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ABSTRACT 

Student teaching is the traditional culmination of a 

university ' s preservice teacher preparation prog r am . 

Although a university supervisor evaluates student 

eachers , the perceptions of t he cooperating classroom 

teacher and the student teacher are important . The 

Perceptions of Preparation f o r Student Teaching at Aust i n 

Peay State University is a locally produced survey . This 

survey solicited demographic information and utilized 22 

items using a Licker scale for response and four open 

respo nse questi o ns . The instrument allowed the student 

eachers a nd coopera ting classroom teachers to share their 

perceptions of the s udent teaching program during the 

period studied . Analysis reveals a positive correlation in 

nearly all respo nses . Adap ability , enthusiasm , and 

ove rall success r a nked highes ; while classroom management 

issues , supp o rt for the coope rating teacher and preparation 

for paren - eache r conferences were perceived as negatives . 
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CHAPTER l 

Introduction 

As our r epublic enters the third millennium, the 

Unit ed States continues to grow and change, as those 

seeking h e ".i\rnerican Dream" expect an educational system 

whi ch will meet their needs . Statistical analysi s 

conduc ted by the U. S . Department of Education and published 

in the Projections of Education Statistics to 2010 (U . S . 

Do E, August, 2000 ), points to a continued need for teac h e r s 

in all schools, publi c and p rivate, grades kindergarten 

through twelfth . By t he year 20 10, the total public and 

private schoo enrollment i s projected to increase one 

percent, while the number of new classroom teachers is 

projec ed o increase by fou r percent . Probable 

demographic stift s will result in d ecreases in enrollment 

i the ortheast and .lidwest, with increases in the South 

and \"!es In 2010 , Tennessee is projected to have a 

s~uoent enroll en t i n elementary school one percent higher 

than in 998, while public h igh school enrollment is 

e xpec ed o increase by ten percent, for a net increase of 

seven percen in elemen a ry and high school. This does not 

take in o accoun initia tives to reduce student teacher 

ra ios . 



These additional teachers will come from many sources 

and ~ith various experience levels. A report from the 
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Na ional Cen er for Education Statistics (2000) entitled 

Teacher Supply in the United States : Sources of Newly Hired 

Teachers in Public and Private Schools, 1987-88 to 1993-94, 

describes four groups entering the teaching profession : (a) 

newly prepared teachers, (b) delayed entrants, (c) 

transfers, or (d) reentrants. 

202,679 teachers were hired. 

In school year 1993-94, 

Almost half, 45 . 8% were fir s t 

t i;r,e ceachers . The percentage of newly prepared teachers 

was 29 . 2% while 16 . 6% were delayed entrants (U . S . DoE, Sep . 

2000) . Given that nearly half of those entering classrooms 

i n 199 3 were "new teachers," the projected need for 

add' · ional eachers has not diminished and requires 

comprehensive p reparation programs which produce effective 

eachers. In addition, the population entering teacher 

prepara ion programs from other careers places demands on 

insti ut ions whi ch necessitate diverse and inclusive 

programs . One such program is The Troops to Teachers 

Program , which provides benefits to personnel leaving the 

armed fo rces and the school systems which hire them . Such 

~ighly trained and dedicated personnel are naturals for the 

c lassroo~ (~ay or, 199 J), while skilled professionals are 

"::.. a\·ing civilian careers and professions for the 



fulfillment which teachi n g brings" (Lo r d , 2000) . 

Compensation is a variable in that nationally , current 

school expenditures are projected to increase 38% in 

constant dollars between school years 1997 -98 and 2009 -1 0, 

while annual teacher salaries show an increase of 

approximately eight percent . (U . S . DoE , August, 2000) 

Statement of the Problem 

The perceptions of the training which student teacher s 

receive are critical to the success of any university 's 

teacher prepara ion program . The opin ions of student 

eachers and the cooperating classroom teachers are 

important and should have a direct influence on the 

program ; therefore a need existed to gather and analyze 

data concerning the perception of preparation for student 

eaching . 

In 1995, he Direc or of S udent Teachi ng at Austin 

Peay Sate niversity administered two sets of 

ques i onnaires completed by student teachers and 

coopera ing classroom eachers . They were not formally 

reviewed or analyzed . Cursory review of the markings and 

he wri en responses presented a posi tive perception of 

preservice prepara ion in most areas . Other aspects, 

specifically he time student teachers spent in the 
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classroom, appropri a e response s to childr en 's behavior, 

and interaction with parents , were less positive . 

Importance of he Study 

The Tennessee State Legislature, through the State 

uepartmen of Education, requ ires all prospective teachers 

to develop teaching competencies through professional 

educat i on . "Professional education is a lifelong 

undertaking that is initiated in college course work, 

refined in the field experiences, and enhanced during 
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professional practice .n (Tennessee Licensure Standards and 

Guidel i nes, Sec. 3 . , p . 1 . ) . The successful teacher must 

achieve knowledge and skills in the following areas 

Communication; Instruction; Professional; Computers and 

Technology ; and Application of Subject Area Knowledge . 

Aus in Peay Sae Universi y endeavor s to carry out that 

manda e through resident co rses, field experiences, and 

he studen teaching program . Founded in 1927 as a n o rmal 

school ·n Clarksville, Tennessee, Austi n Peay State 

niversity provides a comprehensive teacher education 

program a the graduate and unde rgradua te levels . The 

program, characterized by a strong liberal art s experience, 

emphasizes orderly, sequential developmen t through 

c o rse~ork and complementing field experiences . The 

s andards and req~irements for preservi ce teachers have 



been con inuou sly updated and modi f i e d . The most current 

~equirements are l isted in the Undergraduate Bulletin 

(~ PSU , 2000 -200 1 ) , a nd the Student Teaching Handbook (APSU, 

1999) . Each provide s clear directions and serves to guide 

those i ntere s ted i n b e c oming t e achers . This study 

a ttempted t o validate the perceptions of the program . It 

was d e signe d t o analyze q esti onnaire data and isolate 
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s pec i f ic p e rceptions using the Lickert Scale . Responses to 

the i tems on each questi onnaire were scored and ranked. 

Ranking s from the studen t t e ach ers' questionnaires were 

then compared t o t h e c orr e s ponding item on the cooperating 

cl a ssroom tea cher questi onna ire s to identify "positive" and 

"neg a t i ve " percep ions of he p reparati on of student 

teachers . Recommendat i on s we r e deri v ed from the perceived 

needs and are bas ed on curren t re s e arch in preserv ice 

teacher ed ca ion programs. 

Hypo t h esis 

I is hypothesized that s tudent t e achers and 

c ooper ting classroom tea c her s, thro ugh responses to the 

q estionnaire "Percept i on s o f Preparation for Student 

Teachingn will identify the strengths, and areas to 

streng hen of he s uden t e ach er preparation program at 

Austin Peay Sate niversity . 



Li mi t a t i ons o f the Study 

The fo l l owing limitations are noted f o r this study . 

1 . Th e study was c onducted using a locally designed 

i nst ru~ent . 

2 . The only data available . were collected from participants 

i n the spr i ng semester of 1995. 

3 . S t udent teachers majoring in Interdisciplinary Studies 

had t wo separate student teaching experiences, neither of 

~hich wa s s pec ifi c a l l y ide n t ified on the instrument . 

