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Abstract 

The identificat ion of concepts and skills necessary for the development of 

student leadership potential is an area of growing interest . The Leadership Skills 

Inventory (Karnes & Chauvin . 1985) is one of the few instruments designed 

specifically for this purpose . In this study the construct validity of the LSI was 

assessed by comparison of the scores of 90 high school juniors who were 

identified as leaders or nonleaders. A signif icant difference (p< .05) between 

leaders and nonleaders was found on only the Written Communications subscale . 

and females scored significantly higher on the Values Clar if icat ion subscale than 

males . which is consistent with previous research . The inabili ty of the LSI to 

discriminate between leaders and non leaders calls into question the construct 

validity of the instrument and 1nd1cates that further research 1s needed. 
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CHAPTER 1 

The Problem and Review of the Literature 

Leadership is an area that has stimulated much research in the fields of 

psychology and business. Many theor ies have b . 
een proposed to explain 

leadership ability , and assessment instruments have be d 
I 

d · ff 
en eve ope ,n an e ort 

to identify more effective leaders The importance of ·d t·f · d I d 
· , en , ying stu ent ea ers 

and providing appropriate train ing has been expressed by researchers and 

educators (Karnes & D'llio . 1988b) . but li ttle research been done ,n this area. 

Several theories have been developed 1n an attempt to 1dent1fy leaders 

from followers . One such theory is the trait heory which focuses on the 

personality characteristics possessed by leaders. Bass (1981) reviewed the 

relevant data and concluded that several personali ty ra1ts are associated with 

leadership ability . and the degree to which an 1nd1v1dual possesses these 

characteristics can be used to describe the d1ff erent strata of leaders and 

followers. Some of the traits that have been linked o leadership include 

sel f- confidence , persistence . 1n1 t1at ive . resourcefu lness . orig1nal1 y. respons1bil1ty. 

and good interpersonal sk ills. 

Another theory of leadership 1s based on ehav1oral heory. which focuses 

on the behaviors that are exhibited by an eff ect,ve leader. Many studies were 

conducted to isolate particular behaviors and their relat1onsh1p to leadership ability 

(Feidler . 1987) . The effective leader behaviors could be grouped into two major 

categories : interaction-oriented behaviors . those behaviors related to the 

wel l-being and esteem of the group members. and ask-oriented behaviors. 

those behaviors related to the structuring and organizing of the task . 

A third group of leadership theor ies follows from the cogn itive theories , 

. -
1

- b nalysis of the perceptions and which attempt to explain leadership ab, ,ty Y a 

. d The possession of certain cognitive thought processes of an effective lea er. 

h. (Bass 19s1) . Someoftheareasthat 
resources appear to be related to leaders 1P · 



have been studied and linked to leade h · 
rs 1P include problem-solving ability . 

percept ions of follower behavior and d · · 
· ecision-making ability. 

Drawing upon these various th . 
eories of adult leadership . Karnes and 

Chauvin {1985) concluded that certain concepts d k'II 
an s I s were related to 

effective leadership and devised an instrument to h 
assess t ese areas. The 

Leadership Skills Inventory {LSI) is a self-report ·
1
nvento d · d f · ry . es1gne or use in 

grades 4-12 , which measures nine areas of leadership skills : Fundamentals of 

Leadership , the possession of basic leadership knowledge such as defining terms 

and identification of leadership styles : Written Communication . the possession of 

skills necessary for outlining , researching reports . and preparing speeches : 

Speech Communication , possession of skills necessary tor delivering speeches . 

offering constructive criticism . and formulating views on issues : Values 

Clarification . the possession of skills necessary for identification of values. 

knowledge of tree choice. and affirmation of choices made: Decision Making, the 

possession of skills necessary for gathering facts . analyzing consequences . and 

reaching logical conclusions : Group Dynamics. the possession of skills necessary 

to become a group facilitator . effect compromise . and achieve consensus : 

Problem Solving, the possession of skills necessary for identification of the 

problem and the development of problem-solving strategies: Personal Develop­

ment. the possession of traits such as self-confidence and sensitivity ; and 

Planning, the possession of skills necessary tor setting goals. formulating 

evaluation strategies, and developing timelines . 

