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CHAPTER I 

INTRODUCTION 

In the modern world of e ducation, educators are required to 

know many things, all of which seem of immediate importance . 

The behavior of the children that are turned over to them for 

educational purposes is no exception to this statement. These 

behav ior p a tt e rns are likely to be one of the most important areas 

that educators must under stand. If the educator fails to develop 

this understanding, then he has failed to reach the child as a 

l earne r. 

Snygg and Combs (5, p. 11) have div ided b e havior into two 

categories based upon the per son doing the perceiv ing: 1) from 

the point of v iew of the observ er, and 2) from the point of view of 

the behaver. For the most part, American psychologists and 

educato rs have worked with the child using the frame of reference 

of the observer. This has followed from the emphasis placed 

upon the scientific a pproach or as Gordon Allport (1, p. 7) sees 

it from the Lockean tradition, characterized by the behav iorists 

and stimulus -response theorists. 



Behav ior from the frame of f 
re erence of the behave r was 

n egl ected until the a dvent of the E 
u r ope a n Ge s talt m ovement. When 

Ge stalt p sycholo gy filtered into Amer ican psy cholo gy, the empha si s 

on the s cientifi c approach b e gan to change somewhat. This change 

was exp edit ed through the p r olific writings of such theorists a nd 

re s earche rs as Allport, Maslow, Snygg, Combs, May, and Rogers. 

Throug h their efforts, the "person" has once again dev eloped in 

American psychology with renewed interest. 

Along with the dev elopment of perc eption from the behaver's 
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frame of reference, the term self concept has come to the foreground. 

Sny gg and Combs (5 ), leaders in the dev elopment of the concept qf 

self hav e indicated its importance in understanding behav ior. They 

s e e the per son and his env ironment as components of the total per -

ceptual field. The self selects or accepts those experiences from 

the en v ironment that tend to enhance the self. The role of the self 

in this p e rceptual field is one of an actor rather than a reactor, 

i . e ., he acts upon the selected experiences rather than reacts to 

them. A lso the per son's action or behav ior in a particular situation 

is d ete r mine d b y the way he sees himself, thus his self concept. 

Ca r l Ro gers (8), anot h e r of the outstanding leaders in the 

dev e l o pment of t h e theo ry of s e lf, also se e s t he self concept as the 
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determiner o f behav ior • The exp e r ience s t hat a re accepted a nd used 

by t h e s elf ar e those exp erience s t hat enhance the s elf concep t . 

Many re s earcher s and " self " t h e o r is t s (1 2 3 4 5 6 8 9) 
' ' ' ' ' ' ' 

indicate that a pos itive o r n e gative s elf concept will p r omote positive 

or negative b eha v ior. They se e the self conc ept as a causative a g e nt . 

Thu s a p er son wit h a positive self conc e pt se e s himself a s a worthy 

huma n b e ing a nd reacts as such. The per son demonstrating a negativ e 

s e lf concept sees himself as an unworthy human being and reacts in 

ne gativ e or unacceptable ways. 

The renewed interest in the self concept has opened new doors 

for those persons c oncerned with the education of children. The 

facts known about the self demonstrate its importance in understanding 

n o t only "problem" children but also "well-adjustedir children. 

According to Williams and Cole (9, p. 480), "Few factors are more 

fundame n tal to a child I s success and happiness than his evaluation 

and acc e ptanc e of himself." Thus if educators are to prov ide for 

the e ducatio n and well- being of their students, they must take into 

c on sid e rati o n the v iews that the p e r son has of himself. 
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STATEMENT OF THE PROBLEM 

The purpose of the study was to determine if there was a 

difference in the mean self concept of th f ree groups o boys, one 

group of delinquent and two groups of non-delinquent adolescent boys. 

The non-delinquent boys were div ided into two groups on the basis of 

their choice of a v ocational or college preparatory course at the high 

school l evel. The delinquent and non-delinquent groups were chosen 

as they repres ented d ifferent types of behavior patterns. The delin

quent group demonstrated atypical behavioral patterns in that they had 

broken the law to such an extent that they were institutionalized for 

their behavior. The non-delinquent subjects who were selected for 

the study demonstrated different behavior patterns in that one group 

chose a v ocationally oriented curriculum a nd the other chose a 

colle ge preparatory oriented program. It was believed that the 

different behavior patterns of these three groups of young men 

r e sulted from the different concepts they held of themselves. It 

was felt t hat there would be a range of self concepts with the college 

preparatory group hav ing the most positiv e regard for self, the 

delinquent group hav ing the most negative regard for self and the 

vocationally o riented g roup hav ing a middle position between the 

two extreme s. The incr eased emphasis in the present society on 
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the g reate r value of a college e d t · · 
uca ion a s compa r ed with a voca tional 

ed u cat i on wa s the bas is for a ssuming tha t the colle ge preparatory 

s t udent w ould hav e the most positive conc ept of s elf. The d elinquent, 

who w o uld be consider e d something of an 11outcast" from soci ety 

b e caus e of his being s e ntenced to a correctiona l institution, would 

b e e xp e cted to hav e the most negativ e concept of self. 

The subjects used included boys between the ages of sixteen 

a nd e i ghte en who were enrolled in two different institutions, a public 

s chool offering v ocational and academic preparation and a state 

corr e ctional i n stitution. The delinquent g roup was confined in the 

T e nne ssee Youth Center at Joelton, Tennessee. The Tennessee 

Youth C e nter, a correctional institution for mild offenders, offers 

hig h school classes that lead to graduation. Along with the academic 

pr e paration, ever y boy enrolle d at the youth center follows a v ocational 

c urriculum. The non-delinquent youths were taken from Montgomery 

Central High School, a rural school in Montgomery County, Tennessee. 

The high school offers both an academic and a v ocational curriculum. 

T h i s div ision of the 0 urriculum was followed for the sub-div ision of 

the non-de linquent g roups into an industrial arts class and a colle ge 

p r e p a r a tor y Engli s h cla s s. 
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For the study of s elf concept, the Tenness ee (Department of 

Mental Health) Self Co t S 1 · · · ncep ca e was utilized as the instrument of 

measurement. The Scale was de v eloped b y Dr. William Fitts, director 

of the Nashv ille Mental Health Center. 

In summary, the problem was to determine if there was a dif-

ference in the self concept of fifteen to eighteen year old youths 

exhibi t ing different behavior patterns as determined by anti-social 

behavior serious enough to warrant placement in an institution by 

the group designated as delinquent and by the choice of different 

high school curriculums on the part of the non-delinquents. To 

study this problem it was necessary to establish certain predictions. 

These predictions served as a frame of reference for the study by 

giving it a direction in which to work. The predictions for this 

study were: 

1. The youths under study demonstrated div ergent behav ior 

pattern s thus they should hav e different self concepts. If the self 

c oncept was an important consideration in determining behavior, 

then a positive self concept should prece de positive behavior and a 

negative s elf concept should precede negativ e behavior. 

z. The pursuit of excellence has become one of the most 

important influences in our society. Society has found itself 



emphasizing the t heory t ha t the bette r e ducat ed a p e rson is, the 

mor e l i k e l y h e i s to b e a b e tte r citiz en. Thus due to this emphasis 

o n a c oll ege education as the acc eptabl e mode of behavior, it was 

pr edicte d that the college pre paratory g roup would hav e a s elf 

conc ept that would be mor e positive than the othe r two groups. 

3. Juvenile d elinquency was the most unacceptable b e havior 

d emonstrate d by the thr ee g roups of boys. Thus it was predicted 

that th ey would demonstrate the lowe st scal ed s elf conc ept of the 

thr ee g roups. 

4. The industrial arts group will demonstrate a self concept 

that is at a mid-position betwe en the other two groups, because they 

have n ot chosen the highest route but neither hav e they rejected the 

exp e ctations of society as have the delinquents. 

