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ABSTRACT 

This s t udy examine s t he effects of ab i li t y gr ou p ing on t he 

se l f - c o ncept of s ixth g r aders . 

Special a t t e nt i o n was given to t he fo llowing que s tion s : 

1. How r igid shoul d gr oupi ng in schoo l be? 

2 . How should admi n i str ator s g r oup? 

3 . Should admini strators g ive t eacher s students t he y can 
best t e ach? 

4 . What c ri teria should be used i n g r ouping? 

5 . Is abi l i t y g r ouping good o r bad? 

6 . Shou ld g r oupi ng be r eexami n ed or abandoned? 

7 . What does it mean to under stand one ' s self? 

8 . What effects doe s ability g r oup ing ha v e o n the academic 
a nd p e r sonal-soc i al learni ng of the e lementar y schoo l? 

The ~rite r r e commends if ability g r ouping o r any o ther sc heme 

of s e c tioning i s p ract i ced p rope r l y , t he fast , averag e , and s l ow sec t ions 

would be place d a c cor ding to the c hild ' s abilities in e a ch sub ject a r ea . 

It s e ems reaso nable t o assume such flexibility wo u l d help to e liminat e 

or at leas t r e d uc e a n y tend ency to s t i gmatize p up i ls , since t he s ame 

p up i l wou ld p r obabl y b e i n a d iffe r ent s ectio n , according to h i s var y i ng 

achi ev ement s cor e s in d iffe r e n t academic a r eas o f a ctiv i tie s . 



The decision on grouping depends on the educa t i onal objectives 

and methods. The schools need to h a ve corranunity discussion on the 

grouping p a t terns and have incr e asing awareness of the facts of how 

grouping may impinge on the l ives of the many commun i t i es of children 

to be educated . 

If ability grouping can ma intain a healthy self - concept among 

students and meet the other objectives of education , then this type of 

sectioning will b e j us tified as a good school or ganiza tional pattern . 

If d iscourageme nt o r suppr ession are apparent , the chi ldr en would 

probably functio n better in a heterogeneous , noncompetitive group . 
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Chapter 1 

INTRODUCTION 

For many decades, administrators have been seeking a plan of 

organizing classes in school so that under a general s y stem of instruc

t ion some adjustment could be made to the needs of individual pupils .
1 

Finding the most effective method of establishing classroom 

sections has been of grave concern and controversy among students, 

pare~ts , and educators. Much study and research has been conducted in 

t he area of sectioning or grouping practices in an effor t to find the 

t eachable. 
2 

Ability grouping was one such grouping pattern that began in the 

e arl y 1920 's. Ability grouping is organizing groups in a g r aded school 

t o put t ogether childr en of a given age o r grade who have most nearly 

the s ame learning achievement or capability level, largely based on the 

. d 3 results of standardize tests . 

PURPOSE OF THE STUDY 

The purpose of this investigation was to determine if there are 

suff i ci e nt effects on the self - concepts as a r e sult of ability grouping . 

STATE:vlENT OF THE PROBLEM 

Do es ability grouping have any significant effect on the self -

c oncept o f students in the sixth g rade? 

1 



HYPOTHESIS 

Ability g r ouping of elementary school children as a device fo r 

the improvement of instruction may be detrimental to the development of 

a healthy self-concept of the children who are placed in the high and 

lower groups . 

DEFINITION OF TERMS 

The following are definitions used for terms employed in this 

paper: 

Ability Grouping: the p ractice of organizing groups in a graded 

school to put together children of a given age or grade who have most 

nearly the same learning achievement or capability, largely on the basis 

4 
o f standardized tests . 

Achievement: the pupil's present status; what he knows or can 

5 
do now. 

Grouping: classifying pupils for instructional purposes on the 

b . . . 6 
asis of p r edetermined criteria. 

Heterogeneous Grouping : refers to the organization of instruc-

t ional classes in which pupils are grouped according to age, beginning 

with g rade l for six- year-olds, regardless of natural ability or degree 

. 7 
o f mastery o f school subJects. 

Homogeneous Grouping : refers to the organization of instructional 

. 8 
classes on the basis of students ' similarity in ability or achievement. 

Intelligence Quoti e nt : ( I Q) the ratio o f menta l age d i vided by 

9 
chronolog ical (actual ) age, multiplied by 100 . 

P G the People Or~ about the same age and status in a eer r oup: 

1 0 
socie t y o r neighborhood. 

2 



Se ct i o n i ng: a term Used.- i· t d f " · ll ns ea o grouping." 

Se l f - concept: the unified mental p icture every i ndividual has o f 

h imsel f (the i deals, p erception, and beliefs that form the image of 

. lf h t h · d' ' d 12 h imse - t. at e in ivi ual has created.) 

Se lf- e steem: an individual ' s attitude regarding his own worth as 

13 
a p e rso n. 

LI MITATIONS OF THE STUDY 

3 

This study dea lt only with the influence or effects that ability 

g r ou p ing ~ight ha ve on the self- concept o f the learner. No attempt was 

made to assess any of the many other influences which this practice might 

hav e , ac cording to research , on such factors as acad~mic achievement or 

a ny o f t he other factors that affect the self-concept such as home 

e nviro nment, student ' s motivations and interests, or maturation. 

During the 1979- 8 0 school year, population A Elementary school 

s ixth g rad ers who were not grouped were c ompared with population B 

El eme nta r y sixth graders who were ability g r ouped . These two populations 

served as the t estable groups. The students c ame from homes that could 

be j udged as somewhat cross- sectional in socioeconomic levels. 

ApproxL~ately 27 % of the students that were t e sted are considered 

d i s a dvantag ed o n t h e basis of government scales for e ligibility for free 

lunc he s . The ability g roup ing was impl emented because the majority o f 

the teac hers involved f e lt they could do a bette r j ob of individualizing 

instructio n. 

