf-esteem becau e tuden t 

ee it a fake. 
Parents can enhance the ir child 's se lf-e teem by pro iding upp n and 

encouragement to their chil d, g iving hugs, di pla 111g prop r ac tion f r a hi ld 
1 

emulate, get you child in vol ed with other childr n, k pa I , . Ire 
nv1r nm nt at 

home, challenge your child and expect high a hie em n1. I t our hild ha m 

independence, communicate ,vith th m, and ha a di iplin plan in th h m ( ave , 

1999). 

l111pac1 of Disability on e/f-Esree111 

tudents with a learn in
0 

1 ' a 1 1t1 · x n "' d . ·1· · · n f·•1·1ure. m re ften mpared 

to students without learn ing d i abilitie. id ri i:. - 7 · ailin.., lim 

do ing an acad mi c tJ k. I ad a . tud nt ' -1·1h a karnin di a ilit t f e I lik th an n 

help them elv and ha n h p I adino r min,..,d d. id ridi 

tudy of I 0..J. tu dent h uoht t hav 
0 

,. i1h I ha ing a 

language learning di abilit and ha in0 a math I ilit and 1h r r ha ing a 

Perceived lear·nin o di abili t . S ideridi u d th R 
0 

10 find rh elf-e teem 

of t·h · • . s ·ct -·ct· found that o 0 e 1nd1v1duals in the tud . 1 e11 1 
al that , ere p rf ormance-

. . nxiety bei ng depressed, . . n to rudent ha mg a , avoidance had a po iti ve path m connectlO 

al that , ere performance· ct · found that go aoct an affect that wa negative. Siden 1 
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,
,
1
, ., i i:111 , , Il a I :1 fl ' 'a ti,· pat h in -0 1111 . 

' tt on w ith s If-est 
· 111 and an affect that was 

In ·nmr arison lo students without ct · bT 
. . isa I !ties, students with disabilities face more 

11 -~aiivc cn 111111e nts and c ri tic ism in the cl assroom (Sz 
~ e, 200?). The experts say that the 

:1cad , 111 ic . soc ia l, and behavioral problems of students . 
can be treated by improving a 

studen t ·s se lf-esteem. At times , people see students ·th ct· ... 
· W I isabiht1es as not being able to 

rake care of their self and a cheap laugh. Students with ct · b·i· • . 
. isa 1 lt1es may look negati vely 

upon themselves because of the negative experiences that the h· . y ave encountered making 

them feel unimportant. New studies have di scovered that students with a di sability don't 

automatically see themselves in a negative way, and students with disabilities could have 

self-esteem that is high because of learning to accept that they are different than others. 

Hav ing a posi ti ve self-concept is something to be desired . The way that we view 

ourselves will be the way we view others. It is important for students with di sabilities to 

see themselves in a good light and of something of value . Student with di abi litie may 

view themselves in an unrea li stic exaggerated way, undervalued way, or a real way. A 

student will influence his or her academic achievement by the way he or he view 

himself or herself. A student with a negative self image will give up when facing 

· h . demically and will continue somethmg hard and think that he or she can not ac ieve aca 

. . 1 · 1 . ·ng The experiences in which 
to be ma state of hopelessness w ith their prob ems 111 eruru · 

h d t sees himself or herself. If a 
a student encounters will shape the way that t e stu en 

-11 h ve a higher self-esteem. The student has had academic achievement, the student wi a 

. h h . crher the self-esteem wiJl be of 
more positive experiences in school a student has, t e 10 

S ct · s have found that students with 
the Sludent in regards to academics . Sze says that tu ie 
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J
·, ·il ili ti 'S , ·1 w tln11sc lv ' s in a laroer-th 1. , . • i:, an- tfe way St ct · 

. . u ies have shown boys with 
H ,·i ' \\ ' 111 g thcms Ives really high i t· k 

n as s that they st ooJ 
. ru oo ed on. If a student has an 

, , . . 10,0-~rat d s I I-concept, the stude nt may b 1. 
c. , :::::: e 1eve that he h 

ors e already knows all the 

informat ion and may not pay a tte ntion to anythin .· 
g anyone t11es to teach it them. 

Students who receive special education services all d h . . . 
ay ave s1gn1f1cantly higher self-

esteem in math , reading, and school in general. Sze e d b . . 
n s Y saying depression and low 

self-esteem are not always connected (Sze). 

Glenn and Smith (1998) reported that a.mono students ·th d ' b 'l· · o WI 1sa I tties 

communication di sorders rank number two. These researcher found that students that 

have communication di sorders tend to have a low elf-concept. If a tudent ha a 

communication di sorder that consists of a speech or language impairm nt and has a low 

self-concept, the student needs to be provided with o ne-on-one coun eling and group 

counseling. Glenn and Smith say that a s tude nt w ith a commu nication di order may 

experience fru stration , guilt, and anxiety that may lead to anger and a low elf-co ncept 

(Glenn). 

Students with disabilities may have low elf-e teem and low elf-confide nce 

because of failures on academic task (Ezell , 2003). Some ee that tudent may chink of 

h . h . th t do before the a 0 e of even, 
t emselves to highly thinking that there IS not mg ey can ° 

b r ticall y Since tudent with 
ut at eight years old, students see themsel es more rea 1 

· 

. . . . . true aO'e, it i important to take that 
disabilities may have a mental age that 1s below theie 0 

. _ onfidence of students with disabilities. 
into count when evaluating self-esteem and self c 

. Down syndrome with mental ages 
It has been found from a study of 33 teenagers wi th 

d d alone but they could not read 
ranging from fou r to seven that 14 be lieved they coul rea ' 
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in, ali ty. tu Ii s sh , s tud nt with behavioral and e, . 

notional disorders usually having 
:i k , :df- st ~em. tudi s have found students w·th 

1 
. . . 

I ea.tmno d b'l• . 
. e, Isa I tties at a ri sk for low 

0 ir-e~l 111 and l1a v111 g low self-esteem bee ., ause of not fitt' . . 
mg m socially, being viewed in 

. neQati ve light, and having trouble in academi E 

.i ~ cs. zell found th t . 
a m comparing students 

without physical disabilities to students with ph sical . . .. 
y disabiht1es that there was not an 

indication of lower self-esteem in the group that had h . . . . . 
p ysical d1sab1ht1es. Ezell found that 

students with physical disabilities have been found to h h. h 
ave a ig er self-esteem or at least 

the same as those who had no physical disabilities. 

A person's self-esteem can change in response to a ti·aumat· 1· r · IC 11e expenence 

(MacMaster, Donovan, & MacIntyre, 2002). A student being diagno ed with a leai·ning 

disorder can be a traumatic life experience that change a per on ' elf-e teem. Students 

that have problems in academics, in behavior, and emotionally tend to have low elf

esteem. Students that have learning disabilitie have an increa ed ri k to ha ing a low 

self-esteem. Labeling, academic failures, and a tud nt ' di ability l ad to low elf

concepts. Labeli~g a student as learning di abled put them in a lower ociaJ po ition a 

seen by adults. Some students may have an increa e in elf-e teem when labeled with a 

learning disability because of the diagnosis of their di ability explained to them in a way 

that is clearly understandable. The researcher took 33 tudent with learning di abilities 

. . . . . R b ·o- Self-E teem Scale was used 
anct 36 students with out learnmg d1sab1llt1e • The osen ei 0 

t . f students with learning 0 measure the self-esteem of the students. The grnup 0 

. • . . _ The o-roup of students without 
disabilities had a significant increase rn self-eSteem. 0 

. If esteem In reoards to levels l · • - · se rn se - · 0 

earning disabilities did not have a significant rncrea 
. di bilities had a higher self-esteem 

of self-esteem, the group of students without Jearrung sa 
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•1, 01 , titan tll ' stud "nts, ith lem·ning d,·sab· t· . 