SIGNIFICANCE OF THE PROBLEM 

As purporte r of the e ducational process, educators must 
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attempt to modify the b e hav ior of children into socially acceptable 

cha n nels. The y must hav e an extensive unde rstanding of human behav ior 

to a c c omplish this gen e ral g oal of education. To channel behavior 

t h e y must fir s t und e rstand b e havior and to do this they must study 

t h e p ossibl e d e t erm i nants of b e havior. 
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At l east one of the dete · t h · · rm1nan s as been ignor ed until recent 

yea rs. The term "self co t" d.d f' ncep 1 not ind acceptance in psychological 

terminolo gy until recent years. As stated by Gordon Allport {l, p. 36), 

"Indeed we may say that for two generations psychologists hav e tried 

every conceivable way of accounting for the intergration, organization, 

and striving of the human person without having recourse to the postu

late of a self." However, the term and its usage have come into 

popularity with a rebirth of ego-psychology. 

This study attempted to add to the body of knowledge concerning 

the self concept of adolescent boys and the resultant behavior in 

relationship to the school setting and adherence to the rules of society. 

It also endeavored to substantiate the findings of other researchers. 

The ultimate meaning that the study may have is to provide 

information which may be useful to counselors and educators of youth. 

It is hoped that by incorporating the findings into their existing 

h h l·t repertoire of knowledge concerning human be avior, t ey can use 

to better discharge their responsibilities to their students. 

ASSUMPTIONS 

In the study of a subject as dynamic as human deve lopment and 

human nature, it is quickly realized that there are innumerable 
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gene ral and spe cific areas that are not full d d 
y un er stoo . It is difficult 

to make definite or absolute statements. This is most profoundly 

true of a study which attempted to inve stigate a concept as elusive 

as the one which this paper purported to investigate. Thus, to have 

proceeded with any certainty it became necessary to establish some 

assumptions upon which the study was based. 

It was assumed that when three groups of boys held different 

p erceptions of themselves, their resultant behavior would reflect 

those perceptions. A negative self concept or a low opinion of them

selve s would be found in negative behav ior and a positive or high 

concept of self would be found in approv ed behavior with the most 

highly valued behav ior being shown by those with the highest concept 

of self. Thus, the self concept of a youth would help to determine 

his behavior. The available research would seem to support this 

position. 

If it is accepted that the self concept is related to different 

b eha vior patterns, then it must be assumed that the higher the positive 

self concept, the higher or more positive the behavior would be. It 

was also assumed that the Tennessee Self Concept Scale is a valid 

instrument for m easuring the self concept. 
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LIMITA TIONS 

Since it was impossible to control all of the possible variables 

involved in the study, it became t necessary o restrict the accumulation 

of data and the scope of the inve stigation. In order to accommodate 

the direction and purpose of this inv estigation these necessary limita

tions were established: 

1. The study was limited to twenty-four students in a rural 

school in Montgomery County, Tennessee, which included all the male 

students enrolled in the college preparatory English class and the 

industrial arts class, and forty-eight adjudicated delinquents from 

a state-supported rehabilitation center located in Joelton, Tennessee. 

2. Only one condition was established for consideration in 

this study. This condition was the self concept as perceived and 

reported by the youths on the Tennessee Self Concept Scale. 

3. This study was limited to the Total P (Positive) Scale 

of the Tennessee Self Concept Scale. 

4. Only boys between the ages of sixteen and eighteen who 

were enrolled in the selected school systems were utilized. 



DEFINITION OF TERMS 

Delinquent: This study defines delinquents as boys between 

the ages of sixteen and eighteen who were judged delinquent by the 

courts of Tennessee and confined to the Tennessee Youth Center. 

Non-Delinquent: This study defines non-delinquent as boys 

between the ages of sixteen and eighteen who were not incarcerated 
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at the time of the study and who were enrolled in Montgomery Central 

High School. 

Industrial Arts Class: This study defines an industrial arts 

class as a technical training class for those students not pursuing 

an academic program leading to enrollment in higher education. 

College Preparatory Class: This study defines a college pre

paratory class as a class in an academic program for those students 

contemplating college entrance. 

Self Concept: For this study, self concept is defined as those 

statements that each member or subject ascribed to himself on the 

Tennessee Self Concept Scale. The statements seem to be con

cerned with three primary messages: 1) This is what I am, 

2) This is how I feel about myself, and 3) This is what I do. (7, P• z,·. 



Pos itiv e Self Concept· Th. . -----=--=.==.:::.......::~~~~- 1s study defines a positiv e self 

concept as a high score on the Total p Scale thus indicating a good 

or high feeling of worth t d t 1.k 
, en o 1 e thems elves , have confidence 

in themselves and act accordingl y. (7 2) , p. • 

Negative Self Concept: This study defines a negative self 

concept as a low score on the Total P Scale indicating that the 

p e rson has a feeling of worthlessness, sees himself as not being 

d e sirable, is often unhappy and anxious, and has little faith, belief, 

or confidence in himself. (7 p 2) , . . 
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CHAPTER II 

RELATED RESEARCH 

THE SELF CONCEPT: GENERAL CONSIDERATIONS 

Dollard and Mill e r (9, p. I) describe all human behavior as 

being learned. Most psychologists would tend to agree with this 

idea although they might chang e the emphasis somewhat. Allport 

(I) and Snygg and Combs (7) would place the emphasis on the behaver 

rather than on the process. Mead (18, p. 227) emphasizes the 

p e r son in society or the importance of significant "others. 11 He says 

that "The behavior of all liv ing organisms has a basically social 

a spect ••• " Howev er, no matter where the emphasis is placed 

the y still see human behavior as being learned. 

11 Self11 theorists, exemplified by Rogers, May, Allport, and 

Snygg and Combs see the self as the center of learning. Rogers 

(22, p. 503) describes the s e lf and learning. He says, 

"as e xperi e nces occur in the life of the individual, 
the y ar e eithe r (a} symbolized, p e rceived, and 
or g aniz e d into some r e lationship to the self, 
(b) i g nor e d b e caus e ther e is no perc e i v ed relation
ship to the s e lf- structure, (c) denied symbolization 
or g i ven a distorted symbolization b e cause the 
exp e ri e n ce is inconsiste nt with the structur e of the 

s e lf. 11 
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This s e ems to b e in agreement with t h e b e li e fs o f A llp o r t and Snygg 

and Combs. E qually important to e ducator s is Ro ger's explanation of 

behav ior a nd the self c onc e pt. H e writes, "Most of the way s of 

behaving which ar e adopted by the organism are those which ar e 

consi stent with the concept of self. 11 

It would seem to follow from Rogers' statements that a person 

who v iews hims e lf in a negative manner would behave in a negative 

way, and a person who sees himself in a positive way would react 

positively. This idea would seem to be extremely important to both 

those concerned with delinquency and those concerned with education. 

Also extremely important to educators are the findings of 

Schuldt and Truax (23). They tested Rogers' assertion that a patient 

had the capacity for self direction. In working with mental patients 

and juvenile delinquents they found that the position of Rogers 

held true for their experiment. 

The report of Strong and Feder (24) described fifteen instru-

ments which were being used to measure the self concept. They 

reported that one or more aspects of "self" were measured by each 

instrument. 
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THE S E L F CONCEPT : IT S RELATIO NSHIP TO DELINQU E N C Y 

P r o ba b l y i n no o t h e r asp e ct o f b e hav ior is t h e n egativ e s elf 

conc e p t b ette r e x empli fi· e d th · th · · 
an i n e se aspects of b e hav ior p ertain -

i n g to d e lin q uenc y . Nume r ous studie s hav e demonstrate d that a 

negativ e s e lf conc ept is h e l d by delinque nt children. Wh ether they 

a tte mpt to purge themselv es from failure or unconsciously desire to 

b e punishe d or for some other reason, children become delinque nt. 

