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CHAPTER I
STATEMENT OF THE PROBLEM = f

Introduction

One of the greatest incentives of a student, whether
young or old, is the desire to express himself by means of
some sort of art work, Art has long been recognized as one
important method of transmitting ideas. It is often poss=-
ible to portray much more feeling and meaning by a picture,
sketch, or handcraft than words could convey, Confusius, the
ancient Chinese philosopher, declared that one picture was
worth more than a thousand words. It is claimed that the
experience involved in the process of artistic creation is
in itself an educative one, and that art is therefore an
essential instrument in any comnlete system of education.1

A seemingly great problem facing the schools of today
1s the development of adequate programs in the regular courses
of study in the high school curriculums whereby students will
develop a continuing interest in the subject matter, To en-
rich the school program is the desire of every conscientious
teacher,

In many elementary schools the arts are a part of the

regular curriculum although not enjoying the same status as

————

LEdwin Ziegfield, Education and Art, ( UNE S CO
Publications Center, New York, 1953), p. 25.




e acadenic subjects. To a much lesser degres, tnis 1is
’

glgo true in the high school, For the past two years, Lacy
)

consolidated School has provided an art program for the
clementary students; however, the high school students have
ot had the opportunity to develop their artistic abilities
through speclal courses in art,

Since general education in high school is primarily
concerned with developing the student's poténtial for a rich
and satisfying life both as an individual and as a member of
a democratic society, 1t is necessary to provide for him aé
mnuch material for learning as is possible, A means of pro-
viding him with such material is through art activities in
the regular classroom, Art activities will promote:a lang-
uage of feeling as distinct from the language of thought, and
will certainly enrich his cultural background; also, adequate
creative projects will help stimulate his desire for partic-

ipation,

Purpose of the Study
The general purpose of this study was to develop in the

lacy Consolidated School, Christian County, Kentucky, an art

ativities program in grades nine through twelve, that will

furnish pagic material for guidance to the teacher, To accomp-

Ush thyg purpose, it was necessary tO introduce the following

specific purposes:
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1, To determine appropriate methodg and procedures to

ggé’in thercourses of study in English, science, mathematics,
it gocial studies in grades nine through twelve,

2. To determine the background of the study.

3, To establish and set forth a point of view or a

philosophy of art education.

4, To determine and set forth objectives to be achieved
through the programs in art activities,

5. To determine the content of the art activities pro-
grams,

6. To determine appropriate methods and procedures for
art activities in the fields of science, English, mathematics,
and social studies in grades nine through twelve,

7. To suggest other activities that may be carried out
by the students,

8, To determine the possible uses to which the programs

¥ill be put,

Basic Assumptions
The basic assumptions in this study were as follows:
1. There is a general agreement that art education in

Pblic schools can make a valuable contribution toward the

“Wtura]l development of individuals.

2, Basic to the educational philosophy of art of our day



m
s the assumption that the aesthetie principle is deeply im

pedded in man and that 1ts presence contributes to his well-
beirlg-2

3, It is assumed that more consideration will be given
jo the.gemeral use pupils will make of the art that they are
1earning.

b, It 1is assumed that the high school student entering
the ninth grade will already possess some of the fundamental
desires for self-expression and appreciation in the arts,

5, The present urgent need is a program of art education
yhich will provide for the needs of all the students of all
the people including those with little or no special aptitude
in the arts as well as the most gifted,

6., It is assumed that special attention should be given
to self-expression and life needs,

7. Art education can provide encouragement for the stu-
dent to do independent work, develop critical judgement, pro-

vide understanding guidance and assistance in self-evaluations,

and responsibillty.3

Importance of the -Study 2 =

It is felt that this was an important study because all

\

rt Bducation (Year-
State Teachers

8.

b ‘ 2prthur &. Young, (ed.), Ihis is &
émk, National Art Education Association,
®llege, Kutztown, Pernsylvania, 1951), p.

Encyclopedia of Educational
1950), DP. 66.

Re Ialter 3. Monroe, (ed.), E ‘
=Bfarch (New York: The MacHillan Company,
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students will particlpate in the courges covered and shouid

srofit by an enriched program in those areas, It ig hoped
shat the study may be of practical value to other schools,
me study may also be beneficial to curriculum builders in
s fields of English, literature, mathematics, science, and
social studies in high schools that do not have special art

classes.

Related Studies

After carefully surveying the literature available in
the field of art education it has been found that much re-
search has been done in comnection with the recognition of
the importance of the arts in the elementary grades, but for
the high schocl teacher there is a very limited amount of
information available, Current magazines on art activities,
such as "School Arts" and "Arts and Activities," contain some
naterial on the secondary level, From thése two magazine
publications some of the content in this study has been ob-
tained, such as: "Finding Art in the Geometry Classroom)y" by
Alice Scannell and Madeline F‘r".‘kdrich.L+ In this article, Iiss
Seannell and Miss Fridrich illustrated the principles of de-

veloping much interest in the geometry class, The presence

\\—————

L*Alice Scarnnell and Madeline Frid

rich, "Finding Art in
o Geometry Classroom," School Arts, IV

(March, 1956), p. 33.
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ofmobiles in the classroom, Principally geometrical in shape
g

the avallability of

3 sticks for laying" furnisheq the

students with the idea of making "Stick People." They first

pade some relatively simple people, "Sgick Mobiles" hanging

in the classroom served a decorative purpose and also assisted
the student in becoming better acquainted with mathematics,

An article by Euth M, Beck, Art Instructor, Westport High
school, Kansas City, Missouri, was very helpful in developing
a program for soclal studies, The article appeard in the
hpril, 1956 issue of Arts and Activities and was entitled "Fun
for All and All for Fun," A series of cartoons had been drawn
by her students, Miss Beck stated in her article that "Car-
tooning is just like writing. It's not just how you say it
but whay ydu sayl"5

"An approach to sculpture" by Rosa Dooley, Supervisor of
Art in the Chicago Public Schools, offered material for the
science class, The students made anatomical structures out
of plaster of Paris, This article appeared in the 1956 MNay

1ssue of Arts and Activities.6

"Creating with Plastics" by Joseph Bragdon demonstrated
nmvtechniques in the use of plastics, High school students

\“"-———...._______

s SRuth M., Beck, "Fun for All and All for Fun," Arts and
Liivities, xXXIX (April, 1956), p. 16.

®Rosa Dooley, "An Approach to Sculpture,” Arts and

Livittes, oIx (iay, 1956), D 6.
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. showed some of its many possibil-

jp1e8. This article appeared in the October, 1955 issue of

rom stockton, California,

—59119‘0’1 Arts.
of material studied in planni ‘
ng this thesis, the above

1isted sources have been particularly helpful,

Scope of the Study
This study was designed for use in the Lacy Consolidaﬁed
school, Christian County, Kentucky, in grades nine through
twelve., 1t included art activity progrems in the fields of

science, English, mathematics, and social studies,.

Sources of Data and Methods of .Procedure

After the overall problem had been determined, the methods
of gathering and handling the data were considered, Careful
reading was done in books on research as to the gathering of
data and proper procedures as to its use, lany theses were
read which were on file in the library of Austin Peay State
College, Clarksville, Tennessee for further understanding of
the proper procedure in writing a thesis. After surveying the
Ust of materials and research available, it was found that
there appezred to be very little research done in the fleld
of art education being integrated into the regular courses

4 Study, except in creative art as a special course, There-

fore, the only available source to follow was the general

\\‘.‘.‘.‘_
it 7Joseoh Bragdon, "Creating With Plastics," School ALLS,
¥ (October, 1955), p. 15.




proced“res set forth for reseagrcp workers
Interviews were arranged with thé teachers of Lacy Con

solidi"ted School about the possibilities of implementing the
it activities programs in the varioys subjects, and the plan
a8 enthusiastically accepted by them,

Further preparation for this study was the enrolling in
courses of educational research, curriculum laboratory, and
- pulti-sensory alds, in the Bducation Department of Austin
peay State College. Combined with this was previous art
training obtained at Ringling School of Art, Sarasota, Florida.
To add to this preparation was the experience of three and one
half years of high school teaching which had suggested the
problem to the writer in the first place,

After collection of data of art activities, many text-
books of the various fields of study in high school were ex-
anined to determine where the material could best be included
and the best procedure for its inclusion,

Materials were obtained through the reading of books on
art in the library of Austin Peay State College, from the
duthor's own library, from art journals, and from those in-

8tructors who had been correlating art with their subjects in

the County systemn,

After this preparation, it was determined that the organ-

at1on of the material could best be facilitated through the

dlvisions into programs and come under the heads of (1) Vital-
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ng the English Program through Art; (2) Social Studies

joi
gpriched through Art; (3) Finding Art in Mathemstics; and

(k) science Comes to Life in Art,

Reporting of the study
The study 1is presented as follows: Chapter 1I, Back-
ground of the Study; Chapter III, Philosophy of Art Educa-
tion; Chapter IV, Art Programs in the Grades Nine through
melve; and Chapter V, Implementing the Art Program in Lacy

consolidated School,



CHAPTER II

BACKGROUND - OF '"HR ‘o"l‘UDY

Introduction

Three inportant factors are woven into the life of
syery community; the personality of its people, the geo-
graphic environment which nature has provided, and the
social inheritance which people have invented or borrowed.l

These are broad classifications of the myriad of spe-
cifics that constitute a given people in a specified place,
Te personality of the people, for one's use, must now be
viewed as the citizenry as a whole with its varying facets,
for it is from the differences that the personality evolves,
flany influences enter into forming this generalized "commun-
ity personality." Some of them can be favorably influenced
by education, It appears that others may be stubbornly
Immutable, Many parts of this factor are influenced by the
Other two, the environment and the soclal inheritance, These
factors need to be considered in giving the background of the
lacy Community and that part of Christian County, Kentucky.

A community which is fortunate enough to have each factor
" a high degree is almost certain of outstanding success.

\\“

(N lJOQGDh Irvin Arnold, Challenge 1o Amzrig;n Youth
W York: Row, Peterson snd Company, 1950) . .
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‘Aiﬂw“gh each of the three factors isg basic, each one of the

. actors mgy,be quified, especially personality and grasp of
cocial inheritance. In fact, two of the main ends of living
tm@fher are to build desirable types of personality and under-
standing of the social inheritance,

An educator must try ﬁo discover what constitutes a whole-
some and contributing personality on an individual basis,
‘me this knowledge, a procedure must result that nurtures
‘amimaybe even plants affirmative personality traits,
' The development of hlgh type thought can assure high
calibre actions, The search for truth and other beauty is
well to initiate in any youth of any locale,

The student could develop high 1deais, appreciation of
soul-stirring music and acknowledgment of the loveliness
of pure thoughts, They mﬁst be inspired to dream of better
things than poverty., They need vision and well defiped steps
toward realization of visions,

The Lacy District is not outstanding in each of the afore-
"ntioned three factors; it does possess the eagerness to im-

drove ganq adopt ideas that will help the community to progress.

Calmness of spirit and mind may well be part of our

W i ¥
holesome personality. A calm person has control over his own

bﬂng and a recognition of the relations of things and an

Wdﬂ*tanding of others. This attribute, too, might well be
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e that our educatlonal procedures coyld strengthen, All

these attributes grow in a curriculum which includes a con-

uing and well plenned art program,

gin Lacy District could

sdopt such a plan.

Personality of Its People
Personallty 1s molded by environment. Just as stroke
py stroke the statue takes form under the mallet of the
sculptor, so day by day personality is molded by the in-

fluences which play upon it.2

The home, the school, the
church, the neighborhood, the radio, the press and countless
other forces play upon the people and bend them in one direc-
tion or another, making them the kind of citizens they are,

Most of the inhabitants of the Lacy Community are small
land owners and tenant farmers, Very few of the families
enjoy the luxuries of the modern day such as running water
In their homes, and there are still a number of farms that
o not have electricity.

The community is made up of many small communities”; Apex,
Fearsville, Dogwood, Frog Hop, Bluff Springs, Pilbt Rock,
fntioc, Carl, Wild Cat Hollow, McKinney, Gum Grove, Fruit
Hi11, Cannon, Walker, Haddock, Ovil, New Idea, shiloh, West,

Ponlay. Grove, Concord and Ball Knob. Lacy Consolidated

\“
21hid,

——
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5ohool provides educational facilitieg for these small commun

jties. The school vlays an important part as a center of
getivities for the many small communities surrounding it,
facy is located in the heart of thege Communities, in Fears-
yille. The only activities for the population are those that
are provided for by the school, The community supports the
school and the people take an active part in such organizations
as the Parent Teachers' Association and many Homemaker clubs,
Basketball and baseball are the two major sports in the

school and community. The school facilitates the meetings

of the various community organizations and acts as the

community center,

As a whole, the Lacy district is mede up of God fearing
people. This community abounds in church organizations, The
Baptists were the pidneers of religion in northern Christian
County, and are still the strongest, numerically. At the
bresent time there are four Methodist, eight Baptist, two
Church of Christ, and one Morman Church in the northern
Section of Christian County serving this district.

As a means of communication, the community owns a private
telephone exchange that is in operation during the daytime

Only, This exchange is located just across the highway from

lacy Consolidated School. This limited communication helps

to ®Xplain the backwardness of the people of the community.
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Three general stores thrive in the neighborhood, These

gtores hendle merchandise all the way from shoes to gro=-

ceries. ~Farmers gather at these "general' stores and chat

gbout the farm and community problems asg people did many
jears ag0.

All the roads winding through the area are dirt or
gravel with the exception of the highway from Hopkinsville
to Greenville, Kentucky, which is a paved highway.,

Most of the families are large and there are many early
marriages in the community. The community does not place
emphasis on luxury which would cause its members to limit
the size_of the family. It is a society which approves of
the simple life and makes much of family ties, creating an

atmosphere conducive to large families,

Geographic.Environmeht
To the trained eye of the geologist, the soll and its
underlying rocks forecast unerringly the character of the
people who will in coming time occupy it. This law is plain
and fixed,] It has become the maxim in geology that a new
.tountry may have its outlines of history written when looked

on for the first time.4 The geological structure of ‘»

3

3William Henry Perrin, (ed.),
?@:Iglgg (Louisville, Kentucky: F. A.
W, 188k), p. 23.

4Ibid.

.Counties of Christian
Battey Publishing Comp-
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countTy partially fixes the pursuits of its inhabitants, and
)

chapes the genlus of its civilization. Where the soil and

gubjacent rocks are profuse in the bestowal of wealth, man

g indolent and effeminate; where effort is required to live,
he becomes enlightened and virtuous.”? From the above statement
jt may be determined that two subjects of supreme importance.
in the Lacy School area are those of soil and climate.

In this area the land rises about 578 feet above sea
level, The school is located on route number 107, Hopkinsville,
Kentucky, approximately eleven miles north on the Greenville,
Kentucky road.,

Christian County lies in what is termed, geologically,
the "Fifth Formation," and is underlaid mostly by the cavern-
ouslimestone.6 The barrens of Kentucky are located on this
fornation; so called, not because the soil is unfertile, but
because of the former absence of timber and numerous sinks,
This region, which, when Christian County was settled, was
sald to be an open prairie, is now covered with forests and
trees, of medium growth, which have since sprung up. Its land
Is found to be fairly productive., The northern part of the

County ig hilly and broken, and abounds in the finest of timbef,

\“‘-m
2Ibid., p. 20.

