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ABSTRACT

The purpose of this study was to determine if there was a relationship between the
number of absences and self esteem of students with disabilities and if there is a
difference in self-esteem of students with disabilities on gender. Data were analyzed in
regards to attendance, self-esteem, and gender. The correlation between the number of
absences and self-esteem among students with disabilities was r =.1161228677 which
means that there is a small (weak) relationship, according to Witte (2007), because the
value of r “in the vicinity of .10 ... reflects a small (weak) relationship” p.(135). No
statistical significance was found in regards to self-esteem between genders. The 7-test
showed p=0.945241.

[t was concluded that there was a weak relationship between the number of
absences and self-esteem among students with disabilities. It was concluded that there
was no statistical significance in self-esteem comparing genders. High self-esteem did not
increase attendance rates and there was no significant difference between gender on self-
esteem. Further studies of students with disabilities with a more diverse population,

middle school age, or elementary school age would be needed to be done.
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big of an issue, there is a push to have curriculum that boosts students” self esteem

(Filozof, Albertin, Jones, Steme, Myers, & McDermott, 1998).

Statement of the Problem

Increased attention today is given to increasing attendance rates in school
systems. So many areas play into the role of why a student comes or does not come to
school. This study examined the effects of self-efficacy on attendance rates of students

with disabilities.

Purpose of the Study

The purpose of this study was to determine if there was a relationship between the
number of absences and self esteem of students with disabilities and if there is a
difference in self-esteem of students with disabilities on gender. Simply, does high self-
esteem increase attendance rates, and is there a significant difference between gender on

self-esteem?

Significance of the Study

The huge benefit of this study will be in the results that are added to the existing
research regarding absences by students with disabilities. Research has shown that giving
students with disabilities volunteer work, letting them help others, and giving them a
mentor increases the attendance rates of students with disabilities. The results of this
research may add to the body of knowledge by investigating whether or not self-esteem
plays a part in attendance rates. The results of this study have been made available to the

county and school in which this study took place in determining how self-efficacy plays

into absences of students with disabilities.



Null Hypotheses
The null hypotheses below were investigated:

1. For students with disabilities there is no correlation between the number of absences

and self-esteem.

2. There is no statistically significant difference in self-esteem between genders.

Limitations

The current study was affected by the limitations below:
1. This study was limited to only one high school in middle Tennessee.

2. This study was limited to only one self-efficacy score near the end of the school year.

3. This study was limited in sample size.

Assumptions

The statement below was assumed for this study:

I. Students gave honest answers on the self-efficacy survey.

Definitions of Terms

Self-efficacy: The self-esteem of a student.

CDC: A CDC (Comprehensive Development Classroom) class generally has
students with low cognitive (academic) and adaptive (self-help) skills. Students in a CDC
class may have a disability such as a multiple disabilities, autism, Down’s syndrome, or

any other disability resulting in a low cognitive or adaptive ability.



TCAP Alternative Portfolio Assessment: Tennessee Comprehensive Assessment

program TCAP Alternate Portfolio Assessment is an assessment for students with low
cognitive and adaptive abilities. At the high school examined in this study, all of the
students in the CDC classroom participated in the TCAP Alternate Portfolio Assessment.
Gifted: A student that is under the special education category as gifted only.
These students receive no special education services from the special education
department. A student who qua]ifies as gifted receives services only by the gifted
teacher.
Out of county: Students who would go to a certain high school but receive special
education services in a different county paid for by their home county.

Alternative students: Students who are not allowed to receive services at the

students’ home school and must receive special education services at an alternative
school due to school related incidents.

Mindfulness-Based Self Efficacy Scale (MSES): A questionnaire developed by

Bruno A. Cayoun and Janet Freestun of the University of Tasmania that is used to
measure self-efficacy using 35 questions in 7 scales (Behavior, Cognition, Interoception
(how sensations in the body are perceived), Affect, Interpersonal, Avoidance, and
Mindfulness). Each different scale is addressed by five questions mixed in among the 35.
The person being interviewed responded to each question on a five point scale depending
on how they agree or disagree with the statement. Circling zero means the person agrees
not at all, circling one means the person agrees a little, circling two means the person
agrees moderately, circling three means the person agrees a lot, and circling four the

person agrees completely. The score of the MSES is calculated by the number chosen and



by inversing some answers. The highest score is 140. The lowest score is 0. A poor sense
of self-efficacy is recorded by a score of 0-34. A weak sense of self-efficacy is recorded

by a score of 35-69. A moderate sense of self-efficacy is recorded by a score of 70-104.

A good sense of self-efficacy is recorded by a score of 105-140.



Chapter I1

Review of Literature

Introduction

This chapter uncovers the literature that is available on the history of increasing
attendance of students with disabilities, history of increasing attendance of students with
or without disabilities, history of Albert Bandura, history of self-efficacy, treatment of
self-efficacy, role of self-efficacy, impact of life upon self-esteem, history of increasing
self-esteem, impact of disability on self-esteem, benefits of good self-esteem, society and
disability, athletics and self-esteem, disagreements about self-esteem, and further study of
labeling. This chapter will show the outcomes of disability upon attendance and self-

esteem and ways to increase both attendance and self-esteem.

History of Increasing Attendance of Students with Disabilities

Studies have been done that show how to increase the attendance rate of students
with disabilities. Carr and Jitendra (2000) present how service learning can be a
successful teaching method for a wide range of students from students with disabilities to
students without disabilities. Carr and Jitendra conducted a study of nine at risk 10™
graders who had learning and emotional disabilities. The students used hypermedia and
multimedia technology to present their findings from their volunteer work.

Glomb, Buckley, Minskoff, and Rogers (2006) report that students who are at risk
for failure have had an improvéd attendance rate when they are assigned an adult mentor

to provide strength and support to them. In the Glomb et al. study, students with learning



disabilities and attention disorders were paired off with a mentor who is attending a
university who has similar life experiences as the youth with disabilities.

Jennings (2003) reports when students with disabilities are able to contribute
using skills to help others, they will grow as a person and student. Jennings shows that
students with behavioral or learning disabilities targeted as at risk students can help
senior citizens use computers. Jennings reports on a 16 week program that has 18
students with learning disabilities or emotional disabilities working with senior citizens
teaching them how to use a computer. The study further indicated that the special
education students who help the senior citizens out got in trouble less often, completed
their homework more often, increased their skills in language arts, and increased their
attendance rate of coming to school.

Kortering and Braziel (1999) took 44 former students who had dropped out of
school having learning disabilities, mild mental retardation, or behavioral disorders and
conducted an interview with them about dropping out of school. The interviews unc0\./er
acommon theme that students with disabilities have dropped out of school because of
administrators and teachers having a negative view of them. The study advises that
administrators and teachers need to view students with learning disabilities, mild mental
retardation, or behavioral disorders in a more positive attitude in order to keep students
with disabilities from dropping out.

Kortering and Konold (2005) study analyzes what motivates 37 students with
learning disabilities and 456 students without disabilities to attend school. The study

found a varying graduation rate of between 60% and 70% for students with learning

disabilities. Kortering and Konold report that for students without a disability the



graduation rate is almost at 90% because half of all dropouts of students without
disabilities go back and complete a high school program for adults or get their GED.
They went on to say that most students with a learning disability who dropped out of
school do not go back and complete a high school program for adults or get their GED
unlike half of all students without disabilities that drop out do. Kortering and Konold
suggest that students with learning disabilities can be motivated to attend school by
intervention directed for them and the high school changing to meet their needs resulting
in attending school and completing school. The researchers continued to explain that
students with learning disabilities are motivated the most to attend school by being able
to develop themselves and being able to socialize. Also, they report that students with
learning disabilities are motivated to attend school by the opportunity to develop
personally and being able to socialize twice as much as being motivated by having
nothing else to do, being involved in an extracurricular activity, and making an authority
figure happy.