111 , · 1 Hies. The . . 
. . " . . . . ieseaichers found that labeling a 

. i 111 w1tl1 a d1sabtl1ty did not hurt the stud , 
~tu ent s self-esteem. 

Cosden , E llio tt , and Kelemen ( 1999) t ct· 
s u ied 95 stud · ents With learning 

d'sabilities. These researchers fo und that students . h 
1 

. . 
1 

Wit earn111g disabilities who knew 

about their learning disability did not have an increase . 
111 self-esteem. Self-esteem scores 

amona students with learning di sabilities varies as do If 0 es se -esteem scores of students 

without learning di sabilities. A student just havino learn · d. b.
1 
.. 

c 111g 1sa 1 1t1es does not mean the 

student will have a lower self-esteem. If a student wi th a learning di sabi lity like his or 

her physical appearance, athletic ability or relationships with other , the tudent with a 

learning di sability will have a higher se lf-esteem. The more evere a tudent 's learning 

disability is the more doubts the student w ill have in regard to hi or her academic . 

Students with learning di sabilities that had a better outlook on academic had a higher 

overall self-esteem score than student with learning di abi litie that did n t fee l good in 

their academic abilities. Whe n a student with a learning di abi lit i able to identify hi or 

her strengths and weaknesses, the stude nt w ill have a higher elf-e t em measure 

(Cosden, Elliott, & Kelemen). 

Benefits of Good Self-Esteem 

• · that contribute to ociety 
Self-esteem and self-confidence help to form citizen 

d elf-confidence as an 
anct are successful (Ezell, 2003). Ezell sees self-e teem an 

. with disabilities. Also, Ezell says that self-
important aspect to the success. of any student 

t of havino success doing a task. 
eSteem and self-co nfidence are seen as the Produc 

0 

lf teem when encountering the 
. d of oood se -es 

Student with disabilities are 111 nee 0 

. , elf-esteem is impacted by 
real World and challenge of life (Daves, 1999). A person s s 
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111 \'
·:t~' 11 or sh ' I )o ks . av s s ~ - . . cs people Wilh h' I 

ig 1 se lf-esteems li ve longer, make 
111t11 , 111trn y. st and up to p- r pr ssure, build oood r I . . 

e, e ationships, have better health not 
•n!!:t~i irn. in as many risky behav iors li ke slee i 

O 
• 

~ p ne, a1ound and drn os and h f e, , ave ewer 
,11 .1ac qregn:.i ncies . ice , ::- t ~ 

Soriery and Disability 

Findler, Vilchinsky, and Werner (2007) present d . . . 
a stu Yon the Mult1d1mens1onal 

'· 

Attitudes Scale Toward Persons With Di ·abilitie The Mu lt'd• • 1 A . · 1 1men 1ona tt1tude Scale 

Toward Persons With Disabilities finds the attitudes of a pei·son· aff t b h · d ec , e av1or, an 

cognition. These researchers u ed the scale on 132 people along with as lf-e •te 111 

instrument , and the Attitudes Toward Disabled Per ons cale. ln compari -on of men with 

a low self-esteem, men who had a hi gh self-e t m had a hi gher po -iti e cogni ti n. The 

attitude in which society view people with di -abil itie cau e problem f r many with 
I 

disabilities. People with disabili tie ar incl uded 

people with disabilities , but exclusion occur v h n 

ha a p iti e attitude f 

a negati e attitude f 

people with disabilities. Findler, Vilchin -k and ern r f und that a per n wi th a high 

elf-esteem will have a more po iti e attitude in regard t a per on ith a di abi lity. 

Athletics and Self-Esteem 

l 5~ of athlete in high chool play in 
Academics are important becau e on 

. 
0 2007) It i an importan t ta k to stres 

college and only 2% play as a professional (Anole, · 

. d. ab· 1-11•u·e The demands of being 
h · · h l arnm 0 1 · ow important academics are to athletes wit e 0 

. h a learnin a di ability. Coache and 
an athlete and a student are tough on a student wit 

0 

tudent has in order to 
te· h 1 . · a disability that a 

ac ers must see and understand the erunm 0 
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,~t llis N 11 -r 11 'L'd 0 11 and off the f'i e l I A 

111 c · thl etes with . . . 
. . . . . d1sab1hties should become a 

f lit ll -r atllkt cs w11 h d1sab lliti es th at ha ware 
ll ve succeeded des . . 

. plte hard times on the play in g 
( ' ,

1
J ·ind 111 the c lassroom. Maoic Johnso h 

i1 • b 11 as trouble . d' . 
. rea rng. Nell Smith who played in 

the NFL has dyslexia and went to the Uni ve .. rsity of Nebraska . .· . on a full ude readrng on a 

third-grade leve l. Greats Babe Ruth and Michael 1 . . 0rdan had learning disabilities. Beino 
. . b 

an athlete can pos1t1 vely affect a student academicall 
y. Angle states that a student with a 

learning di sability may try to withdraw and avoid i th 1 . 
· n e c assioo m but may shine on the 

playing fi eld. Angle says that athletics may help in th ff . e e ort to 111crease ocial skill s and 

self-esteem in students with disabilities. 

Disagreements about Self-Es tee111 

Tobin and Hwang ( 1997) see programs that are being u d 10 boo t If-esteem a 

having little impac t and may be detrimenta l in. nature. lf tudent. are puffed up wi th a 

self-esteem that is not true, they will not want t grm r impr e, v. ill 1101 be able t 

successfull y learn , and not be able to face the work /ng world. Tobin and Hwang b lieve 

that students should be fill ed with a true self-e teem that let them know hen they fai l. 

Good teaching that provides a true opportun it f r ucce that be t '> a to enrich a 

student 's academic achievement and self-e teem. Low elf-e teem ha been aid to be the 

cul prit behind all the problems that face student today. Student are being prai ed 

e · . .· · · and hard work to make ure that 
xcess1vely and not being provided with any cu tici m 

st S lf-e teem is a product of achiev~ment 
udents have positive feelings about themsel es. e 

n . eo le teach self-esteem has lead many 
ot a requ irement fo r achievement. The way that P P 
. 1 and not as hard. Students are 
Sludents in the special education classrooms to try ess · 

d to chancre. Sometimes, 
taugh . . and feel no nee 0 

t that they are perfect the way they aie 
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d 11 • wh ha, 'lr ll'I i ra l di s rder ar 
$(lJ , , • taught that th · 

. eir behaviors are who they are 
:in i 1haf th y ar kay. Tob111 and Hwang stated th . 

at students With disabilities should be 

t
:iu !!hl in ,111 nviro nm nt in which they can succeed 
· and do not need to be told lies. 