Tho u g h the re are many factors present that could account for the 

delinque nt behavior none are in a b e tt e r position to cause the behav ior 

than the self concept. For, as Jersild (16, p. 9) says, "The self is 

a p e rson's total subjective environment. 11 

William Hamner (13) reports numerous studies on the use of 

the Te n n e ssee Self Concept Scale with delinquents. In most of the 

res earch that he reported, the non-de linquent was fav ored, i.e., the 

n on-delinque nt h e ld a higher or more positiv e self concept than did 

t h e d e lin quent. This was true of both male and female delinquents. 

In t h e studies reported b y Hamner, the self conc e pt profile utilized 

in the Tenne ssee S e lf Concept S cale showe d a marked similarity among 

del inquent s from all sections of the United State s . Their scor e s were 

consistentl y low and form e d a basic pattern. 
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D e itche (8 ) r e ported the re s ults of a study conducted using 

fi ft y white male d e lin qu e nts and fi fty white m al d 1· 
e non- e 1n quents . 

He repor ted that the self conc e p t differed significa ntly b etween the 

two g r o ups . T he l o w e s t a n d m o st n egative scor e was found among 

the d e lin quent g r o up. Howeve r, h e found that both tended t o hold 

po sitive self c o n c e p t s. The delinque n t group actually scored positivel y 

as oppos e d to n egativ ely on the Tenne ssee Self Conc ept Scale but their 

scor e s w e re below t he non -delinquent group. 

Atchison (2) found a similar profile using behav ior problem 

boy s a nd non-behav ior problem bo y s. The behav ior or problem boys 

sco red significantly below the non-be ha vior problem boys. Both the 

Deitche (8) and the A tchison (2) studies, when depicted on the Tennessee 

Self Con cept Scale profile sheet, appeared to be low or negative, even 

t hough D e itche reports his g roups to be positiv e. Atchison felt that 

his s tudy demonstrated that his g roups were quite truthful and showed 

a good under standing of their self concepts. Atchison indicates the 

importance of this for the educator. If there is self-understanding 

on the part of the children, educators should be able to build positiv e 

self c o n c e pts. Both the Deitche and the Atchison studies reported 

c o n s i s tency o f t h e self conc e pt. This would i ndicate that both g roups 

in e a ch stud y h a d a n or gani zed s y s tem o f value s. The difference 



betwe en the groups woul d li e i n the fact tha t th d 1· 
e e 1nquents and the 

behav ior probl em group s h e ld a lowe r v a lue s y s tem than d id the i r 

re sp e ctive control g r oup s . 
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Bale s t e r (3 ), using the Q- Sort t e chn ique , found similar results 

amo ng d e linquent a n d non-delinquent boys. He did find that there w e r e 

no sig nificant differences b e tween an adult population and the non

d e linque n t bo y s. This would seem to emphasize even more the de v iat e 

s e lf concept of delinquent youths. 

In a slig htly different type of study, Washburn (25) used the 

personality types established by Freud, Sar bin, Erikson, Horney, 

and Fromm t o test one hundred high school children. Items used 

i n t he a naly sis had to fit into one of the fiv e personality types. 

Washburn measured the self concepts by setting up three patterns: 

1) Conformity , 2) Ambition, 3) Adjustment. He selected the more 

s e r i ous adjustment problems, two neurotic groups: neurasthenia and 

psychasthe nia, and juv enile delinquents for his study. All groups 

showed significantly lower self concept scores than did their control 

g roups on the adjustment scale. 

The i n d i cations are clear for those persons working with 

d e l inquents. The concepts of self that these youths hav e are in dire 

need o f enha n c e men t or improv emen t. Thus the de v elopment of a 
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positive s e lf c o nc e p t should b e f th 0 e upm o st co ncern fo r the reha b ilita -

ti o n as w e ll as fo r the pr e v entio n of d 1· e 1n que n cy. 

Mead (1 8 ) se e s the s e lf as a r e flection of society and as con 

stantly reacting a gain st it. If th· · t 1s 1s rue then the delin quen t may b e 

reacting a gain st soci e ty for the failure that he has felt in his relation

ship wit h society. Thus, society has contributed to his low self-

e s teem, and he rebels by anti-social or unacceptable behav ior. 

THE SELF CONCEPT: ITS RELATIONSHIP TO THE SCHOOL 

The views that a person has of himself will be reflected in his 

behav ior. This is of considerable consequence to the concerned 

educator. It may well determine the approach or method he will use 

in the education of children. If he sees the self concept as an important 

influence in education1 he will attempt to vary his methods so that he 

may build a positive self concept for each of his students. 

Ted Landsman (17) examined the self concept as it pertained 

t o t h e learning situation. He found that educators tended to follow 

t wo of the approaches or directions taken by behavioral scientists: 

1) A tom istic direction represented by the teaching machine; and 

2} Self- Con c e pt _ learning from the learner himself. Landsman 

t a ke s the pos itio n t hat lear n ing occurs to the extent that it is significant 
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t o the s e lf conc ept that the l earne h 
r as. The rol e of the s elf con c e p t 

in a l e arn i ng s ituation i s ex emplifi ed whe n Landsman (l?, p. 2 90} 

s ays , "The l e arning of the young p e rson is p e rhaps most certainly 

d e t ermine d, influe nc e d, and in som e cas e s distorte d by the child's 

p e r c eption of self. 11 Upon further inv estigation, Landsman found 

that mor e sig nificant l earning takes place whe n the tasks prov ided 

by the t e ache r are perceived by the child as being related to self. 

Williams and Cole (26) measured the self concept of eighty 

sixth graders. They endeav ored to establish a relationship between 

the s e lf concept and var iables relating directly to the school setting. 

They sought t o extend the idea of s e lf concept to such variables as 

the child I s con c e pt of school, his social status at school, his emotional 

adjustm e nt, his m e ntal ability, his reading ability, and his mathe-

matical ability. The most significant result from this study was the 

conclusion that these variables and the self concept were interdependent. 

It proved quite difficult to distinguish any one variable as being 

important to school-relate d succ e ss. Invariably , the self concept 

was found to be an important influen ce on each of the v ariables, 

including inte lligenc e . 

A lmost as important as the child's self conc ept, is the emphasis 

pla ced o n the r ole of the self concept b y the teacher. Goodlad (12) 
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ta k es t h e position that school p er s 1 
onne must take the initiativ e in 

d eveloping the child as an indiv idual. H 
owe v e r, due consideration for 

the self concept preclud t· 
es any ac ion necessary to accomplish this 

goal. He se e s the child's rebelliousness as the result of an unwhole-

som e attitude toward the self. Hughes (14) places the responsibility 

for d eveloping wholesome self concepts in children directly on the 

school personne l. She feels that the over-all objectiv e of the school 

is to dev elop positive self concepts. 

Morse (19) using 600 children in the third and elev enth grades, 

measured self-esteem. They found that self-esteem began to drop 

in or a bout the third grade and did not recover until around the 

eleventh grade. However, they found that the measure of social self 

actually improved after the third grade. This would tend to indicate 

that the children had somewhat successfully met the learning tasks 

inv olved in socialization skills. It also substantiates Jersild's (15, 

p. 138) position that as a child ages, he is more able to participate 

in complex social endeavors. 

Myers (20) places a little different emphasis on the self concept 

as related to learning. He sees the process as being reciprocal, i.e., 

self modifies learning and learning modifies self. He expla.i.ns the 

" problem- child" as one who has established an ideal concept of self 
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but who has fai l e d t o a t tain the id eal. T h" 

is c a u ses con fli ct in the child 

and thus call s for mQlifi c a t ions of the id eal. Th " 
1s anxiety-producing 

s i t ua ti o n c a us e s the c hild to r e bel much 1·k th h "ld · 
• 1 e e c 1 1n Goodlad I s 

d e script ion. 