Imada, Doyle, Brock, and Goddard (2002) f)resent a study in which they teach
leadership skills to 12 students with mild disabilities including students with mental
retardation, emotional or behavioral disorders, learning disabilities, and physical or
sensory deficits. Imada et al. show that teaching the leadership skills to students with
mild disabilities is an effort of improving the attendance and involvement of students
with mild disabilities in schools.

Rieth, Bryant, Kinzer, Colburn, Hur, Hartman, et al. (2003) present a study that
consisted of interviews of students and teachers and observations of classrooms to see the

effect of anchored instruction on two freshman language arts classes. The researchers



present that anchored instruction seems to be an intervention tool with lots of merit for
students with disabilities such as learning disabilities, behavioral disorders, or mild
mental retardation. Rieth et al. show that students had an increase in their attendance rate
with the use of anchored instruction. The authors of the study went on to say that the
study was an initial study on anchored instruction that will need to be duplicated and
carried out by other researchers, but the effects seem worthwhile especially when
instruction is tied in to the use of technology.

The Journal of School Health (2003) shows students with chronic health issues
such as asthma, diabetes, allergies, or epilepsy are more likely to miss school more often
and need special care. The Journal of School Health goes on to say that meeting the
needs of students with chronic illnesses by making a school plan with total team

collaboration will increase their attendance rates.

History of Increasing Attendance of Students with or without Disabilities
Many studies have been preformed on increasing the attendance rate for all

students. Blassingame (2000) presents information of schools increasing attendance rates
and decreasing drop out rates through a SCANS 2000 Center CD-ROM that has students
design their own imaginary retail store. Kortering and Braziel (1999) show that the
Students recognize the need for themselves to change their attitude and behavior to
become more positive along with the teachers and administrators, and the students who
had dropped out expressed a need for support from teachers textbooks that meet their
needs more effectively, changes in instruction, and changes in policies in regards to
discipline and attendance that seem to be too strict or not fair. Miller (2001) shows how

students from families with a low income have a better attendance rate when participating
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in an after school program. Taras (2005) reports that break fast programs initiated by

«chools decrease the amount of tardies and increase the attendance rate at the school
SChoOol.

Thurman (2007) speaks of creating a learning academy that increased attendance rates to
95%. Kopperud (2006) suggests that student attendance should be kept up with and
watched so that intervention can be made before the student ends up dropping out.
Kopperud (2006) shows students with attendance problems must be sought out as early as
pOSSible- The Curriculum Review (2003) stresses that students’ attendance records should
be reviewed, home visits could be helpful, and records should be kept to increase the
attendance of students. Baker (2000) found that attendance levels rose and absenteeism

fell as attendance groups were implemented at an elementary school to reduce the

absenteeism at the school.

History of Albert Bandura
Albert Bandura is a leading researcher in the field of self-efficacy. Hamilton

(2008) speaks of a psychologist named Albert Bandura that has had his groundbreaking
research on how to influence the behaviors of humans expressed in a higher level and
more successful manner than other psychologists having been emphasized by many
researchers in many fields. Hamilton speaks of Albert Bandura as one of the most famous
psychologists in the entire world. Bandura was from Stanford and was known for his
experiments and his writings. Bandura was a master in getting his research out and
putting it into action. According to Hamilton, Bandura’s work influenced developing
countries to evaluate and change behaviors in respect to genders, family life, and health.
Bandura had an influence on showing others how to change behaviors and impact social

issues. Bandura has found that behavior change is most effective in creating change from



a negative start to a positive finish. Hamilton says that Albert Bandura functions at a
higher level of distinction and productivity than most scientists.

Albert Bandura was the first to come up with the self-efficacy theory (Betz). Each
component of the self-efficacy theory is connected with a behavior component. Bandura
had each component of self-efficacy to have at least three behaviors tied to it. A person
would approach or avoid something, have varying levels of quality of their behavioral
performance in a given domain, or stand up or back down to tough experiences or
obstacles. A person who registers a low self-efficacy level in regards to a specific

behavior or domain will tend to avoid, perform poor on, and quit because of becoming

disheartened due to the behavior that they are facing (Betz).

History of Self-Efficacy

Betz (2004) describes self-efficacy as the beliefs of a person in his or her ability
to be successful in a given behavior area. A person who has a high self-efficacy level
would be more likely to do a given task. A person with a low self-efficacy level would try
to avoid a given task. Self-efficacy theory has the how to improve the self-efficacy of a
given area built into the theory (Betz).

Betz sees a person who has a low self-efficacy level as a person who is doomed to
fulfill it. Betz sees an unlimited number of self-efficacy types because self-efficacy is tied
lo certain domains of beﬁaviors, which can be anything from investing to working on
tires. A person who has a low self-efficacy level in mathematics will try to avoid

mathematics courses, perform poorly on tests and assignments, and qu1t'qu1ckly after

having trouble on a mathematics assignment (Betz).
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The causes that Betz sees of the making of different levels of self-efficacy in an
individual are the success a person has performing a task, the models that a person has
lcarned and seen, not having worries in connection to the behavior, and the support a
person has from society. Originally, it was thought that self-efficacy was a result of a
person’s family situation. Self-efficacy was said to be a mix of wither a person was a man
or woman, what color skin they had, how rich they were, how educated they were. Betz
has found that self-efficacy has a strong influence over a person in regards to choosing a
career, performing a job, and overcoming trials. A low level of self-efficacy has an
influence on a person being not as likely to pursue a career field that is usually a male
dominated field. A person who has a low self-efficacy level in expectations in a given
career field tends to avoid those career fields. Almost all people have behavior areas that

they are not as confident in. Self-efficacy is becoming a centerpiece of the interventions
that can be used to treat individuals (Betz).

In regards to self—esteelﬁ, MacMaster, Donovan, and MaclIntyre (2002) state that it
is how a person judges the amount of self-worth he or she has. Self-esteem is a trait that

generally stays at a constant amount not changing (MacMaster, Donovan, & Maclntyre).

Treatment of Self-Efficacy

In the treatment of self-efficacy, it is helpful to have the model be of the same

gender as the person being treated (Betz). Teaching others techniques to relaxation and

positive self-talk can be a key to raising self-efficacy in an area. ChoctingJothuntuy W

succeed, helping others set goals, encouraging others when they reach a goal, and picking

others up when they fall can provide a positive intervention in self-efficacy in a given
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Members of the group can help others succeed (Betz)

Role of Self-Efficacy

Bandura (1993) states that the self—efficacy a person has about him or herself will

play a role on the cognitive processes and workings. A person’s beliefs about his or her
efficacy will manipulate feelings, the way the think, his or her motivation level. and

behaviors. The four processes that self-efficacy affects are selection, affective,
motivational, and cognitive. A person’s selection processes are affected by his or her self-
efficacy. A person is created in part by the environment that he or she is a part of. If a
person cannot stand up to the pressure of a situation, the person will avoid it. A person’s
affective processes are affected by his or her self-efficacy. When a person is going
through a trial, how a person believes in his or her own ability will affect the stress level,
motivational level, and depression level of the individual. Bandura continues saying that
a person with a low affective self-efficacy will become worried and avoid situations in
response to trials. The level that a student believes he or she can master an academic area
greatly affects the actual amount of mastery he or she achieves. Teachers who face
students that do not achieve and cause problems may have a low self-efficacy that affects

their ability to teach, have stress problems, and feel like leaving the teaching profession.