Th i s study c ov8 r s a one year time period, and was confined t o a 

· c 1- t a t t i' t ude s cale s on ly i n t wo s c hools and only c ompar i s on O L s e r- conc ep 

i ~ thA s ixth g r a d e lev el . 



The writer d id not employ a contro l g roup. It is possible that 

~se of a control g roup would h ave revealed that low and h i g h ability 

p up i ls have s imilar l o w and h i g h percep tions of their ability and 

achievements. 

Another alte rnat ive would have been to include more grade levels, 

but the writer was intere sted i n how the ability groups at one grade 

level compared with another grade level which was not grouped. 

4 

The most severe drawback of an attitude scale is the "faking" of 

answers by p upils who are motivated by a desire to make themselves appear 

dif f e r ent from what they really are. 

Another drawback o f the testing is that for the younger children, 

the s ubdirnensio ns of self-concept might not be very much stabilized, 

except fo r those children with relatively high self-regard. Young 

children with middle and low self-concept along specific dimensions may 

at some late age become stabilized with the existing facets of self -

concept . Th is may occur only after repeated failure experiences or after 

accumulation of sufficient reinforcement for maintenance of lower self-

regar d o n these dimensions. 

Because of so many factors outside o f school life and the 

l imi tat ions stated operating to p revent this study from being a 

repr esentative study o f all grouping used , i t would be a s e rious mistake 

to ~~ploy the results to institute or abandon ability grouping within a 

given school. 

Conclu s i o n s reached in this stud y can only be generalized to 

· · · d would p r o bably h ave little r e levance for schools s i ~il a r populations an _ 

with p r ecomi nantly high o r low soc ioeconomic status. 



Chapter 2 

REVIEW OF RELATED LITERATURE 

The National Education Associat ion in 1 962 reported that during 

the s chool y ear 1 957-58, 77.6 % o f the 1,418 school districts with 2 , 500 

and o ver in population were making use of ability grouping in the 

1 
e l ementa~y g rades. 

Data obtained from a questionnair e o n administrative practices 

wi t hin t h e e l ementary school distributed by the National Education 

As sociatio n Re search Division t o a samp le o f school systems in early 

1 966 showed 24 . 9 % of the 1 2 ,1 3 0 schools repor ted to be assigning childr e n 

t o c la s ses o n a random basis , 43 . 2% to be specially g r ouping a few 

c h i ldr e n , and 27 . 5 % car efully g r ouping all childr en (4 . 4 % gave no 

? 
ir.dicatio n ) . -

The widespread use o f ability g r oupi ng p r actices employed in 

t he elementar y school has led man y res e archers t o study t h e effective-

nes s of t h is f orm o f school o r ganization . 

Ther e i s a c lear indication that a bility g r ouping o n a natio nal 

leve l is : (1 ) I)resently o ne o f the p r edominant method s for o r ganizing 

· 1 i·r s (1 ) becomi·ng mor e and mor e o r c l as s i f y i ng c hild r e n into c ass r oom un ~ , -

pr e val e nt, and ( 3 1 o ccurring more and more frequ ently as a c hild 

3 
pr ogr e sses e a ch year through the e l ement a r y g rade s. 

5 



In a Utah study spanning a four year period , Walter R. Borg 

thoroughly explored differences in ability- g rouped and random-grouped 

classrooms . Two ad j acent and closely comparable school districts 

pr ovided the setting . One of these districts employed random g rouping 

and the other had adopted a system of ability grouping, coincident with 

the start of the research. The study involved 4,000 pupils in grades 

four, six , seven, eight, and nine. By the end of the study , these pupils 

had been tested in grades four through twelve. 

Pupils were administered the Index of Adj ustment and Values 

developed by Robert E. Bills. In this index, the pupil answered questions 

about hLmself and rated h imself with respect to each of the traits 

listed : "concept - o f- self ," told how he felt about being this sort of 

pe rson, "acceptance- of-self," how he would like to be with respect to 

each trait, and "ideal-self." 

Borg concluded pupils in random-grouped classrooms have mo!:"e 

favorabl e concepts of self than comparable pupils in ability-grouped 

cl~ssr ooms. Placement of a p upil in a lower ability classification 

appears t o bring about lower scores in " concept- of- self," "acceptance-

of- self," and "ideal- self ." 

Borg stated pupils probably lose self-concept because they are 

conf r onted with the stigma of identification with a lower ability g roup. 

The a uthor concluded these apparent effects of ability g r ouping upon 

the se lf-concept variables are ?robably harmful t o the development if 

. 4 
at least some of the p upils are educated und e r such a system of grouping . 

· d d ' a groups of fourth grade achievers and John J . Teiglan stu ie 

unde rachie vers. Te i gland found a significant di~ference between 

achiever s and underachievers in te rms of peer relationshi ps, Further, 

it was :ound achievers scor ed higher, or towar d bette r adjustment on all 



scales o f the California Test of Personali' ty whi'ch · 1 d d ' · - ----=....:.:.:=-=-=--=-:::....:::._:::.::.......::....:::.:::..~~:.::.:::..::L' inc u es imensio n s 

such as self - reliance, sense o f personal worth, feelings of belonging, 

etc . Teigland al so o bs e rved that peers o f under achievers view them with 

scor n no t o nly in s c hool work situations, but in pla y and social 

si tuations as well. Lack of overall personality adjustment for the low 

abi lity group suggests the personal - social d ifficult i es of the low 

5 achiever are p resent in the early elementary grades . 

