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ABSTRACT
The involvement of parents in their children’s education may have significant,
Jong-lasting positive effects. These effects can help encourage children to aspire
10 greater achievement. This study examines the relationship between parental
involvermnent in their children’s education, whether at home or at school, and
academic achievement. The Parental Involvement Report Card developed by the
National Campaign for Public School Improvement was administered to parents
with children in elementary, middle, and high school levels in order to assess
their level of involvement. Grades, as reported by parents, were used as a
measurement of academic achievement. Questionnaires were only administered
to parents with children who attend Fort Campbell Military Installation Schools.

No significant relationship was found between the two variables.



CHAPTER |
INTRODUCTION

Most of the interest regarding parental involvement i their children’s
education centers on the argument that such involvement benefits students by
increasing their academic achievement (Peressini, 1998). A recent study
suggests that parental involvement has a powerful influence on children’s
academic achievement (Zulli, Frierson, & Clayton, 1998). This study supports
the claim that when parents are involved in their children’s education, their
children earn higher grades, receive higher scores on tests, have lower absentee
rates, turn in greater amounts of homework, demonstrate more positive
attitudes towards school, graduate from high school at higher rates, and are
more likely to enroll in postsecondary education than other students with less
involved parents. Parental involvement can be seen as involvement in school
activities (e.g. classroom helper, Parent Teacher Organization membership,
fundraisers, and other school activities), as well as in home activities (e.g.
homework help, academic support and encouragement, high expectations and

aspirations). Formal involvement of parents is evident in school boards, while

participation in social events, excursions, and extracurricular activities provide

parents with the opportunity to participate informally (Ravn, 1998).

Researchers have found that a positive relationship exists between parental

involvement and achievement for children of all ages and economic

backgrounds (Zulli et. al, 1998).




Types of Involvement

stable home environment, support achievement and become upset when grades
are low, suggest that academic achievement brings honor to the family, and
monitor their students’ progress continuously, have children who do better in
school (Brown, 1999). As a strategy, parental involvement appears to be
primarily a response to school and parental goals for increased student success
(Blasi, 2001).

Parental involvement in schooling can lead to real academic benefits for
children. Therefore, the most basic reason to involve parents in education is
student success (Anderson, 2000). Anderson found that direct involvement in
children’s learning and availability of learning resources at home all appear to
influence academic success and cognitive growth. Some parent behaviors are
more effective than others. Empirical data shows that specific parenting
practices are related to students' academic achievement. Research suggests
help at home is the most promising practice to boost performance (Finn, 1998).
Finn found that differences in children’s performance could be explained by
specific conditions and parental behaviors, including parents’ press for
achievement and provisions for general learning. Home environment is among

the most important influences on academic performance (Finn, 1998).
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matters with the child (Finn, 1998).

parents’ participation in their children’s homework has been found to have
a significant influence on school achievement (Villas-Boas, 1998). Homework
provides an opportunity for parents to monitor their child’s progress while
raking a supportive role in their education (Fry, 2001). Schools can help by
sending home a calendar of daily activities that help build skills for the state
assessment (Pipho, 1999). Parental involvement in mathematics education is
encouraged due to the common belief that a direct relationship exists between
involvement and academic achievement (Peressini, 1998).

The indicators of parental involvement in children’s education vary
considerably across studies, most of which treat parental involvement as a
unidimensional construct. Yet, the discussion of school-related activities at
home had the strongest relationship with academic achievement (Sui-Chu &
Willms, 1996).