6Ibiq,
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soal axd iron ores. Recently, oil wells have spr:;é up over

ghe northernmost part of the county and i1t ig said that it

yill probably be the richest oil producing section in Kentucky,
on the road from Hopkinsville to Greenville, one and
one-half miles to two miles northeast of the former place, the
carboniferous formation is quite plainly visible just before
reaching the banks of Little River., The coal beds of North
cnristian are practically inexhaustible, while the iron, either
limonite, or brown hematite or pot ores exist in large quant-
ities, The soll in the northern part of the county is poor on
the hills and ridges, often quite rocky, but exceedingly
fertile in the bottoms, The hills are well adapted to the
growth of the fine quality tobacco and all kinds of fruit.
Here orchards and vineyards rarely fail of producing gooé. Crops,
Other farm-.crops are corn, hay, pasture, and strawberries,
This section is still heavily timbered, and, though much of it
has been cut away, there still remains gsufficient for all pract-
leal purposes; The timber of the barrens consists of red oak,
hickory, white oak, and other such kinds of hard woods as have
grown up since the fires have been kept off Dby the settlement
f the white race, These barrens were originally devoid of

timber, and when first seen by the whites, presented all the

I'bal’r’enness" without the monotony--which 1s broken by their

Polhng surface--of the prairies of the West. Along the
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ggreans: grow forests of the very pegt quality of timber

Natural resources play an important part in education

and other community activities,

This is due in part to the
fact that favorable surroundings such as level ground for
athletiés, bodies of water for water sports, forest for
recreation, and mineral deposits for study during field

trips provide a favorable environment for school activities.,
Furthermore, natural resources provide wealth to support
education and other community undertakings. The Lacy Commun-
| ity is beginning to realize the value of its natural resources
in its reéent 0il production, In sections without natural
resources, people are likely to be too poor to finance many
important community programs, This was the case up to this

‘ particular time with the VLacy Community. In sections where

| natural resources abound people are likely to be in a position
to spend much for community projects. Northern Christian

County is fast becoming a wealthy district through its dis-

Covered natural resources,

Social Inheritance,
No question is of such vital importance to the people
8 that of education. Nothing for which the state pays
Toney yields so large a dividend upon the cost as the revenue

®kpended upon the schools., Social inheritanceé can best be

leveloped to higher standards through adequate and proper
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educational facilities,

In the early development of Christian County there were

peny obstacles in the way of general education, The settle-

| .
| pents were sparse, and money or other means of remunerating

teachers, and housing facilities were scarce,

Prior to 1939 there were eighteen one and two-room schools

| in the northern district which now makes up the Lacy Console
ﬁ; jdated School. Lacy School was first opened in September,

1939, and employed only six teachers; there were still five

one-room school buildings occupied. .:A—t the present time there
aré only two-one-room schools left in this area,

A mass consolidation program was put into effect in
1939, and Lacy School now stands upon the land formerly used
for farm land, The land was purchased in 1937 from Lee logers,

@ native of Northern Christian County. There were fifteen

acres bought in the amount of §300.00. It was purchased by
means of community donations.

On Sunday morning, January 7, 1945, Lacy School burned
and the students were left “homeless" for the rest of the
Jear, Churches, barns and homes were used as improvised
¢lassrooms until the new school building was completed, 1In
the fall of 1946 the doors of the new school building were

OPened to an enrollment of approximately 330 pupils. In 1956,
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In the past
pour years the enrollment has beep relatively stable

the gchool had an enrollment of 538 students

mie school.pr0v1des for various academic wbjectsk;ww
chenistry, history, ‘agricultdre, English, science, biology,
geography, mathematics, algebra, trigonometry, geometry, chorus,
pome economics, commerce, literature, dramatics, and speech,
In 1956 drivers training was added to the curriculum. The
| courses are still very limited, and many students get dis- -
interested at an early age. ‘Approximately forty per cent
drop out of school before they graduate from high 'school.
Too many -parents in the school district still feel that their
children only need an eighth grade education and will not
enforce their attendance. HMost of those students that droP
out of school either marry at an early age orAstart full-
time work on the farm.' o

The percentage of drop-éﬁts makes it even more imperative
that thé grade school include as much of our American heri-
tage as is possible,

An educator wants both to help a student become attuned
% his local environment and to open new horizons for him,
& art program can, through vision and planning, make vivid
the beauties of both present surroundings and our past heri-
tage,

It can make the locale more meaningful in light of the
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paste 1t can open the limagination into creative work that

cquses an inner Jjoy 1n a people who might otherwise find too
quch drabness in life,

As social 1nheritance embraces all that the human race
nas achieved during its long stay on the earth,

Each gener-
ation owes a debt to those that have gone before and has an

obligatidn to those that are to follow. In the Lacy School
district the challenge lies in recognizing the vast inheri-
tance of social experience, and in adapting it to the needs

of the present day so that the lives of the children will be

enriched,

Summary
The purpose of this chapter was to establish the back-
ground of the study. In so doing; three major topics were
chosen: personality of the Lacy community people, the
geographic environment of the community, and the social

inheritance of the community.



CHAPTWR III

PHILOSOPHY OF ART EDUCATION
! Introduction

There 1s present in each person g compelling urge to

ne hears and what he thinks,

| express, in drawing or art of some kind, what he sees, what
b
)A The caveman had this urge and

left his art scrawled or chiseled on the walls of the cave-
E, ern wnich he called his home, Down through the ages others
L have had this same compelling urge, and each era has left
'i its record in picture, sculpture, or architecture.

Nearly all of the great philosophers, from Plato and

H Aristotle on, have devoted attention to the function and
1

value of art and the analysis of the art experience, Two

problems in particular have occupied those who have sought

philosophical understanding of art: The determination of

| the nature of the 1mpi.11se to art creation and enjoyment,
With a view to distinguishing artistic activity from other
Spheres of human interest; and the determination of artistic
Standards of value and bases of criticism, \\ex,_/ecially the
deternination of the significance and proper application of
Such termg ag "beauty," "ugliness," "sublimity," and "grace-

\-‘_‘—-—-

lyi11iam T, Couch, (ed.), Collier's Encyclopedia
(New Yori: Crowell-Collier Publishing Company, 1953), II, 286.
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fulneSSo“
Theory 1s closely interwoven witp practice, Methods,

pedia, and techniques are employed as means not only of en-

piching the student's personality, but also of developing

gome concept of art in the student. They are never consid-

ered as ends in themselves, Sculpture, for instance, is
uged to develop an understanding of form; and etching, a

feeling for line,

Definition -of Art

The word "Art" as it is used today has so many different
meanings that it is almost impossible to arrive at any adequate
d’ef‘iﬁition. If one were to ask the question, "What is art?"
of various groups of peopie within his circle of friends and
acquaintances, he would prqbably receive as many different
definitions as the number of people asked, and probably most
of them would identify it with certain "skills" and "techniques,"
or certain kinds of products,

Thomas Munro has stated that the only correct short
answer to the question is that art is many different things,
8 nane applied to many different kinds of human products and
aCtiVities_B In his study of the meanings of art, through
i TR

zzm., p. 286,

3Thomas llunro, The Arts and Their Interrelations (New
York: ye Liberal Arts Press, 1949),_ p. 107.
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;ne examination of dictionary definitions and the definitions

2y Shed =" -—a' g

of individual writers, he distinguishes twenty-two different

neanings of "art,”

Sl i

B )

Many writers attempting to define "art" choose to . eon

g gider it in 1ts broadest form gg g way of living, Art is

penavior--art 1s a way of doing,

——————

To make art the possession

!
! Qfgﬂl people 1t must be thought of ag movement, or as behav-
]
5

for, Calling art a way of doing places it in the category of

pehavior,

Many educators prefer to take a narrower consideration
| of the definition of "art" and relate it directly to its

fmmtioh in education,

Leon L., W;nslow states in his book Art in Elementary Ed-

ucation:

"Art" as a school subject may be defined briefly as
an organized body of educational experiences dealing with
the meeting of human needs as efficiently as possible
through the use of materials, Yet the subject of art is.
much more than a curriculum area dealing with materials
i and processes, for it embraces experiences with inform-
ation and with feelings as well as with activity,"”

Still others think of "art" as creative expression.

fometh F. Perry, in An Experiment with Diversified Art Program,

"8kes the following statement:

M

4Leon L. Winslow, Art in Elementary Zducation (NZW
York; MeGraw-H11l Book Company, Imcorporated, 1942), D. 4.
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€n used in thig stud,
¥ y, 1is
ay take the fornm in a;xy suit-
"se art is g process, and
g may result, the original

"Art, as the term hag pe
creative expression which p
gble material. 1In thig gen
though an object or "thin
process is subjective,"5

1t is assumed, therefore, that art anq art activities may be

an organized body of educational experiences and also a process
py waich creatlve expression is developed in the student wheve-

py he may release his emotions as well as gain practical know-

ledge in the use of art to his daily living,

Language of Vision

The language of vision, optical communication, is one
of the strongest potential means both to reunite man and his
knowledge and to re-form man into an integrated being.6 The
visual language 1s capable of disseminating knowledge more
effectively than almost any 6ther vehicle of communication,
With it, man can express and relay his experiences in objective
form, Visual communication is universal and international; 1t
knows no limits of tongue, vocabulary, or gramnar, and it can
be perceived by the illiterate as well as by the literate,
Visual language can convey facts and ideas in a wider and

7

deeper range than almost any other means of communication,

e

SKemmeth F. Perry, An Experiment with Diversified Art
i y, An Exper

léro ram (New York: Bureau’of Publication, Teachers College,
olumbia University, 1943), p. 21.

6"Philosonhy of Art," Collier's Encvclopedia6(New York:
Crowel1-Collior Publishing Company, 1953), I1I, p. 286.

7Gy0r'gy Kepes, Language of Vision (Chicago, Paul Theo-

bald, 1944) , p, 13.
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4 can reinforce the static verpg) concept with the sensor
X J

Jitality of dynamic imagery,
The language of vision hag 5 more subtle and, to a cer
; e
tain extent, an even more important contemporary task. To

perceive a visual image implies the beholder's participation

in a process of organization. The experience of an image is

thus 8 creatlve act of integration. Its essential charaster
istic 1s that by plastic power an experience is formed into an
organic whole. Here is a basic discipline of forming;, that 1is,
thinking in terms of structure, a discipline of utmost impor-
tance in the chaos of our formless world, Plastic arts, the
optimum forms of the language of vision, are, therefore, an

invaluable educational medium.8

Students' Needs for Creative Expression
Students have a great need for creatiive experiences,

They need to be encouraged to express themselves and to the
uttermost fulfill their potentialities. When worried some-
tines about students who have limitations either from inheri-
tance or otherwise, it can be said that no one has ever ful-
filled nis potentialities--and that, therefore, there is a
tremendous amount of hope.

\-‘.‘

8 " 's Encyclopedia (New
Philosophy of Art," Collier s
York: Crowe11-Collisr Publishing Company, 1953), II, p. 286,
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Methods of teaching the arts should be adapted to the

changing needs, capacities, and interests of the growing

gtudent. It 18 lmportant, therefore, to trace the creative

jevelopment of the student in relat'ion to each of the arts,
and O suggest methods best suited to each age level,
There is‘;_eaeﬁﬁ"'to believe that art expression is 1m-;
portant as & release for students' tensions and repressed
desires. Properly controlled, such activities as working
with the hands or painting provides the teacher with the
opportunity to study the emotional conflicts, personality,
and motor patterns of the students. Although most of the
investigation has been centered around the malad justed and
the handicapped students, it is possible that such studies
may furnish valuable insights into the use of art in the

education of all children.9

Theory of Art Educatlion
Thousands of articles and hundreds of books have been
written on the values to be achieved through art education,
Bven though they vary in emphasis, they may be reduced to
something like the following proposition: Education, in a

democl‘aC}', must help each child develop as fully as possible

\..‘_

i ith Crayons
Creative Expression W t v

Lk,

9 «
Elise Reid Boylston
(HOPCester', llassachusetts: The Davis Press, Inc., 1953), D.
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and skills that
yill enable him to live a satisfying life and at tne same

the perspectives, understandings, attitudes
s )

sime to contribute effectively to his social groups locally,
ﬂﬁionally’ nationally, and even internationally. Each stu-
gent is as important as any other student; therefore, all
students must De given equal opportunities at the learning
experiences.

Art education in public schools where it has been used
nas made a valuable contribution toward the cultural develop-
ment of individuals. Consideration must be given to the
general use puplls will make of the art they are learning.t?
It appears that more consideration should be given creative
development for all puplils and that special attention be
given to self-expression,

The program of art education should be carefully planned
$0 that each individual may progress according to his abili-
ties, potentialities, and needs., It should attempt to develop
the student mentally, socially, and emotionally to help him

11
become an active and contributing member of his social group.

10yictor D'Amico, "Leaders in Art Education," Arts and
Activities JXIA (March, 1956), p. 18.

11 tive Expression with Crayons
v Elise Reid BoylstPn, Qggg_iﬁ_ B 973T, B T
Orcester, Massachusetts: The Davis Press, s ;
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i progressi"e art program should provide challenging oppor-

sunities by which the student may learn through choice and

jecision 1n solving his own problems,

The art program should develop individual differences
jn personallty by encouraging the student to act construct-
jvely in initlating a large portion of the subject matter
presented to him and that he uses for motivation, The pro-
gram should broaden experiences and develop many new inter-
ests and ideas. Incidents which make excellent motivation -
for aesthetic expression are often occuring in class and
should be used as springboards for drawing and activity pro-
Jects.l2

Creative art is thinking art., The teacher looks for the
student's own interpretation, idea, emotional feeling, and
rendition of the subject; through stimulation and guidance,
understanding is achieved. It is important that the real
purpose of art education be kept constantly in mind by the
teacher--not to produce artists or to make finished products
or articles for show, but to develop the student to his

fullest potentialities. o

It is an important factor that the student should learn

\—'—-—....___
121p1a,, p. b6,

L1vid,, p. 75.
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a realist |
, thing 11 ¢ setting and in terms of an actual per=

Dewey has pointed out that "fo grasp the meaning of a

thing, an gvent, or a sltuation, is to see it in its rela-

gjons to other things; to note how it operates or functions
)

what consequences follow upon it, what causes it, what uses
it can be put to."1> Implicit in the data on the influence
of form and of whole methods in learning is the generally
accepted principle that meaningful material is more easily
learned and longer remembered than relatively meaningless
content, lleaning involves structure; it inheres in relation-
ships. '

One of the most important developments in modern educa-
tion is the substitution of organized learming for the mere
acquisition of highly snecific and discrete items of inform-.
ation, Sound educational procedures do not disregard inform-
ation; rather, they emphasize the learning of facts‘for def-
Inite purposes and in meaningful relations.l6 It is important,

therefore, that the student be given every opportunity to

[

lqArthur I. Gates, and others, Educational Psychology
(New York: The Macliillan Company, 1949), P. 375.

o 155 0nn Dewey, How We Think (New York: D. C., Heath and
Arthur I. Gates, and others, Educational Psychology
(New York: The MHaciillan Company, 1949), P. 375,
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JoveloD an understanding of realignp and organization of
pformation presented to him by his instructor, He should
- jeveloning his potef'tialities in seeing things as they
jre; and he should be able to express himself by creating
objects as he thinks and works, being stimulated and gulded
o nis teachers, .

Art has long been considered by many administrators
and taxpayers as a ‘frill; and the requirements for teacher-
training have not str"essed, in many institutions, equal
preparation in art education as for other subjects. The
result has been to throw the inexperierioed teacher into
situations for which he 1is wholly or partly unprepared, He
needs immediate and definite assistance, Art activities are
helpful in the development of the student. More and more
emphasis seems to be placed on visual aids, and every visual
ald to teaching employs a great deal of artistic talent and
creative ability. It must portray an idea and must definitely
be understood; therefore, it is a quick and easy method,
Students, with the prover guidance in art activities, are

able to create their own visual ailds and thus be participants

' the learning process.

Perceptual Knowing

It 1s a function of art to translate concentual ideas

. ¢ n
tuto verceptual forms. Art transforms things "known about



31
{nto visual forms that can be ®Xperienced directly, and
)

zioWT directly, through bérception, Conceptualizations
apout anything are mental abstractions frop it, mental i
jnages from given perceptual data, 17

It is assumed that students in high school have already

pecome somewhat conscious of what constitutes good design,

No formal lessons are really necessary, but attention should
pe directed to it when used in expressing vital experiences
or in making craft articles., A feeling for the meaning and
use of different types of lines, _and‘ the understanding of
overlapping objects to give a feeling of depth, and the diff-
grence in representation and emotion as expressed through
pictures to achieve consistent emotional effects should be
understood, As skill and mentality develop, and awareness
of good design will evolve,

John Dewey states:

"For the impact of value or values is created within
the individual's own experience':leto percelve, a beholder
must create his own experience,

Students have photographic minds; and if they can be

8tivated to develop this image-forming power, they visualize

————

B —

17Edqward W, kannells, "Art as Perceptual aninring,"
Eentucky School Journal XXXIV (February, 1956), p. 1%

18Joh.n Dewey, Art as Experience (New York: llinton,
, as Experie:

Saleh ang Company, 193L), p. 5%.
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Jore clearly and express more accurately. The student stores

yn memory the particular Characteristics of the object and

peproduces it surprisingly we1l, 19

To perceive an image is to participate in g forming

process; 1t is a creative act, From the simplest form of

orientation %o the most embracing plastie unity of a work
of art, there is a common significant basis; the following
up of the sensory qualities of the visual field and the
organization of them,

Art activities is one of .the best educative means there
is for insuring a continuance of perceptual experiences in
the learning process. Even conceptual knowing, as in science,
has its roots in perception. When they are separated and ‘
perception is left to one side, something 1is lost that is
organic and essential to knowing,

It seems that perceptual 'learning comes to an almost
complete stop at the junior high school level; but this is
Where the conceptual approach to learning should begin to dom=-
Inate the educative process; this is partly due to the fact

that its educative function from this level on is not suffic-

lently understood and valued.