In p r obably the biggest study including the social and p e r sonal 

attitude phase of the grouping question of 400 superintendents o f 

schools , T . V. Goodrich reported that superintendents seemed to favor 

homogeneous g rouping, except for dealing with the child's personal and 

social attitudes . The superintendents tended to believe children 

deve l op feelings o f snobbishne ss, s uperiority o r inferiority in ability-

grouped c lassrooms. The maj ority o f t he superintendents felt better 

sel f and social attitudes were developed under heterogeneous grouping 

' 6 
than under homogeneous g rouping . 

Maxine Mann conducted a study to determine how c hildren viewed 

themselve s in homogeneous sectioning . The researcher studied 1 02 fifth 

gr ade f Cpils who h ad been classified , upon entranc e into the first grade , 

on the basi s of four ability l evels-- the highest group wi th 30 students, 

second h i ghes t group with 29 students, second lowest g roup with 25 

students , and the l o west g roup h aving 18 s tudents. A g r oup questionnaire 

that was adapted from a s tudy made by Keliher was used to obtain 

infor.natio n as to how children see themselves in ability g rouping. The 

top ~wo g r o ups showed no negat~ve responses on the self - r epor t scale , 

the third g r oup showed few, but all the low-ability g r oup had negat ive 

responses. The h igh- and low- ability g r oups showed more consc i ousness of 

their ability level than the two middle ab i lity g r oups. Mann concluded 



from the study that under ability grouping some students develop low 

expectation s o f t h emselv es and negative attitudes toward learning and 

7 
schoo l . 

8 

I n 1 961, Maur ice Eash summarized 28 recent research findings on 

ability g r o u p ing. Eash gave conclusions of the e ffect ability grouping 

has o n p u p ils achievement and on personal and social development. 

Although Ea s h found many of the research findings conflicting, he stated 

that certain generalizations are supported by these research findings 

a nd g ave educators some guidance in the area of grouping . 

Eash s tated these generalizations : 

(1 ) More research evidence seemed t o indicate ability 

grouping actually can be detrimental to children 

in the average and lower ability g r oups. 

( 2) Ability grouping at an e arly age seemed to unduly 

favor the placement of c hildren from the hig her 

socioeconomic class i n h igher ability groups. 

(_3) Ability g rouping as an organizat ional structure may 

acc e ntuate attainment of academic achievement , but 

tt t Or J· eop ardize o ther d esirable behavioral may a enua e 

goals. 

(4 ) Gr ou p ing p ractices in a s chool c an assist in developing 

s o cial s ituatio ns that influenc e the student' s 

p erception o f self , his s ense o f d ignity and worth , 

a nd his a t t i t udes toward o the r children. I n v i e w o f 

th i s, g r ou p ing patterns may h ave de trimental e f fe c ts 

o n individual chi l d r e n' s soc i a l and persona l dev e l opme nt. 



( 5 ) Group ing p ractices which separ ate students on the 

basis o f ability as d ete rmi·ned by I O t d d " d _ _ ors an ar ize 

tests reduce the likelihood that students will be 

exposed to a broader range o f ethnic and cultural 

d ifferences in the society . 8 

Considering the amount and duration of interest in ability 

g r oup ing, it might be thought that the issue would be settled by now, 

ha v i ng been either adopted as a successful measure or discarded as 

ineffective. However, ability g rouping has been considered a beneficial 

9 p rac tice by some and a detrimental and undemocratic practice by others. 

One objection to ability gr ouping is condemned on the grounds that 

i t is destructive to the individual self-concept. It has been suggested 

a stigma is a ttached to the pupils .
1 0 

Such stigmatization of ability grouping on the "slow" group may 

lead to permanent inferiority complexes , insecurity, and may create a 

d efeatist attitude towar d education . Simultaneously , the "bright" group 

sing led out f o r recognition is likely to become egotistical, snobbish , 

. . 11 h .. 
and these pupils may have a false sense of superiority . Sue attituues 

a r e ? r o bably not likely to be manifested in the c lassroom where the c hild 

i s l ocate d solely with those adjudged his equals, but on the street or 

. 12 
~:i.ayc; r ci und the se objectionabl e traits come into p rominence. 

A c hild ' s self- concept is h ighly c omplex and is learned as a 

re sul t o f daily life. A child's self - c o nce pt inv0lves such matters as 

the individu a l' s e stimate o f h is ach ieveme nt , nis perceptio n of his 

h th Pupi.ls 1.·n h i·s class, his satisfaction with sta t us ~e la t i ve tot e o . er_ 

13 
his r o le , and h is at t itud e s toward stud y . 



The attitude toward self which stude nts develop as a result o f 

school experie nces can be positive or negative, but is directly 

i~fluenced by t h e feedback and pressures upon him from teachers, parents, 

14 
and peers . A child who senses that his parents and peers, as well as 

teache rs, accept him for himself has a much better foundation on which 

to bui ld a good self-concept than a child who lacks this feeling of 

. . .,15 
"fitting in. 

The individual child has to be considered in ability grouping 

situations. Any way of grouping that may restrict the range of attitudes, 

verbal fluency , cultural backgrounds, and o ther differences also may 

restrict the kind of help individuals could experience from each other. 

Students form their own friendships, and these are terribl y important to 

. 16 
school learning. 

In a doctoral study completed at the University of Chicago , it 

was found that youngsters with high I Q's tend to c hoose youngsters with 

. 17 
low I Q' s as their leisure-time companions and vice versa. 

However, p up ils grouped on the basis of standardized tests tend 

t o be segregated , not only on the basis o f scholastic ability and 

18 
ac h i evement, but also on a racial, ethnic, and socioeconomic planes . 