When a person has a low self-efficacy in regards to feeling in control, the person may

eXperience depression. A person’s motivational processes are affected by his or her self-

efficacy. A person can be motivated by something informally, by something expected, or

: fvati X i cing the goals a person
by a goal. Self-efficacy affects motivational process by influencing g p

S¢ts, how hard the person works towards the goal, and what the person does when faced
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adversity. A person’s cognitive procec
with adversity gniive processes are affec )
SE fected by his or her self-effi
s or her self-efficacy. A

person W ith a high self-efficacy will set higher goals, be committed, and achieve more. A
learning environment will be affected by his or her self-efficacy at three levels. The self-
officacy of a student will determine what the student will be able to learn, how motivated
(he student will be, and how much the student will accomplish in the academic area that
the self-efficacy affects. A student with a high academic and self-efficacy will fit in

better, be more popular, and behave better than students with a low academic and self-
efficacy. A person with a low academic and self-efficacy will be more likely to be
physically or verbally aggressive and perform actions that can be harmful to his or her
self. The instructional efficacy ideals of a teacher will influence the environment of the
classroom. The self-efficacy of a teacher to inspire and encourage learning will affect the
ability of the teacher to create an atmosphere of learning and academic mastery. The self-

efficacy of a faculty to provide instruction will determine the academic achievement of

the school (Bandura).

Impact of Life upon Self-Esteem

Filozof, Albertin, Jones, Steme, Myers, and McDermott ( 1998) conducted a study

to examine the effects of self-esteem on attitudes and behaviors in different academic

fields. The study consisted of a home self-esteem, school self-esteem, measure of student

progress, academic rank, grade point average, plan of education, records of attendance at

the start and end of the school calendar, and records of grades at the start and end of the

school calendar of 593 high school students in Louisiana. The authors found that the

iff : ither the
different academic measures and self-esteem varied by th§ race of the student, withe

i authors
student was male or female, and who the guardian of the student was. Also, the auth



found that selt-esteem had a significant re|

ationship when it comes (o a student’s

sptee report and (o a student’s academics T
ahsentee report a S academics. The authors f.
- S. 1018 found that different variables of

variables of

academics will predict a student’s self-esteem regardless of the race of the student. with
" ¢ student, er

(he student was male or female, and who the guardian of the student was How well a
D dS. p’

student performs academically will influence how well a student scores on a self-esteem

measure of academic in school and self-esteem measure of home. Experts in the field of

education say that students with behavior problems have a low self-esteem. The
researchers say that students need to be provided a positive educational time at school.
The researchers found that Native American and Hispanic students displayed a lower
measure of self-esteem. Also, the researchers found that African American students
displayed the highest measure of self-esteem. School health departments and agencies
push for a curriculum to contain an enrichment of self-esteem in students. Self-esteem of
students can be boosted with the help of parents. When a student’s self esteem is boosted,
the student will do better in academics at school. Some researchers disagree when it
comes to self-esteem and academic achievement. Some researchers are not sure if a
measure of high self-esteem comes before high academic achievement or if high
academic achievement comes before a measure of high self-esteem. Filozof, Albertin,
Jones, Steme, Myers, and McDermott’s study found an average home self-esteem score
of 39.01 for the pretest and an average home self-esteem score of 38.66 for the post-test.
Also, the researchers found mean days absent from school at 3.51 days for the pre-test

and 5.72 days for the post-test. The researchers found that mean home self-esteem

measure for males was significantly higher than females. The researchers found that

e . - thz ales. The
mean school self-esteem measure for females was mgmﬁcantly higher than male
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researchers found that when it came (o the living arrangements of students, students whe
: " Dy & - S )

lived with someone who was not their parent or grandparent had the school self-esteem

and home self-esteem score with the lowest average. The authors were surprised to see
that the two groups that had the highest average school self-esteem were the group of
students who lived only with their father and the group that lived with both parents. The
researchers found that the group with the highest average home self-esteem measure lived
with both parents at home. The researchers found that there is a strong link between a
student’s self-esteem measure, the number of days the student misses, and the academic
components of the student. The self-esteem of a student upon future academics and being
amember of a family is impacted on the student’s performance in school. If a student

encounters negative experiences, the student’s self-esteem will be impacted in a negative

way (Filozof, Albertin, Jones, Steme, Myers, & McDermott).

History of Increasing Self-Esteem

Baker (2000) found that an increase in self-esteem when attendance groups were
implemented at an elementary school to reduce the absenteeism at the school. Baker
speaks of punishment commonly being used for students who miss school. Baker goes on
to say that punishing a student for missing school does not improve the child’s attendance
rate. The opposite happens to a student who misses school who is punished for nxis§ing
school. The student either misses the same amount of school or starts to miss more often.
A student who is punished for missing school is motivated to get away from the source of

Punishment, which is school. Baker presents attendance groups as a way of replacing
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wof once a week tor four mo R -
meet one nonths. There were three goals for the attendance groups. The
L8 s -

sre o mncrease attendance 7
goals Were to increase atte ndance by 50 percent for the group members, to have better
S, C

aitudes in regards to learning and school, and to have a growth of self-esteem in the

members of the group. Baker used a theme of it being cool to be in school in the study
Baker set up a group that had eight students with three having a disability being labeled
b o

as a mild mental disability. The group Baker created talked about what was going on at
. ~ o

home and at school and finished with an activity such as name games and games to build
the group up. Baker created the group sessions to be easy and fun which proved to be a
success. The study that Baker provided used group activities to explore what was going
on in a student’s life, improve socialization through games, and perform activities to
improve a student’s self-esteem. Baker let the students take charge in being a solution to
the attendance problem. Having attendance groups that meet once a week has increased
attendance, help students see school in a more positive light, and boosted their self-
esteem.

Campbell-Whatley (2001) sees mentoring as a solution to the concerns of students
who are struggling academically or behaviorally. For students who are part of a
mentoring program, it was found that they get suspended less than they used to, come to
school more often than they did in the past, make better grades than they used to, and
have a better self-esteem than they did to start out. Mentoring helps increase the self-
students with

esteem of students with mild disabilities because it meets the needs of

disabilities that are often ignored. To be a mentor, a person needs to be someone who a

Person can confide in and be able to be a friend. A mentor provides a relationship that

_ ’ r : ring, the
will encourage and help a person grow and mature. During the process of mentoring



) » stude ) ain fr
entot and the student both gain from the EXperience. A stud
- Astudent will learn h
ow to

ac thers and fee p—
interact With ¢ cel more positive aboyt him or herself, C} d
wHi--hanges do not always
. instantly and may change overt;
happen 1t : . sCovertime as the relationshin w:
1onship with th
€ mentor and

.t grows. Campbell-Whatley says
Ludent SOWS. [ €y says that some of th
‘ € Ways to have an effective |
mentor
program is to make sure that the program includes student with disabilities and f
nd focuses

on what the need help in, target students who are absent from school frequently, and

make sure mentors are aware of Students they may being mentoring with disabilities.
Students with disabilities prosper from having a mentoring curriculum at their school
because it can be a great tool for helping to design the proper social skills and academic
skills to meet their needs. For students with mild disabilities, it is important to have an
intervention approach that is fresh and new that stress a student succeeding socially,
academically, and in making crucial decisions. Campbell-Whatley has found that students
with behavioral or learning problems have a significantly lower number of days absent
from séhool and significantly higher course grades when paired up with a mentor who
meets with them one to two times a week for 30 to 60 minutes at a time.