Many authors stress the importance of the child seeing his 

" self" in a positiv e way. To many the lf , se concept constitutes one 

of the most important influences in school success. Failure in school 

often leads to the termination of school enrollment. This might also 

be seen as reciprocal. A negativ e self concept will tend to lead to 

failure and failure will tend to lower the self concept. The results 

of this process are plain. The child will dev elop unwholesome attitudes 

toward himself and his place in the school setting. He is consequently 

forced to seek success elsewhere, often times in delinquency. 

The necessity of holding a positive view of self is seen by 

Borislow (5} as extremely important to academic success. He found 

that underachiev ing college £re shmen developed negative self concepts 

after attempting performance. They tend to develop more pessimistic 

concepts of themselv es than do other students. However, he did not 

find that self- evaluation would distinguish the underachievers from 

t h e achiev ers prior to college entrance. 

Quimby (21} measured the self-concept and ideal self concept 

of fi f t y -eight e l eventh and twe lfth g rad e rs by the Q-Sort t e chnique. 
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Sh e d i v id e d her subj ects into ach· d . 

iever s an underachieve r s . Both 

g roups demonstrated significant diffe b -
renc e s etw een their self concept 

and their ideal self c oncept but the a h " 
, c 1ever g roup scor ed higher on 

the ideal self concept m e asur e than did th d h" 
e un erac 1eve r s. She points 

out that a person with an adequate self concept will be able to meet 

life successfully and the person with an inadequate self concept will 

meet with failure. 

Whereas many writers and researchers speak of self concept 

in t erm s of one definite measure, Campbell (6) views the self concept 

in much the same way as Fitts (11). Campbell finds that by examining 

the a v ailable research on the self concept, authors are generally 

speaking of different facets of the self concept, not just one measure. 

He sees t he self concept as actually consisting of varying levels, with 

each of these levels being important to different aspects of the school 

situation. 

Bledsoe and Garrison (4), in a comprehensive study, examined 

the self concept of elementary school children. They investigated the 

self concepts of 605 fourth and sixth graders from four different 

schools. They made their comparison between the grades, between 

the sexes , and with such variables as academic achievement, intelligence, 

interest, and manife st anxiety by using several different instruments of 
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assessment. 
They found that there were differences relating to sex 

in favor of the femal e subJ. ects b t th 
u ere were no differences relating 

to sex according to grade le vels. Th f 
ey ound a small positive correlation 

between self concept and intelligence. The same was true for achieve-

ment. Correlations between self concept and interests were found to 

be low or absent with the exception of the fourth grade g irls. In con

sidering manifest anxiety. the corr elations were negative but signifi

cant with the exception of sixth grade g irls. The implications of these 

results are many. The teacher I s role in the educational process, is 

one of deve loping to the fullest extent the capacities of each child. 

To do this she must understand the importance of the child's view of 

himself as well as take account of her own role and self concept. 

Jer sild (16) discovered that with the exception of the fourth grade 

and upper college, students listed school and their school performance 

as one of their major dislikes. T his dislike for school seemed to 

reach its peak in the ninth grade and slowly declined thereafter. In 

describing the effect that school can have on a child , Jersild (16. 

p. 100) says, "Many other children find the educational scene so filled 

with failure, so full of reminders of their limitations. and so harsh 

in giving these reminders that they hate school. 11 The implications 

of this statement are serious. Jersild (16) sees the school personnel 

as having the responsibility of developing each and every child not 
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just a few. T o him i t i s t he school that points 

out a child' s failur e 

s o it m u st b e the school that prov id th 
e s e succ e ss that a child n eeds. 

This is the sur e st way to d evelop a pos ·t · lf 1 1ve s e concept. 

To t e st the stabi lity of the s elf con t 
c ep, Engl e s (10) experimented 

u s i ng eight y -nine e i ghth g rade rs and six t y -one t e nth g rade rs. The y 

w e r e t e ste d in 1954 and a gain in 1956. Sh e found t hat the corr elation 

b e tween Q-Sort obtaine d was • 53. This indicate s that the s elf concept 

i s a s tabl e m e asur e . She found that p e rsons showing a negative s elf 

conc e pt in 1954 w e r e mor e maladjusted than those hav ing a positiv e 

s elf conc e pt when r e t e ste d in 1956. 

From the preceding literature, it is appar ent that the self con

c ept is extreme ly important to the d evelopment of the child. This is 

particularly true of thos e aspects of his life which relate to school. 

Often tim e s it would s eem that the school is dir e ctly responsible for 

building a n egative conc ept of self. Whethe r speaking of the "poorly 

adjust e d" child or the "well adjusted" child, it remains that the 

mainte nanc e and enhanc e m e nt of a good attitude toward self is one 

of t he prime conc e rns of the educator if he is to dev elop the full paten-

tia litie s of his students. 

A s this proble m r e late d to the control of d e linquency it still 

r emains a school p r oble m. F o r gen e rally whe n a child b e comes 
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delinquent h e is still in the school tt· 

se ing. Thus it becomes a prime 

conc e rn of the educator for the control and p t · . 
reven ion of delinquency. 

A negative self concept, as demonstrated by research, is one of the 

major contenders as a cause of delinquency. 
Thus the educator should 

follow the path opened by research to do everything that he can do in 

order to de v elop a positiv e concept of self. 
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C HA PTE R III 

RES EARC H D E SIG N 

HYPOTHE SIS 

T he s e lf conc e p t has b e e n d e t e rmine d t b · o e an important con-

s ide r a tion in und e rst anding b e ha v ior. It s eems to contribute to both 

accepta bl e a nd n o n - a c cepta ble b e hav ior a n d to b e an essential ele m ent 

in l e arning in the school situation. 

T his inv est igation e nde a v or e d to study the s e lf conc ept as it 

r e l a t e d to t he b e havior patte rns of thr ee g roups of subjects: One group 

of d e l inq uent and two g roups of non-delinquent boys. The non-delinquent 

b o ys w e re separate d into two g roups on the basis of their choice of an 

indus tria l ar ts or college pr e paratory English course in the ir high 

school curr iculum. The null hypothesis tested was as follows: 

T he r e i s n o diffe r e n ce in the s e lf concepts of delinquent, industrial 

arts , and c ollege pre paratory subj e cts as determined by their response s 

to the T e nnessee (Departme nt of M e ntal H ealth) Self Conc ept Scale. 

D E SCRIPTION OF THE SUBJE CTS 

D e lin que nt Group: T h e juv enil e d e l inque nt s us e d i n this study 

w e r e i n ca rc e rate d a t t he T ennessee Youth C e nte r , J o elton, T e nnessee 
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after b e ing judged delinq uent b y th 

e c ourts of T enne ss ee. The i nfo r -

mation concerning the delinquent ul • 
p op ation was supplied by the head 

counselor for the Youth Center. Th 
e population represented male 

delinquent youths from all sections of Tennessee 
• and were by the 

standards of the Tenne ssee rehabilitation pro gram 
"mild" offenders. 

The bo ys concentrated at the Tennessee Youth Ce t ·d 
n er were cons1 ered 

the most likely to gain from the rehabilitation program. They were 

between the ages of sixteen and eighteen, and ranged in intelligence 

from low to superior. The lower socio-economic group was predomi

nately r e presented among these youths. 

The program at the Tennessee Youth Center provides an educa

tional curriculum for these boys. They pursue both an academic and 

a v ocational program until the end of their eleven to twelve month 

confinement. 

The delinquent subjects were chosen for study because of the 

nature of their behavior which led to their confinement for rehabili-

tation. It was predicted that this group would represent the lowest 

self concept of the high school age groups because of the unacceptable 

b e hav ior demonstrated. Because of many factors, the writer was of 

the op i nion that the delinquent youths had developed self concepts that 

h . lowered self concept adv ersely affected were quite negati ve, and t is 

their o v ert b e hav ior. 
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The scores of the d elin quent 

group u sed in this s tu dy w e r e 

prov ided by the hea d c ounselo r fo r th T 
e ennessee Youth Ce nte r. 