Benefits of Parental Involvement

Peressini (1998) suggested that parental involvement assists in Improving

‘ itive
levels of student health, reducing student dropout rates, fostering pos

: : _child communication,
Aitudes toward learning and school, increasing Par ent-child ¢



and promoting productive student behaviors. The benefits of parental
in\'Ol“Cmcnt e alSO. ARSI Student academjc gains, increased parent self-
confidence, satisfaction with schools, anq overall school improvement (Karther
& Lowden, 1997). Throughout the past, the Issue of parental involvement in
schools has become increasingly popular. Research has consistently shown that
with the increase in parental involvement, there ig an increase in student
achievement (A. Y. Ramirez, 2001). Ninety percent of business executives rate
the lack of parental involvement as the greatest barrier to school reform (Lara-
Alecio, Irby, & Ebener, 1997). Further, Lara-Alecio et al. believe that when
parents are actively involved in their children’s education, positive cognitive
and affective changes can be observed, regardless of the economic, ethnic, or
cultural background of the parents. They also believe that the most accurate
predictor of a student’s achievement in school is not income or social status,
but the extent to which that student’s family is able to create a home
environment that encourages learning, communicate high expectations for their
children’s achievement and future careers, and become involved in their
children’s education at school and in the community.

Children get more out of school if parents provide a message of support
(Fry, 2001). Fry found that children enrolled in schools with high parent
involvement in a variety of roles do well, even if their own parents are not

hjghly involved. When parents are involved, they can see their children’s

difficulties more clearly and can help rectify the problems more effectively (Fry,

ore time for
2001). Fry also found that parental involvement seems to leave m



pducation because behavior tends tq improve. Research su
ggests that when

.nts participate in their child’s educati
paren aton, the student g i
more likely to stay

in school and is likely to achieve (Anderson, 2000). The success of int
. Intervention

programs in schools depend a great deal on Setling parents involved. In it
.In its
1996 publication, The National Association of School Psychologist (NASP) stated

that parents tend to be a valuable but underuseq resource and source of

Support.

parental Involvement Throughout the School Years

Anderson (2000) found that parental involvement is a necessary part of the
education process before and during the 18 years of school and the years prior
to enrollment of school. The effects of parental involvement seem to be more
consistent for younger students (Fan, 2001). In a study looking at Head Start
programs, it was found that involving mothers in the program could have great
long-term consequences for the children, perhaps encouraging them to aspire
to greater achievement (Leik & Chalkley, 1990). Some researchers have found no
measurable effect of parental involvement on academic achievement for middle
and high school students. Others, on the other hand, have reported positive
effects on students’ behaviors, attitudes and/or achievement during
adolescence (Fan, 2001). Most studies focus on elementary school years.

Nevertheless, the benefits of parental involvement are not exclusive to the

elementary school context. Studies have concluded that parental involvement in

child and adolescent education generally benefits children’s le Bt

o 's educational
sthool success. Parental involvement is important to a student



.ess all the way to the hi
cuccess all Y- e high school Jeye (Gonzalez, 2002). Gonzalez stated
(hat current educational research is uncovering a specifjc relationship between
, qrental involvement anfi high school studentg’ academic motivation. One
explanation for the relationship betweep barental involvement and student
motivation is that seeing their parents take an active interest in school
encourages students. Through their involvement, parents communicate their
commitment to the importance of a good education (Gonzalez, 2002).

Anderson (2000) believes that parental involvement is necessary for the
entire education process. [zzo, Weissberg, Kasprow & Fendrich (1999), found
partial support for their hypothesis that parent involvement in in-school
activities declines over time. Nevertheless, they also found that participation in
educational activities at home showed no significant changes over time. Taken
together these results suggest that activities requiring parents to come to the
school are more difficult to maintain than other kinds of activities, and that
schools need to engage in more proactive outreach efforts to foster parent
participation and constructive parent-teacher interactions as children get older.
These findings provide additional evidence that the national goal of increasing
parent involvement is worth pursuing and may actually yield ERIRGlE
improvements in children’s school functioning. Fan (2001) found that when

parental involvement decreases, as children get older, there1s 2 possible

decrease in academic achievement.



