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INTRODUCTION 

A quiet revolution has been fought within American education 

during the past few years . Its goal is the right to an edu cation for all 

American c hildr e n, and particularly those usually known as "the 

handicappe d ," those who, because of mental, physi ca l, emoti onal, or 

lea r ning problems, requir e sp ecial education services. The ir number 

is estimated to be s ev en million , one million of whom receive no edu-

cational services at all. O nly forty p e r cent of these childr en are 

receivin g th e s e rvi ce s they need. 1 

The exceptional child in American e ducation has suffer e d much 

1n th e past at the hands of educators an d soci e ty . Many school sys terns 

throughout the country have systematically overlo o k e d the needs of th e 

exce ptional child. Ve r y few school districts pr ovided any educational 

program s specifically t o r emedy the plight of the exceptional child. 

Early m a n condemned th e mentally retarded to a positi o n of 

isolation, du e t o n o t knowing the causes of the condition and ignoranc e 

on the subj ect of mental r eta rdati on . Early atte mpts at h e lping th e 

exceptional child in society m e t with very littl e success. It was th e 

I Fr ede ri ck J. Weintraub, Public P o li cy and the Education~ 
Exceptional Children, (The Council for Exceptio nal Childr e n, 1976), 

p. 7. 
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beginning o f th e e ight eenth centur y before any r ea l improvements w e r e 

made. Even at that it wa s o nly a beginnin g and not much impr ovement 

was o f a p erman ent natur e. 

The p e riod most bene ficial to the ex c e ptional child was the early 

1950 1 s wh e n a series of federal legislati o n provisions e stablished grants 

for r esearch and training of p e rs onnel in education of the handi capped . 

In 1 961, Pr es ide nt John F. Kenn edy boldly committ ed some of the 

country 1 s r e s our ces t o th e caus e of handicapped individuals in general 

and to the mentally r e tard e d in particular. 

The mann e r in which o ur nation ca r es for its citizen s 
and conserves its manpower res our ce s is m o r e than 
an index t o its conce rn for the l e ss fortunate . It is 
a key t o its future. Both wi sdom and humanity dictate 

a d ee p inte r e st in the physi ca lly handicapped, the 
menta lly ill and the mentally r etarded . Y et , although 
we have made consid e r ab l e progr e ss in the tr e atment 
o f physi ca lly handicapp ed, although we hav e attacked 
o n a broad fr o nt the pr obl em s of mental illness, 
a ltho ugh w e ha ve mad e g r ea t stride s in the battle 
against dis ea s e , w e as a nation ha ve for too long 
postponed an intens iv e search for s o lutions for 
th e pr obl ems of th e mentally r etarded . That 

failure sh o uld be corrected. 2 

Pr es id e nt K e nnedy 1 s mandate e stablished a President 1 s C ommittee on 

Mental R eta rdation made up of l e ading profe ssio nals in a variety of 

fields r e late d t o spec i al e duca ti on . Th e committee surveyed the 

national s ce n e with r ega rds to the pr oblem of the mentally r etarded and 

2Frank M. H ewett, Education of Exceptional L earners, (Allyn 

and Bacon, Inc., 1974 ), p. 50. 
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the need for inc r e as e d servic e s. Its r ecomme ndations, as well as the 

impetus of the surging special e duca tion movement, were reflecte d in 

Publi c La w 88 -1 64, which allocated fe d e ral funds fo r training pr ofes 

sional p e r sonne l in areas of th e handi capped and for supporting r esea r ch 

and d e monstration pr ojec ts in specia l edu cation. In 1967, a bur eau fo r 

education o f the handicappe d was establishe d in the Unite d State s Offi ce 

of Education t o administer r es ear c h, edu cational, and t r a ining pr og r a ms 

supported by th e federal government across the country. N eve r before 

in history had s o much enthusiasm fo r the handicapped been generated 

to bring p ositive c hang e t o b enefi t the handicapped in the Unite d State s . 

