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CHAPTER I
STATEMENT OF THE PROBLEM

As teachers work in the schools of today, they are
more and more conscious of the need for group work. This is
necessary because of the different achievement levels of the
children and the necessity for the improvement of human
relations in the classroom. Schools were created to serve
the American people. They can serve best by promoting demo-
cratic living.

These factors together with society's demand for
superior group workers make it necessary that teachers know
and use the skills that are eminent in group dynamics. Thus

out eof this background comes the motivation for this study.
Purpose of the Study

The purpose of this study is to determine the impli-
cations of group dynamics for teaching in the secondary
school. To accomplish this purpose, it seems necessary to
investigate three separate problems. They are:

1. To review and analyze the literature that is
related to group dynamics.

2. To determine the underlying point of view or

philosophy of group dynamics.



3. To identify and suggest techniques and practices
in group dynamics that have value for teachers in the

secondary school.
Basic Assumptions

In this study the writer is using the following basic 

assumptions: I
1. That group dynamics has implications for teaching!
in the secondary school.
2. That scientific research in group dynamics
provides a body of dependable knowledge for investigation.
3. That knowledge of the forces underlying greup i
life needs to be developed and the results made available to

people who can use this knowledge.

developed in the accumulated knowledge of group dynamics.

I
1
!
i, That a more effective educational program can be w

5. That the principles of group dynamics are under-
girded with the democratic ideals of our society.

6. That the principles of planning and cooperative |
action give direction to the use of group dynamics.

7. That psychology, science and the social studies f

have made a contribution to group dynamics. ‘

8. That techniques and practices in group dynamics
can be identified and used by teachers in the secondary

school.



Limitation of the Study

l. This study is limited to the implications of
group dynamics for teaching in the secondary school.

2. This study does not consider the role of group
dynamics in school administration.

3. Although there is a relation of group dynamics to
curriculum development, it is not pointed out in this inves- w

tigation.
L. This study is limited to the major research
studies and the literature that have contributed to an inte-

grated conception of group dynamics. {
Definitions of Terms H

Group dynamics refers to the study of what happens

when human beings work in groups. It is concerned with dis- y
covering the extent to which human beings behave differently @
when they are members of groups than when they are alone; thef
factors that promote group productivity; and the techniques |
that are effective in group discussion, planning, and evalu-
ating. It 1s concerned with helping individuals to under-

stand what is happening in the group, to assume their respon-

sibilities as group members, and to learn the techniques of

1
group leadership.

1. William Burk Ragan, Modern Elementary Curriculum,.
p. 170. New York: The Dryden Press, 1953. ===




Action research. Efforts to translate educational

theory into action in practical school situations.?

A group is a collection of organisms in which the
existence of all (in their given relationships) is necessary
to the satisfaction of certain individual needs in each.3

Group cohesiveness is defined as the total field of

force acting on members to remain in the group.LL

Group decision is a process of social management or

self management of groups.

Group productivity is described as the amount and

quality of relics--e.g., manufactured goods, recordable deci-

6

sions, or actions taken--over a given period of time. ‘
|

Rapport implies the establishment and maintenance of

harmonious interpersonal relationships within a group that

2. Lindley J. Stiles and Mattie F. Dorsey, Demo-
cratic Teaching in Secondary Schools, p. 329. Chicago:
J. B. Lippincott Company, 1950.

3. Dorwin Cartwright and Alvin Zander, Group ,
Dynamics, p. 20. Evanston, Illinois: Row Peterson and I

Company, 1953.
L. Ibid.
5. Ibid., p. 300.

6. Kenneth D. Benne and Bozidar Muntyan, Human
Relations in Curriculum Change, p. 93. New York: The Dryden
Press, 1951.




are characterized by respect, mutual confidence, understand-

7

ing, and a sense of interdependence.

Social perception is an awareness of the social

relationships within a group.

Communication is the process by which human beings

can to a degree know what another thinks, feels or believes.

It is the key to human relatedness.
Techniques are processes, manipulations, or proce-

dures required in any study, activity, or production.9

Procedures Used in the Study

|
{l

After the problem was stated and the sub-problems I

\

data that would be needed could be gathered and handled. The|

|
[
|

were isolated, procedures were considered through which the

|
procedures presented here were selected because they seemed |

to offer effective ways of zathering and handling the data in|

this study.
1. The information was collected on five by eight
cards. As it was collected, the source, the publisher and

the page number of the data were carefully indicated.

7. Carter V. Good, Dictionary of Education, p. 327.
New York: McGraw-Hill Book Company, Inc., 1945.

8. Earl C. Kelley, Education and the Nature of Man,
p. 78. New York: Harper and Brothers, 1952.

9. Good, op. cit., p. 413,



2. After the data was surveyed, the cards were

classified on the basis of related information.

3. An intensive study was made of the data, and

generalizations were drawn.

Organization of the Study

The remainder of this study 1s organized as follows:
Chapter II. Review of the Literature
Chapter III. Philosophy or Point of View
Chapter IV. Techniques and Practices in Group Dynamics
Chapter V. Summary and Conclusions
Bibliography

Appendix



CHAPTER II

REVIEW OF THE LITERATURE
Introduction

To achieve the purpose of this study it seems neces-
sary to review the literature that is related to this inves-
tigation. The literature about groups goes back to the
distant past. Careful research, however, has been known for
only about a quarter of a century. Today there is widespready
recognition that facts about the dynamics of groups can be J
established through the careful use of methods of observationg
measurement, and experimentation. The use of such methods to@
provide a knowledge about groups has increased rapidly within“
very recent years. Y

Perhaps the most important reason for this dewvelop- |
ment is the acceptance of two beliefs--that the health of a 5
democratic society depends upon the effectiveness of its
groups and that the scientific method can be used in the
task of improving group life. Consistent with this point of I
view is the following statement: |

A democratic society derives its strength from the
effective functioning of the multitude of groups which it
contains. Its most valuable resources are the groups of
people found in its homes, communities, schools, churches,

business concerns and various branches of government. Now,
more than ever before, it is recognized that these smaller



units must perform their_ functions well if the larger system
is to work successfully.

The first progress in research in the field of group
dynamics was made by social scientists who developed research
techniques that were applicable to group life. Later the
efforts of investigators were concerned with the functioning
of groups. !

Of great importance were the demonstration that groupA
situations could be created experimentally in a laboratory an@
the invention of M"action research"™ with its emphasis upon thev
possibility of conducting experiments in natural groups.

Essentially, the term group dynamics describes an
area of study and research in the social sciences. Even
though the same type of precise, controlled experimentation #
may not be possible in group dynamics as in the pure sciences;
the zeneral pattern of inquiry may be used with productive |
results.2 I

The conclusions and interpretations of the research
are scattered throughout a variety of publications and in
several professional fields. No statement is available which3
summarizes the results of these various investigations, nor .

is there a collection of the more significant articles which

1. Dorwin Cartwright and Alvin Zander, Group Dynam-
ics, p. ix. Evanston, Illinois: Row Peterson Company, 1953.

2. David H. Jenkins, "What Is Group Dynamics?"
Reprint from Adult Education Journal (April, 1950), 551_,




describes the methods and findings of research in group
dynamics.3 Such a summation is needed by students, teachers;
and people who have the responsibility of working with
groups.

To accomplish the purpose of this investigation,
therefore, it seems necessary to include in this chapter a
review of the group dynamics movement. From such a survey ﬂ
there should develop a better understanding of the nature of ﬂ
the research in this area, and of the scope and importance of |
the movement.

It is also the purpose of the writer to present in \
this chapter a digest of some of the more important scien- l
tific studies and authoritative opinions on group dynamics. E
This data is presented to lend support to the statements A
made throughout this study. 1

To give coherence to a review of the literature
certain areas have been designated in which the specifiec J
research studies may be listed. It is believed that these |
areas comprise the most strategic research areas in the field}
of group dynamics. The areas are:

Group Productivity
Communication and Spread of Influence

(1)

(2) ;

(3) Social Perception
() Intergroup Relations

3. Dorwin Cartwright, The Research Center for Group
Dynamics, pp. 5-7. Ann Arbor, Michigan: University of
Michigan, 1950.




10

Eg) Group Membership and Individual Adjustment

) Trainin& Leaders and Improving Group Func-
tioning

Background of the Group Dynamics Movement

Pioneer research in the area of group dynamics in
the United States was conducted at the University of Iowa
under the direction of Kurt Lewin, the father of the group T
dynamics movement.5 These studies are generally referred to

as the Iowa Social Climate Studies.

Later under the leadership of Lewin the Massachusetts
Institute of Technology Research Center for Group Dynamics ;
was established. Experimentation was expanded here to in- }
dustrial, governmental, business, community and other types
of group activity.6

These efforts of research into the problems of human §
relationships were encouraged and aided by the Adult Educa-
tion Division of the National Education Association. In

1946, the Research Center for Group Dynamics, the Connecticut |
(

L. Ibid., pp. 10-17.

5. Kurt Lewin, Ronald Lippitt, and Ralph K. White,
"Patterns of Aggressive Behavior in Experimentally Created
'Social Climates'," Journal of Social Psychology, 10 (May,

1939), 271-279.

6. Journal of Social Issues, 1 (August, 1945).
As found in Lindley J. Stiles and Mattie F. Dorsey, Demo-
cratic Teaching in Secondary Schools, p. 372. Chicago:
J. B. Lippincott Company, 1950.




il |

State Interracial Commission, and the National Education

Association were joint sponsors of a training center for

community leaders./

National training laboratory in group development.--

Growing out of the Connecticut experiment, the First National |
Training Laboratory in Group Development was held in the
summer of 1947, in Bethel, Maine, under the joint sponsorshipi
of the Research Center for Group Dynamics and the National M
Education Association. The following colleges and universi- ;
ties were cooperating sponsors: The University of California*
the University of Michigan, the University of Maine, Cornell ;
University, Springfield College, and the Teachers College of l
Columbia University. Assistance was received also from the i
Carnegie Corporation.8 |
To this laboratory, and the second one that followed
in 19&8,9 came representatives from various fields of activ- 1

ity--government, labor, community work, industry, adult educa-”

tion, social work, military service, higher and secondary |
|

education. A staff of skilled group leaders and trained I

|

7. Ronald Lippitt, Training in Community Relations, Al

Research Exploration Toward New Group Skills. New York: Har-
per and Broghers, 10,,6. As found In Stiles and Dorsey, loc.cit.

|

8. Report of the First Summer Laboratory Session,
. National Traingng Laboratory in Group Development, Bethel,

Maine. As found in Cartwright, op. cit., p. 9.

. Report of the Second Summer Laboratory Session,
National Training Laboratory in Group Development, Bethel,
Maine. As found in Cartwright, ggirgig.} piilo. 3
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social research workers made an experimental effort to dis-
cover techniques and procedures for improving human relations,
increasing group maturity, inducing social change and relating

social theory and research to practice.

Other laboratory experiments.-=The Research Center

for Group Dynamics, in cooperation with the Adult Education
Division of the National Education Association helped sponsort
research in group dynamics at two national meetings of the
National Education Association.lo The first of two such
meetings was held in Chicago in 1947; the second in Cin-
cinnati in 19)8.

A similar study was conducted during the national
meeting of the Adult Education Division of the National
Education Association, 1948, at Purdue University.11

Action research in community dynamics.--Increasingly,W

research in group dynamics is being conducted by individuals
and institutions other than those connected directly with ﬁ
the Research Center for Group Dynamics and the National |
Training Laboratory in Group Development.

In 1947, a program of community study was conducted

at Earlham College in Richmond, Virginia. The purpose of

10. Report of Second Annual Meeting of the Associa-
tion of Supervision and curriculum Development, I9L7. As
found in Dorsey and Stiles, op. cit., p. 373.

11. Kenneth D. Benne and Leland P. Bradford, "The
Annual Conference of the Department of Adult Education,"
Adult Education Bulletin, 13 (December, l9h8)’,§?3-%34-,_
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this study was to help students acquire skills in solving the
problems of communities in which they live.

In contrast to the experiments conducted by the
National Training Laboratory in Group Development, in which
people from many localities were brought together in an arti-
ficial laboratory situation, the Earlham Studies were conduc-
ted in real communities and were related to existing prob-

12
lems.

|

|
Research center for zgroup dynamics at the University J

of Michigan.=--In July, 19&8, the Research Center for Group

Dynamics was moved from its original location at the

Massachusetts Institute of Technology to the University of t
Michigan. Despite the loss of 1ts founder and the subsequent&
disruptions, the Center has conducted a full program of |
research, teaching, consultation on social action, and
training of social leaders.

At the University of Michigan, the graduate training ﬂ
program in group dynamics is part of a complete curriculum inf
social psychology arranged through the cooperation of the
departments of psychology and sociology. Close relations are|

{
also maintained with the professional schools of educatiqn

12. William V. Biddle, Community Studies and .
Dynamics (First Annual Report). Richmond, Indiana: Earlham
College, October, 1948, p. 20. As found in Stiles and

Dorsey, 220 Cit-, P 373‘
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and business administration, where members of the Center staff

participate in the teaching program.l3

International relations.--Conversations and corre-

spondence initiated in 1946, with members of the Tavistock

Institute of Human Relations of London, England, revealed

that the problems of this institution were similar to those

of the Research Center for Group Dynamics.lu l
Plans were formulated to establish a journal that I

would publish contributions dealing with human relations. I

The new journal, Human Relations, first appeared in 19h7, andﬁ
despite many initial difficulties of international distribu- |
tion during the postwar period, it has become well establishei

Partly as a result of stimulation from Human Rela-
tions considerable interest developed in England and on the

continent in an intensive seminar in which members of the

with contributions and readers throughout the world.15 ’
|
|
staff of the Center met with leading European social scien- |

|

tists in order to discuss research problems. In the summer
l
of 1949, the Tavistock Institute acted as host and contributed

It
16 |
financially to an International Seminar in Group Dynamics. l

\
130 Cartwright, 22- Cit., po 5. i
1. Ibid., p. 20.
15. Ibid., p. 21.

16. 1Ibid., p. 21l.
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Cooperation of the center with other organizations.--

It will be possible to list here only some of the types of
organizations with which the Center has worked: agencies of
the Federal Government, an agency of the United Nations,

branches of municipal government such as the police depart-

ment and the department of education, business organizations, |

labor unions, hospitals, organizations devoted to the reduc-
tion of interracial and intercultural conflicts, national
youth-serving organizations, religious groups, community
councils, community volunteer groups, student groups, and
professional societies in public school education, adult
education, public health, management, and public administra-
tion.17

These associations have enriched the research of the

Center by keeping before them practical and concrete problems

of group life.

Financial support of the research center for group

dynamics.--The principal source of funds for the Center is
research contracts with agencies of the Federal Government.
The largest amounts have been derived from annual contracts
with the Office of Naval Research, the National Institute of
Mental Health, and the United States Air Forcé. Foundations

(Field, Rockefeller, and Carnegie) have provided the next

——

17. Ibid., p. 22.
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largest amount of support. These amounts are augmented by

financial contributions from the University of Michigm.18

Leaders in group dynamics today.--Some outstanding

leaders 1in group dynamics today are: Kenneth D. Benne,

Teachers' College, Columbia University; Leland P. Bradford,
National Education Association; John R. P. French, Jr., I
Research Center for Group Dynamics; Ronald Lippitt, Research ﬂ
Center for Group Dynamics, University of Michigan; Dorwin I
Cartwright and Alvin Zander, University of Michigan.19

Current developments in group dynamics.--Today, the

{
\
National Training Laboratory in Group Development at Bethel,!
Maine, carries on the work that was inaugurated by Kurt \

Lewin. Every summer delegates from active work in business,

teaching, labor, the armed services, and social work meet at

|

Bethel for a three-week period of training and research in
|
»

the processes of group functioning, consultation, leadership,
(
l
||
1\
\

\‘

|
(
(
I
Il
1

and training in human relations skills.

This enterprise is called a laboratory, rather than a
school or workshop, because it serves both research and
training purposes. The training method consists partly of

having groups analyze and experiment with their own group {

processes so that its members may become more sensitive to |

—

i " Educational
18. "Two Lessons in Group Dynamics," E
Irend, p. 8. Washington, D. C.: Arthur Croft Publication,

1950,

19, Ibid., p. 6. __——————""T
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the forces determining group life and more skilled in tech-

niques for improving group functioning.zo

Group Productivity

Group dynamics is the force or power that underlies
group productivity. Leland P. Bradford, Kenneth D. Benne,

and Ronald Lippitt give emphasis to this concept of group

dynamics in the following statement: |

!
and effect of forces operating in a group and to helping the %
\

groupzyecome sensitive to its problems and competent to solve

Study of group dynamics leads to understanding cause ”
| themo“ }

Herbert A. Thelen gives the following definition of |

group productivity in his discussion of the "Theory of Group |

|
J
Dynamics." |
l
4
|
?

The productivity of a group is described as the
amount and quality of relics--e.g., manufactured goods,
recordable decisions, or actions taken--over a given period
of time.22

David H. Jenkins believes that maximum productivity |

can be achieved by a group only 1f members of the group learn;
1

to respond to one another, not in terms of friendliness and

personal liking, but rather in terms of the ability of the ‘

20. Cartwright, op. cit., p. 23. |

21. Leland P. Bradford, Kenneth D. Benne, and ﬁonaldﬁ
Lippitt, "The Promise of Group Dynamics for Education, "NEA
Journal, 37 (September, 1948), 350-351.

" ineering Research in
22. Herbert A. Thelen, "Eng g
Curriculum Building," Journal of Bducational Research,

|(Apri1, 19L8), 579-59%6. —  — —————————1—
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members to contribute to the objectives of the group.
Jenkins believes that group members, therefore, should:

1. Acquire a sense of responsi
ibility £ -
ciency and productivity of their g30up. y for the effi

2. Discriminate between the produ
ctivity and the
attractiveness of other members of thg group. H

3. Recognize that the working relationship of the
member to other members should be based on productivity and

aﬁ%ligg to contribute to the group, rather than on friend-
ship.

Several recent studies show that when a condition of

rapport is present within a group its members increase their

effort and productivity. This was found to be true in the

—

experiment conducted in the Hawthorne Plant of the Western
Electric Company over an eighteen-year period. An attempt
was made to discover what factors worked for or against high

productivity in workers. Throughout the experiment the facto:

of social organization was constantly encountered. Inter-

relations among the workers were rarely planned or formally

organized.zu Changes in social and psychological organiza-

tions played an important part in deciding how much work a
person did and how satisfied he was to do it. If spontaneous”

social organization arises from the relations of workers in

|

i y k and Group Self |

23, David H. Jenkins, "Feedbac |
Evaluatioi," Journal of Social Issues, Vol. IV, No. 2 (Spring,

1948), 66. |

d W. J. Dickson, Manage- I
2. F. J. Roethlisberger an , la
ment and the Worker, P- 615. Cambridge, Massachusetts:

Harvard University Press, 1940. As found ingéfi}ii ??d
T OPSQY, -QE' Cito, pn, 372' — -
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industry, it would seem that social organization among

teachers in a school and students in the classroom would

develop as naturally.

In 1946 the United States State Department appointed |
a small committee to suggest an outline for American policy
on atomic energy. So incisive were its conclusions and

suggestions that the report became the basis of the entire

American atomic energy policy. David Lilienthal, former TVA L
chairman, describes the work of the committee in this way: !

__ Before we studied the problem of atomic energy, we |
studied committee techniques.... We agreed that all questions
coming up were to be considered as being brought up by the I
group as a whole rather than by any single member. If a I
member had an objection to any point, it was to be regarded |
as something that troubled the group as a whole. Occasion- w
ally discussions would break down because we found it diffi- |
cult to get used to the science of joint thinking. Little by |
little, our preconceived ideas dropped out; tge clash of I
personalities became less and less apparent.2 ,

The atomic energy committee made use of the princi-
ples uncovered by the science of group dynamics. Research
into group growth shows that we no longer need to leave to |
chance the group processes. Groups may be helped to grow
rapidly to maturity. Something can be done to make groups
more productive, to help them channel desirable conflict

toward greater production, rather than be disrupted by

Internal conflicts.

25, "rwo Lessons in Group Dynamics," op. cit.,

PP. 3-.
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Group decision is related to one of the fundamental

problems of action research, namely how to improve group

productivity. One of the most important studies in the field,

Group Decision and Social Change, was conducted by Kurt Lewin.

In this experiment he analyzed and compared two methods of

influencing group conduct--the lecture and group decision.
Three groups of women Red Cross volunteers were ﬁ

organized for a course in home nursing. The objective was to|

increase the use of seldom used meats. In three of the

groups attractive lectures were given which linked the prob-
lem of nutrition with the war effort and gave detailed I

explanations with charts. l

For the other three groups Alex Bovelas developed a 1
procedure for group decision. Again the problem of nutritionﬁ
was linked to the war and general health. A discussion was V
started to see whether housewives could be induced to partici+

pate in a program of change without attempting any high-

pressure salesmanship. In the earlier part of the meeting

'a census was taken on how many were willing to try one of

these meats within the next week. |
A follow-up showed that only 3 per cent of the women {

Who heard the lecture served one of the meats never served

before, whereas after group decision 32 per cent served one

of them. There was no attempt to have this latter group

1led each member to act J:
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upon it. It was found that an individual seemed to be
unwilling to depart very far from group standards. These

experiments proved that personal Preference is not the basis |

for action in a group. The individual prefers to act as a

group member rather than as g separate entity.26

Teachers have often observed that when they have

taught a group of students in which the degree of rapport was

high, increased efforts were made by students and their

|
achievement was superior in comparison to other groups in ‘
\

which little rapport was apparent. The following investi- ‘
gations are important initial attempts to evaluate the l
relationship between group rapport and increased effort and Y
achievement in the classroom. 1

Klugman found that when pupils worked cooperatively

in pairs they averaged solving 7.27 problems as compared to

6.18 when working individually. In addition Klugman recordei
a marked tendency for pupils to work longer voluntarily J
when permitted to cooperate with others.27 I

Thelan found in an experimental study involving |

a control group that superior learning was accomplished by

56. Kurt Lewin, "Group Decision and Social Change,"

As found in Theodore M. Newcomb, Social Psychology, pp. 255~ |
. New York: The Dryden Fress, .

"Cooperative versus Indi-

ng," Journal of Educa-
ﬁ) ’ 91-1000

27. Samuel F. Klugman:
Vidual Sufficiency in Problem oolgi
tional Psychology, 35 (February, 19
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members of the experimental group who were permitted to share

cooperatively in the development of a course in chemistry.
Members of the experimental group showed superior accomplish-
ments when judged in terms of the amount of chemistry re-

quired and with respect to the attitudes toward their work

and each other. The major experimental factors to wWaich the |

" |
group were subjected were opportunities to share 000perativelﬁ

with the Instructor in (a) evaluating the learning objectives|

for each activity, (b) planning procedures to be employed,
(c) selecting scientific techniques to be applied in the
solution of problems, (d) participation in experimentation, x
and (e) critically evaluating the results obtained.28
These experimental studies in the secondary school “
have shown that groups learned more when the subject matter ﬁ
was functionally adapted to the needs and interests of the *
members of the class group. The growing accumulation of |
research data supports the belief that group rapport exer-
cises a strong influence upon increased effort and efficiencyi
in the classroom. |
Summary.--This section of the study has indicated howJ
rapport and group decision contribute to the productivity of |

groups. Attention has been called to recent experiments and |

——

" hodological Study of
28. Herbert A. Thelan, "A Metho g
the Learning of Chemical Concepts and of Certain Abilities to
Think Critically in Freshman Chemistry," Journal of Experi-
rental Education, 13 (September, 194l), 53-75.
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studies that show how the effectiveness of group action may

be increased. Examples of research were chosen from industry,

government, and teaching that lent supporting evidence to the
belief that the principles of group dynamics are the force, or

power, which underlies group productivity.

Communication and Spread of Influence
Communication is one of the most difficult problems L

in life. Earl C. Kelley expresses the difficulty of this

process of communication in the following statement:

Communication is not so easy as has been assumed. We |
have felt that if we told another something, he knew it; if ‘
we showed him something, he saw it. We know now that nothing |

could be more uncertain or unreliable.29

Many research'studies have shown how the functioning ;
of a group 1s mediated by interpersonal communication and thep
exertion of influence from one part of a group to another. ﬁ
Some of the more important of these studies will be discussed

in this section as illustrations of the kind of research that”

has been done in this area.
Leon Festinzer, Stanley Schachter, and Kurt Back con- |

ducted a study of group formation and communication within a

housing project for married student veterans at the

—

29. Earl C. Kelley, Education and the Nature of Man, |
P. 78. New York: Harper and Brothers, 1952.
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Massachusetts Institute of Technology.30 The 1nfluenss of

communications channels on informal group formation and the

development of standards for member behavior were examined

in this study. Evidence was gathered which showed the rela-

tion between the group's cohesiveness and the group's stand-
ards. A process was also detected in which deviation from
these standards led to re jection from full membership and
consequently to a reduction in communication and influence.
Leon Festinger, Dorwin Cartwright, and associates
developed a case study to show how the spread of a hostile

rumor may disrupt group activity by clogging the lines of

Il
communication within the group. The rumor arose in a housing|
|
l

project which was built during the war for shipyard workers.