The writing process increases the self este d 
- em an acade . kill rruc s s of general 

ducati on students (Stringer, 1999). Stringer states that th . . . 
e e wntrng process rncreases the 

ademic skill s of students with learning disabilities but th • d b . . . 
ac , · ere 1s e ate If It rncreases 

self-esteem. 

In studying self-esteem and self-confidence of student with di abilitie , real 

results are uncertain and should be handled with caution becau e of di agreement in 

researchers and findings (Ezell , 2003). Ezell say that out of al l the re earch on elf

esteem and self-confidence in students with disabilitie it ha not been fo und that 

boosting the self-esteem and self-confidence in tudent with di abilitie a bad thing 

but is a good thing and something to stri ve to do. 

Further Study 

MacMaster (2002) says that there i a lo t of kno ledge about the negati ve effect 

of labelino students with disabilities, but there i a need for more rudi 
0 

about the 

positive effects of labelino- students with di abilitie · 
, 0 



.'II I lc1f\' 

ha1 t ' I' 11 un 'O r d th lil 1 ra ure that is availabl . 
. . . e on the history of increa ing 

:lit 
,11 fan , t' stu d "nts v ith d i ab tlr tie I · 

' 11 story of incre · 
. . . . . asrng attendance of tudents with 

r ,,·ith ut dtsat rl1t1es, history of Albert Ba d . . 
n u1 a, history of If . 

se -efficacy , treatment of 
. lf-efficaC). ro le o f self-efficacy, impact of l"f 
~ I e upon self-esteem, history of increasino 

0 

sel f-es teem, impac t o f di sability on self-esteem b f 
. , ene Its of good self-esteem, society and 

disabil ity, athle tics and sel f-esteem, disagreements ab t lf 
· ou se -esteem, and further study of 

labeling. It is important to remember that in studying self- t d . 
es eem an self-confidence of 

students with disabilities, real results are uncertain and should b h di d • h . e an e wit caut10n 

because of disagreements in researchers and findings (Ezell , 2003). 

The research reveals that students with di abilities can increase their attendance 

through service learning (Carr & Jitendra, 2000), having a mentor (Glomb et al. , 2006), 

teaching others (Jennings, 2003), responding to an interview (Ko11ering & Braziel , 1999), 

telling what motivates them (Kortering & Konold , 2005), teaching leader hip skills 

(Imada et al. , 2002), providing anchored instruction (Rieth et al. , 2003), and meeting their 

needs (Kortering & Konold , 2005) . Also, attendance can be increased through changes in 

attitudes (Kortering & Braziel, 1999), after school program (Miller, 200l ), learning 

. . (Bak . 2000) and record keeping (The 
acadeffiles (Thurman, 2007), attendance groups ei ' ' 

Curriculum Review , 2003) . 

. . bilities can increase their self-esteem 
The research shows that students with disa 

. ce oups (Baker, 2000), mentoring 
w1th the help of their parents (Filozof, 1998), attendan gr 

. the are different from others (Sze, 
ampbell -Whatley, 200 l ), learning to accept chat y . 

. . h Joay (Hopkins, 2004), havmg 
2007) self t . . . (Gle11n, 1998), ass1st1ve tee no o , · -e eem act1 v1t1.e 
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int durino l clur ' (Su kind, 2008), learning magic tricks (Ezell , 

l1l n ir nm nt (Ellis, 1998), engaging in process writing (Stringer, 

. to a summer camp (Rush, 2004), and identifying their trengths and 
I 11 ::, 

es (Co ·den , 1999). 
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Methodo logy 

1,,rn 1d 11<'f i, 111 

The 111c 1hods of how thi s tud y on school attend 
ance and se lf-esteem of students 

,,·ith c.foal i I iries was deve loped and the procedures of h . 
ow this study was carried out are 

·ontaincd in rhis chapter. This chapter contains the d • f 
c esign ° the research, the selection of 

Participants , the procedure fo r col1ec tin o data and the I f _. d . 
t, ' P an 0 1 ata analysis. 

Research Design 

The purpose of thi s study was to determine if there is a relationshi p between the 

number of absences and self esteem of students w ith di abilities and if there wa a 

difference in self es teem of students with di sabilities on gender. The relationship between 

the number of absences and self-effic acy score were investigated fo r any correlation. The 

self-esteem scores were investigated fo r significance in regards to comparing the 

different gender. 

Participant Selection 

h t d nts receivino special education 
The research sample w ill be taken from t es u e t, 

h qualify fo r the TCAP 
services at a hi oh school in middle Tennessee. Students w 0 

t, 

. . ed in this study. TCAP Alternate 
Alternate Portfolio assessme nt will not be mclud 

.th l w cognitive abilities . This study 
Ponfol,io assessment is an assessment for students wi 

0 

. ·ve Development Classes), which 
Will also exclude all C DC stude nts (Comprehensi 

. d low coonitive abilities. The 
include students with auti sm, D own's syndrome, an t, . 

. . fo rmed consent form of thi 
p wi ll be given in 
articipants and the parti c ipants' parent 



l 111(;1n :-,.Ill,~ . h,r till):-,.' p:ll" ll (s ' i v ' . 
\'<' I . Ill , p ' n I 11 .. . 

ss 1on, stu dents w ill b . 
\ . , 111 h,rn1 It , l,luntari ly cn lll plc tc pri or . . e gi ven a Student 

to lak ing the Se l f E .. · 
, , .· , ., . - ff1cacy sca le. T he Sel f-

1
:((i •:i -~· . ·:ii " ill h 1 turned direc t ly to ti .. ie I esearcher. 

All :-.tudc 111 s rece iving special educat' . 
ion services are 1· 'bl 

. . . e igi e to be included in th is 
_11 Ir -11 1l11s lrnrh sc hoo l with the exclusion f 1 :- 1 L. • ~ o t 1ose stude t h n s t at qualify for the TCAP 

. .\ It 'rnate Port fo li o assess ment and those students in CDC 
classes. Only those students 

\\·hose parents have give n voluntary consent and 1 . 
vo unta1 y student assent has been 

obtained by the student/participant will be included · th · 
m IS study. The max imum number 

of participants is 200. The max imum number of males is 120 d f . an emales eighty. 

Data Collection Procedure 

The special education secretary will identify all students receiving special 

education services in the high school that do not qualify fo r the TCAP Alternate Portfo lio 

assessment. The special education secretary will send home with the students the 

voluntary consent forms for the parents to sign. The special education secretary wi ll also 

call the parents telling them about the study. The spec ial education secretary will read the 

Volu ntary Conse nt Form attached to this application. Any questions fro m the parents will 

be referred to thi s researcher. Once the Parental Voluntary Consent Forms have been 

r · . . ·11 0 · ach student in their home room 
eceived by the researcher, then the reseaichei WI o 1ve e . 

l . d . . to the researcher if they want to 
c ass a Voluntary Student Assent Form to sign an return 

a . . . . . . . atina student and the researcher will 
p rticipate. To ensure confident1 ;:ihty, the paiticip 0 

th ff f the hi ah school to administer the 
en meet one-on-one in a room in the fro nt O ice 

O 0 

. al education secretary and 
[)elf ffi ·11 then ao to the spec1 

-e 1cacy scale test. The researcher W I 
0 



.. 1111 , ,n1111t 'r ( r al s ' fl , s t't r u ·h in n ·, . 
1111 ~ tpant. 

nee the data h b 
h as een paired and 

f inl :1 lata as . llP id ntit f tll 
,111 1 participat' 

•ng students will b 
Th , s -If- , ffj . t ti . 

e erased. 
1at is ad1nini tered is th . 

e Mindfulness-Based Seif 
) T he MSES is used to 
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measure self-efficac . 
. . Y using 35 questions in 

.' -ale (Bella i r, Cogn1t1on, Interoception (h . 
ow sensations . th b 

. 111 e ody are perceived), 
Affect. Interpersonal , A vo1dance, and Mindfulness) E h . 