Glenn and Smith (1998) see building the self-esteem in a student with

communication disorders by self-esteem activities as a combined effort of the teacher,

speech therapist, and counselor. How a student feels about himself or herself makes up a

Student’s self-esteem. A student must find for him or herself satisfaction in self, respect

for self, love of self, and feeling of value. It is up to the school counselor to identify what

: ents. Glenn
4reas need to be worked on in regards to self-esteem through proper assessm

i m i - in students with
and Smith present self-esteem activities to boost self-esteem 10

jviti - finding strengths,
“ommunication disorders. Glenn and Smith’s self-esteem activities are g g
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. y how disabilities do imi ,
jearning he not limit success. making a comic strj -
Strip about how to improve
e

- veakness, drawing pictures of 1: fa 1.
an arca of We g pictures of life highlights reflecting
S, on successes of the

naking booster boxes of good qualitiec s _
dav. 1 g Jualities, acting out emotions, sharing something

+n a circle setting, sharing how made N
done mnac 2 g 1ade others happy, maki 5 ..
» making a tree of pos
g positive

characteristics, collage from pictures in a Magazine, making a timeline of important
’ ortan

events inone’s life, statements of how proud of Improving communications with others,
making a self-improvement contract, developing plans for next IS years in life, design a
children’s book with a problem and how it is solved, making up six steps to solve a
problem, review communication skills, and role play situations to solve problem through
communication.

Assistive Technology (AT) is anything from a strategy to technology to a device
that allows students with disabilities be able to function without their disability limiting
them in order for them to be more independent and more skilled in doing tasks or being
able to seek out what they need (Hopkins, 2004). Assistive Technology can lead to
students with disabilities being more independent and feeling as if they have achieved

something on their own. Assistive technology allows students to be able to not get as mad

because the can do it on their own without the help of others making them feel better

(Hopkins).

Susskind (2008) found that the self-efficacy of a student would increase when a

: ions done
teacher included PowerPoint during the lecture. Susskind found that presentati

' i a presentation
on computer boosted students’ self-efficacy. Also, Susskind found that a p

: attendance.
done in 4 computer format did not have an effect on class
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Ezell (2003) studied the use of magi 1
! agic tricks as a wa
S as Y to make students with

«ix students from eleme

do magic tricks.

them successfully. Then, the students presented the tricks learned to the group. The study
o .

used the Student Self-Concept Scale’s Self-Image domain of the Self-Confidence

dimension to measure a before and after score of self-esteem and self-confidence in the

students having disabilities. Ezell found that the final measure of self-esteem and self-
confidence produced a statistical increase from the before to after measures.

Other studies have discovered that a student who has a learning disability will
have an increase in self-esteem once hey are diagnosed and understand how it affects
them (Ezell, 2003).

Magic is found to motivate students with disabilities (Ezell, 2003). There are
different programs such as Project Magic, Magic for Speciai Education, and The Magic
Within You that have been found to increase self-esteem and self-confidence in students
with disabilities by using magic. Magic tricks can be used as an instructional strategy that
works especially when used by special education teachers for students with special needs.
A student performing magic tricks in front of students with out disabilities gives the
Student with a disability a confidence boost because the student that has a disability

knows the trick that the student without a disability does not know. The students with

' : i i ew light as a
disabilities that learned a magic trick and preformed it saw themselves in a n g

i Ezell).
Person they are proud of, who is fun to be around, and who is a happy person (Eze )



21

Students with learning disabilitjes have trouble spelling and und
’ g and understanding

ics (Stringer, Morton, & Bonikow ki
phonics SK1, 1999). There tends ¢ i i
S to be an increase in self-

. )t . ~ “g dléd )lllthS U Sin iti

involves the steps of imitating writing, making up spellings of words frying _
S, trying to write

words, and finally using syllables. Writing can be used to motivate and boost the self
e self-

esteem of students. If students with learning disabilities are provided an environment to

write in that is free of risks, they will have an increase in self-esteem and will develop

confidence in writing and be proud of their work. Students with learning disabilities start
to take more risk and are open to learn more when they have a boost in self-esteem. To
increase self-esteem of students with learning disabilities when it comes to writing, be
excited for what they know not making a big deal about what they do not know (Stringer

b

Morton, & Bonikowski).

Rush (2004) speaks of a camp that was built for people with exceptional needs.
Camp For All is a recreational facility in Washington County, Texas. Every year over .
3,500 adults and children attend the camp. The camp helps children and adults with
special needs build self-esteem and become more independent while connecting with
others with others who go through the same stru ggles. The camp not only takes in people
with disabilities such as mental retardation but has people who are going through cancer,

have suffered burns, or have illnesses. The campers engage in activities that are

therapeutic and fun in nature (Rush).

Pianoforte (2001) speaks of a summer camp for teenagers who require a

oy -a-Leg Bod
Wheelchair for mobility and have physical disabilities called The Shake-a Leg Body

i through
Awareness Therapy Program for Teens. The camp helps to teach independence g
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. an increase in self-esteem fr s i
pave an increase clf-esteem from the experience. Some of the h
. campers have cerebral

palsy or spina bifida (Pianoforte).

Gieri (2001) speaks of the problem it can be to find a summer camp for a stud
a student

with disabilities. Some summer camps are not adequately staffed to handle students with
h S W1
disabilities and are not fully accessible for students with disabilities. There is a push in

the US to have camps and recreation facilities that are fully accessible to people with

disabilities with adaptive equipment and to have a staff that is ready to meet the needs of
people with disabilities. When people with disabilities push themselves to do new things,
they have a boost in self-esteem because of what they can do. Camps provide
opportunities for people with disabilities to be on their own and rely on themselves while
developing independence. People with disabilities are motivated by what other people
with disabilities can do and develop social networks from camps (Gieri).

Part of the development of students with learning disabilities is their development
of self-esteem and self-concept (Ellis, 1998). Self-esteem and self-concept coming from
the environment that a teacher creates in the classroom will impact the students’ lives

down the road more than the academics they were taught. Teachers should create a

. : > S | safe.
learning environment where feel free to go outon a limb and guess and fee

i o academics.
Students with learning disabilities have a low self-concept when it comes {

" - J . A student who has
Students with learning disabilities have a positive social self-concept. A

i huge general
@learning disability will have a drop in self-concept when faced with a huge g
i - ept when put in a
¢ducation class with a good mix of students and have a drop in self-concep

hieving students. When
Class that the student doesn’t like that is made for very low ac g
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Jrop in self-concept. Students wip leaming disabilj
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instruction. Some vi

‘ . ant to substi 1 I
esteem; [hey want to UbS[ltUte overstated praise Instead of giving I 1
g g Corrective feedback.

Ellis sees overstated praise as damaging (o self-esteem because students see it as fak
S€ S S See 1t as fake.

Parents can enhance their chilq’ self-esteem by providing support and
g support an

encouragement to their child, giving hugs, displaying Proper actions for a child ¢
s 0

emulate, get you child involved with other children, keep a low stress environment at

home, challenge your child and expect high achievement, let your child have some
independence, communicate with them, and have a discipline pl

an in the home (Daves,

1999).