A disproportionate number of minority and d isadvantaged groups 

get segregate d into slower classes, thereby depriv ing them of the 

ld b r ece i·vi·ng from h i gh- achievers in a heterogeneous stD~ulation the y cou e 

them feel l"nfer ior, and giving above average students 
cl assroom and making 

1 9 
an exaggerated sense of the ir own Lmportance . 

reservations about segregation by ½any educators have strong 

ability . a Si.nister , un_pr o f e s s i o nal device for i gnoring 
'i'he1 feel it is 

i r.divid·,.1a l diffe r e nces. 20 At the very time when most school systems we re 



trying to e nd segr egation , at least on the basis of race, they were being 

pr e s sur ed to provide ability grouping, espec ially f o r the gifted. 21 

Bruno Bette l he im termed this ability g r ouping, "segregation new life 

sty le," bec ause he saw it as a fur ther perpetuating discrimination 

agains t those from lower socioeconomic and racial minority groups . 22 

According to Dewey , "the social spirit of the schoolroom does 

more fo r the child t h an the formal instruction given ; that what the 

chi ldr e n l e arn from contact with one another and the teacher is more 

than what they learn from the textbook and lec ture." Dewey p ointed 

out the p r obl em of homogeneous grouping if the formation is o f an 

inaccurate self- p i cture , and this is a serious p r oblem for society .
23 

Children who consistently experience difficulty in competing 

academical ly with p eers will come to believe they c annot read, write, 

:)r d o arithmetic. This inadequate v iew of self becomes c rippling to the 

indi v i d ual . When the children see themselves as inadequate, they l o se 

the ir sense of " can - ness," and what they can do d iminishes. Therefore, 

i£ chi l d r en with low self-esteem are to ac h ieve, they must regain the 

. 24 
s ense of "I can d o it" and begin to view themselve s as achievers. 

I n reality , we must weigh t h e advantages and disadvantages to 

dete rmine if , by labeling a child, we have h armed o r assisted h im. By 

determining whether a child ' s learning d i sabil ity is solely a p roblem 

1 1 . o r whether it affects other areas o f his o f reading , math , spe ing, 

h ~ rn to be easily fru strated , inflexible o r unable functioning , causing ~" 
. 25 

to make friends is a matter that the school must consider. 

to assUlne that f o r many voung people , school is It is reasonable -

l· nsti·tu~ion, which de termines the g r owing second only to the home ~ 

i;,di·,idual, s concept of h imself and h is attitudes o f self - acceptance 

o r se:f - r ejec t ion. h the Sc hool s~tuation is about as pe rfec t Even w ere ~ 



as a human institution can be , there is leadway for unhealthy thing s to 

ha p pen. Children are likely a gain and again to be reminded of their 

fai _i ngs , shortcomings, and limitations . Ability grouping may have t he 

effect of humiliating the child by depreciating his wor th in a manner 

that does no good to socie t y and ma y do the child much harm . 26 

12 

The role of the school in the development and change of self-

27 
concept is enormous . Educators and counseling p s ychologists alike h ave 

r e cognized the v a lue and need to consider children's self- concept as an 

. l . abl f h f h · 28 edu cationa vari e o r t e growth o thew ole child . Development 

of a heal thy self- concep t in students must become a high p riority if 

. 29 
schools are to help students r e ach their academic potentials. 

Deve l oping progr ams and skills that affect the development o f the total 

. JO 
per son makes schools work mor e directly with children and their feelings. 

With this background, evidence that ability g rouping may be fail 

ing t o build a positive self- image and that many pupils become defensive 

with f e e l ings o f inadequacy and incompetence with their peers, the 

writer chose to research this g roup i ng patt e rn. 



Chapter 3 

METHODOLOGY OF THE STUDY 

Th e practice o f homogeneous grouping at the present time is very 

widespread and there is a great diversity of bases on which pup i ls are 

a ssig n e d to g r oups. According to Noll, the most useful tool for 

o r ganizing p u ~ ils into ability grouping is p robably a general achieve-

1 
me nt batte r y . Because t his i n strument measures mental ability , and 

p r ovide s a b asis to form g roups more nearly alike in their ability , it 

was cho sen to c arry out t h is study. However, a modification was made in 

the procedure, i. e ., the students' I Q and t eacher evaluations of pupils 

wer e considered when grouping the sixth g rade rs. 

A s e rious problem arises from t he fact that lower status 

1ou ngst e rs, because of limited exposure t o p erc eptually and intellectually 

st imulating experie nc e s, achie ve high sco r e s on s cholastic aptitude or 

achievement tests far less frequentl y than do c hildren who come f rom 

middle - c lass b ackgrounds . In addition, they usually get placed into a 

" low" ability g roup. After the placement o f the c hildren into three 

abil i t y g r oups, t he y were g ive n a sel f -report s cale t o see how t hey v i ew 

thems e lve s with in their g roup. 

DESC RI PTION OF THE DATA GATHERI NG INSTRUME NT 

The o n ly feasibl e method t o gather inf o rmat i on need e d f or t he 

ana l y sis was tha t of a se l f -att itude repor t scal e . The s tudents were 

9iver. Lhe "How:!: See My s elf" self - repor t scale , developed by I r a J , 

Gor don at t~e Cnivers i t y o f Flor i d a . The scale wa s devi sed f r om the 

13 



categories developed by Arthur T . Jersild in his scale "What I Like 

About ~yself. " On th ~ h e surrace, t e scale assessed attitude toward school, 

peers, physical body, and one's own emotions , abilities, and aspirations. 

The scale also evaluated relationships with the opposite sex , home and 

family , clothing and grooming, and special talents, such as sports, art, 

. d . 2 recreation, an music. 

SAMP LING PROCEDURES 

Children were administe red the self-concept scale in small groups. 