Fr om this federal mov e t o c hange conditions and idea s on handicapped 

c hildr e n, th e state s b e gan t o institute l e gislation and provide s e rvic e s 

to th e handicapp e d . 3 

T e nne ss ee was one of th e first state s to pass thr o ugh the state 

l eg islatur e a law spe cifically inte nd e d t o cove r special e ducation 

(TCA 83 9). The intent o f the l eg islatur e wa s to pr ov ide the necessary 

pr og r a ms to permit children th e ri ght t o education r ega rdl e ss of the ir 

handicapped conditi on . Sin ce th e l eg islatur e has p a ss e d str ong laws 

g u a r antee ing the e ducati o n of a ll childr e n, l ocal systems hav e b ee n 

required to a ssum e r e sponsibility to s e t up the neces sary pr ograms o n 

3w e intr a ub, p. 27. 
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the l ocal l e vel to meet the int e nt of the law. We in Montgomery County 

curr ently receive in exce ss of $600, 000 to fund pr og rams for the 

e xceptional c hild. This paper will point out the various services pro

vided the exceptional child by the local school system. 4 

4Reginald L. Jones, Special Education Transition, (Allyn and 

Bacon, Inc . , 1974), p . 150. 



Backgr ound Dis c ussi o n 

The foundations of the field o f Special Education can be traced to 

the ear li es t r ecords of man. When differenc e s we r e noted in earlier 

man's appearance o r behavior, h e was eithe r considere d d evine o r tor-

tured, exorc is e d, sterilized, ign o red, ex il e d, exploit e d, or d estroye d. 

Their problems hav e been expl a in e d in terms of supe rstition . They have 

been pitied, car e d for in var i ous ways and in some cases accepted by 

socie ly. 5 

Special Education in Ame ri can soci e ty has d eve lop e d from four 

his t o ri cal determiners. They are survival, supe rstition, science, and 

service. Throughout most of history, the d e mand for survival was the 

primary determiner of th e fate of the physi ca lly handicapped individual. 

During the Greek and Roman periods, the practice of exposure and 

infanticide threatened th e ir existence. War, poverty, barbarism and 

disease t ook their toll of the handi c apped during the Middle Ages and as 

l a t e as th e eighteenth century. In London, mor e than one half of the 

c hildr e n born di e d before the age of ten. For this r e ason, few handi

capp e d c hildr e n surviv e d. For those who did surviv e their plight as 

5 charles Van Rip e r, Speec h Corre c ti on, (Prentice-Hall, 197 2), 

p . 20. 
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stre e t beggers and paup e rs was a ll that could be expected of life. Th e 

c han ge of survival of t h e handi ca pped thr o ugh out history has been 

poor.6 

Man's fascination w ith th e unexplain e d, w h e ther it is in the 

natur a l world o r in th e b e ha v i o r of his fellow man, has turn e d out to be 

th e primary d e t e rmin e r o f the fate of th e m e ntally handicapped. The 

s up ers titi o us b e li e fs stand as t es tim :my to man's limitless imagination 

in th e face of th e unkn own. In primitive s oc i ety man viewed deranged 

beh avior a s caus e d by good and evi l spirits . During th e Middle Ag e s 

man was plun ge d into an e rr or o f darkness ca us ed by his earlier beli ef 

in spirits, b o th good and ev il. The mentally retarded who were display 

e d a s co urt fo o ls o r j e st e rs seem e d to ha ve the favor of God. Th e 

m e nta ll y ill wer e o ft e n consid e r e d t o be p ass e s s ed by Sa tan, and were 

tar g e ts fo r c ru e l a nd inhuma n e tr ea tm ent, infli cte d by God-fea ring 

individuals . Hundr e ds o f years la t e r , p eo pl e were condemn ed as 

witches a nd burned to d e ath simp l y beca us e their behavior was out of 

s t e p w ith the c hur c h, s t a t e o r comm unity . 7 

S c i e n ce h as s t ood thr o ugh o ut history a s o pp o s e d to supe rstitions 

an d h as tri e d t o ex plain m an 's b e havior thr o u gh ob s e rvation, study, and 

6 H ewe tt, p. 9 . 

7Ibid., p. 52 . 
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e xp e rimentation. Hippocrates tri ed t o explain m e ntal illn es s as a 

disC' ase br o ught o n by na tural c aus es inst c ad o f the ange r o f the gods . 