Allowing for the lack of practice, a person draws about

What he sees, and the drawing of almost any adult shows that

\—‘-

¥ yorgy Kepes, Language of Vision

(Chicago, Paul
The G
Obald) 1944), p- 15-
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pe still 8€es as a child, Thig ig ot because he lacks

ckill in drawing. OUne can see wel] €nough what it is that

e is "trying to draw,"

N and this ig all the evidence one

peeds to s€€ that, in some real sense, the development of
visual perception seemed to have stopped for him when ado-
lescence began; because education stopved making any proper
use of perceptual processes in learning in his high school
days.

Dr, Rannells, Professor of Art at the University of
Fentucky, explains how education wouid do well to keep in
touch with perceptual knowing in the following quotation from

the Kentucky School Journal:

"Perceptual knowing is of value in education, I

think it follows that art as a perceptual discipline has

a special value in education as perceptual knowing., It

is perhaps the most effective means of insuring the con-
tinuance of this way of knowing and learning, which I feel
is worth preserving and using in the educative process--
expecially during the critical years of adolescence. For
it is here that education seems most apt to falter., In

my view, art, as perceptual knowing, is most needed here20
to round out the process and make it more nearly whole."

Art 1s not am isolated subject in human affairs, but is
an integral part of such broad areas of life as the home, the

Community, commerce, and industry.

The Purvose of the School
A criticism often directed at the teacher while conduct-
\\_‘——_—_

K 2OEdward W. Hannells, "Art as Percepzual Kniging,“
=Ltucky School gournal XXIV (February, 1956), p. l6.
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ypg 8n art program 1s the failure to "keep order" while

she students are having art experiences, Proper classroom

opder differs form the "perfect picture of everything and

gveryone in place and a pin-drop quiet" to "children should

pecognize no restraints whatsoever," 7o clear up such mis-

conceptions, several questions offering clues as to the kind

of "order" appropriateé to the classroom are brought to mind.

yhat is the nature of the art program or process? What is

the purpose of the school? What is the student's development-~

al level relative to self-control and assuming responsibility?
As an extension of society the school's goal is to pre-

serve and enhance thes;e values subscribed to by that society.

School art education is one which concerns how individuals

feel about and care for one another and how to provide situ-

ations that stimulate students to think eritically and to

develop discriminating values. It should be the concern of

all teachers to involve them in taking responsibility for

Planning and developing on-going class activities, aspects

of these being, time usage, space allotments, care and use

°f available equipment. Vital also 18 their participation

In evaluations of their own snd group progress toward goals

"hich students have helped to determine.

If art is a way of knowing and discovering, the student

WSt have, even at the beginning, some opportunity to select,

to ®Xplore, to experiment, and to try himself out. Above all,
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118 own apt work; it must have
1 meaning for him,

ye Must see a purpose in '}

cone 188 He should be eéncouraged to share

pis OWN art experience with others and to respond construct

to that of others.

jvely e must'be guided, again in terms

of his readiness level, to reflect upon the meanings he has

nworporated in his art work and those which others have put

into theirs. Thus, the arts, by their very nature, can serve

go develop the inner-discipline or self-control which is

yital to overall learning. Self-control is learned and stus'. -
dents must be helped to realize by their teacher that fresdom
pears a closé relationship to self-control and is something
to be achieved rather than given., One of the most important
things to remember is that the student should be kept away

from inhibitions and be kept havvy. Viector D'Amico says: |

"When I began teaching professionally I set up a
kind of barcmeter for myself based on my early experience-=-
that oreative teaching should have the basis of friendship
which acts like a catalyst in bringing people together,
If this is absent, then creativity is either at a low
ebb or non-existent, I discovered that when I used the
formal methods I had learned, I met with a certain passive
resistance, a docility and a coolness, The work was
turned out all right but it lacked any spark of individ-
vality, As a result I rejected the teaching devices and
pat methods which I had acquired with hours of painstaking
effort, I decided to meet the students face to face and
friend to friend. I tried to find out what they thought
about or wished for. Upon this I based all my teaching.
My being interested in them as people made them interested
in their work, and their work became a Earg oIlthemit I ;
found that nothing really creative resulted unléess was
Saturated with thgir pdrgonality, their ideas,their dreams.

\M

2lyictor D'Amico, "Leaders in Art Education," Arts and
)

| Lbivities xxx1x (March, 1956), p. 19.



: 36

OoRY 108 BT a0 PT: DOROELY, A art, is something too many

;eacher’s overlook when considering an art activities program,
me greatest beauty in the teaching of art and the forming
of ertistic judgements is the foste‘rin.g of moral judgements
in the pupils. A lack of this "right judgement" and honesty
in art have been only too manifest

ot such as copying from other .
pictu‘res, using patterns, the "keep them busy way" when the
student has time on his hands, Basy things are done and then
they are "doctored" to ;ﬁéké them look genuine on the surface.
mis disregard for honesty could be an outgrowth of man's
perverse tendency to deceive, and a weakness to pretend
carried over from childhood, It could be evidence of the lack
of appreciation of genuineness. The teacher's own actions and
attitudes do not escape the students, and" they speak louder
than words,

Being creative and being honest are almost the same’
thing, It seems that a teacher would not tolerate, let alone
encourage, the copying of a theme, a book report, or a solution
b0 a mathematical problem, The effect of one's moral judge-
ment is obvious in such a manner of working and teaching, a

Mllingness to accept pretense for the genulne. From thelir

M experiences they aporeciate the fundamental wrongness of

such tendencies: but is the vicious circle created by surround-



i
b

3;

realized? Are they conscious that thege falsities about
ineir students and themselves qull ang sénsitiveness to
gruth in other matters, and they passg them on to the chilg-
ren they teach? Let them think honestly and conscientiously,

gnd consider what effect it would have on the character of

ghe students to be surrounded only by genuine art activities.

The Nature of Art Activities and the Student

Art is a point of view--an attitude--toward phenomena
that assumés natural causes for all things that can be detect-
ed by the senses, This attitude is so0 dominant in the mind of
the investigator as- he studies the problems in his field, and
it is so pervasive in all fields investigating natural phenoni-
ena, that it can be dignified by calling it a philosophy-=-
even a ma jor faith,

Art activities is a general method of investigation.
Precisely what is done through the method of creativity varies
considerably with the field under investigation., Does the
student actually need the faith of naturalism to add to what
other faiths he has in order to be at peace with himself and
to be capable as a social being? He wants nothing more than
he wantsg knowledge that he can depend upon and increasing

“rer and an ability to see in perspective that which 1s
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o and dimly seen.  His aporoach ig exploratory and

chaoti

developmental, The student seeg chiefly the particulars

tnat grow out of particular experiences. The student's

rexplicit" wants and interests are relatively immediate,
me teacher must utilize these explicit wants and needs
toward goals that are "implicit" in the potential of the
student and the society with which he interacts and is a
part. | v %

To do this fostering of experiences for stude'nts that
will meet their interests in specific questions and their
urge for activity while helping ghem at the same time towérd
greater maturity requires both a'-willingness to provide a |
gchool situation where "doing" can be done and an unde}rstam'l-,
ing of how these activities may be used to sound educati\of‘xal
advantage., o

A formal, passive, too orderly classroom in which read-
ing and other abstract activities predominate to the virtual
exclusion of experimental activities 1s contrary both to the
nature of the student and to the learning process itself,
Gans, Almy, and Stendler have stated the situation very accur=
ately when they assert: "The student 1s seldom concerned with

the abstract, His interests lie rather in the specific and

®oncrete, He does learn to generalize but only through the
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gradual putting together of hig experienceg "22
Summary
Every book that is written wignp care expresses a point

of view. The point of view underlying this thesis is made

explicit in this chapter, As such, it is guided by the

principles and values comnon to all the creative arts.
purthermore, three and one half years of active classroom

and lecture exoerience has convinced the author that prac-

tice not enlightened by a knowledge of principles is on the !
fringe of the trial and error method or even complete neg-
lect, This chapter has presented the author 8 point of view
and the philosophies of‘ others in the field of art education.
Trial and error is uneconomical of money, time and effort

and, all too often, never branscends error, For this reason
some basic principles will be presented throughout this thesis,

as well as their practical application.

\.—-—__-‘-

o Burns Stendler
Roma Gans, Millie Almy, and Cella ,
Loy Childrgn aTheir uducation,in Home, School and Community
Yew York: World Book Company, 1952), p. 38.




CHAPTER 1V
OBJECTIVES AND ACTIVITIES IN ART ACTIVITIES PROGRAMS

Introduction

Basic to the success of any program are the aims and

purposes that underlie the program, 1In determining these one

pust take into consideration the basic ideals or values which
tne student will derive from them and let such ideals and val=
yes be the factor which governs the objectives, That the ob-
jectives must be carefully chosen is recognized, for it is’
from the objectives that the suggested activities and tech--
niques of the evaluation will come, Believing that aesthetic
gs'well as practical values will be derived by students, the
following objectives have been carefully chosen:

1. The student should be made aware of the "actual"
rather than the "abstract" concepts of space, area, scope,
and being of the object to be developed. In other words,
through making the object, these concepts would become real
to the student.

2, There should be a general review of the six basic
tlements of art: Color, line, texture, form, tone, and space,
Since these are essential prineiples, emphasis should be

Placed on them in case they have been forgotten or overlooked

threvious training.
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3. There should be continya] éxercises which will lead

yo coordination of the manipulation of hand apg mind, - This
would tend to develop dexterity and skill in the finished
product.

4, There should be ample opportunities for the student

to express his creative qualities, ang develop his initiative

toward a goal of working on his own,

5. There should be opportunity for the student to be sub-
jected to as many different mediums and materials suitable for
nis developmental level as would be practical. The student
should be instructed in the use, care, and possible develop-
ment of such materials, especially in combining colors in
hues, intensities, and values,

6. There should be an aim to create within the student
a continuing appreciation of art in all of the forms to which
the student will be exposed,

7. Enrichment of each subject pursued by the student
through the correlation of art with the subject should be a
tontinual concern,

8. Another aim should be to develop through the study of
the arts of other people, both old and new, an understanding
of the work of others and something of his cultural heritage.

9. The teacher should develop in the student the ability

%o work independently and in grouvs, ,and thus acquire a better
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sootal adjustment to the Soclety of which he is a member

10+ The student should be leg to become g discriminating

consuner or a design conscioys producer

Activitieg

Through many activities, results will develop in that

cubjects being taught will be enriched and made more interest-

ing. The student will receive art training, and also the

activities may bring about a closer relatbionship between the
teacher and students through teacher-student plamning of the
activities, With art activities, facts become more réal rath—
er than abstract to the student--and further develops hig ini-
tnitiative, Working together in groups on activities creates
better social adjustment in the individual which is one of the
prime requisits of the public school. It has been recognized
that activities presented in any subject culminate in the end .
product of learning, Specific activities and specific instruc-
- tions will be found in this chapter under the subject heads,
The activities for the classroom are presented according
to the subject fields, They are: Vitalizing the English
Program through Art; Finding Art in Mathematics; Science Comes
to Life in Art; and Social Studies Enriched through Art,
Students cannot create out of a vacuum, They must have
Something to say and be motivated to say it. Hore time spent

B ®Xperiencing what they are going to do will bear. fruit in
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er outpouring of student's wopy when he gets started
ed,

fast
her's responsibi
me teac ( 1lity is not at the desk while the

gtudents Jump at the chance to draw or create something they

want tO create. The teacher will fing that most of the stu-
gents don't want to create anything very much and those who
do seem to want to hash over g Picture they made in some
former class at an earlier time, Each group will have its
own interests. It is important to build up enthusiasm on the
part of the students before they actually begin their art
activities. Enthusiasm is catching and students love to tell
what they are going to draw or create before they start.

There is no reason why students should discontinue the
use of big brushes and poster paints as they enter the upper
grades, It is desirable to have a variety of materials avail-
gble so that students may experiment., Poster paints have a
lace, watercolor performs a special task, crayon is desirable
for some types of work, and large colored chalks provide a
nedium for some students to express themselves most frequently
and freely, Often the students derive a great deal of pleasure
from mixing media., Crayon with a watercolor wash, wet chalk,
tempera and watercolor are all part of the student's equip-
Ment for expressing ideas.,

Evaluating the students' art work is of vital importance,
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ce £illing, use of color, propep handling of brushes are

Spé
nt. The students ar
jgporta T® to be taught, in art activities,

i well as the other academic subjects, Their growth is being

qeasured as they compete with themselves, not in competition

against & group. When they can evaluate their own work object-

ively they are being taught,

It is possible that the students in the upper grade:
levels get discouraged and lose interest in drawing and paint-
ing because they can't capture the high degree of realism they
want, Some teachers. may take an extreme view. They require
students to learn the laws of perspective and use this as a
basis for many art activity projects ‘during the year; or they
take for granted that the students at this level won't enjoy
activities that involve drawing and the art program is there-
fore 1limited to three-dimensional activities,

Boys and girls can and will enjoy a certain amount of
drawing and painting at the upper grade levels if they have
mot been conditioned by teachers and parents to believe that
realism is the major objective in art expresslon. Some time
Sbent studying great works of art from the ancient world will
rove a good investment. The arts of Egypt, for instance,

'éveal g great, productive people who L. 89 SeRine (W EivEen

duce what the eyes saw, Yet they were responsible for creating
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magnificent paintings in which color and design were carefully

conside red.

This is the time, especially iy literature and social
studies, when a collection of good colored reproductions of
great paintings--ancient and modern--plays an important role

1t can provide art appreciation eXperiences as well as inspir-

\

gtion for creative expression, The development of a collection

of fine quality. reproductions 1s within the budget of almost

any school. If only three or four'carefully chosen reproductions
are purchased each JeaT, a fine collection can be developed
within a reasonably short time. ) ;

Boys and girls should be :encoufaé’.ed to‘ "look, at the works
of such late 19th and 20th Century painters as Paul Cezanne,
Pablo Picasso, Raoul Dufy, Paul Klee, Amadeo Modigliani, and
Jose Orozco, As they begin to develop an understanding of
art that does not depend on visual realism only, but also
on color design and emotional content, they will become more
Interested in their own creative expressions.

The following ideas and illustrations are furnished as
4 basis to determine appropriate methods and procedures to

Use in the courses of study in the high school,



VITALIZING THE ENGLISH PrOGRAM THROUGH ART



CARTOONING

ize on paper happenings of tpe day or of their own experi-
ter :

g, Offering excellent oPportunity for such a project are
ence . ’

adages of Benjamin Franklin, An example is given below
the

how this natural desire can be put to constructive use in
on

literature or Englisgh class, Excerpts from Poor Richard's
the

1manac found in high school literature will give rise to many
Alma
deas for cartoons and will help the students to remember them
idea

py creating on paper their meaning,

a t t <) 3 n
i " athI].



Crayon technique is not something about which a person

can say, "This is the way to do it." The technique varies
With each student and with each type of work he undertakes.
Wat can be done for the pupil is to help him discover as

Iy
many possible techniques and uses for crayon as he can. The

Student can employ crayons for all types of work; such as

: n
illustrating poetry, history, 1iterature, not to mention "art®.
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ILLUSTRATIONS

An interesting art activities project in the 1itera.

class may consist of the development of 5 drawing or
t“tting by the student, and from thig drawing or painting
palict a short story or poem, The following drawings show
dep

f the posslbilities of the above suggested project:
some O

oS
!