4 . o c ompari s on c ou l d be made between student teacher 

responses and tho se o f his / h e r cooperating classroom 

eacher . 

5 . There was no c on r o l ove r the participation of the 

cooperating classroom teachers . 

6 . There wa s no way to determi n e he percentage of 

coopera ting c l assroom t e achers who responded as there was 

no re ord of the n umbe r mailed. 

7 . The ques ionnaires were not dated. 

8 . The Felix G . \~oodward Li bra r y at Austin Peay State 

· niversity was he only re s ea r c h facility used for this 

s udy . The In ernet served to c omp lement the information 

_or.din he library . 
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CHAPTER 2 

Review Of Literature 

Better teacher preparation results in higher 

kind ergarten-twelfth grade student achievement . 

"Quantitative analyses indicate that measures of teacher 

preparation and certification are by far the strongest 

c o rrelates of student achievement in reading and 

mathematic s , both before and after controlling for student 

poverty and language status " (Dar ling - Hammond, 2000) . 
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The most consistent highly significant predictor of student 

achievement in reading ad mathemati cs in each y ear tested 

is the proportion of well-qualified teachers in a state, 

h o se with full certification and a major in the subject 

ma t t e r they teach . The strongest, consistently negative 

p redictors of st dent achievement, significant i n almost 

all cases, are the proportions of new teachers who are 

uncertified and the proportions of teachers who hold less 

h a n a mino r in the subject they teach (Darling-Hammond, 

1999) . 

Teacher Training 

Teacher s ho l d a s pec ial place in our s ociety . No 

o her professiona l is c a lled upon to respond to su ch a 

var-iety of personal .eeds. T ere f o re, "teaching, unlike 



most other professions, has varied perceptions and 

assumptions regarding its purpose and nature" (Goodlad, 

1998) . 

No single instructional strategy has been found to be 

unvaryingly successful; instead, teachers who are able to 

use a broad repertoire of approaches skillfully (e . g . , 

direct and indirect instruction, experience-based and 

skill-ba s ed approaches, lecture, and small group work) are 

typically most successful. The use of different strategies 

occurs in the c ontext of "ac ive teaching" that is 

purposeful and diagno s ic rather than random or laissez

faire and tha responds to students' needs as well as 

curriculum goals (Good, 1983 in Darling-Hammond, 200 0) 

Those who wish o become the best teachers possible 

sho ld choose a college wh ich does the best job of 

preparing eachers . The Educational Res ources Information 

Cen er (ERIC) website recommends prospective teachers find 

an insti ution which meets the followi ng standards : 

"S rong of erings in sub j ect areas, pedagogy, and 

field experience. . Linkage between the school of 

education and the liberal arts departments . 

Learning to work with culturally diverse students and 

heir pare ts . . S rong c o llaborative relationships 

be ween the universi y and area school s . . like those 

8 



f ound in professional dev elopment schools . Exploring 

new models for teaching , as in site-based school 

management or comprehensive services with other 

professionals . It is useful to find out what kind 

o f field experiences are offered and if there is a 

mentorship or cooperating teacher program . " (ERIC , 

2000 ) 

In a 1992 work on restructuring teacher preparation, 

Darling-Hammond states : 

t hat the initial i n duction period , in which 

teachers learn t o translate knowledge into practice, 

p rov ides an i mportant kind of learning that cannot 

take place solely in the school of education . So we 

need t o learn h ow t o restructure teacher education to 

expl icit ly address the pro bl e m of translating 

knowledge in t o s k i l l." (p 2 1) 

Teach e r e d uc a tion programs produce effective 

p~act i t i oners by creating a n env ironment which enhances the 

tra~sla ion of knowledg e into a set of skills . These 

effec ive pract it ion e rs p o ssess or demonstrate "student

centeredness , ent h u siasm for teaching, ethicalness , 

class r oom and behav i or management, teaching methodology, 

and knov.rledge o f s ubjec t" (Witcher & Onwuegbuzie, 19 9 9) . 

This s m..~ary of characceristics ref lected the pe r cep ti ons 

9 



of 2 19 preservice teachers who responded to questions 

aescribing "excellent teachers . " 

In a 1996 study by Hale , 79 junior and senior 

eleme ntary education majors at a southern university , 

viewed the movie "Mr. Holland's Opus" and wrote a 

reflec~ive paper on their perceptions as they pertained to 

their chosen career as teachers. The study concluded that 

the perceptions of the teaching profession fell in to f ive 

main categories : "(1 ) the influence of teachers; (2) the 

impor ance o f professional and personal time management ; 
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(3) the dispell ing of erroneous my ths about why individuals 

enter the teaching field; (4) the affirmation of teaching 

as a career ; and (5) aspirations for the future . This 

study found hat these students had positive perceptions of 

teaching (and) a strong de sire to make an impact on 

children" (Hale , 1996) . 

Irvin wrote in 1 990 that "We need to see it (teacher 

training) as on e continuou s process and to identify 

i dividual s responsible for that process who are 

simul aneously associa ed with the school s and the 

universities . " To elaborate, Smylie & Conyers (1991) 

s a ed that "rather than seeing each stage of a teacher's 

professional lie as distinc t and separate, a mo re holistic 

view of the development of a teacher from novice to 



advanced practitioner is needed . " Teacher training 

programs must move from "deficit -based to competency-based 

approaches " (1991 in ERIC Digest, 1995) . They continue 

wi th a formula for improv ed teacher development, from 

replicat i on to reflection, from learning separately to 

learning ogether, and from centralization to 

decentrali zation . 

Portfolios and Case Studies 

Some institutions use a personal portfolio as a 

requirement for certif ication . As student teaching has 

11 

been the traditional culmination of teacher education 

training programs, portfolios hav e been a logical addition 

to student teaching requirements . Portfolios should 

complement the work of preservic e teachers, not be an 

addi ional requirement . "Preservice teacher education 

programs . . use portfolios to increase reflection and 

provide an ongoing record of a teacher's growth" 

(Doo little, 1994) . He continues , "The portfolio provides a 

vehicle for asses sing the re lationship between teacher 

choices or action s and their outcomes . " In addition, 

teachers are encouraged to share their portfolios, during 

c o~struction, with both beginning and experienced teachers 

~hich develops a continuous dialogue, "designed to provide 



a rich con ext in which to experience the multifaceted 

nature of teaching" (Doolittle, 1994) . 

Doolittle adds that a portfolio should contain 

carefully selected items that reflect and substantiate a 

teacher ' s expertise and achievements . Ideally , a teacher 

por folio would be a document created by the teacher that 

reveals, relates and describes the teacher' s duties, 

expercise and growth in teaching, not everything they ha v e 

done . Each assertion in the portfolio would then be 

documented in an appendix or a reference to outside 

~aterial, such as videotapes or lengthy interviews . A 

por folio also provides a means for reflection ; it offers 

the opportunity for critiquing one's work and evaluating 

the effectiveness of lessons or interpersonal interactions 

~ith st dents or peers . The size of a portfolio may vary, 

but it should typically be two to ten pages, plus 

appendixes (Doolittle, 1994). 