It was explained to students that they were asked to answer these 

questions as honestly as possible , according to how they see themselves 

most o f the time, not how they think they ought to be , not how the 

teacher things they ought to be, not how they want to be; just how they 

feel about themselves most of the time. It was explained there are not 

right or •.vrong answers, and their papers would not be seen by anyone 

othe r than the people making the study. Unfamiliar words were explained 

and each it~~ read aloud to insure comprehension of all te rminology . 

The numerical rating scale was explained by using question No. las an 

example (see Appendix). They were asked to put their name on the papers 

so it could be checked by other scales that might be given in the future. 

TECHNIQUES FOR ANALYZING DATA 

There is littl e sense in the teacher adding up a person's score, 

o r getting a mean score and saying this score is the student's self

concept. Fr om the writ er's per spective , it is quite possibl e for a 

student to think of h imself as handsome, a good dancer, po pular, well

liked , and yet as rather ignorant in mathematics , a poor r eader, and 

ti r ed o f schoo l. No single summarizing statement of t his individual ' s 

· Brookover 2nd Erickson, i~ the ir boo k conc ept o f self is appr opriate . 



Society, Sc hools, and Learning seem to thi'nk that 'f l a person is viewed 

as having a h i gh, low or average self - concept , in general, would ignore 

relevant characteristics of the student. 3 

Self-concept is not a single factor, but an organization of factors 

that change with age and differ according to sex . Self-concept also 

varies with the situations. A student may feel quite able to read with 

his p eers in class , but feels that he is unable to read in f r ont of a 

g roup of parents. Brookover and Erickson suggest there is no one se l f 

concept which is operative in all situations . 

But using the factors and items as a rough guide , the teacher can 

get s ome indication of how different youngsters fee l about themselves in 

thes e d ifferent respects. Gordon, in Study ing the Child in School , 

believes such knowledge becomes useful in creating classr oom situations , 

in assigning materials, and in des igning l e arning experiences to match 

the youngster ' s perceptions of himself. 

If it were possible to secure even an appr oximately adequate 

measure o f the way in which ability g r ouping effects the self - concept 

o f the children it reaches, such information would undoubtedly prove of 

great value in assisting us to deal with the problems of grcuping. 

RE SULTS 

Because o f the Family Educational Rights and Privacy Act of 1974 

and because o f the extreme dif fi culty in obtain i ng data for presentation 

in this sect i o n of the study, the write r was g iven p ermission by the 

· · · t 1 the results The wri· ter did see the papers maJor aavisor t o repor on Y · 

o f the children studied and mad e conclu s i o ns from them. 

· and compari·ng achiev~ment scores, study habits, .:C..fte r a r.al y zing 

Pe rsonall.ty , and self - conc epts of the students in peer s tatus attitud es , 
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this study , the writer is convinced g roup ing is neither good nor bad . 

Ther e was no significant difference found in either aggression o r 

i nferiority feelings in the two groups . The writer believes that the 

s tudents ' abil ity to learn as well as what he learns is shaped by the 

social context within which he functions . The value o r harm in grouping 

depe nds upon the way in which it is utilized. I t seems that we as 

educators should h elp build a pos itive self- image . Each student should 

be made to feel that he is a unique individual and that he is important . 

The student must find his p lace in the world by thinking well of himself 

and knowing others think well of him . This is very importatn in his 

ability to g row academically and socially . Any teacher who does not 

believe in g roup ing and cannot be fl e xible in the placement and movement 

of students wi th in their academic g r o u p s should not attempt to implement 

homogeneous grouping. Both the instructor and the students would 

p r obably function better in a heterogeneous groups. 



Chapter 4 

CONCLUSIONS AND RECOMMENDATIONS 

The writer has become c onvinced there are c ertain e lements and 

pr oblems inv o lved in the g r o uping s y stem whic h ar e not a ppare nt on t he 

s urfac e . Th e hope is such a me thod o f p r e sentati on may call attent i on 

t o the s erio us implicat i o ns o f cer t ain o f these assumptions whic h are 

e ithe r l i ghtly reg arded a t p r e sent o r totally unthought of. 

Abil i t y g rouping i s i nhere ntly neither good nor bad. Its v alue 

dep ends upon the way in which i t i s used. When it i s used without c l o se 

examination o f t he specif ic needs o f various pup il s , i t c ould become 

d amag i ng . 

Earl C. Kel l y , i n "The Full y Functionin g Self " believes what 

happe ns to a y oungste r as he goe s t hrough school mu s t c ertainly r a nk as 

some o f the mo s t impor tant e x per ienc es in h is life . Depending upon what 

o ccur s in schoo l, a child learns that he is abl e o r unabl e , adequate o r 

. d d lik d o r d i' sli' k ed .
1 

i na equate , want e d o r u nwan t e , o r e 

In th i s analy s is , t he wr ite r at tempted t o c ri t iciz e these aspec t s 

of a b i lity g r ou p i ng whic h seem to imped e thi s mov eme nt o f educatio n 

towar d the recogn i t i o n o f and pr ov ision f or the total personality . Both 

opi n ion a nd r e sear ch tend to a g r e e that in o r der fo r ab i lity g r ou p i ng to 

be o f v alue to both t eacher a nd s t udent, the g r ouping s ho uld be 

app r opr ia t e t o t he in t elle ctual, emotio na l , a nd socia l ne ed s o f p up ils. 

1 7 
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The writer belie v e s education is l i f e and tha t the school society 

shou l d be consciously c oex t ensive with society . If education is to be 

l ife i n i t s fullness , the i nd i vidual mu st b e t houg h t of a s more than 

me r e l y the s um of h i s a c ademi c capabilit i es . The to t a l scope of his 

make - up must come i nto recognition when grouping student s. 

Sc hools c a n d o more than they a r e now doing to help people g a in 

a heal t h y s el f - understanding and a n a cceptance of themselves and o ther s . 