Impact of Disability on Self-Esteem

Students with a learning disabilities experience failures more often as compared
10 students without learning disabilities (Sideridis, 2007). Failing time after time when
doing an academic task, leads a student with a learning disability to feel like they can not
help themselves and have no hope leading to becoming depressed. Sideridis conducted a
Study of 104 students who were thought to have learning disabilities with 51 having a
language learning disability and 23 having a math learning disability and the rest having a
Perceiveq learning disability. Sideridis used the Rosenberg scale to find the self-esteem
*fthe individuals in the study. Sideridis found that goals that were performance-

g . . ing depressed,
Voidance haqg a positive path in connection to students having anxiety, being dep

) were performance-
and gy affect that was negative. Sideridis found that goals that pe
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ance had a negative p; n e .
avoidance hac : path in connection with self-estec
cEresteem and an affec
ect that was
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ln L‘Ulllpill'isoll (8] S[ll(lCI](S WilhOU[ d S iliti S
lhabllllleﬂ ‘[Ud 1 i
S,y § ents Wl[h dlSﬁbilitieS t ¢

b oy >nts and criticism in t} S
pegative commet Smn the classroom (Sze 2007
§ , ). The experts say the
say that the

scademic, social, and behavioral problems of students can be treated by improving a
student’s self-esteem. At times, people see students with disabilities as not being able to
take care of their self and a cheap laugh. Students with disabilities may look negatively
upon themselves because of the negative experiences that they have encountered making
them feel unimportant. New studies have discovered that students with a disability don’t
automatically see themselves in a negative way, and students with disabilities could have
self-esteem that is high because of learning to accept that they are different than others.
Having a positive self-concept is something to be desired. The way that we view
ourselves will be the way we view others. It is important for students with disabilities to
see themselves in a good light and of something of value. Students with disabilities may
view themselves in an unrealistic exaggerated way, undervalued way, or a real way. A
student will influence his or her academic achievement by the way he or she views
himself or herself. A student with a negative self image will give up when facing

something hard and think that he or she can not achieve academically and will continue

: S i in which
0 be in a state of hopelessness with their problems in learning. The experiences In

i A6
4 Student encounters will shape the way that the student sees himself or herself. If a

: i elf-esteem. The
student has had academic achievement, the student will have a higher s

' i elf-esteem will be of
More positive experiences in school a student has, the higher the s

i und that students with
the student in regards to academics. Sze Says that Studies have fo
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(U -, w

4y. Studies have shown boys with

\DHD viewing themselves l'Ci]“y high in tasks tlla[ they Struggle,
gg d on. If a stude
d S nt has an

C\»;lggcl‘i"cd self-concept, the student May believe that he or she alread
¢ already knows all the

S W ‘eceive special educati()n servi
ave 51°n1f1cantly hicher S
S u e & a8 h elf

. i h, reading, and school i
esteem 1n math, g, Ol'1n general. Sze ends by <qvi :
Yy saying depression and low

self-esteem are not always connected (Sze).

Glenn and Smith (1998) reported that among students with disabilities

communication disorders rank number two. These researchers found that students that
have communication disorders tend to have a low self-concept. If a student has a
communication disorder that consists of a speech or language impairment and has a low
self-concept, the student needs to be provided with one-on-one counseling and group
counseling. Glenn and Smith say that a student with a communication disorder may

experience frustration, guilt, and anxiety that may lead to anger and a low self-concept

(Glenn).

Students with disabilities may have low self-esteem and low self-confidence

because of failures on academic tasks (Ezell, 2003). Some see that students may think of

. . ’ en,
themselves to highly thinking that there 1S nothing they can’t do before the age of sev

Sant i s with
but at eight years old, students see themselves more realistically. Since student

I -+ is important to take that
disabilities may have a mental age that is below there true age, 1t 1S 1mpo

' s with disabilities.
"0 count when evaluating self-esteem and self-confidence of student

. me with mental ages
It hag been found from a study of 33 teenagers with Down syndro g

d
alone, but they could not rea
"anging from four to seven that 14 believed they could read
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- peality. Studies show stude
in reatii.

nts with behayio
1oral angd €motiona] disorders usually having

L low self-esteem. Studies have found Students with legpn:
‘ arning

disabilities at a risk for low

if-esteem and having low self-esteem b - s

lf-c €cause of not fitting in socially, being viewed in
’ o

2 negative light, and having trouble in academjcs, Ezell found that in c i d
Omparing students

without physical disabilities to students with physical disabilities tha there was not
not an

indication of lower self-esteem in the group that had physical disabilifics. Ezell found that

students with physical disabilities have been found to have a higher self-esteem or at least

the same as those who had no physical disabilities.

A person’s self-esteem can change in response to a traumatic life experience
(MacMaster, Donovan, & MacIntyre, 2002). A student being diagnosed with a learning
disorder can be a traumatic life experience that changes a person’s self-esteem. Students
that have problems in academics, in behavior, and emotionally tend to have low self-
esteem. Students that have learning disabilities have an increased risk to having a low
self-esteem. Labeling, academic.failures, and a student’s disability lead to low self-
concepts. Labeling a student as learning disabled puts them in a lower social position as
seen by adults. Some students may have an increase in self-esteem when labeled with a

learning disability because of the diagnosis of their disability explained to them in a way

that is clearly understandable. The researchers took 33 students with learning disabilities

- Scale was used
and 36 students with out learning disabilities. The Rosenberg Self-Esteem Sca

nts with learning
10 measure the self-esteem of the students. The group of stude

sa of students without
dlsabilities had a significant increase in self-esteem. The group

levels
i i i f-esteem. In regards to
leaming disabilities did not have a significant increase in sel

i - hilities had a higher self-esteem
Of self-esteem, the group of students without Jearning disabiliti
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measure than the students with learning disabilitjes, The researchers f
§ ers found that labeling a

qudent with a disability did not hurt the Student’s se|f est
' Stll-esteem.
Cosden, Elliott, and Kelemen (1999) studi
2 ed 95 students wj i
th learning

disubililies. These researchers found that students with learning disabilities who k
0 knew

about their learning disability did not have ap increase in self-esteem. Self-esteem scores

among students with learning disabilities varies as does self-esteem scores of students

without learning disabilities. A student just having learning disabilities does not mean the
student will have a lower self-esteem. If a student with a learning disability likes his orv
her physical appearance, athletic ability or relationships with others, the student with a
learning disability will have a higher self-esteem. The more severe a student's learning
disability is the more doubts the student will have in regards to his or her academics.
Students with learning disabilities that had a better outlook on academics had a higher
overall self-esteem score than students with learning disabilities that did not feel good in
their academic abilities. When a student with a learning disﬁbility is able to identify his or
her strengths and weaknesses, the student will have a higher self-esteem measure

(Cosden, Elliott, & Kelemen).

Benefits of Good Self-Esteem

it ibute to society
Self-esteem and self-confidence help to form citizens that contri |

-confidence as an
and are successful (Ezell, 2003). Ezell sees self-esteem and self-conf1

ith disabiliti 1so, Ezell says that self-
mportant aspect to the success of any student with disabilities. A

ng success doing a task.

: of havi
tSleem and self-confidence are seen as the product

ood self-esteem when encountering the
o
o

: . f
Stu ith disabilities are in need
dents with disabi ; If-esteem is impacted by

erson’s s
*¢al world anqg challenges of life (Daves, 1999)- AP
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society and Disability

Findler, Vilchinsky, and Werner (2007) present a study on the Multidimensional

Attitudes Scale Toward Persons With Disabilities. The Multidimensional Attitudes Scale

Toward Persons With Disabilities finds the attitudes of person’s affect, behavior, and

cognition. These researchers used the scale on 132 people along with a self-esteem

instrument, and the Attitudes Toward Disabled Persons Scale. In comparison of men with
alow self-esteem, men who had a high self-esteem had a higher positive cognition. The
attitude in which society views people with disabilities causes problems for many with
disabilities. People with disabilities are included when society has a positive attitude of
people with disabilities, but exclusion occurs when society has a negative attitude of
people with disabilities. Findler, Vilchinsky, and Werner found that a person with a high

self-esteem will have a more positive attitude in regards to a person with a disability.

Athletics and Self-Esteem

= " . . o in
Academics are important because only 5% of athletes in high school play

i i t task to stress
college and only 2% play as a professional (Angle, 2007). It is an important {as

- .+ abilities. The demands of being
how important academics are to athletes with learning disabilities. T g

with a learning disability. Coaches and

dnathlete and a student are tough on a student

: isabili student has in order to
‘eachers must see and understand the learning disability thata
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of other athletes with disabilities that have Succeeded despite h
SPite hard times on the [
| - | : playing
field and in the classroom. Magic Johnson hag trouble reading. Neil
- INe1l Smith who played in

'FL has dyslexia and went to the Universj
he NI L has d) IVersity of Nebrg o0
ska on a ful] ride readi
ading on a

(hird-gl'mc level. Greats Babe Ruth and Michael Jordan had learning disabilities. Bei
g disabilities. Being

an athlete can positively aifecs a student academically. Angle States that a student witl
&« : a student with a

Jearning disability may try to withdraw and avoid in the classroom but may shine on th
b [

playing field. Angle says that athletics may help in the effort to increase social skills and

self-esteem in students with disabilities.