Teacher ed ca ion programs are enhanced by the study 

of reality-based cases and case methods . They "enable 

s uden so teaching to explore, analyze, and examine 

representations of actual classrooms" (Merseth, 1994) . 

Professional Development Schools and Mentoring 

Teac er training ins itutions reach beyond the walls 

co develop partnerships between universities and the 

12 



schools to whom student teachers are · d assigne (Groseclose, 

1981) . These partnerships tend to be most successful in 

professional development schools . The Holmes Group called 

"for teacher candidates to work closely with experienced 

teachers in internship sites and restructured school 

s e ti ngs" (Holme s Group, 1990 in Feiman-Nemser, 1996) 
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Aentoring has also proven to assist beginning teachers 

if it is "linked to a vision of good teaching, guided by a n 

under standing of teacher learning, and supported by a 

pro fessional culture that favors collaboration and inquiry . 

By promocing observation and conversation about teaching, 

mento ring can help teachers develop tools for continuous 

improvement" (Feiman- emser, 1996) . 

Professional Organizations 

nan effort for teacher training institutions to 

produce effective certified teachers who meet the 

e xpecta tions described above, national, state, business , 

and educational practitioner s have chartered several 

organizat i on s and professional consortia. Various programs 

· 1 ted between and among and initiatives have been imp emen 

ins icu ions, private business, local schools, and 

··•hat i·s needed to "fix" schools gove~nment to determine~ 

Ame:r-ica . 

in 
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The Report on the Nation 1 C . . 
a ommission on Teaching and 

America's Future, (1996) was direct and specific when 

explaining what must be done 
to "fix" teaching and learning 

in America . It itemized specific recommendations, 

organ ized around fi v e broad areas ·. ( ) a establish high 

standards for both students and teachers,· b ( ) reinvent 

teacher preparation and professional development; (c) 

revamp recruitment of qualified teachers; (d) encourage and 

reward teacher knowledge and skill; and (e) create schools 

that are organized for student and teacher success (NCTAF, 

1996 ) . 

State Initiatives 

Many sates hav e taken steps to improve teaching and 

he preparation of teachers . In 1994 and 1996, two states 

wh ich require the most stringent teacher certification 

requ irements, Minnesota and Wisconsin, had student 

achievemen t scores in reading and mathematics among the top 

si x i n the nati on (Darling-Hammond, 20 0 0) . A recent survey 

of Kent cky t eachers found that more than 8 0% of beginning 

teachers wh o graduated from Kentucky colleges of education 

fel we l l - pr e p a red for v irtually all aspects of their jobs 

(Kentu c ky I n s t itute for Educational Research, 1997 in 

Darli ng- Hammo n d , 1999 ) . 
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North Carolina's 1997 Educat· 1 iona Excellence Act 

created a professional standards boa d f r _or teaching and 

required that all colleges of educat· t ion o create 

pro:essional development school partnerships to provide the 

sites for year-long student teaching. The Educational 

Exce lence Act also funded . a more intensive beginning 

teacher mentoring program, further upgraded licensing 

standards, created pay incentives for teachers who pursue 

master's degrees and National Board certification, and 

authorized funds to raise teacher salaries to the national 

average (Dar ling-Hammond, 1999) . 

Tennessee offers extended contracts for career ladder 

teachers in specific after-school and summer work programs . 

Florida has begun performance-based teacher evaluation, and 

Ohio is beginning an alternative certification proposal 

requiring all teachers to pass the same content-based test. 

Ari z ona i s developing s rategies to encourage the best 

eacher s o stay in the classroom, not just by longevity 

pay (Ra nbom, S . & Garcia, J., 2000) . 

States which show teacher and student improvement, 

ha·1e he fol lowing conditions in common : (a) concern for 

· dards · (b) a desire to cer ifi cation and licensing s an , 

improve the learning of its students; (c) establishment of 

· h' s between universities profes si onal deve l opment partners ip 



and local schools; 
(d) assignment of t eachers based on 

their certification; and (e) modeli'ng 
programs on national 
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standards and successful organization (Ranborn, 

J . , 2000 ) . 

S . & Garcia, 

College and University Initiatives 

Teacher preparation programs at several 11 d co eges an 

universitie s have programs that model the recommendations 

cited . Admission to the most prestigious teacher education 

programs is very selective . Peabody College of Vanderbilt 

University has two scree nings, one for admission to the 

ndergradua te Teacher Education Program, and another for 

admission to student teaching (Vanderbilt University, 2000 , 

p . 55 0 ) . 

ichigan State Un iversity requires a passing score on 

the Michigan Test for Teacher Certification Basic Skills as 

a requirement for admission to the teacher training 

program, plus field experiences totaling at least 42 hours . 

Studen sin the program are responsible for scheduling and 

comple ing observations, field experiences, and 

in ernships . The university also offers an Internship Year 

S udies Program for those with certification that desire to 

earn a master's degree during their fifth year. 

~o points in each teacher education program when 

There are 

undergraduates must complete application f or screenings by 
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departmental faculty. Th 
.e successful candidate must 

demonstrate dependability, professional and ethical 

behavior, attitude and interpersonal k'll . s i s, academic 

competence (must be approved by each department), teaching 

competenc e (as e videnced by successful completion of 

practica requirements) (Michigan State University, 2000 , p. 

528) 

Teachers College, Columbia University, New York, 

requires a considerable amount of time in the classroom, 

working with children . This includes a senior seminar and 

student teaching for one semester and field-based student 

ceaching five mornings a week for one semester . 

Participants have a weekly seminar and may take two other 

courses concurrently. The Master of Ar ts program described 

in their catalog is flexible with an emphasis on time in 

he classroom . A Master of Arts preservice program for 

applicants with little or no teaching experience or 

preparation who are seeking certification at the elementary 

level, grades kindergarten through sixth . Extensions for 

early childhood and middle school levels are available . 

he program includes a professional student teaching 

sequence from Sep ember th rough May . Students may complete 

the program on a full- ime or part-time basis; students 

have the option o complete an accelerated program (an 
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~cademic year plus prec d' 
~ e ing and followi'ng summer sessions) 

or to extend their program over two to f' 
ive years (Teachers 

college, Columbia University , 19 99 ) . 
For permanent New 

York certification , one must complete a masters with two 

year s experience on a provisional certificate ; however , 

student teachers are allowed to take other course s while 

student teaching, and those working in child ca r e 

facilities are allowed to intern in the depar tmen t of 

education (Teachers College , Columbia Univer s ity , 1999 p . 

55 -56) . 

The Teaching Early Adolescents in Middle Schools 

(TEAMS) approach collaborative program involved middle 

level practitioners, teacher educators at the Ohio State 

University , and preservice teachers . Preservice teachers 

form four-person cohorts as the basis of the "TEAM . " 

!·!embers observe each other and engage in group process and 

small group reflec ion discussions . By using and valuing 

:eedback in he larger "TEAM," which includes practitioners 

and eacher educators, the preservice teachers learn the 

importance of mentoring and collegiality . An Early 

Adolescen Block Program at St . Cloud State University 

· d f days a week in schools, requ~res students to spen our 

f ollO\•:ed v1ith the fifth day on campus for a seminar . North 

Carolina Sta e University, Raleigh, teaching in the middle 



years focuses on values, e 
ncourages critical thinking , 

Personal involvement , and d' 1 - ia ogue (Harnett, 1991) . 