The f ac t is t hat schools have not o ne mission bu t two . The task of 

tea ching arithmetic , soc i al studie s, and other subject s is one miss i on. 

The o ther mission is to i nduct childre n i nto a l a r g e s ociety and to 

pr epare them fo r their place with i n the society . In shor t , in an 

ability - g r o u p ed classr oom, the chi l d may l e a r n mor e academic content 

and skill s , b ut he ma y not e asily edu cate himself into a par ticul a r 

emot i onal o r soc ial position. 

The wr i t e r r e commends if ability g r ouping or any other scheme of 

section i ng i s p r actic ed properly , t h e fas t , average, and slow sec t ions 

woul d be p lac e d according to the child ' s respective sub j ec t ar eas . It 

seems r e asonab l e t o assume that s u ch fl exibi l i ty would help t o e liminate 

o r a t l east r ed u ce a ny tendency to stigmat i z e pupils , since the same 

pupi l would p r ob a bly be in d iffe r e nt sections a ccor ding to his var y ing 

a chi e v ement s c o res in di f fe r e nt acad emic a r eas or activit i e s . 

If t he g r oup ing c ould be done e v e n more in formall y and le s s 

objectivel y , the s tude nts could be heterog e neou s l y g r ouped , and then 

tjey could b e abili t y g r ouped i n the sub j ec t a reas, such a s r ead i ng , 

with i n the c las s r oom. 
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The decisio n on grouping depends o n the educational objectives 

and methods. For wise decisions, the schoo l s need to have community 

d iscuss ion o n the g rouping patterns and have increasing awareness of the 

facts o f how grouping may affect the lives of the many communities of 

children to be edu cated. 

The writer agrees with Gordon that to become a fully functioning 

person the student must (1) think well of himself , (2) think well of 

ot hers, (3) see his welfare in others , (4) see himself as part of a 

soc i al world in movement, and (5) live in keeping with his values. 

If ability grouping can maintain a healthy self- concept among its 

s tudents and meet the other missions of education, t hen this type of 

sectioning is j ustified as a good school organizational pattern; but if 

d i s courag ement or suppression are apparent, the children would probably 

function better in a heterogeneous, noncompetitive group where 

d iscouragement is not so likely to result. 
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Keliher , Alice V. A Criti cal S t udy of Homog eneous Grouping . New 
Yo rk : AMS Press , I nc . , 1 9 72 . 16 5 p P . 

This was a n excellent resea r ch rep ort, that was ori ginally 
present ed a s t he a ut ho r ' s t hesis . The histo r y , analysis of 
assumptions a nd da t a was p r esen t ed clear ly . Thi s a ut hor was 
a gains t a biiity gr ouping, because she feel s it ~oe s not e~uc ~te 
t he whole child a nd consider h is t o t al pe rs onality . Dr . Keliher 
concluded that homogene ous g rouping develops a caste s y Srem wi t h 

ne gativ e effects on v alues , and social and emo tional heal t h . 

27 



Kelley , Ear l C • " The Fully Functioning Self, 1' Chapter 13, Human 
Dynami c s in Psychology and Educa t ion . Don E . Hamachek, ed . 
Boston: Allyn and Bacon, Inc . , 1972. 

. Dr . ~elley d is c ussed :he goal of becoming "a fully function-
ing self, and how to attain that goal . The writer told wh t ·t 

b 11 1 11 a i 
means to ea tota person , and speculated about how people go t 
t o be t he way :hey are, ~nd how_people can continue to develop a 
gr owing expanding, creative self capable of functioning at its 
f ullest po t ential . 

Kronick , Do r een. '
1
The Pros and Cons of Labeling , 11 Academic Therapy . 

13: 101-104 ( Sep t ember 197 7) . 

The issue o f labeling a child was discussed . The author con
cluded that by l abeling children, edu cators place a s t i gma on the 
child a nd limi ts the child's social environment in school, and 
p laces a great impairment on his learning environment. 

Maldon ado , Bonni e M. a nd William C. Cross . "Today 1 s Chicago Refutes 
the S t e r o t ype 11 College Student Journal 2 : 14 6- 152 (S wmner 1977). 

The a rticle stressed that members o f groups may manifest 
traits of self - doubt, self- hate, and negative self - concept, and 
that education shou ld help build a positive self - image, and that 
each child should be made t o feel tha t he is an indivi dual and 
tha t t he individual is important . 

'.-lann, ~laxine. "'Wha t Does Ability Grouping Do to the Self - Concept ? 11 

Ch i ldhood Edu ca t ion 36: 356- 60 (April 1960) . 
Th is was an excellent resear ch report on the negative effects 

tha t a bility g r ouping has on the self - concept . Xr s . Mann stressed 
t he importance of how children view themselve s . The method, 
description, and res u lts of the data was c learly presented. The 
autho r concluded that ability gr ouping is not the a nswer to in
structional problems, and that a bility grouping needs to be e ither 
re - examined o r a b o unded a s it was in the thirties. 

~ational Education Association . Ability Gr ouping . Research Di v ision . 
" h' t D c :1ati·onal Education Association Press, 1968 . wa s i ng on, .. : ~ 

52-;:ip . 
This e ntire book was a n excellent source of information. The 

resedrch s wnmary discussed grouping practices, t he place of ability 
i n a n over- a ll school o r ganization, a nd the pros a nd cons of 
ability g r ouping . Re cen t resear c h f r om 1960 t o the presen t was 

emp hasized throughout the book . 

~a ll, Vic t o r H. Introdu c tion t o Education ~e as ur eme n t . Boston : 

Ho u gh t on - Mi ffl in Compan y , 196 5 . 509pp . . , 
The bo ok was t he dev elopment o b jectives of achi eveme nt, ano 

how edu ca t i o nal measurement is a c h ieved in t he schools . Chap t e r 
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12 dealt with how t o measure personality and adj ustment in homo
gene ous g r ouping , by self - report techniques, and how to use the 
res ults and findings . 