Attitudes of the tenants toward the project and toward

d
each other were at the beginning of the study uncomplimentary.

Because of this hostile attitude, there was little social

interaction within the project. A community organizer worked

with the residents toward community activities with widespread

involvement of the residents.

Resistances developed toward this process and showed
themselves in three ways: first, a lasting pessimism with

regard to the possibility of establishing a successful

S ——

hter, and Kurt Back,
0. Leon Festinger, Stanley Schac 5

Social Piessures in Info;mal Groups: A Study of A Housing
Project, pp. 20- New York: Harper and Brothers, 1950.
\M: PP. ZO-BE__: e
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program of community activities; second, pronounced criticism|

of the general meeting; ang third, opposition to specific

features of the activities.

Early in the process of community organization these
resistances culminated in the creation of a rumor hostile to
the continuing development of these activities. The residents
of the project declared that certain active leaders in the
community activities were communistic in their beliefs.

The reasons for the rumor become clear if one relatesi
the content and effects of the rumor to the situation from
which 1t sprang. The statement made by the community worker |
that she was employed by a research organization left many
questions unanswered. 0ld leaders felt their leadership
position was threatened, and new leaders emerged in impor-
tance. This loss of leadership status produced negative
attitudes toward the new activities and a readiness to
support any movement to stop their further development. The
premise of communist sponsorship tied these facts together i
into a coherent explanation.31 ;

Similar problems in communication often separate the

teacher and members of a classroom group. More than walls

f the same teaching staff. Eachf

and status separate members O

—

tinger, Dorwin Cartwright, et. al., "A

31. Leon Fes » and Spread," Human Relations, 1

Study of a Rumor; Its Origi
(June, 1948), 25-29.
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group becomes lost in separate worlds of thought and feelings.

Bach member tries to give his best; but intercommunication

between levels has largely disappeared.

Directives moving downward are resented, seen as
evidences of lack of understanding and interest on the part

of those above, and ignored when possible. Problems moving

upward are seen as complaints. Each level has become insu-

lated against understanding the feelings, purposes, and

problems of others .32

The problem in communication may be illustrated by
the following conversations that were quoted by Donald Nylen

and Leland P. Bradford in "We Can Work Together."
In the School Superintendent's office:

Assistant Superintendent: Principal Jones doubts I
whether he can get the teachers in his building to go along
with the new program.

Superintendent: Too bad. We put a lot of thought I
into the reorganization. The principals did, too.

Assistant Superintendent: Why are teachers so y
resistant? Reasonable requests meet with apathy and grumbling
They're so short sighted they harm their best interests. ‘

In a Coffee Shop: I

First Teacher: I'm exhausted. We had.visitors from |
the office. Then there was a meeting about a joint English- |
history program. Imagine trying to correlate English with
the history Mr. X teaches.

[ —

P. Bradford, "We Can
2. Donald Nylen and Leland °
fiork Toggther," NEA Journal, 37 (October, 1948), L36-438.
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Second Teacher: That!
prought to town. Thege things
something for somebody to publi
over.

8 what the new consultant
come and go. You work out
sh a book about and then it's

Third Teacher:

It's to
suffer. We do, too. 0 bad, for the children

The pressure gets worse every year.33
The difficulty of communication i1n educational change

is expressed in the following statement:

' Nowhere is the difficulty of communication greater
than in educational change. Here the basic differences
between children and adults, as well as the more usual status|

barriers betweﬁn teachers and administrators, must be taken
into account.3

For maximum group productivity, it is important that |

the 1ines of communication within a group be kept clear. I

The following statement supports this belief:
Teachers, supervisors, principals, superintendents,

and college executives are in the communication business.
They are trying to communicate what is known to those who I
don't know. Sometimes as teachers they are quite happy aboutw
the effectiveness of their communication. It goes well. $
Again, they may be worried that ideas have not gotten acrossé‘

Barriers to communication within a group, or between ﬁ

groups, often prevent group productivity and lead to mis- I

understanding and resistance by members of the group. These

barriers include the following: ‘

—

33. Ibid.

i ial
. Kenmeth D. Benne, "Democratic Ethics in Soc
Engineer?ng," Progressive Education, 7 (May, 1949), 204-207.

35. Edgar Dale and Jeanne Chall, "How to Clear Lines

iques, p. 35.
of Co i i " portfolio of Teaching Tecpn 3
Washiigzgéfagfog:; ~Artbur C. Croft Publication, 1952.
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1. Physical Barriers P c
school can be overcome by regula athngs o

; r
and opinlons are freely exchanged.meetings where information

letter from the principal, or f
also help keep people informed.

A weekly or monthly news-
rom the superintendent, can

2. Semantic Barriers. Superintendents and teachers

know the dlgagreewent and confusion arising from a casual use|
of such words as "progressive education" and "core curricu-

lum." Semantic barriers are even great
talks to the public. greater when the school

3. ‘The Stereotype Barrier. i
in his "Public Opinion" used stereot§ge%9€§ ggi;ezhilggfﬁn
tures in our heads--shaped by our interests, attitudes, and |
pre judices.- The pictures that parents and taxpayers have in
their heads concerning schools will tend to be twenty or
thirty years out of date.

L. The "Coik" Fallacy. Or the Barrier of "Clear only
If Known." THere we fail to give enough information to the |
person who desires it. |

"Miss Smith, we expect all our teachers to be part of
the community." The superintendent says to the new teacher. |

"Yes," Miss Smith said, "but what does being part of H
a community mean?" 1

There can be no agreement between the superintendent |
and Miss Smith unless he makes known to her what his words
mean.

5. The Jargon Barrier. Teachers may understand one |
another when they ta of "community resources,"™ or "enriched |
curriculum," but what of lrs. Jones whose child is entering |
the first grade? |

Technical terminology is a short cut for communication
within a group that is specialized.

6. Words vs. Deeds Barrier. A superintendent cannot
communicate the importance of democracy tp teachers when
staff meetings are authoritarian. A teacher can't teag% the
importance of democracy in an authoritarian classroom. |

Edgar Dale and Jeanne Chall suggest the following

evaluation for a communication activity in the classroom,

e

36. 1Ibid., p. 3T-
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communicating with teachers, or communicating with the

public.

1.

gudience? Bl Ghs message actually reach the intended

2. Even if the message
ge gets into thei
they actually take the time to read it? eir hands, will

3. Will the message be understood?
. Will the message be believed?

5. Will the reader, listener, or vi
basis of the delivered messége?37 b

Summary.--The purpose of this section has been to
show that the functioning of a group may be improved. by
interpersonal communication and the exertion of influence
from one part of a group to another. Research studies were
included in this section to support this belief. Other
examples from the research in this field were presented to
show the danger to a group when personal motivations and
problems of interpersonal relations block the channels of
communication in a group.

Certain barriers to communication were discussed in

this section to lend support to the belief that the problem

of communication within groups is often very difficult.

Included in this section was an evaluation to use for |

8y communication activity. It is believed that such an

k—
37. Ibid.
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instrument will be of value fop teachers, whether in the

classroom, communicating with other teachers, or communicating

with the public.

Social Perception

Soclal perception as an area fop experimental investi-
gation has been recognized in recent years to be of first

rank lmportance. Many significant studies and experiments

have been conducted in this area to show how group processes,i

intergroup relations, and the ad justment of the individual to |
the group are mediated by the perception that each individual |
has of other individuals and of his own and other groups. |
Some of the most outstanding of these studies will be reviewed
in this section.

ﬁarold H. Kelley conducted a study of first impres-
sions with the purpose of investigating early judgments and
finding the relation of such judgments to fhe behavior of the |
person making them.38 The experiment was performed in three
sections of a psychology course at the Massachusetts Institute
of Technology. The stimulus person was completely unknown to
the subjects before the experimental period. The experimenter

Posed as the representative of the course instructor, and

S ———

ol Warm-Cold Variable in
8. rold H. Kelley, "The
first Imgress?ins of Persons," Journal of Personality, 18

(une, “1950), L9-52.
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set the stage for the experiment by giving the following

statement to the subjects:

Your regular instructor is
interested in the general problem ogugogfcigggéé.¥2a§€eto
diffgrent instructors. At the end of the period, I want you
to £fill out some forms about him. In order to give you some
idea of what he's like, we've had a person who knows him
write a bilographical note about him. 1I'l1l pass this out to
you now and y?u can read it before he arrives. Please don't
talk about this among yourselves until the class is over.
We do not want him to know what is going on.39

Two kinds of notes were distributed. In one the
stimulus person was described as being "rather cold;"™ in the V
other note the phrase "very warm" was substituted.

These two types of pre-information were distributed
randomly within the classes and in such a manner that the
students were not aware that two kinds of information had
been given. The stimulus person appeared and led the class
in a discussion that was leader centered. After the dis-
cussion period, the stimulus person left the room and the
subjects wrote free descriptions of him.

It is clear from this experiment that those who were
ziven the "warm" pre-information consistently rated the
stimulus person more favorably than did those who were given |
the "cold" pre-information. Dorwin Cartwright summarizes

the results of this study in the following statement:

e influence of a person's expec-

d th
This study showe his view of other people's

tations and preconceptions upon

e —————

39. Ibid., p. L9-
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behavior, and the effe . ’ )
interact{on.ﬁu ¢ts of such Perception on personal

Closely related to this project was a series of

studies conducted at the Summer sessions of the National

Training Laboratory in Group Development.*' These studtes |

explored the way in which a person perceives the desires of

others for him to behave differently and how the perception

of the single acts of an individual influences one's total w

evaluation of him. For example, it was found that in asking

the members of a training group to recall just who had said |
what during the training session the trainees tended to

remember those contributions which they liked as coming from 1
i

|
|
d
]
|

people they liked and the reverse in the case of those dis-
liked.

|
Child pointed out in his report of studies of childreJ
I

and adolescents in three different types of groups (clubs,
l
schools, and institutional cottages) that morale (rapport) is

\
|

improved when groups are so arranged that members are in con- |

tact with persons whom they like and who like them. 42 I

The studies that have been reviewed in this section |
have shown how the perception a person has of members of the J

———

L0. Cartwright, op. cit., p. 13. |
1. Stiles and Dorsey, op. cit., p. 378.

2. 1Ibid., p. 277~
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group will Influence hig ad justment to the group and his

interaction and cooperation with the group

obstruct group productivity. A brief description of some of |
I

Yhis modem renilemsd, consciously or unconsciously, by indi- |

viduals participating in a group activity may be useful in

acquainting members with the forces inherent in the group (l

process.
A. Classification of member roles: 3
|
l. Group task roles. Participant roles here are related
to the task which the group is deciding to undertake |
or has undertaken. Their purpose is to facilitate I
and coordinate group effort in the selection and |
definition of a common problem and in the solution {
of that problem. Each member may, of course, enact |
more than one role in any given unit of participa-
tion and a wide range of roles in successive par-
ticipations. J
a) The initiator-contributor suggests or proposes H
new ldeas or a changed way of regarding the group |
problems or goal. ‘
b) The information seeker asks for clarification of
suggestions made in terms of their factual |
adequacy, for authoritative information and facts
pertaining to the problem being discussed.
¢) The opinion seeker asks not primgrily for the
facts of the case but for a clarification of the |
values pertinent to what the group 1is under?aking
or values involved in a suggestion made or in

native suggestions. |
d) %igegnformationoaiver offers facts or generaliza- |

" elates his
ons which are "authoritative” or r
ginnexperiences pertinently to the group Problem.‘
The opinion giver states his belief or opinion
pertinently to a suggestion made or to alterna-
tively proposed plans

e)




3 |

pProposal of what should become the group's view of

pertinent values not pri
facts op infOrmaéion, primarily upon relevant

f) The elaborator spells out suggestions in terms of
gzgﬁgie;oand digeloped meanings and tries to
W an g5 i
1 adapbog o th:ag;zu;?ggestlon would work out
g) Thg coordinator shows or clarifies the relation-
ships among various ideas and suggestions.
h) The orienter defines the position of the group

with respect to its goals by summarizing what has J
occurred. |

1) The evaluator-critic sub jects the accomplishment
of the group to some standard or set of standards
of group functioning in the context of the group
Eask. Thus, he may evaluate or question the

practicality," the "logic," the "facts," or the |

"procedure," of a suggestion or of some unit of
group discussion.

\

j) The energizer prods the group to action or ‘
decision, attempts to stimulate or arouse the ]
group to "greater" or "higher quality" activity.

k) The procedural technician expedites group movement |
by doing things for the group--performing routine |
tasks, e.g., distributing materials, arranging |
the seating, etc. : I

1) The recorder writes down suggestions, makes records
of group decisions, or writes down the product OEBy

|
I\

|
|

discussion. The recorder is the "group memory."

2. Group building and maintenance roles. The roles in |
this category are oriented toward the functioning of |
the group as a group. They are designed to alter or I
maintain the group way of working, to strengthen, ,
regulate, and perpetuate the group as a group.

a) The encourager pralses, agrees with and accepts |
the contributions of others. He indicates warmth &

and solidarity in his attitude toward other group
members, offers commendation and praise and, in
various ways, indicates understanding and accept-
ance of other points of view, ideas and sugges-

tions.
b) The harmonizer mediates the differences between |

disagree-
bers, attempts to reconcile :
gggig mizlievés tension in conflict situations
throuéh jesting, pouring oil in troubled waters,

ete.

\‘Q—-_—-—-——

L3. Jenkips,;gg;ﬂgiﬁggiEE;fgé;gégz:;::::::::>::::;::~—77
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¢) The com
which h?:o?ézzr operates from within a conflict in

error, by disciplining himself to maintain
group
gigmgizap?r by "coming half-way" in moving with
d) The gate-keeper and expediter attempts to keep
communication channels open by encouraging and
facilitating the participation of others or by
proposing regulation of the flow of communication.
e) The standard setter expresses standards for the |
group to attempt to achieve in its functioning or
applies standards in evaluating the quality of
group processes.
f) The group-observer and commentator keeps records
of various aspects or group process and feeds such|
data with proposed interpretations into the group's
evaluation of its own procedures. |
g) The follower goes along with the movement of the |
group, more or less passively accepting the ideas

of o?hers, serving as aﬂhaudience in group dis-
cussions and decisions.

3. "Individual" roles. This category does not classify |

member roles as such, since the "participations" |
denoted here are directed toward the satisfaction of |
the "participant's" individual needs. Their purpose |
i1s some individual goal, not relevant either to the |
group task or to the functioning of the group as a
group. Such participations are, of course, highly
relevant to the problem of group training, insofar as|
such training is directed toward improving group ‘
maturity or group task efficiency.

a) The aggressor may work in many ways--deflating the|
status of others, expressing disapproval of the 1

values, acts or feelings of others, attacking the
group or the problem it is working on, joking
aggressivel etc.

b) Tﬁg blockery%ends to be negativistic and stub-
bornly resistant, disagreeing and 9pposing, with-
out or beyond "reason" and attempting to maintain
or bring back an issue after the group has.

re jected or bypassed it.
¢) The recognition-seeker wor
call attention to himself,

\-————_‘
hh- Stiles and Dorsey, OD- cit., p. 390.

ks in various ways to
whether through




Oup setting provides to express
personal nongroup oriented feelings, i

"Ideaology," etc. inalght,!
e) ggivgigxtbgz makes a display of his lack of in-
- n n the group's processes. This may take
orm of cynicism, nonchalance, etc.
f) zﬁgegggigito§ tries to assert authority or
rity in manipulating th
members of the group. o R A e
g) The help-seeker attempts to call forth "sympathy"
response from other members of the group or from
the whole group, whether through expressions of

insecurity, personal confysion or de reciation of |
himself beyond "J:~eason."ﬁ}31 g

Each individual has a peculiar role to play in a
group and contributes in terms of his ability. The following |
statement supports this belief': d

Individuals take different attitudes toward the worth-
whileness of a group project. Some may consider it a huge l
success and others be skeptical of its value. Those who have |
the greatest faith and enthusiasm should be given opportunity |
to pursue the project as vigorously as they choose. Others |

should have an equal privilege to reducﬁétheir efforts to a |
point consistent with their conviction. E

Summary.--This section of the study has shown the
importance of social perception as an area for experimental
investigation. Studies and experiments that were reviewed
in this section showed how the perception a person has of

members of the group influences his adjustment to the group. |

e ———————

L5. 1Ibid., p. 392.

Broving Human Relations in
= Harper and Brothers,

46. wilbur A. Yauch, .
%ﬁ‘lﬂ Administration, p. 33 New York:

.
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It 1is believed that 8roup roles affect the way in

which & person sees social events, For this reason, it
3

seemed necessary to include in this section a description of

some Of the services rendered, consciously or unconsciously,

by individuals participating in g group activity

Intergroup Relations

Research findings ang everyday experience make it

clear that the improvement of intergroup relations is a great‘

social need in America today. Human relations that exist

between members of certain groups--those distinguished by

differences of race, rural-urban background, and social
status--are receiving more attention in schools today.
Reasons for this interest in intergroup relations are given

in the following statement:

Intergroup relations are often marked by tensions
that threaten the peace of families, schools, communities,
nations, and the whole world. The schools of the United ‘
States dare not ignore such a situation.... They must strive |
80 to influence the young that their relations with one
another, cutting across the lines that distinguish the vari-
ous groups, will rise to a nobler plane.... Only in the
degree that the teachers understand their responsibility for
lmlping improve intergroup relations and only as they know
how to g charge that responsibility will the needed progress
be made.&$

\‘___‘__————_

L7. Lloyd Allen Cook, Editor, College Programs in

Intergroup Relations, p. vii. Washington, D. C.: The Ameri-
an Council on Education, 1950.
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Education Association joined with the Research Center for

38

In 1945 the American Council on Education, with the

aid of a grant of funds from the National Conference of

christians and Jews, initiateq two experimental projects in

an effort ©O evaluate various types of activities that might

influence individuals in theip attitudes toward others. One

project was aimed primarily at the elementary and secondary
school levels, the other at the level of teacher education.

The College Study in Intergroup Relations,

the first nation-

wide cooperative effort of this kind in the United States,

was the result of this study. Twenty-four teacher education
institutions, in cooperation with their schools and community
agencies, conducted a survey over a four-year period of the - |
programs that were developed in each institution for the

improvement of intergroup relations.l"8 d

In 1946 the Adult Education Division of the National

Group Dynamics and the Connecticut Interracial Commission in

conducting a training center for community leaders who were |

49

attempting to improve intergroup relations.

The application of the procedures of action-research |

to this problem of relationships between groups has made a

—————

48. 1Ibid., p. 6.

. inz in Community Relations:
l9. Ronald Lippitt, Traln 5 Skills. New York:
5§E§ggrch Exploration Toward New Group Skills

i ok, op. cit., p. 50}
rper anq Brothers, 1940. A4S found in Cook, Op. Clt.,
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promising beginning. oOne of gpe most significant develop-

ments was made by the American Jewish Congress which estab-

lished the Commission on Community Interrelations. This

action research organization wasg designed primarily to

function as a service organization to Jewish and non-Jewish

podies in the field of group interrelations.

Various educational organizations use our educational
system for the improvement of intergroup relations, as the W

American Council on Education, the Citizenship Education

Study in Detroit, and the Bureau fop Intercultural Education.
Ohio State University has an excellent program in its

University School for the improvement of intergroup relations

g
and has cooperated in its operation with the Intergroup I

Project of the American Council on Education.®? The following |
summary of their program was given in an Ohio State monograph,
"Building Friendly Relations.":

We have an intergroup program in action, not in
isolated areas of the school or at certain levels only, but |
rather as an element that pervades our whole program. We have
tome far enough together to have learned that interpersonal
and intergroup friendships can be developed, and that they
exist wherever human beings respect and appreciate the con-
tributions of the various racial, cultural, national, reli-
glous, social, and econo?ic groups which make up their
Schools and communities.2l

e ———

i Kohn, and Robert
0. Robert 8. Gilchrist, Lothar , .
Ihas: "Biilding Friendly Relations," p. 6. Columbus, Chio:

Ohio State University, 1947.

51. 1Ibid., p. L7.
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Many critical problems in intergroup relations face
the teachers in our schools today, and skills in dealing
with these problems of human relations need to be developed.
one of the problems of being a teacher is recognizing this
new demand for dealing freely and equally with all kinds of

children from diverse origins and backgrounds and overcoming

prejudices. A good summation of the ma jor research efforts

in intergroup relations is given by Kurt Lewin in the fol-

lowing statement:

Attempts to improve inter-group relations have
included studies of the development of attitudes in children;
studies of the relation between intergroup attitudes and |
such factors as political belief, position in one's own
group; experiments about how best to react in case of a
verbal attack along prejudice lines; and last but not least,
the development of more precise theories of social change.

Not too many of the results of these projects have yet found
their way into print. I am confident that the next few years
will witness rapid%z increased output of significant and
practical studies.

As teachers work with groups they cannot afford to
neglect the skills that will reduce intergroup conflict. The|
following basic aim should undergird any program for improving

intergroup relations.

1. A factual understanding of the concepts of race,
creed, immigrant cultures, rural-urban and class-level

differences in our society.

in American
2. stematic knowledge of changes
‘ommunity 1i%e?ywith special reference to unities-disunities

along caste-class lines.
\‘\———‘-—

52. Kurt Lewin, Resolving %gpial
Yew Yory: Harper and Brothers, 1948.

conflicts, p. 207.
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3i An increased awareness of
the functlons of race, creed

development and group life i

» and deeper concern for,
» etc., in child personality
n and about the school.

lb. Skill traini
teaching methods. ng in human relations techniques and

5. Restatement of school f
unctions in a societ
committed to democratic ideals, to the use of scienceeig

improving human relations, plus a concept of school leader-

ship broad enough to meet the social needs of these changing
times.

Summary.--This section of the study has indicated
that the improvement of intergroup relations is a great
social need and that teachers are responsible for helping
improve these relationships in the classroom. Attention was
called to the necessity of putting into practice the demo-
cratic theory in working with people of all races, creeds,
and groups. Race, creed, and class have been focuses of
special concern in this section for these are areas where
democracy tends to break down

Fducational literature is replete with studies and

projects that have been carried out by educational agencles, |

interracial groups, community organizations, and social
scientists. From this research a number of the major
research studies in the field of intergroup relations were

selected for review in this section.

From the literature presented in this section it

became increasingly clear that intergroup conflicts can be

\

53. Cook, op. cit., P- 35

T
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gignificantly reduced ag teachers acquire the skills, the

know-how, and the desire to 1ive and work together harmoni-

ously.

Group Membership ang Individual Adjustment

The study of intergroup relations in the preceding

section leads almost inevitably to an examination of the
effects of group membership upon the personal ad justment of
the member. Successful teachers have recognized that stu-
dents learn best when they are happy and in a congenial
atmosphere. ‘
One of the underlying forces that influences group
membership and adjustment is rapport. Several recent studies{
have been presented in this investigation to show that when “
rapport is present within a group its members increase their y
effort and achievement. This was found to be true in the
experiment that was conducted at the Hawthorne Plant of the
Western Electric Company. The results indicated that the

development of group rapport was the ma jor factor in increas-

Sh

Herbert A. Thelanssand Samuel F. Klugman

ing effort and production.
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have given

Supporting evidence of the importance of rapport. Their

N

Sh- For a detailed account of this expgriment, see
Chapter II, section on Group Productivity, p. 10.

55. 1Ibid. p. 21.
~ 56. Ibid. _
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studies were conducted to show that Superiority of achieve-

ment resultéd when high school subject matter was adapted to
the needs and interests of the class and students were per-

mitted to share cooperatively in the course.

Robert N. Bush pointed out in a study of student-
teacher relationship that within a single group of students
attitudes of resistance toward the teacher and toward members
of the group cause a teaching situation where group rapport
is impossible.57 It 1s the responsibility of the teacher to
establish group rapport and the following factors contribute

to its development in the classroom:

Group rapport results when students believe that the
teacher is helping them to attack their problems and allowing |
them opportunity for expression of their own self-assertion |
and judgment in determining possible solutions and ways of
working. By encouraging group participation the teacher
promotes wholesome interactiogg among students, and attitudes
of resistance do not develop.