The Scal e w as a dmini ste r e d t o t h 
e s e y out hs as they ent e r e d t he 

Center during t h e school y e ar 1967-1968. 
Of the fift y scor e s prov ide d, 

forty - eigh t w e re utiliz e d for this study . 
Two w e r e discarded due to 

tec h n i cal e rrors that e liminate d the i· r ful · h use ness int e study. 

Non-Delinquent Group: The non-delinquent subjects were 

s e lecte d from a rural high school in Montgomery County, Tennessee. 

The hi g h school was chosen because it seemed to represent an 

approxim ation in certain respects to the type of student fowid at 

t he Tenne ssee Youth Center, i.e., approximations in respect to age, 

inte lligence, a n d socio-economic l evel. The information concerning 

t he non -delinque nt group was prov ided by the Counselor at Montgomery 

C e ntral High School. The twe nty-four subjects in the non-delinquent 

g roup rang ed in ages from sixteen to eighteen. They were predomi-

n a n tl y from the lowe r socio-economic lev el and they ranged in intel-

ligenc e from low to superior. The y wer e enrolle d in Montgomery 

C e ntral High School for the school year 1967-1968. They represented 

t wo class e s from the school population: twelv e boys from an industrial 

arts class a n d twelv e boys from a colle g e prepara tory class. 

After re c e i v i ng p e rmission from the principal and the respectiv e 

t eachers , t h e Scal e was administered to the two class e s. E v en though 
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t h e T enne ss e e Se lf Concep t Scal e is a 

self- administering test, the 

inve stigator read the dir e ction s t th 
o e students in orde r to eliminate 

any error s due to the misunder t d" 
s an ing of dir ections. This was 

followed by a demonstration of the 
correct use of the special answer 

sheet that accompanied the test. 
The investigator attempted to 

answer all questions that the student p d ose . 

The students were told the nature of the · investigation with the 

exception that the study was limited to male youths. Since the 

college preparatory class was composed of both male and female 

students, the test was administered to all members. The responses 

of the female students were not used in the study. 

DESCRIPTION OF THE INSTRUMENT 

The Tennessee (Department of Mental Health) Self Concept 

Scale was selected for this study because of its multi-purpose use 

as an instrument of assessment. In the Tennessee Self Concept 

Scale manual, Dr. Fitts (2, p. 1) states "the Scale therefore can be 

useful for a v ariety of purposes--counseling, clinical assessment and 

diagnosis, research in behavioral science, personnel selection, etc. 11 

The Scale is a self-administering group test that can be used 

with either of two specially prepared forms: the Counseling Form 

or the Clinical and R esearch Form. The Clinical and Research Form 
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was utilized i n this study b ecause of ·t 

i s compr e hensiv eness and 

v ar i e d usefulne ss. The Couns e ling F -
orm is a shortened v ersion of 

t h e Clin ical a nd Resea rch Form. 

E v en befor e the adv ent of publica ti·on, 
the Scale was us ed in 

a vari e t y of r e search studies that e h d · 
n ance its usefulness as an 

instrume nt for measuring the self concept. William Hamner (3 ) 

authored a bull e tin citing the research that h b d • as een con uct ed using 

this scale with d e linquent and non-delinquent boys. 

The Tennessee (Department of Mental Health) Self Concept 

Scale (2, pp. 1-5) was dev eloped by selecting items from a number of 

self reporting instrume nts, from written descriptions of self by both 

patients and non-patients, and ten items from the L-Scale of the 

Minnesota Multiphasic Personality Inv entory (1951). The items were 

the n submitted to sev en clinical psychologists for selection for the 

3X5 framework of the Scale. Items were included for use on which 

ther e was perfect agreement among the judges. The final selection 

o f n inety items in addition to the ten items from the L-Scale of the 

Minnesota Multiphasic Personality Inve ntory made up the Tennessee 

Self Concept Scale. The Scale includes fifty items that are positiv e 

state ments and fifty items that are ne gativ e statements about self. 

(Re fer to the A ppendix for a copy of the Self Concept Scale· ) 
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T h e Scal e is arra ng e d into a basic 3XS frame 
composed of t h ree 

d im e ns i o n s a n d five ar e as of th lf 
e se concept. The three dimension s 

a re 1} Identity (What I am) - This · 
is the p i ctur e the subject has of 

him self ; 2) Self-Satisfaction (How I accept lf) . . . 
myse - This 1nd1cate s 

t h e de g r ee to which the subject accepts h. lf · • 
1ms e positively or negativ ely 

onc e h e has stepped back to view himself as an object; and 3) Behav ior 

(How he acts) - This is a v iew of his behav ior as he sees it. The five 

fr ame s of the Self Concept are 1) Physical Self - How he perceiv es 

his physical make-up: his appearance, health, etc.; 2} Moral-

Ethical Self - This Scale lets the subject express his perception of 

his own moral- ethical worth; 3} Personal Self - The subjects view 

of his personal worth; 4} Family Self - In this frame the subject 

looks at himself as a member of his famil y . He expresses himself 

as b eing or not bei ng a worthy family member; and 5} Social Self -

This frame presents his v iew of himself as a member of society. 

That is, his relationship to "others". 

In addition to the 3X5 frame of self concept the Scale yields 

the s e scores: 

1. Self Criticism Score (SC). This is composed of the ten 

item s take n from the Minnesota Multiphasic Personality Inv entory. 

It h t 1 ·ghtly negativ e but true of most r e pr e sents state ments t a are s 1 

p e opl e . T his sco re is t h en a measure of d e fensiv eness. 
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2. Total Positive Score (P). 

This score represents a total 

meas ur e of the 3X5 break-down of s lf 
e concept. The Total p Score 

was the only scale used in this study. 

3. Variability Score (V). Th' 
is score is a measure of the 

amount of consistency or inconsistency of th • e perceived self from 

one area to the other. There are three scores given according to 

variability: Total, Row, and Column Variability. 

4. Distribution Score (D). This score is a measure of the 

way the five possible answers are distributed. It also provides an 

additional measure of defensiveness if scores tend to be low. 

5. True-False Ratio (T/F). This measure indicates a strong 

tendency to agree or disagree. It also indicates whether a per son 

is accepting himself as what he is or what he is not. 

6. Net Conflict Scores. This measure has a high correlation 

with the T /F ratio. It indicates a conflict between positive answers 

and negative answers in the same frame of self. 

7. Total Conflict Scores. This score measures the total 

amount of conflict or confusion resulting from the answers given 

on the scale. 

T he following six scales differentiate 8. Empirical Scales. 

between groups of subjects. 
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A. D e fensiv e P os i tiv e Scale (DP). 

This scor e indica t es 

a m easur e of de fensiv enes s with th t 
e ex reme scor e s holding signifi-

can ce . 

B. General M a ladjustment (GM). Th . is score proposes 

a gen e r a l mea sure of adjustment. It discriminates between psychiatric 

patients and non-patients but not between the different groups or 

typ e s of psychiatric patients. 

C. Ps y chosis Scale (Psy.) This scale differentiates 

psy chotic from non-psychotic subjects. 

D. Personality Disorder Scale (PD). This score 

atte mpts to differentiate persons who have personality disorders 

from thos e who appear not to hav e personality disorders. 

E. Neurosis Scale (N}. This scale proposes to dif-

f e r entia t e between neurotic and non-neurotic per sons. 

F. The Personality Integration Scale (PI). This scale 

s ugge sts bette r than a v erage adjustment or personality integration. 

9. Number of Dev iant Signs Score (NDS). This is a measure 

of the d e v iations between the other scores. It is currently the best 

m e a sur e of t he scale for predicting dev iant behav ior. 

The s ubject is asked to prov ide a measure of his self concept 

b y r a ting eac h i tem according to five possible responses. 
He is to 
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es t describe him. h T e re spou s es 
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and the i r r e s p ecti ve s core s ar e : 

Completel y 
Partly false 

Mostly and Mo stly fals e fals e Partly true 
Completely 

true true 

1 2 3 4 5 

The subject indicates on his answer sheet whi"ch 
response he prefers. 