Disagreements about Self-Esteem

Tobin and Hwang (1997) see programs that are being used to boost self-esteem as
having little impact and may be detrimental in nature. If students are puffed up with a
self-esteem that is not true, they will not want to grow or improve, will not be able to
successfully learn, and not be able to face the working world. Tobin and Hwang believe

that students should be filled with a true self-esteem that lets them know when they fail.

Good teaching that provides a true opportunity for success is that best way to enrich a

. . < as said to be the
student’s academic achievement and self-esteem. Low self-esteem has been said t

v ing praised
culprit behind all the problems that face students today. Students are being praise

itici ork to make sure that
tXcessively and not being provided with any criticism and hard work t
F-es is a product of achievement
Sludents have positive feelings about themselves. Self-esteem 1s @ p

self-esteem has lead many

ota requirement for achievement. The way that people teach

ts are
not as hard. Studen

Hudents in the special education classrooms to try less and |
times
eed to change. Some L
taught (hy they are perfect the way they are and feel non
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emic skills of gener
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ation students (Stringer i

education students (Stringer, 1999). Stringer states that the writing process increases the
scademic skills of students with learning disabilities, but there is debate if it increases
self-esteem.

In studying self-esteem and self-confidence of students with disabilities, real
results are uncertain and should be handled with caution because of disagreements in
researchers and findings (Ezell, 2003). Ezell says that out of all the research on self-
esteem and self-confidence in students with disabilities, it has not been found that

boosting the self-esteem and self-confidence in students with disabilities is a bad thing

but is a good thing and something to strive to do.

Further Study

MacMaster (2002) says that there is a lot of knowledge about the negative effects

of labeling students with disabilities, but there is a need for more studies about the

Positive effects of labeling students with disabilities.
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Jabeling. It is important to remember that in studying self-esteem and self-confidence of

students with disabilities, real results are uncertain and should be handled with caution
pecause of disagreements in researchers and findings (Ezell, 2003).

The research reveals that students with disabilities can increase their attendance
through service learning (Carr & Jitendra, 2000), having a mentor (Glomb et al., 2006),
teaching others (Jennings, 2003), responding to an interview (Kortering & Braziel, 1999),
telling what motivates them (Kortering & Konold, 2005), teaching leadership skills
(Imada et al., 2002), providing anchored instruction (Rieth et al., 2003), and meeting their

needs (Kortering & Konold, 2005). Also, attendance can be increased through changes in

dttitudes (Kortering & Braziel, 1999), after school programs (Miller, 2001), learning

i h
academies (Thurman, 2007), attendance groups (Baker, 2000), and record keeping (The

Curriculum Review, 2003).

e : eir self-esteem
The research shows that students with disabilities can increase th

. 2000), mentoring
With the help of their parents (Filozof, 1998), attendance groups (Baker

hat they are different from others (Sze,

(CampbewWhatley, 2001), learning to accept

assistive technology (Hopkins, 2004), having

2007), self-esteem activities (Glenn, 1998):
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Introdiic ‘fron
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( this study on schoo] altendance and self-est f
SEli-esteem of students

with disabilities was developed and the procedures of how this stud
> Study was carried out are
ained in this chapter. This chapter i i
contained in t apter contains the desien of
gn of the research, the selecti
S ’ selection of

purlic,‘pams. the procedure for collecting data, and the plan for data analysis

Research Design

The purpose of this study was to determine if there is a relationship between the
number of absences and self esteem of students with disabilities and if there was a
difference in self esteem of students with disabilities on gender. The relationship between
the number of absences and self-efficacy score were investigated for any correlation. The
self-esteem scores were investi gatéd for significance in regards to comparing the

different gender.

Participant Selection
The research sample will be taken from the students receiving special education

. . AP
Services at a high school in middle Tennessee. Students who qualify for the TC

: : Iternate
Altenate Portfolio assessment will not be included in this study- TCAP A

i itive abilities. This study
Ponfolio assessment is an assessment for students with low cogniti

' . t Classes), which
will also exclude all CDC students (Comprehenswe Developmen

and low cognitive abilities. The

in¢ ;
"lude students with autism, Down’s syndrome:

n informed consent form of this

artio: i ive
Participans and the participants’ parents will be g
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‘ N ation services .
10N services are eligible to be included in this

at this high school with the exclusi p
qudy at this hig Xclusion of those stug
e > Students that qualify for
he TCAP

\Jternate Portfolio assessment and those students in CDC
: E classes Only those st
> se students

whose parents have given voluntary consent and voluntary student assent has b
s been

obtained by the student/participant will be included in this study. The maximum number

of participants is 200. The maximum number of males is 120 and females eighty
s eighty.

Data Collection Procedure

The special education secretary will identify all students receiving special
education services in the high school that do not qualify for the TCAP Alternate Portfolio
assessment. The special education secretary will send home with the students the
voluntary consent forms for the parents to sign. The special education secretary will also

call the parents telling them about the study. The special education secretary will read the

Voluntary Consent Form attached to this application. Any questions from the parents will

; 3 g ave been
be referred to this researcher. Once the Parental Voluntary Consent Forms have

. ill gi in their home room
'ceived by the researcher, then the researcher will give each student

. -esearcher if they want to
Class a Voluntary Student Assent Form to sign and return to the resea

ticipating student and the researcher will

Participate. To ensure confidentiality, the par

f the high school to administer the

- i T ice 0
en mee one-on-one in a room in the front offic d
special education secretary an

-eff; . the
\L“t“'u‘c)’ scale test. The researcher will then go to



, number of absences for ene s 15

find the m or cach I)“"“Clpum e X
é Ce t e dlll'
) N paired and

to a database, the identity

Nﬂcl\‘d n Of the P

articipat;
| “Ipating studentg Will be eraseq
he self-efficacy scale test that i« i s
- \ ¢ test that ig admmistered is the M;j
§ indfulness-B
-Based Self

Eificacy Scale (MSES) The MSES is used to Measure self.
Q Self-

efficacy using 35 questions in

. she % -.( o 1 .() ntero 1
- .;ll ‘ (B h 1V10I ogniti n, I t )\ Cepthn (hOW Sensatio][§ i h
[§ (= Sint € bOdy € 1 \Y%
" es ar peI‘Cel ed)

five questions mixed in among the 35. Of the 35 questions on the MSES
, 18 were

ersed. The person being interviewed r _
rev g responded to each question on a five point scale
ding on how they agree or di ; =

depending y ag r disagree with the statement. Circling zero means the
person agrees not at all, circling one means the person agrees a little, circling two means
the person agrees moderately, circling three means the person agrees a lot, and circling
four the person agrees completely. The score of the MSES is calculated by the number
chosen and by inversing some answers. The highest score is 140. The lowest score is 0. A
poor sense of self-efficacy is recorded by a score of 0-34. A weak sense of self-efficacy is
recorded by a score of 35-69. A moderate sense of self-efficacy is recorded by a score of
70-104. A good sense of self-efficacy is recorded by a score of 105-140.