Rinehart, Geo r ge . " Ability Grouping: Out Or In?" The Educational 
Diges t 36 : 49 - 51 (February 1971) . 

In this excellent article, the writer discussed the research 
that has been incon clusive and contradicto r y about whether ability 
gr oup ing is goo d o r bad. The au t hor examined the a r guments on 
bo th sides ( the advocates and critics), and then concluded there 
is muc h disagreement on ability gr ouping , and then states reasons 
why it is s till such a widely used practice. The wri t er is "in," 
but its mission needs to be improved t o he lp each child reach his 
po t ential, bo th academi cal l y and socially . 

Sauvain , Walter H. A Study of the Opinions of Certain Professional 
and Non - Professional Groups Regarding Homogeneous or Ability 
Gr ouping. New York : AMS Press, Inc . , 1972 . 15lpp . 

This research report was original ly published a s the author's 
thesis . I t included much information usable fo r my p roposal . The 
child ' s personality , social attitudes, parent ' s opinions, and 
oppos ition and preferences regarding ability gr ouping was studied. 
Teacher's and school offici a l's opini ons on the grouping patterns 
were polled by the a u thor . 

Spart a in, Harry W. " Or ganizational Patterns of Schools and Class 
rooms fo r Reading Instruction," Innovation and Change in Reading 
Instruction, Six t y - seventh Yearb ook of the National Socie t y fo r 
the S tudy o f Educa tion, Part II . Chicago: Univ ersity of Chicago 

Press , 1968 . 439 pp . 
This yea rb ook discussed the innovations and changes in read-

i n g . I t to o evalua t ed the new issues and trends o f classroom 
o r ganiz a tion . I used some of the terms in my proposal . 

Te igland, John J . ET AL. " Some Concominants o f Underachievement 
a t t he Elementary Level," The Personne l and Guidance Journal 44 : 

950- 55 (Ma y 19 66) . 
This a rti c le was a s tudy of the p r oblems o f academi c achieve-

men t . The study c ompared a g r oup of f ourt h- grade underachievers 
with a c ontro l g roup in the a r eas of peer rel a tions hips and mea
s ured pe rs onality v a ria bles . This investi ga t io n indicated t ha t 
r ega r dless of sex , underachievers a re selected less frequent ly 
by their peers a nd have a lowe r l e vel o f pe rs on a lity adj ustment . 

Thel en Herbe rt A . "What's New in Gr ouping ," Chap ter 7 in Human 
Dvna~ics in Psycholo gy a n d in Educ a tion Don E . Hamachek , ed . 

3oston : Allv n a nd Bac on, Inc ., 19 72 . . . 
Th e i de~ o f a rr a n g i ng s tude nt s ac co r ding t o ab ility has been 
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a n en t ren c h ed pa r t o f the e ducation a l s cene fo r many ye a rs . Dr . 
Thele~ deve~ oped a p lan fo r a ssembling s tudents i nto mi x ed age 
gr oupings wi t h c ros s - s ection s of our s oc i oecon omi c s tructure in 
each g r oup . He also suggested that teachers b e g i v en the students 
they c a n bes t t each . 

\.Jes t, Pau l. A Study o f Ability Grouping in the Elementary School. 
New Yo rk : AMS Pr e ss, I n c . , 1972 . 70pp . 

Thi s wa s a r e sea r c h s t udy on ability gr ouping t hat was o r i gin
ally p r esent e d a s the a u thor ' s thesis . It discussed abi l ity 
gr ou p ing i n the e lementary s chools i n terms o f variabi l ity ~f 
a chiev ement, t h e t e aching prob lem, an d pupil adj us t ment . Th is 
r ep o rt had a ll the c rit e rion o f a good resear ch r ep ort . 

Wilhelms, Fr ed T . a n d Dorothy Westby - Gibson . " Gr ouping : Resea r ch 
Of fers Le ads, " Educa tional Leadersh ip 18 : 4 10- 4 13 (March 19 6 1) . 

The a utho r r eviewed o t he r res e ar c h on gr ouping , and ac cumu
late d the f inding s . The a u t hor in t erpreted t he da t a , and dis cusse d 
t he da n gers o f b elievi n g t hat grouping pa tterns master a ll the 
p r ob l ems of c lassro om o r ganiz a tion an d gave evi denc e t o back up 
t h e s e a s s ump tions . 

Winn, Philip H. an d Ron ald W. Har x . " A Mu l timethod S tudy o f Thre e 
Self- Co n cep t Inven t ories," Chi ld Development 48 : 893- 901 
( Sep t emb e r 1977) . 

The a rtic l e prov i ded resear ch and c omp a r ed t hree self - c on c ept 
ins t r umen ts . Thirty sixth gr a ders were g i ven the Se a rs self 
con cep t invent o r y , t he Go r do n "How I See My s e lf " scale , and the 
Pie r s - Harris c hi ld r en self - con cep t scal e . Re su l ts were dis cuss ed 
in te rms o f the implica t i ons fo r basic research and pr og r am 
evalua tion. The a u t hors st a t ed t ha t mu ch c aution is needed t o 
exami ne the i ndivi dual fac ets o f self - c on cep t . 