When conv erte d to the scor e h t th 
s ee • e responses to the negativ e 

it ems are re ve rsed to make the scoring un1·form. Th 
e subjects 

indicated on their answer sheets which of the fiv e responses _they 

preferr e d. Since a Completely False answer to a negativ e question 

was essen tially the same as a Compl e tel y True to a positiv e question, 

Dr. Fitts rev ersed the point value for negativ e questions. A Completely 

False answe r was the n scored as 1 on the answer sheet but when the 

scor e was transformed to the score sheet it was giv en a value of 5. 

This prov ided a uniform value system for the scoring of answers. 

Norm Groups: The orig inal indiv iduals from which the norma-

t ive data w e r e developed was compos e d of 626 people from various 

parts of the country. The s ubjects ranged in age from twelv e to sixty

e i ght. "The re w e re approximately equal numbers of both sexes, both 

Negr o and whit e subjects, and repr esentativ es of all social, economic, 

inte llectual and e ducati o nal l evels from 6th g rade through the Ph. D, 

d egree. 11 (2 , p. 13 } 
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The normati v e data have n ot b 

een exp and e d sinc e the original 

sample beca us e it beca me appar e nt f . 
rom studi e s that othe r popula-

tions did n o t differ significantly. Th h 
e aut or states, howev er, that 

t h e Scale ha s an o v er representation of white 
subjects, college students 

and persons betwe e n the ages of twelv e and thi· rty. 
The author also . 

r eport s that the re do e s not seem to be any significant effect on the 

self conc e pt scores because of such variables as age, 

education, intelligence, and socio-economic lev el. 

sex, race, 

Reliability: William Fitts (2, p. 15) reports a test-retest 

r e liability coeffici e nt of • 92 for the Total P Score. Since the Tenne s-

s e e Self Concept Scale yields twenty-nine scores pertaining to the 

self concept, reliability was reported for each of the scores. The 

test-r e test v alue s range from . 60 to . 92, with predominance of values 

in the • 80 to • 92 range. 

Validity: William Fitts (2, pp. 17-30) reported that validation 

of the Scale was accomplished by four methods: 1) Content validity; 

2) Discrimination between the groups; 3) Correlation with 0ther 

personality measures; and 4) Personality changes under particular 

condi tions. Th e Manual does not prov ide statistical support for the 

validation of the instrument. 
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TREA T M ENT OF THE DA T A 

The pur pos e of t his study was to 
compare the measured self 

conc e pts of three g roups of bo y s demonstrat · d"ff . 
ing 1 erent behavior 

patterns: a delinquent group, an industrial arts group, and a college 

preparatory group. To accomplish this purpose, the null hypothesis 

was emplo y ed. The hypothesis was tested by the analysis of variance. 

(4) The 5% level of confidence was established as the level of signifi

cance for acceptance or rejection of the hypothesis. 

Bartlett's (1) test for homogeneity of variance was employed 

where a significant F-ratio was found in order to establish that the 

v ariances were from a common normal population. Where homogeneity 

of v ariance was established, t tests (4) were then calculated to deter-

mine which combination of groups differed significantly. 

FINDINGS 

B y analysis of the data, the F-ratio (7. 722) was found to be 

si g nificant both at the 5% and the 1 % lev el of confidence, To demon-

s t rate t hat a significant difference existed between the groups, the 

d 3 1 5 at the 5% level of confidence 
obt ained v alue of F had to excee • 

a nd 4. 9 8 a t the 1 % lev el of confidence. 



Since the obtained value f F 
o exceeded the 501 
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,o l evel of conf' d 
ull h h 1 ence , 

then ypot esis was rejected . 
Submitting the F- r t · a 10 to th e tes t 

for homogeneity of variancega 
ve assuranc e that the . 

varian ces of the 
three group s were f r om a cornrn 

on population. Table I includes the 

result s of the a nal y sis of v a r ian c e . 

TABLE I 

Summary o f the Analysis of Variance of the T t 1 p S 
D 1

. 0 a core for 
e 1nquen t, Industrial Arts and Coll p e g e reparatory Groups 

Source o f 
Variation 

Bet w een g roup 

Within g roup 

Total 

Sum of 
Squares 

14288. 432 

63841. 134 

78129.566 

df 

2 

69 

71 

Mean 
Square 

7144.216 

925.234 

F 

7. 722 

The F-ratio was significant at the 5% lev el of confidence, 

t herefo re t- te sts were applied to the data to determine which com

bination of t h e g roups differed signi ficantl y . Table II includes 

the mea n a n d t h e s t a n dard dev iation for the delinque nt group, the 

ind u s trial a rts g roup and the college preparatory g roup. 

includes the res ult s of t h e t-tests fo r the three groups. 

Table III 



Table s II and III dernonstrate t hat t h · d • 
e i n us t r1al a r t s g roup 

scored si g nificantly higher on Tot al p than e ith th d 
1

. 
e r e e 1n quent 
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gro up o r the c ollege pre paratory group. When the rnean scores and 

the sta n dard d evia tions of t h e thr e e g roups were cornpared to the mean 

sco re (3 45. 6 ) and the standard dev iation (30. 7) of the norm group, the 

industrial arts g roup was the only one of the three groups that would 

be con s i d e r e d as i n dicativ e of a v erage adjustment. The industr ial 

a r ts class h e ld a score that was i n the 45th percentile range. The 

s c ores of the delinquen ts and the college preparatory class were in 

t h e I 0t h percentil e , thus indicating poor adjustment. When self 

con c e pt scor e s of the delinque nt group and the college preparatory 

g roup were compared, there was no significant difference found 

betwee n the two groups. 

TABLE II 

Summary of the Mean and Standard Dev iatio_n of the GTotal p Score 
for the De 1nquen ' 1 . t Group the Ind us trial Arts roup 

and the College Preparatory Group 

Standard 

Grou p Number Mean Dev iation 

D e l inq uent s 48 305.5 25. 6 

Ind ustrial Art s 12 342.8 31. 6 

College P repa rato ry 12 308. 1 41. 3 



TABLE III 

The t- Te st Values for the Deli nquent Group th Ind . 
Group and the c 11 • e ustrial Arts 

o ege Preparatory Group 

Group 

Delinquent 

Industrial Arts 

College Preparatory 

Delinquent 

.20 

,:c Significant at the 5% level of confidence 
'~* Significant at the 1 % level of confidence 

Industrial Arts 

3. 71 ** 

2.28* 
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The findings of this study are contradictory to the results that 

might be normally expected from a study of the self concept of 

delinquents and non-delinquents. The available research studies 

hav e demonstrated that delinquents score much lower on Total P 

than do the non-delinquents. Since the college preparatory group 

repres e nted a non-delinquent group, they would be expected to have 

a significantly higher self concept than would the delinquent group. 

The data collected in this inv estigation was not adequate to 

dete rmine the reason or reasons for the similarity of scores for 

t h e two g roups. Therefore, it became necessary to delay drawing 
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fina l conc lus ions fr om the obtained results . With the adv ent of 

additional r e search to de termine the ca t · f usa ive actors inv olved, 

c onclusions might be drawn from this study. H owev er, until such 

additional re s ear ch i s conducted, this study must remain inconclusive 

in r efe re n ce t o the obtained difference between the college prepara

tory group and the delinquent group. 
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CHAPTER IV 

SUMMARY, CONCLUSIONS AND RECOMM 
' · ENDA TIONS 

SUMMARY 

This study endeavored to discern if sev enty-two boys, who 

demonstrated three different behavior patterns uld d "ff • • , wo 1 er 1n their 

perceptions of self as measur e d by the Total p Scale of the Tennessee 

(D e partment of Mental Health) S e lf Concept Scale. Juv enile delin-

quents, an industrial arts class, and a college preparatory class 

were chosen to rep re sent the three behavior patterns used in this 

study. The delinquents were chosen because their overt behavior 

was recognized as atypical and unacceptable in society as demon-

strated by their incarceration. The college preparatory group was 

chosen because of their socially approv ed pursuit of excellence; 

that is, their high aspiration level. The industrial arts group was 

chosen because it was thought to occupy an intermediate position 

between the other two groups, indicating a more typical or average 

behav ior pattern. 