The University of Akron evaluat d t h · e e impact of a 

Profes sional Development School on i·nt h' d d erns ip an stu ent 

teach ing . The study compared student teachers 

tradi ionally prepared wi h those who experienced the 

profes siona l development school . Fifteen preservice 

teachers were assigned for two full days a week for 16 

week s to two different pro f e s sional development school s 

during the semes er before student teaching, working with 

two dif ferent teachers who wou_d become their cooperating 

c assroom teacher . In addition, they took four clas s es, 

Professional Issues in Education, Integrated Curriculum, 

Field Experience, and Technology in the classroom . The 

program s ough t to provide a context wherein students of 

aching cold reflect upon and make sense of their site-

cased experiences . Through reflection and discussion 

par icipants identified several challenges they had not 

anL · cipa ed . These included time management; additional 

responsibili ies ; classroom control; and dealing with 
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pare:1ts . Thi s study helped preservice teachers o focus a s 

re: ::..e ti ve practitioners, "who v.1ere clearly aware of the 

links bet\·1een t.heory and practice" ( Zeichner , 19 8 O in 

::e ·:."'.:'.an e a , 1998) . hrough extensive field experiences, 
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~entoring, reflection, and analyzing journal entries they 

"more efficacious and had developed a level of comfort 

that allowed them to focus on concerns beyond their own 

personal survival" (Newman et al, 1998). 



CHAPTER 3 

Methodology 

To determine the effectiveness of 
the training which 

student teachers received at Austi·n 
Peay State University , 

a q estionnaire of the "Perceptions of Preparation for 

Student Teaching" was developed by the Director of Student 

~eaching and administered to all students upon their 

completion of the student teaching program . (Appendix A) . 

A questionnaire with the same title, was provided to 

c oopera ing classroom teachers _or each student teacher 
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t hey had supervised . (Appendix B) . The data collected were 

analyzed to form the basis for the descriptive research 

format of this study . 

S udent teachers ~ere given he instrument at he last 

se sion o f the Seminar on Teaching and told to complete the 

quesc i on aire i n order o receive final credit for s udent 

eaching. S uden teachers completed only one 

q·e s i onnaire, even though they may have had experiences in 

-··o sh 1 · s elementary and middle; or middle and ~ ~ coo sec ing , 

hi gh school . Cooperating classroom teachers received the 

i . s r ment i n the mail wi h their honoraria and were asked 

o c omplete and return it by mail . 

· ructed not to include their Respo .dens were ins 

:ia. e s. . f the questionnaires, There was n o c oding o 
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cherefore no correlation was mad b 
e etween a particular 

student teacher a~d his / her coop . 
erating classroom teacher . 

There was no evidence of disclosure st t 
a ement s being 

provided the participants concerning the use of these 

C o:-np leted questionnaire s . (AP SU o 1 · · 
- ~ 0 i cies and Procedure s 

Manual ,. 1986) . 

Student teacher s i·n the · • spring semeste r of 1995 formed 

the s udent teacher sub-group, while cooperating cla ssroom 

teachers from the same period formed the other sub-group . 

Student eachers were required to complete the 

quescionnaire during a seminar, therefore control over the 

s udent teachers was greater than control of the 

cooperating classroom teachers. The questionnaires were 

~ot separated by semester . 

Participants 

Seventy-seven student teachers from the spring 

se:-nester 1995 were included in the survey . Fifty-four had 

a :-:.a j o r i y o f heir experience in the College of Education, 

· · 1 ~ · d t t hi· ng program from various ~~i e ~3 encered the stu en eac 

co:leges or departmen s . student teachers were enrolled at 

' t Teaching, a twelve ~·stin Peay State University in Stuaen 

se~es er-hour course at he 40 00 level . Those with an 

=r.~erdisciplinary S dies ajor \-,ere required to student 

each in wo differen schoo ls ; one middle school , and 
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either an elementary or secondary school . 
In addition , 

student teachers were concurrently enrolled in Education 

4 9 1 0 , Seminar on T h' eac ing (APSU Undergraduate Bulletin , 

1 99 5- 9 7) . 

Eighty-nine cooperating classroom teachers responded . 

The number of questionnaire s mailed was unavailable . They 

rep resented several schools and districts in the geographic 

region. School systems included Clarksville-Montgomery 

County, Houston, S ewart, and Dickson Countie s in 

Tennessee; Ft . Campbell Schools, Christian, Todd, and Logan 

Co nties in Kentucky . Cooperating teachers were 

e xp e r ienced classroom teachers who had completed a required 

co rs e a As in Peay State University on Supervising 

S uden t Teachers . The Di r ector of Student Teaching made 

s udent e acher assignmen s to schools based on requests by 

he s dent teacher and the availability of cooperating 

c a ssroom eachers as de ermined by building principals and 

schoo _ di s ric t c oordinators . 

Design of the Study 

h . · i· ve research study was designed as an T.1i s descr ip 

to determine the analysi s of questi onnaire responses 

per eived s r engths and we a knesses of he teacher 

at Austl· n Peay State University . A Prepa r a ion p r ogram 

co .. par i s o o f h e 2000-200 1 Undergraduate Bulletin with the 
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1995-1997 edition i dentif ied rn d'f• . 
o l ications to the teacher 

Preparat i o n program which have O . 
ccurred since the 

questionna ire was administered . 
A review of preservice 

educat i on programs at institutions whi'ch are considered 

most successful formed the basis for recommendations. 

=~eluded are statistics on.general demographic informa tion 

and specific responses to Lickert scale items . Open-ended 

responses were not analyzed . A correlation between the 

responses provided by student teachers and their 

c ooperating cl as sroom teachers was not possible because of 

che instrument design . 

Microsof t Excel wa s used to analyze and prepare this 

fie l d study . Excel spre adsheets were used to record and 

ca b l ate data . 

Th e questi o r.naire s were labeled to correspond wi th 

col umn l e ters on an Excel spreadsheet . Each demographic 

re s ponse was given a letter o r number designation; 1, 2, or 

2 for each of che age groups; Mor F for gender; S for 

sing le, M for married ; and a numeric value of 1 to 8 for 

the p ri mary areas of specializati on . 

were recorded and scored from 5 to l, 

The Lickert responses 

"Strongly Agree" to 

"S r ongl y Disag ree . " 
'd d" re s ponse was scored The "Undeci e 

as a 3 ~ i h r. o s p ecial consideration . Blank or no 

respon s es \•: e r e The number of participants 
ente r e d as zero. 



(n ) was determined; the 
otal "score" for each of the 

(sum) ; arithmetic Lickert scale items 
mean (!_'-!) ; and 

standard deviation (SD) . The me an was used to rank the 
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results of the questionnaires from 
highest (S trongly Agree) 

0 lowest (Strongly Disagree) . 

Instrument 

The basis for this study is a one sheet, two-sided 

questionnaire administered to student teachers and 

cooperating classroom teachers . (Appendixes A and B). The 

instrument had three sections: (a) demographic information; 

(b } t wenty -two items with Lickert Scale responses; and (c) 

open - end response questions. 