Thi s conc e pt was l o b e again o vC'rshad o w e d by sup e rstition. It was n ot 

u ntil th e 18th ce ntury did sc i c n c e a g a in gain its pr omin e n c e and m e ntal 

illn es s was thought t o b e ca us e d b y p s y c h o l o gi c al fa c t o rs as w e ll as 

m e di ca l ca us e s. At this sa m e p e ri o d o f tim e , th e e du c ati onal aspects 

o f infli c t e d individua l s was t o s ur face and bring gr e at c hange t o th e way 

peop l we r e t o b e tr ea t e d. Ita rd' s work base d o n observation and study 

w as t o b e th e spring b oa rd for far fl un g cha n ge s in a tti tudes. Late r, 

Bine t w as t o contribut e si g ni f i can tl y i n pr ov in g individua l diffe r ences 

e xist e d in e v e r yon e . Othe r s c i e n t ists mad e b r e akth r o ughs in th e field 

o f m e n t a l illn e ss at thi s tim e . 8 

As was sta t e d e a rli e r, th e p e rs o n wh o was different fr o m o the rs 

s u ff e r e d m u c h. The y w e r e usua ll y cond e mn e d a nd made to suffe r mu c h 

fr o m mankind , w hil e in s om e s oc i e ti e s th e y wer e t o e nj oy an e xist e nc e 

o f r cvc ran ce . It is a ppar e nt th e handic a pp e d individual's c han ce s f o r 

s urv i va l , th e und e rstanding o f his pr o b l em, th e scientifi c c o ntributions 

t o h is w e lfa r e and d e v e l o pm e nt , th e rang e o f s e r v ic e s avai labl e t o h e lp 

him t o d e v e l o p a nd utili ze his tru e p o t e nti a l e xist in g r e ater measure 

t o d a y tha n eve r befor e. All e x ce pti o nal c hildren ar e fi rs t and fo rem o st 

8Ibid ., p . 5 4 . 



lea r ners r eady a t all times t o learn something and only secondarily 

handic appcd by con diti ons that limit l ea rning. 9 

Th e following pages will d ea l with the vari o us s e rvic e s estab-

1 ishcd to meet the n ee ds of th e exce ptional child rn the Clar ks ville -

Montg o m e ry County S c h ool S ystem. 

9I b id., P · 55. 

8 



THE ANIMAL SCHOOL 

Th e Administrati o n of th e School Curriculum 
With Refer e nc e s t o Individual Differences 

By: Dr. G. G. Reavis 

On c e upon a time, th e a nim a ls d e cide d they must do something 

h e roic to me e t the probl e ms o f "a n e w world. 11 So the y organized a 

s c h ool. 

The y ado pt e d an activity c urriculum consisting of running, climb-

1ng, swimming, and flying. To make it easi e r to administer the curric-

ulum, all the animals took all of th e subjects. 

The Duck was excellent in swimming - in fact better than his 

instruc tor; but he made only passing grade s in flying and very poor in 

running. Since h e was slow in running, he had to stay after school and 

a ls o dr o p s w imming 1n o rder t o pra ctic e running. This was kept up 

until his web f ee t w e r e badly w o rn and h e was only av e rage 1n swimming. 

But a ve rag e was acc e ptable in scho ol so nobody worried about that except 

t h e Du c k. 

The Rabbit starte d at th e t o p of the class rn running, but had a 

n e r vous br e akd own b ecaus e o f s o much make -up w ork in swimming. 

The Squi~r e l w as e x ce ll e nt in climbing until he developed frustra

ti on rn the flyin g class wh e r e his t e acher mad e him start from the gr o und 
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up instead of from the treetop down. H e also devel op e d "charli e -hors e" 

fr o m o v e r - e xertion and then got "C" in c limbing and "D" in runnin g . 

The Eagle was a problem child and was dis c iplined sev e r ely. 

In th e climbi ng class he b ea t all th e others to the top of the tree, but 

insiste d o n using his own way t o get there. 