The cooperative sharing of learning experiences by
the teacher and the student is another effective method to
promote learning and adjustment in a group. It i1s based on
the assumption that individuals have a better chance of main-

taining adjustment when they are permitted to share in

tudent Teacher
. Robert N. Bush, "A Study of S
Relationggips?" 3ournal of Educational Research, 35(May, 1942),

58 Bernice Baxter, Teacher-Pupil Relationships,
P 7. Wew York: The Macmillan Company, 19L5.



bl |

planning and problem solving. Alberty recognizes the impor-

tance of teacher-student sharing

A cooperative appro
aims directly toward meggingc?hto P-anning school experiences

members of the group. Teacher_:tzggggnized needs of all
provision for the extggsi

members of the group.

when he says:

t sharing aims to make
on of affection and security to all

Evidence Supporting teacher-student sharing as a

method is found in the extensive experiment carried on by

thirty secondary schools under the sponsorship of the Pro-

gressive Education Association.éo One of the purposes of this

experiment was to discover better ways of preparing high
school youth for college. The results showed that students
who had benefitted by experimental methods of teaching and
reorganized curricular and guidance procedures developed by
the thirty participating schools demonstrated greater compe-
tence for ad justment in college than did students of compa-
rable abilities who had received their high school training
in traditional secondary schools.

Of interest are sample reports of the value of
teacher-student sharing (called pupil-teacher planning)

throughout the repoft of the Eight-Year Study. The New Trier

Township High School of Winnetka, Illinois, reported:

S —————

o the High School
. Harold Alberty, Reorganizing
Mmriculiz, pp?r221-336. Néw York: The Macmillan Company,

U P
60. Progressive Education Association, "Thirty

Brothers
School opv," New York: Harper and :
o2, sAze%guggei; gzilZQ and Dorsey, %gfggggiij?':éig'
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We are convinced that t
method and group activity have ggopupil-teacher planning

vided greater outcomes in
understandings, attitudes
wion and social PeSPOnsibiligi,%§ills in democratic coopera-

In 1940 about the time that the Eight-Year Study was

peing completed, the Educational Policies Commission reported |
experiments with teacher-student sharing under the heading,
"participation of All in Planning, Executing, and Evaluating.“

This report stressed that: ‘

The school of democratic citizenship will...see to it
that all students have opportunities to share in democratic
planning...that evidence from both action and experimental
research supports the value of teacher-student sharing as a
method of teaching in the secondary school.%2

The relation between the individual and the group is
the core of the question of discipline and responsibility in |
the classroom. Jean Pioget made an intensive study to learn
the effect of constraint (rules) exercised by older children |
or adults on young children63 The scientist was able to see
the difference between external acceptance (conformity) and
internal acceptance where rules were used as a code of

behavior. Pioget observed that conduct is changed only when

61. 1Ibid., p. 330.

2. Educational Policies Commission, Learning the

; - 1
Ways of Democracy, PP- 1,8-171. Washlngton, D. C.: National
Eﬁbﬁffon Associa%ion, 19,,0. As found in Stiles and Dorsey,

R cit., p. 331.

n
i Judgment of the Child,
63. Jean Pioget, "The Moral
N°WAY°Pk=3 Harcourt, Erace and Company, 1?3§ineAspfog?g.inNew-
Rlldolph Wittenberg, The Art of Group Discip s P

ork: Association Press, 1951
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FUlES ars RAGEped internally as an active part of one's life

and there is a spirit of cooperation between the child and

the outside influence.

A. Bettelheim and E. Sylvester conducted a study of

the influence of the group on the individual. This study was

made in a school for emotionally disturbed children of at

least normal intelligence who had no organic basis for these

behavior disorders. The school was divided into small groupsi

that the children were permitted to choose. These groupings
made the individual feel as though he were a part of a total
situation, that he did not have to act in isolation, but |

could find his own niche among the children with whom he

elected to be. Eventually his many group experiences enabled

him to feel supported and, through the need of belonging, to

want to act in accordance with the pattern of the group.éh

Modern research shows very clearly how group dynamics |
contributes to the adjustment of individuals to the group.
Paul R. Grim recognizes the importance of group dynamics in
guiding group adjustment in the following statement:

new field of group dynamics--that is, our know-
ledge Ongiou; processes,oeffects of groups, and how to con-
trol group behavior--is making available for the teacher
fresh concepts, added understanding, and valuable skill:i...
fueh of this information has a very direct bearing on stimu-

k—

6&- A. Bettelheim and

gmluence of the Group on the I

rtho November,
yaopsychiatry, 17 (
Mitenberg, op. cit., p. 123 I

E. Sylvester, "The Therapeutic
ndividual," American Journal of
1947), 68l,-692. As found in

-
—
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lating pupil actiyity g
in the classroom.gé Y and maintaining good working conditions

Summary.--
Y---In this section of the study it was pointed

out that group rapport plays an important part in the adjust-

ment of the individual to the group. From the studies in

this section it was shown that in teacher-pupil sharing

learning is organized in accordance with the tenets of demo-
ecratic living.

Attention was directed in this section to the rela-
tionship between the adjustment of individuals to the group
and group discipline. Data gathered in experimental studies
gave supporting evidence to the belief that the concept of
discipline varied with the goals of the group and the
community.

Emphasis was given in this section to the role of
group dynamics in guiding pupil behavior and individual

adjustment to the group.
Training Leaders and Improving Group Functioning

In discussing changes needed to improve group func-
tioning, it is natural to focus attention on the leader.

Until a few years ago it was assumed that the leader deter-

"ined what happened in a group. Research has revealed that

————————

t Teacher in the Sec-
65. Paul R. Grim, The Studen Teachor in the Sec-

. tce
Ndary School, p. 263. New Yorx: L B
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leadership can best be understood as a set of functions per

formed within the group. 1t ig &S much a property of the

group as of an individual. ap explanation for the emergence

of this new leadership was given by P. Roy Brammel in the

following statement:

The democratic leadershi
P came into sh
t%e %gcogg ?ggig Wagi zheg American education iggkggc?z %iter
itse a nd a sturbing amount of th
fought to eliminate in this world--diotatoisgigy t%:nsewz .
gsurprised to find so great a g . .

ap between the demo
talked about and the democracy we practiced. Oﬁrczzﬁgog: B

were conducted too much on an authoritative basis L
«ess Learning
seemed to be a teacher telling and pupil conforming process. g

These conditions were not universal, but as we looked around
we found them all too prevalent.g% ’

Ruth Cunningham emphasized the concept of leadership
in a democratic group as essentially that of a "change agent.ﬁ
As such the leadership function was seen as a transition:67

From To

The leader achieving in an

area that has prestige for The leader achieving because
the group. (Based upon hero he is able to help the group
worship and discipleship). achieve what it wants through

v cooperative action.
The leader achieving because
he is feared.

|
The democratic leader, while confident of his own

ability, realizes that leadership requires thought, planning

and skill. He knows that he must help the group:
\-—
66. P. Roy Brammel, Your Schools and Mine, p. 153.
Yw York: The Ronald Press, 1952.
ates, "Leadership and

67. Ruth Cunningham and Associ Ly
he Group," NEA Journal, 37 (November, 1948), 5 503
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Organize itself into a group
Decide ang
conduct. Periodically redecide the rules of its own

Develop an atmosphere th
encouraging to all to °°ntribute?t is free and permissive and

Develop an attitude of :
force the group to produce o critical objectivity that will

n a high quality level,

Analyze the various latent i
resources within its mem- |
bers and devise ways of releasing these resources when needed.,

Develop ways of tra

ining its own ‘
democratic ability., g members toward bettey

Develop ways of cogginuous evaluation of both group
product and group process.

The democratic leader realizes that if he does these

things for the group there will be no real progress. His job |
_ Il

is to help the group to grow in its ability. He does this by”

encouraging the group to watch itself as it works and to findh
ways of improving itself. Certain factors tend to negate
change in groups.

l. In several of the studies in group dynamics, I
leadership has been most sharply criticized for devoting
almost complete attention to the process of leadership. When-
€ver groups become conscious that the leader is striving for
& particular effect or trying to follow a preconceived set of
Procedures, resistance develops.

i i bers
2. Whenever leadership fails to assist group mem
8ain a complete understanding of "what is beigg attemptedé"
%hen some individuals are left in confusion with respect to

he purpose of the study, insecurities develop.

s

Dynamics," Educational
Arthur Croft Publication,

68. "Two Lessons in Group

%%22, p. 3. Washington, D. C.:
Oo
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3. Leaders make
prove that their methods the mistake of being too eager to

are superior, U
persuasion frequently result in 1nh1bitingdg§a§§:siﬁrz Z?gup

L. Leaders in the gro
inhibit communication by thg Oggpgzgamics movement frequently

ingless or misunderstood by others. of terms that are mean-

5. Some leaders assume " » )
group activities in the mistak:n do-nothing" attitudes toward |

. bel
are democratic. Groups underp = ief that such procedures

toward the leader and fre h leadership develop disgust

quently submit t
group members. This delays group PPOgres:,gSmination from

Various conceptions of the role of leadership are

revealed by some well-known stereotypes:

The "Group.Boss" places a premium on discipline. He
guides the discussion carefully, deciding who will speak and
when.

The "Efficiency Expert" has little faith in group |
processes and the ability of people to exercise critical

judgment. He complains that democratic procedures are too
slow and inefficient.

The "Good Fellow" is a friend to everyone, and every-
one is his friend. He assumes that the mere process of
bringing people together will produce results. In the name
of democracy he refrains from giving any direction whatsoever
to the work of the group.7

Many studies have shown that democratic leadership
should permeate the classrooms in our schools. Results of
these studies support the belief that students prefer a

teacher who is genuinely democratic in his relationship with

them and who is sincerely interested in the problems, needs,

ind interests of young people.
\N—*—v__—_

69. Stiles and Dorsey, OR- cit., pp. 388-389.
amics," op. cit., pP. L+

. 70. "Two Lessons in Group Dy? i
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Paul A. Wi
18ty's study of 47,000 letters by students

in grades one through twelve describing the teacher who

helped them most showed that the most frequently mentioned

positive trait of teachers was a "co-operative democratie

. n
attitude. Second on the 1list in terms of positive mention
was "kindness and consideration of the individual."!t

Tiedeman reported a study of the characteristics

liked and disliked in teachers by L50 seventh, eighth, and

ninth-grade junior high school pupils. The results indicated |

that the autocratic, domineering teacher was disliked most
and that the degree of dislike for such teacher behavior
increased in proportion to the age of the pupils reporting.72}
These studies illustrate the readiness of youth to accept
teaching procedures that are characterized by cooperative I
shared relationships between the teacher and students.

Pioneer studies in the field of leadership were con-
ducted in 1939 at the University of Iowa under the direction

of Lewin, Lippitt, and White.73 The purpose of these Iowa

S

ies of the

71. Paul A. Witty, "Evaluation of Stud
Characteristics of the Efféctive Teacher,“iImprggingtiduca-
tional Research. Washington, D. C.: American Rducatlon
mﬁg&?eh Association, 1948. ,As found in Florence G. Robbins,

fducational Sociology, P- 28ly. New York: Henry Holt and
Company, 1953.

"p Study of Pupil-Teacher

‘ n
72. Stewart C. Tiedoema ! ional Research, 35 (May,

felationships," Journal of Educat

9h2), 657-661,.

73. Lewin, Lippitt,

and White, 0OP- 913",8?1,21}-279°,7
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jal Climate Studi
social dies was to show the effect of three

nt t
differe ypes of leadership, democratic, authoritative, and

laissez-faire upon teen-age boys' eclub groups

Results of these experiments showed that the same
group of children displayed very different levels of aggres-
sive behavior under different types of leadership. When indi-
yidual children were transferred from one group to another,

their levels of aggressiveness were shifted to conform to the

atmosphere of the new group.

Direct observations of social behavior were made,
combined with interviews with teachers, parents, and each
child at the time of transition from one group atmosphere to

another. In this experiment three types of leadership were

established:

1. Dominant or autocratic--attitude of leader to
work on group.

5. TLaissez-faire--attitude of leader to work for
group.

. 4 Democratic--attitude of leader to work with or

within the group.

Teachers are group leaders and the functions of their

democratic leadership may be described by the following state-

ment

always exercises its function

Democratic leadership First, society itself is

toward the achievement of TWO ends.
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jmproved. That is to sa thi
officiency is the criterzén. "8 get donme. Toward this end

Second, those who get thin (e
Zs done are themselves
improved. The group which displays efficiency in getting
things done 1s 1tself improved; indi '

group are improved. That is to say’Viduals who make up the |

in their power to do; the the participants develop

o Yy mature in i .
ond growth is the criterion. nsight. Toward this

Democratic leadershi
ljeadership for education.
leadership are the mo
of democratic living.

P is the only acceptable kind of
Public schools under democratic

7& important agency for the improvement

Summary.--In this section of the study a review was

given of some of the literature related to the emerging con-

cept of democratic leadership. Attention was directed to |

research studies in this area. I

Emphasis was given to the kind of leadership exercise#

by the classroom teacher and the effect of this leadership V
upon classroom groups. |

|
||
|
|
[l
|

]
]

7&- Educational Leaders, Report of the Second Work

. 11,
‘onference of Professors Of Educational Administration, P |

® York: Columbia University Press,
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CHAPTER III
PHILOSOPHY OR POINT OF VIEW

Introduction

The purpose of this chapter is to present the under-

lying point of view or the basic pPhilosophy of group dynamicsr

It seems necessary to Investigate four major areas: theory

of group dynamics, objectives of group dynamics, method of

group dynamics, and principles of group dynamics.

To give coherence in an introduction to this chapter

it seems necessary to describe each of the four sections of
the chapter that are listed above.

The first section of this chapter is designed to showT
the relation of the theory of group dynamics to the principle%
of our democratic society. It will be pointed out that the E
teacher who understands the meaning of group dynamics and whoj
uses the techniques of group leadership intelligently has
solved many of the problems relating to the principles of
teaching method based on the democratic ideal.

The purpose of the second section of this chapter 1s
to present the objectives of group dynamics that have impli-
cations for teachers. To determine these objectives an

*xtended study was made of the literature in this field. The

%jectives that are given in this section are the result of

\ fich research and careful thinking by investigétors and
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experimenters who are interested in fostering better feelings

and more efficient functioning of the members of groups

In the third section of this chapter, the method of

group dynamics, it is pointed out that research and experi-

mentation in the field of social studies, psychology, and

science have made a direct contribution to group dynamics.

The purpose of this section of the study is to review this

contribution.

The fourth section of this c hapter presents some of

the basic principles emerging from research in group dynamics.

Since research is constantly going on and since its very
nature 1s to revise its conceptions, these principles will
have to be modified and improved as time passes. They
represent the thinking of leaders in the field of group
dynamics and now serve as guideposts to crystallize our
thinking on the underlying principles of this new science.
It is believed that these principles have many applications
for professional groups, conference groups, workshops, small
study groups, groups doing research work, and classroom
groups.

Out of this background comes the motivation for this

Chapter, It seems necessary that teachers understand the

basic point of view which underlies group dynamics. This

Imderstanding should help them implement the philosophy of
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dynamics and
group ¢y 2lve 1t new 1ife ang meaning through prac-
tice and use.

Theory of Group Dynamics

Since the preference for democracy as a way of living

is a traditlon In our society, 1t is easy to understand why

there 1s concern for school programs to reflect such a tradi-
tion. If schools are to be established for the purpose of
preparing youth to become effective citizens in a democracy,
it appears logical to expect a wider use of democratic prac-
tices and principles in our schools.

Throughout the literature used for this study there
appears consistent references to democratic principles basic
to group dynamics. An examination of these principles of our
society strongly suggests that group dynamics is anchored
firmly to tenets of democracy.

Schools are responsible for the continuous improvement
of our democratic society and take their direction from the
ideals of our culture. Three of these ideals underline the
Purpose of our democratic society.

The first declares the dignity and worth of the indi-

Vidual. The development of each individual's potentialities .
to the fullest extegt is considered to be consistent with the.

83t interests of society.

Hon, p, 5, TA Report of the Secon
Nauﬁnal Conference of Professors of

Fim“ Madison, Wisconsin, 1948-
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The second ideg
method of intelligence.% of democracy Places reliance on the

cooperative action.

The Tiret ldeu] pr democracy referred to above is

emphasized in the following statements:

Each Individual is regarded as a valuable member of
soclety, who possesses potentialities and creative ipdividu-
ality which can make a valuable contribution to all.ﬁ

The dignity and worth of the individual is basiec.
Man is placed first; things are subjugated to the welfa;e of
man. Merit, real or potential, is aseribed to every indi-
vidual. Because every person has merit, each person becomes
responsible for the development of all other persons. The

best society is composed of ingividuals who achieve their
best, their fullest potential.

The method of intelligence referred to above as the
second ideal of democracy has.to do with thinking in a logi-
cal pattern. It is also a method which can be applied to
individual problem solving as well as group work. In supportj
of this principle the following statement 1s given:

Man's problems can be solved through his own intel-
lectual efforts.... The method of intelligence is diamet-

rically opposed to the concept that man's problems may be
solved by appeals to authority.

—

2. Educational Leaders--Their Function and Prepara-
m’ lOCo Cit.

3l Ibido’ po 7.

Sehools, p. 12.
. Curriculum Planning for Our
State Degartment of Education, Nashville, Tennessee, 1950.

5. Educational Leaders, O9P- cit., P 5.

6 . Ibid oy p : 6 B = ———————— e S
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students will have the OPPOrtunity to learn how to work in

groups This implies that people are not born with the

ability to be cooperative, ang that this competency must be
learned. If this is true ang our society demands such a
skill of its citizens, it becomes necessary to provide the

experiences to develop this skill.

Cooperative action is action whi
individual intelligence of each member o

most fully and appropriately in the solu
problem.

ch will bring the
f the group to bear
tion of a common

It is believed that the skills and techniques of
group dynamics will be of value in achieving these ideals for |

democratic living in our schools. Learning how to live and
work together in groups is the essence of democracy.

Boys and girls do not learn about democracy and good
citizenship merely through reading and reciting about it.
The skills, attitudes, and knowledge necessary for good
citizenship are learned best when boys and girls partécipate
in democratic activities that are meaningful to them.

Klausmeier gives four democratic ideals to guide
classroom activities in democratic living. They are as
follows:

1. Every person respects the unique individuallty of |
SVery other person. When adults respect the unique
\———

7. Ibido, p‘ 7‘

i 1al Studies for Sec-
Study in the Socla 2
Ondap 38° tourse %ﬁ Harrisburg, Pennsylvania: Department
==y Schools, p. 13. ikl it
ublic Instruction,rlggllf_;:T:TTr;::;;jT::77#_«,‘7
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individuality of children in the sch

made : (a) each child feels that he g:ianégeii Eggvisions are
thaghgeaiii:?€§:§ i?dtﬁorthWhile; (b) each child paizgggéates
in e group; (c) each ehi

nas a place i§ the group, that he has staiﬁg}d(gﬁels ;hag.?g
feels secure 1n his group.9 H each chi

2. BEvery person emplo
force in the solution of prgblys intelligence rather than

. . ems. Th
becomes deeply ingrained in behaviop e pattern of using force

A unl
learn to use intelligence in solving pro%i:m:?ys e e

3. Every person cooperates for the wel
group . The efficiency of classroom groups willfizeiggrESZd
if children, under adult leadership, are given opportunity to
develop competence in identifying group goals, planning activ-
ities to achieve the goals, learning communication skills,
defining and assuming responsibility for carrying out work
activities, and evaluating the final outcomes of the work of
the group.

L. Every person accepts responsibility for his
getivities in a society of free men. Freedom in democratic
living means acting on one's own intelligence in making

choices and at the same time assuming responsibility for such

action in the social groups of which the individual is a
part.

It can be seen from these principles that an under-
standing of group dynamics will help solve many of the
problems relating to the teaching method based on the demo-
cratic ideal.

If teachers are to implement democracy by providing
Bxperience in its use, an understanding of the democratic

method of teaching is necessarye. The underlying principles

e ———————

rinciples and Practices of
New York: Harper and

9. Herbert J. Klausmeier, P
%ﬁgﬁgﬂry School Teaching, p. 105-

10. Passim, DPp. 105-115.
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of the democratic methogqg are given by Ragan in the following
statements:

1. Method shoulg

rovi
tion in planning, executinp vide for teacher-

upil coopera-
Z and evaluating. et a

2. Method shoulg

. provide fo -
petween pupil freedom and teacher gu?d:nggoper balance

3. Method should provide fo
r pupll participati
t?eisolution of problems arising in cogngctign wizhp:chgglin
living.

L. Method should provide oppor
‘ $ tuni
to develop skill in group prOCesses?p unities for the pupill

5. Method should provide for the stimulati
) ation of
individual effort through the use of group approval.

@. Method should provide opportunities for pupils to
make decisions and assume responsibilities.

7. Method should provide for the gradual development;
of self-direction on the part of pupils.11 h

If the school is to contribute to the building of
democratic citizenship, the methods of teaching must be organ-

ized to achieve this goal. An understanding of the principleé

|
and skills of group dynamics will implement the use of demo-

|

cratic method in the classroom.

As teachers apply the skills of group dynamics in
teaching, the following criteria may be used for evaluating
the democratic quality of classroom activitles:

1. Are the goals such that group activity will
®Xpedite their attainment?
T ——

i1 William B. Ragan, Modern Elementary Curriculum,
P- 168, New York: The Dryden Press, 1953
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2. Is the work that
goals the group wants to achiiie?“d°rtaken relevant to the

3. Is the sequence of .
(a) Clarification o?ctlvities somewhat as follows:

(b) Discussion goals or purposes
these goalsOf means for the attainment of

(¢) Action in term
8 of th
(d) Appraisal or evaluatiznmeans decided upon

. Is there a f i :
of the p&oject? ree interplay of minds at all stages

5. Is a consensus of opinion striven for?12
Summary.--A democratic philosophy of education becomes

effective only as it is implemented and given 1life and

meaning through practice and use. The principles of group

dynamics give new emphasis to the method of democracy and help
meet the challenge of developing an instructional program thaﬁ

will prepare American youth for living and working in a f

|
democracy.

Objectives of Group Dynamics

The purpose of this section is to point out the objecJ
tives of group dynamics. To determine these objectives a
careful study was made of the ]iterature in this field. The
Objectives given in this section aré the result of research

and thinking by investigators in the area. It is not to be

8SSumed that the objectives of group dynamics are limited to

\

tion, Group Planning

12. National Education ASSOCiat of Supervision and

HIQQEE&ELQQ, Yearbook of the DepartTen.

N :mriCUlum Development, P- 138, 19 7 I —
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teaching solely, but fop the purpose of this study it seems

necessary to include only those objectives that dlvem iow

group dynamics can contribute to teaching

Other sections of the study have indicated these
implications but in order to bresent a composite picture of

the contribution of group dynamics to teaching, the following

objectives are given:

1. To help groups grow in ability to work together.

2. To develop appropriate techni i
emotional problems that arise within a gpgﬁgf for managing

3. To increase the efficiency of a esroup b bringi
out and using potential member contrigutions% o o

L. To increase their objectivity in dealing with
group problems through self-study and evaluation groups. I

5. To seek continuous improvement in group efficiencf‘
If

6. To improve in the ability to absorb the shock %
that results from the loss of a member, inclusion of new I
individuals, conflict over leadership, or incompetent or

group dominating leadership.

7. To explore and experiment in the phases of group I
growth and development, the problems and skills of group
decision making, the process of group productivity, and the
responsibilities and skills of group leadership and membership.

8. To develop understanding, skills, techniques, and
Instruments for analysis of group situations and bringing
about group improvement.

training people to assume lead-

g of
9. To develop way bilities for better group

rship and membership responsi
functioning.l

\_——

th D. Benne, and Ronald |
. P. Bradford, Kenne and_
Mppitt,léTheL;iiﬁgse of Group Dynamics for Education,” NEA

-:,i:‘c"‘}l'nal, 37 (September, 19}4-‘?)’ 350-35,1,1,,;: g
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Janie D
erieux focuseqd attention upon the objectives

of group dynamics in hep thesis, "Principles of Group Dynam-

-
ics," written at the University of Virginia. They are as

follows:

1. Group dynamics
structure, in both man ang
tained.

ihows how a certain type of
3roup, can be created and main-

2. Group dynamics points
: . . out the skills needed b
man to maintain his status within th i J I
el € group of which he is a H

3. Group dynamics encoura
within a group. ges widespread participation

. Group dynamics teaches the art and skills of
leadership.

5. Group dynamics has profound implications for
teachers in service in our American schools.

|

6. Group dynamics helps develop democratic citizens.“
7. The study of group dynamics, while it cannot give:
easy answers or magic panaceas for group ills, can open the
doors to greater understanding of the many complex forces
operating in group situations and thus to ultimate solutions

of group problems.

8. Group dynamics can sensitize us to problems of
group behavior whether in the classroom, staff meeting,
professional organization or community committee.