Th s T : MSES to approximately 77 participants;

e researcher herein orally read the 0 app

: § e LS 1d

4pproximately 26 participants did not require oral administration. The researcher wou

i ircle the
€plain questions on the survey when a student asked. The students would circ

a 3

NSwer for each statement.
.- ants are the special

The individuals who will describe the study to participan

archer will collect the Voluntary

educar: is 1
Ucation secretary and this researcher. kg
r will pass out the

N researche
(,onsem Forms signed by the students’ parents. Then, the
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voluntary Student Assent Form in the Students’ jq
S homerooms

Those stud
B 3 N Se ¢ ents volunteering
(o participate W il be administered the Scll’-Efficucy Scale b &

Cale by the rege:
searcher. The
cher will collect the Self-Effje.
escarcher W ill collect the Selt Efficacy Scales and only the re h
Searcher will know th

e

1 ntity of these students. Once the Self.Eff:
identity of € e elt—Etflcacy Scales h
S have been scored and pair
paired

.pective participant, the names wil] on
respective pal no longer be attached t i
0 the paired/aggreoat
ggregated data.

The parents will recetve a phone call describing the study from the Special Education
secretary. The Special Education secretary will read from the Voluntary Consent Parental
Form. The students receiving special education services and eligible to participate in this
study will be identified by the Special Education Secretary and take home the Voluntary
Consent Form to their parents. Upon voluntary parental consent, the researcher will pass
out in the eligible students’ home room classes, the Voluntary Student Assent form and
those students willing to participate will give this researcher the signed Student Assent
Form. Then, this researcher will administer the Self-Efficacy scale to the participants.
The participants will not have to do anything else. The researcher will find the absences

for each participant, pair that up with the self-efficacy scale score, and then erase the

names from the paired/aggregated data. The data will be analyzed and reported without

, : S t s of the
any names. The researcher will be the only person who knows R

: scale scores
Participants and the names will not be used on any data. The Self Efficacy sca

| i inet i ice of the Director of
Wil be kept with the other data in a locked filing cabinet 1n the office '
ars after completion of this

the School of Education at APSU for a minimum of three ye

esearch,
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Confidentiality will be kept by coding datq given by participants once data is

regated. All documents and dat
aggltas

- a will be kept in a locked filing cabinet in the
l\;l”“

,f the Director, School of Education, APSU; for a minimum of three years after
—_—.
othed

qudy 18 completed.
the stud.

Datd A’Itl[,VSis Plan
Mi osoft Excel software was used to conduct a r-test to test for statistical
ICT
when comparing the self-esteem scores between genders. The hypotheses
-onificance T
significan .
) ifi ere
d at the 05 level of significance. TI-83 Plus software was used to see if th
a .
were teste

a g i

disabilities.
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Results ang Analysig of Data

sJuction

/v"//]

There were a total of 173 students receiving special educati _
ucation services including gifted

¢ 1 cas I W S a“long the 1 ;3 WhO were glfted
lﬁ'l\lno ISD St]l e]l[s il : i' l c ti l 1 t Di t . t l t 1 t 1 1 t t
d lgpe(: pal e(lll( dalion a [(I]l() g | e(l ()I ]le ;;S\(le]ls, S udenS

were eligible for the TCAP-ALlt portfolio assessment leaving 144 students in special

education and not gifted and not eligible for the TCAP-AIt portfolio assessment. Of the
144, three students were receiving services out of county leaving 141 students in special
education and not gifted and not eligible for the TCAP-AIlt portfolio assessment and not
receiving services out of county. Of the 141 students, two students were in an alternative
setting leaving 139 students in special education and not gifted and not eligible for the

TCAP-Alt portfolio assessment and not receiving services out of county and not in an

alternative setting. The study was composed of those 139 students. Of the 139 students

i hich was
Who were eligible for the study, 103 students agreed to take partin the study w

ioi he study, 49
T4.1% of available subjects. Of the 139 students who were eligible for the study

: les were surveyed
Students were female. Forty-one females out of 49 available fema

i _Sixty-two males out
*hich was 83.76% Ninety of the 139 students available Were males. Sixty

“Tthe 90 available were surveyed which i 68.89%-

. | | S h SIS
IC.

Signific. ; lf.esteem SCO
®Mificance when comparing the self-est
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as analyzed was there iy DO &tritd st
that Was Matisticaly Significang gip
ant difference ; .
o ) CC In self-egtpn
ocn genders. The hypothesig W elf-esteem

. as tested gt (he I
| At the .05 Jeye of significan I
_ - - ance. TI-83 Plys
sweare was used to see if there wae o . .
i 1CI¢ was g correlation betwe h
€n the nump
er of absences ;
. o | ‘ s and
Jf-esteem among students with disabilitjeg
»\L S.

Presentation and Analysis of Data

Null Hypothesis One

Null hypothesis one investigates whether there is a correlation bety th
een the

qumber of absences and self-esteem for students with disabilities. The values obtained

are from the TI-83 Plus.

The number (n=103) of participants was 103. The MSES scores of mean and
standard deviation were x =81 .22330097 and Sx = 15.89236593. The mean and standard
deviation for absences were ; =17.74757282 and Sy = 14.94284434.

The range of the MSES scores for the lowest 25% (first quartile) was 48 to 70; the
range for the second quartile was 70 to 80; the range for the third quartile was 80 to 91;
and the range for the upper 25% (fourth quartile) was 91 to 125. The range of the

absences was () to 70.

The correlation between the number of absences and self-esteem among students
With disabilities was r =. 1161228677 which means that there is a small (weak) positive
linear relationship, according to Witte (2007), because the value of ris “in the :ncflmty of
i icient of r
10 reflects a small (weak) relationship™ P- (135). The correlation cosz R
=1161228677 shows that there is a weak relationship between the number .
1d have expected a negative

; . n wou
ang gele : I tion and ©
*elf-esteem. This was a positive correla
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Jation. In other words, as scores increased
orrelé

~ , absences decreased. The null
sql' b
L3

is was not rejected because of the weak correlation coefficient found.
(hest
VPO

Il H\‘Im!/u'.\‘l"\‘ Two
fult 15

I h\'pmh“is two looks to see if there is a statistically significant difference in
Null 1)

between genders. No statistical significance was found in regards to self-
- agteem C )
pli-ee

1 eenders at the .05 level of significance because the t-test showed
petweel &
steem

1. The male mean was 81.14516129. The female mean was 81.36585366.
=O.94524 :
p

Excel was used to analyze the data. The null hypothesis was not rejected
: xce
Mlcrosoft
ignificance.
' lue at the .05 level of signi
-« of the high p va
pecause O
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Chapter v

DISCUSSi()n

gummary

istically significant difference in self-egte m
qatistically s1gt self-esteem of students with dj
‘ S with disabilities o
n gender.

simply. does high self-esteem increase attendance rates, and is there a sionifj
; significant

difference between gender on self-esteem?

No Child Left Behind plays a big role on making sure schools have an acceptable
attendance rate. If the attendance rate is below the required attendance rate, a school
could be targeted in the attendance area. There is a need to find out why students with
disabilities drop out of school (Kortering & Braziel, 1999). In view of self-esteem, the
way a person sees him or herself will determine how he or she thinks and behaves

(Bandura, 1993). Promoting healthy self-esteem in students with disabilities is important.

Students need a good self-esteem to be a contributing member of society (Ezell, 2003)

and to face the reality of life and its difficulties (Daves, 1999).