When the LSI was published in 1985, the manual provided limited data on 

the construction of the test. Reliability data indicated that th8 inventory is 

internally consistent. Split-halt reliability coefiicients were .81 to .92. Spearman-

. . 93 and Kuder-Richardson Formula 20 
Brown reliability coeff 1c1ents were .80 to · • 

H wever test-retest reliability data 
reliability coetiicients were .78 to .90. 0 · 

b·i·t particularly Fundamentals of 
indicated that some of the scales lack sta 1 1 Y · 
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Leadership . Personal Development, and Planni·ng Ski'lls. 
The only validity data 

done at that time involved the use of a panel of adult professionals and youths 

who participated in youth organizations. 

Since then more validity research has been done. Karnes and D'llio 

(1 988a) assessed the concurrent validity of the LSI by comparing gifted students· 

ratings of them selves with teachers ' ratings of the students. Provided that the 

teachers had previously used the LSI at least once and had at least five years of 

experience teaching gifted students, the means of the two groups were not 

signif icantly different. The authors concluded that the instrument is best used as 

a self-report inventory unless the above conditions are met. Karnes and D'llio 

(1988b) also assessed the criterion-related validity of the LSI by comparing the 

scores of student leaders to community leaders. They found that the adult 

leaders scored above the mean on all nine of the subscales and students who 

had just completed a week-long leadership training program which specifically 

addressed the skills and concepts on the LSI scored significantly higher than the 

adults on 7 of the 9 subscales. The authors concluded that the skills and 

concepts possessed by the students were "similar to those posessed by 

acknowledged community leaders11 (Karnes & D'llio, 1988b, p. 267) and that the 

study supports the criterion-related validity of the LSI. The results of both of 

these val idity studies (Karnes & D'llio, 1988a, 1988b) should be interpreted with 

caution . The methods employed, particularly the statisical procedures used, were 

not appropriate tor the inferences the authors made. 

I K d D,111.0 compared the LSI to the High School Personality n 1990, arnes an 

Questionnaire (HSPO) in an effort to ascertain the relationship between the two 

measures. The HSPO (Cattell , Cattell , & Johns, 1984) is a self-report personality 

h. h measures 14 primary personality 
inventory for children , aged 12 to 18, w ic _ 

. E otional Stability , Excitability , Dominance, 
characteristics: Warmth, Intelligence, m 

.. ·t Withdrawal. Apprehension , 
Enthusiasm , Conformity , Boldness, Sensitivi y, 

3 



Self - sufficiency . Sei f- discipl ine. and Tension. The authors contend that each 

scale measures a unique personality dimension. In this study , Karnes and D'llio 

found sign ifican t positive correlations between several of the HSPO factors and 

the LSI subscales. Factor C (Emotional Stability) and Factor H (Boldness) were 

posit ively correlated With all of the LSI subscales, and Factor G (Conformity) was 

correlated with all ot the subscales except Problem Solving. With the second­

order factors. Control was correlated with all of the subscales. and Leadership 

Potential was correlated with all of the subscales except Decision-making and 

Problem Solving. Several significant negative correlations were also found. 

Factor O (Apprehension) and the second-order factor of Accident Proneness 

were negatively correlated with all of the LSI subscales except Problem Solving. 

The second-order factor of Anxiety was negatively correlated with all of the 

subscales. The significant correlations (positive and negative) ranged from .174 

to .419. They also found a significant difference between males and females on 

the Values Clarification subscale of the LSI. with females scoring significantly 

higher than males in that area. 

The purpose of this study is to compare the performance of leaders and 

nonleaders on the LSI. To date no research of this nature has been done. If the 

LSI is actually measuring the skills that differentiate leaders from nonleaders. then 

scores of leaders should be significantly higher than the scores of nonleaders on 

each of the nine dimensions. 