At the end of the year, an abnormal ee l could swim exceedingly 

well, and also run, climb, and fly a little, had the highest average and 

was va l edict o rian. 

The Prairi e D og s stayed out of school and fought the tax l evy 

because the administration would not add digging and burrowing to the 

c urri c ulum . They apprenti ced t h ei r c hild t o a badg e r and late r j o ined 

the groundhogs and gophers to start a succ e ssful priva te school. 

Do e s this fable have a moral? 



Discussion of S e rvic e s 

Th e Clarksville -M ontgom e ry County School System, with a tota l 

sch ool p o pulati o n o f 17,000 students, ranks at the very top in providing 

services for the exce ptional child . The suppo rt of administrators and 

r e gular classroom teach e rs is s econd to non e . The spirit of the pro

fessi o nal staff is at th e high e st p o int in y ears. It is the beli ef in the 

school syste m the c hild com e s first. Th e philosophy of the special 

se rvice s divi s i o ns r e fl ec ts this b y stating, "All children should b e pro

v id e d th e o pp o rtunity to d eve l o p aca d e mically , physically, emotionally, 

a nd s oc ially to th e ir full e st pot e ntial in the mainstr eam of education 

w ith supportive R e source Specialists as needed." As these needs are 

met, all stude nts will be more able to assume their optimal roles in life . 

Ev e ry student rec e ives the servi ce s he n ee ds by regular teachers, as 

we ll as specialists t o suppl e ment the regular school program. 

The Division of Psychologi ca l Services provides personne l to 

ve rify student's handi c aps by a comprehensive seri e s of tests. The 

basi c emphasis of the psyc h o l ogical s e rvic e s department is bringing 

psyc h o l og ical know l e dg e skills, and technique s to b ea r on the pr ob l em 

r e f e rr e d by the s c h ool. This s e r v ice is n o t t o b e considered as a 

separate e ntity, but as an integral part of the school system. Multi

disciplina r y t eam is utiliz e d i n obtaining p er tinent data for pr ov iding the 
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m o st a p p r op riate recomm e ndati o n t o ward m ee tin g the n ee ds of th e s t u

de nt. I t i s t h is j o int e ff o rt w hi c h d i c ta t e s t h e s u c c e ss o f appr o pria t e 

s u pp o r t i ve s e r v i c e s f o r t h e c l a s s r o o m t eac h e r . 

T h e f o ll owin g pr og r ams a r e provide d fo r th e stude nts of t h e 

C lar k s v ill e -Mo ntg o m e r y County S c h o ol Syste m: 

1. H e ar i ng Impair e d 
2 , H om e b o und Instruc ti o n 
3. Inte llec tually Gifte d 

4. L e arning Disabiliti e s 
5. Multipl e Disabiliti e s 
6. R e s our ce 

7. S eve r e B e hav i o r a l D isord e r s w ith Auti s ti c T e nde n c i e s 
8 . S e v e r e l y Multipl e H and icapp e d 
9. Speec h The r a p y 

10. Tra nsiti onal cla ss fo r Em o ti o n a lly Disturb e d 
11. C o mpr e h e nsiv e D eve l opm e nt Uni t 

H e aring Impair e d pr ograms s e r ve indi vidua ls, ag e s 3 t o 21 y e ars, 

w ith a h ea ring l o s s suffi c i e nt t o inte r fe r e w ith th e n a tural a c quisiti on and 

d e v e l o pm ent o f speec h a nd lan g ua ge . S e r v i ce s of th e e l e m e ntary ag e d 

c hildr e n a r e h o us e d in an e l e m e ntary school, with children in s econdary 

sch ools b e i ng se r v e d on an i ti n e r ant bas i s . T h e r egular s c h ool e nvir on -

m e nt pr o v id e s an atm o sph e r e f o r t h e deve l opm e n t of r e l a ti onships 

b e tw ee n th e n o r ma l a nd h a rd of h ear ing c hildr e n. 