The three groups of youths were taken from two inSt itutions 

in Tennessee. The delinquent g roup was confined to the Tennessee 

Youth Center at Jo e lton, T ennessee and the industrial arts group 
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and the coll e g e p re parator y g r ou 

P w e r e taken fro m a rural h i gh 

school in M ontgome r y County T e n • ne s see. 

T he T enne ss ee Self Concept Seal d 1 e , e v e oped by William Fitts 
• 

was us e d as the instrument for assessing the 
self concept of the 

thr e e g roups. The instrument is a self-reporting, 
group-administering 

sca l e for measuring different aspects of self t • as ca egor1zed into a 

3X 5 scheme . The Total P Scale was used in this study as a composite 

measure of self concept. 

To determine whether or not the measured self concepts of 

these thre e groups were different, the null hypothesis was established 

and then tested by analysis of variance. The null hypothesis was 

r e j e cted at the • 05 level of confidence. The t-test was applied to 

the data to determine where the differences existed. It was con-

eluded that the industrial arts group could be distinguished from the 

othe r two groups by virtue of their self concepts. However, in this 

study the delinquent group could not be distinguished from the college 

preparatory group in terms of their self concepts. This was quite 

unusual in that research studies and theories of self i ndicate that 

the opposite should hav e occurred. The college preparatory group 

and a more positive self concept 
should hav e scored a much higher 

than the d e linque nts. 



I 

I 
I 
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CONCLUSIONS 

The null hypothe sis was r ejected h . h . 
w ic established that ther e 

wa s a signifi cant diffe r e nce among the se th 
ree groups of boys as 

measured by their concepts of self. The group of boys repr e sented 

by the industrial arts class scored the highest th th .. 
, us e most positive 

in terms of self concept of the three groups. Their mean score on 

the Total P Scale was within two units of the norm group for the 

Tenne ssee Self Concept Scale. This would indicate that the industrial 

arts group had a good unde rstanding of themselves and that they had 

accepted themselv es as they were. Since the Total P Score was high, 

i t can be assumed from the nature of the test that this group saw 

themselve s as being persons of worth and value. They would appear 

to b e the most well-adjusted of the three groups. 

In comparing the college preparatory group to the delinquent 

group, it was found that no significant difference existed between 

the two groups. The results of the t-test were unusual in that the 

a vailable research indicated that the opposite should have occurred. 

The data colle cted in this study was not sufficient to determine 

the caus e for the similarity in the scor e s. Before conclusions can 

be dr a wn , seve r a l que stions must be answered: 



I. W oul d the result s b e the sa .f 
m e 1 a l ar g e r g roup of 

c ollege pr e p a r a tor y s tud e nt s w er e u sed? 

2. W e r e thes e boys exp e r iencing d "ff 1 iculties that were 

unknow n to th e inve s tigator ? Thus what was th e caus e and effect 

r e l atio nship in t he obtaine d results? 

Sinc e both th e delinquent and the college preparatory groups 

s cor e d l o w o n the T e n ne s see S e lf Conc e pt Scale it w uld , o appear 
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that n e ithe r g roup conside red themselv es as being of worth and value 

a s p e r sons. T he s e g roups would t e nd to be less w e ll-adjusted than 

the industrial arts g roup. The college preparatory group would tend 

to b e unde r more pressure to e x cel and more subject to possible 

failur e than would the industrial arts group. This might e xplain the 

fa c t that t he colleg e pre paratory group scored lower than the industrial 

arts g roup. Howev er, it does not explain why their scores were 

similar to the delinquent group, nor why they were considerably lower 

than the industrial arts g roup. Thus due consideration must be used 

i n i n t e rpr e ting the results of this study until additional research can 

d is clos e t he r e ason for the similarity of the two groups. 
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RECOMMENDATIONS 

1. This study produced atypical results, 
thus the mo st 

important recommendation is that another i t · . 
nve s igahon be conducted 

to discern why the college preparatory group had a Total p Score 

quite similar to the delinquent group. 

2. It is also recommended that larger samples be used. This 

will insure the requirement that representative groups are being 

studied. 

3. The value of the Tennessee Self Concept Scale to discriminate 

between groups has been demonstrated in this study by the analysis of 

variance. It is thus recommended that the complete range of scores 

on the Scale be used with a variety of groups demonstrating different 

behavior patterns. This will add to the knowledge and usefulness 

of the Scale and to the knowledge of the self concept. 

4. There is a great need in education to discover the cause 

and effect relationship that apparently exists between self concept 

and behavior. Thus, there is a continued need for research that 

can contribute to the knowledge concerning the self concept. 
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INSTRUCTIONS 

On the top I ine of the separate ·answer shee~ .- fi i I in your name and f ne other 
information except for the time information in the last three boxes. You will fill 
these boxes in later. Write only on the answer sheet. Do not put any marks in 
this booklet. 

The statements in this booklet are to help you describe yourself as you see 
yourself. Please respond to them as if you were describing yourself to yourseif. 
Do not omit any item! Read each statement carefully; t~en select one of the five 
responses listed below. On your answer sheet, put a circle around the response 
you chose. If you want to change an answer after you have circled it, do not 
erase it but put an A mark through the response and then circle the response you 
want. 

When you are ready to start, find the box on your answer sheet marked time 
started and record the time. When you are finished, record the time finishedTr;° 
the box on your answer sheet marked time finished. 

As you start, be sure that your answer sheet and this booklet are lined up 
evenly so that the item numbers match each other. 

Remember, put a circle around the response number you have chosen for each 
statement. 

Responses-
Completely 

false 
Mostly 
false 

2 

Partly false 
and 

partly true 

3 

Mostly 
true 

4 

Completely 
true 

5 

You will find these response numbers repeated at the bottom of each page to 
he lp you remember them, 

C) William H. Fitts, 1964 



I tem 
Page 1 No. 

I , I hove a heal thy body .. .. .. . . ............ . .. . .. . ........... .. ......... .. - -1 

3. I am an attract ive person ......... ... ... .... ........ .. ............ ...... . 

5. I consider myself a sloppy person ... ................ .......... ... ..... .. .. 

19. I dm a decent sort of person ... ............ ........... ...... .. .... ... .... 

21 . I om on honest person ............................................ .... ... 

23 . I om a bod person ...................................................... 

37. I om a cheerful person .................. . .............................. . 

39. I am a calm and easy going person ............... . ....................... . 

41 . I om a nobody .................................................... . ... . 

55. I hove a family that would always help me in any kind of trouble ............. . 

57. I om a member of a happy family ........................................ . 

59. My friends have no confidence in me ..................................... . 

73 . I om a friendly person .................................................. . 

75 . I am popular with men ................................................. . 

77. I am not interested in what other people do ....................... . ....... . 

91 . I do not always tell the truth .......................... . ........... •••••• • 

93. I get angry sometimes ......... . ... . ............ . .... . ... • • • • • • • • • • • • • • • · 

Responses-
Complete ly 

fa lse 
Mostly 
false 

2 

Portly false 
and 

partly true 

3 

Mostly 
true 

4 

Completely 
true 

5 

3 

5 

19 

21 

23 

37 

39 

41 

55 

57 

59 

73 

75 

77 

91 

93 



Page 2 
Item 
No . 