The instrument was designed by the Director of Student 

Tea c hing and administered at the c ompletion of the 1995 

spring semes er . The questionnaire is relevant for this 

studJ as the ad.ministration of the instrument was 

con s i st en t for each of he sub-groups of respondents. 

2e s ponses were made on the form and no additional 

shee s were attached. Orange paper was used for the 

d · ··•hi' le yellow paper was used stu ent teacher questionnaire~ 

~o r t.he . 7 oom teacher questionnaires . - c ooperating c_assr 
The 

inst.r men t was blind. No correlati on was possible between 

i _~_0,
1
·v·d h and cooperating classro om - ' ual s tudent t eac ers 

:eachers . 



pa r t I . Demograph i cs 

The demographic section 
prov ided hree age group 

categories (under 23 ; 23-30 ; or 3 0 and ld o er); two marital 

statuses ( s i ngle or married) . and seven "P . ' rimary Area of 

specialization" choices (Interdisciplinary Studies K- 4 , K-

8 ; Health / Physical Education ; Secondary Education ; Specia l 

Ed~ca ti o n ; Music Education; or Art Education) The 

info r mati on gathered is reflected in Table 1, with no 

a temp t made to correlate demographics with other 

·:ar i able s . 

Part II . Licker At t itude Scale 

Twen ty-two items on each questi onnaire were positive 

sta emen ts wi h a Lickert Attitude Scale response . The 

responde s were as k e d t o , "ci rcle t he appropriate 

'et--er(s) o indica e how you f ee l" about the statement : 

S~-s rongly agree ; A- a g r e e; U- undec i ded ; D- d i sagree; SD-

strongly dis a gree . 

?ar III . Open-Ended Re s pons e s 
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Open-ended re s pon s e s allowed he r esponde nts o detail 

b.e · d h e e x p ect e d amount of mentoring rait s , s kill s, a n 

~eeded by hes uden ea c her in the first y ear of 

teaching . The que s t i o nn a ire f o r c ooperating classroom 

:e hers also asked for recommen ded c har.ge s t o the s udent 

:ea ~ing program . The s e re s pon s e s we r e recorded a nd c ou l d 



be considered for further review . 

analyze these responses . 

'o attempt was made to 
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CHJI.PTER 4 

Presen ation, Interpretat· 
ion, and Discussion of the Data 

This chapter presen s the data as tables , interprets 

he data using mean and standard deviation , and dis cusses 

che ranking Khich show the results of each 1 · ana ysis . The 

dat a reflect the responses provided on the questionnaire 

"Pe:::-ceptions of Preparation for Student Teaching." The 

demographic information on questionnaires completed by 

st.uden eachers (n=77) is presented in Table 1 . Analysis 

0.1.. che respo::1ses s bmi ted bys udent eachers and 

coopera ing classroom teachers is provided in Tables 2 and 
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3 respectively . They are ranked from the highest to lowest 

. ean ( X) . The mean provides the statistical significance 

used o rank responses wi hin each s b-group and correlate 

response s be tween each gro up . These o als were used to 

de ermine the items which would support the hypothesis . 

~able 1 

Demographi c h arac eris ics of Student Teachers (N 77) 

Charac eris ic % 

.::..ge a 

:1der 23 22 29 

(Table 1 c ontinues) 



(Table 1 continued) 

Characteristic 

Age at time of sur v ey (years) 

Sex 

2 3 - 3 0 

30 or older 

·1ale 

Fe:nale 

ari al Sta tus 

Single 

-!arried 

Prima ry Area of Specialization 

In e r . Studies K-4 

..... : 

I nter . Studies K-8 

neal h / Physical Ed . 

Secondary Educa ion 

Special Ed ca ion 

•!'Jsic Educa t ion 

;..r E uc ti o n 

C rse,.,·ork taken a 

Yes 

r:o 

anciing 

Gradua e 

\J ::de:::-gra ua e 

Aus in 

N 

29 

26 

1 3 

64 

28 

49 

3 

51 

2 

13 

7 

1 

0 

Peay 

4 6 

31 

42 

35 

s a e University 

% 

38 

34 

17 

83 

36 

64 

4 

66 

3 

17 

9 

1 

0 

60 

40 

55 

45 

29 



Interpretation 

several questionnaires had ambiguous 
responses--two 

choice s circled ; responses indicated for ten-week 

assignments and five-week assignments . 
Some items were 
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selected with large, mis shapen circles; written responses 

~ere scrawled; and several · forms were marked with "strongly 

agree " o r "agree" for all responses on the Lickert scale . 

several of those with written comments were terse, or 

incomplete thoughts . Those respondents who appeared to 

take time in completing the questionnaire did so with 

nea ness, t hought, and concern . 

Table 2 

S udent Teac h er Responses Ra nked b y Mean with Standard Dev iation 

uest ionnaire I t e ms Summarized 

Enthus iastic abo ut eaching 

Es abli she d a g ood rappo rt with the students 

Es a b li she d rappo r with the principal and facul Y 

S uden c aching experience was a succes sful o ne 

~e~chi ng s yle was appr opriate for classes taught 

Abe o mee t the challenges of studen t teaching 

' bl d to the s chool environment -~. e o a ap 

M SD 

4.82 0 . 42 

4.71 0 . 75 

4 . 57 0 . 65 

4 . 53 0 . 69 

4.52 0 . 50 

4. 4 9 0 .5 9 

4.44 0 . 80 

(Table 2 c o ntinues} 



(Table 2 continued) 

Questionnaire Items Summarized 

De \·eloped well thought out lesson plans 

ma nner 

Le ssons were stimulating 

in a timely 

·.·e ry knowledgeable about the subject(s) taught 

Ef ficient organizer in the classroom 

Able to accurately evaluate student progress 

Previous field experiences were very positive 

Teache r e ducation courses prepared student teacher 

_ol }ege prepared me for student teaching 

Able o adapt instruction to meec individual needs 

Classroom ma nagement s kills we re strong 

oopera ing teacher received support from the 

universi y 

onf i den in a bili y o discipline the s udents 

Pa s t f ' eld expe ~iences prepared studen teacher 

Pre-s uden t ea ching field e xperience was v aluable 

Pr epared o c o nduc t paren -teacher conferences 

S udent Teacher Responses 

3 1 

M SD 

4 . 32 0 . 69 

4 . 25 0.61 

4.23 0 . 80 

4 . 21 0 . 65 

4 . 21 0 . 69 

4 .13 1.05 

4 . 06 0.78 

4 . 04 0.81 

3 . 96 0.78 

3 . 92 0 . 82 

3 . 88 1.07 

3.86 0 . 88 

3 . 83 1.17 

3.81 1.24 

3.75 0.98 

St den 1 enthusiastic; teachers p resented themse ves as 

ab :e o es ab _ish a good rapport with the students, 

_cy ; able to mee the challenges 
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presented ; demonstrate an appropriate teaching style ; and 

adaptable to the school environment . 
This is reflected by 

he s ummary of their responses ranked first through 

seventh . 

Student teachers ranked themselves l owest in 

confidence in their ability to discipline the students; a 

negat ive value of past field experiences specifically the 

pre -student teaching c ourse and the inability to conduct 

parent-teacher conferences. This is reflected in a summary 

of their respon s es ranked from nineteenth through twenty

second . 