9. Group dynamics can help us gain the instruments
and skills for diagnosing group ills.

3 familiar with
10. Group dynamics can help us become
the many facets gf {eadership and membership as necessary

group responsibilities.

us train ourselves and

hel
11. Group dynamics can pbers and leaders.

Others as more productive group mem

ac-
12. Group dynamics can help us Piiﬁ ?ﬁdogirgZogg

;‘timlresearch designed to bring improvem

‘ ﬁituationo — :’T;::#:;_‘ﬂ
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13. Group dynamiec
our own progress in group ngi?hhiﬁP us measure and evaluate

In this section it has been pointed out that group
dynamics can make a valuable contribution to education. Sincé

group dynamics 1is a frontier field it is not possible to

recoznize now all its potentialities. As teachers develop a

greater understanding of its basie philosophy and acquire
skill in the use of 1ts techniques, new areas in which its

application to their problems is practical become evident. ‘

Method of Group Dynamics

Contribution of the social studies to grogp,dynamics.i-
Research and experimentation have made a valuable contribu- i
tion to group dynamics. The following statements point out |
some of the basic concepts of the social studies program.

From a study of these concepts it can be seen that the social
I

studies provide an excellent frame of reference for the use

of group dynamics.

Basically, the social studies are concerned with
people 1iving in their place and in their time. The study of
+«. people living in their place and time, reveals useful |

i human atti-
knowledze and undigstandings, social skills, and
tudes and values.

————.

1ly. Janie Derleux, "principles of Group Dynamics," |
Teacher Education, 2 (March, 1950), 23-27-

in the Social Studies for Sec-

15. Course of Study
Wdary Schools, op. cit., P 1le.
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Social studies pro
grams function i
negardless of what direction is taken, thenpiigigie;ﬁrggszazz.
that of providing experiences for 7

the 4
citizens to participate in a democraticezziigﬁgniéof good

The social studies are concerned with the wide dis-

gemination of information, the develo
and the improvement of soéial beh:'=1vio£)*n.li?t e

The social studies pro i
gram in the modern school does
not place major emphasis on the mastery of logically organ-

jzed bodies of subject matter; it emphasizes the functional

use of subject matter from many sour
desirable behavior. 0 4 ces to develop socially

The primary objective of the social studies program is
the improvement of group living. It is designed to develop |
intelligent, responsible, self-directing citizens. The school
provides opportunities for the child to acquire useful infor-
mation relating to social problems; it also provides a
laboratory for social living in which he has an opportunity
to develop his own potentialities and contiébute his maximum
effort to the improvement of group living.

||
|

It can be seen from the above statements that the use |

of group dynamics in the classroom is a modern emphasis in the

social studies program. Activities are provided in such a

program for standards to be met and for students to provide

help in formulating plans and reaching group decisions. Ideasq

20 |
are exchanged and leadership responsibilities are shared. ‘

ic Citi-
16. Rvland W. Crary, Education for Democrat
gﬂﬁhig, pP. 75? Washington:’National Council for the Social
tudies, 1951.

17. Klausmeier, op. cit., P- 140.
18. Ragan, op. ¢it., P- 168.

19' l?-f.Ld—., po 1700
the Social Studies for Sec-

b 20. Course of Study ;2
fmar Schools, op. cit., P- iz. ) g



ning-.

a contribution. Morale is higher when students work together

cooperatively on group projects.2l

Teachers of the social studies and students of group

dynamics recognize the importance of the principle of inter-

action and understand how it contributes to cooperative

learning. Therefore a classroom setting should be provided

for its use. Olson has illustrated this by use of the terms

"coaction" and "interaction:"

Coaction is involved when the group as a whole acts
in response to a command from a leader, such as the teacher. |

Interaction is betweeg the teacher and a pupil or between I
members of the group. 2

In the interactive groups members are arranged in a |

face-to-face sitﬁétion around a table, in a circle, or in a |
semi-circle. The leader in this case assumes certain respon- |

sibilities for group management. All the members of the
group are encouraged to participate, to discuss with each
other, and to grow in their ability to conduct themselves as
effective members of a social group.

An attempt was made in this section to desgribe the
contribution of the social studies area to group dynamics.

It has been pointed out that the basic concepts of the social

S ~——————

21. Ragan, op. cit., P- 172.

————————
—

22, Ibid., p. 173. ——



studies place major emphaSis upon the development of social

the f
skills, e Tunctional use of subject matter, and the improve=-

ment of group living. Therefore, it is believed that an

understanding of group dynamics will give direction to a

petter social studies program.

Contribution of psychology to

group dynamics.=--Group
dynamics is closely related to a relatively new study called

n
"sociometry” which is the measurement of the social interac-

tion of people in groups. It is also interrelated with

"topology" which has to do with the social space or life

regions of individuals and of groups.

Interpreted broadly, group dynamics with some justifi-
cation could be called applied psychology. It is, in fact, al

product of the long development through the centuries of the

23

study of mankind.
The basis of group learning processes is the field
theory of psychology. This theory holds that:

1. All individuals are born with the inherited
potentiality to learn, thus all groups have a potentiality
for learning.

2. Learning takes place whenever the individual
interacts.with his environment or the members of his group.

3. In the interactive process the whole individual,
8 well as the grbup, is affected.

cess all aspects of behavior

tive pro
. In the interac P oup, are affected.

°f the individual, and of the grou
\\.—————'—

23. DeI’iGUX, Op. _C_.—t—" )ﬁ:ﬁ,‘;:;ﬂ:‘_—_——‘

— e



68

5. Conscious 1le

vidual, or the group, arning takes place whenever an indi-

moves to satisfy a felt need.

6. Best results g

ccrue when learni i
py satisfaction to both the individual ang Eﬁel;rﬁzg?mpanied

7. Interests are g
of individuals and of groupsmeans of improving the learning

8. The group is

nowever, the group exi ts
vidual for the group. ﬁ

greater than the individuals in 1t;
for the individual, not the indi-

The findings and research in modern psychology set no |
limits or boundaries on the aces or mental levels of the |
people within groups to which these psychological principles
apply. Whether the groups are high school students or |
college students, this psychology of learning will be pr-ac:ti-:j
cal for helping this group acquire attitudes, skills, and
information. These principles are the guideposts to esprit |
de corps that will permeate the group and inspire the membersﬁ

|
|
|

to greater learning achievement .25 l

|

If a group is to function satisfactorily and if groupf
learning experiences are to be meaningful, there must be: I
1. Adequate communication

2. Agreement on a value system

3. Group control of behavior

i Bducation, p. 39. |
o,. Enriched Learning in Business |
American %usiness Education Yearbook, Volum% Xi S:s;:;ghers
Business Teachers Association and National Busine

ASSOciation, Somerville, New Jersey: Somerville Press, 1953'1

25. Ibid., p. 38.
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L. Satisfaction of individual needs

5. Utilization of the skills of all26

Understanding these characteristics ang directing all‘
effort toward achieving them wii] ultimately result in the |
group members attaining growth in knowledge, skills, and

social traits.

The door to group learning hinges on the environment

in which the group functions. The environment, which is I
\

frequently referred to as the climate or atmosphere may take
one of the three following forms in the classroom: (1) duto- |
ecratic, (2) laissez-faire, (3) democratic.27

In an autocratic climate the teacher tells the stu-

insecurity, aggressiveness, and frustration develop out of

|

\

\

i,

I

|
\dent what to do, with whom to work and how. Hostility, H
‘ W
"1
this atmosphere. This climate develops bullies among stu- “
l

dents, and the group frequently makes a scapegoat of one or
two of the weaker members. Dishonesty, quarreling, tattling,
and vying for the teacher's favor are just a few of the P

behavior patterns teachers will encounter in the autocratic

climate. |

Directly opposite to the autocratic climate is the

in which the field‘

laissez-raire climate, a classroom climate |

—————

26. 1Ibid., p. 37-

27. 1Ibid., p. 42.

— —
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of study 1is very broaq. The group hag no defining of the

problems 1ts members are suppogeq to solve. This climate is

permits a laissez-faire e¢limate in which the defiant student--
or the pert social leader--becomes the leader and directs the |
students' activities into channels of behavior alien to thosef

needed for efficient classroom work.

Between these extremes of laissez-faire and auto-

cratic climate lies the democratic climate that will develop
a spirit of cooperation. This climate is created as the
teacher and students direct their attention and effort to
solving problems that are important to them. Here the teach-
er is a participant-leader of small groups of students. It
is his responsibility to guide the students in their selection
of problems that will be of vital concern to them.28

Certain learning outcomes result from each of these

climates. In the autocratic climate forced on the learners,

Where assignments have been dictated to the students rather

than growing from an understanding of why they were asked to

Perform certain tasks, students are able to answer rote

~————

E tion .
28. Enriched Learning in Business Education, Op

i': P. )_‘_h_.
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questions and remember factual information. It is from this

enforced learning that many people acquire an active dislike

for study.

Slipshod work habits, misinformation, or a smattering |

of unrelated and meaningless information are the learning
outcomes tO be expected in a laissez-faire climate. The most

eifective individual learning, the most coherent group prog-

ress 1s achleved in the democratic climate, for the learning |

is based on Interests and needs of the individuals within the:
group.

The democratic climate fosters maximum learning, for
there the students and their teacher are working together to
attain mastery of a common goal. The democratic climate I
provides the right environment for using the techniques and
skills of group dynamics. Within the framework of the demo-
cratic climate, teachers have opportunities for fostering
more efficient functioning of the total group.29 |
From the evidence presented in this section it can be |

seen that basic principles of psychology underlie group

dynamics and contribute to its use.

Contribution of the method of science to group

dynamics.--It seems appropriate in this section to consider

the contribution to group dynamics of the method of science.

This, as the name implies, 1s 2 process of inquiry which was

\_——
29. Ibid., p. 46 ———
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geveloped and has been Suscessfully used in the sclenses A
. An

gccurate characterization or this method is given by Otto 1
n

the following statement:

d has bee ,
as "the method of intelligence," "thenmgzgzzct;rized vaﬁiously
the "problem solving method," of reason," or

$ depending upon th
ich it.was used, and g€ upon e situation in |
:{li;plied.ﬁ5 ’ the completeness with which it was

The scientific method was developed for use in the

pure sciences, but its principles are generally accepted and |

used by education. The belief that the pure sciences have noj

monopoly on the use of scientific method is supported by

Pearson when he writes:

The scientific method is one and the same for all I
branches, and that method is the method of all logically I
trained minds.... The man who classifies facts of any kind I
whatsoever, who sees their mutual relation, and describes
their consequences, is applying the scientific method and is |
a man of science. The facts may belong to the past history |
of mankind...to the social statistics of our great cities.

It is not the facts themselves which make science, but the
method in which they are used.

|
For the purposes of this study it is assumed that the |

scientific method is serviceable in two major respects. It

brovides an overall pattern or design for the conduct of groupi

i 1 " Antioch Re-
0. WMax Otto, "Scientific Humanism, The Re
View, (W%nter 1943) ,532. As found in Harold S. Pryor, "A
Stud 11 . blems in State-Sup-
Study of Accomplishments and Existing Pro o
Ported Teacher Education Institutions in Tennesseef ;npu s:e
8d Doctop's Dissertation. Knoxville, Universltycol 1ennesses.)

1951, p. 222.

31. Karl Pearson, Gremmar Of $cience, London: Adam

204 Charles Black, 1911, 3rd sdition, pp. 10-11. As found in
_tmor, op. ¢it., p. 223. | R S
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jearning situations ang it represents a process by means of

which the effectiveness of these learning situations may be

appraised.32

The reasoning pattern of the “msthed 4f setemae®

jmplies the following procedures in group problem solving:

The identification of problems, concerns, or needs.

The thorough exploration ang analysis of the problem |

through the collection, organizatio
pertinent data. e n, and interpretation of |

Hypothesizing solutions, remediations, or ameliora-
ting plans. |

Tegting the hypotheses or trying out the plans in
the situation for which they were intended.

Constant evaluation of hypotheses and plans in the
light of their practical effectiveness 5nd modification of
plans and procedures as needs suggest.3

It can be seen that the steps in group problem solviné

‘ |
are similar to those used by the individual in problem 1

solving. It is only as we apply the group concept to the use
‘\

of the method of science that these procedures may be identi-

fied.

|

!

|

|

Further implieations of the scientific method in group
g five steps for thinking in dis-

procedure are found in Dewey

cussion. They are as follows:

~\

32. Adapted from $00 erative Study for the I?pgggi- |
nent . 37-38. Soutnern Association © |
=t of Education, PP T in Pryers 8¢ sibes

leges and Seeondary Schools. As foun clt

P. 22];.

B

33. Ibid., p. 38- I
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1. A felt difficulty,
2.

& recognized problem
Locat i

ion, definition ang analysis of the problem
3. Suggestion of possible solutions

. Analysis = I
L e Eekle d choice of solution with appropriate

P Fugﬁher Observation,

(verification) study and experiment I

It is believed that group dynamics is an area of

scientific study:

Essentially the term group d
ynamics describes an area
of study and research in the social sciences. Even though |

the same type of contro}led experimentation may not be
possible in grouP dygamlcs as in the pure sciences, the gen-
eral pattern of inquiry may be used with good results.3
Admitting that group dynamics, with the behavior of
people its very essence, is very complex and replete with V
variables, it is believed that the scientific method may be
utilized in its processes. i
Some Principles of Group Dynamics
W
It is the purpose of this section of the chapter to

focus attention upon certain underlying principles of group

dynamics. These principles represent research and careful

—

"How to Use Group Discussion,"

BM' Ruth BE. Litchen, ional Council for the Social

Yo, 6, How to Do It Series, Nat
StUdies, P. 2’ lgg-d. e

"What Is Group Dynamics?" Reprint|

35.  David Jenklns, ‘5 - 31, 1950), 56.

from Adult Education Journal,

——
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thinking by investigators ang experimenters in the field of

group dynamics.

Dorwi i
n Cartwright listed the following principles of

jeving change i
ach g €€ in people the "group dynamics" way:

1. If the group is to

be used effectivel 1

medium of change,.those people who are to be c§§nyegsaad th l
who are to exert influence for ged an ose

h .
sense of belonging to the same ;rgE%? must have a strong

2. The more attractive the group is to its members

the greater 1s the influence that
members.§g the group can exert on its

Kurt Lewin described this principle well in the

following statement:

The normal gap between teacher and student can be a
real obstacle to acceptance of the advocated conduct...the
teacher and the student have to feel as members of one group
in matters involving their sense of values. The chances for I

re-educatiog7seem to be increased whenever a strong we-feeliné

is created.

This principle has been extensively documented by
Festinger and his co-workers. They have been able to show
in a variety of ways and settings that in more cohesive W

groups there is a greater resistance of members to influences“

that would tend to break up the group and a greater readiness

36. Dorwin Cartwright, "pchieving Change in People,
the Group Dynamics Approach," Toward Better Human Relations,
b. 8. Baited by Lloyd Allen Cook. Detroit: Wayne Uni-

versity Press, 1952.

37. Kurt Lewin, Resolving social Conflicts, p. 67.
New York:; Harper and Brothers, 1948.
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of members to attempt to influence others and to be influenced

by others.38

H t
ow to increase the attractiveness of the group is a

major problem for teachers. Evidence supports the belief

that a group becomes more attractive as it satisfies the needs

of its members.

3. In attempts to change
behavior, the more relevant theg
tion to the group, the gre
group can exert upon them.

attitudes, values, or
€ are to the basis of attrac-
§5er will be the influence that the

Dorwin Cartwright illustrated this principle in the

following statement:

This principle gives a clue to some puzzling phenome-
na. A labor union is able to exert strong discipline over
its members in some matters, (let us say in dealings with
management) while it seems unable to exert anything like the
same influence in other matters, say in politiecal action....
If a man joins a union to keep his job and to improve his
working conditions, he may be largely uninfluenced by the
union's attempt to mod&?y his attitudes toward national and
international affairs.49

u. The greater the prestige of a group member in the |
eyes oﬂlthe other members, the greater the influence he can
exert.

Lippitt, Polansky, and Redl have demonstrated this

principle in a series of studies in children's summer camps.

————————

" d Experiment
8. Leon Festinger, et. al., "Theory 2an
inSOcia% Communication,ﬁ Téward Better Human Relations, p. 85.

%ﬁted by Lloyd Allen Cook, Detrolt: Wayne University Press,
952

" |
39. Cartwright, "pchieving Change in People,” Op. citl

)..‘.0. Ibid-’ p' 86. e
L1. Tbid. e



. The teacher! al management of the
group S Pet may be a poo
within s'gla:;.t This principle ig Eherbzgggcgogfténfluence
observatlon that the officig] ] gder and th Somecste T
g group are often not the same, e actual leader of

5. Efforts to chan i

> ge individuals or su
groupdwhj._cil, %f Successful, would have the resugioggsm:f{iz
the? evia ﬁ3 rom the norms of the group will encounter stgo
resistance. s

Evidence to support this Principle is given by Dorwin |
cartwright In the following statement:

Groups can exert great pressure u
pon members to con-
form to the group's norms. The price of deviation in most

groups is rejection or even expulsion. If the member really

wants to belong anﬁhpe accepted, he can hardly withstand this‘
type of influence.

6. Strong pressure for changes in the group can be
established by creating a shared perception by members of the

need for change, thus ?aking the source of pressure for change
lie within the group.u ‘

\
Marrow and French report a case study which illus-

trates the principle quite well.

A manufacturing company had a policy against hiring
women over thirty because it was believed that they were
slower, more difficult to train, and more likely to be absent.

—

2. N. Polansky, R. Lippitt, and F. Redl, "An Investi-
gation of Behavioral Contagion in Groups," Human Relations,
Pp. 319-3)48, 1950. As found in Lloyd Allen go?k,weditor,
EEEEQ Bettor Human Relations, p. 86. Detroit: Wayne
University Press, 1952.

n
h3- Cartwright, "pachieving Change in People," Op.
Bit., p. B7.

L. 1Ibid.

Ll»S . Ibido ’ p . 88 e _ e



78

The staff psychologist

P > was &ble to res
dgence that this belief yag unwarranged.en;hgopgsgigiﬁgggt?:i-

factsa, hOWever, were rejected as o basis for action

Then the Psycholo
its own analysis of the s%i3§t§22p°sed that management conduct

< « With his hel
collected all the factg which the elp management
the@ their facts rather than thosz 2;132V23t§§éevant, ?aking
policy was altered without undue res e expert.

‘ istance. The point i i

that facts are not enough. They mu poin S I
. . Yy st be the accepted :

of the Egoup if they are to becqme the effective p sisproperty

7. Information relat
for change, and consequences
relevant people in the group

ing to the need for change, plans
ﬁg change must be shared by all |

Another way of stating this principle is to say that
change in a group ordinarily requires the opening up of

communication channels.

Newcombe has shown that one of the first consequences
of mistrust and hostility is the avoidance of communicating
openly and freely about the things produecing the tension.

In a group that has trouble making decisions or
coordinating member efforts, it is evident there are strong
restraints in that group against communicating vital infor-
mation. Until these restraints are removed there can be
little hope ﬁor any real and lasting changes in the group's
functioning.

L6. A. J. Marrow and J. R, P. French, Jr., "Changingf
& Stereotype in Industry," Journal of Social Issues., I, No.
3, pp. 33-37, (1945). As found in Cook, Toward Better Rela-

\1.02_8_’ 22. Cit., p. .

lt L p . /3 8 .
—

QB T. M. Newcombe, "Artistic Hostility ang Sggiii
Reality,' Humaﬁ Relations, I, PP 69-86, 12%7° pASBQ?u
Cook, Toward Better Human Relations, op. cit., P.

B

I
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Janie De
rieux presenteq ¢ertain prineciples of group
dynamics that have implicatjong for teachers in her thesi
esis,

"principles of Group Dynamieg." They are as roll
ows:
1. A group, in additi
) Addition to bein
indiviﬁualg,n;s an organic unity with g %tiugzii:cg%O?tOf
which has lundamental characteristics and t Lasss
of occasional deviations. rends regardless

2. An individual and th
. € group to wh
have similar characteristics and are mﬁtualgyiigtgid:;iggggt ‘

3. Through social measure
group of persons as well as it
interpersonal relations may be
quantitative terms.

ment the structure of a
s opinions, attitudes, and
determined and expressed in

L« By practice in a variety of role

. y s better patterns
of behavior are experienced and eventually integratedpinto
the spontaneous roles taken in real-life situations.

5. Democratic leadership is an art and a skill that |
may be acquired. I

6. Democratic leadership arises from the group and 1is
responsible to the group. I

7. Democratic leadership is open to any member of th&
group who has a contribution to make and skills to offer.

8. In a democratic group every member has the poten- |
‘tial power as well as the obligation to make a contribution |

to the work of the group. I

9. It is through total participation that the
maturity of a group may be achieved.

10. Communication is a vehicle that conveys concepts, |
not mere verbalisms, through a varlety of media.

jor of individuals and of

. d behav
11. The attitudes an d by a slow-moving, con-

8roups of individuals may be change
Inuous process.

12. It is knowing that one belongs wgegicgzzswants to
}Elong that brings security, stimulation, an
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1%« It 3
with oﬁBers that ihzhzgg%hoghi.g?ve and take of association
place. 1Ving and learning takes

In this i
Section certain Principles of group dynamics |

nave been ldentified., 71t is believegd that studies of the

Boascas *hed maderdie group action support these principles
and that they may be used by educators in the solution of “

the problems that are involved in working with groups
V
Summary

The purpose of this chapter has been to present the |
‘underlying point of view or basic philosophy of group dynam- }
ics. To accomplish this purpose it seemed necessary to J
|divide the chapter into four sections. 4

In the first section of the chapter the theory of ”
group dynamics is presented. In this section it was pointed
‘mm that group dynamics is a method to implement democratic

teaching in the classroom and is based upon the democratic

ldeals of our society.

The objectives of group dynamics were stated in the

second section of the chapter. It is believed that knowledge%

of these objectives will contribute to a better understanding;

of the basic philosophy which underlies group dynamics.
——

L9. Derieux, op. cit., Pp. 23-2T.
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The third section of the chapter considered the method
of group dynamics and the contribution of the social studies,

psychology, and the method of science to group dynamics.

|
Certain underlying principles of group dynamics were |

i
|
1gentified in the fourth section of this chapter. Studies of\

spoup dynamics support these principles and they provide new |
o

insights and techniques for working with groups.
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CHAPTER 1V
TECHNIQUES AND PRACTICES

Introduction

In this chapter important techniques and practices

that are designed for classroom use will be presented. It

will be pointed out that group dynamics is the force or power 

which underlies each of these techniques. Evidence in the

chapter supports the belief that careful planning by the
teacher with the class is necessary for the successful utili-
zation of the principles of group dynamics in these tech-
niques.

Specifically, the chapter describes the following:
group discussion, role-playing and sociodrama, sociometric
techniques, group planning, group guidance and counseling,

and co-curricular activities that involve group participationg
Group Discussion

Educational values of discussion.--This section of

the study describes in detail the use of group discussion as

8 classroom technique. Values of such a technique are shown

In the following statement:

iscussions, pupils learn to

Through effective group don problems; to express

direct their thinking toward comm
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their ideas clearl

y and .
the ideas, opinion critically;

S» and data shareq
legated to them by

amics that eme
COmmon proble;§?1When mind plays upon mind

to consider and respect
by others; to assume

experience the dyn
in the solution of

Teachers in the modern Secondary school find group

discussions a valuable help in furthering their understandings

of individual pupils within the group |

Democracy means, amon

. r g other thin

pos31ble pfig&;ig?tion in solving problemgs;ngh;agigzsgeci-
sions.... GT Scussion is one fundamental

which we gain democrgtic experience and it infizcﬁggguzu:y
conduct as citizens in the democratic community.S I

Types of group discussions.--Pupils need to learn to

participate in various types of group discussions. These
types may be classified as follows: the informal group dis-
cussion, the panel discussion, the forum lecture, the forum
dialogue, and the symposium.3

1. The Informal Group Discussion. In this type of
discussion, a small group usually gathers around a table or
sits in a circle to discuss an issue, topic, or problem
common to the members of the group. The need for the dis- ;
cussion may have been introduced by the pupils, the teacher,
or both. The leader of the group, whether it be the teacher
or a pupil, briefly states the topic or issue to be discussed.
He attempts to guide the discussion in such a manner that
maximum participation occurs, opposing points of view are .
voiced and examined, thinking remains pointed to the topic
1ming considered, significant jdeas are isolated, and conclu-

slons are reached.

e ————

Student Teacher in the Secondary
Hall, Inc., 1953.