Y 7Y / ’,’

( A 1 n
] ¥} o i e U’ OuntrV
" ‘U. ‘ottaov ln th A



Poem by Robert Frost
mleventh Grade Literature

"Birches"




WAYS WITH WATERCOLOR

Painting creditably in watercolor is not beyond the

reach of the average ambitious student or amateur. If he has
a little competence in drawing, the ability to see colors
correctly, and willingness to work, he can learn enough to
develop a style and technique all his own, and express him-
8¢1f well in this medium., Knowing colors is of primary im-

Portance in the use of watercolor, lost public schools teach

the rudiments of mixing colors to produce others, so it 1s

8sumed that the student already knows the ruleslin pigment

Wixing ) _ nation on how to use
Xing, One of the best sources of informa

7 f 1@ A i W‘ll
"tercolor is Ways with Watercolor, Dy Ted Kautzky, which wi

"elp beginners by giving them emough elementary ewlange e
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ot started, plus the stimulation ang éncouragement they can

]

ot £r00 seelng & number of good examples, many of them in

Rl color.,! He has provided a graduateq series of exercises
jn the making of complete landscape pictures; at first with

alimited palette of two, three, or four pigments~--then with
,s many as may be required by more elaborate subjects. This

wuld be an excellent reference book for the school library,

and the teacher could refer the students to it as a teaching

r : Wate or (New York: Eeinhold
lTed Kautzky, Ways with Wat rcol‘ (
Wlishing Corporation, 1949). {
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BOOK COVER DESIGK

Authors are people who have Something to tell th
O ers

ghrough printed words. They differ in their reasons for

qriting, but they all hope that what they have to say will
pe of real interest to the thousands who read newspapers or
pooks or magazines. Along with the hope that the authors
present good reading material, they hope that the particular
pook or story will reach the many readers, This is helped
glong by presenting the book in an attractive binding or
rqust jacket," Today, attractively designed "dust jackets"
instead of bindings distinguish modern books from one another.
After assigning a book report, the teacher may ask for an
attractive book binding or dust jacket to be designed by the
students, This is an interesting project, and the students
will get wonderful ideas from the story that they have read,
This will involve color, design, and composition, important

In an art assignment. Examples are given below:

% LOOK OUT
"2, YONDER

M)

=t

Freey
le:

By Valanh Angelo
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SHAKESPEAKEAN THEATER

one of the most intriguing projects that may be conducted

oy students in the literature class 1gs the designing of a

shakespearean theater. With guidance the pupils can create a

giniature theater that was the type used for the Shakespearean

pl&YSc
In the days of |

P Gy
phakesnear'joyhood wandering bands of

actors existed all over England,

There were no theaters, so

the actors put on t’heir'plays-in the courtyards of inns, The
crude stage was made by placing a floor upon a wagon body,

The people sitfing around the upper stories of the courtyard
paid more than did the people standing down in the courtyard,
The first real theaters were built in the suburbs of
London, and they were modeled somewhat after the old inn court-
yards, The roof was still open to the sky; the "groundlings"

sti1l stood around the stage, which jutted forward from one

side of the octagonal building. Some of the earlier theaters
Were circular in shape, The richer patrons were seated in the
roofed galleries lining the other sides, Some of the patrons

often sat on the stage itself, The crowd felt free to shout

®mments to the actors, dispensing gibs of derision as well as

Shouts of approval,

_ » ep
Part of the stage was covered by a wooden awning to keer

f the pain, Dressing rooms were located 1n the back of the

theatep stage, The doors were on either side of the backstage
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SHAKESPEAREAN miw
IALBSPEAREAN THEATER

Il

g
= / \" -
1§

d in the center was & curtain that was thrown back when

2
“Mterior scenes were needed for bedrooms, caves, or tombs.

Wer the reap stage was a gallery used to represent such places
5 )

% city walls, upper windows, or any high place, Above the roof

When a play was about to

0 4 s
'S the inner stage was a turret.

24 T wedding Revels, short Plays from
‘ ilover Wedding Bevels, £ 8 -
w. J, Glover, (ed.):_“f’“" Son Limited, 1948), p. 3.

sh } ™ €
aKeSDeaP,(ixnldon: George Philip ar
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Plays were given only

a flag was ralsed on tpe turret
o

peg s
p the afternoons., The sketcheg shown give tpe general layout
of the theater plans; most of the general structure shouldlbe
Jeft up to the students, working together, allowing them to de-

7e10D their creative abilities.3

faterials to be used in the construction of the theater are:

« Four sheets white poster board,

Four sheets brown poster board.

Paste,

Scissors.,

Four sheets green poster board. ‘ '

. Cheap, colored thin cloth for the curtailn material.

N S\ O
.

i - <

The Conspirators, sShort Playvs f?om
Tio and Son Limited, 1950), P. 5.

_ 3w, g, Glovar, (ed.),
~=SRfar (London: George Phi
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s by-product, literature and history may be vivifieq for
’

offective performance will require the student to acquaint

pinself with the literature, Customs, costumes, and tradi-

£ions involved in the story dramatized, The student will also

pe given training in writing dialogues and in the character-
jzations which he declaims for the puppets,

High school students can see the thoughts and feelingé
of human beings produced in artistic form in this type of per-
formance because puppetry reproduces drama, Emotional effects

of drama may also be secured by pupvet performances,

Kinds of Puppets
0f the many kiﬁds of puppets, perhaps there are three
types that are easiest for the high school student to construct,
Tese are the Punch and Judy type, the marionettes operated
fron below, and the marionettes operated by strings from above,
The Punch and Judy type of pupnets are usually empty and
flexible figures, manipulated by the thumb and two fingers of

bhe Performer, who exhibits them by holding both hands above

the heaq, ‘These are the true puppets.

Another distinct class are the narionettes operated from

below or by the legs of the dolls them-

» and by means of rods,
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ne third type is the "tpye '
. marionette," These are

manipulated from above by means of wires, or strings, which
3

v 1ife and motion to the figures, They ape handled by an

tor, oOr puppeteer,

- All modern buppets belong to this

classe

Constructing the Puppet

There is a delight in store for the student in’ carving,

nolding, gluing, and painting the little puppets. The con-
struction of the figure is not expensive and does not require
any special talent or materials that are not found in the aver-
age classroom,

First of all decide on the character wanted and the size
necessary to agree with the étage and properties., For the pur-
pose of instruction, divide the construction of the figure into
two parts; namely, the body and the head. If it is remembered
that the human figure is approximately eight heads tall, it
W1l be no trouble getting the correct proportions to the figure,

Te first step is to draw the complete figure, actual size,

% a piece of paper. The figure should be about twelve inches

tal],

For the body, the materials and tools required are as foll-

Owgs s equivalent;

(1) Bits of wood from a packing box OT it

A all
(2) 4 Dlece of sheet lead, 1' X 1"; (3) Miscellaneous Sm
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sandpapPers A saw 1s helpful but not necessary,

mils & tackss L+ A sparp Jackknife; (

phe body proper (see drawing) is made 9% ke s
;e arms and legs are made of wood approximately 1/2 inch
gnick, As the whole body is covered by the costume, with
the exception of the handg and feet, they are the only por-
tions that require finishing.u

The joint between the shoulder and arm is simply a loop
of thread or fine wire run through holes drilled in the
sroulder and arm. The joint between the upper arm and fore-
arn (or elbow) is made in the sameﬁ_‘;v}vvay.

There are many ways to make the.hea"ds of marionettes,
They may be carved oﬁt of wood, mo{flded in papier-méché, and
molded of plaster of Parié; Butb heads made of piastic wood
are by far the most suqcessful {,‘or the amateur.5 The wood 1is
a putty-like substance that haArc!lens quickly, and when hardened
It can be sawed, filed, planed; sand-papered, and cerved like
Wod, Merely mold and model the head and neck from this sub-
stance ag quickly as possible, It will be found that the
featyreg have to be exaggerated to be noticeable, hemember
that the figures are srmall and will be viewed from a distance,

\\""———

g 4”31‘301"16 Batchelder, The Puppet Iheatre (New York:
™er and Brothers Publishers, 1947), P. 55,

d1biq,
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‘ _\ --------------- Operating
’ o e Cross

--hairpin loop

-4=----thread or
//7 tin joint

--=--tack

tack
tack -——=tin
T side view
elbow and
knee

front view
elbow and knee

CONSTRUCTION OF THE PUPPET®

\_-%

6523%:, pp. 66-111.



Jo0p 18 open from the front to the back ang projects upward-
aboub 1/8 inch. A layer of cotton tacked on the front and
bad{of the body gives it proper thickness and shape without
naving o resort to any tedious carving operations. After the
nead has hardened, take a knife ang sandpaper to smooth the
_gigure, and then add the finishing touches., Next the head,
feet, and hands may be painted. Artists' oil colors are best,
pt ordinary brushing lacquer will do, While the paint is dry-
ing, make the operating cross and "walking stick,"

For the hair an old doll wig will serve the purpose, Use
raveled wool knitting yarn for fairytale characters as it is
possible to get this in many more different shades than is
possible with doll wigs,

In making four-legged animals, make both legs on the same
side of the body operate at the same time, This arrangement

simplifies the operation of the figures.7

The Stage

The marionette stage is easily constructed. The top of

d table may serve as a floor for the stage, with the framework

of the stage built upon it. The puppet stage is just a minia-

g R

7lbid.
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; and the siz
re SLAES) ® Of:the puppets should dstermipe its

e, The stage should have g gridiron ang adjustable back-
dronSe The stage curtain should be On rings, and tiny elec-
wiclights should be used in order to produgé light effects.
me 1ights may be arranged so that they go on three circuits,S
The puppet should be fastened to g control board (two
cﬂﬁged boards) which is held in the puppeteer's hand, The
pain board of the control should hold the strings that are
fastened to the puppet's head; those just above the ears; those
to its hands; and those to the center of itsg back., The hand
strings should be loose and the other strings should be more
firm, The legs are operated from another control, the "walk-

ing stick,"?

Some Suggested Plays
Students may construct pupnets and work out regular

performances for the following:

Ichabod Crane, by Washington Irving
Uncle Tom's Cabin, by Harriet Beecher Stowe

December Night, by D. S. Fairchild

\\..—_-—
8Arthur Richmond, (ed.), Bemo Bufano'séBzgk of Puppetry
Wew Yory: The Macliillan Company, 1950), pp. 36-%0.

Ha 9Mar jorie Batchelder, The Puppet Thgatre (New York:
'Per and Brothers Publishers, 19 7), Do .
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CASTLE

rthe castle can be made bPrimarily of walls and towe
rs.
gorrugated cardboard may be ugeq entirely, also salt boxes
say be used for the large tower (living quarters op

donjon),

paper towel rolls for the small lookout towers, and bisquit

cartons for the entrance towers, A4dqd g barapet at the top

of the towers, and paint windows and lookouts,

liake a wall of corrugated cardboard so that it reaches
almost to the parapets of the lookout. towers; to assemble,
slit the towers to the height of the wall, and fit the towers
over the wall, S1it the entrance toweps on just one side,
and slip the ends of the wall into these slits; lMake a base
of cardboard for the moat, Leave a suace between the entrance
towers for a gate, and ’build a drawbrldge (of eardboard)
Tie strings from the towers or gate to the draubridge and
leave it in a drawn position, aet,bhe donjon at the back of
the castle wall, An_ inner wall and'li’ttle buildings in the
Courtyard may be added.lo

For mountains, use crumpled newspaper, covered with-a
clay like paste made from detergent.and liquid starch: four

‘s detergent to one cup liquid starch coloring.

\“‘—__‘_
Clapper, (eds.), ZIhe scrapcraft

logdna N, and John H. 9
%& Volume 4, (February, 1955), De 7
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jix the detergent and starch with o spoon until it
noﬁesses the consistency of g cdke frosting If 1% 18 too6
‘ S e (0]

qdd a little water,
)

C 4
ry olor with vegetable dyes or poster

Daints.

A e the mountai 1
To mak ns, rumple up several newspapers, and

snape them to roughly look like hills, Sprinkle the surface

mthJuSt enough water to soften the newspaper slightly, With
tne back of a spoon spread the paste on the newspapers, When
cmmletely covered, sprinkle a little granulated soap or sand

around to add texture and change the color.

m

e
LU

| - -
e Qe

T

s A (AT MART.E
CASTLE ON A CARD TABLs
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CATAPULT Ok STONE THRowgg

A catapult may be made out of tongue depregso a
rs an

a7g® spools, glued together as ghowy below. Add a crank

handlé» and some strings to mgke it more realistic 1

THATCHED ROOF COTTAGES

For each cottage one 4" square of lightweight cardboard
is needed, Fold sharply on all lines', as shown in the dlagram,
to make the creases., Cut where shown by heavy solid lines,

To assemble, fold flap A over flap B, and paste or staple,

| , 12
Ten bring flap C over D and paste, Repeat at the other end,

For the roof, use a piece of heavier cardboard, 2% X 28
Put & coat of paste on one side of the cardboard, and wrap string
or cord around it from one end to the other as closely together
% possible, Wrap a piece of string around the center which
%cones the peak of the roof, Fold the roof section in half,
4 place it on top of the cottage. Paint a village at the base
of the castle,
\\“‘-._._.._

lllbﬂ., B 10

121p1a,, p. 12.
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THA'PCHED ROOF COTAGES
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PIPE CLEANER WAKRIORS

The basic structure for thege warriors can be used f
: ed for

wypipe cleaner characters,

Change the extras so that the

ger fits the setting, For examnple, make g pipe cleaner
g1l ofped 'and white pipe cleaners, andiBi naary Fo tha

igndg.  Set the doll on a lacy doilie, and one has a valentine

dOll'

This pipe cleaner character is made from the long colored
mpecleaner s0 popular téday, but could be made just as well
of regular pipe cleaners by twisting two together, If color
i desired, dip them in rit dye, and let them dry before making

the characters.
Steps in making the pipe cleaner characters are as follows:13

1. Wrap a pipe cleaner around the
finger three times, Slip 1t
off and flatten it out.

2, 3lip another shorter piece of
pipe cleaner through the loops
just made, and twist the four
ends togethcr. This makes the
arm, and the short twisted ends
can be bent to form the hands., 2.
ke another arm in the same
manner, Then two more a little
longer for the legs.

\-—_.——_'
B1vid., p. 1b.



3, Fo

% 1If it ig difficult to make the

' had g sword from a pipe cleaner

r the head and body use
another long pipe cleaner,
MNake a small loop at the top
for the head, then put one

end through each arm and twist

4. Wind pipe cleaners
around and around
the body and head

to hold in place., Slip the until they are
ends through the legs and bend built up as much
them back up around the body, as desired,

Character stand, add a brace
out behind, Fold the pipe .
cleaner in half, and twist The

ends around the body of the
doll,

£
In one hand, and tape aﬂPa?“g
shield in the other to finisf
the warrior.
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CONSTRUCTION PAPEK PUD me e
THE ENGLISH CLngo i
S0 many times it has been stateqd that the child st
a8

reat desire to create,

b This desire can be fylfiileq

ough the ingenuity of the teacher by the power of sugges
don,  AS the student has the ability to create poetry or

grose, he has the same abllity to express his thoughts on

qper 11lustrating his writings, After having the student

conposé & poem or write a short story, why not have him ill-
ystrate some particular séene depicting his writing? After
tnis project has been carried out, an important thing to con-
sider is the displaying of such illustrations or paintings,
fost teachers have felt the need of an attractive frame for
displaying the students' work--a frame that is inexpensive,
reusable, and easily made., As teachers soon discover, im-
pressive bulletin board displays can be time-consuming and
expensive, The idea of a simply made paper frame may help
In preparing the attractive displays, either on walls or bull-
¢tin boards,

Lacy School, like many other schools, does not have the

®ady supplies needed for matting or elaborately framing

bietures; however, the materials used in making construction

%per frames are easily obtained and very inexpensive, Colored

' e
mstruct 1oy paper does wonders for the classroom and th

n 18
beauty of a picture is often enhanced if the color chose

" Which is predominant in the pleture itself.
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ggudents can make their ouy frames and take T
_ nem home

- pith gheir work. Tagboard or any SEiff paper may be used

1ns'cead B8 BOUARIUGTLON. Supne desired, Tne only material
rials

0es88TY to maeke this type frame ape a ruler, a pencil and
’

6158075 » The simple procedure yged in making these frames

is ﬂiustrated below,

The first step 1s to draw guide linés}fbr the opening
iy neasuring in from the edges of the paper, The‘epening
ig made about one inch less in each overlap on each side,
men draw diagonal lines, from corner to corner, in the in-
side rectangle. Next, cut the diagonal lines to each corner
and fold back the triangle-shaped flaps on the opening lines.
iith the front side of the frame down, place the ruler with
one edge along the folded side of the triangular plece as
illustrated. Fold the triangle back over the ruler toward
the center of the frame, Then crease the folds as shown in
the upper right, so the flaps will remain in position. The
frame is fagtened where desired and picture inserted through

the open flap.;h

e SRS

;4Bay Frykholm, "Making Frames from Construction
Paper n Arts and Crafts LXV (March, 1956), P. 35.
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|

B >t ]
Ble procedure in making constructio

n paper frames.
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PAPER  FRAME

CONSTRUCTL ON

The cornmers may be crimped for the three—dimensional

effect as shown aboves



FINDING ART IN MATHEMATICS
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S

GEOMETRIC CIRCLES

The circle is a plane curve all points of which are
gui-distant from a point in the plane called the center.
Through three points not in the same straight line only one
tircle may be drawn. The word circle is sometimes used to
iéan that portion of the plane enclosed by the curve.