All d e a f c hildr e n a r e e d uca ti ona lly r e ta rd e d c ompa r e d t o th e ir 

h ea rin g p ee rs and t h e ir di s abi li ty ma k es l earnin g slow an d di ffi c ult. T h e 

h e arin g s p ec ialist p lans a c ompl e t e a c a d emi c p r og r a m i n acc o r danc e 

w ith th e stud e nt ' s n ee ds an d ac ti v i ti e s . Chil d r e n a r e e nr oll e d in r egula r 

c lass e s fo r m a ny a c a d e mic and n o ~ - aca d e m i c acti v iti es , but s p e nd a 
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larg e pa r t of e a c h day in th e h ea rin g sp ecialist's r oom fo r spec iali ze d 

instru c ti o n and r e m e d ia l wo r k . 

Th e purpose o f this pr o g r am i s t o pr o vide a n atm o sphe r e for the 

d e velopm ent o f r e lati o nships b etw ee n the n o r mal and the hard of h ea r ing 

c hil d, an d in this atmosphe r e, t o pr ovide th e b e st p o ssible e ducati o n 

fo r the hard of h e aring child s o that they may f uncti on in a hearing 

soc i e ty. 

T h e hard o f h earing or d e af child can p e rfo rm i n a r egular cla ss

room w i t h th e unde rsta ndin g and suppo r t of th e cla ssr oom t eac h e r. It 

is gene r a lly con ce d e d th e prim e yea r s f o r the d eve l opm e nt of languag e 

a r e th e y e ars b e tw e en tw o a nd fo ur. The n o r ma lly h e aring child c an 

a nd d oe s d e v e l o p much l anguag e spo k e n and t o d e v e l o p a rath e r sophis

ti c at e d speec h patte rn . G e n e r a lly sp e akin g , his spee ch patterns will be 

influe n ce d by members of his family and p e opl e outsid e the family with 

whom h e has contact . The s e include playmates, pe ople he listens to on 

the str ee t, in c hur c h and in o th e r public ga the ring s, television, radi o , 

m ov i e s and r eco rds h e h ears. 

Par e nts , as w e ll as many pr o f e ssi o nals in th e area of speech and 

h e aring dis o rd e rs, r e c e iv e and r eta in s e ri ous confusi o n between the 

te rms speec h a nd langua ge . Speech and lan guag e ar e not one and the 

sam e . L a ngua ge take s many f o rms , both ve rbal and non - verbal. Spe e c h, 

a l o n g w ith w riting , is an expr e ssive v e rbal aspec t o f language . Spee ch , 

a s w ith w riting , is but a ve hi cle fo r lan guage , the vehicle by which w e 
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e xpress our thoughts, fe e lings, e m o ti o ns a nd ide as on the v e rb a l l e v e l. 

Spe ec h r ea ding is an oth e r as p ec t of ve rba l language. Its count e r

part 1s r eading. Both are r eceptiv e verbal languag e activities. W e 

cann o t l ea rn t o r ead until w e ha ve learned to function w ith lang uage at 

t h e v e rbal l eve l. If th e t eac h e r und e rstands the hard of h e aring c hild 

has a lag in speec h d eve l opment due to lack of h ear ing and th e t eacher 

makes adjustments inside th e classroom for the child, then succe ss can 

b e achi ev e d. 

H omeb o und instruction is a teaching service for students who are 

unabl e t o attend school for an ex t e nded p e ri od of time. A specialist for 

the disability must certify the stude nt will be unabl e to attend school for 

a p e riod of two weeks or long e r. The pr ogram enlists the cooperation of 

th e s c ho o l principal and of the classroom t e a c hers where the child is 

e nr o ll e d . S eve ral home instructo rs serve all elementary and secondary 

schools. Stude nts ar e taught for one-and-a-half hour sessions twice a 

week . 

The obj ectiv e of the pr ogram is to pr o vide an uninterrupte d 

e duca ti o n for th e student. The t eac h e r ob tains w o rk assignments fr o m 

the stud e nt's r e sp ec tiv e s c h oo ls. Pupils n ee ding r e medial work r ece iv e 

this instructio n s o they may w o rk t o the ir expected p o t e ntial. 

The pr o gram fo r the talented and gifted is d e signed t o pr ovid e 

e duca tional e xp e ri e nces comn1 ensurate w ith the individual student's 

needs, abilities and interests. The stude nts selected for the pr og ram 
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are r e commended by t e ache rs and screened by a multidisiplinary t eam . 