1. Paul R. Grim, The
§9¥Eﬂ) p. 160. New York: Prentice

2. Ibid.

3. Ibid., p. 161.



The informal ro
opportunities for eacg up dlscussion provides abundant
A premium 1s placed up
information, ideas, an
ship of puplls fosters -
interaction. The informa] g Popll as well as toRsher~pupil
of various lengths ang

2. The Panel Discussi
lon. The panel i
chairma? and usgally not more than six gther csnii:tShOf ey
seaFed in a semlcirclg before the rest of theppﬁpilsw oTﬁze
chalrmag first presents the topic to be discussed ﬁid th
discussion, attempts to gain balane frod, oadt

: . e 1n participation, and
summarizes the discussion. After t ’ i
R oalot, 05 Mt he panel has finished its

ites que

membegiegfat?inginel- At the close of the period, the chair-
man m summary o igni
e the comolusions reacgedf the significant points stressed

The panel discussion lends itself well to a large
group. The audience is able to secure, in a rather informal
atmosphere, the ideas and thinking of the various members of
the panel. The audience has limited opportunities to raise
questions, to express opposing points of view, and to seek
clarification or further discussion on various aspects of the
topics discussed by the panel. Panel members are provided
abundant opportunity to assume leadership roles.

3. The Forum Lecture. In this type of discussion,
the chairman, who frequently is the teacher, presents a pupil
who has prepared himself to address the group on a particular |
topic. After the address, the group may ask questions or
challenge statements made by the speaker. Although members
of the audience participate relatively little, they gain the
ideas, opinions, and understandings resulting from the
extensive efforts of the one pupil. .

The forum-lecture type of discussion lends }tself well
t0 the utilization of specific interests and abilities of
Individual pupils within the group. For e*ample, John mgy
% able to bring to the group a wealth of information an s
°pinions regarding the effects of aviatlgn upon Fhetecong? C,
Social, and political 1life of the commuylty. T?lsthypelass-
discussion also provides for the effective use 1? elgnes =
foom of community members who are experts in varlous

%ork or apeas of understanding.

L. The Forum Dialogue. In the forum dia%gggzéetwo
X Pupils I’a{?her’ than one appear pefore the group.
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cases one of the two Pupils s
at0r3.in other cases potp ingzzi
Jecturing capacities., Tpe ma jor
dialogue over the forum lectype 1
thiniinngI each expert ig ated ang iti

other. %his type of discussi i I cipsennit

S Primarily as an interro-
duals serve in questioning-
advantage of the forum

5. The Symposium. A .
qore pupils who systematioeal Symposium consists of three or

r ly discuss a s 1fd

pefore a group 9f pPupils. Each member is Szgggigigggigor
priefly discussing a prearranged specific aspect of the
topic. Thg c?alrmaifintroduces each member according to a
prearranged plan. ter each memb

of the topic, members of the er has discussed his part

audience may raise questions or
challenge members of the symposium. Near the clgse of the

period, the chairman summarizes the pertinent points of the
discussion and the conclusions that have been reached.

The symposium provides for a number of pupils to
assume a leadership role in a rather formalized manner. A
wide variety of topics can be discussed in a systematic
manner. Little provision, however, is made for members of
the symposium to Interact with each other except in planning

for the symposium discussion. Also, audience, participation
is confined largely to the role of listening.h

Conditions conducive to group discussion.--Conditions |

are important in establishing and maintaining an atmosphere |
conducive to democratic group discussion. Some of these }
conditions which are common to all discussion groups and
which tend to facilitate the process are contained in the

following:

There are some conditions common to all discuisiog
groups which tend to facilitate the process. As mentioned
Previously, an informal, democratic atmosphere 1s ¢ ils
0 thinkine and discussion. So far as pOSSiblg’ gugrrange-
should be seated comfortably and in 2 face-tg; zgke place
ment, Maximum communication normally d°§s E of another
"hen one pupil is forced to talk to the Dac

L. Ibid., pp- 161-163.



upil's head. The Situati

o rotags mnd sotiens thes bend Tttt Y, ek
e . ea he

ZhOUId exist betweeiagﬁé g:izggiy; an permissive rglag%ogghip

should understand clearly not onlynwhzzeipupils° 0 BURCLS

put also the purposes of s to be discussed

th 1 1
ties should be clearly defiiegiZEESSlon' e e bty

delegated T
to serve as a discussion leader gated. If a pupil is
a
observer, he should have a clea; coigggzdz§,hgr g group
fulfilling the responsibilities del 8 duties in

‘ T The egated to him by th
group group may need to help him formulate hzs dgties.

The pupils should be e

ideas and opinions clearly andngguiggegoggtupge::c&eill;iown
arguments, and excessive participation on tﬁe pirt ofm:n &>
one pupil shogld be discouraged. Pupils should be attenzive
courtgous, and respectful toward one another. Criticisms :
and disagreements should be offered in a friendly, construe-
tive manner. Emphasis should be placed upon "whaé seems to
pe right" rather than "who is right." Questions should be
raised for purposes of clarifying meanings and testing the
adequacy of data, opinions, and conclusions. Each contribu-
tion should tend to move the thinking of the group forward.>

Ways of starting classroom discussion.--It is a

nistake to think that discussions may be started only by a
teacher-posed question. Discussions may come out of any
activity which is stimulating. Class discussions may be
suggested by any of the following resources:

Motion picture or filmstrip
Bulletin board displays

0dd or unusual objects
Resource visitors
Newspaper items
Pictures

. Local events:

~NOoNVVfFEWw o+

school, community, national

50 Ibido ’ pp' 165-166.
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8. Commemorativye
Day
9. Radio Pecordingsé

days, for example, United Nations

The teacher must be careful in the use of the above

devices. Jean D. Grambs ang William J. Iverson give the

g W l .
following warnings concerning their use:

1. The teacher shoulg be alert
aspects of the resource useq.

to class, it should be displaye
curiosity and open up an import
essential, then, that the teach
assess the discussion possibili

to the controversial |
If an unusual object is brought
d because it will excite

ant area of inquiry. It is

er preview the material and
ties of any such resource.

2. The med?um used to promote discussion may itself
take up all the available time. This is particularly true of

motion pictures, visitors, and recordings. If any of these

take the whole class period, there will not be time to exploit
the interest aroused. The next day may be too late.

3. The medium used may raise more questions than the |
teacher 1s interested in opening for discussion at this time. |
The teacher may be startled and upset to find the students
interested in some other area than he anticipated.7

Guiding group discussion.--The teacher holds one of |
the most important positions in guiding group discussion.
The teacher should be concerned with promoting the maximum of

thinking

59

growth, and skill in participation in group dis-
cussions by each pupil. No pattern can be evolved which will‘

f1t every situation; however, the following suggestions by

Burp, Harding, and Jacobs may be helpful:

—————

jam J. Iverson, Modern

6. Jean D. Grambs and Will New York: ~The Dryden

« 1 .
?ﬁé&@&_}n Secondary Education, P 75
ress, 1952,

7. Ibid.
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1. Ask questio
do you mean?" "Coyilg yoﬁs &t the appropriate times. ("What

i . give an
"How is that different fpop whit ;zigpizigzn%llustration?n

2. Keep the disc
pack to the point directlg?ﬁion to the point. ("Let's come

n
"Perhaps we need a summary of Rt pom ©6 be el

wh
"That is & very different matter?thiz Eﬁen said so far."

3. Guide the group to see
more in th
than they would see independently. ("We can :egi;g?:stggn

] ‘
that, I'm sureﬁ' ""1here are at least two other points that
might be made. What does the author mean when he says

this?" "Let's look at the matter from this poi
which you haven't mentioned so far.") paink: ol view,

i. Help pupils develop discriminating us
e of words.
("Isn't that an undesirable kind of name-call%ng?" "Can you

be more exact as to what 'patriotism' means to you?" "What
proof do you have that the Japanese people all look alike?")

5. "See that various points of view are given a fair
hearing. ("Who has a different idea?" ™fould you like to
say something from a different point of view?" "John, would

you like to reply to Mary from the point of view you ex-
pressed?")

6. Summarize at times when definite progress has
been made. ("Where do we seem to stand now on this matter?"
"Let's see what are the good ideas we've had so far?")

7. Interpret clearly with the group the individual's
contribution. ("Let's be sure we see what Jean means before |
we go on." "If we accept what Tony says, it may change our
conclusions." M"Perhaps if Jack gave some examples, we'd get
his point better.")

' bearing

8. Point out neglected angles that have a t ]

on the discussion. (M™We seem to have overlooked this mattﬁg.
"laybe we should think about this, too, in our discussion.

9. Clear up misconceptions, contrﬁry-to-fazilstite-
ments, invalid interpretations of data. ( D%d'ggg toldgus
the same meaning from the quotation that Paﬁh g oint, Jo."
®out7" MThe facts do mot bear you out on thab Poit, .o/ -
'What proof can you offer when you make that ge
Tent 7" )



€ sald so that we'qd see better
r than just what is impossible?")8

Personal qualities for discussion leaders.

~--Some

special personal qualities ape nNeeded in a discussion leader

They are:

1. A personal and livel
under discussion. Good leaders
discussion about topics that they find b

oring or dull.
Excitement generated by the teacher is most %ontag?ous and
will help enliven a classroom group. Choosing for leaders

those students with a more-than-usual inte
est
will also help to promote student diSCussign? in the subject

Y interest in the subject
do not try to promote a

1 2. An open mind about the outcomes or the pattern to |
be taken by the discussion. Group thinking changes as groups |
change. While one class arrived at one decision, another
class might arrive at an opposite one. When choices are to
be made, it is not wise to have a personal stake in any one
choice; this is apt to spoil the genuineness of leadership.
Students soon descend to the guessing-game level of partici-
pation under this kind of leadership.

|

3. A sense of the humorous as well as a sense of the |

serious. Being able to shift from low gear to high, from the
light to the heavy and back again, is part of the leadership

art. Ability to laugh at the unexpected remark or retort will
keep younz people with the leader in the more serious parts.

. A real interest in the opinions of young people.
Some adults enjoy discussions with other adults, but become
bored when youngsters express naive, bigoted, or ignorant
ldeas. Diseussion does not flower in this sort of an atmos-

Phere .

epress the expression of his own
Sgudents are quick to detect what
rect point of view unless the

5. An ability tor
%pinion most of the time.
the teacher thinks is the cor

x—

8 James B. Burr, Lowry W. Harding, EédlLelan35$.
J“mbs, Séudent Teaching in the Elementary School, P.

%;)k“ York: Appleton-Century-Crofts, Inc., 1950
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leader 1is skillful in Summa
an issue. As rapport ig esiiﬁi?g lmpartially both sides of

powever, usé the assertion of anShed, the teacher may,

disagrgement. However, tp oPinion in order to encourage
fullY-5 » this technique should be used care-

ol i
Roles in group discussion.--All members in a study-

disousslon group have responsibvilities, The rollowing is a

suzgested list of designated functions:

Each grogplmember:
elps decide on

a5.x Armens specific problems angd

Contributes ideas and su
problem.

Listens to what other membe
ideas and insights.

Requests clarification when needed.

Cbserves the group process and
£ makes su g
Assumes various roles as needed. s

ways of workingi
ggestions related to the M

|

rs say and seeks helpful

The leader:

Helps group get acquanted.

Helps group establish ground rules.

Reports results of pre-planning for work of group.

Helps group proceed with planning and deciding. I

Calls on group to clarify, analyze, and summarize i
problems and suggested solutions. I

Draws out the "timid soul"™ and keeps the dominant I
person from monopolizing.

Knows particular contributions which different per-
sons can make.

Assists recorder and observer.

The recorder:

Keeps a record of ©
facts, and decis
cussion.

Summarizes points and reports

time as needed.
Consults with group about kind of final reports they

would like made.
Prepares resolutions and other final reports with
other designated members of the group.

he main problems, issues, ideas,
jons as they develop in the dis-

to group from time to

. cit., P 181‘

9. Grambs and Iverson, Op. C1- RN, .

————

————————
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Helg;ogiggg.decide upon ways of evaluating group

Helps group observe an
toward goal without
the discussion.

Reports to the group,

d evaluate group progress
losing sight of the content of |

if asked, regarding observation.

The resource person:

Supplies information or material at request of group
or when such seems pertinent to discussion.

Cites experiences at request of group or when such
seems pertinent to discussion.

Assists leader in moving toward achievement of goals.l“O

Evaluating group discussion.--Critical evaluation of

the processes of group discussion by the teacher and the
pupils makes the group discussion increasingly effective.
Each pupil assumes responsibility for improving group effec-
tiveness as well as improving his own skill in group partici-
tion.

Groups may wish to develop an informal check sheet

upon which pupils may indicate their feelings about their own

York and the work of the others in the group. Such check

Sheets may include a 1list of pehavioral characteristics such

\_‘__—_

L 10. Ruth E. Litchen,
N°’6a How to Do It Series, P- h-

] n
" to Use Group Discussion,
Lo National Council for the

pfoclal Studies, 1950.
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as the following: understanding of the ppopbl
' em,

N listening
R others }

116 Speak, interest, Injecting of ideas at appropri
. 4 ; ;
ate points, considering of ideas contrary to his own sticking

’
opi
to the topics, getting to the Point without delay, speaking

nd di
clearly a istinctly, using appropriate language, interest

in comments of others ang using concepts accurately. In this

|

way the teacher may be able to note the progress or lack of

progress of each student, discover ways in which a pupil may

need help, and develop plans for more effective group dis-

cussions.

Part of the discussion of the group should be devoted |
to an evaluation of the group procedure. The group may dis-
cover weaknesses and ways of greatly increasing its outcomes:

The following list of questions offers a brief list
of some of the criteria which a group may use in evaluating
its ways of working. An answer in each case toward the "yes"
end of the scale indicates successful democratic process; an |
snswer toward the "no" end of the scale indicates symptoms of |
poor process. A group can gauge its growth by noting whether |
it is moving from the "no" to the "ves" end of the scale in
each respect.

1. Does every member make contributions to the dis-
cussion?

2. 1Is every member intensely involved in the dis-

tussion at all stages?
|

3. Does the discussion move toward common agrgﬁmegts
In terms of the solution of the problem beingtdisc?;sgréanto
&ll members of the group understand and accept as p

the problem being discussed?

Is the discussion oriented toward decision and

ftion at all times?
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5. Does the

grou
encountered and move 2 P accept ang understand the conflicts

towarg their resolutions?

7. Does the
material as an aid to
rinal action-solution

ro
8TOUP use resource persons or resource

its own thinkin s
g, not as i
of its Problem? ’ EExing ¥as

8. Is the group undul
on some Oof its members?

an aid to common solutions
tions?

Yy dependent upon the leader or
Oes the group use its leadership as |
» Dot as a source of final solu-

9. Is the leader accepted as a membe

with special functions to perfomm? T.6f the greans

10. Is there an atmosphers of friendly cooperation in
the group at al} times, particularly when conflicts of ideas
and points of view are encountered?

11. Does the group resent attempts at domination by
its leader, one of its members, a clique of its members, or
by a visiting expert?

12. 1Is there a feeling of progress toward common
goals?

13. Is the group "realistic™ in its choice of problem%

and in setting its goals?
|

1li. Does the discussion move readily toward decision

(
when decision is required? ‘

15. Does the group find it possible to disginse with |

the creaking machinery of parliamentary procedure?

Group discussion 1s an effective teaching technique. |

Through discussion pupils learn to direct their thinking

toward common problems and tO express their 1ideas clearly.

[ ——

11. Grim, op. cit., PP- 169-170.
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learn ¢t
pupils O respect the Opinions of others and to assume

responsibllities that are given by tne gro
up.

Group discussj :
s
10n is also of value for teachers in

understanding individual Pupils in the group. Throush group

i sion teachers
discus chers develop a bettep understanding of the |

pupils' opinions, attitudes, behavior, and needs. As a

result, the teacher is in a muen better position to guide

pupils toward democratic living.12

Role-Playing and Sociodrama |

In this section role-playing and sociodrema will be

discussed. It is believed that these techniques have value |
in any classroom. The following statement lends support to |

this belief: |

Role playing provides an excellent medium in which on&
lcan easily educate, guide and therapeutically treat children. |
It is not only a very effective method but it is great fun....
It can build a bond of friendship between children and betweeﬁ
children and adults.d I

Role playing is the spontaneous acting out of problemi
and situations. This idea has great value in any classroom |
for: gaining insight through putting oneself in an9ther's |
place, exploring and practicing various aPPPO&Cheihln solvingq
a8 problem, imparting or interpreting information. W

Webitsianl,
I

I
12. Grim, op. cit., p. 160. |
s T in G Develop- |

13. National Training Laboratory in Group ﬁS- W
|

S 3 boratory Session, P.
Tent, Report of the Second Summer La y s
&mn;ored by the National Education Assogiatlon'an%ngszizzis
Center for Group Dynamics. Ann Arbor, Michigan:

°f Michigan, 19L8. |

n
= n laying in the Classroom, ™|
1. Mildred Fenner, Relg. -0t gWashington, D. C.3

Portfolio of j hniques, P+ 22°
Teaching IEE___Q;—— |
fjgﬁﬁﬁrﬁ?ofE Publications, 19V3;ﬁ_,_,ﬂ,#.ﬂ.ﬂ-ﬂ-—~-ﬂ-'—4f-—ﬁ—“—**

e If



The technique is ¢al3l
the deeper personal'emOtionalegrg%{gigd:gzzuzzzgeétbreigrs v
individual in his own 1life. The latter technique isyuseg
mainly by therapists and psychologists and should be used only
by thoss trained in dealing with deep emotional problems Fog
the high school teacher, sociodrama i1s the more appropri;te.

Role playing is another term th |
£ at has been used
recently to denote a technique very similar to sociodrama. |
As the.name indicates, the emphasis is on the role, whereas
in sociodrama the emphasis is on the problem.

The word role comes from the French word meaning a
roll or scroll, on which an actor's part in a drama was

written. Hence, a role is merely one part in a dramatization |
of a social situation, and role-playing implies acting a part |

in re}gtion to other people in a group in a particular situa- |
tion. J

Principles of role playing.--An analysis of the

technique reveals certain underlying principles; they are as

rollows:

1. Role-playing is a means toward an end--something |
the teacher wants to achieve. It is not a cure for every-
thing that ails a child, a class, or a school. But it is the |
tool which may be useful in the exploration of any situation--
curricular or extracurricular--in which actions or emotions
or belief's of people are considered.

5. Successful role-playing demands that tﬁi teacher |
think in terms of goals and purposes. Sometimesszen:smzigs
detailed guidance. For this purpose particu §r -
¢t up to bring out varying interpretations, facts,

%pinions,
\-w

15. Grambs and Iverson,

op. cit., P- 187.

e —
R— ———
B
—

e

#f
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ghis careful control, that 4 In the exact opposite of

he role-playing apis S, In creating conditions in whi

t g Ses spontaneoug] & n which
gtudents. J on the suggestion of

of learning. Points of view
Pl Sid 1o teashing SubjzzsrizziZ; iolelplaying, when used as |
can also serve as a transition frém iﬁe ﬁggﬁguzg :nggi;; -
i There is no one
ters. Clrcumstances determi
The teacher may choo
group may do the assigning
child will be the vietim o
should have to play a part
feelings.

Students who volunteer identif themselves
particglar ro}e. No matter how the cthaoters are :g§Zc§ed
enthusiasm, sincerity, and willingness to enter wholehearteély
into a role are more important than dramatic ability. And
giving everyone a chance--in small casts of two or three or

four at a time-- is more to be desired than letting a talented
few monopolize.

best way of choosing the charac-
ne the method.

sé the parts. Sometimes the

-=if the teacher can be sure no

f sPite or tactlessness. No one
which embarrasses him or hurts his

5. Rehearsal kills the sociodrama. The temptation teo
coach the characters, to develop dialogue and script, to
introduce a plot, and to run through the scene ahead of time
can be almost irresistible. To yield to this temptation is
to defeat the spirit which gives 1life to role-playing. Each |
participant will be much more likely to identify himself with
the person he represents if he speaks on the impulse of reac-
tions to the conversation as it progresses.

Often the role-players need to have a short time in
which to plan, away from the larger group, what the setting
and the characterizations are to be. This opportunity for
Planning is, of course, quite different from rehearsal.

ience is often
6. The most valuable part of the exper |
ot the role-playing itself but the threshing-out perigdth :
followine the drama. Teacher, members of the cast, an an?se
"o have been watching can make the episode much more me

Ingful by asking questions after role-playing.

11y should, be brief.
. -playing can and usua :

It 15 5 Zliogoithifyli%e. There is mgchm:o EZ :?%:rfggree
®Utting ot the helght of interest. This may

*w?hmtes§ certainly not more than ten:

—
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When in doubt "
t too
d g = soon rg
thergggs oo %égis Protest that they aggeiozha? too late. If
to gt $ they had in mind, g1] given the chance
time . r let them decige ’ ow them a little more

role-playing should eng. » 88 audience or cast, when a given

8. Misuse of po)
playing at all. TUse of rzlplaying 18 worse than no role-

, N . e-playing de ;
o, Tolelotarlod AL et il
0 rning.
s0 both. 6 - It 1s a supplement and a challenge

Uses of role

“Playing in the classroom.--The following

uses of role-playing will be of value to teachers in working

with groups:

1. Preparing for new ex
. 2 periences such as the first
airplane rlde,...junior-high or high-school life, taking up
a vocation, dating and interest in the opposite sex....

2. Preparing for the unexpected emergencies and
accidents such as a fire in the house, what to do when the
adult in charge faints or becomes unconscious, what to do
when lost from one's family or group, helping the adolescent
assume responsibility.

3. Increasing social acceptability and understanding |
of other people's point of view such as meeting people,
introducing, including a non-group member in an activity....

li. Helping solve social conflict situations by...
teaching the aolescent to make group decisions, etc.

5, Furthering an understanding of subject matter and
Increasing vocabulary.

Introducing role-playing.--It is easy to introduce

Pole‘Playing by entering an already existing play and becoming

& part of the dramatic play. The teacher is accepted as a

S ————

16. Fenner, op. cit., PP: 26-28.

17. Report of the Second Summer Laboratory Session,
. e |
% cit., pp. LELB. e i
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member in this type or activity. When Planning fo h
r suc

activity it is impoptant tot

1. Keep the episode well

pupil's knowledge and experiences,within the realm of the

guess the answer. Plé at first so they can be sure to
3. Help

t
hem verbalize what you are doing if necessany.

L. Be sure it's fun.

5. Invite pupil

to jo
when they show interest.i8 Joln in the activity with you

After gaining the pupil's cooperation and interest,
you can introduce much more complex situations. When the
feeling of friendship is well established, the pupil should
be encouraged to take the leadership role and the teacher
should only give suggestions when necessary.

Suggestions for continuing role-playing.--After the

pupil is introduced to role-playing, care must be taken to

keep his interest at a high level. The following are some

suggestions:

1. Always give approval and praise even for the

poorest attempt at pole-playing. People need zssuisgcz ézw
trying a new skill. However, it is necessary U0 g
Su€8e§tions of how it might be done differently to further

their growth. In the older ages this can be done as group
¢valuation.

rtant to relate the episode to

impo
2. It is very 1mp S

the individual's experience, his =1
\-—_

18. TIbid., p. Lb-



99.

3. Always vyagr
pecomes a habit. Y the situation so that no one pattern

L. Follow the Players!

5. Creativit a .
successful role-playigg o Flexibility are essential to

6. Always have
plan g
the players' suggestions. L Co0¥ but be willing to take

T

With olg s ;
ant points.19 er ages use discussion to clarify import-

Role-playing is especially useful in any situation
where various kinds of leadership problems are being dis-
cussed. A teacher who advises the student council may need

to aid the president of the student body in appropriate role

behavior. By acting out some of the typical experiences in |

presiding, the president may become better equipped to carry U
out his responsibilities. Similarly, an athletic team cap-
tain may be able to work out appropriate ways of encouraging |
the members of his team. .
Role-playing can often be used in guidance. A group
of boys may be unable to participate in social affairs because

they completely fear the tete-a-tete situation with a girl.

Sometimes a visitor can act the girl's role, since it might

be difficult to get a student to act this role without

feeling embarrassed.
\‘—“—

19. Ibid., pp. LO-UT-



and role-playing are similar, it Seems necessary to desecribe W

\
certain facets of each technique Separately. |

Sociodrama differs from the usual type of dramatic

work in that no script is needed, no memorizing of parts or

rehearsal 1s required. The value of sociodrama as a teachingf

device lies in the spontaneity of presentation. Three pre- |

requisites for sociodrama are as follows: f
\

The class should have a cooperative group feeling
and a common interest in the issue at hand; the experience
should be regarded as a means of learning, not entertaining.zq
(f
;r
be taken in putting on a sociodrama are described below. !