Tarious interesting designs can be derived from the use of
the circle, Students should establish a visual image of the
"arious elements of geometry and a means for establishing

s inage is the construction of various shapes; lines,

priee, triangles, quadrilaterals, Polygons, and circles, 1o

ovide all the forms needed for a study in design.
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- ——————

The above drawing was copied from a study
in design by El1 Lissitzky.

Three illustrations are given above to show how various

legrees of elipses were used in developing designs, The

S -

15

Mully used in composition.

Vision (Chicago, Paul

15 .
S Sbyurby Kepes, Language O
N, 1944), p. 41,



Ul Hie ?6
ART IN THE GEOMETRY CLASS

one fascinating project fop Students in the geomet
e etry
s 12 designing their own geometrical formg of magnitudes

as lines, surfaces,

3 $pCE; and solids,

such projects as "stick people® help liven up the study

of geometry and add interest to any classroom, "3tick mobiles"

1aging in a geometry classroom sefve both a decorative pur-
pose and assist the student to become bettep acquainted with
machematics.l6 The students will look forward to that day set
gside for the making of math mobiles, Each time that the glue,
scissors, and sticks are out, some brightly colored creation
i1l be added to the scenery of the room, Eventually there
wll appear certain geometric shapes representing some the-
orens of geometry in the designing of their mobiles, Then

tan come the idea of constructing stick people and animals to
wpresent theorems, rather than plain abstracts, The bodies
of these stick figures will contain such shapes as intersect-
g circles, parallel lines, right angles, et cetera, This
"ll give the classroom an attractive and somewhat unique
fMearance, and it will prove easy for the students to re-

d
*ber the theorems. With colored sticks, SC1SSOTS, and Woo

\\__
ch, "Finding Art

i M jne Fridri
& Alice Scannell and Madelin 3 (FITAIAE AT
33*526 Geometry Classroom," School ArES X ( ’



h figures as
guc g stick dogs, clowns, grandpas, uncles
) a

oo

\

ﬂﬂwrs,nmthers and 1ittle children in various geometrical
lsnapes can be designed.
In constructing these figures, start with the heads . “

ﬂmt These are more effective if made by gluing several |

|
d“h@d shape; oval, square, triangular or oblong. BY Cuttinﬁ

the facial ﬁ

ﬂmkss1de by side, After they dry, trim the edges to the

Orflittle pieces from various colored sticks

ftatures are produced. Detailed items 1ike pipes, dog collarﬁ;

fats, and eyes make the constructions more original and 1nter11

After the heads are made continue with the bodies 1

gric shapes as the |

fiting,

| _
“ngtriangleS, rectangles, OF other geome
the 1imbs to them.

To hangl

fa
W part of the body, connecting

\K»___/
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make a h()le using, a

}efiniShed stick people and animalg
£ ' )

i in the soft wood and dray
D

IS05CELES AND BEQTHER HYPOTENUSE PLAYING WITH MR.,K QUAINT,

These colored sticks produce béautiful results, : The
obiles may tell a story such as illustrated above,

The creation of the "stick people" illustrates the type
of development which takes place when an individual is able
' build upon the environment in which he finds himself.

.17
Haterials needed for such a project are as follows:

) Colored sticks--—tcoth picks or match sticks; (2) Scissors;

"™ (3) Wood cement for gluing the sticks together.
\“.‘“.-
17
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PEBSpﬁcrlvm VRAWING IN THE MATHEMATICS CLASS

4 drawing 1s a statement of certaln facts or tp ths b
uths by

g6 Of. lines and possibly Jones, It 18 nothing more
or

Jess | man an explanation, ‘l‘he b‘”"f 51‘&"411&8 are those in
inioh thﬁ statement 1s most d.irect and Slmple-

% ’;ﬁﬁﬂe in which
e explamtion is the clearest and the least} S 8

the sﬁﬁ‘éﬂt is at a 1loss in solving a mathematical pI"O'blém-

because he cannot visualize the relationship of distance,

If the obser'ver stand.s directly opposite one corner of
abuilding, the bullding will be seen in perspective, and it
ill be noticed that all the lines, corners, or edges of the
wilding which travel in the same direction apnrear to converge
rneet at some definite distance from the observer. The
Wint where these lines seem to meet is termed the vanishing
Wing, The lines, corners, or edges of the building which
Mavel toward the right will have their vanishing point at
"¢ right of the observer. The lines, cormers, or wiens B8

1 e h_
" bu1lding which travel to the left will have their vanis

f 6 ers
hlg Polnt 4o the left of the observer. The lines, cornm )
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DY IN PERSPE(
N PA.‘rLOPL‘JC".L‘lTv'E:

0r ede hi : .
dges which travel upward will vanish at some infinite
Ustance above the observer,

If one stands between the rails of a railroad track, the

I’ails ’ 2
seem to come closer and closer together as they get

faI' a
ther and farther awey and finally meet at a polnt on the

0r{70n which 1 ‘ ~ +he horizon
,, which is termed the plane of the norizoil

It is necessary for the student 1in mathematics to have

smple Perspective (New

. A. Doust A Manua on _‘)l,l.,_._.-l 1015
L ) B e lted, ]91 9)’ p. L]/J.

5 rederick Warne and Company, Uil
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sone pasic knowledge of perspective in order to go1
2 olve many
; the problems. The correct F'epresentation of objects ¢
on
n easy t
3 )

‘good judgeme ' ;
; keen eye, & § Jucgensnt, ‘and tie will to improve onets

Practiqa;- gegsnective

panitss Philip J. Lawson, of Pratt Institute, presents a

seful jllustrated volume on the bagic pPrinciples of t;ach-

;ecution of detalls, 1In his book,

| o S ,
{mg perspective. Ihe subject matter has been arranged to
ke the DOOK helpful as reference material,

As many excellent books have been written upon archi=

getural draughtsmansihip and serve to instruct the student

concer!'ning‘ the technical aspects of this art, it might appear
;that there was little justification for yet another treatise
o the subject, But while full justice has been done to the
‘great architectural draughtsmen from the time of the
wance to the eighteenth century, there has been little
‘attenpt to apnraise the cultural value of such examples of
ichitectural draughtsmanship as our own age has pI‘Oduced-zo
When the student becomes fully aware of perspective,
% ¥ill open new avenues in art for him to pursue.

\-‘__-

Ypni1ip J. Lawson, Pracgical P rsggcti;ﬁB_I))_r.a__wi..ng (New
CGraw-Hill Book Company, lncorporated, .

2Ocylf‘il A, Farey and A.
Perspective and Rendering
1949), p. 8.

York: N

Architectural

oy ds
Trystan BEdwards, Batsford

Yy (New York: B, ¥.

0
Unfreg”
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A 3TUDY IN PEN AND INK RENDERING IN PERSPECTIVE

Shown above is an illustration of the possibilities of

ag
complislflment a student might achieve after being initiated

lnt
°the field of perspective drawing.
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MOBIL&S

4 modile 18 @ T¥DPe of contemporgpy SCulpture. HMobile
. 8

L three_dmensiLonal constructions of Wood, stone, metal
) ’ a 3

wire, or various othe
(188510 ’ ther materials, go desigred that

i topal WBSS, OF DATES ‘Of 1%, “Gan be.put' in neriex iy either

gnual OF mechanical means, and that in Some stage of their

jon they may become self-moving,

= Like traditional sculp-

wre, their subject matter may be realistic, Symbolic, or
ghstract, and thelir size is variable,

Many phases of mathematics offer the opportunity for
students to employ the practice of building mobiles, The
wvenent of the mobile is an essential rather than a second-.
ay part of its design. While it may be enjoyed in a static
wsition, only through motion does it completely fulfill the
tin of its designer. The nature of its movement varies, It

iy be simple or complex; spasmodic or continuously flowing;

Waccato or without marked rhythm, Its path of movement or

Ol

motion may be formed by swinging, rotating, or gyrating

Wenent and counter-movement, The rhythms resulting from the

Mamed movements of the mobile form a large part of the

®thet i satisfaction felt by the observer. The most notable

Dhenomenon of the mobile is that when it is in motion both

nt
the Yotal mags of the construction and each of its compone

reater than
e &ppear to expand and to extend into &n area grea
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2 5
| O that in motion it becomes
nic and challenging force, %l

A 3ctu311y occuples in Space,

s 472

In addition to the three-dimensional elements which
nic

create the moving or kinetic piece of sculpture, g fourth
> 4

time, 1s added and 1k dirsstlyieorreiases with both

;lenen’ts

e speed and the duration of the mobile's motion,
Comparable welghts are most important in the building
of mobiles. The laws of the lever are employed, for it is
poessary to have perfect balance, especially in construct-
ing a suspended mobile,

—

REVOLVING MOBILES

\\——-_

(e 21Uilliam T, Couch, (éd.)» g@ier'sn@%%’ﬁ’%’ DPe 454
" York; Crowell-Collier Publishing Company, :
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¢ “'Muue

d & X
e O "

CURVED LINE

PRALLEL LINES N

ISOSCELES
GEOMETRIC MOBILE
Any or all of the axioms and postulates may be used in
Pemning & mobile structure in the geometry class, Perfect
tlance is achieved and also the student becomes aware of
g geometric shapes in both plane and solid geometry. As
Sometry 44 defined as that branch of mathematics which deals

i { ints
M the Properties, measurements, and relations of po )

]' » s -
e the art activity program

' 81gles, gurfaces, and solids,

i g oncepts of
"4 prove successrul in establishing visual concev

:’1;
vv .
arious geometric terms.



SCIENCE COMES TO LIFE IN ART
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jiany SChools have avoided the teaching of goyy
; SCulpturing

g of the cost of equipment
pooads and supplies, e
* ¥ have

i hen it came t 3
stymied W 0 making 1
et & low-cost, pern
permanent

rings of their work,

rende The usual solution wag to cast

o final clay model in fragile plagtep of Paris or permanent
] en
onze.s Bronze 1s very expensive and plaster of Paris chips

wsi1y and also picks up dirt, Hdwever, it is not necessary

y teach sculpturing in such a way that the student must
weate a lasting product. One medium that could be used
mecessfully is soap carving. Ivory soap is excellent for
gch art work as carving heads, indicating facial character-
‘lstics and structure,

Another medium that may be used 1s "Sculp-ﬁetal.“ It is
anost unusual plastic substance that looks, ‘feels and models
like clay, but when it hardens it becomes a "true" metal that
M1l have the lustre, strength and permanence of aluminum,

Monze, lead or steel.Z?

Sculp-Hetal can be applied to pre-shaped wire armatures

" nesh soreen shapes with a palette knife, then modeled as

Bsireq, Allowing it to stand in the air for awhile, it turns

Shal hard, after which it can be carved, jncised, filed,

ded o otherwise modeled., Finally, it is buffed and burnished

\"““———

22 : .
0bep» 19 Alan Turner, "Sculp-hetal," Design
p)

5)’ p. 170

(September, vet-
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W,

Wa rich pat.’ma.z3
The tools one would need for working with Sculp-Hetal

e few: Din shears cutting pliers, twisted wire or mesh

)

“reen, rasp, steel wool, and sandpaper. This medium can
® Ued very effectively in the anatomy class, making models
to try

t :
T study, 1¢ gives the students an opportunity also

ey hand at sculpture which is often overlooked completely

e
the high school curriculum.

\\\\‘---_.-

l 231bid,




PRESEEV ING BIOLOGICAL SPECIMENS .

fo gather and to keep hag been, ang STill is, a d4ry
) riving

jpoenti Ve of most teachers and students ip the field of seie
: nce,

Jgture igself established a goal 1n the long ago when resi
n’

irioping from Pinus succinifer along the shores of the Baltic
568, encased insects and other biological materials in clear,
10k golden-yellow substancel that fossilized into amber,
mese captives have been preserved untiltime,

From this idea has come the process of preserving in
piastic. It is possible for the science class, at a relatively
low cost, to preserve in clear plastic the specimens collected
by the group.

In 1952, a new survey of plastics available for casting
ves made by the Pathology department of the College of Medical
angelists, School of Medicine, at Loma Linda, California.

e goal was to find a resin that would give consistently sat-
lsfactory results when embedding anatomical specimens in clear

Mastic blocks, A formula was finally discovered that met every
L f 24
ting need, It was called C., M, E. - D6,

This formula has many advantages over any other formula,

™ it can be used with equipment found in any school. A wide

\___ﬁ
oh of Color and Shape of

m

R npreservati Florida

toere,s GE10,0" "ok ey ing, Bulletin (Vriversicy of Fiorids
®8ville, Florida, 1955), P+ 10
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gpecimens can be pp

pang® L pressrrad.- in sk brilliant, trans
rt ) -

parent plastlCc abt room temperature gyng without the use of

} O

 pecial OVENSs ot water baths, or othep special cypri
A ng or

hardening equipment,

prying and preserving the green color of plants and th
e
by of autumn leaves may be done by bedding them with a

gxture of equal parts of dried table salt ang activated sil-

oa gel, Preserving both color and shape. These qualities
we retained when embedded in the new plastic, For best re-
wlts bury all green specimens with a covering of at least
me inch of the silica gel and salt m.‘thure.25

Possibly nothing can be more satisfying to the student
ad collector than to arrange a group of related specimens,

or create a simulated garden in sizable blocks of clear

2,

plastic,

Artigtic designs will be introduced such as the arrange-

\’\—-—__

2 2
SStephen Bass, plastics anz

g You (New York: Eastwood-
I You
li C()Hlpany, 194?) . D. 91'



Wﬂ ghown in the draWing belo
“LOW ©
I the oceap 11 o
fe,

ulated sea floor of sand
» T'Ocks
’

swfﬁsh was laid down

i

i

"

LTI

OCEAN LIFE P ks
AN LIFE PRESERVED IN PLASTIC

the 1
fautiful
e color of the embedded materials
€ver lengtheni o .
Dﬁmmmntl gthening list of biological objects can be
Y prese
erved, This resin may suggest new uses 1n

evaP
> y bI‘a
nch of
natural science and manual training




CONSTRUCTION OF 4 proymn .