2. I like to loo k nic e and neat a ll the t ime 
• ♦ o o O o O O O O O o O O • o o o o O ♦ o o O O O O O ♦ o O ♦ I 

2 

4. I am ful I of aches and pa ins . . . . .. . . . .. . . . .. ... . .. . .. ... ... . . .. . . ...... 4 

6. I am a sick pe rson 
o • o O o o o • o • o O o o o o • o o o • o O O o o O o o o o • 0 o o o o o o o o o O o o o O O O o O I 

6 

20 . I am a re I ig ious person .. . . . .. ... . . .. . . .. .. ..... .... . . ... ... ...... . . ... 20 

22 . I am a moral failure .... . ....... .. . .. . .. . .... .. .. ... . . .. .. . . . ..... . ... 22 

24 . I am a morally weak person . ... .. . ... .... . ........ . .. . .. . . .. ..... . . . . .. 24 

38. I have a lot of self-control 

40 . I am a hateful person . ... . . . . . .. . .. . . . ....... .. ...................... . 

42. I am losing my mind . . . . ........ .. .. .. .. . ... . . . ..... .. .... . ... .. .. . .. . 

56 . I am an important person to my friends and family ....... .. . . ... .. . . . .... . . 

58. I am not loved by my family ....... ... ................. . .... . ......... . 

60 . I feel that my family doesn't trust me . . . . ............. . .... . .. .. ........ . 

74 . I am popular with women ... ... . . .......... . ..................... . ... . . 

76. I am mad at the whole world .... . .... .. .... .. . . ........ . .. .. ....... .. . . 

78. I am hard to ,be fr iendly with ...... . . . . .. .. . .. . .. . . .. ...... . . . ... . ..... . 

92. Once in a while I think of things too bad to talk about. ...... . .. . ..... . .. . 

94 . Somet imes, when I am not feeling well, I am cross . . . . ..... . .. . .•.. • . . . . .. 

Responses-
Comp le tely 

false 
Most ly 
false 

2 

Partly false 
and 

partly true 

3 

Mostly 
'true 

4 

Completely 
true 

5 

38 

40 

42 

56 

58 

74 

76 

78 

92 



Page 3 

7. I am ne ither too fa t nor too thin . .. ..... ..... ... . ..... ......... .. ...... . 

9. I I ike my looks just the way they are .. . .. ....................... ...... .. 

I tem 
No. 

7 

9 

11. I would like to change some parts of my body. . ........................... 11 

25 . I am satisfied with my moral behavior ................................... . 25 

27. I am satisfied with my relationship to God................................ 27 

29 . I ought to go to church more ........................................... 

43. I am satisfied to be just what I am ................................ . ..... . 

45. I am just as nice as I should be ........................................ . 

47. I despise myself ..................................................... . 

61 . I am satisfied with my family relationships .............................•.. 

63 . I understand my family as well as I should ............................... . 

65. I should trust my family more ....................................•...... 

79. I am as sociable as I want to be ........................................ . 

81 . I try to please others, but I don't overdo it. ........................... ••• 

83. I am no good at al I from a social standpoint. ......... . ......... • . • .. • • • • • • 

95 . I do not I ike everyone I know .................... • • • • • • • • • • • • · · · · · · · · · · · 

97 . Once in a while, I laugh at a dirty joke . . .. .. ... . .. . - .. • • • • • · · · · · · · · · · · 

Responses-
Completely 

fa lse 
Most ly 
false 

2 

Partl y false 
and 

partly true 

3 

Mostly 
true 

4 

Complete ly 
true 

5 

29 

43 

45 

47 

61 

63 

65 

. 79 

81 

83 

95 

97 



Page 4 I tem 
No. 

8 . I am neither too tall nor too short . .. ..... .. ..... ......... .. .......... . 8 

10. I don't feel as wel I as I should . .. . ....... ............................ . 10 

12. I should have more sex appeal ............ ................... .. ..... .. 12 

26. I am as re I ig ious as I want to be ... .. ........................... ..... .. 26 

28 . I wish I cou Id be more trustworthy. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 28 

30. I shouldn't tell so many lies ............ . .......... .. ............ . ... . 30 

44. I am as smart as I want to be .......................................... 44 

46 . I am not the person I wou Id I ike to be. . . . . . . . . . . . . . . . . . . • . . . . . . . . . . . . . . 46 

48. I wish I didn't give up as easily as I do................................. 48 

62. I treat my parents as wel I as I should (Use past tense if parents ore not I iving). 62 

64 . I am too sensitive to things my family say ...................• -....•...... 64 

66. I should love my family more ............ : . . •.....•.............•..... , 66 

80 . I am satisfied with the way I treat other people ..................... • • • • • 80 

82. I should be more polite to others ................. ••••• • ••••••• · ······· · 82 

84. I ought to get along better with other people ........ . ... •,•••••••••·•··· 84 

96. I gossip a little at times ... .. ...... ........ ••••••··················· ·· 96 

98. At times I feel like swearing .......... ••.•••••························ 
98 

Completely Mostly Partly false Mostly Completely 

Response s - false false and true true 

partly true 

2 3 4 5 



Page 5 
Item 
No. 

13. I take good care of myself physically ..... ...... .. ........ . . ... .. . .... 13 

15. I try to be careful about my appearance . ........... . . .. .. .... ....... .. 15 

17. I often act I ike I am "a l I thumbs" •• •• ••• •••• •••• • • ••••• ••• • •• • • ••••• ♦ 
17 

31. I am true to my religion in my everyday life ......... . ..... . .. ... . ... . . 31 

33. I try to change when I know I'm doing things that ore wrong .. , .......... . 33 

35. I sometimes do very bad things ............... . . ..................... . 35 

49. I can always toke core of myself in any sitvotion .... . ... . .......... .. . . 49 

51 . I take the blame for things without getting mod ... .. ...... ... .. . . ...... . 51 

53. I do things without thinking about them first ......... , ........... ..... . 
53 

67. I try to ploy fair with my friends and family ............................ . 
67 

69 
69. I toke o real interest in my family ..... ... . ... .. .. ... .... . ..... . ..... . 

71 . I give in to my parents. (Use post nse if parents are not living) ....... . . 
71 

85. I try to understand th other fellow's point of vie . . . .. .. ... ... ... .. .. . . 
85 

87 
87. I get along well with other people ... .. . ..... ... . •••••••·•············ 

89 
89. I do not forgive others easily ... .... . . .. ........ ,• • •··• ··· ··· · ····· ·· 

99 
99. I would rather win than lose in o game ....... •, ••• ············ · ······· 

Completely Mostly Portly false Mostly Completely 

Responses - false false and true true 

portly true 

2 3 4 5 



14. 

16 . 

18 . 

32. 

34. 

36. 

50. 
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I fee l good most of the time . . .. . ... . . . ....... . ... ; .... . ... . . ... . ..... . 

I do poorly in sports and games . ... ... .. ... ..... ....... ...... .... .. ... . 

I am a poor sleeper . .. ... ..... ....................... .. ....... ..... . . 

I do what is right most of the time . ... ................................ . 

I sometimes use unfair means to get ahead .............................. 

I have trouble doing the things that are right ...................... ...... 

I solve my problems quite easily ....................................... 

Item 
No. 

14 

16 

18 

32 

34 

36 

so 

52. I change my mind a lot . . . . . . . . . . . . . . . . . . . • . . . . . . . . . . . . . . . . . . . . . . . . . . . 52 

54. I try to run away from my problems 54 

68 . I do my share of work at home 68 

70. I quarrel with my family . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 70 

72. I do not act like my family thinks I should . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 72 

86. I see good points in al I the people I meet . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 86 

88. I do not feel at ease with other people ................................ • 88 

90. I find it hard to talk with strangers ........... .. ................. .. , • • • • 90 

l 00. Once in a while I put off until tomorrow what I ought to do today .. • • • • • • • • 100 

Completely Mostly Partly false Mostly Completely 

Responses- false false and true true 

part I y true 

2 3 4 5 
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