4 



Sub ects 

CHAPTER 2 

Method 

The subjects were 136 JUn · . . 
iors attending a public high school in a rural 

county of middle Tennessee Ara d 
· n om sample was selected by using classes of 

English. a required subject for all students. Juniors were chosen as the subjects 

of the 
st

udy because at this point leaders are more likely to have been chosen 

based on leadership skills rather than popularity . Participation in the study was 

voluntary · Wr itten consent was obtained from the principal of the school and the 

students who participated (see Appendix A) . 

Prior to administration of the LSI . the subjects were asked to complete 

data sheets reporting leadership positions held (see Appendix B) . For the 

purpose of this study, leadership positions are defined as elected, appointed. or 

voluntarily assumed positions in the school, workplace, or community (e.g. , 

president of the science club, crew leader at a fast food restaurant, or coordinator 

of a food drive) . The subjects were ranked according to the number of leadership 

positions held. The top 45 of the ranked subjects were designated as the "leader" 

group, and the bottom 45 were designated as the "nonleader" group. The 

remaining subjects were discarded for statistical analysis. 

Instruments 

The LSI (Karnes & Chauvin , 1985) consists of 125 questions in the nine 

areas of leadership skills: Fundamentals of Leadership, Written Communication. 

Speech Communication , Values Clarification. Decision Making, Group Dynamics. 

Problem Solving, Personal Development, and Planning. The respondent 

describes the level at which he/she possesses the knowledge or skill on a scale 

from o to 3, with o being "Almost Never" and 3 being "Almost Always11 (see 

Appendix C). Administration time is approximately 45 minutes. The numerical 

. tor each of the nine areas. The raw responses are totaled to obtain a raw score 
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scores are transformed into T scores with a mean of 50 and a standard deviation 
of 10. 

procedure 

6 

The LSI was administered by the researcher in 7 groups, ranging in number 

from 14 to 34 . The booklets were distributed, and the instructions on the front of 

the inventory were read orally to the subjects. The only identifying information 

the subjects were asked to complete was his or her gender. The subjects worked 

indpendently to complete the inventory. Administration was completed in two 

days. 

The data sheets and booklets were numbered to facilitate identification 

for the purpose of analysis . Any inventory without a data sheet was discarded for 

statistical comparison. 



CHAPTER 3 

Results 

The data were f irst analyzed using a t-test for independent samples on 

each of the nine subscales of the LSI to determine 1f any of the scores attained 

by the Leader group were significantl y higher than the scores attained by the 

Nonleader group. The results are presented in Table 1. which shows the means. 

standard deviat ions. and the t ratios for the subscal e scores for the Leader and 

Non leader groups . The on ly significant finding was that Leaders scored 

significantly higher on the Written Communication Skills subscale of the LSI 

(p<.05) . 

TABLE 1 

Means. Standard Deviations. and t Rat ios for Subscale Scores on he Leadership 

Skills Inventory for Leaders and Nonleader~ 

--- - - - --- -- ---- ---- - -- - -
Subscale Leaders Non leaders t" 

(n=45) (n=45) 

M SD M SD 

Fundamentals of Leadership 55 .13 9.59 55 .69 9.40 .28 

Written Communicat ion Skills 55.31 7.26 52.00 7.88 2.0T 

Speech Communicat ion Skil ls 53 .67 9.23 51 .2 7.98 1.34 

Values Clar if ication 54.22 8.81 53.89 6.31 .21 

Decision Making Skills 53.42 8.75 53.09 7.58 .19 

Group Dynamic Skills 54.31 8.39 51.44 8.08 1.65 

Problem Solving Skills 52.89 8.81 52.93 8.79 - .02 

Personal Development Skills 52.09 8.47 53.27 8.49 - .78 

Planning Skills 54.60 9.33 53 .56 8.26 .56 

'p<.05 
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8 

The data were next examined for the presence of gender differences. 