Steps in giving a sociodrama.--The specific steps to

These steps are merely suggested. After one or two tries, I

the teacher probably will want to alter or adapt them to suith

his own situation. I

1. Selecting the situation. The situation s?ouig, I
first, be a fairly simple one, revolving about one main ldea
W‘is;ue. Second%y, the situation should be one involving
Personalities. The issues should be those that arise because |

beliefs, hopes, and aspirations,
People have different desires, e L thé SeabLresyvir

int of view of others. When U
r the first time, the teacher [
jodrama situation clearly in

People to understand the po
Introducing this technique fo
Should have an idea for a soc

\“‘“—-

. 8 .
20. Gprambs and Iverson, op. cit., P 187
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should be taken. Situaty
characters are easiest tg
confusing until student
posed to do.

begin with L
g . arger numbers are
S know more about what they are sup-

2. Choosing rartici [
sociodrama, the teacher s clpants. When first trying out I

3 t the students wh ;
rairly well informed on the N33 mastare |
are imaginative, articulate,i:;gesggfbe eyamknly agd why

often freezes Up or clowns 4 -assured. The "show-off"|

b .
ingecure and inadequate. Botiuzgéz; the shy student feels 1

: can ‘
ow? personiligytgdgus;ment by first beingb§1::;1;§;grigrggeir
roles, suc &t ol seeretary or doorman, a

nd later b ,
allowed to ?ake larger roles. It will also,be found zha:igioﬁe
with dramatic training are not

: necessarily the best partici-
pants in spontaneous dramatics, sine i
B tud Ly dalt ’ € sociodrama draws upon

S Own resources of feeling and imagination
It would probably be advisable not to askgfor volun-
teers for sociodrama until such time as the students initiate |

the program themselves. In selecting participants, the
teacher should also make use of his knowledge of e ach stu-
dent's background and needs, placing the student in roles
and situations that will be of benefit to him.

3. Setting the stage. When the participants have ‘
been selected, they should be sent out of the room or to some
quiet corner for about two minutes. They should be instructed
to "think themselves into" the roles they are to take. The
participants may want to decide together how the scene will
look, where the furniture will be, who will enter first, and
other details of staging. Later, the class as a whole may
describe the complete setting before the participants are |

selected.

. Preparing the audience. While the participants
are out %f theegoom %or their two minutes of thinking, the
teacher should direct the class to observe the action as
though each one were acting in 1it. The students should ask ]
themselves: Is this the way these people act and f;el in.§ea
life? The students should be concerned with how a gu:ew;sz
Would act and what she would say when defend;ng geg ag ige
In s0ap operas, rather than how Harriet Smith acte

Ousewife.

When directing socio-

ion.
5. Acting out the L guni petween director and

dramg ecomes & Cross ; his
alJ.dj_encl;? tvev?l:ilez gtudent seems toO be-81lpping Wi & N W




the teacher shoyj
o. When the students d remind him of w

hat he is tryi
= seem ying to
should cut the situatiop Shogg re;gh & dead end, the teacher

otherwise allow the action t, wever, the teacher should
completely s possible, singe ig}iow 88 oNnSatiens 1e
reeling of freedom to be ve

con;rébutes igmeasurably ty and th £oth
soclodrama. Few sociodrams ' @ success o e
unless the situation ig vy S will las ‘

er |
o great deal of informationY complicated or the students have |

6. Follow-up. Whe
. n the situation is fi
class will be eager with comments. This stimulagizgegf g?:-

cussion, ?entering op how people feel ang why they act as
they do, 1s one of the basic contributions of sociodrama. The
students may have so many ideas for a re-enactment of the
situation that it may be appropriate to go through it again
with new actors. On the other hand, the students may feel
that more knowledge 1s necessary before trying again and may
want to do more reading and study about the personalities
involved. This outcome of course is most desirable, and the
elert teacher will make the most of his opportunity. I
The participants should also report upon how they felt
as they acted through the sociodrama. This feeling will pro- |
vide a clue to the teacher of the depth of insight of the
students into the wellsprings of human emotion.
In the follow-up, as in the preparatory period, the
teacher should always stress that no one is expected to do a
perfect job in sociodrama. The teacher should make a point
of expressing pleasant surprise at how well the students
have succeeded in the task. Sociodrama can, in this manner,
be an effective learning medium, providing both studeais and |
teacher an opportunity for joint creative experience.

Examples of sociodrama.--The situations given below

illustrate the kind of situations that are possible in high

school classrooms for the use of sociodrama:

1 community have started
1. The young people in a smal |
& youth group.e %heygmget for a few weeks at a loca} chxﬁ;c.:l!:r.l

ven the minister agrees with them that 8001;11da2§ Egadition‘
ipropriate activity for them, but becausetotheozhurCh. :
he does not feel free to have them dance & |

\Q-“——
21. Ibidc, pp' 189-191.



with his father at farming. The family is well enough off,

.

11ing any other n
Fa;poafh the high szzgil princi,aghe Joung people decide to
PP ol building afteg el Pal for the use of the local

Th : ‘
a tough school board, which inclidgziggiiii ;1: f)esponsible *l
mbers.

ng place

father on th

that the war years have been the first finZni??ﬁy I:Zsl;ngz:s
is accounted for in advanée?ndHZha:tGVery penny of the family
e the grorita, b, stios 45010 2 Moderate aliovane

his life's work, he feels that Some more businesslikeazm sl
ments should have been magde with his father For exam irangef
he may want sometime to marry or o have a c;ar o hji( ple, sl
ne can afford it. Right now b s own when

_ oth seem impossibl é
need more allowance, however, because he ﬁas a g?’Lrl E:'goes |
known for a long time and whom he's just asked to go steady |

3. Larry has been working
independent of his parents by raising and selling some live-

stock of his own. ‘While he is having a late breakfast with
his father and mother on Sunday morning, a hot-tempered

hard to become financia11y 

neighbor storms in to accuse Larry of letting a bull get out |

and destroy his vegetable garden. Neither Larry nor his I
parents have even met the neighbor, who keeps vicious dogs ‘
around his place and discourages visitors of any kind. 1

li. Since finishing high school John Kowan has worked|
and John has been thinking for a year or so about going to I
college. He could take agriculture, but lately he's thought
about being a veterinarian, or perhaps, a rural sociologist.
He is an only child, and his parents have always thought of
him as wanting to stay at home. John's father, too, hasn't
mich patience with college education for farmers and is
supremely happy that John seems never to have mentioned
vanting to go away from home. With John's help, now, MNr.
Fowan is sure that he can take it easier arognd the farm.
Finally, John can just take over, but that will not be for

Some time.

ife Mary are both inter-

5. Bruce Schaeffer and nis wal community. They want|

¢sted in leadership jobs in thelir rur
' begin by organizing not only the.youngAPezI{ii ;ggb?el; e
Parents into some community recreatlon. ma j

1igious and cultural
% to approach all the gifferent re gdes) g g g |

Sroups (each will have different attituttin all these groups
fany qifriculties are encountered in geTiing |

4
\
|
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working together. Papep
s JOUHE DeGBle. 28 ts are harder to bring together than

Th
ere are many variations on this technique which

the teacher will soon fing oyt for himself. =®xperience in a

sociodrama 1s the best Way to discover what this method can

accomplish for the participants, I

Evaluating Sociodramas.

|
--The sociodrama technique &
N

works better if frequent evaluations are held. For instance |

one history teacher assigned portions of the textbook chapterﬁ
|

|

to groups of two or three to act out. After each series of

|
‘enactments, an evaluation committee reported on the presenta-ﬁ
i

s \
tion of the sociodramas and suggested improvements for next f

time. Some of the suggestions were like these: M"Don't turn H
your back on the audience." "Don't giggle or act silly." “

|
"Make clear to the group just what you are supposed to repre-|
|
[

I
encouragement to improve, the students learn discrimination |

as well as gain in poise and freedom before a group.

Sometimes the soclodrama group may summarize in

writing the main principle that it hopes to project. The |

. Il
Principle is not announced in advance, of course, but the

audience ig alerted to its responsibility to cate

h the main ;
|
- i

i d J. P. Schmidt, Playing
g2, Hamghielis W.,(ia;:allmphlet), pp. 22-23. Colum= |

t Qur Problems in Sociodrama Extension Service,

0

075

/

xx.ﬁh Ohio: Ohio State University Agric.

—
B ———
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ea. A brief qui
1d duiz to check up after g series of sociodramas
used for review will show Loy Well the group made its point

uccess of
The S the groups in projecting concepts may furnish

guides for continuing training in selecting problems for U

sociodrama.23

Sociometric Techniques

It 1s the purpose of this section to describe some
sociometric techniques that may be used for studying groups.
Although many of the techniques were intended by their
originators for use in the study of individuals, their re-
‘sults and findings may be interpreted in terms of groups.

Classroom social distance scalegu-The value of this I

technique for teachers in understanding group behavior is I
described in the following statement:

This is one of the most revealing devices for the
observation of group behavior. Results of its use give us
insight into the wide range of acceptance the group extends
to individual members, as well ag the range of acceptance
individuals feel for the group.2

23. Grambs and Iverson, OP. cit., pp. 194-195. L

——

2ly. See Appendix, P-. 145, for sample classroom
Social distance scale.

Understanding Group
Columbia

25. Ruth Cunnihgham, et. al., :
Behavior of Boys and Girls, p. 3527 New York:

University press, 1951. I

\\
\
\\
|



Check sheet of

o .
Pportunities in human Pelationsgé-The

i urpo
ma jor PUrposes of this check sheet are to discover the range

of activities in which members of the group engzase, and the
= o = el

yalues they place upon them. There are also opportunities

to indicate the pupil's opinion of the degree of adult con-
trol and to show to whom the pupil would go for help with

i
personal problems. r

Springfield interest finder%Z-This suchuiqns 11Nk, ol

gportant tool to discover the range of group interests and ”

reactions.

Social analysis of the classroomgQ-This technique is I

a modification of the "Guess Who" type of tool. Each member
of the class 1is asked to list those members of the group who |
could be described by the statements on the form. i
For purposes of group study, if five or more members
of the class indicate a certain statement as being deserip-

tive of a person that fact is significant about his behavior.|

—_—

California Test of Personality.--Although devised as

& test of individual personality, this test is valuable when

scored as a group measure. That is, the score for each item

—

lhé, for check sheet of oppor- ﬁ

26. See Appendix, P-
tunities in human relatlions.

. 27. See Appendix, P-
Iield Interest Finder.

28. See Appendix, P-
°f the classroom.

15l, for a copy of the Spring-

155, for sample social analysis|
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ted
is computed for the Broup instead of for each pupil Thi
. s

makes 1t possible to identify group problems.29
Wishing

well -~ i i
This device 18 helpful in discovering |

children who feel a lack of belonging. 1Itg major value lies |

in group scores. It ig devised to be used without names of

individuals, but it is even more valuable when pupils sign

their names. When rapport is high, there is no reason for I

‘not using names. If good rapport has not been established,

the results will be valueless in any event.3!

Guide for group observationég-This is a guide for

observation and recording of what is in group process, rather
w

than what ought to be. The major purpose of this form is to |

help in making objective observations of what actually hap-

pens in the group.33 I

Identification sheet of group behavior%&-This sheet |

is an excellent guide for recording under certain behavior

29. The California Test of PersonalitZ is available
from the Californis Test Bureau, Los Angeles, Lalifornia.

30. Developed by Test Bureau, Ohio State University,
Columbus, Ohio. I

31. The Wishing Well is available from Ohio State
University, Columbus, Ohio.

32. See Appendix, p. 150, for observation form.

pared by College Study in

ide pre
33. Adapted from gu p i1 of Education.

hmergPOUP Relations, American Coun
for identification sheet. |

3lj. See Appendix, P- 153,
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StU.dY of g E .y . [
— Bfouw fomposition.--Thig study lists certain.

catezories in which to 1jgt the names of children |

who are in |

:

[enables the teacher to gain insight into the network of rela-

Sociogram,--A Sociogram is an important technique tha

tionships in his classroom. As itsg name implies, the socio- |

gram measures soclal relationships. It reveals mutual

( |

cchoices, cliques, isolates, and those who are rejected by the

‘group.
Group Planning

In the literature pertaining to group dynamics there
appears a significant body of material that deals with group |

planning. It is evident in such phrases as the following:

37
"Teacher-pupil sharing,"36"Teacher-PuPil planning,"”’ and

38

"cooperative group planning."

—

35. Prepared by gertrude P. Driscoll, Teacher's
College, Columbia University.

d Mattie Dorsey, Democratic |

36, ILindley J. Stiles an Chicago: J. B.

Teaching in Secondary Schools, P- 299.
hppincott, 1950.

Gpi . cit., p. 172.
37. ]r‘lm, -O_B 9_- ’ giEo’ p' 1310

i
—
—

N 38. Group Planning in Education, Op.
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The task o
T learning to think together is not easy,

it 1s th
gnd it 18 € school'sg responsibility to equip students with

the competences necessary for effective group planning 1

The role of
=== 122 Ol the teacher.--The teacher must help stu- H

dents determine the objectives toward which they will work I

in the classroom and help Students achieve their goals |

gvidence in support of this view is presented as follows:

; Pupil planning and pu
| . - pil-teacher pl i
steadily, consistently, ang inte1ligent1ypw???12§;r;s:§e

children far toward realizing succe
in the school and community,§9 ssfully their adult role

| A good lesson for teachers is that much responsibility
may be placed on students, not only for determining their |

objectﬁves, but for planning ways of achieving these objec- L
tives.4U

The outcomes to be achieved in the application of the
process of group planning in the classroom are conditioned by |
the understandings of teachers regarding certain procedures }
and requirements involved in teacher-pupil planning experi- |
ences 41 w

The idea that no planning by the teacher 1s needed in |

l

advance of planning with the pupils reflects a gross misunder-
\

standing of the teacher-pupil planning process. The success-

ful teacher finds it necessary to include the follewing in

Pre-class planning:

—

39' Ibido’ po 7,4.. )
‘n Tennessee, p. 8. Nash-|
MO. Toward Better Schools in ducation,Bulletin, |

"ille, Tennessee: State Department Of E

1948,

in Education, OD- cit., p. 12.

1. Group Planning
Ny

) S —
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2. Consideratj

on
for individual and groy of means to

P needs. care more adequately

3. Consideration of
e pEEENE OF ol plangiiz.to Secure Iimprovement in
L. Selection of materials and references.

5. Examination of
pe encountered by pupils.

6.

problems and difficulties that may:

Selection of content that may evoke new interest‘.{l

7. Consideration of procedures to

| 3 3 otivat lec- |
|tive discussion and thinking by the pupils,ﬁz vate reflec !

A second concern of the teacher in planning is

lexpressed in the following statement:

Purposeful planning must give attention to the ex-
pressed interests of the pupils, although planning cannot be |
restricted solely to their immediate interests.... If the i
'work of the classroom is confined to immediate interests, the.
pupils suffer from expressing the discovery of new interests

Teacher-pupil planning requires that the teacher keep |
|

an eye on long range planning and provides a definite respon-|
Il
sibility for the teacher to provide meaningful activities ?
1

that use group planning in the classroom.

It is important that the teacher in planning provide

an opportunity for every student in the group to participate |

ieved in the
In planning. One of the purposes to be achie

\_______.———_

2. 1Ibid.

43. Ibid., p. b




] oom 1S an h n

f th u i
member © © 8Toup. Pupils who are too ready to off
er

suggestions or to give igegs should be encouraged to reco
O
; t on ) |
nize tha e of their résponsibilities in the group situatiorl‘
is to give other pupils g chance to be heard |

|
I
I

The dan; 5 (
ngers are evident in situations where a teacher |
;attempts to use the planning process as a means to sell ready-»}

I

made plans or ideas to the group. |

The role of the student.--In the classroom setting \

| I
the student should be given opportunity to plan in a group ‘
| I
| . “
\the objectives of the group. This is to be done with the help

of the teacher. It is believed that he must learn through

his classroom experiences the techniques and attitudes that
|

iare necessary for effective planning. These activities in
classroom situations can not only meet the interests of

children but at the same time help them develop qualities I
‘that are essential in members of a democratic society. The

following statements support this belief:
1 i ing ities in the various
Teacher-pupil planning actlvit .
types of classroom situations can be SO directed zs tg mz;:
‘the needs of children and at the sameé time helptttir: n::ds L
aWare of their responsibility for thinking aboutic s
Society and the duties of citizens in a democra »

f

The teacher does not do all of the planrllingPlf;ori'l‘sche
8ctivities that go on in the classrizrpegrfzghggpil cogper;tionf
t00, should have a share. Opportunitil “
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—_— a2

gre necessary in ordep to 4 1
nembers of a democratig soc?Zi;OEhthe social skills needed by|

Through Cooperatiy
tunity to develop quali :

planning, Pupils have an oppor-
gemocratic way of 1life

ﬁges °ssential to participation in theﬂ
I

It is in the classroo
3 m i
tea?her-pupltlplanning has meaniig?ln%ng?aZst€:a§£gcess gf |
pupils are able to work together toward commonl perie
goals does the process become g reality ﬁg l PP i
. \
The practice of demo |
require the utmost effort to

school which attempts such practice is in for an arduous
adventure--arduous but it ig g great adventure, the attempt w

cracy is difficult. It will
achieve progress toward it. The

to embody the world--all striving of all men for a full and

happy life. How do you bezin? B 1 s
111 concerned.l 5 J planning. Who will plan?

Criteria and principles for evaluating group plan- i

ning.--The following criteria and principles may be used in
|
an evaluation of group planning in teaching: L

Criterion 1: Does the planning described:

a. Give opportunity and encourage all members of the group |
to participate in thinking, doing, and evaluating? l

b. Give employment to varied kinds of interest and present |
ability? 3 w

¢. Begin with the question of why planning is important in |
achieving liberty, equality, and opportunity? %
Principle: Every normal human being desires to grow |

and to learn. We learn by doing.

i ith all mem- . |
Criterion 2: Does the planning §tart W
bers of the group exploring possible subgects, materials, M
methods, forms of expression, evaluation? ‘
e |
inz for Our Schools, P. 101.

. Curriculum Planning ) IR,
i & of Education Bulletin,
Nashvllle, Tennessee: otate Department !

1950. P
45. 1Ibid., p. 105

46. Ibid., p. 100. 1
inz in Education, 0Op. cit., p. L2.

o L7. Group plamninz 22 J



Principle: REyep
interests and attitudes.y formal human being has special

Criterion 3; po
dual interests? ®S the planning give scope to indivi- |

Principle: & ‘
g being wants to "belong,"

Criterion )j; 1 "
to subject matter,uso t;aghi e
which are of real importance
Principle:
the life process is

tion.

2 broad and incl I
% asnbers ee clusive as |

to all members of the o

e group?

Egrt?he healthy individual and socigty,
nNtlnuous, and so is growth and educa-

I Criterion 5: Does the
tinuity, connection with past a
'the program lead to more seekin
'to refinement of skillg?

| P?inciple: Life and growth are not stable and i
absolute in quality. There is constant change and interaction.
| ‘ ‘

group planning lead to con-
nd future experience? Does
8, learning, and so forth, and |

Criterion 6: 1Is the planning itself and are the |
‘things planned flexible? Is there evidence of provision for |

new definitions of purpose and procedure as new elements are I
met? :

Principle: Human desires and attitudes, like human |
experiences, are of many kinds. They promote many degrees of |

understanding and skill. |
Criterion 7: Does the planning extend to many uses |
of many kinds of resources suited to many interests and
skills?
Principle: Self-confidence is a prime requisite to |
adventurous, healthy, continuous learning.

to recog-
Criterion 8: Does the planning include ways g1
nize as well as stimulate the contributions of all to the

common purpose? )
pPi?nciple: An order, a logic, a chance for experi

tnce is desired by every person.

Criterion 9: Does the plannin%uétself, as well as
the thing planned, have order and form?

\-—-—-———-
L8. 1Ibid., PpP- 1)2-143.

|
_— | =
— ———— |
————
e ————————— |
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yalue of group planning.

Group Guidance and Counseling |

The purpose of this section is to deseribe the role |
of the classroom teacher in group guidance and counseling. ;
Techniques that the teacher may use for understanding the %
interpersonal relationships of the classroom will be pre- |
sented. Group activities that have value in a guidance pro-

gram will be enumerated.

The classroom guidance situation.--The kind of class- |

room atmosphere gnder which group guidance takes place most

effectively is developed by consideration of the following
criteria for classroom practice: I

Creation of freedom with rules. ;
Providing significant areas of choice. ‘
Providing for participation by all members. i
Creation of a feeling of responsiblity on the part
of all members.

Creation of a feeling of being valued.
Use of the experimental appreach to subject

matter. ;

i

oVl W o

To carry on adequate group guidance, the teacher must

have greater than average ability to create a permissive

atmosphere, that is, one spn which the teacher actively acceptg

the way students feel and think.
\h___-

op. site, B+ 65-

L9. Grambs and IvéiiSfi,_,#,,t:::;::::::::::::::::z::::::
- .. e



The fol ,
1owing statement describes this permissive

atmosphere in the classroom: f

The permissive atmo
of information and advige i:Phere 1s one in which a minimum

teaching.... The permissive and unde
y . rstanding atmosph

one in whigh independence, rathe . Sphere is |

developed.gg ’ T than dependence, is P

Classroom teach |

cners do a large amount of counseling as|

but they do not counsel at the same |

|
|
|
|
|
|
Il
|
|

they direct the group,

level as clinical counselors. (Carl Rogers supports this

belief in the following: ﬁ
u
| Attitgdes learned in the clinical setting even thoughh
they are genulne, are not easily transferred to other social

settings.... There 1s, however, a social therapeutic approach |
of leadership.

The principles of leadership in group guidance are

much the same as those for individual nondirective coun=-
seling. They include the following: I
1. The leader's comments are basically reflections U
and clarifications of the expressed feelings of the speaker, |
or a comment which indicates an understanding and acceptance

of the feeling.
2. If a student does not wish to speak, he is not

Pressed to join the conversation. w

——————

her Counseling, P. 159.
0. Dugald S. Arbuckle, Teac g :
Cambridgz, Massichusetts: Addison Wesley FPress, 1950

Client Centered Therapy, P- 32.

51. Carl R. Rogers, |
\ﬁiEw York: Houghton Mifflin Co., 1951. I S

B
——— — ‘
—



‘ acter Educati
| Charac ation of the Department of Superintendence of

the National Education Association has listed sixteen "

— W

3.

If the ¢
Onversation lags, the teachsr dows ot
rect the think ;
di ing of the students in the "Pight" channels. |
. The leag 3
e€r at no time criticizes, moralizes, or |
acts as judge.

5.

Th i
€ atmosphere 18 permissive go that each stu-
dent may say &s much or as 1ittle gg he wants,52 W

S

uggestions for '
—— BIOUp counselors.--The Commission on

sug-

gestions to non-professional counselors™ as follows:

. . 1. The Pe§t attitude is one of cheerful, thoughtful |
objectivity, avoiding pronounced sympathizing, condemnation, |
or an air of easy optimism or slap-'em-on-the-back. I

I

2. Remember the whole child. While you work for one|
character objective, take care lest you get undesirable l
by-products in other character objectives. I

I

3. The child with extreme withdrawing, recessive H
characteristics is as much a problem in need of individual |
help as is the child with extreme aggressive characteristics.
Too great shyness may mean more potential trouble than too |
great forwardness.

. Utilize all readily accessible data, such as

those relating to health, school progress, and home condi-
tions. Cumulative pupil records already available in most
schools furnish a large amount of valuable information.

i find out why
. void treating symptoms. 'Try to
the chilg acés as he does, and then fit the treatment to the

cause of the difficulty.

6 In some cases, the counselee shogldhbelgegg |
. : and shou
informed of the purpose of the counselor,

e

52. Arbuckle, op. cit., P- L7

-



‘generalization. Vivid inci

— ——— - 21T

appealed to consciously t

0 3
other cases the counseles aid in soly

ing the problem. 1In
jgnorance of the changes qegipeq 1oPt in partial or complete
should use whichever plan sesmg apgrgim' The counselor
case. Priate in any particular

. S' e ?
7 ingle experiences do not afford grounds for
dents are particularly to be dis-

brasted. =abliuel snd récurring behavior is the significant |

source of data.

8. Do not offer au
use of other cases and of qQ
selee his own reasonable in

thoritative explanations. By the |
uestions, build up in the coun- |
terpretation of his behavior. I

9. Expect patterns.

X Among the more I
dependence, fear of the new, a S common are

: voldance of people, breakdowns,
running away from a situation, projecting thepbléme onto an |

individual of a given type, and displacem |
mountain out of a molehilli » ent that makes a I

10. Do not give advice. Give the experience of your-f
self and others so far as it is useful, taking particular
care to emphasize the differences in the situation faced by |

'the counselee. No two persons have faced exactly the same |

situation. What the counselee needs is ability to handle %
situations himself, not advice to follow. ‘

11. Emphasize success rather than failure. Seek to I
arrange situations which will give the child a taste of
success.,

12. It is sometimes necessary to study other persons \
than the one immediately involved. A problem child means at |
least one and probably two problem parents. I

i ively upon
13. It is seldom possible to depend exclus
the read justment of the persons and objects in the environ-
ment, or upon the new insight and attitude of the person 3
being advised. Both are usually in need of some read justment,

1. Keep confidences inviolate.

distant

the plans focus on too

entign to immediate steps. Help
ng adjustment this week, not
The past and future exist to

15. Avoid letting
g8oals without adequate attent
he counselee plan on improvi
‘onsole himself with phantasy.
®norich the present.