The flowering plants, Anglosperms

n are characterized
ized re
: - special productive S8tructuresg which compose

wer, <Ihe fields and ore
e £10 . : hards_of man, as well as his
gerdens and parks, are devoted mainly to the growing of
f1owe1‘1ng plants,
7o study the habits, structure

» Pollination, fertil-

jzation, germination and growth

» Classification and evolu-
gon, it 1s necessary to see the flowering plants in actual
conétruction. To understand the various parts of the flower
the student must visualize each structure and realize its
importance in the dsvelopment of the flower. One way of teach-
ing the structure of the fiowering plants is to draw them,
Another w:;y of learning the variops 'parts of the flower is to
wistruct them out of construction and crepe paper. To take
the Oriental Poppy as an example, the following diagrams and
structions are g';'iven:'z

Step 1, Make patterns of petal and leaf,

Step 2, .Prepare center, petais and leaves--crush and

Nl g Square of green crepe paper into a ball 5/8" in diame-

i3 repe over the ball and

+ Stretch a 2 3/4" square of green €

\-‘________ ' ) R i ;
: 1, Number 547

26 Manua
HaSSachus Dennison Crepe Paper - Cpm_oaIIY» 19

etts, Demnison hanuf‘acturin
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Around this,
jrrange about 1/4 bunch of réady-made DODDY stamens and

Jstel with spool wire, figupre B,

neh together t1ghtly underneaty, figure A
! B

f

pa0e” Cut the strip of black
ot 1 3/4" wide, instruction 1 and 2,

Instead of using: green
one may use black Crepe paper,

Cut into 6" lengths,

gpetch 2 strip fully, double twice fop convenience and cut

Jlong one edge into a very fine fringe 1t deep, figure C. Rub
pringe between thumb and forefinger to make finer and give a
wisted look to the tips, C'url the tips very lightly, Gather
me uncut edge around base of the ball, arranging so that the
ads curl toward the ball, Fasten tightly with a 6" piece of
gol wire, Cut off surplus paper below fastening and, if
recessary, clip fringed ends to make them even,

Cut 6 petals for each flower, Shade each petal with
tlack crayon from center to base as indicated on the pattern,
1ing a bit of cotton to rub the coler in and making it heavi-
r toward the base, Paste a 3'; piece of spool wire to the un-
shadeq side'of the petal in the position shown on the pattern,
"te each petal deeply 3 or 4 times along the top edge, cutting
Ughtly near the base, |

. flower,
leaves are made by cutting 4 or 5 leaves for each

i aves
"k veing with steel knitting needle, -Curl tlps of le

i rd,
Uty outward, while holding the light e

evenly spaced
TOA aSSemble, place, 3 Detals, Shaded Side in,



ﬂmmd ghe center with the fluteq tops aboyt 1 1/2n

s of the center,
p

A bit of
f Paste opn the bage of e

ach petal

jgeld them 1n place. Arrangs tne ooy 3 petals in tn
e

wil

Swmm'row just between thoge of the first row, Pasten with
e 3 w

ckness of s j
, double thi SPOOl wire. Wrap tpe stem of the flower

" wide strip of )
gna 1t W D Eresn orepe. A 0. Balow the flower

Ji a 12" piece of number 7 wire to lengthen the stem; wrap
sten a second time to make a thicknegs of a small pencil
siling leaves on the opposite sides of the stem, the first E
relow the flower and the others 2" apart, place right side of
the leaf toward the stem,

CONSTRUCTION OF A FLOWER

A,

4

B.
o\
c.

o}




USE OF COLORING PENCIIS 2

the project of preparing g biology notebook i
S a com=

sory assignment in most hjgp schoolg

gul It is necessary,

gen, B9 ORCOUrBES the students ag myey 4 possible to 4
B

jhatsoever introduced,

Mere 18 no limit to striking colop effects a student

my get by using coloring pencils, For bold, brilliant lineg—-

iip the coloring pencils in water, For wash, use damp brush,

wt brush, stump or cotton--working over color already applied,
It is easier to develop a distinctive, original technique

ith coloring pencils than with any other medium. They are

rrsatile and come in a varied palette of brilliant colors

iereby any shade or tint may be produced,

_______________ Food Vacuole

______________ Oral Groove
Macronucleus

—————————— Micronucleus

WATELR COLOR PENCIL SKETCH



ORIGIN OF GopoR %

i pight EBL Joi0F WrY essentially one Color, th
b ’ ere-

forés gan platnly be seen to have haig 1ts origin in that
a

jpendous cosmic command,

| n
gl Let there be light “27

grploration of the records of the dim ages before

yritben history began has revealed that cave dwellers, feel
’ i

an inner urge for self-expression, yielded to the strong

i
gative desire to depict in some way their experiences and

gromdings. In spite of their struggle to live and many
prils, they took time to paint pictures of the animals that
they@ﬂ) The actual existence of those peculiar-looking
reatures has since been proved by means of scattered remains
ad fossils found In recent times, here and there, especially
fn soutﬁwestern i:lurox,)e.28 The outlines of figures in the
llistrations and murals left by the cave men were often carved
Iito the rock and then filled in with yellow, red, and black
Mgents mixed with melted grease or oil, Paint containers

¢ made out of hollow reindeer horns or ‘bones, while crude

Mighes were constructed of fine twigs that had been pounded

the ends with stones.

48 the years passed, from 3tone Age period of circa 20,000

e 880 to the Chinese Era of the Great Wall and the time of

and Color Mixing

; 27 ; s of Color and LO,OZ
iy v J, H, Bustanoby Princi le _...--—t 3 19[*7) . 1o
York: NeGraw-Hill Book Company Incorporates, ’

2
8&.12.,'[). 2
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tian Pyramids, circa 30(g B
the Egyp . C., few colOrB were in

re than four or ¢
e.—not mo five, Remaing of DADYrus have

g found that are llluminateq with red, green, yell
ow, and

initee In their painting the Egyptians depicted men amg an

gl An, gharacteriatlc but conventionsiiseq auntiiac: Hany

ghages of the life of that day were graphically represented

tombs. 7
; the walls of tombs, The ancient Greeks overlaig vases

Jth decorations in rich designs, The early Christians em-

jloed color in religlous symbols and pictured martyrs and
wints on the dark walls of their underground abodes, or cat-

30

4combs « Though they were constantly peréecuted, religious
ispiration and fervor stimulated them to use color in trying
to express their strong faith, Later on, when allowed to
wrehip openly, they became prolific painters, creating color-
ful nurals and mosaics.,

The era of the Renaissance recorded the golden age of the
Wd nasters, during the fifteenth and sixteenth centuries,
iiere appeard the names of such famous men as Michelangelo,

Wticel1, Corregio, Durer, Raphael, Holbein, Titlanm, Perugino,
Leongpdq da Vinci, Paul Veronese, and others, who gave intense
\‘._-_——-

g
9Ibid., Pe 3s
Wrsa.
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wiy %0 art and to the application of color,
st

ynen America was discovereq it Was found that
at most of
o Indiad tribes of this continent ugeq both Pignent
nts and

s 1100 organic and inorganic materig] for painting thei
r

wiles) coloring thelr rugs, baskets, ang skins of animals
gon dyes as red and black were made frop the bark of trees:
110W,s from lichens and grapes; purple, from huckleberries;

pite, from certaln grass stems; pale yellow, from the peeled

wls of rushes; and brown, from root bark., Some tribes used
lgss permanent color mattery frem pokeberries and bark of trees
wre employed to dye the hair.3i

The totem poles of the Northwest, as well as carved wood
ad ceremonial altars, were done with colored earths or pig-
wnts derived mostly from iron-bearing minerals, such as ochre
ad other ores, White was derived from kaolin, gypsum, lime-
stone; black, from graphite and powdered coal; blue and green,
fon copper ores. The Indians mixed ground-up earths with
frsase and fat, Water and saliva also were used,

It 1§ evident that man has used color in one form or

Wother since ancient times., In the course of his development,

0
311bid.‘

R1p14,



dmired the beautir 99
ften a ul rainboy i
eventually pe-

A surious, wondering what Caused itg Vibrant qigpl
splay of

The ancients called th
g is Phenomenop "the messenger

ods;" but anparentl
i the 80485 J one found a seientific ex-

anat1om for it until 1670, when Sir Igaae Newton showed

tab color evolves from light, 33

The solar spectrum may be produced in the classroom by
ptaining @ glass prism and, in a darkensd room, allow a ray
of sunlight to enter through a slit in g window shade and

7ass through the prism, The ray of ligﬁ‘”

avery worthy pro,]ect for students in sciance. From tﬁ/ﬁ col-
i circle the students will gain practical informatioﬂ a’n the
aplication and utility of ‘these color data, value of oo?.or,
Imortant notes on color mixing, and evmence of the tbuen-
s influence of color on our daily lives.

The following illustration shows & ray of light from e

"0, which is pictured at the upper left, passing through the

Migm, nt as it passes through the

The ray of light is be

\“
B1piq,
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afterward forming

the Spectragl band of reqd
risTh ’

orange,
green, blue and Violet,

m M
J10W, This Simple €Xperiment ig

o A band of vibrant colorg will immediately project upon
o

. )
s

e
SOLAR SPECTRUM
-
4 BN

/T\




A1l students should be acquainted with at least one fuyll
u

alph&bet of both capitals and lowepr-

chil
iy school and beyond school to use their ability to letter

case letters, Usually,

dren want to letter well, They have many opportunities

mey Will be able to make materials more presentable by the
e of well-spaced letters, Lettering, if taught as a formal
sgehnique, can be a rather uninteresting subjéct, but there
is a sultable approach to it.3)+

Keep examples of good lettering before the students on
the bulletin boards, posters, signs, book jackets, and black-
wards, and in other similar places. Have them bring in
smples of good lettering, They can make signs for the bull-
%0 board by cutting out words from magazines and pasting
ten on other paper, They will become aware of good form In
lsfters, Soon the students should want to make thelr own

ebooks, and
WOnngams’ or put their names on folders, maps, not !

chtures. Encourage this urge. when the students want to

I more about letters, that is the time O help them out,

of America (Scran—

b s of America
Harold Gregg, Art for the §_<2.1’_19.Q-]-—0-r-n-§any’ 1950), D+ 85,

o
b Pennsylvania: International Tex thookK
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r making and use p
Qs Dl e ave become g
| part of the school

griculul 0TS Than any other art gogyyip, iy Looms 1
: 2 arge

wwgthe FERIVIGION Walfe Ny begun in the Primary a
vV grades

pi continued through high school, In svery fieid of stud
y

ford 18 opportunity for students to eXpress their ideasg

tm,oughpostef making.

[ettering is one of the most difficult parts of poster
gking, Freehand lettering is attractive but difficult for
sgudents who have had a limited degree of art training, It
i important, therefore, that the teacher stress the impor-
| tance of correct spacing and proper types of lettering for a
nrticular poster., Poor letters can spoil an otherwise splen-
iid piece of work. Expensive equipment is not necessary in
nking attractive posters; wrapping paper, wall paper, or
ay other inexpensive material may be used, Balance in de-
Sgn and a right feeling for brilliant colors in strong con-
iragt cannot be purchased with expensive equipment.

Poster design correlates with all school activities, and

%145 an efreciive instrument in the scheolls.public relations

Mogran, As in a mural, the poster must tell a story at a

ise and

ﬂmme. The slogan must be conc

t,

It cannot be verbose.

ence class
A series of posters in a social studies or scl s
n event or thing,

f
°Penmple, may reveal the development of 2




' 10
' communication, transnortation 3
’

ue Sheltep’ tOOlS,

ftra"el’ or inventions, modes
0

successful DOsters have one center of ing
nte

_rest; they
e ghow improper balance, Bffectiveness at 4 distance

i sptained by using plain lettering, attention-getting sl
O=

g and color contrasts,
; ;

e scientific use of color ig very Aimport%ant in poster

psign. Color has been called the "music of 1ight," because

it has tone, harmony, and a registered écale.
Posters are not read at close range ordinarily; hence,
| the visibility of colors is important if they are to be used
| ptelligently. The following are the associations usually
‘ redited to certain colors:35
Red. , . . . . . . excites nerves, arouses feelings and
motor impulses,
Orange « + . . . . is heating, soon excites irritation,
Orange-yellow . ., is warm, lively, glowing.

Yellow . . . . . . arouses joy and galety.

Yellow-green . . . is cheerful, smiling.

Green , . . . . . ig restful, soothing, neither warm
nor cool but neutralizing.
‘Blue , . . . . . . is cooling, quieting, expresses

gserenity, spirituality.
Blue-green . . o o is sedate and somber,

‘\h_____‘—"-_

35James 5, Kinder, Audl

o-Visual Materials and Technigues
(N -
™ York: American Book Company, 1

50)’ D, 149'
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POSTER DESIGNS

dvender: , o+ . o o 18 LPaRGUEL:
Violet-blue . . . . is stern, hard, unyielding.

Purple . . . . . . suggests stateliness, solemnity,
richness, royalty.

White . . . . . . . suggests purity, spiritual super-
iority, or physical immaculate-

ness.,
Black , . . . . . . indicates spiritual darkness, gloom

and death,
It is best in good poster design to confine the choice

| " colors to not more than four, Visibility of colors 18

akoimportant in choosing particular colors. Purple 1s the

leastvisible color, and it 1is used as a standard of compar-

toon, Yellow has twelve times the visibility of purple;

. red, five times; blue,

¢
“ge, nine times; green, seven times;

mree timeg h
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DIOKANMAS :

onis term comes from the Greek worq meaning

Th

"to see
e Dictionary of aducation defines g dloramg as

| jrovens’
4 t;hree..dimensional representation Composed of various
alLe and real materials such as pil ives! kng specimens,
1 frequently utilizing both transmitted ang reflected
gt 0 produce a natural scenic effact,"36

Any scene, landscape, historical event

» Ceremony, story,

growp Of people, ficticnal incident, or scientific specimens

s good content material.l The figures are placed in a real-
ptic sebting, and the entire grouping is usually placed in a
box-'like case whose top, ends, and front are made of glass
i left partially or completely open, See illustrations be-
{ low, '
In terms of interest for students, young‘ and old, the
| loramas rank high, It is undoubtedly safe to say that they,
| e all other audio-visual materials, are useful aids, and
"eir use in learning units must be plénned. It 1s conceivable
tha, Interesting and meaningful units of work can be organized
ound the diorama.- '

Pictures or specimens are placed in appropriate settings,

™Wthe settings are built up along habitab 1ines.

ual Materials and Technig

bow y. 36James 5, Kinder, é_l_l_@_i_Q:y-iﬁ-d—r Do "
OTk: American Book Company, 1950/, I

neSs

37ibid., p. 343,

———
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REFLECTOR

The box is easy to co

: nstruct:

o nay be used, Typi . an ord

%by{o by 18 incﬁzglcaéusize of 'the boxi?:PgD;igi?and

me reflector p a case is e ' mately
is lined with luminous Daniii%g g?n?led.

1N

The fig
igures of the diorama are usually carefully wrought,

ive .
a distinct illusion of reallt

papercraft

3 38..
Mgy .00 Palestran ~tical Pa
) 1950), p. 47, b, fre o8

ang g

Je

(New York: Home-
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Any suspended object may be attached from the ceiling of
ue dlorama by means of black thread, Objects growing on the
'!a floor" may rest on the floor of the diorama, An aqua blue
tckground gives more reality to the construction. Color is
mortant in such projects as the one above, Actual colors of
" varioys living organisms make the visual aid more meaning-
i, The apportionate arpangément and pPOportiohate sizes of
e 'ganisms are also important.

gain using new subject

m™m 1
‘1e box may be used over and over a

:at
%er ang various other mediums.
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THE ART OF ENAWELING oy METAL

ly, there is a reyj
currentlys Vival of inter :
*rest in the ce
N=-

jes old art of enameling on metal

: Inexpensive equipment
3

sy-50~1S° enamels and well-writtay textbook
)

b development of this craft,
f

| 8 are stimuli to
Jewelry, bouls, trays, murals,
ailes, tiles and other metal enameleq Pleces created by stu-
pits Will show remarkable spontaneity and originality, Worke
mgmjh prilliant, jewel-like metal enamel colors is an en-
pyable experience. Because copper is ductile and inexpensive,
uis petal 1s most commonly used, but gold, silver, sheet steel,
stainless steel and even cast iron are sometimes enameled,

Little working area is needed and metal enameling corre-
lates favorably with other metal working projects, Scrap metals
fen be utilized and simple enameled pieces are completed so’
uickly--three to fifteen minutes--that there is no problem of
ustained interest., Pieces can be reworked until satisfactory

%ults are obtained, The American Art Clay Company, Indian-

mlis, Indiana, furnishes handbooks on enameling which have
“39

Mved helpful in preparing units on "enameling onm metal.

Booklet Number 2 (Indianapolls,

9 B ,
Amaco Metal bEnameling,

Wang, prg oo

» The American Art Clay Company,




SOCIAL STUDIES ENRICHED THROUGH ART



josalc, Bhe MELhOd, or the pegyiy op the metnoq,
1oa, of

1xing gmall oubes, or tesseras, on marble, pebbl
es,

hff " tile,
peon glass, Or other similar matepig) to a smooth prepared

floor, wall, or ceilin
1208 ’ : & for the purpose of decoration,

b peen used since ancient times, The Egyptians used glass

i for Jewelry. Floor mosaics, made with black and white

{ ach pebbles, have been found in the excavations of various

des 1D Greece., oSome of these date ag early as the end of the
ith century, B.C.%0 as ancient or medieval history is being
wight, the methods of making mosaics is an interesting subject
i could be expounded by an art activities project in inexpens-
lte nosalc construction. In introducing the work discussions

of the large wall murals und floor designs made long ago with
|vlored stones and glass will Stimulat‘e the sﬁ(tgdém;s to learn
wre about "tesserae," They may be stimnlétedvf;y :'t-aeing shown

it decorative background designs used in the murals, along with
| birds, buildings, people, and animals, ail made with colored
|nes or glass, Designs may be startedvby cutting strips of

Rer, fairly even in width, using the paper cutter, and then

Wt the squares the desired size., Black or brown paper makes

\___‘___

. 1st ed.), XIV, 176.
40“1“iosaics," Collier's Sneyclopedia | ,




&bl
ge ShOW up very well, This type of experience

tesserd

e ¥

students an opportunity g, Study the way colors
ghe =Y
,:V?.S

h other, and they learn how to make important ele-

eaC '

fect 5 i

off t through contrggt With ad joining colors
gtand out Ul >

ol

and

It has an advantage over bPainting, for this purpose,
ques.
o

arrangement is tentative and colors may be egg-
g eve ry = >
B 7

aﬁcau . . : i .