. ac d1ff erent scale is addressed by 

five questions 1~xed in among the 35. Of the 35 que f 
. s IOns on the MSES, 18 were 

reversed. The person being interviewed responded to ea h . . . 
c question on a f1 ve pomt scale 

depending on how they agree or di sagree with the statement c· . 1. · uc mg zero means the 

person agrees not at all , circling one means the person agrees a little, circling two means 

the person agrees moderately, circling three means the person agrees a Jot, and circling 

four the person agree_s completely. The score of the MSES is calculated by the number 

chosen and by inversing s6me answers. The highest score is 140. The lowest score is 0. A 

poor sense of self-efficacy is recorded by a score of 0-34. A weak sense of self-efficacy is 

recorded by a score of 35-69. A moderate sense of self-efficacy is recorded by a score of 

70-104. A good sense of self-efficacy is recorded by a score of 105-140-

The researcher herein orally read the MSES to approximately 77 participants; 

. . • · ti The researcher would 
approximately 26 participants did not reqmre oral adnumStfa on. 

e · . d The students would circle the 
xplain questions on the survey when a student aske · 

answer for each statement. 

. tud to parti~ipants are the special 
The individuals who will descnbe the s Y 

·u coJlect the Voluntary 
educat· Th1· s r·esearcher w1 10 n ecretary and this researcher. h 

Cher wi11 pass out t e 
Then the resear 

nse t , arents ' n orms signed by the tudents P · 
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luntar. ' ~ tu I 'Il l Ass 111 F rm in th , stud 

nts ' h 111 . 

1 
ai1i ·i t ·1t' \\'ill l 'administ r d th 

_ , .11,-11 ·r wi ll 
I \', L 

II t th 

lf-Effica 

to ms. Those students v lu nteerin g 

y Scale by the researcher. The 

If- fficacy Scales and 
onl y the researcher will know the 

id 't1lity )f th s stud nts. Once the Self-Effic acy S 
1 ca es have been scored and paired 

·it h an ID num ber fo r each participant alono w·th th 
" o 1 4 number of absences fo r the 

re pecti e participant, the names will no longer be att h d . 
ac e to the paired/aggregated data. 

The parents will receive a phone call descr.jbin o the stud f h . . 
,. o Y rom t e Special Educat10n 

secretary. The Special Education secretary will read fi·om they 1 t . C 
o un ary onsent Parental 

Form The students recei ving special education services and eligi'ble to t· · t · 1 • . par 1c1pa e m t 11s 

study will be identified by the Special Education Secretary and take home the Voluntary 

Consent Form to their parents. Upon voluntary parental consent, the researcher will pass 

out in the eligible students' home room classes, _the Voluntary Student Assent fo rm and 

those students w illing to participate will give this res archer the signed Student Assent 

Form. Then, this researcher will administer the Self-Effi cacy scale to the participants. 

The participants will not have to do anything else. Tl~e researcher will find the absences 

f · · · · h 11~ ff' scale score and then erase the or each part1c1pant, pair that up with t e se -e 1cacy - , 

·u b alyzed and reported without names from the paired/aggregated data. The data wi e an 

h know the names of the 
any names. The researcher will be the only person w 0 

. . data The Self Efficacy scale score 
participants and the names will not be used on any ' · 

. . . binet in the office of the Director of 
Will be kept with the other data in a locked filmg ca . 

. ears after completion of this 
the School of Education at APSU for a minimum of th1ee y 

re!)earch. 



nfi I nti :\lil 

I :1it i/:t 

ffi . , f l h ' 

th' swd , is mpl t d. 

A,ial)sis Plan Data 

din ' d·tta . b 
" iv n y participants nee data i 

um nt , and data will b k 
ept in a locked fi ling cabinet in the 

h l f du ation, APSU fo r . . 
' a nu nimum of three years after 

Microsoft Excel software was used to conduct a t-test to test for statistical 

7 

' . .f•cance when comparing the self-esteem scores between oenders. The hypotheses 
51gn1 1 o . 

were tested at the .05 level of significance. TI-83 Plus software was used to see if there 

0 1.1.elation between the number of absences and self-esteem among students with was a c 

disabil ities . 
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R~sults and A rn i _. 
~ ys rs of Data 

This study observed the effects of self 
-esteem of stud 

ents with disabi lit ies on 
. 11 -ndance and differences in self-esteem of st ct . . 
,1 t u ents with disabilities between genders. 

There were a to tal of 173 students receiving special ct . . 
e ucation services including gifted 

5,rvices at the studied school. There were 18 students 
t: among the 173 who were gifted 

8 

leavino 155 students in special education and not oifted Of th 155 c i:, • e students, 11 students 

were eligible for the TCAP-Alt portfolio assessment leaving 144 students in special 

education and not gifted and not eligible fo r the TCAP-Alt portfo lio assessment. Of the 

144, three students were receiving services out of county leaving 14 1 students in special 

education and not gifted and not eligible fo r the TCAP-Alt portfo lio assessment and not 

receiv ing services out of county. Of the 14 1 students, two tudents were in an alternati ve 

setting leaving 139 students in special education and not gifted and not eligible for the 

Tc · · · · · s out of county and not in an AP-Alt portfo lio assessment and not rece1vmg se1v1ce 

. f h 139 students Of the 139 students 
alternati ve setting. The study was composed o t ose · 

. d take part in the study which was 
who were eligible fo r the study, 103 students agree to 

were elioible for the study, 49 
74. t % of available subjects. Of the 139 students who 0 

. . 49 . I able fe males were surveyed 
Sludents were fe male. Forty-one females out of avai 

1 S · ty two males out . ilable were ma es. ix -
Which was 83.76%. Ninety of the 139 students ava 

of the 90 available were surveyed which is 68·89%. . . 
t to test for statistical 

. d to conduct a t- tes 
Microsoft Excel software was use . The hypothe i 

b tween aende1 s. 
~i& ·r If teem scores e o 
• 

111 1cancc wh n c mparin g these · -e 



I \, •1 :111:1 1\ I ' I \\' :ts 1'1 'r · is rm si ·,t · • 
11i:1 • • • • 0 r st , a II y s i 

nifi cant diff ren . 

I 
,
1
,, , 11 , ·11 d ·rs . Th' hypotl1 's is , as 

I 
ce 111 se lf-esteem 

SL d al th .05 lev . . . 
. . e l f s1gn1fican T 

f
•
1
" .11 , \\ :IS us·d to SC' 11 there was . ce . l-83 Plus 

~(' • . d co rrelation bet 
Ween the number of ab 

~ •lf-cs l, •111 a11 10 11g students with di sabilities. sences and 

Presentation and A 1 . 
na ys1s of Data 

ull Hypothesis One 

ull hypothesis one investigates whether th . 
ere is a correlation between the 

number of absences and self-esteem for students with ct· b' . . 
isa ilities. The values obtajned 

are from the TI-83 Plus. 