— 118

16. Learn to jgepnt

if
a specialist, and be willingytgaiigeihihgiszz z?ic?Brequire
m.

Role-playing 88 a guidance

. technigue.--Role-playing
and soclodrama are ef special value as group guidance tech-

niques. An example of the use of role-playing in guidance

is given in the following:

If the situation is one revol |
problems of boys and girls much valueviggdzigggg ESZmpgizo?ily
Out.the situatlion. Suppose that the school realizes'thatyong!j
of its problems is the early school leaving of some of the M
|older boys. A homeroom might play out some of the typical

situations 1nvo%ved in this problem. The teacher could intro+
duce the idea, "What is the value of a high-school education?ﬁ
and develop a class sociodrama about whether it is, or is not,
worthwhile to stay in school as long as possible 35 1

It 1s belleved that such acting out of important
real-1ife problems, based upon a well-founded study of the l

students, is a valuable technique of group guidance.

‘!
i‘
I Sociometric techniquesgé-Sociometric techniques reveal

the relationships that exist in the class, and have value forj
‘promoting group adjustment. Further values of these tech-

niques are given in the following statement:

i Commission I

. A. L. Threlkeld, Chairman of the ssion, |

CharacteiBEducation, Tenth Yearbook, American Association of |

School Administrators of the National Education Association, |

1931, pp. 251-252. As found in Barbara H. W{'iggti iPZCtical |
Handbook for Group Guidance, P-. Q0. Chicago: cienc

Research Associates, 1940.

Sl. See Chapter IV, section on Role-Playing and I

Sociodrama, p. 9l.

. Wh8.
55, Grambs and Iversom, op. cit., P I

56. See Chapter IV, section on Sociometric Tech-
aues, p.105.




» Where teacher-pupil
tionnaire is useful.

aid ‘
the iNNEr Eroubings of the oy’ [0eRtifying sroup leaders and

teacher ca§7p1an group g

structure. ctivities to

'prove group morale and permit more group planning.

these indicators the
obtain a better social

It 1s

pelieved that teachers should be familiar with sociometric ﬁ

techniques as a way of studying and working with young people.

Activities for group guidance.--The all-school

'assembly is probably the most common

group meeting in Ameri- f

can high schools. Guldance workers testify that the school |

‘assembly ranks with classes and homerooms as a helpful

:guidance vehicle.58

\
|
|
|
|

Careful pilanning and skillful guidance are needed if

the school assembly proves a valuable educational experience.

Assembly programs providing interesting group experiences may

be those which:

1. Promote good sportsmanship.

2. Emphasize correct audience habits.

3. Give 'in

Curricular activities.

e ———

57. Grambs and Iverson, op.

58. Wright, op. cit., P- 75.

formation concerning curricular and co-

cit., p. 4b2.
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with I
The N

'pest secondary school assemblies grow out of the work of someU

Assembly Programs shoulq be carefully planned

adequate Pupil participation under friendly guidance

class or club. Teachers might suggest that: {
1l

[

|

A class present a vocational guidance skit. W
2 |

The commercial c¢lub dramatize correct business

manners . l

lf. The English club dramatize a recent book.o0 ”
\ School clubs provide a framework within which the

students learn independent action and have a chance to

er as a club sponsor is described in the following.

i
the young people talk as they wish about subjects that seem
ﬂignificZnt to them. Unless this can be established, the

club situation like any other adult-doyinateglsituation will
not permit students to learn responsibility. |

The teacher then must be able to be neutral, to let M
l
1

Many schools include guidance-conference techniques |

inplanning their group-guidance programs. +the conferences

———

School Community Relations,

59. William A. YeageT, .
P. 174, New York: Dryden Press, 195

I
(l
?
I
It

60. Ibid. |

i 2 e.
Pe cit., P 56 I
. ps and Iverson, OB« 2= |
s, GmEDE |

——




s

variously cal 1
are J led or "Guidance Days," The I
progeduns erdinardly involves g check 1ist on which h
n which eac

pupil records areas of his greatest interest
S,

ests are compiled,

These inter- |

and a numbper of different sectional

meetings are held. Then representatives from the fields |

involved are Invited to Speak and to counse] individual mem- “

pers of the group.62

Orientation programs are important ways to build |

'school morale and to insure a "sense or belonging." Invita- h

‘tions may be sent to all students who will be freshmen in a

(school the next year to visit the school on a certain after- |
|
‘noon or evening.

| The new students are then introduced to the principal

I
1
\

and their homeroom advisers who show them about the building V

and help them get acquainted with the students of their new

group. It is not to be assumed that this 1list of activities |
for group guidance purposes is complete. It contains only ”

;Pepresentative activities in the many areas of group guidance,

Guidance units in regular courses are SO important

that they should not be left to chance. They should be

Written as units into the courses Oof study. More and more Off

o the organized curricu-

Such units are finding their way int %

lun.  The following topics for guidance units are important:
N
62. Wrignht, op. cit., Pe 80. |
—— /,’——/T_—l

— ——
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l. The
(name of school) High School Code of

2. Human Relations |
3. Taking Stock (Self-Evaluation) J
l

. The Wise Use of Leisure Time

S. How to Study M
6. The Importance of Planning !
7

- Getting the Most out of School |
Co-Curricular Activities |

The purpose of this section is to present a brief N

|

x

description of some major co-curricular activities and to ‘
/point out ways in which groups gain experience in them.

The student council.--The student council consists ofﬁ

relected representatives from the student body. Its functions|

Il
are described in the following statement: |
ief function of the student council is to pro- |
vide pupggz i?%ifan opportunity to learn the meanings of ) ;
wdemocratic citizenship.... If the council.functions progzr y,v
it uncovers the varying viewpoints of pupils and gazgz s
recommendations on the %gneral needs of pupils an
‘policies of the school.

Among the activities often discharged by student

touncils are the following: r
| 1. Providing for the election of school representa-

\
t : ta- |
e 2. Cooperating with faculty council or representas |
tive, ' ‘

—~———

. s |
N—_ 63. fﬁl:_,irgégz-;.géﬁ;—z;;&z |



3. Supervisinp |
: g school

é. g:si%nlng penalties?harity. M

. Veloping g code of behavior.éu

Student publ & ‘

. : h
activities which enable the Pupil to express himself, form |

nis opinions,

standings between the school, the home and the community

These usually include the school newspaper, the 4

‘magazine, the yearbook and other miscellaneous student publi- |

cations which foster better school relations with administra-

tors and the community as g whole.65

Assembly programs@é-The assembly program offers an I

fmpportunity through pupil participation to interpret the work%
of the public school. Assembly programs should be carefully !
planned with adequate pupil participations under friendly !

|
67 |

guidance.

8 _ |
Club activities.--Club activities and school societieg
(l

|

mist have a place in the daily program, and provision should

6ly. Joe Smith, Student Councils, Pp. LO. New York: |
Columbia University, 1951. U

65. Yeager, op. cit., P- 171. {

s and ‘
66. See Chapter IV, section on Group Guidance H

Counseling, p. 119.

67. Yeager, Op- cit., P- 17L.

3 da |
i on Group Guidance & |
68. See Chapter IV, section h

—

o r

~founseling, p. 120. u



for 13
pe made 1miting and. encouraging Participation Th
| . ere
ores of its
are SC 8Ctivities that ape avallable for pupils in all

0
n what basig shoulgd these activities be se

In answering thig question,

lected?

the use of some standards|
or criteria as the following should be helpful

| |
1. Will the activity pe interesting to the group? ﬁ

. Will it encourage initiative and originality?

. Will it enlarge the Student's horizon? 3

Will it lead to

2

3

. Will it develop group responsibility?
5 further interests in the group?
6

. Will it help to develop cooperation with school-

mates, teachers, and administrators?

7. Will it promote school citizenship?

8. Will it help members of the group assume adult
responsibilities?

Music, drama, and athletic activities.--The glee

club, school chorus, drama clubs and athletic teams are of

marked value as group activities. Students know that the |

part they play must be blended and coordinated with the activ-

ities of the group. The very nature of these activities

i-
3lves them a strong socializing effect. Important and prom

R autions need to be|
Bent though these activities may be, some ¢ |

\-——-
R. Martin, "Activities of a

. E. uwerstein and M. i
School ngncil,"Fglementg;X School Journal, 37 ( T

B47), 370-371.

I
~L _///—/—,——/
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ised in t
- heir administration. There is st
rong pressure

to
€Xcel agl1 others in the school
those in other schoolg,

for each group
, as well as

The temptation to submerge all

longer are these activities valuaple for group use
L= .

These co-curricular activities provide excellent I
opportunities for using the techniques and skills of group
dynemics. Within this framework teachers have many oppor- T

tunities for working with students in cooperative group work.

Summary |

I
This chapter of the study has included techniques and|

practices that involve the use of group dynamics. The fol-
lowing technidues were considered:

Role-playing and sociodrama were presented as effec-
tive ways to engage active participation by students. It was|
pointed out that teachers can determine the values that stu-

dents hold from participation in these techniques. l

It was shown that through.effective group discussions

Pupils learn to direct their thinking toward common problems

i ini others.
and to gonsider and respect the ideas and opinions of

ind group
Inaddition the chapter has shown that teachers find g
3




for teachers in understanding emotiona] problems in the group

and problems of individual adjustment to the group. |

guidance program were suggested.

of individual pupilg Within the group |

Emphasis
p was placeq upon group planning as a tech- w

nique for PUttIng group thinking into aegiop Evidence in |

the chapter has shown that group planning emerges as pupils |

|
Sociometric techniques were included that have value .
4

The role of the classroom teacher in group guidance

and counseling was described and activities for a group

To accomplish the purpose of the chapter, it seemed

necessary to include a study of the techniques that have been|

described. It is not to be assumed that this list includes

all the ways and means of using group dynamics in the class- |
room, It is hoped that a careful study of these major |
techniques will establish a frame of reference for other

techniques that utilize the principles of group dynamics. |




CHAPTER v
SUMMARY AND CONCLUSTONS

secondary school. To peach this objective three sub

-problems
have been investigated. I

1. To review ang analyze the literature that is

related to group dynamics. '

2. To determine the underlying point of view or

philosophy of group dynamics. '

3. To identify and suggest techniques and practices |
in group dynamics that have value for teachers in the

secondary school.

Through the use of the documentary type of research,

|
data was collected for this study. The chief sources of j

information were: books, brochures, reports, and periodicals
related to this investigation; and experimental, case, and I
survey studies that have contributed to the advancement of

group dynamics as an area of scientific investigation.

The data from these sources was carefully analyzed

and classified, making it possible to determine the separate ::

facets of group dynamics and definite implications of group

Gynamics for teaching. H

I
1
[
|

N



;survey of the literature was made.

conducted by the Research Center for Group Dynamics, it

'tion. From such a review it was possible to determine the

develop research techniques that were applicable to group

or all the literature that has contributed to an understandin

of group dynamics. An attempt was made to secure information

I
[
that would determine the implications of group dynamics for L

teaching. Consistent with this point of view, a careful
Since the piloneer research in group dynamics was

seemed necessary to include in this study a review of the

work that has been done in the last decade by this organiza-

kind of research that has been done in this area, and to

trace its progress from the early efforts of scientists to

life to scientifically created group situations in labora-

tories and the invention of "action research" with its |

; S.
emphasis upon conducting experiments in natural group

|
i f the litera- |
i ‘1 ,ation for a review O
To provide organiza ri
i ix areas ‘
ture in this rield, it seemed logical to use the six %

I




1. Group Productivity

2, Communication and Spread of Influence

3. Social Perception |
ba Intergroup Relations

5. Group Membership ang Individual Adjustment |
6.

Training Leaders ang Improving Group Functioningl ‘j

The data that has been included in each of these areas
of the study was presented there after careful analysis and |
classification by the writer. 1In many cases this classifica-i?
(tion of data proved difficult because of the overlapping of I
the areas and the scientific nature of the studies.

It is believed, however, that from this background oft‘

studies that consider the operation of group in industry,
labor, government, community, professional organizations and

education can be determined a basic philosophy of group life |

and implications for its use in teaching. To summarize _»

clearly the findings of research in this study, a review of

the findings as they were identified will be presented here.

"
It is only in recent years that the term "group

f the amount of work‘
Productivity"™ has been used in speaking © |

\\‘-——

|
ter for Group |

The Research Center 190
1. Dorwin Cartwright, —.=77o.an: University of I
Dnamics, pp. 10-17. Ann Arbor, Michig I

S lehT ey, 1950.



roduction that eoylqg d
br P be expecteg of a group Many meth %
" ods
and devices have been used to increage the product
P ¢

classroom groups. ivity of

a strong influence upon increaseg effort and efficiency in

the classroom.

Teachers have often observed that when they have

taught a group of students in which the degree of rapport was

high, increased efforts were made by students and their
achievements were superior in comparison to other groups in

fmuch little rapport was apparent.

Modern studies in group productivity have also }

revealed that groups learn more when the subject matter is h
|
functionally adapted to the needs and interests of the class |
I
and the group is permitted to share cooperatively in its ‘

|
|

development. This suggests a new approach to teaching that |
I

brovides an excellent framework for the use of group dynamics{
‘ J

I
Communication within the group was the second area ofq

§ |
Sometimes teachers are ‘
|

|
nication--it goes |

|

Tésearch investigated in this study.

happy about the effectiveness of their commu |

tten |
rell. Again they may be worried that ideas have not go \
n separate teachers andg

dcross, Problems in bommunication ofte

|

[
[
|
N i

. |

|



—
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embers of a clasgs
. room group, Uften the misunderstandi
ngs

e caused in gro
- STOUPS because the lines of co
mmunication are

kept clear.
not kep ReSistance, hostilitieg and aggression
result.

Resear 1 I
°f was includeq in this study to show how the

functloning of a group is mediateq by interpersonal communi-

cation from one part of a 8roup to another part. When groups

plan together and determine theip goals, there is less

opportunity for barriers of communication within the group

Social perception, or the awareness of social

relationships within the group, was the third area for con-

slderation in the study. It is believed that social per-

ception plays an important part in the adjustment of the I
individual to the group. It is evident that group efficiency@

can seldom be maintained without a favorable reaction of

members to the group.
In the high school class or a first grade room,

rapport is improved when groups are SO arranged that members

are in contact with persons whom they like and who like them.

The study of group dynamics reveals certain group member

roles that may be identified. These roles are affected by

the perception the members of the group have of the action of|

the group.



3
S5
S

that responsibility will needeg Progress be made

The fifth area of reésearch considered was group

membership and Individual adjustment. It was pointed out !

that group adjustment affects group discipline in the class- |

oom. Hvidence was ted I
r presented to show that an understanding |

of the skills eminent in group dynamics will improve group |
Il
dselpline. When groups decide upon their problem, determine

their procedures and goals, there is less teacher domination 1

r
and more pupil participation. i

In the section of the study on "Group Leadership"
research revealed that leadership could best be understood ;5

83 a set of functions performed within the group and that it |

is as much a property of the group as of an individual.
Emphasis was given in this section of the study to the kind

of leadership exercised by the classroom teacher and the

effect of this leadership upon classroom groups.

An attempt has been made in this section to present

% Summary of the literature that was reviewed for this study.

h
't has not been possible 0 include all of the researc




d that from t but it is
m
nope hls study new insights into the meaning and

use of group dynamics wWill result

philosophy of group dynamics it Séemed necessary to investi-

gafes: B following areas: (1) theory of group dynamics,

(2) objectives of group dynamics, (3) method of group dynam-
ics, and (ly) some principles of group dynamics.
The first section of this chapter was designed to

show the relation of the theory of group dynamics to the

\
principles of our democratic society. It was pointed out thaé

|
\
1

the teacher who understands the meaning of group dynamics andﬁ

who uses its techniques and skills wisely has solved many of

I
the problems of teaching method based on the democratic ideal,

We do not learn about democracy and good citizenship

just by reading about it. These skills are learned best Whenﬁ

opportunities are provided in the classroom for democratic

Planning and problem solving.

The principles of group dynamics give new emphasis

1
to the method of democracy and are a challenge in providing
M educational program that will prep

% democracy.

are youth for living in |

J\

|




the soelal studies, psychology, and the method of sefen
| ce

ghave made a contribution to 8roup dynamics. It was pointed

iout in this section t .
| hat group dynamics is one of the modern

emphases in the social studies program. From a study of the

omEaphs OF 56 ‘abelel sfditdl program, it has been seen

(that emphasls was focused on the following areas: (1) pro-

viding experiences for the development of good citizens in
a democratic society, (2) development of social skills, and

'(3) the improvement of group living.

Activities in the social studies provide opportuni-
‘fies for the use of the skills and techniques of group
dynamics. Students learn from one another through group
1P1anning. Individuals find a place in group projects and

make a contribution. Morale is higher when students work

|together cooperatively on group projects. Therefore, it 1is

believed that an understanding of group dynamics will give

drection to a good social studies program.

Attention was directed in this chapter to the con-

reted
ibution of psychology b0 group dynamics. Interp

L
ez~ T R ,7/—’/7)’/
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proadly,

|

group dynsg
. : A f mics could with jUStification be called “
lie sycholo
app PAY &Y. A close relatiop exists between gro |
up
dynamics and "sociometry,n . relatively i
new study. I

The gro |
group learning Process has its basis in psy- |

v and wh
chology whether the groups are high school students or |

‘helping the group acquire skills and information These |

E st I
underlying principles of Psychology are the guideposts to |

‘esprit de corps that should permeate the group and inspire

'the members to greater learning achievement. ‘

It seemed appropriate to consider in this chapter
the contribution of the method of science to group dynamics.
|
For the purposes of this study it was assumed that the i

'scientific method was serviceable in two major respects. It(

provides an overall pattern or design for the conduct of

11
\group learning situations and it represents a process by |

‘nmans of which the effectiveness of these learning situationsﬁ

can be appraised. |

It was pointed out in this section that the pro-

|
|

cedures in group problem solving are similar to those that
&re used by the individual in problem solving. As the group |

science these
toncept is applied to the use of the method of 1

Procedures may be identified. |



e — e

iples of . |
princlp Sroup dynamics Were identifieq. It is believed;i
(

In section f
our of thisg chapter certain underlying

that studies of the dynamics that underlie group action l

support these principles apg that they may be used by teach- |
ers in working with groups.

Techniques ang Practices

It was the purpose of this chapter to present tech-

niques and practices of group dynamics that can be used in |

teaching. Specifically, the chapter described the following: |

group discussion, role-playing and sociodrama, sociometric l

: i
techniques, group planning, group guidance and counseling,

|

and co-curricular activities that involve group participationﬁ
It is not to be assumed that this list includes all

|

}
the techniques and practices of group dynamics that can be ‘i

I

used in teaching. The resourceful teacher will recognize

further opportunities for group activities and provide

experiences for the students that require group participation.:
The material that was included in this chapter was \
collected after a careful survey of the literature in these

areas. It is the hope of the writer that such a summation

Will be of practical value for teachers. 1
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APPENDIX A
INSTRUMENTS AND EXHIBITS
a

trument ig t
social tone of a group ag a whol 8 To discover the
A €, and t
individuals and subgroups are accépted bhetﬁegree to which |
others 1n the group. It is s Y the group and accept
metric approach, which g11
(e8> three friends), to

Administering

As the responses requested are of a hi
r hly confiden=-
tial nature, this instrument is valig only if %ongst respon-

ses are glven. It should be used only in situations where

the teacher has achieved a high degree of rapport with the
group. If there is resistance on the part of boys and girls
either to using the instrument or to signing their names, it
is probable that it should not be used. Obviously, it should
be used only by teachers with a professional point of view and
a genuine interest in knowing more about children in order to
provide more adequate programs for them.

It is recommended that this scale be used only with
children over 9 years of age. If the teacher has good
rapport with the group, he will have little difficulty in
introducing it. His explanation may be that he is interested
in knowing how people in the group feel about each other so
he may know how to help the group get along together and

enjoy each other.

Interpretation

nses and calculating scores are

Examining respo ise questions rather

beginnings, not ends. Results should r:bout group psychology

than . Too little 1s known
o bo;gsxﬁ g??{s to allow generalizations to be drawn from

= tandin
. jates, Understan
a. Ruth Cunningham and AssoC hOl-&mmﬁ%

Gro . d Girls, PP-
I0Up Behavior of Boys and Z-—-—— 1951.

i e —

—

P ———————



relations which leag

anecdotes by teachers why are 10ns, carefully reported as
Selations, can make g oo, cosensitive to problems of group
e knowledge in this|

i
Characteristics of Group

|
(To accompany Classroom Social Distance Scale) i
|
1

Teacher's name

‘ School

;City State

Grade Age range to
Boys Girls

Part I K

I? a'few senpences, describe what you consider to be
characteristics of this group (e.g., wide range in ability; |
many isolates; overage or underage children; high or low [

morale; gangs, cliques; fighting; generally irritable, etc.).
Part II ’
On the basis of your experience with other groups of |

boys and girls of the same grade level, check each item to
indicate whether you think this group is above or below ‘
average, or about average. Note that this check represents [
your impression of the group as a whole. ‘

l. AGE: older younger about average
2. DEVELOPMENTAL PHASE: more mature less mature

about average : r
SOCIO-ECONOMIC BACKGROUND: more favorable |

3

less favorable about average
L. DEGREE OF ACCEPTANGEZ OF EACH OTHER: more acceptance |
5
6

less acceptance about aXerage |
DEGREE OFPPARENTAE ACCEPTANCE: more accepted
less accepted about average
+ ACTIVE-IETHARGIC: More active

more lethargic

about average less intelligent___jf

7. INTELLIGENCE:  more intelligent
about average )
8. PHYSIcAL SKILT: more skilled ' |
20— interests l
9. iﬁgggE§¥egiﬁgé: more interests_____ fewer |

a ;
N bout average o ——————————

Jess skilled |




10. INTEREST INTENSITY:
TERTTH: | bg e oOrage
11. ob higher‘ phyﬁgﬁ tone
"ONTFO% ggt average —— lower physical tone
i degree of IBMPER: “Righer degzree
G;8536L§““control about zveraof senirel
13. ) IFE; ) ze
o TR non G Hre iy ey 1
1, ATITIODE TOWARD ADULT GONTROL; greater sessstince st |l
: _— +888 g 5 |
15. OPERATIONAL GROUP PATTERN?cegzggcg‘—-‘— about average
| democratic ab émocratic less

p out ave
‘16. CHARACTERISTIC OUTLOOK ; zg%g;;;——morn i ——
‘ ) )

more tense, worried, unhappy_ about average I

I

More interesteq

less interested

lower

Classroom Social Distance Scale h

School Grade

s Date }
|

We don't like all of our friends the same way. Some |
we like more than others. There may be some people we don't |
'1like at all. ﬂ
I
The check list on the next page will give you a way ”
of telling how close an acquaintance you would like to have
with other boys and girls in your room. Under each name listed
across the top of the page, put a check in the space opposite|
the statement which most nearly describes your feeling about |
'the person. Of course you are to substitute "her" for "him" ”

in your thinking when checking a girl's name. ”

hich|
When you come toO your own nams, check the space w |
describes how you think most of the boys and girls feel about

you. W

No one in your room will see this paper but your |

———

|t — I
‘\eEChﬂ- Il




Check Sheet:

1. Would like to have hin as |
__ onme of my best friends, |
2. Would like to have him ip “
my group but not as g
close friend.

3, Would like to be with him
once in a while but not
often or for long at a
time.

4. Don't mind his being in
our room but I don't want

‘ to have anything to do

___with him, |

5. Wish he weren't in our |
room.

Check Sheet of Opportunities in
Human Relations

‘ You are asked to check the following sheet to help in |
& study of how young people get to know each-other and people |
'In the community. This material will be treated as con-
fidential. Sign your name if you are willing to do so, but

do not feel that you must.

t under the heading, "Experi-

Dipe . 3 o en
ctions: Kead the statem he following information:

‘ence, hen for each statement give t

1. How often? How often do you have this experignc:?
Check E propriate column, as frequently, sometlmes,
m=selé§%,lgrtgzvgg? ?f you honestly do 2ot know whether you |
e this experience or how often, check 7.