N P ich school
The study was conducted from 103 students with disabilities at a high schoo

| ; test for statistical
g, Using Microsoft Excel software, a f-test was conducted to A
hesis
G senders. The hypot
&nificance when comparing the self-esteem scores between g€
software was used to investigate
S

"4 tested at the .05 level of significance. TI-83 Plu

f absences and self-esteem among

er o
Whether there was a correlation between the numb

g is.
Pdents wigh disabilities on the other null hypothes!
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The purpose of thi
! 1S stud
y was
qumber of
Corrclntion betwe
(he study
gender.

l 1 ne. J

hetween the number of ab
sences and sel
f-esteem
This hypothesis -
was tested T
- by finding the correlation coeffi
= meant, a : Oty
ccording to Witte (2007), that th nt r value. The r
relationship becau , e
se the ST Snad (wank
: e value of r is “in the vicinity of -

|

e
steem between genders

v

0.945241
was found at t
he .05 level of significance. The null hypothesis is not rejected

Gender dj
er did :
not impact self-esteem scores

C
O”Clusions

rmine if there was a relationship between the

es and if there is a

mined 103

The
purpose of this study was to dete

nl,]mb
senc
es and self esteem of students with disabiliti
der. The study exd

diff,
€ In self-
esteem of students with disabilities on gen



jents with disabilities. Centere . @
sfue

cores. Both males and females had around the same self-est
; S “Gstéem score.,

Remnzmen(lati(ms

From what was found from this study, the following is recommended
nded:

. Schools should focus on continuing to find ways of raising self-esteem in

sdents with disabilities.

2. Schools should focus on continuing to find ways of raising the attendance rates
of students with disabilities.

3. Schools should give students with disabilities whatever they need to be

successful.

Future Research

i i over
1. This study was not a long term study. Future studies could be continued

Many years,

I i i ints throu hout the
- :” esteem measures glven at various pom g
esteem measure W vV d the
i nd oflhey ar, an
S l 4 . I as only gl en near thee € .
asure The StUanl COUld have

| me
s ahsent was calculated at the day of the self-esteem S
ple self-esteem measure

ide multi
o off day or feeling sad. Future studies could provide

l
hroughom the year.
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3. Future qtudies could be done in elementary schools, middle schools, and high

(hat have more diversity.
yols

4 Future studies could be done on the home environment of elementary, middle,

jh'\ah schoo\ students.
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[Austin peay

For the

o IRB
CRINCIPAL INVESTIGATOR. Gary L A &afRQQﬂL»
g-MAIL ADDRESS: adcocgl@yahoo.com -
TITLE:

IRB #08-010: School Attendance angd Self-E

steem 2 .
”:Xﬁgroved__F ull —_Exempt ‘ExpeditedOf St)l;dent With Disabilities |
—A Approved with conditions
Conditions:

#1) Typo with word “on” should be “by”.

#2) Clarification of “more positive” for what purpose?

#6) Question of appropriateness when conducting “one-on-one” meetin
' be perceived as pressure by the participants. Suggest that parent sig
'#7) The “NOTE:" may be a conflict. Suggest t
It would exclude a dual relationship.
#8) Do not erase name of forms. Suggest using a coding or data system instead.
#11) Risk should be noted as “minimal”.
#12) Risk should be noted as “minimal”.
Consent Form

1) Pl should use appropriate language for understanding in form for parents and minor
participants. (Ex: second paragraph, first sentence “self-efficacy” should be easily
understood.)
2) Risks and benefits: Should read “minimal” not “no known risks".

- ——

g in room. May
n consent form.
hat someone else work with his students.

—_ Disa roved
COmments:

1) You are required to immediately repor!
complications of the project to the Insti
2) There may be no change or addition to
investigators involved, without prior approv alo

Board ved by the IRB.
e t has been approved b
- Fiinalile, iy astachec e sfzt:.ﬁa:zbjects entered into this study.

Please copy this document and use e 95, 2009 unless
%) The Stud;) )i’S subject to continuing review on or before Ap //J
I
closed before that date.

Chand,. 4 \Podee

c h&i 'pe

Harles A, Pinder, Ph.D. pinderc@apsu.€

rt any adverse reactions or
tutional Review Board. -

he project, or change§ of the
o f the Institutional Review

April 25. 2008
Date

rson, Institutional Review Board du (931 291-7415
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EXp
Pl SUCCTSS
Robertson
ON County Sehoof:
J 2Lools
paniel P. Whitlow 2121 wo
w(\':::;(o:\;,of.‘s{hmls S "‘U‘Ofgci)in;jlzneel
Ok13tn. net (615) Jéﬁusugggeld, Tennessee 37172
phone ~ (61 o
— = 5) 384-97 A o
i ) 49 fax Ssistant pj
— WeeksD@k12,
12tn.net

R ————
———

16 April 2008

Gary Adcock
613 3rd. Ave. W.
Springfield, TN 37172

Dear Mr. Adcock:

Please accept this letter confirmin issi

: g permission to proce i

prOJect_ as rgquested IasF month. The Board of Edﬁcatioer:j aw e

at their April 2008 meeting. pproved your request

Upon completion, we would re .
to my office. quest that you would submit a copy of your work

Robertson County Board Of Education
Dr. Danny L. Weeks

Thank you again,
Phone: 615.384.5588
Fax: 615.384.9749
www.robcoschools.org

WeeksD@k 12tn.net
Street * P.O. Box #130

Dr. Danny L. Weeks,

Assistant Director 2121 Woodland
ector of Schools Springfield, Tennessee 37172

SCHOOL BOARD

R.STONEV(‘,ROCKETTOJWYAYE?S'GERALDNEFARMEOLARNYFELS

ALLAN HEARD @ ALFRED BOYTE
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child s mvited 10 benaresearch study aboy

Yol . rects then attendance rate. We 'll'c- s 1 r Or not

(et s Oor X . o dSKine .

e \»PHH s 1n the group \}x want to study, ”illnclb ‘.h(l‘ your child

- <k that you read this form and ask any questi Y Students h

(i . / : NN : J stio

\ W\ youl child/student to take part in this study

y this study. the "}‘-\‘Cill‘t‘hcl- will g0 (0 ye

? Student Assent Forms for your student tudent’s home oo (|

pd T i ; - ass

T -1, for those that v -

articipate: Then, | that voluntarily want to participag

P wqch participate on a one-on-one basis and administ pate, the researcher wi
ster

\\l[hk“‘k el . -t X
cribed below. The researcher will be the only one who gZzsstfﬂf-efﬁc:acy scale
‘ : € results of this self-

officacy scale. and an’c the 1‘ese;'1rcher has put the number of da

p;micip:ml. your child’s name will be erased and no one wil kng;absent b-eSlfle e
but the researcher. D:ata will be secured in a locked filing cabinet 1 iy
ompleted. all data will be shredded after three years. » and after the study is

Whethe
astudent’s self-
take p

art hCC' .

i bvg Special services
« i -
: efore agreeing to

pate i

,,”'ﬂ\'l

‘ N \\“l [hC

Il meet

The study: The purpose of this study is to find out what if a student’s self-effi

offects their attendance rate. Your child will be asked to complete th;a 35 ueéfii)cy
\indfulness-Based Self-Efficacy Scale (MSES). Your child will be aske(;l to cir:le 0to
4, depending on whether they agree or not with various statements. Zero (0) would mean
that they did not agree at all. Four (4) would mean that they completely agreed.

Examples of questions are:

Lam able to think about what I am about to do before L act. 01234
I et easily overwhelmed by my emotions. 01234

When an unpleasant thought enters my mind, I can cope withit. 0 1 23 4

Lean feel comfortable around people. 0 1 234

Even when things are difficult I can feel happy. 0 1 2 34

: i 13234
Vhen Lhave o problem, I tend to believe it will ruin my whole life. 0

Lo
“an feel uncomfortable around people. 01234
-1d/student will be gsked to

If you | chil Y
You agree 0 allow your child/student tO take part, )’Ouufr _hild’s pamapanon is
2l indfulness—BaS

fill
Ul Student As - form states tha
t Assent Form. This form S 5 :
35 question  fieen inut

\()\Umar
7 Y- Y i : aQ om lete the t
Eff ur child will be asked t0 € pcale will take about ten

icapy, @ :
o Y Scale (MSES). The self-efficacy $
“D\u@.

ed Self
es to
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