A standardized r ea ding l evel of two years above grade plac ement is a 

furth e r r e quirem e nt fo r this pr og ram. E ach class is limited t o a 

maximum of fifteen stud e nts. 

includ e : 

The goa ls for individuals participating in the gifted pr ogram 

1. The student will de velop c reative thinking 
abiliti e s. 

2 . The stude nt will d eve l o p toleranc e for 
individualism in all persons. 

3. The stude nt will be pr ovid e d with 

opportunities for interacting w ithin a group . 
4. The stude nt will d evelop l og i cal and 

c riti cal thinking toward b ecoming th e 
l e ad e rs of tom o rr ow . 

The T e nnes s ee State B oa rd of Education uses the following 

d e finition of l ea rning dis abiliti es: "Any c hild who exhibits a dis o rder 

in o n e o r more of the basi c psyc h o logical proce ss e s involved in under -

standing o r in using spoke n o r written language is considered learning 

disabled. The se disorder s may be manifested in disorders of listening, 

thinking, talking, r ea din g, writing, spelling, o r a rithmetic. They 

include conditi ons w hich hav e b ee n r efe rr e d to as p e rc e ptual handi caps, 

brain injury, minimal brain dys function, dyslexia, d evelopm e ntal 

a sphasia, and oth e r impa irments to the central nervous system. They 

a ls o include conditions which have been r efe rr e d to as functi onal 

retardation and e du cati onal r e tardati on. They do not include learning 

problems which are primarily due to oth e r handicapping c onditions 

(TCA 49- 2914A ). 
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The ultima t e ob ject ive is t o c hanne l stude nts ba c k t o full p ar t i ci 

pation in the r eg ula r clas s r oom pr og r a m. The stude nts will b e taugh t 

to cope w ith the ir d e fi c i e n t ar ea s thr o u g h training. Th e instruc ti ona l 

program i s ba sically two - fo ld in natu r e, pr oviding p r ogramming f o r 

eac h c hild in a udito ry, v i s ual a nd mot o r t raining, and academi c a cti v iti e s 

ba s ed o n indi v idua l l eve ls of fun c ti onin g . 

The c hild with l ea rning d isabiliti e s is t he c hild wh o , fo r v ari o us 

reasons , i s unabl e t o f u nction academ i ca lly and o r soc i a lly- e m o ti onally 

with his age group . H e may be perceptu a lly handi capp e d, m o d e r a t e l y 

mentally r e tar d e d o r emoti o nally dis turbed . These childr e n di ffe r fr om 

no rma l c hildr e n n o t in kinds of b e ha v i o r, but in d eg r ee . They are m or e 

like o th e r c hildr e n than unlike the m. The y s o m e tim e s experience great 

di ffi c ulty in coping with, adjustin g t o , or b e n e fiting from the structur e 

a nd co1npo siti o n o f a r e gular c l a ssr o om situation . 

An id e al program o f activiti e s for an e xc e pti onal child , as for 

t h e nor m a l c hild must r e fl ec t a ba l a n ce d e mphasis on s oc ial em o ti onal 

a d j u stme nt and up o n a c ade mic a c hi e v e m e nt. 

C lass e s fo r th e multipl e di s abled stude nts ar e held at East 

Mon tgomery El e m entar y S c h oo l. T his self c o n t a in ed classr oom pr o 

vides fo r tho s e childr e n w h o , du e to multipl e disabiliti e s and var y ing 

degrees of n ee ds, cann o t fun c ti on succe ss f ully in the r e gular classr oom. 

The student wo rk s 1n a r egular aca d e mi c - ce nt e r e d s e tting with a ll 

· d · d ' ' dual bas1·s Other activiti e s ar e academic in st ru c ti o n one o n an 1n 1v 1 . 

done in g r o up setting s. 
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The objective for this pr og ram is to aid the children in becoming 

b e tte r p e rsons a nd to become independent of o thers s o that they will on e 

day b e self-sufficient. 