Wi rth, Sammylane . " Ef fec ts o f a Hultifacet ed Re ading Pr ogr am on 
Self - Con cep t, 11 El ement a r v School Guidanc e an d Counseling 12 : 

33- 40 (October 1977) . 
This was a r e searc h report on how 95 s t udents from a low 

s oc i oecon omic a r ea of Ill in~is showe d mar ked a tt i tude c han ge du r 
ing the cou rse o f a school year, a nd t he ~ethods an d_p r ocedures 
tha t b r ou gh t a bo u t t h is a tt i tudal c han ge in these c h i ld r e n . 
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APPENDIX 



The students were g i v en t he "How I See Myself" lf l se - report sea e 

developed b y Ira J . Go rd on a t the Universit y of Florida. The scale 

itself was devised f r om the ca tego ries developed by Arthur T. Jersild 

in h is scale "What I Like About Myself". On the s urface, the scale 

assesses atti t udes t oward school pee rs, phy sical bod y , and one's own 

emotion s, a bilities, a nd aspira tions . The scale a ls o evaluates 

rela tionship wi th the oppos ite sex, home a nd fam i ly , c lothing a nd 

grooming a nd special talents, such as spo rt s, a rt, recreation a nd 

music . 

Directions 

Childr en in home rooms were administered the self - concept scale . 

It was expla ined t o the s tudent s they were t o a nswer t hese questions 

as a part of a s tudy . Th i s study was try ing t o ge t information that 

will eventua lly help to improve the kind o f school and ed ucation for 

them and o t he r pupils . I t was emphasized this is no t a test to see 

how muc h they kn ow o r do not know about something . The y were t o 

2nswe r the qu es tions a s honestl y a s poss ible, accordin g to how they 

saw t hemselves mo st of the time, n o t how the y thou ght they ough t t o 

be - no t how the t eacher t ho u gh t they ou gh t to be - no t how t hey wanted 

to be; j us t how t h e y felt a bout themselves mos t o f the time . 
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I t was explained there were no ri ght o r wr ong a nswe rs, and 

their papers were no t seen by a nyone o ther than the people making 

the s tud y. 

Unf amiliar words were explained and each item was read aloud 

to insure comprehension o f all ter inolo gy . 
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HOW I SEE HYS ELF 

SELF- REPORT SCALE 

No thin g ge t s me t oo mad 

I don ' t s t ay with things a nd fi nish 
them 

I ' m very good a t d r awing 

I don 't like t o work on committee, 
pr ojec t s 

I worry a l o t 

I wish I we r e s maller (taller) 

I wish I co uld do something with my 
hair 

Teache rs like me 

I ' ve lo t s o f ener gy 

I don ' t play game s ve r y well 

I ' m jus t the ri gh t we i gh t 

The girls do n't like me , leave me out 

I ' m very good a t speaking befo r e a 
gro up 

~y f ace is pr e tt y (good looking) 

I ' .n very good o. t mu s i c 

I ge t al ong ~ell wi t h teachers 

I don't l i ke t eac hers 

I don ' t fee l at ease , c omf ort able 
inside 

1 2 3 4 5 I ge t mad eas ily and explode 

2 3 4 5 I s t ay with something till I 
finish 

2 3 4 5 I ' m no t much good in dr awing 

1 2 3 4 5 I like t o work with o t hers 

2 3 4 5 I don't wo r ry much 

1 2 3 4 5 I ' m jus t the righ t he i gh t 

1 2 3 4 5 ~[y hair is nice- looking 

1 2 3 4 5 Teache r s don't like me 

1 2 3 4 5 I haven ' t much ene r gy 

2 3 4 5 I play games very we ll 

1 2 3 4 5 I wish I were heavier, l i ghter 

1 2 3 4 5 The girls like me a l o t 

2 3 4 5 I ' m no t much good a t speaking 
befo r e a group 

1 2 3 4 5 I wi s h I we re prettie r (good looki 

2 3 4 5 I ' m not much good in music 

2 3 4 5 I do n ' t ge t along with t eache rs 

1 2 3 4 5 I like teachers ve r y much 

2 3 4 5 I ~eel very comfo rt able inside 
a t t i mes 

I don't like to try new things 1 2 3 4 5 I like t o try new things 

I have tr ouble contro lling my feelings 2 3 ~ 5 I can ha nd le my feeling s 

Jo wel l in sc hool wo r k 2 3 4 5 I do n' t do well in school wo r k 

I ·.,;ant t he boys to like me 

don't like the way I l ook 

I don't wan e the girl s t o like me 

I ' :n ve ry healthy 

l ~ 3 4 5 I do n't ~an t the boys t o like me 

2 3 4 5 I like the wa y I l ook 

2 3 4 5 I wa nt t he 0 ir ls t o like me 

2 3 4 5 I ge t si ck a lo t 



I don't dance well 1 2 3 4 5 I ' m a very good dancer 

I write well 1 2 3 4 5 I don't write well 

I l ike to work alone 2 3 4 5 I don't like t o work alone 

I us e my time we ll 1 2 3 4 5 I don't know how to plan my time 

I ' m not much goo d a t making things 1 2 3 4 5 I' m ve r y good a t making things 
with my hands with my hands 

I wish I could do some thing with my 1 2 3 4 5 My skin is nice looking 
skin 

School i sn't in t e r e sting t o me 1 2 3 4 5 School is ver y interesting 

I don't do arithmetic well 1 2 3 4 5 I ' m real good in arithmetic 

I ' m no t as sma r t as the o t hers 1 2 3 4 5 I ' m smarter than most o f the o t hers 

The boys like me a lo t, choose me 2 3 4 5 The boys don't like me, leave 
me along 

My cloches a r e no t as I like 1 2 3 4 5 My clo thes a r e nice 

I like school 1 2 3 !i 5 I don 't like schoo l 

I wish I we r e buil t like t he o t hers 1 2 3 4 5 I ' m happy with the way I am 

I don't read well 1 2 3 4 5 I read ve r y well 

I don ' t learn new things eas ily 2 3 4 5 I learn new things easily 
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