The number (n= l03) of participants was 103 The MSES . f • scores o mean and 

-
standard deviation were x = 81.22330097 and Sx = 15.89236593. The mean and tandard 

deviation for absences were y = 17.74757282 and Sy = 14.94284434. 

The range of the MSES scores for the lowest 25 % (fir t quartile) was 48 to 70; the 

range for the second quartile was 70 to 80; the range for the third quartile was 80 to 91 ; 

and the range for the upper 25 % (fomth qua1tile) was 91 to I 25. The range of the 

absences was Oto 70. 

b d self-esteem among students 
The correlation between the number of a sences an 

. h h ·s a smaJl (weak) positive 
With disabilities was r =.1161228677 which means t at t ere 1 

1. h alue of r is "in the vicinity of 
lnear relationship, according to Witte (2007), because t e v 

. IO . . " The correlation coefficient of r 
· · · reflects a small (weak) re lattonsh1p P· ( I 35). 

the number of absences 
::::.116 I 228677 shows that there i a weak relationship between . 

Id have expected a negati ve 
anct . 1 · and on wou 

self- st em. This was a po itive corre ation 



. ,t •,ti I\ . ll\ tll r , n ls, ass r · in r a , d b 
Ii• ;\f , 11 ' a s nces d crea ed. Th null 

. . ,, .. \~ " t r i ' · t ·d t aus f th w ak 1\1 -~,~ • · · rr lati on coefficient found . 
h~I 

,thesis T,ro 
11 11 H."I 

0 

U\
\ h p th i , two looks to see if there is a statisti·cally · ·t· d'ff · s1grn 1cant 1 erence m 

te
e!ll bet\l een genders. No stati stical significance was found in regards to se\f

\f-
between genders at the .05 level of significance because the t-test showed 

esteern 

4
,..
24

1. The male mean w as 81.145161 29. The female mean was 81.36585366. 
p:::0.9 :, 

. ft Excel was used to analyze the data. The null hypothesis was not rejected 
Microso 

f th
e hi oh p value at the .05 level of significance. 

because o o 



hapt r y 

Di scus ion 

Tile purpose of thi s stud y was to ct t . . . 

41 

e e1 mine if there w 
as a correlation between the 

niber of absences and se lf es teem of stude t . . 
nu n s With di sabilities and if there is a 

wtistica ll y significant difference in self-este f . 
s em o students with disabilities on gender. 

Simply, does high self-es teem increase attendanc . . 
e I ates, and is there a igni ficant 

difference between gender on self-esteem? 

No Child Left Behind pl ays a big rol e on making sure chool have an acceptable 

attendance rate. If the attendance rate is below the required attendance rate, a chool 

could be targeted in the attendance area. There i a need to fin d out why tudent with 

di sabilities drop out of school (Kortering & Brazie l, 1999). In iew of lf-e teem, tile 
I 

way a person sees him or hersel f will determine how he or he.think and beha e 

(~andura, 1993). Promoting healthy self-es teem in tudent ith di abi liti i impo11ant. 

Students need a oood self-es teem to be a contributing member of ociet (Ezell , l 003) 
0 

and to face the reality of life and its difficulties (Dave 

The study was conducted from l 03 students 

1999). 

ith di abil itie at a high chool 

, conducted to te t fo r tat i tica_J 
ett ing. Using Microsoft Excel software, at-test wa 

· d The hypothesis 
sig ·f· ores between gen ers. 

ni icance when comparing the self-esteem sc . 
ftware was used to investigate 

Was tested at the .05 level of significance. TI-83 Plus so 
. s and self-esteem among 

Wheth h number of absence 
er there was a corre lation between t e 

stucte 11 hypothesis. 
nts With di sabili tie on the other nu 
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,:iodiog, 

1·11 , 1 uq ):,, ' f thi s stud was t 1 c etermine if th 
ere was a . I . 

d If. ste ie at1onship between the 
t -rofabs nc -s an m of students with . . . 

11 11 11 1 d1sab1lities and if th . 
. ere 1s a 

.• • • , 1 e in se lt- steem of students with disabT . 
Jilt i , I it1es on gender Th 

. e study found a weak 
. . 

1
• [ion between number :of absences and self 

co11e a esteem of students . h . . . . 
wit d1sab1ltt1es and 

tudy found no stati stical significance in self-est ' 
the s eem of students with disabilities on 

aender. 
t, 

Null Hypothesis One: For students with disabilities th . . . 
eie is no correlation 

between the number of absences and self-esteem. 

This hypothesis was tested by finding the correlation coefficient r value. The ,. 

=.I 161 228677 meant, according to Witte (2007), that there was a mall (weak) 

relationship because the value of r is "in the vicinity of .10 ... reflects a small (weak) 

relationship" p.(135) . 

Null Hypothesi s Two: There is no statistically significant difference in elf-

esteem between genders. 

f E I t-te t oftware. A p= 
This hypothesis was tested using Microso t xce 

11 h othesis is not rejected. 
0-945241 was found at the .05 level of significance. The nu YP 

Gender did not impact self-esteem scores. 

Conclusions 
. h was a relationship between the 

d errrune 1f t ere . 
The purpose of this study was to et . 

. . bilities and if there is a 
numb d nts with d1sa 

er of absences and self esteem of stu e dy examjned 103 
. . aender. The stu 

differe . ·th disabiht1es on o . 
nee 1n self-esteem of tudents Wt 
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. , il ll disabi liti ~s . d •nt~ nt red n the fi ndings of th 
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, r ached: 
'" re 

e current t d 
u Y, the e conclusion 

1 The se l f-es teem of a student w ith di ab·t· . . 
· 1 It1es did not · 

impact the number of day 
f ·orn schoo l ; however, there was a weak co· · 

1 
. 

absent I I ie at1on between tho e two vari ab le . 

2_ There was not a stati stical significance in regard 
to gender on el f-e teem 

scores. Both males and females had around the same el f-e teem core. 

Recommendations 

From wh at w as found from thi tudy, the fo llowi ng i r omm nded: 

I. Schoo ls should focus on continuing to fi nd a 

students with di sabilities . 

f rai in0 If- t m in 

2. Schoo ls should focu on continuing to find v a I f rai in
0 

th att ndan r 1 

of tudents w ith disabilities . 

· d 1·th d i· b1·11·ri v hat er th 11 d 1 3. Schoo ls hould g i ve tu nt 

ucce sful. 