1e do you feel the

b
How valua he appropriate column as

2. How valuable? ) in

\experience is to -you? CheCk (X

~ .




ponestly canhot'decide ﬁow vl ¥ Sheuy €Xperience. )

How How
Often? aluable

)
>
E 5
> fe |F
° 12 P
i)
E I =18
Xperience 2 s |f—g o
T
g (0] | P = I
— 1o loo =
g g I>g Q
~ |« o |
P o |a
— o |y o] |l]o p|s
Y |e |0 9] lIglmgly
S |E al sl oy
o kg ol le|1 plo
35 | olo A A
oo nlo o Old O|E
o E |- a| el ald
Halo ulodl |IE] - Ela
T Ol L{lHO D] o

'1. Be a member of a team for some
sport.

. Be a member of a club.

Be a member of a gang.

differing religious belief.

. Work or play with people of
differinz race.

2
B
L. Work or play with people of
5
b

Work or play with people of
dirfering nationality back-
ground .

7. Work or play with people who
are considerably more wealthy
—_ than my family.

0. Work or play with people who
have considerably less money

—_than my family.
9. Work or play with people whgm
I consider to be considerably

smarter (quicker thinking) than

-1 an, S




. Work or pla
H I considgr zow%:hcggggée whom
slower thinking thayp ] erably
1I. Work or pIE§—I§‘§;EEE§_%E;______
whichdadults are membersn(not
ié’iéliri‘?g teachers or youty
12. Be a member of § prore——r——n

ro
makes 1ts own rulgs,up o

3. Be a member of g group which

elects its own leaderg,

TET—'Be a leader or representati
of a group of people my age.Ve

I5. Be a member of a group orf

people my own age where there
is no adult control.

T0. Meet adults who are con-
sidered leaders in my com-
munity (other than teachers
and youth leaders).

17. Meet people who come from
outside my community.

18, Visit communities other
than my own.

19. Talk with adults engaged in
various types of work.

20, Observe adults engaged in
various types of work.

2l. Spend leisure time with
friends of my own choice.

22. Spend leigure time alone.

23. Discuss with others my age
what is going on in the world.

2. Discuss boy-zirl relations.

25, Discuss sex problems.

2. Discuss marriage, home and
family living.

27, Discuss my vocational choice.

20, Discuss local politics.

—

29, Have dates with individuals

~ of the opposite seX.

30, Take part in community arfairs.

L. Work for pay.
32, Work at home (do chores)

~Without pay.
3. Work or play with people
much younger than I am

—_0r more years younger., __——

|
|




. Work or play wj

3l older than % a;t?S or
years older), not inclﬁgre
Eeaghers Or youth leage .

jgf—WbrK or play with peo lrs.°
opposite sex. b

m useful work forp the com ——

munity without pa
37. Work or pla iﬁ‘—l;_‘__“"“‘
3 four or fivz peoglg?oup = | 3 ﬁ
38. Work or play in a grou |
ten or twelve o |
people. H
39. Work or play in a group of “
thirty to fifty people.
[0. Work or play in a group of
fifty to one hundred people.

1. If you had a personal
‘ problem i
worried, to whom would you go ?Eogguzhégiiggg were

- To whom would you 80 outside your family?

People much

[2. How do you feel about the amount of adult cont |
, rol of you
by your fanily? (check one) too mch__ abou right
How do you feel about the amount of control of you by
2
{2%?1:Choo%. (checklone) too much__ jabout right__ ; too
L3. Put a check in front of the words or phrases which you
feel describe you:
find it easy to make frisnds.
find it difficult to make friends.
wish I had more skill in getting along with people.
well liked by most.
liked by few, but not many. I
disliked by many. |
shy. ‘
a leader.
not understood.
not so smart by comparison with most.
more intelligent than most.

the time.
prefer to be alone much of
le most of the time. .
MERL B D than in things or ideas.

more interested 1n people V
more ;2terested in ideas or things than in ngpl:é
iish the school would give more help in how g ‘
Iy along with people.
e The three things I mOS
+ ¥y three best friends

section (boys or girls): ﬂ’/ﬂJ~#:::::::::::::::::__;__::::

-
T e
E e

NENNRREEE

/
i

|

mprove about myself:

ant to i
oy home room, group, or

in my room,




| provided at the end of this form f

G
uide fop Group Observation

(Adapted from guide

e
Relations, probared bY College sty

érican ¢ dy in Intergroup

ouncil of Education)
group (grade or age)

group activity obserysg ————————— School
pate of observation

yumber of particlpantsi Boyg— = \LoUs and mimutes]
Teacher ~Dbssrver s 2o0r.iPOtA]

From each group of p - ‘
the one which most nearly degg;gégg %;SCriptions below, check

your observation. If none of tpe descrigroup behavior during

. : t -“
ation, write your description undep "Othsr%gnsTiiiz g:es;izg

|wish to make of your checks, and tor any explanation you may |

(o}
happenings to the group. record any unusual

1. GENERAL TYPE OF GROUP ACTIVITY
a. I cannot determine

b. Very ?ormal, §uch as lecture, sitting still and
watching or listening to teacher, question-

a

answer recitation, extreme order. b
¢. Rowdy, noisy, unmanageable c
d. Informal, group situation, "comfortahle" but

not active d

e. Active participation yet with control: vigorous
play, discussion, work
f. Other

@

2. GROUP REACTION TO TEACHER
a. I cannot determine
b. Warm, friendly, personalized give-and-take
c. Fear of teacher
d. Apathetic, indifferent atmosphere
e. Active negativism, open hostility toward

teacher
f. Other

Qa0 o

o

3. INTER-PERSONAL RELATIONS 3
a. I cannot determine
b. Group members will

e e Tirst__ c
¢. Keen Individual competition _ue thIn sub-

ulness wi
d. High group spirit angegiiﬁﬁn among subgroups

groups, but keen com S ———
or teams__ ____ _ —

ing and anxious to help each

———




e. Range of responses
some engaged in
disinterested, out

f. Other

GROUP STRUCTURE INTERR®E
v, T -SERHoE detérmineRRuLATIONS OF UNITS
o Eggzgi;iieg’ -ty 0 of comm .
ce. ntegrateq on goal b
independently but wi
d. Zxtreme
e. Well
nite division of responsibi11%§0up goal, defi-

f. Common goal understood b
division of reSPOHSibilig; no effective
g. Other

CONTROL PATTERNS

a. I cannot determine

b. Adult rule, child obedience

c. No plan apparent, "catch as caton capn"

d. Teacher plans with individuals e ne.
e. Adult dominated group planning

f. Group self-management through group planning
g. Other il

0|

QR HO e oW

LEADER CONTROL DEVICES

a. I cannot determine

b. Uses threats, scolds, "bawls out"

c. Places stress on praise, rewards, friendly
“patS" R

d. Controls chiefly by expressing personal
approval or disapproval d

e. Resorts to action, such as isolating indivi-
dual from group, physical punishment e

f. Children participate in formulation of guildes
to behavior

g. Other

o'

H

0Q

AVERAGE GROUP MEMBER ROLE, GENERAL ATTITUDE

. I cannot determine

: - iarked tension
Strained, fearful, mar a shade cool

Indifferent, pleasant, but T
Warm r:spec% for others, comgo;?igizdfrien I-
. Confidential, intimate,.noFt;glg co1FTsh,
- Definitely unfriendly, 1rri ’

® QA0 o w

H O Q0 oW
e e

o
5
[¢7]
o
Q
'_)
[
&
o




§. THE SOCIAL ISOLATE
a. I cannot determine

b. Group badly divided Tire—rt———-— ‘
person, pairs, Cquuégto high and Tow zatsg E *
Co Some chlldren who do nm b ‘\
will of group em to value good |
d. Some children who a w

: re rejected b ¢

e. No apparent isol , Jy group d
a1l ates, general participation by 1
f. Other e |
£ I

9. STATUS DETERMINANTS OF LEAD

a. 1 cannot determine e |
& ‘

b. Group status due to favori
. itism by ad
appointment to leadership positignab;lzéacher b

c. Status due to general al : -
or likable personality ertness, social ability,

. Status du i c
4 gy © to physical strength, daring, or ;
e. Status due to sympathy aroused In others:
crippled, etec. "
f. iﬁzzus due to particular competence in special
£ E
g. Other 2
10, LEARNING ACTIVITY DURING OBSERVATION PERIOD |
a. I cannot determine a I
b. Largely memorizing b !
¢. Practicing skills through rote drill c
d. Individual problem-solving or research d
e. Group problem-solving, planning discussion e
f. Creative activity through arts, writing, con-
structive f
g. Lppreciation, enjoyment; reading, looking,
listening "for fun" %
h. Other
Remarks:

Write below whatever comments you want to make in explana-

tion of your checks above. Key remarks to nugberztigdiizgfer
when you can. Report any special happening, dram

i have
dent, zeneral reaction of group, OT 1mprei;§gn Zgﬁp.av
received which may help in understanding g |

#



Identification Sheet#

school

Pl Trerases = Rt Teacher
To Teachers: —_— s ot

a. Works steadily on assigned work
b. Easily d%verted from assigned wérk.
c. Seeks undue amount of help and attention from teacher.

-3...
a. Spontaneous in contributing ideas. '
b. Never contributes unless called upon. N
¢. Inconsistent in contribution.
\

a. Apparently bright and is doing well.
b. Appears slow in comprehension.

: : -5-
a. Popular with other children. |
b. Avoided or ignored by other children.

i
. Continually seeks contact with other children.

a

b. Seeks undue attention from adults.
¢c. Seldom initiates contact with other children.
d

. Ignores advances made to him by other children.

<
a. Usually seems happy. "
b. Appears tense; easily upseb.
¢. Has nervous hablts:

\

ssor gertrude P. Driscoll,

% Profe .
¢ Prepared by o e taaraliya

. "eehers College, N L
e “



Ha

My th
fihat
What
What
ihat
hat
What
‘What

The m

. Attendance regular,

. In school but Seems 1

. Obviously awkwarq.

B
Absent frequently

f
HEPE e of absencgz)minor illnesses (

istless,

Particularly wel: coordinateq

) -10-
s speech inaccuracies:

a. Poor enunciation b
b Iispine (baby talk)

c. Stuttering or stammeri

n
d. Substituting letters -

Springfield Interest Findepw

ree wishes:

I'd 1ike to learn_more abogt at school:
I don't care to study about:

I 1like best in school:

I 1like least or dislike most at school:

I like best outside school:

—

state general

fatigueq, pale, or unwell,

I like least or dislike most outside school:

I want to be or do when I grow up:

ost interesting thing that I have done a

the past week or so:

in d
One of the places I especially 1ike oo g0 Tname of city)

t school during |

Sprin

f

Arthur T. Jersild and

3 db
% Develope yPublic Schools.

gfield, Missouri,

members of the |



one of the happiest days ip my 1if
e:

My three best friends in my roon ,

| Below are some worg Picture
| each statement and wpis S of memberpg of your class. Read

€ down the

I

' you think the descriptions rit. fames of the persons whom J
f

I

Remember:

| One description may fit Several persons
many names as you think belong under eaéh. l

'The same person may be mentioneq for more than one descrip-
tion.

(Wirite "myself" if you think the description fits you.

You may write as !

If you cannot think of anyone to match a particular descrip- |

' tion, 30 on to the next one.

|
(Now you are ready to begin. }

1.

> — -

| You will have as much time as you need to finish. Do'not
hurry. I

Here is someone who finds it hard to sit still in class;J
he (or she) moves around in his (or her) seat or gets up |

and walks around. I

Here is someone who can work very quietly without moving;
around in his (or her) seat. l

—_—— |

Here is someone who likes to talk a lot, always has some-
thing to say. |
i
1t like to talk very much, is |

e s b 1y everyone else is talking. | -
very quiet, even when nearly I |

]

d
i sames like football an
who plays actlve g i 4 e
gzgie%;aigmzogieat deal, or who likes to run j

——— ——



10.

111.

124
13.
1),.

15.

16.

This person seldom 1 ‘
basketball, but PPe?eiZStaCtlve
zames . O read

Here 1s someone who ig

a always reag
th?n5s that are new op unusual ang go ke 5 chagce ol
frightened. ’ S never worried or

Here 1s someone who is alwa

S wo
take a chance when somethi y rried or scared, who won't

Ng unexpected or unusual happens.

Here 1s someone who will wait fo
of something to do and alwa
which others make.

r somebody else to think |
ys likes to follow suggestions

Here 1s someone who always knows how to start games or

suggests something interesting to do so that others like
to join in.

This person always seems'to have a good time and seems to
enjoy everything in school, on the playground, at a
party, everywhere.

This is someone who never seems to have a good time, who |
never seems to enjoy very much anything he (or she) does.

This is someone who is always cheerful, jolly, and good-
natured, who laughs and smiles a good deal.

Here is someone who always seems rathei gsad, worried, or
unhappy, who hardly ever laughs or smiles.

o kin .
This is someone who 18 thought to be Vvery good-looking

- king at |
Hepe is someone Who is thought not to be good loo g

all.

s -

/

#
/




17.

18.
19.
20.
| 21.
| 22.

23
2.

25.

26.

2T,

Here is someone y

herself) clean an rles to keep himself (or

om everybody likes;

glad to have him (op her) aroung people are always

Here 1s someone whon nobody seems to

people do not notice when he (or she)cizearrngggdaboum

Here is a girl who likes to read ! |
games, Or would prefer to be g bo;?ys books, play boys'

Here is a boy who prefers girls' books or girls' games,
or would prefer to be a girl.

Here 1s a girl who often goes out with boys, or a boy
who often goes out with girls. He (or she) likes to go |
to parties or dances.

Here is a girl who isn't much interested in going out

with boys, or a boy who isn't much interested ig going
out with girls. They do not care to go to parties or

dances.

|

Here is someone who can enjoy a joke and see th? fun in |

it even when the joke is on himself (or herself

j when it
Here is someone who can never appreciate a joke

is on himself (or herself). |
fond of a good joke, is the first to
int.

This person is very
laugh and always sees the po

e



28.

29.

30.

gl

132.

33.

3.

35.

36.

31,

t/

Here 1is a person
has to have thep
point.

wWho do '
explaigzg E care much for jokes op who
efore he (or she) sees the

e€njoys a fi

et the otheght; he (or she) often

T Person have his (or her)

Here is someone who ney
person have his (op her?rwg;ghts but lets the othep

This is someone who is alw
watch what he (or she) canags -
her) tell about the things h

ying to get others to
O or to listen to him (or
e (or she) can do.

Here ?s Someone who does not care whether or not he (or
she) is the center of attention

This is someone who is always telling others about what
to do, bossing them.

Here is someone who does not mind being told what to do,
who does not mind being bossed.

Here is someone who is very friendly, who has lots of
friends, who is nice to everybody.

Here is someone who doesn't care much to make friends or|
who is bashful about being friendly, or doesn't seem to

have many friends.

Here is someone who is one og mzhggiythitaggiingirgg
this room. (Note: Most peopié e I

—— ver
names is enough to 1nciggei:h;ot egough you may write

ou really feel that © B
Zs mzny aZ five names, bub not more than fiv




St
udy of Group Composition

gchool d
Teacher report ing \\ Grade I
— AT

dtstanding in the

Place as many names as you think characteristic.

or N0 names. aPpropriate in each category,
l1. AGE
Oldest Youngest f

|2, DEVELOPMENTAL PHASE

Most mature Least mature

/3. SOCIO-ECONOMIC BACKGROUND
‘ Most favorable Least favorable

L. DEGREE OF ACCEPTANCE BY OTHER CHILDREN |
Most accepted Least accepted w

‘S. DEGREE OF ACCEPTANCE BY PARENTS
Most accepted Least accepted I
i |

6. ACTIVE~LETHARGIC SCALE
Most active Most letharic

7. INTELLIGENCE ' l
Most intelligent Least intelligent I

8. PHYSICAL SKILL
Mo:t skilled Least skilled

9. INTEREST RANGE ) |
Many interests Few interests ‘
10, INTEREST INTENSITY

\

l

Vitally interested Mildly interested |
|

|

11. HEALTH
High physical toneé;
much alive |
i

Low physical tone, lacks vigor:

e . Lacl 1 of temper
Hiégoéeg}ez of control Lacks contro



100 |

= —

13. ATTITUDE TOWARD GRoO

U
Enjoys being in gr P LIFE

oup Rese
nts need to b
lh' ATTITUDE TOWARD ADULT CONTROL gy M
Accepts adult control Resists ag 1t
' u control
15. OPERATIONAL GROUP PATTERN
Acts democratically Acts autocratically |
'16. CHARACTERISTIC OUTLOOK ‘

Happy, cheerful, unworried Tense, worried unhappy
s

On the basis of yo o |
n ur experience with other o

roups
girls of the same grade level, check each item Eo iidgzzzeand
whether you think this group is above or below average, or |
about average. Note that this check represents your 1& res- |
sion of the group as a whole. abians

1. AGE: older _ younger about average

2. DEVELOPMENTAL PHASE: more mature le'ss mature about|
average__ ey S I

3. SOCIO-ECONOMIC BACKGROUND: more favorable less
favorable___ about average i

li. DEGREE OF ACCEPTANCE OF EACH OTHER: more acceptance
less acceptance_ about average A

5. DEGREE OF PARENTAL ACCEPTANCE: more accepted___ less
accepted _ about average_

6. ACTIVE-LETHARGIC: More active___ more lethargic___

about average
7. INTELLIGENCE: more intelligent__ less intelligent
about average .
8. PHYSICAL SKILL: more skilled _ less skilled _ about |
average ' I
9. INTEREST RANGE: more interests___ fewer interests___
about average. \
10, INTEREST INTENSITY: more interested  less interested__
about average
11, HEALTH: higher physical tone___
about average
12, CONTROL OF TEMPER: higher degree of control___
degree of control about average____ e
13. GROUP LIFE: more en joyment of group life_ less enjoy

ment of life_ about average____ of
1. ATTITI?DEg;(O);’ERD ADUTT CONTROL: greater acceptance

out average____
adult control less accept ance___ ab

lower physical tone_,

lower

T e



o = ——
p— e

R e 161
r/ OPERATIONAL GROUP p

ATTZR :
15 democratic__  about g i mope d°m0cratic

versg
16, CHARACTERISTIC OUTLook, >8°

happie
tense, worried, unhappy agouzt.’a!::xg:heerful —

less
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| meeting for some time, the teacher

APPENDIX B

Meeting-Evaluation Form

At the end of the period when the groups have been
: might use a

form in order to get a quick ch very simple ‘
tion with thsdp mgeting. check on the level of satisfac- |

How Good Was Qur Meeting?

Name (or group no. or group topic)

1. Chneck on the line below at the point which best indicates

your feeling about your group meeting:

' Very Good Good A1l Right Not very Good u

2, What was the best thing about the meeting?

| summary of the reactions of all members of the group can be

No Good |

3, What was the main weakness of the meeting?
j. Comments and suggestions:

These forms may need to be anonymous, using only
group number OT project in order to protect individual I
respondents. After the teacher has studied them it may be |
useful to give the reports to each group to review. Or a |

reported to the individual groups or to the whole class in
order to increase group morale and intergroup competition to |

'be "the best group."

Group-Partic ipation Form

d a circle.
Put the names of group members aroun > ]
Whenever a person makes & contribution his ngmg 1; zi;g;:ed.
The group-participation pattern may be recorde

different ways:

dern
111iam J. Tyerson, MO ‘
; 221-222. New York: he

b. Jean D. Grambs and W

fothods in Secondar Education, PP
ryden Press, 1952-



it is of 3?
| for observers to put down many minus’ 8 often difficult 1

'1ikely to hurt the feelings of thogse
| if the discussion about the scoring i

1s Quantity-partici I
Pation .

recorded after each’ person's pags e§Z§°P%- A tally mark is
contribution. This gives g gyp of coani%ﬁzigg Vs
S .

2. Quality-parti

makes his contribution
name. [Ihese marks are:

plus = a contribution
minus = a contribution

a;igation Teécord: As esch person '
’ Valuative magpk is put after his |

zero = a remark that n

? = individual asks & question
In using this scoring method

remarks, since it is ‘
So evaluated. However, |
8 objective and everyone
st lack of skill in I
gative factors may be recorded

sees that a minus score might mean ju
group participation, then the ne
without damage to morale.

3. Group-interaction record: An arrow is used to
join the names of individuals whenever they talk to anyone |
else. When an individual addresses a remark to the group as
a whole, the arrow should point out toward the edge of the
paper. The pattern recorded here is one of the most inter- |
esting, since it is possible to note whether the leader or |
chairman is dominating the discussion, or whether two people‘
are carrying on a personal argument to the exclusion of
everyone else.



APPENDIX ¢

THE GUESS WHO? 7ggq
c

1. s the best sport in the class., |
24 1s the student who always knows the x
answer. W
3, The most popular girl in class is : y
; 1s an apple-polisher, —
%. will always help you if you need help.
6. The person no one likes very much is .
7. The most popular boy in class is 2
8 i1s someone who 1Tkes to laugh and be |
jolly. W
9. always brags and boasts. \
10, The best-dressed person in the room is . w
11, has the best ideas for group projects.
12, is the friendliest person in the class.
feelings hurt is {
13. The person wno always gets his/her feeling |
acts very snobbish. ‘
%é: gets madywhe?ever you say anything.
is dirty and sloppy 1s %
%?: The person who i o Zeal "glamour giFT:" w

|Best athlete |

Other questions:

Tells lies

Acts silly

Acts too 0ld for us
Acts too young for us ,
Is so shyyandgquiet can't get to know him/her
Always tries to boss everyone

Isn't friendly

Isn't 1ike the rest of us |
Is a sissy |
Someone who doesn't 1like me |

~——

¢. Tbid., pp. L63-4OL- P
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APPENDIX p
EVALUATION CHECK LISTS |
d

Check List fop Group Self-Evaluatio |
n 1

This type of evaluation
sh : I
rocess throughout the meeting. Sglclllld B: 2icontlnuous |
i R nasd: | questions as these I

1. Do we have g direction |

) toward ? r

successful.h{ave we been in keeping orienteg %ga%ﬁatHg\; |
tion, staying on the subject, not wandering off coursef;ec- “

2. lihere are we now located in

: . our di ? ‘
we in the stage of diagnosing the problem, of :igzgggﬁg G |
solutions, or are we ready for final decisions? I

g ¥ What has been our rate of progress? Are we I
actually moving ahead in our discussion at a reasonable or |
efficient rate, or have we bogged down?

li. Are we applying our total group potential, the |
creative and analytic abilities of all our members to our :
problem or are we operating with half of our furnaces banked'?‘!‘

!

5. Are we making any ix?provement in our ability to :E

work together more efficiently? !;
|

,‘.

An Observer Check List

|

I
It is easy to devise an observation check ljist to

guide observers toward important clues of group action.

& check list might include these ques

Sucbi

|

1. To what extent do we understand what we are ”

trying to do?

———

I

3 lege,

d. Mimeogzraphed material, Austin peay State Colleg 1

- 43 ;

Clarksville, Tennessee. o |
Group Sell= I

7. David H. Jenkins, "Paeihnos fﬁd I¥, No. 2 (Sprinéﬁ,
]

Bvaluation," Journal of Social I1ssues,

tions for the observer: .

(148, 50517 I G



3. Was interest maintained op did it 3
ag?
li. Was the g

Jeneral
. ostile? atmosphere of the group fﬁiendly

5. Were contributions ‘
b s deze) by members On:this beam or

6. How many of the group participateq?
7. How well did the leader serve the group"8

Self-Evaluation Check List for the Discussion Leader

| It is helpful for the lea
‘ties before and after a session.
might be used:

der to evaluate his activi-
Some such questions as thes

1. Was there any evidence that the leader knew what
he was trying to accomplish?

‘ 2. Was the leader able to handle this discussion so
as to avoid confusion of thinking either on the part of the
group or his own part?

3. Did the leader try to force his ideas on the
group?

lil. Was the leader able to keep still and let the
group talk?

5. Did the leader allow time for the group to think
1t out for themselves?

d judgment as to the pro-

0 Did the lssder W goolizing the discussion?

Per time for summarizing or crystal

being s idetracked and

f. Did the leadem aVOiddis:sussion to the main topic

demonstrate ability to nold the
\\——
h, "So You Appoin?ed

: t
2 Go 8. Educators Washington Dis?f *Washington, D. C-:

m
If
|
Ii
|
|
1
|
|
l

:

Ant mittee," Educational Trend, P-

\‘ -P hur‘ G o Cr‘Oft, 1911-8° ’iﬁ*;i/ﬁ?-



consideration, or 4ig
nder

he know When ang how
" main question after p

the
t0

to get back
eing Sidetrackeqs
8. Did the leader thpow Questions bgey to the group
. ion?
discuss
for

9 Was good distribution of

discussion Secured op
I individuals permitteq to monopolize it?
\"ere a few

Did the leader maigtain control of the group
tlgépearing to dominate? :
‘withou
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