Table 3 

oope rating Classroom Teacher Responses Ranked by Mean wi th 
andard Dev iation 

ionnaire I t ems Summarized 

i·.ble o adapt to he school environment 

Established rappor t with the princ i pal and faculty 

Established a good rappor wi h the s uden s 

S ude:1 eachi ng experience was a successful one 

E:1 ~usias ic abou eaching 

.:,b e o meet he challenges o f s t uden teaching 

f o r classes taught ~eac~ing s yle was appropria e 

f om the universi Y eacher received support r 

M 

4 .53 

4.49 

4.47 

4 . 46 

4 . 37 

4.3 0 

4 . 27 

4.2 5 

SD 

0 . 72 

0 .71 

0 . 77 

0 . 81 

0 . 89 

0 .8 7 

0 .79 

0 . 75 

(Table 3 continues) 



(Table 3 continued) 

uestionnaire Items Summarized 

pre student teaching field experience was 
positive 

professional education courses were valuable 

Received adequate support from the university 

Able o accura ely evaluate student progress 

Teacher education c o urses prepared student teacher 

\'ery kno•,.;ledgeable about t he subject {s) taught 

Lessons were stimul at i n g 

Ceveloped well -thought - out lesson plans in a timely 

:r.anner 

Efficien t organizer in the classroom 

Able to adapt instruction to meet individual needs 

Pas field experienc e s prepared student teacher 

Confident in abili ty o discipline the students 

Cl assroom managemen skills ~ ere s rong 

Prepared to cond ct parent-teacher conferences 

-· ~ e 89 . 

Coopera ng Classroom Teachers Responses 

M 

4 . 22 

4 . 1 9 

4 . 18 

4 . 17 

4 . 15 

4 .13 

4 . 11 

4 . 09 

3.94 

3.88 

3.84 

3.79 

3 . 63 

3 . 55 

Coopera ing classroom teachers presen ed student 
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SD 

0 . 93 

0 . 60 

0 . 88 

0 . 82 

0 . 80 

0 . 99 

0 . 81 

1.12 

1.00 

1 . 01 

1 . 16 

1.06 

1.13 

1. 08 

e h bl O the School e nvironment ; able to a, ers as adap a e 

es~ablish a good rapport with the students, principal, a n d 

facul y; s ccessful as student eachers; enthusiastic about 

- e ~-
0 

meec che challenges of student - ac:nng; a:id ab:'..e 



34 

teaching, while using -ppro · 
c priate teaching styles . This is 

reflected by a summary of their responses of the 

perceptions ranked first through seventh . 

Cooperating classroom teachers ranked student teachers 

lowest in he value of past field experiences ; confidence 

in the student teacher's ability to discipline the 

students; management of the classroom ; and, the ability to 

conduct parent -teacher conferences . This is reflected by a 

summary of their responses of the perceptions ranked 

nineteenth through twenty-second . 

Table 4 

Items Ranked by Studen t Teachers and Cooperating Cl assroom 
Teac hers 

Questionna·re Items Swnmarized 

Teacher educa t ion courses prepared student teacher 

Professional educa ion courses were val uable 

'.'ery kno·,·1ledgeable about the subject (s) taught 

lassroom management skill s were s rong 

Ef~icien t orga . izer in the classroom 

Pre-s tudent eaching field experience was positive 

. d tudent t eacher Pas~ field experiences prepare s 

~onfident in abili y o discipli ne h e stude nts 

- b rapport \•11'th the students ~s~a lished a good 

ST IR CT / R 

15 13 

14 10 

10 14 

17 21 

11 17 

13 

20 

19 

2 

9 

19 

20 

3 

(Table 4 cont i nues) 



(Table 4 continued) 

-uestionnaire Items Summarized 

Enchusiastic about teaching 

Lesson s were stimulating 

Ab:e c o meet the challenges of student eaching 

ueveloped well -thought-out lesson plans in a timely 

r:ianner 

.=-.ble t o adapt to he school environment 

Able to accurately evaluate student progress 

.repared to conduct parent-teacher conferences 

Abe to adapc ins ruction to meet individual needs 

Sc den eaching experience was a successful one 

Teaching s yle was appropriate f or the classes taught 

Pre-s uden eaching field experience was valuable 

S de~ teacher received support fr o m the university 

~stab ished rapport ~i h the principal and faculty 

Pccei ~ed adequa e supper from the university 
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STIR CT/R 

1 5 

9 

6 

8 

7 

12 

22 

16 

4 

5 

21 

3 

18 

15 

6 

16 

1 

12 

22 

18 

N 

4 

7 

8 

2 

11 

~ R = Rank, ST Student Teacher, = 77; CT= Cooperating 

-:assroom Teacher, N = 89 ; ot on uestionnaire. 

Comparison of Responses 

s dent eachers' l·ng classroom teachers' and coopera 

~e po~ses ~ere consis en in tha each sub-group gave the 

:--.:.g!:es rankings 

s:":are · J-:ree of 

0 he same seven i ems . 
Each sub-group 

he four items ranked lowest. 
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The responses of boch student teachers 
and the 

cooperating classroom teachers supported th h . 
e ypothesis 

S ome items were perceived as strong h'l 
' w 1 e others were 

Per ceived as weak . Table 5, represe t h 
n st e comparison of 

re sponses, and the respective ranks of 
each for the 21 

com~on items . 

Analyses of the responses given by both groups 

i ndi cate strengths of student teacher preparation at Austin 

Peay State University . The perception of the preservice 

teache r program is one that produced student teachers who 

~ere s uccessful, enthusiastic about teaching, and able to 

establish good rapport with students, the faculty, and the 

principal . 

There were perceived weaknesses expressed by both 

s uden eachers and cooperating classroom teachers . These 

included a perception that student teachers were provided 

field e xp eriences which were neither appropriate nor 

be~efic ial; they were not confident in the ability to 

discip li n e students; and were not prepared to conduct 

Paren - ea c he r c on ferences . 

Discussion 

k s of the The pe r ceived s rengths and wea nesse 

f o r student teachers we re Preserv · ce prepara ion progra m 
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identified through a questionnaire . 
Interpretation of the 

data provides evidence that student 
teachers and their 

cooperating classroom teachers have • 
similar perceptions of 

the preparation for student teaching at A . 
ustin Peay State 

niversity . A one - to-one correspondence was established in 

the ranking for items 4 . , 6 12 d 22 - , . , an . 

Th e first seven items ranked were identical for each 

sub- group, although not ranked in the same order . These 

questionnaire items could be categorized a s attributes and 

attitudes ~h ich pertain primarily to the personality and 

style of the student teachers . 

The next ten items ranked comparatively in the middle 

range for each sub-group and could be categorized as 

instructional and management techniques . 