F11111re Research 

I. Thi t d Futur tudi tudy wa no t a long t rm u · 
uld ntinu d 

11lany years. 

ure 0 1 2. There were no self -e teem mea 0 

h a onl gi 

n at ariou p int thr ughout the 

ear and the 
en near the end of th 

r 

c 001 year. The self-esteem measure 
rudent could have 

asure The el f-e teem me . 
days absent wa calculated at the day o f the I . le el f-e teem mea ure 

ide mu up 
hact tudies could pro 

an off day or feelin g sad. Future s 

throu h 
g out the year. 
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studi , u\d b d n in e\ernentary choo\s, midd\e choo\s, and high 
f utur 

d .\ e r ity . 
\ rnor 

- that 1a 
I )b 

~ ' . tudies could be done on the home environment of elementary, midd\e, 
4. futui e s 

\ ool students . 
d hiah sc 1 

an ° 
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APPENDIX A 

IRB Appro al L tt r 



I TIT!tON~~~ N~ 
For the Protection of B. W BOARD URB) 

IRB APPROV UJnan Subjects 

~ : OTIFICATION FORM 
pRI JPAL INVE TIGATOR: Gary L. Adco! kOS-010 
E- 1AJL ADDRESS : adcoc !@yahoo.com 

51 

TITLE: 
IRB #08-010: School Attendance and Self-Esteem . . 
_Approved __ Fu.11 _ Exempt _ Expedited of 5tudent With Disabilities 

-X._Approved with conditions 

Conditions: 
#1 ) Typo with word "on " should be "by". 
#2) Clarification of "more posit ive" for what purpose? 
#:6) Question of appropriateness when conducting "one-on one" t· · . . . - mee 1ng m room May 
be perceived as pressure by the part1c1pants. Suggest that parent sig t f. 

"NOTE " b t1 · t S n consen arm 
#7) The : may e a con 1c . uggest that someone else work with his students 
It wou ld exclude a dual relationsh ip. · 
#8) Do not erase name of forms. Suggest using a coding or data system instead. 
#11 ) Risk should be noted as "minimal". 
#12) Risk should be noted as "minimal". 
Consent Form 
1) Pl should use appropriate language for understanding in form for parents and minor 
participants. (Ex: second paragraph, first sentence "self-efficacy" should be easily 
understood.) 
2) Risks and benefits: Should read "minimal" not "no known risks". 

~Disa roved 
Comments: . 

1) You are required to immediately report any advers~ reaBctw~ or 
th In ftutional Revtew oar · 

complications of the project to e s 1 
. · . t hanges of the 

2) There may be no change or addition to the P~Je;tb
0
\~stitutional Review 

investigators involved, without prior approv O e 

Board. t has been approved ~y the IRB. 
3) If applicable the attached consent statemen b. ts entered into this study. 

Please copy this document and use fo~ all su ~e~fore April 25, 2009 unless 
4) Th - · review on or e study is subject to continwng 

closed before that date. 

:::--__--------------:::::-:--=ii-----Chab-r.~ · B ard 7415 
i.._ · t'Crson, Institutional Review O d (931) 221-
'liil'les A. Pinder. Ph .D. oinder ao5u-e u 

.April 25, 2008 
Date 
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APPENDIXB 

Approval from School System 



Pt 

n ,ounty 
~ I 2 t Woodland Street 

P.O . Bo>< 130 

ftoo{s 

Sprlngneld T 
(6l5) 38<! -5588 ph en nessee 37 172 

one ~ (615) 38 '1 -97 <19 fa x 
Danny Weeks 

Assistant Director 
WeeksD@kl2tn.net 

16 Apr-ii 2008 

Gary Adcock 
613 3rd . Ave. W. 
Springfield , TN 37 172 

Dea r Mr . Adcock: 

Please accept th is letter confirming permission to proceed with your research 
project as requested last month . The Boa rd of Education approved your request 
at their April 2008 meeting . 

Upon completion, we would request that you would submit a copy of your work 
to my office. 

Thank you aga in, ~ / / __ 

,:=:~~~T 
Dr. Danny L. Weeks, 
Assistant Director of Schools 

Robertson C<nm.ty Bo~ Education 
Dr. Danny L. Weeks 

Phone: 615.384.5588 
Fax: 615.384 .9749 
www.robcoschools.org 

WeeksOOk 12tn.net 

S t • p O Box f l 30 2 l 21 Woodland tree . 3'7 I 72 
Springfield , Tennessee 

SCHOOL eoARD E FARMER o L>JIR't AELl)5 

.. ,uy AYERS • GEJW.DIN 

ALLAN HEARD • ALFRED BOYTER • STON 
EV CROCKETT • J..,,., I 

I 
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Parental Consent Form 



N AL CONSENT FORM 

I 11
, 11 1, 11 ·d I\ be 111 :1 n>, ·a r •h qu 1 . 1 , _-111 ( . I . L ,1111 ut wl I 

1,11 n ,,.1, 111 · tr :111 'Ill an · , rat ' . We ·,r . . k' 1 
I 1cr or not a ·t d 

• tl ' •1 ' 1..: ,Is tn g th · t s u nt 's s If 
"n,l• · 

1 
t 

1
.., in th· 'nHtp "l' " :1111 lo stud y . d your child tak · · c -

_-111 ( . . • 11 .1 111 ly stud , . e part beca 
, ,,111 1lr1t \ 1Ht r· :td tht~ lnrtn and :tsk any Cjlt "·t· cnts that receives . I use 

. t' . . es ions YO L . pec1a servi 
\\l . ur ·hild /:-,tud '11 1 to tak. c part in thi s stud l.f , may have before a . ·. ces. 11 ,,, , 11 I I . . . y. you ag g1ee1ng to 
.1 ( . : . 1, in this st uc y. t 1c researcher will go t ree to have your st d 
,

11
11l·q ·' , , .. , F . . . o your student's h u ent 

I· 1111 ,, ttt lk 111 ~:-.cnt 01 ms tor your student t . 0 me room class a d 
·1~~ 1111 . . I . I . . o sign IF th n I· .. · ·itc Thell . 101 l 1ose t ldt vo luntaril y want t . . . ey want to voluntaril 

rll'l tL 1p, · . . o pa1 t1c1 pate th Y 
I· .

11 1
)'\rt1c1pate on a one-on-one basis and adm · . ' e researcher will meet 

·111 c:ic ' . 1111 ster the If f • 111 -'l ·d below. The researche r will be the only one h se -e ficacy scale 
k~ ·11 1e w o sees the result f h. 
l ... .. ·y ~c ale. and once the researcher has put the numbe f d s O t 1s self
e1t1LJc . - ·1d ' ·11 r o ays absentbe·ct h 

.• 
1
·p·ll1t )'our chi s name w1 be erased and no one .11 k si e eac parnc ' ' . wi now your ch.Id' 

t,ul the researcher. D~ta wtll be secured in a locked filing cabinet, and afte~ s answe.rs 
completed , all data wil I be shredded after three years. 

th
e 

st
udy 1s 

The study: The purpose of thi s study _is to _fi nd out what if a student' s self-efficacy 
affects their attendance rate. Your child will be asked to complete the 35 question 
Mindfulness-Based Self-Efficacy Scale (MSES). Your child will be asked to circle o to 
~, depending on whether they agree or not with various statements. Zero (0) would mean 
.that they did not agree at all. Four (4) would mean that they completely agreed. 