Table 2 shows the means. standard deviations. and the t ratios for the subscale 

scores for males and fem ales . The only signif icant finding was that females 

scored significantly higher on the Values Clarification subscale of the LSI (p<.05) . 

This is consistent with the results found by Karnes and D'llio (1990) . Further 

analysis was done to determined if any interaction existed between group 

membership and gender on the Values Clarification subscale. but no signif icant 

interact ion was found. F( 1.86)= .065, p> .05. 

TABLE 2 

Means, Stand_ard Deviations, and t Ratios for Subscale Scores on the Leadership 

Skills Inventory for Males and Females 

Subscale Males Females t* 
(n=39) (n=51) 

M SD M SD 

Fundamentals of Leadership 54 .95 9.61 55.77 9.40 .40 

Written Communication Skills 53 .62 8.04 53 .69 7 .53 .04 

Speech Communication Skills 53 .26 8.77 51 .82 8.62 - .78 

Values Clarification 51.46 9.92 56 .04 4.40 2.69. 

Decision Making Skills 53 .31 9.28 53 .22 7.24 - .05 

Group Dynamic Skills 52.46 8.71 53 .20 8.08 .41 

Problem Solving Skills 51 .80 8 .80 53.77 8.70 1.06 

Personal Development Skills 50 .97 8.93 53 .98 5.24 1.87 

1.10 54 .98 8.34 
53.90 9 .30 Planning Skills 



An analysis of the leadership positions reported by the Leader group was 

also performed The number of leadership positions held ranged from 1 to 8. The 

mean of the sample was 3 positions held. The types of leadership positions 

reported were broken down into two categories: Method of Acquisition and 

Setting. The results are presented in Table 3. The type of position most 

frequently reported was elected and school-related. 

TABLE 3 

Distribution of Leadership Positions by Method of Acquisition and Sett ing 

Category % 

9 

------

Method of Acquisition 

Elected 57 49 

Appointed 34 29 

Voluntarily Assumed 26 22 

Setting 
68 79 

School 
12 14 

Work 
20 24 

Community 

► 

' ► 
t 

• • I 

• , . 



CHAPTER 4 

Discussion 

The LSI was designed as a "dia . . 
. gnostIc/prescnptive instrument measuring 

concepts and ski lls of leadership " (Karnes & . . 
. D llio . l988b. p. 263) which can be 

used "to improve ... potential for leade h .. 
rs 1P roles (Karnes & Chauvin. 1985. 

p. 4) . Some underlying assumptions include that the skil ls on the LSI are 

possessed by leaders . and possession of th k.
11 

. . 
ese s I s will increase an individual 's 

leadership potential. In order to prove that the . 
se assumptions are correct. 

research should show that the scores attained by I d . . . . 
ea ers are sIgnif Icantly different 

from the scores attained by nonleaders. 

While this study found that the skills on the LSI are possessed by leaders . it 

did not find that these skills are un ique to leaders. The leader group scored above 

the mean on all of the subscales . which 1nd1cates "an above average level of skill 

development'· (Karnes & Chauvin . 1985. p. 9) in these areas. but the lack of a 

significant difference between the Leader and Nonleader groups on eight of the 

nine subscales indicates that the LSI lacks discriminatory power 

Possession of the skills on the LSI appears to be necessary. but not 

sufficent, tor the development of leadership. The items have adequate tace 

validity , but this research does not support its construct validity . More research is 

also needed on the content validity of the LSI so that the items included may be 

refined . The LSI would be more benetical to individuals seeking to improve their 

leadership potential if its content included items proven to discriminate between 

leaders and nonleaders. Then. it could identify those with " true" leadership 

potential and provide a basis tor further skill and concept development. 

Defining leadership is a difficult task , and many different definitions exist. 

The manual for the LSI does not state the definition of leadership the authors 

h t th definition used in this research 
used while developing the instrument so t a e 

f · leant difference between the 
could be consistent. Therefore , the lack o a signi 1 

. . have been a result of ditterent 
Leader and Nonleader groups in this study may 

10 



defini tions of leadership. Another possibl . 
e explanation is that the definition 

employed 111 this research may have been t b 
. . 