Te last five items for each sub-group could be 

categorized as personal interaction skills and organization 

o f resource s . A perceived need would be better preparation 

o f student teachers for parent-teacher conferences, as each 

sub-group ranked hat item lowest of 22 . 
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CHAPTER 5 

Summary, Conclusions, and R ecomrnendations 

Summary 

In order to prepare college students for careers as 

teachers, 

teaching . 

these students must successfully complete student 

Since opening its doors in 1927 , Austin Peay 

state University has been training students to be teachers; 

wh ile continuously modifying the preservice training 

program to meet new needs . One of the most critical 

aspects of this process is the perception of the program by 

the participants . The student teachers and cooperating 

clas sroom teachers who work together for many weeks have 

certain insights , opinions, and recommendations which could 

improve the program . In an effort to qualify and quantify 

these perceptions, the Director of Student Teaching 

de signed a survey which wa s administered to student 

teacher s and cooperating classroom teachers for two 

semesters . The purpose of this study was to determine the 

· and identify the elements perceptions of the participants 

Of h Percel·ved as strengths and e program which were 

·::eaknesses by analysis of the completed queS t ionnaires · 

Thi s study has determined that there are elements of the 

Presen:ice at Austin Peay State educa ion program 



univers ity that are very strong wh'l h 
' 1 e ot ers need some 

review and analysis . 

A body of current literature was reviewed to 

investigate preservice education programs across the 

country . It indicated that there are many initiatives 

underway throughout the United States that are searching 

for better ways to help students learn. These initiatives 

span our society, from efforts by individual teachers in 

i solated classrooms to professional, non-profit consortia 
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at the national level. Local school districts , states, the 

Federal government, and business have identified many 

"problems" and proposed various means to "fix" our 

education system. This study includes examples of several 

o f hose proposals and was conducted to add to the 

1· e rature inves igating the "best" way to teach one to 

each. 

The empirical portion of this study involved the 

analysis of the surveys administered by the Director of 

Student Teaching. Responses were tabulated, ranked, and 

in erpreted using mean scores to determine the perception 

o he participants . 

conclusions 

The basis for this study was derived by a search of 

o determine if he perceptions of 



participants in the stude~t teaching 
process had been 

qualified and quantified . 
any such references were found 

and used as a basis for this study . 
The instruments 

available from other sources were of 
varying quality and 

Substance; in comparison however , th · e instrument used as 

t he ba~is for this study was substantially lacking in 

several design features . The reliability of the survey 

could not be determined because of these design flaws and 

the manner in which it was administered . The response s 
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pr ovided did develop a picture of the perception of the two 

~ost imp o rtant participants in the student teaching 

pr oc ess, student teachers and their cooperating classroom 

teachers, and therefore was worthy of evaluation. 

The ov erall perception of the preservice teacher 

raini n g p r o gram at Austin Peay State University is 

po s i ive. These perceptions address the appropriateness of 

coursewo rk that prepared the student teacher to plan and 

· 1· · and assess and evaluate student work. ae :ver instruction; 

· meet student needs is a 7he abil itJ to a d apt instruction to 

:r.ana ge. ent skill that requires experience beyond the 

standard p eriod of student teaching . controlling the 

behavio r o f s t uden s also comes with experience as does 

dealing ~ i h parencs . 



These results support the h 
ypothesis in that the 

preservice teacher preparation 
program has some strengths 

(personal attributes and attitudes) . - , marginal areas 

(instructional and management techniques) , and 
weaknesses 

(personal interaction and skill development) 

hypothesis was accepted . 

Thus, the 

Growt h and change in the Department of Education at 

Austin Peay State University is apparent . A review of the 

2000 -2 00 1 Undergraduate Bulletin demonstrates that steps 

have been taken to enhance the positive and improve the 

~egative aspects of the preservice education and student 

teaching programs . The number of hours of classroom 

observations has increased substantially; and portfolios 

are required for student eachers. The Student Teaching 

~andbook (1999) is an e xcellent guide, addressing many of 

. e i ems iden ified by respondents in this study as 

margi nal o r weak . The Handbook provides specific guidance 

:or successful acc omp lishment of s udent teaching. All 

indicator s point to the continued improvement of the 

training program for preservice teachers at AuS t in Peay 

S t a e University. 

. seeking perceptions of 
The need for a questionnaire 

the student eaching program should lead to program 

~odification to enhance the importance of the entire 
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ess , begi :-ii .g '.vith Ed catic. 1000 , Ori er tat· o 0 

::::J··catior: (;..P U, 2000 p . 210) . F re eac ers should 

heir po r foli o s when they -ke E ucation 1000 , and 

ora~tice writ en reflecti o n in all course wor k a t Aus in 

a e Unive rsi y . This rac ice would al low 

<l " .L 

preservice teachers o deve lop heir persona l goal s ; while 

~app·ng he ir co 1 rse for SY.ill acquisition and professi onal 

jevelopme One in hes ·den teaching pr og ram uide 

.::: 2 s srocrr. observa i o .. s a::d r.1en ored ractice in a 

.<:~:~s :-.eeded o begin mas ery o _ .. e ar o f eachi. The 

r~s :~ ~ould be grad a es ~i h he self - co idence 

:.•- •--ssc,r/ to de l \·!i h all sta ·ehol ers hey \vill enco n er 

. ..... - ,.... 
. "- r. ._ e 

ha he overall 

he e c . er pre_ ara io. program a .Z\us in 

her are 

~erceived as more 

The fo- lo1s· 1 en ati ons are 

his st dy . 

r o fessi ona l developme 
school relationship be 

~.o el o f best prac ices . rovide a '"' 

r ea~er oppo r ni ies for 



~,:.:..:i-2--: ·l ass : oom c :-: pe.cic:-ices 2nd or r1::flec ion and 

~hat h2 preservice eacher ed cation program inclu e 

specific e:;-:periences wi h aren s and the community . 

43 

s udent eachers be involved o the grea es e x ent 

205 sibl- , 8 plan hei.c c~reer as professional educa crs . 

~- ~hat a formal me oring or in e.cnship program be 

25 abl'shed . 

s. That pa rticipants in the p rogram develop future surveys 

035 ed o r. r.eeds ar.d accomplis .. ens . 
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PE RCEPTI ONS OF PR EPAR ATI ON FOR 
' STUDENT TEACHING 

Th. fnll o\\' in !! statements re fer to vour perceptions of )'O . 
c - . Pl . ur prepa ration fo r stud . 

th" que,1ionn::urc . ease respond to all st::i tcments. C irc l, th . . ent teachmg. Do not sign 
c A U • . e e appropn ::i te lette ( ) · d. 

(S ·\ -s traongly ::igree, -::igree . -undec ided. D-disagree SD- . r s to 111 1ca te how you fee l 
· - • strongly disagree). 

I .-\ge: ___ Undn 23 _ __ 23-30 

___ Male _ _ _ _ Female 

:, . \ lar ital St:i tus: ____ Si ngle 

-l . J'nnur:, .•\ rea uf Spec ializ :.1t ion: 

Inter. Studies K--1 

In te r. Stud ies K-8 

_ _ Hea lth/Phys ica l Educa ti on 

- - - - 30 or older 

1arried 

-- Special Educa tion 

__ Mus ic Educati on 

__ Art Education 

__ seco ndary Educa tion (i\1 ::ijor) ---- - - - ------
5. .-\II rn ur,ework taken at Au !:> tin Peay State ni ,·ersit y __ yes __ no 

6. Gradu ::i tc ndergradu:ite _ _ 

7. \I ) co llege prepara ti on prep:ired me for my tudent teaching assignment. 

The in format ion :icq uired in profess ional educat ion courses w:is va lu:ible 
duri ng my stu de nt teac hing. 