Th e next area we will e xamin e 1s that which provides the most 

s e rvice to the students in this school syste m. Resource classes are 

held at all schools for students who are identified as needing individual 

instruction in the areas of languag e arts and computational skills. These 

students hav e a continuing handicap in intelle ctual functioning that signif-

icantly impairs the ir ability to relate to and to cope with their environ-

ment. These students may includ e the mildly to moderately r eta rded, 

the s oc ially maladjust e d or p erc e ptually handicapped. The stude nts are 

mainstreamed into the regular program for other subjects. Instructional 

periods with the Resour ce Specialist range fr om one period to a half 

day session daily. 

Diagn o stic pr e s cripti ve t eac hing m e thods are used rn the student's 

individual instruct i on. Th e ob j ectives of the pr ogram are as foll ow s: 

1. To t eac h those basic skills that the stude nt has 

not previously attained 

2. To work w ith the emoti ona l and perceptual 

pr ob l ems of the student 

3 . To d o as much pr eteac hing as p oss ible s o 
that th e student m e ets with success in th e 

r egular c lassr oom 

At th e s e c ondary l e v e l , the development of basic l earning skills is 

e mphasized with pr e - vocational and vocational skills as an ultimate 

obj e c ti ve . The s e students should be expecte d to function as contributing 
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independ e nt m e mb e rs o f s o ci e t y up o n c omple ti o n of s e c o ndary s c h ool. 

The n ext pr ogra m e xamin e d is that d e aling w ith c hildr e n who 

s u ffe r f r o m s eve r e b e ha v i o r dis o rd e rs with autistic tend e ncies . This 

program is d e sig n e d for s c h ool a ge childr e n with s e v e r e behavi o r dis

o rd e r s and s ev er e language d e ficits w ho display s om e autistic t e nd e n c i es. 

T h e s e c hildr e n ar e incapabl e o f working in n o rmal group situations. 

T h e cla ss is h o us e d in a s e lf-c onta in e d cla ss r oom with in an e l e m e ntar y 

sch ool. Eac h c hild has a study ca r re l fo r indiv idual w o rk, and the r e 

a r e als o d e signate d ar e as in the room f o r g r o up s e ssions. 

The r e a r e thr ee obj ec tives fo r the pr ogram. One is t o h e lp the 

c hild d e v e l o p an ability t o r e lat e , t o intera c t and t o communicate with 

p eopl e . Another objective is to h e lp the child b e come more flexible 

w ithin his e nvironment so that the c hild can m o r e e asily adjust to change. 

A final objective is to help each child develop his maximum academic 

p o t e ntial. 

Class e s for th e seve r e ly multiple handicapped students ar e held 

i n a s e lf contained classr oom at East Montgomery Elementary S chool. 

This pr ogram is on e o f e ducation and th e rapy for the students with 

ce r e bral palsy or o th e r n e uromuscular impairments. 

Br oad obj ec tiv e s fo r th e pr ogram include: 

1. S e lf h e lp skills 

2 . S oc ial inte ra c ti o n 

3 . Phys i c al, occupa ti onal and sp ee ch th e rapy 
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The students in thi s s e tting a r e taught t o li ve w ith and wo rk around th e ir 

handi c ap in order to a c hi eve t h e ir maximum p o t e ntia l. This is a small 

numb e r of c hildr e n, and th e pr og r am is just n ow ge tting off the pla n n ing 

board. This par ti c ular e ducationa l n ee d came a b out b ecaus e o f t h e 

clos i ng of the cen te r o p e rat e d b y Ce r e bral Palsy . This w as e limina t e d 

after financ i a l diffi c ulti e s in th e pr og ram in Nashvill e , in th e ar ea o f 

fund r a ising irr e gulariti e s, w e r e f o und . 

The spe ech therapist r e li e s on t each e r r e ferral and s c r eening 

for the case l oad. F o llowing r e f e rrals, dia g n o stic t e sts are administe r e d 

to d e t e rmine the c hildr e n m o st qualifi e d for spe ech th e rapy s e rvices. In 

gen e r a l, a sp eec h therapy c andidate has speec h and language d e viations 

to a d eg r ee that inte rfe r e with his e ducati o n and so c ial intera c tions. 