00 road and encompassed many 
individuals that exh1 b1 ted only a minimal degre f 

1 

. 

e o eadersh1p. 

The majority of the research on leadership centers on the characteristics 

or ski lls possessed by adults. and the use of this research as a basis for the 

development of the LSI may have limited its usefulness with students . Perhaps 

the skills and concepts that make an individual a leader in the school setting are 

not necessarily those that make an individual a successful leader in the adult 

community . A longitudinal study of student leaders asessed with the LSI would 

provide more data on the validity of the instrument. 

11 

More research is needed on the LSI before it can be regarded as an 

adequate measure of student leadership. The development and addition of items 

proven to discriminate leaders from nonleaders would make the instrument more 

effective and more appropriate for its purposes. Studies focusing on age and 

gender may provide information on the gender difference found in this study and 

in previous research (Karnes & D'llio . 1990) . Asessment of the relationship 

between the possession of the skills and concepts on the LSI and academic 

achievement could help identify the variables that are related to student 

leadership ability . 
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APPENDIX A 



Leadership Project 
Department of Psychology 

Austin Peay State University 

Informed Consent Statement 

The purpose of this investigation is to assess the lead h. • • 
. . ers 1p potential of high 

School students. The 1nformat1on collected will be kept cont·d t· 
1 

N 
. . 1 en 1a . o one other than 

the investigator will have access to the responses. Participation in the study is voluntary. 
and the subJects_ may choose to terminate part1c1pation at any time without penalty. The 
subjects will be informed of the procedures, and the scope of the project will be 
explained to them upon completion of the research. 

Thank you for your cooperation. 

I agree to allow the investigation to be conducted under the supervision of a 
faculty member of the Department of Psychology at Austin Peay State University. I have 
been informed of the procedures and the scope of the investigation and understand that 
the subjects will be likewise informed. 

Subjects will be allowed to sign their own consent forms due to their age and the 
voluntary nature of the study. 



Leadership ProJect 
Department of Psychology 

Austin Peay State University 

Informed Consent Statement 

The purpose of this investigation is to assess the le . 
school students . Your responses are confidential. At no ti~~ersh1p poten_tial of _high 
w II anyone other than the investigator h will you be 1dent1f1ed nor 

1 . ave access to your responses Any data 
collected will be used only for the purpose of analys·s y . . .· . 

d f . 1 . our part1c1pat1on 1s completely 
voluntary . an you are ree to terminate your participat·ion at a y t· . h 

n 1me wit out penalty . 

The scope of the project will be explained fully upon completion of the research. 

Thank you for your cooperation . 

I agree to participate in the present study being conducted under the supervision 
of a faculty member of the Department of Psychology at Austin Peay State University. I 
have been informed. either orally or in writing or both, about the procedures to be 
followed and about any discomforts or risks that may be involved. The investigator has 
offered to answer any further inquiries I have regarding the procedures. I understand that 
I am free to terminate my participation at any time without penalty or prejudice and to 
have all data obtained from me withdrawn from the study and destroyed. I have also 
been told of any benefits that may result from my participation. 

Name (Please Print) 

Signature 

Date 
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Number 

l eadership Project 
Depatment of Psychology 

Austin Peay State University 

Data Sheet 

Please list below any leadership positions that you currently hold or have held 
. g your high school career . For the purpose of this research, leadership positions are durin . d I .

1 1 ed as elected. apprnnte . or vo untarr y assumed positions in the school , workplace. 
de rn mmunity (e .g .. president of the science club, crew leader at a fast food restaurant , or co . 
or coordinator of a food drive) . 
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-----------

LEADER SHIP SKILLS INVENTORY 

INDIVIDUAL FORM 

----Pre-Assessment 

Name _____ ________ Grade ____ Age Sex 

---- ----

____ Post-Assessment 

School __________________________ _ 

This in ventory is made up of statements that focus on the knowledge and sk il ls 
of leadership. This instrument is an inventory and not a test. Its purpose is to 
help you learn about your abilities in leadership skills. There are no right or 
wrong answers. For each statement mark the response that is true fo r you. Do 
no t skip an item. Read each statement carefully and then check ( ✓) the one 
response which best describes your skills. 