3 bout until the desired solution ig reached, While
abou =

1 mOVed

juy ! ; ‘

y projected as a substitute for the use of glass,

+ 1g not pPI ’

it 18

dent e ence
cramic pleces, it does give students an experi
or cer
e 9 i mple of a
imates the same design problem, An examp
pproxim £
.‘,\/;t a_)pl"o
i : i the sixth-
saic is presented below: A detail of
famous mosa. :

- mmg AI\TS
vpREes PHEODORA AN
EMPRESS THE
\\‘Nﬁn—-._,...
ullbid.
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MURALS

4igh gchool students may attempt Many projects in myp 1
a S.

1" comes from the Latin wopq »

e Muralis,"

meaning of, or

¥
Prf,aining to, walls, therefore a wa1j Palnting, Combinations

: studies offer mych opportunity in the draw=-
0
I painting of murals,

art and social-

These murals may be done on oaner

y cloth and then attached to the wallg for temporary use,

quebimes they are done on the blackboard in crayons. i Themes

qeerned with local history, national development growth
anddevelopment of inventioms, or school life and activﬁie&‘
ge conmon art projects. Murals with their overiapyiixg ana
Nperimpositlon give a Dosteresque effect Suecessful murals ‘
illow definite principles. bimplicity 13 very 1mportant, and
it ideas the drawings portray must be understood at a glance.
Drawings made on the walls of caves and caverns were pro-
{bly the firet murals, They portray a panoramic story of the
{®riod for w.hich they are intended. From murals one gets an

fs
i of how the people dress, their activities, their beliefs,

d to
ety crafts, and how the people in the past have helpe

t helps
e sent a pictoral history tha

1€ pres'ent. They pre

d times,
" students to understand the people of all ages an

1 nite wrapping
furals 1n the classroom may be done on WALLE

Uy ns.
ver, Using tempera, chalk or crayo
P ’
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ThHR!

KNIGHTHOOD IN FULL POWER

The above drawing illustrates how a mural may tell a

42
fry about the life of the people of a particular period,

e

\'.-‘—‘
2 jcture History of
by 7Y Bo Luce, (o0.), ISR GH5505T), o 12
Bt I n (New York: Time Incornola
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BLOCK PRINTING 5

inting 1s a wort
glock PT hwhile ppg ;
JeCt for the gt
ae udents

cience for it j
" social 8 includeg two fields of study; one 1
' s
of carving o : ;
meW®°tice € on linoleum in an artistic manner, ang
’ 2

meoawr is the visual perception of BeOing an improvised

. _
gpinbing Press 1N actio, THS block mrimting method 1s the

twe““w was used many, meny years ago by such famous per

g8 in histoTy as Benjanin Franklin, who began his career in

rica @8 & printer's apprentice. Phis method is definitely
s crude process of printing, but WIth¢ingenuity on the part of
me gtudent and teacher many interesting outcomes may be de-

iived from the process,

Procedure in Block Priniing
Secure a strong table and arrange materials aé sﬁbup in
e {llustration below. Squeeze a small amount of ink oﬁ&the
Ik slab, spread evenly with brayer until the ink covers the

BMMeroller, then apply to the block, rolling from side to

.

e and from top to bottom to insure even distribution over

U8 entiyg surface, Be moderate in the use of the ink, Too

"1 15 a5 bad ‘ms too 1ittle. Place paper on the bed of the

Megg then the inked block on the paper. Apply pressure and

i h succeed-
8 the print, The block must be re-inked for eac

lng DI'int.

d print first lightest

Inmulti-color printing, ink an







it grould be placed on a flat surface to dry thoroughly

1f a press 18 not available, printg may be made by using

wadapted clothes wringer, covering the print paper with
| paper backing. In the same way, a rolling pin, brayer,

gllet or hammer may be used. One may print by rubbing direct-

jyon the back of the print paper with a spoon or glass door
wb, Weter soluble ‘ink 1s used in schools and in any case

fere 1t 18 not necessary to have permanency., It is easily
ileaned with water, Keducers are available.l+3

Block printing inks may be mixed in the same way as
wter-colors, The water soluble ink may be used as water-

wlor for painting, In multi-oolor work new colors are made
Wprinting one color over the other, This, of course, entalls
e kowledge of color mixing. Hany wondrous and. exclting

" experiences can come frdgn the use and application of the

Miting pregs,

\\"—'——-——
ng with Linoleum

4 \ Printl
Henpy Frankenfield, Block PrinbiDB =~== R,
» New Jergi?k C. Howard Hunt Pon Company, 1953),

(Camden




CRAYON ETgH ING :

_*:e Il ediumS the StUdellt t
101 tI‘ies h(ﬁ more

ome in expressing himgelf ip the fielq of
art,

Vi
o greater satisfact
§

ompli shed something,

£ " Crayon étching offers that

gisfaction. I 18 & simple, inexpensive, quick method of
WMCH% an etching that students should be taught,
. gover & piece of vpaper completely with a light-colored
pgons  Then completely cover this with a layer of black,

ith a toothpick, scratch a design or picture on the paper.44
s will scratch away the black, allowing the light color
iwshow through, Several colors may be used for the under-

0ak,

: Scran-
4 schools of America (Scr

Harold Gregg, Art for ENE 2m==s wany, 1950), De

?.’Jn
\ . m ¢
&’Pmmsy1Vania: International 1e€X

|



TOTEH POLE CONSTRyGroy 118

foten means an animal ygeq 88 ‘a iaynibol %
name Of an

jpe or clan. 1In the
an tr Study of our e
ountry and the

}.
preloP BREOUET. PrOPET :Eullanas by ikhe teacher, Each ca
‘ " rv-

e design on the original totem poleg were symbols of
s o

gp bel1ers of :the .Indians. :Oongiderebls reseanan could go

o this project, determining construction of the pole

" ppocedure is suggested below:

The totem pole may be made by covering large cans with
wer maché, adding ears, eyes, nose and other details of
wriboard, and painting with airplane dope h"m_;d i‘liquid 00X

ilod shoe polish, Each student may make 'an"';iﬁdividual sec-
tm for the totem pole, The first layer ‘c‘>f bﬁper mAch® is
uton the can without a layer of paste on the can so that the
tad can be removed from the cans., Also each of the heads
et one at the top should be left opem top and. bottom, The
Wean 15 covered over the top. The cans are covered with

"t one inch of paper mach® at one siting and left to dry

Ul the next class meeting.

The st111 damp heads are removed from the cans, and now

ears, nose, et cetera,

M shapes may be made for the €yes,
stuffing with

)
Mutting oyt two pieces of cardboard O shape,
These

“ewspaper, and sealing the edges with gummed tape.
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then padded and gp .
2 ¢ are aped w
dﬂe 1th paper mﬁbhé, alw

! = . ay
QRRT® 51 STOOThing oub o 2113 thy gy s Js
j ‘ ‘tWward gaps
. t} Bk .
m%epieces are then attached to the main head with
L _ gummed
d then
wwrtape' an Painted and decorateq when dry 45

p pase and standard for the totem pole may be const
onstruet-

of heavy cardboard roll (sych g

4 oub 8 linoleum comes in),

jaced 111 & largeé can, and. filled around the roll with sand

p SEONES Then each head is slipped over the cardboard roll,
st8the one with a top until
1880+

mthis offers an excellent
mortunity for the students'
mginations to run "wild.,"

A simple drawing of a
{lnished totem pole is shown

low:

\\\N,‘______

45
by Edna N, and John M. Clapper (
qiiﬂngblume L, (January, 1955), P

eds.), ZIne Scraperaft




MONTAGE AT
- Al ﬁ\"M” 12
AND COL; ES 0

w a pilcture of a
pré desired Scene: ys:
4 ing airpl
Dlane
glue,

11 pieces of glass !
gwsma La88 or $in fol) oy fo
T such ob
Jects

ﬁwnmows of the buildings, Wity Pie
’ “ n€ same

g on the ﬁg;\build' 3 20€ glue, put smaly
- t lné ) and larger pebbl
es for such

able
ajects. 88 cliffs. The drawing wilY bt
me background is made up of e Dabe:n cardboard,

lyye narrow strips of crepe paper and angl; Da:::lzturing.
o’ v & time, Push the pasted creée p;Der onzoazzut
qioard with a stylus or other blunt instruﬁent Use :lack

i roofs, blue for the sky, yellow just above the water level
3 ’

ya for the sea, and a few white caps here and there k6

”,

THE . LIGHTHOUSE

N
\“-
(eds.), The Scrapcrafl

\
Clapper,
)) p' 25'

Q@Q@. sdga N, ard_John M.
» Volume 4, (February, 1955



vING THE BOUK OF KEL1< 121
STudt] o O KBLLS BRON B smampory
L OF ARY

e Book of Kells 1s an 111upyngpeq o

aDUSCript
niﬁg the four Gospels in Tat1e » One Volume,

[t

It

: 8 date hag yet to be
Wisely'

{

etermined; some Writer
S have placed
it as ear1
y as

i i Century, others as late as the end of the Nintp
' n

ST The Book of Kells hag been in the Possession of

fpity Col1022, DUPLin, since the vear 1661. Trsitase i
k3 as

beenc]_assed as Vulgate by some ekperts, but it differs so
jely from the accepted Vulgate that perhaps it shall be
ped rather as an Irish Varient of the "Nixed" or "(14
it text. oSome of the varient readings are of péﬂﬁliar
nterest .47 - - i
The text is, however, a mattér'5fﬁrelatively-;ﬁail im=-
rance, The glory'of the Book10f'Kéli§Vis the amating
#uty and infinite variety of its'iliumihatiohrand ornament,
Mgmﬁdeur of conception and delicacy of execution several
t1ts 11luminated pages merit the term sublime. Taken as a

Mle the Book of Kells is a supremely beautiful document,

Mssing a1l other works of 1ts kind, and by far the finest

Wils of early Christian Art in Ireland. During the Hiddle

 the Book was well known upon the continent of Burope, and
{ '
¢Msbeen a widegpread influence upon European ornamentation.

te for
% the pages are turned peauty and mystery compe

\——

: 47

“g The Book of Kells, Volume I,

Mé&'olaﬁg i1, }ﬁggroduction of ”Séigs
land, 1951, Urs Grof-verlag 37

Folios
Reproduction Qf Fo
ne183-339, (Printed in




sjon Spirals interlaceg W '-122
)

1th g T

" A ’ Precision ang ‘ubl/%

44 would seem, beyond the : e
1m0=t i Power of pen to tp

) 1ines of color interwovep like threag
0 848 of gossamer-.

e they done? Some of the grot

o ©8Que animal formg geen

are strayed in from prehistory, 1In tne figures of th
‘: 3 (0] e
‘:gangelists or of the enthroned Virgin ang Child, the human
oy 18 represented at such a remove from nature that the

gier finds himself 1n a Celtic twilight an the threshold of

4story o In the pages of the manuy-
wript Northern styles of

o appear side by side,
mistian and pre-Christ-

m, ningled with Celtic,
itic and Romanesque. For
it history of Luropean art,

it nanuscript is a mine

% yet fully explored and

15 a labyrinth of beauty,

% ¥hich perhaps the clue

B0t yet been found.48

\\__‘_____

“Brpia,

e g B
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CHARTS AND DIAGRANS Roy ART ACTIVITIRS 3
o

gnarts are defined as Information iy lists
?

or diagrams; also,

am
wbles’ 8P may be Considered gag a

e 1o the zavigational pense of harting a coupge
m .

Graphs
aﬁliﬂes’ diagrams, oOr picturesg arranged to ghow Guantity
’
development’ function, or relationships of factors, Graphs

2 constructed upon definite mathematical principles; charts

g2 106 Diagrams are extremely helpful in showing relation-

4308 and connections. The same is trye of Charts. The cop-

ational sentence dlagram, in which the graphical form is

i as @ means to an end, 1s an ingenious and helpful teach-
jg device, Shades of meaning, modifiers, assisting words,
gtions, and other elements, are all shown in proper relation-
fip, By and large, diagrams developed in class are more pert-
ient and beneficial than those prepared outside of class, It
muld be remarked also that individual pupils and class com=.
lttees should be encouraged to use diagrams and sketches in
“mection with their work, as in oral reporting or written
‘Maries, Whether done in black and wh}te or in color, the

Ugran's function is always to clarify meaning.

are presented:
In making charts and diagrams, three methods

lines repre-
% frgt method is stick drawing. Here Broken

ation
y s attention to prepar
" Wdies anq limbs, With a little ab

f ketches have
wmefigures and student can sketch. These §

——rr————




dded advantage the 12k
o 8

it the
Yy can POrtray action anq hoti

| on,

ond method is deve]
the §€° 'Loping a chap
t or dig
gram i

n the
ortion and size frop gy
s ProP Othep Drinted 43
g agram and then

rojecting WASHL OL & BOresn Witk wh obaque or slide project
ctor,

. ne sketch can be enlarged o any size simply by m

. oving

mepPOJeCtor near or away from the sereen

ppe third method is to enlarge by proportional squares

|gss 18 mob frowned upon by art teachers but ig encouraged

Divide
g small gketch into small squares by drawing lig’htf lines with

1515 8 quick and easy way of enlarging the drawings,

yuler, Next divide the blackboard or cardbpard‘si;ace into the
@ number of squares. This may be-;”‘db;le“‘mitﬁ a yardstick or
yusing twine, KHub a lightécalored chalk on the ﬁwine, draw
b, and snap the twine against the ‘biac‘skbé'a“:;d or paper,

hhnally, transfer the features fro;n‘ ’tﬁe small sketcﬁ to the

irger surface square by square, .

' llinlature charts are preéenﬁed on the folldwing pages
WMesenting some of the basic types of diagrams and charts.

by are 111ystrated and briefly explained in the accompanying
liwreg,

\\‘~__*-‘.‘-
Materials and Techniques

4y Visual
i James S, Kinder, Audio-Visug. ZZ-==sor™
" Yor ; American Book’CompanY: 1950), Pe ¥

s
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THE ELEVEN FEDERAL JUDICIAL CIRCUITS

The Segmented Chart
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4840

1870

1900
1930

T UNIT REPRESENTS 10 PERCENT OF TOTAL NUMBER OF WORKERS

The sbove chart is reproduced from United States His-

uy, and depicts the shifts of workers from agriculture to

ther occupations.5o It is a simple drawing, using stick fig-

M to represent the percentage of groups, This 1s a com=

‘tation chart and diagram illustration.

iéﬁgTiCa SOFT‘emont P, Wirth,
1 Book Company, 1945), P

; Hi jew York:
United 3tates History (N
294,
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THOUSAUD CASES
40
ToTaL.
V(
30
| TRIGRATION
20

NN

0
19 1938 949 1949 1999 (a8
District Courts--Criminal Cases Commenced

TRDUSAND CASES

TOTAL
w OL.A. AND
/ L2 eonr coumsa,
L) s ey
%ﬂé‘@%?//// ’///,‘.:!'.,.. e L8
s ‘:- W [

==

20 SRk SR
Nkl
AN

1981 1043 1946 O

3
g

civil C Commenced
District Courts--Civil Cases UO
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~ SLULIES

" < T "
The struggle--Republican versus Democrat M

lewspapers abound in cartoons pertaining to the govern-
af and 1ts oractices and policies, From the beginning of
't lnerican Democracy, publications have portrayed actions,

rats, promises, party controversies, and pro and cons in

“ohases of our civil govwnment.sl They can express many

‘s the thoughts more clearly than can words. It takes

“a few seconds to study a cartoon and understand it, for

t G
#8580 vivid it speaks for itself. 4D excellent example

ment for Americans,

—

Tgn . 3 N
Story in cartoon" is found 1in Hovern

Wh 1o 4 , _ e ocial science.
18 the text for senior high students in @

. corge Huegli, Go¥-
: o s 1B y1bert Georgs O ;
Hollin Bernett Posey and A*bPPtprson and Company,

for Anericans (liew York: BOW,
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Herblock, "N E A Service" 93