E i g hty p e r ce nt o f the c as e l oad is a rticulatio n dis o rde rs. The r e maining 

pr ob l e ms in c lud e cl e ft palate , stutte ring, and d e layed language. The 

maj o rity of c hildr e n s e rv e d ar e in kind e r g arte n, first and s e cond grade s. 

These c hildr e n a r e s ee n f o r sh ort p e ri o ds in g r o ups o f thr e e and four. 

A spec i a l case may warra nt indi v idual the r a p y s e ssions. Broad obj e ctive s 

fo r speec h s e r v i ce s inc lude: 

1 . Ide ntifi c ati o n and diagn o sti c s fo r e a c h c hild 

w ith speec h a nd l a n g ua ge pr oble ms 

2 . M a inta ining a d eq uate r ecord s of t e st r e sults, 
me di c al r e p o rts, and p a r e nt and t e a c h e r 

con fe r e n ces 

3. F o ll ow up o n a ll r efer r a ls 

4 . Cons ultat i o n and coope r ati on w i th t h e m e mb e rs 
of t h e e ducational team 



5. To prov ide appropriate s e rvic e s for e ach 

c hild ide ntified through dir ec t services or 
as a cons ultant t o th e c lassr oom t each e r 
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Th e transitional class for e motionally disturbed students is 

des i g n e d for tho s e students who are unable t o remain in th e r egular 

class r oom. The childr e n may hav e an emoti onal pr oblem. Th e gen e ral 

obj ec tiv e o f the class is to have th e c hildr e n develop s e lf control a nd the 

socia l skills th e y will n ee d to r e turn to a class r oom situation . Th e r e is 

n o t a set tim e limit t o r e main in th e program. An individuali ze d instruc -

ti on a l program is d eve l oped fo r e ach child. They are slowly work e d 

back into a classr oom, beginning with a fif t een to thirty minute p e ri od , 

a nd ad din g classes as th e y ar e ready t o cope with th em. Wh e n they can 

again manage the l arge group situation , th e y can r eturn to a classroom 

1n th e ir s c h ool zone . 

Cohn S c h oo l is a Compr e h e nsiv e ly D eve l o pment Unit in the s c hool 

sys t e m . Th e r e ar e thr ee self contained classrooms with a teach e r and 

a full tim e a ide. A full tim e combinati o n physical education and music 

teac h e r a nd a speec h th e r apist o n a n itin e rant basis are also e mpl oye d. 

The c lasse s ar e divid e d into Primary , Int e rm e diat e I, and Interm e diate 

II l eve ls. Stud e nts a r e plac e d at Cohn School on th e r ecomm e ndati on of 

the m ulti- disciplinary team . Stud e n ts ma y include moderately and 

seve r e l y r e tard e d c hildr e n. Students may rang e in age from four t o 

twenty - o n e y ears . 

T b d b . t· o f th1·s program is plac e d o n training the h e roa o J eC 1v e 
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s tud ent s a t th e ir own rat e o f d eve l opme nt t o a maximum degree o f s e lf

s uffic i e n cy s o that th e y may becom e productive members of soci e ty 

within a she lt e r e d e nvir onm e nt. Major e mphasis is placed on th e 

develo p ment of fun c ti o nal l a n g uage , social gr owth, fin e and gr o ss m o t o r 

ski ll s , community awar e n e ss, mu s i c enj oym e nt and basi c acad emi c 

skill s . 

W e hav e n o w e xamine d th e s e rvic e s o ff e red by the Clarks v ill e 

Montgom e ry County S c h ool S y ste m fo r the stude nt dian o sed as e x ce ptio n a l. 

A joint e ffort pr evails t o bring t o eve r y student tho s e s e rvic e s which 

w ill h e lp pr e par e him o r h e r t o l ead a pr o ductiv e life fo r the future. It 

is th e right o f e v e ry stude nt t o r ece iv e from public e ducation everything 

nee d e d i n the w a y of e ducati on a l s e rvices. This has b ee n mandated by 

fe d e r a l a s w e ll as state laws . 
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