Check ALMOST ALWAYS if you usually possess this knowledge or skill. 

Check ON MANY OCCASIONS if you frequentl y possess this knowledge or skill. 

Check ONCE IN A WHILE if you occasionally possess this knowledge or skill. 

Check ALMOST NEVER if you rarely possess this knowledge or ski ll. 



Fundamentals of Leadership 

J. I understand the meaning of 
the te rm "leader". 

2. I understand the meaning of 
the term "leadership". 

J. I c an tell the differenc e 
be tween the meaning of the 
terms "leader" and "leade r­
ship". 

4. I am able to identify the 
var ious st yles of leadership. 

5. I c an desc ribe my own style 
of leadership. 

6. I can identify leadership 
st yles of various leaders. 

7. I c an identify various titles 
of leadership positions. 

o. I understand the requirements 
and responsibilities of various 
leadership positions. 

9. I can identify the good and 
bad a spects of being a leader• 

Almost On Man y Once in 
Al wa ys Occasions a Wh ile 

3 2 I 

Almost Item 
Never Value 

0 

Total Points. ___ _ 



Written Communication Skills 

2. 

J. 

1 know how to get and use 
wri tt en information . 

1 can write my ideas so that 
others can re ad and under­
stand them . 

1 can compare and contrast 
ideas in my writing. 

1. I can distinguish fac t from 
opinion in writing. 

5. I can summarize written 
info rmation. 

5. I can write an outline. 

7. I can write to persuade 
others to my point of view. 

8. I can write a business letter . 

9. I can write a social letter. 

10. I can prepare an agenda for a 
meeting. 

I l. I can write a speech. 

l2. I can evaluate my writing and 
the writing of others. 

Almost 
Always 

J 

On Man y Once in 
Occasions a While 

2 I 

Almost 
e er 
0 

Item 
alue 

Tota l Points ____ _ 



Speech Communication Skills 

!. I can speak in a c lear and 
conc ise manner. 

2. can tell ot her s how I ieel. 

3, can participate in group 
discussions. 

4. I can summarize the ideas of 
the group and express them. 

5. I can tel1 both sides of an 
argument without allowing 
my own feelings to show. 

6. I can state and defend my 
viewpoint. 

7. I can offer constructive 
criticism in a kind manner. 

8. I know the various types of 
speeches and when each 
should be used. 

9. I can deliver a prepared 
speech to a group. 

10. I can deliver an extempora­
neous speech to a group. 

11. I can moderate and direct 
panel discussions. 

12. I listen to others in order to 

Almost On ,~·l any 0 !v nee in 
Always Occasions a While 

be an eftective communicator. __ _ 

13. I can use body language 
effectively as I speak. 

14. I am honest and sincere 
when speaking. 

A lmost Item 
Ne ver Value 

Total Points ____ _ 



Values Clarification 
Almost On 1vlc1 ny On ce 111 Alwa ys Almos t Item 

3 
Occc1s ions c1 While Neve r V..:ilue 2 l 0 

l. J understand my own feeling s. 

J care about othe1·s and 2. trea t 
others fa irl y. 

J try tu unde rsand the --J. 
feelings of others. 

4. J am se nsitive to the needs 
of others. 

5. I am sincere in my inte rest 
in other people. 

6. I try to deal honestly with 
othe rs. 

7. I do what I say I will. 

3. I have strong beliefs and can 
defend them when necessa ry . 

,. I am willing to admit my 
mist akes. 