Examples of questions are: 

I am able to think about what I am about to do before I act. 0 1 2 3 4 

1 get easil y overwhelmed by my emotions. 0 I 2 · 3 4 

When an unpleasant thought enters my mind, I can cope with it. O 
1 2 3 4 

1 can feel comfortable around people. 0 I 2 3 4 

Even when things are difficult I can feel happy. O 1 2 3 4 

Wh . . I · 1y whole life. 0 I 
2 3 4 

en 1 have a problem, I tend to believe it wil rum n 

1 can fee \ uncomfortable around people. O 1 2 3 4 
d t 

h'ld/student will be ~ske o 
if You k part your c 1 · · ation 1s 
fill agree to all ow your child/student to ta e h. \ your child ' s particilp Based Self 

out a St d Th. f rm states t a . Mindfu ness-
vo\u , u ent Assent Form. 1s O the 35 questt0n ffteen minutes to 
tffi;tary. Your child will be asked to complete will take about ten to i 
CQ acy Scale (MSES ). The self-effi cacy scale 

11'lplete. 



nci I , •· I h ,, • a, . n l l..nm " .· 'k . 
. ~ I I IS s 11 \l l . , . , h ·th ·t 1111 1 • f- · l li ·n ·v h , , · 11sstudy , 

·1' ' ' I . ns ,in r ·I 1· , und th . b 
1h" 1 , ti 1h:1t :1tt ·11 :rn ·' rn t ·s •nil l , • . . u ronship le , ll ncfit would b 

• , 11 111 , us d b u cndan e t 
h•I ' I ,11 I · :1 I ·rsh If rn I ·s. l r ha , . in i s tud ' nt . d. y students h . cc rates. Studies 
1•1· . I I s o vo l av 1ng me l 

I, ,, ·:-tr ,;1ti1 ti , 111 " I · t ' ·r or no t a hi h self- · - untcer Wo rk. Thi n ors, being 
:111 II .. ' ·d :1tt · t1d:111 • • ra t ·s . If rcacy can possibl s stu~y wi ll allow 
,11 • •1· Y contribute to 

rn~•ifion: J'h ·1-c is no ·ompen ati on t 
(ofllP · • . . • • . 0 you or you h' 

. h . J art1c 1p:lt 1on rs tnctl y vo luntary r c Ild if he O h 
th. :-Ill . . . r s e takes part in 

fidentiality : The records of thi s study will b k . 
on r t· d b e ept pnvat Th 
,. t·or the number o ays a sent for each parti·c · e. e researcher w'll 1 as" . ·1 . ipant and the d I on Y 

your child s name w1 l not be mcluded on any data other than gen er of each participant. 