Students enjoy this type of cartooning as much as any

it may be introduced 1in the course of study, Here they

3 express themselves in a completely different technique,

‘my be by stick figures, abstraction, or by realism,

¢ they will get a chance to use the pen and ink te hnique

o

'1ts fullest degree, ss most cartoons are done ln pem and

& To stimulate this 'Ol”()jeCt it is Sui;_éested that clin-
® from newspaners and magazines of cartoons related o

tia) ) : 1isplayed on
e studies pe brought to the classroom and displal

mager, our

el

; _ i ateele Com )
Ny (y Eugene C, Barker and Henry - ), Do 947

mn 1 19“7
= nd Company, =77
i now, IJ@LT;I‘SOT] all
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The Hachine Age in soclal science offers many challenges
sthe student of art. Organized labor in this age lends
welf admirably to a poster dis1>;ay'. The posters should be
illfully balanced, The student should attempt to get across
i feeling of the Machine Age in his poster; at the same time,

itan observe shading, composition, and line formation,

These posters may be mechanically drawn or freehand

“thes, The unit may be introduced in three series: (1)

Bt . . r i i e Iachine
on history, In teaching transportablon . R SR

the following con-

¥R n

'Wsters drawn might illustrate some of

Rt and the modern diesel

The first railroad engine

‘ " Y
tlR . 1 AT " »e%‘ﬁ‘?V' tflU
We, trle 4 ret Pullman car aﬂd a mOdz_,I n Sleaé L ’

Uyt s PR . and an early
fallroad terminal and a modern germinal; an

Eilp()a . i 1h B 2™
d trip and a modern ipterurbal tou

(e}
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S1LHCUETD

» DRAVING

iny phase of our "American Heritage" may be portrayed
-silhouette drawing. Contrast of values is very lmportant
sch a drawing. Many varieties of silhouette drawing may
simtroduced. In soclal science, perhaps cuch men as Andrew

wison, Heory Clay, John C, Calhoun, Daniel Webster, William

iy Harrison, Jonn Tyler, and others may be represented on

hlletin board in gilhouettes done by tne students. 11

Mlex silhouettes are gttempted as SNOWH above, assist ¥°

~; ) . o - = t 3 11 'ht
lents in ChOUSiﬂé the Corr‘eCD yvalues ol C\)‘[]T;I’C‘.SD‘UE &

“;‘ 3 s ] 1 xtter f the
dark 1f they need help; nowever, it would ©€ petter 1

o ouity in valu€ss
lents ygeq their own imag ginations and inge ity

Mupa 3 g DE done with
um,,ds’ and choice of colors used. Much carl

b, s 42 an TOYMs

, ¢ compositlon and form

% pro ; .
Toject in developing awareness ©
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CHAPDLY v

“ ' ].' W( 3 muy 1' A < 1 YD v
LENDI“_LNU L AHT }fn(iir{A].] IN P—
e SCHOOL, Lacy CONSOLIDATED

Introductioy

me period of adqlescence, when the child develg f
; >LOps from

udhood to adulthood,
b

e the ages of thirteen ang Seventeen

is generally thought to occur fronm

This period of

qustion, NOWEVET, varies, for all children do not mature

4 the same rate, nor in exactly the same way. oSome children

g begin Lo mature before the age of thirteen, and some
iliren may not reach full maturation until after the age
J geventeen,

From the ages of eleven‘ on, children are found in various
mges of development towards maturity, and as has been stated
sre, 1t 1s important to begin-at this time to prepare the
4 for the trying adolescent years, Skillful guidance in
% treative activity of the younger child will help him con-

W his creative art work without becoming too disturbed

"t his own creative art limitations. It has Deev obsarved

.1 e m
anusapproaoh to creative activity begins to chan-¢ fro

¢ I agin tive
Qunconscious to the congcious, and that his imagina

Bt
.,}' 1

f*
v ical awareness O
ity becomes controlled. .

As his crit

ki e inter-
g . gems to be moT

HUT ang his abilities increase, N€ S than in
rather n

R : ivit
Hn tne final product in creatlve activity,
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ﬁcti"“’
gy hes als0 DUen OdServed tnay )
1{16'0 types of sensory ¥Saetioms t;ecbetginning of two
. ‘ reativ
avolved. One 1s the visual, sng the othei jxperiemes
S the haptlc

3 I ‘ 11 i
ll 'S Y ‘WS dnd pa

He

bje
f“mms objects Yegliqticallys Paying att
entlon to
Propor-

s, ©010T spaceé, perspective
» @nd places them in thei
! e r

mwrenvironments.
The haptic, or non-visual type of person, i

i himself and his Smel e bl S et ;X : TOre concerned
anm.tOwards an art experience are emotioner et
flienced in part by what he sees, but to what h; sz:sm:y i
is his own feelings. He hecomes a part of the experienie
?Mrthan a snectator‘eas the visual type does. He uses o;ly
% part of the environment that he feels 1s necessary and

mrtant, :
He is more interested in details or parts of the

lﬁol
%, rather than the whole,

Becaus
e
of the critical attitude that the student has to-

g hi
8 ov ;
m acfivitiéq it 1s important to guide him care-

A
ctivities can be very

¥ in
all areas, The crea tive art @
since they are a

jdance in creative

‘*Dful t
0 the gtudent at this time, part of

Snatur.al i ) ’
eative exvpression. Carelrul gu
i
nmriencg aes will -
s during the elghth and ninth gradss W e
n will develop within him

'\to .
F\ach C» e bs 1o
stive maturllby wnic




centance of his own cr
1.

. t' :
rbS) cre “niidence 1 v
4 it W
The Teaching of Art

ey classroom teachers seenm tq be faced witp the followi
, > owing

1, Teachers do not feel secure when confronted with the
111ty of teaching a curriculum ares for which they are
1 prepared. cometimes they seem to attempt to hide their
wourity and yet defend themselves as responsible teachers
1holding such opinions as: "I don't know anything about art;"
ian't draw a straight line;" or "Art is too messy." They
ierely bellieve that such opinions relieve them of all re-

msibility of teaching art to thelr students.

2, To many classroom teachers, the idea of teaching art

" t00 formidable, and they are reluctant to teach it. This

Ittance may be due to a feeling of dislike for art generally,

‘tfeeling of inadequacy as a performer.

~training
% They had no art training in their teacher training

i

»kg‘mund.
sense of

n do have a keen

there are, however, teachers who

: s 8 They

e P +h children. +

'éponslbility towards the developmert of BheCE

\ o rt, they

Uy ow to teach art,
®that, while they may not know B
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iving art exverienceg 135
W . bo thesr Students, .
pegln, but they seecnp timiq, Y would
10 What can be dons, . &
’ hEn

me
C theip reluctance or timldity 1

n
geaching art? i

Suggestions for the Teachep

[parning about art--Basic understanding,

, pirst of all, teachers need to realige that all persons

are born with the ability to do creative art, e

potential talent varies with each individusl just as

it does for any other talent, The degree of success

each person has depends upon potential talent and on
the amount of participation and training each student
is subjected to. Bducators have recognized that art
experiences make valuable contributions to the develop-
ment of students.l Art is important, too, as a curric-
wlum area in the educational program, because it can

contribute so much to the general curriculum,

People of all ages enroll in art craft classes,

o learn
fager to develop their own creativeness, and t

bies. Many
to participate in pleasant and pr'ofltable hob

intil they
of these people never develop thell talent 1

\-‘

l ducational Psycholo
APthup 1, Gates, and others, & 2y

Ol 377'
The lld(,l 111lan Company, LP9),
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reach @ high professiona) level

, rs need to be asg
g.Taache sured that leaPning -
a

g not impossible, ch aprt

Art is :
not g nysterioyg area where

only the talented are privijee |
®ged to leary, It ig r

simply & particular kind of knowledge and cap 1,
: an be

1earned by all. Again, the amount of succegs will
depend upon the potential talent, plus the amount of
participation and training each person has, There are
however, certain attributes which must be present: (1)’
a desire to learn; (2) a desire to experiment; (3) a
willingness to spend time; and (4) a determination to

achieve a nigh quality of craftsmanship.

[, Teachers need to have certain understandings about art

RIS SR Y e

as a curriculum area, They are as follows:

l, Art, as any other area in the curriculum, must be

meaningful if it is to have any value. It must

not be given as mere "busy work," nor must it be

an earned privilege, 1t should be a well-planned

. udents
learning exper:ienoe’ given I’egUlaPlJ to all st .

o iginal
Z-Students' art expressions must be thelr own orig

: value
expressions, if they are T have ’

ral expression for all stu-

Jo bt exoression is a natu -

n art experienceé W

S a
dents, They will enter into

€ase and pleasure
and pleasure. genaral

dents'
4 _ much to studi€
v Arg exneriences contrlbUte ’
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re ghould have ce

che rtain bagie
, 108 concents gpoyt

17 "
g art. They are as follows: e

tensive knowled.e about gpt ;
), Bx ©Xperiences apg
using

art materials 1is not absolutely necessary; alty
’ ough,

of course, it is desirable, Some bagic knowleq
&e,

plus teacher—exn%rimentation, is all that ig Sained
sary

with which to begin,

3, Presenting art experiences to students is dope in much
the sameé manner as experiences in other curriculum
areas are presented, There must be good organization
in the following:

1, Arrangement of school furniture to provide adequate
working space and good traffic,

2, Orderly discipline,

j. Convenient storage space for materials,

b, Convenient arrangement of materials when ln use.

. i erials.
3 Orderly work habits in usling and caring for mat
6. Orderly clean-up procedure.

inge ] activity
%, There must be careful plarning. BSach ars

iva-
tion or motl
program well-planned as to presenta

tion should ccnsist of :
a) Procedure.

b) Degired outcomes.



o) Pime allotments, a

d) gvaluation,

g, The matsrials should pe planneq beforen :
€hand,

suggested Beginnings

owﬂning information is undoubtedly the first cone
ern of

m
ers. +here are a number o .
reach f Sources available whicn

the teachers may consult, They are as follows:

, Good art education books at libraries. (gee the accomp.
anying bibliography).
;, Art education publications, such as:

1, School Arts.

2, Junior Art Activities,

3 ﬁw Instructor,

b, Design,
5 Scrapcraft.

6, Arts and Activities.

“irt guides should prove helpful, such as:
L Education Department, State.
2 Public Library.
3 QuTiqulum Library.

'Mt‘hmervisor or Consultant.

he
} 1 achers by 5
i _ sred to b€

luable informab
Usually,

jon, and

8Chool district present va how-

~rialSe
tual e i 5 3 1ng maturial
l experience in using
ST ENCH l_—but may be

eve
Svay, ... o . urade i

SE—

e TR e




applied Lo LS UDDSr grades gy ey
we l.

courses at bti
yaluable information,

W to actually beg

in teachin
J fo g art ig Drobably the b

n of teacher 363
concer ners., lMuch can 1 . . —
L when eachers

pegin the exveriment, Here are some suggestion
S:
4, Try oubt different ways of working with the student
e 8;

the size of the group, the physical situation, may
3

determine whether the experience Will be presenteqd

to the whole group or whether it will be presented

to smaller grouvs,

B, Choose simple materials to begin with., For example,
12" X 13" paper, crayons,

0, Plan a suggested experience which the students will
be famiiiar with., The choice will depend upon the
age groun.

). Plan a simple presentation or motivation.

L Distribute the materials,

F-Encourag;e orderly work habits.

how
% Do not, give any suggestions to the student about
own way
he is drawing objects. Remember he has his
1p, guide
of drawing, If a shudent does ask for heip, A

him in thinkine out the probleéms

» For @
dents' woTrK fo

i —_
‘1t 15 o good idea to Kkeep the stu




ghort time, q1snlay1ng a group or th o
em, D
gtudents' drawings, 1splay a1l

I Try several experienceg
‘

choose ideas which the shifie
g nts are interesteq
S 1,
nother kind of art p
g fry 8 aterial, Fop 5
Dle, tempera

ainte; 12" X 18", or 18" ¥
P ) X 24m baper, large brushes,

long-handled bristle or came] }‘lair

[, Plan & simple painting experience baseq on the interests

of the students,
|, Observe the students as they paint,
i, Always encourage students to share their art experiences
with the group.
I, Try to go over the paintings and drawings alone to see
what can be learned about how the students paint,
L Sich experimentation plus added teacher knowledge will

help the teachsrs become familiar with all the aspects

of presenting art experiences to the students. As art

gach-
Programs become a regular part of the curriculum, t

' erience
ers and students should gain confidence. Tne exp

Teachers will probably

Wil be pleasant and satisfying.

ssible task,
'ealize soon that teaching art is not an impo

wledge, they
out 2 real nleasure. As they gain moTe e ’ :
Sk - (o] ° ‘ rrlc—
enrich the cu
“an learn how to use art experiences to

Hum areas,




)

.

Jay

sugsested Art E
the Foup Upper

sgiflting
rge paper:
]ﬁlg" X 18" white
18" X 24" wuite
Terpera
yatercolors
3rushes (camel hair)

Jran1ng

sketching pencils
(soft lead)

Charcoal

Large vaper:
12" X 18" white
9" X 12" white

llodeling

Powdered Clay

Wet, prepared clay

Plaster bats

Cloths

Colored slivps

Clear glaze

Rolling pin

Simple modeling tools
0ld orange wood sticks
_meat skewers

" paint brushes

—

R0AY., 5 .
“rating Design

Tempera
Brusheg
Textile paints
Stencil paver
Stencil cuttars
Stencil brushes
Llnoleun cutting

naints

t0018
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Grades

Experiences

Free choice

as those don
ideas,

€ from suggested

cxperimenting with pencil as
a drawing tool. Leveloping
shading techniques, use of
texture,

mxperimenting with charcoal as
a drawing tool., Developing a
shading technique, use of tex-
ture,

Free experimentation with the
materials. liodeling simple,
suggested forms, animals, people,
and groups,

Simple shapes, somé treatment of
texture. Learning to use slips
and glazes. Firine those pleces
that will take firing, if a kiln

js available.

entation with various

bl for a speclific

ways of designing
nurpose.

Painting designs on Daper.
L & ]



I,’Iat(l.rials

Decor
Linuleum blocks
printing Inks

01d sheets of unbleached

puslin,

Pwmﬁsculpture

wnite, colored papsar
Scissors
Paste

paster Carving

Plaster of Paris
Cardboard boxes
Paring knives
Sand paper

fod Carving

1" thick block of wood

Wood carving tools

Balsawouod

K-acto knives or
paring knives

Sand paper

#ilering, Poster Making

Lettering pens

“lack, white, colored
inks,

J ite vaver

Wlored vpaper

rnerg paints

Brushes

Wh

Abing Jesign (continueq)

142

EXperiences

Stencilj .
clotn, ¢ 9e81Ens on paper or
Block Printin

g designs
or cloth, E4% ou papey

Making designs for wrapping

baper, book covers, or wall
hangings,

Lxperimenting with paper to
form interesting three-dimen-
sional designs, animals, people,

Experimenting with plaster of

Paris., Block to carve designs
or sculpture animals, people,

and forms,

Learning to carve deslgns on
objects in relief.

Learning to carve deslgns on
objects in complete three-dim-

ensional form,

1 -p: good letter
rning to lett-r; &00
%g?ms t% use in making designs,

. ar SEETS .
signs, and DOSt’

 earning to desirn good pos Lersy
eal llLlie
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Haterials N
R,Jonstruction
I ardbo217d; {sgrjaxa x:q(_)'od
ganmers, nalis, saws

Penpel'a paints

Experimenting
and wood to -
dimensional ob

Wlth OardbOard
ke simple three-

jects; building.
oitt] fences, trees, bPeople, other
praln® rnish forms
sheilac, Or varm SR
s

Useful in carr
ulum aress,

yiﬂg out projects
its in othepr ..

General Sumnmary

The problem of learning to teach art effectively in the
ieh school 1s serious today in many systems where there is mo
:éﬂal art program, Teachers need much help in learning to
QRPM@nd art edugation and how to teach it,

An effort has been made to present a general view of the
field of art educatlon as it applies to the classroom Ii:j::r
Mo is responsible for teaching his own art, It 1s biassroom
tat the material contained in this paper will help cd cation;
achers to: (1) Have a better understanding of art e :yh kno;-

) in enoug
) overcome their awe of teaching art; (34 Chealn

jzed that while
ecognized
& teaching art. It has been recog
ke to begin teach "

g 3 il 5 é’ 8) tn POTIS=
= 1 Jnin ) s
" y l a 5

j ndivid-
% 28 with the 1n
| ) ner knowledge rests
iMntyfbr acquiring furthe

ﬂlteachep.
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