10. I have a set of personal 
stand ards. 

II. I have free c hoice In estab-
lishing my values. 

l 2. I know the things in my I ife 
that are important to me. - ---

13. I can state my choices 
publicly. - --

14. I can kee p my own standards 
even when others disagree 
with me. 

15. I can accept other people's 
ideas and values, even when 
they are different from mine . 

16, I respect the rights of others. 
17, 1 am loyal to 

and friends. 
my superiors 

Total Points 



Decision Making Skins 

I. I understand decis ion 
making skills. 

2. I can gather facts fo r 
dec ision making. 

J. I can accept adv ice from 
other s. 

4. I can analyze fac t s before 
making a decision . 

5. I am aware of how my dec i­
s10ns will affect others . 

6. I know how to reach logical 
conclusions. 

7. I can reach decisions on my 
own. 

S. I can make a decision quickly 
and accurately based on facts. 

9. I can accept the fact that 
my decisions may not always 
be popular i n my group. 

10. I can support group decisions 
even though I do not always 
agree with them. 

Al mos t On Many Once in 
A 1 ways Occ asions a Whtie 

3 2 1 

lmos I em 
e er lue 
0 

Total Points ___ _ 



Group Dynamic Skills 

1. 

2. 

) . 

) . 

b, 

7. 

s. 

can lead a group di scuss ion. 

enJOY group ac ti vit tes. 

I know what "brain st ormi ng" 
is and can lead a group m 
this exe rc i se . 

1 can use parli amentar y 
procedu re in leading a group . 

I use "we" in stead of "I" 
when conduc ting group ses ­
sion s on matter s that in­
vo lve the grou p. 

I can lead a group so that 
people fee l sa l e expressing 
thei r op ini ons . 

I usually allow othe r s to ex ­
press t hei r opinions before I 
express mine. 

I tr y to understand the point 
of view of o ther s. 

I kee p in mind the best 
tnteres t s of the group . 

10. I can re so lve con fli c ts w ithin 
a group. 

II . I recogn i ze and value dit­
fe rences in individual s. 

12. I can distinguish between 
inf luence and manipula ti on . 

13. I do not take person all y dis­
agreement with my ideas. 

I • I can main t ain trust within 
group. 

l5. I can kee p a group on task . 

l6 . I can incorporate the sug­
gestions of others . 

17· I can work effective l y for 
compromise . 

It I can help the gr oup agree 
upon a plan of action. 

19
· 1 can give credit and praise 

to others for work well done. 

Al most On ,\L:my 
Al Once 111 

wo. ys Occasto,,c 3 ,.., -1 ~hlle 
2 I 

,\ mos t 
1~c, er 

G 

Item 
Vi.ilue 

---
Total Poin ts ____ _ 



Problem Solving Skills 

I know and use . the elements 
of problem solving. 

I know what to do as _a 
leade r in problem solving 
situat ions. 

I can identify problems. 

I can de velop different ways 
0 solve problems. 

I can select the best wa Y to 
solve a problem. 

I can judge how effective my 
st rategy is. 

Almost On Many Once in 
Always Occasions a While 

3 2 l 

Almost Item 
Never Value 

0 

Total Points. ___ _ 



Personal Skills 

I '-'m )e Jl -coniident. 

•· 1 tee com fort ab le in rno:i t 
:i /[UJ lJ 0 /1 S. 

,dentify m y s tre11grhs I CJil 

Jnd weaknesses . 

1 CJfl acknowledge my 
m1:i tJke) . 

1 cc1n Jccep t c on str u ti vc 
,· ri[JC I m. 

1 plJn se ll-improvement. 

1 J m pe r s I s ten t. 

1 rry lo avoid be ing o ve r Jy 
:iensi l Ive . 

_ I c1m on rime . 

/ Jm rc lii.ibie . 

.1. 1 Jm enthus iasti c . 

J c1m mb1 ri ous and desire 
UC( e) , 

I am a ha rd worker. 

I c n dea l wi rh abstr e r 
c011cep ts. 

I am pa ti ent with myself 
and othe rs . 

. o. I rn l,;e friends easily . 