0 
e these scores have been matched up with then b the self-efficacy scale 

~~~ be erased. The only person knowing a connect~: ;r of days absent, then all n~es 
1
'
1
d the days absent will be the researcher. It will not bn etw~ebn the self-efficacy scale 

an e poss1 le to fig 
hi id 's name or answers once the names have been erased S . ure out your 

~n a locked filing cabinet for three (3) years after this study. e:Vd eysdw1hll be kept securely 
s an t en be shredded. 

Voluntary Participation: Your child ' s participation in this study is str· tl 1 . . IC y VO untary 
Your child may skip any questions he or_she doesn't feel comfortable answering. Yo~ 
decision whether or not to allow your child to take part will not affect your current or 
future relationship with Austin Peay State University or with your child' s school. If you 
decide to allow your child to take part, your child is free to not do the survey or to skip 
any questions. You are free to withdraw your child at any time without affecting your 
relationship with the University or your child's school. 

The researcher for this study is Gary Adcock. You may reach Mr. Adcock at 615-384-
9845, or adcocgl@yahoo.com. Please feel free to ask any questions you hav_e ~o~ or at 
any point in the future. If you have any questions or concerns about your chi_ld s nghts as 
a research subject, you may contact the Austin Peay State Univers~ty Cor1;1nu~ee on 
Human Subjects (UCHS) at 931-221-7414, or you may access their website a 

!!ttp://'!YWW.apsu.edu/cogs/research/researcb/human.btm 

Pi · · consent for your child to 
ease enter your child's name and sign below if you give 

Participate in this study. 

Your child's name:-----------

Your signature Date ---------------
beyond the end 

rhi.s /or at /east three years don April J 7, 
of th consent I orm will be kept by the researchler 1,·tutional Review Boar 

e stud APSU's ns 2008. Y and was approved by the 
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Informed Minor Assent to be a Research Participant 



I F H1FI> 11 0 1 , 'SE T TonE 58 
RESEAR I 

11 -r ... 1)f tit ' i\i>Sl I lnstitutiun•il I> . 
1 PARTI IPA NT \1'tl . ''- ' V i ' W I) " p,•:11 ' >Oard : 

~1r- ;;1r~ Ad ·,) ·I-. frn11 1 the Schoo l or Ed . 
. , •1 r ·s -:1r ·It study entit led Schoo l A ucation at Aust" p 

ji1ct1tl~ · . . ttenda 1n eay St 
,·l111' .

1
•1- ,, !'he purpose o t th1 re earch is t fi nee and Self-E ate Uni versity· 

· .. 111 t t • ' . I 15 0 Ind out ·n steem of St d IS 
I 1~· , ch :i~rcc ,,·111 - statements about h 1 

1 agree so u ents with 
_,l 111111 \,~ such as ow fee l about rnys~lf ~ e~hllat agree, or 
. 1cn1c1 • • • • wi be gi 

~1•
1 

,1blc to thmk about what I am about to d b ven 
I) I a_n1 ' h h o efore I . l , ,1 en an unpleasant t oug t enters my mind I act, 

(,) \, 1 
1 d , can cop · h . 

;) 1 get easily overwhe me by ~ y emotions; e wit 1t; 
(- 11 know that my thoughts don t have the power to h 
(-l . d b d urt rne· 
.) lf something nee s to e one, I am able to comp! t . '. . () . . e e 1t w1thm a . 
6) Seeina or heanng someone with strong emotions • b reasonable time· 

( 
0 h · Is un earable to . ' 

(7) It is often too late w en I realize I overreacted in a st ful . _me, 
k 1. ress situation· 

(S) I be lieve that I can ma e my 1fe peaceful ; , 
(9) 1 can face my thoughts, even if they are unpleasant· and 
(JO) J can deal with physical discomfort. ' 

Som~ of the questions ask ~bout mildly sensitive issues, for example, I am often 
in conflict with one ( or more) family members, but I do not have to answer any questions 
if l feel too uncomfortable. Some of the questions may make me uncomfortable or upset, 
but I can leave any question blank that I do not wish to answer or to stop participating at 
any time. In addition, my responses will only be seen by Mr. Adcock, and once he has 
written down the number of absences I had in school this year, he will erase my name so 
that it will not appear anywhere. No one will be able to determine how I responded to the 
questions. My name would never be used, and my responses could never be tracked to 
me. 

I understand that my parents have given permission for me to take Pru:1 in _this 
• 1 t I am under no obhgat10n to 

pro1ect. I am participating in this study because want 0 · . . ·r 1 initially 
Partic· . If I h e not to part1c1pate, or I ipate, as 1t is completely voluntary. c 0 ?s . . wa affect my status in 
agree but change my mind before I participate, t~s WI~l not many y 
rny school or group or with Austin Peay State Umversity. 

. . de available through my home roe;: 
l Also, I understand that this study 1s bemg ma ti d·an permission form and Y 

c ass and that Mr. Adcock will be collecting my paren gu~~is. Mr. Adcock has d 
:~ent form and then giving me the survey on a o~e~to;~~: this study and has not coerce 
rne°-nnect me that I am under no obligation to parti~ipa (on is strictly voluntary. 

in any . . My part1c1pa 1 
way whatsoever to part1c1pate. Mr Adcock at 

I can contact · 
lf I h · he research study, 

6\5_38 ave any questions concerrung t om · 
4-9845 or by email at adcocgl@yaboo.c _ , 

'------------ --



5 

~ 
~1!" A y ST A TE UNIVERSITY . INSTITUTIONAL REVIEW BOARD HAS 

£ At1sTll'I ~: PROJECT FOR THE PROTECTION OF HUMAN PARTICIPANTS IN 
1\l WED TH 
R£\lt I-1 911.221-7414. 
tt£S£ARC -

Date 



0 

APPENDIXD 

MSES Survey 



61 

Hn,,,011 r 
· avo,m ~ l 1 l . . . . . . . . . . . . . . . . . . . . .. . . . . . . U . . ane1 Free,,tun 

' .\ \ . . . . . ........ . . .... DI\ TE.... i11ver.v/1y of Tas111a111~ 

. . .... . .. . ... ... .. Sess ion/Week 
, 1111111 [,ci 111 th L' s ha t.kd col umn ucco ,-d· No. 

- i,·k t'ilt . - ing to how 
l I . , 1:1tcn1cnt !~I<'" . u~ Ing. the lol lowing sca le: much you now a . 
t'J , h gree or disagree with 

A little 
l 

Moderately 
2 A lot 

3 Completely 

Tn· not to spend roo much time on any one item. Th 
4 

. ere are no right . or wrono a11 
1 am able to tbmk about what l am about to do before I act ~ swers. 

I 
When an un leasarn thou 0 ht enters m mind, J can co with it O 2 3 4 

3. 
When I relax. I can feel sensations in mv bodv O 2 3 4 

-
1 

net easily overwhelmed by my emotions . ___________ _J O 2 J 4 
4. :, 

l find it difficult to make new fr iends 0 5. 

6 I trr to avo id uncomfortab le s ituations even when they are reall . O 
I ~--2-~~~~;,;-~~;;;;:;;~~~~~:;~~=-=~· ~~~-_!JY'.._t~mJp~o~rtan~t~ ___ j O r:7 I am aware when I am about to do somethino that could hurt me 0 ~--~== ==!Ff;::~==-=~~==:=:'.o~~=~~~~~r~so~m~eo~n~.e~e:!:1s~e __ J o 
~8:.:..· - ~S t~oupp'-i __ ng~• -::-n-:-1 )='S-=-e-:1 f-;::-fr:::-o~n=1;:-:e:::n-".g~a~i1-:1 ~i n~un:;:":-:v __ a __ n __ te __ d_o_::r_h~u~rtfu=.:..1 .::.be::l.'..'.:1a:_:v~i o~ur~s~is~v'..:e~ry~d~i~ffi~i c~u~lt _ _J 0 
f-:9~. -~I k-:;-n:..::.o_w-;· t_h::=at __ m~y-=th=ou;-'g~l-::1 ~-=:s::-d-=o~n~' -=t ::-ha-::v~e~th-=e~p~o-=-""-' __ er-;t'-o-.:b~u::.:rt..:....:.:m.:.::e~-----------1 0 
r-.:1'..::0.:._· ___ W~h-.:en'-:-1 -;:am-:s_tr_c_ss_·cd--'-, _l:--:a_n_1 -:a;--v.~·ar __ e-:o_f_u_n~ I e_as-.an:-t_b'-o::d2y-:s:..:e:.:..:n.:::sa::.:t1..:.:· o:..:.n:.::s ________ _J 0 

1-'l_l_. _ w_· _·h_en_ l _fe_e_l _v_er\~;_· e_m_ot_i_o_na_l_, _it_tak_-_·_es_a_l_o1~1g~ti_m_e_fo_r_i_t _lo....L..as_s ________ ___J o 
r l_2_._l_fi_ee_l_c_o_m_fi_or_t_~_l_e_s_a~y_in~g~s_·o_~~-~·-½_'h_e_n_I_·_~_l_l_a_m_in_t_h_e_w_r_o_n~g- --- --- -~O 

13. It is ok for me to feel strong emotions O .------- - --- -=---------------------~ 
14. It is often too late when I realise I overreacted in a stressful situation 0 1--------------- --------------------1 
15. If something needs to be done, I am able to complete it within a reasonable time 0 
r--...::..:.:.:..:..::..:::=.:.;;2-:..:..::-=-=-::....:..::.-=-:.-=..::..:..:..2...:..:::..:..:.:....:::.=-.:...::....:.:..-=..::..::..:::.r:..::_:__::_....::..:.___::_='--------j 0 
16. I get so cau ht up in my thou. hts that I end up feel in very sad or anxious 

17. When I have unpleasant feelings in my body, I prefer to ush them away O F _.:.:_:~~~~~~~~~'..::.L~~~~~~==~~---, 0 
18. I believe that l can make my life peaceful 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 
2 3 4 
- 3 4 
2 3 4 

2 3 4 
2 3 4 
2 ., 4 

2 3 4 
2 3 4 

2 3 4 

2 3 4 
2 3 4 
_ 3 4 

2 3 4 

2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 

3 
3 
3 
3 
3 
3 
3 

3 

3 

3 

3 
3 

3 

4 

4 

4 

4 
4 

4 
4 
4 

4 

4 
4 
4 
4 
4 



u I It tn 
ltcrns to 

,_ ~- reverse Raw ~ 
11 ha ' iour I . 

~ 
Cale 

8. 
Rc~r----~ 

15. 
-----r---

22. Reve~r---
29. Revcrsc~ r---
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~ 

r---- 2. cogni tion --~ r--
-

9. 
. --- -

16. Reversed -
23 . Reversed -
30. Reversed -

1J1teroccpt.ion 3. DSE - ._,, 
,.• 

10. 

17. Reversed 
24. 

31. 

DSE -
' Affect 4. Reversed 

11. Reversed 

18. 
I 

25. Reversed 

32. 

DSF> = 

Interpersonal 5. Reversed 

12. 

19. 

26. Reversed 

33 . 
DSE 

Avoidance 6. Reversed 

13. 

20. 

27. Reversed -
34. Reversed osE- ·-- -

Mindfu lness 7. 
14. Reversed L---

--21. 

28. Reversed ___ L---~ 

35. Reverse<!__-~ 

---- -------~ ~: I ()ate: 
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,:1r ' ' 1111 dco ' k was b rn in Franklin, Kentuck 0 

Y, ctober 12 1981 H 
' · e grew , liit, House, Tenn sse and attended school at Wh· 

LI! in ' lie House Elementary School, 
-e Middle School , and White House High Sch I G 

\\'hi te t{ou, . oo . ary Went on to follow his 

··d at Western Kentucky University. Adcock oraduat d f . 
ru1ure bl I e b e rom WKu'" 2003 

. . tlie Hardeman County School System for two years at B 
1
. . M' 1ea O , 

Chi

n• in ° 1vai tddie and 

. . El ,nentary School each for one year. The Adcock Family 
1110 

ed to s .· f ' Id 801, va1 e p11ng ,e 

when they were blessed with the addition of a on to the family. Gary L. Tennessee 

aht three years at Springfield High School. Springfield Middle School i the Adcock taub 

fo r Mr. Adcock where he teaches tudent with moderate to e ere di abilitie . new home 
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