9. I 11a, 1cry kno \\ledgeable :ibout the , ubjcc t(s) in ,1hi ch I wught 

10. :'II ) clJ ,,rno m m:rnageme nt ski lls arc strong . 

11. I 11a, an efli c ie nt ,) rga nizer in the c la,sroom. 

I~. Prc1 ,nu, fi e ld experiences ll'ere very posi tive . 

I>- \I ) pa, t field operienccs prepared me for my ro le :is a stude nt te::ic her 

1-t I ,1:.1, L'1) nfidc nt in my abili ty to di scip line the stude nt s. 

l5 . I e, tabli shed a good rapport,, ith the studen ts I ta ught. 

16. I am ent hu,ia,tic about te:iching. 

I~ . '-1) lc ,,on, 11ere stim ul::it ing . 

1 was able 10 meet the challenges of studen t te::ic hing. 

19· 1 dci elnped 11.::ll -though t-out lesso n pl :i ns in J timely m:in ner. 

:o 1 had no difficul ty ::idapting to the: school en,·ironment. 

~ I. I 11 :.1, ::ib le to accurately evaluate student progress. 

SA A U D SD 

SA A U D SD 

SA A D D 

A A U D D 

SA AU D D 

A A U D SD 

S A U D SD 

SA A U D SD 

A A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

A A U D SD 

A A U D D 

SA A U D SD 



22 _ 1 11-as prepared to conduct pare nt -teac her conferences. 

2~. 1 was ab le 10 adap t instructi on to mee t indi vidual needs. 

24 _ o,crall. my stu de nt teaching expe ri ence was a successfu l one. 

25 _ \l y teac hi ng style \\'JS app rop ri ate for the class J taught. 

26 I h:id an :ippropriate raprort ll'ith the princ ipal and facu lty. 

27_ The 30- hour pre-s tudent tec hing fi eld experience (EDUC 4080/5080) 
11 as 1·aluab le 1n my pre paration fo r student teaching. 

\ly col)pe rating teac her _rece ived adeq uate support from the uni versit y 
durin g my student teac hing. 

29. \I :, , trn nge,1 tr;.1 its as a ~tudent teacher \\'ere: 

_, Q. \\"ea ke'1 trai h 'J (\\ 'hat ll'e re :, ou unabl e to do that you needed to be able to do?) 
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A A U D SD 

SA A U D SD 

SA A U D SD 

SA AUD SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

31. Specifica lly . \\'hat ~kil ls (competenc ie~) do you be li e1·e need to be added to the pro fes ional education 
prep:.ira tion•J 

:1 2. In II hat :t reas do you ant ic ipate that you \\'ill need the mos t help (mentoring) during your first year of 
1caching·J 
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PERCEPTIONS OF PREPARATION FOR ST 
UDENT TEACH! 1G 

Th , fol to11·ing statements refer to your perceptions of )'Our St d T , 
t . h . . u em eacher s p d . -t,ino Do not sign I e ques 11 onna1re. Please respond 10 11 rcpare nes for student 1e,1L =· a state ments. 

Char:iL·tcristics of Student Teachers: 

5. Age: ___ Under 23 ___ 23 -30 
---- 30 or older 

____ Female 

7. \ !Jri13f Status: _____ Single 
---- Married 

s. Prim3r)' . .\ rea of Specia li za ti on: 

Inter. St ud ies K--l 
-- Special Education 

Inter. Studies K- 8 --Music Education 

_ _ Health/Physica l Educati on __ An Education 

__ secondary Educa ti on (Major) ---------- --
CI r.: k the arpropria1e lette r(~ ) tn indica te ho\\' you feel (SA-st raongly agree. A-agree. U-undecided, D
J1,agree . D-strong ly di sagree ). 

9. Teacher education courses prepared the student fo r thi s tudent 
teaching a~~ignment. 

IO. The informa ti on acquired in r rofes ional education courses wa valuable 
during the student teac hing . 

The Stude nt Teacher was \'ery knowledgeable about the subject( ) taugh t. 

29 . The Student TeaL·hers cla~~ roo m manage ment skill - were strong. 

~O The tudcnt Teacher was an effici en t organize r in the clas room. 

3 I• The pre-s tuden t teaching field experience was ve ry pos itive. 

3~- The Studen t Teacher·~ pa~t field experiences prepared him/her fo r the 
role a~ a Student Teacher . 

,, 
·'-'· The Studen t Teacher appea red confident in hi s/her abi lity 10 

di,c1pl1ne the ~tuden ts. 

3-1. The Student Teacher e tab li shed a good rapport with studen ts. 

35. The Stude nt Teacher \\as enthusias ti c about teaching. 

36. The Student Teacher's lessons were stimulating. 

37 . Tl s f tudenl 1e;ichi ng. ic ludcnt Teacher \\ as ab le to meet the cha llenges 0 

Th- s - 1, !ans in a timely manner. 
~ tudent 1 cacher de,·eloped well-thought -out csson P 

SA AU D SD 

SA A U D SD 

A AUD SD 

A AUD SD 

SA A U D SD 

SA A U D SD 

A AUD D 

SA AUD D 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 



Th 
Siudenl Te;.1cher \\ 'J S ab le to adap t to the school env · _w. C' 1ronme n1. 

Tl • Studen t Teacher \\ 'JS ab le to accu rately eva luate stude t .JO. 1c n progress. 

Th , Student Teacher 11·as prepared to cond uct parent -teach f .J I. t: er con erences. 

Tl , Siude nt Teacher was abk to adap t instructi on to mee t 1·nd· ,·d 
1 -1 : . 1c 11 1 ua needs. 

O \l
·rall. the studen t teac hi ng expe ri ence 11·as a success ful one. 

-l3 

-l-l The Student Te:icher's teac hing style was approp ri ate for the class(es) taught. 

.r . The Studen t Teacher had an approp ri :i te ra pport with the principal and fac ulty. 

46 St udent Teacher rece ived adeq uate support fro m the uni ve rsi ty during 
student te;_ic hing. 

_,_, I rece il'ed adeq uate support fro m the uni ve rsity during student teach ing. 

3-1 . \\'hat ll'ere the strongest trJ it s o f yo ur Student Te:icher? 
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SA A U D SD 

SA AU D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA AU D SD 

SA A U D SD 

SA A U D SD 

35. \\'ea kest trait s·J (Wha t was yo ur Stude nt Teacher unab le to do that he/she needed to be able to do?) 

.,6 Spec ifically. 11h;.1t skill s (compe tenc ies) do you be li eve need to be added to the profe sional education 
prepa rati on·> 

r' \\'hat change(s) in the student teac hing progra m would you recommend ? (State mandated 

require ments ca nnot be changed.) 

t ·ng) during 
1 • d the most help (men on 
n 11 hat area do you anticipa te that yo ur Student Teacher will nee 

the first year of teac hin{l? 
e · 
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J uly 7 , 1 952 . He at t e nded schoo ls in Tennessee ; St . Mary 's 

ca holic Schoo l , grades 1 - 8 ; Father Ryan High School, 

g rade 9 ; and graduated f r om Clark s v ille High School in May 

1970 . The following September he entere d Austin Peay State 

Universi y where he majored in El emen t ary Education. 
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