I tr y to be thoughtful about 
he leeling s of others. 

,t I make an ef torr to 

remember names and fac es . 

.9. I can ge r along with others . .. 
- J . I /,;now how to dr ess for 

di fferen r occasions. 
1 

am near in m y wor k and 
appearance . 

On 1\ lu11> )rwe 
111 

Occ Js1 011:i -i \ h,,c 
2 j 

-- --- ---- ---- -- --
--

:\11n 1.1\ 

.\L: l'r 

G 

---

--

Tot 1 Points 



Planning Skills 

!. I have organi za ti ona l sk ill s . 

2. I set reac ha bl e goal s for 
myse lf. 

J. I set reac ha ble goal s for 
groups . 

4. I can take the lead in 

group planning. 

5. I acc ept sugge s tions from 
other pe ople. 

6. I can dir ec t the effort s o f 
the group. 

7. I seek ad vic e when neces sar y. 

~- I can set obj e ct1 ve s to help 
accompli sh m y goal s. 

9. I can tell t he outc omes of 
certain ac tions. 

10. I c an t e ll what is nee ded 
to accomplish goals. 

11. I can develop and keep to a 
timeline. 

12. I c an meet deadlines. 

13. I can set up wa ys to measure 
if my goals are completed. 

14. I am not overwhelmed by 
details. 

15. I am f Jexible and can 
accept c hange. 

16. I c an delegate authority. 

17 . I review m y plans and revise 
the m fr om time to time. 

Almos t On Ma ny Once in 
Alwa ys Occas ions a While 

3 2 l 

Alm ost It em 
Neve r Va lue 

0 

Total Points ___ _ 
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42 
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40 
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35 
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33 36 
32 35 
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33 
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29 32 
28 31 

30 
27 29 
26 28 
25 

27 
24 26 
23 25 
22 24 

23 
21 
20 22 
19 21 
18 20 

19 
17 18 
16 
15 17 

16 
14 15 
13 14 
12 13 

12 
11 
10 11 
9 10 
8 9 

8 
7 7 
6 
5 6 

5 
4 4 
3 3 
2 2 

1 1 
0 0 

LSI PROFILE SHE ET 

vc OM S GO S 

57 
55 56 

30 54 
53 

51 29 52 
50 28 51 
49 27 49 50 
48 48 
47 26 47 
46 46 
45 25 · 45 
44 43 44 
43 24 42 
42 23 41 
41 40 
40 22 39 
39 21 37 38 
38 36 
37 20 35 
36 19 34 
35 33 
34 18 32 
33 30 31 
32 17 29 
31 16 28 
30 27 
29 15 26 
28 14 24 25 
27 23 
26 13 22 
25 12 21 
24 20 

22 23 11 18 19 
21 17 
20 10 16 
19 9 15 
18 13 14 
17 8 12 
16 7 11 
15 10 
14 6 9 
13 8 
12 5 67 
11 4 5 
10 4 
9 3 3 
8 2 2 
7 0 1 
6 1 
5 0 
4 
3 
2 
1 
0 

PS S PERS PS T SCORE 
75 

70 

51 
18 50 

49 65 
48 

17 63 47 
62 45 46 

16 60 61 44 
59 43 60 
58 42 

15 57 41 
55 56 40 

14 54 39 
53 38 55 
52 37 

13 so 51 36 
49 35 

12 48 34 
47 33 so 

45 46 32 
11 44 31 

43 30 
42 29 

10 40 41 28 45 
39 26 27 

9 38 25 
37 24 

35 36 23 
8 34 22 40 

33 21 
7 32 20 

30 31 19 
6 29 18 

28 17 35 
27 16 

5 25 26 15 
24 14 
23 13 

4 22 12 30 
20 21 11 

3 19 10 
18 9 
17 8 

2 15 16 6 7 25 
14 5 
13 4 
12 3 

10 11 2 
0 9 1 20 

8 0 
7 
6 

4 5 
3 15 
2 
1 
0 
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