Educational Reform

It is now widely accepted by policy makers and educators that when parent
nts

are involved in their children’s education, children are more likely to succeed i
ed in

school (Baker, Kessler-Sklar, Piotrkowski, & Parker, 1999). A school wide plan

fostering parental involvement may help increase the likelihood that more
families will participate in school. Teachers can help by having regular contact
with all parents. Many teachers incorporate home activities and parent
participation in their classrooms. Teachers can invite parents to share hobbies,
jobs, ethnic stories, and talents with students in class (Karther & Lowden,
1997).

It has been found that teachers may pay more attention to students whose
parents are involved in the school (Finn, 1998). This may be because there is
more of a personal relationship between the teacher and parent. There is also
more time for parents and teachers to communicate on a regular basis. The
quality of parent-teacher interactions uniquely predicts improvements in both
children’s behavior and academic achievement (Izzo et. al, 1999). These authors
also found that a growing body of research suggests that when parents and
school personnel collaborate effectively, students are likely to behave and
perform better in school. These authors believe that when parents
communicate constructively with teachers and participate in school activities,

they gain a clearer understanding of what is expected of their children at school

and may learn from teachers how to work at home to enhance their children’s

education. This collaboration may also lead students to receive consistent



sages from home ¢
messes

itively influence their learning,
p( b ‘

There is a growing need for school administrators to make an effort
jowards BISSEEES pare_nfal wehool involvement, Standard procedures need to
i estathhed and administered at the State leve] (Gardner, Ritblatt, & Beatty,
1999). Major reform efforts and educationa] interventions list parental
involvement as an Important ingredient in education (Finn, 1998). There is
increasing evidence that the national goal of the U, Department of Education
of increasing parental involvement is worth pursuing and may actually yield
measurable improvements in children’s school functioning (Izzo et al., 1999).
promoting parental involvement in their children’s education is on the national
policy agenda (Baker et al., 1999). School leaders in New Haven have gone as far
as to say that others, including parents, need to be held accountable for student
success (Reid, 2001). Reid also found that private schools and charter schools
are already requiring parental participation in education in order to insure
student success.
Department of Defense Schools

Department of Defense Education Activity (DoDEA) schools are organized in

tWo separate but similar systems. Department of Defense Dependent Schools

(DoDDS) serve children of military personnel stationed overseas, and
hool
Department of Defense Domestic Dependent Elementary and Secondary Schools

. , e
DDESS) serve children of personnel stationed in the United States. Familie

i ' in DoDEA
Must live on the military base to be eligible to enroll their children in



Jls. DODEA schools serve

scho 4PProximately 117,00y students (Smrek
Car,

Guthrie, Owens, & Sims, 2001).

The average academic performance of a) students in schoo] d
Ols operated by
(he Department of Defense Education Activity (DoDEA) jg high. Both d "
. omestic

and overseas Department of Defense (DOD) schools haye scored at or near the
top of all states in reading and writing on the 1998 National Assessment of
pducational Progress (Smrekar, Guthrie, Owens, & Sims, 2001). The average
academic achievement of all students in DOD schools is among the highest in
the nation on the National Assessment of Educational Progress (NAEP). NAEP is
known as the “Nation’s Report Card” and is the only continuing assessment of
the nation’s students in various subject areas (Smrekar et al., 2001). These
authors conducted a study that was reported to the National Education Goals
Panel. The study was stimulated by the high performance of DoDEA students
on the NAEP. These authors found that DoDEA schools reflect an elevated
corporate commitment from the U.S. military. This commitment includes an
expectation of parental involvement in school and home-based activities.
Department of Defense schools require parental involvement in the schools.
They view this as an indispensable aspect of education. This expectation is
made known to all military personnel via their company or battalion
commander, but may not be fulfilled by all. Soldiers are instructed that their
Place of duty is at their child’s school on parent-teacher conference days, and

are also relieved from work to volunteer at school each month. This



one of the most significant factorsg leading t
o the educational
success of

poDEA students is the value placed upon education and training th
g that

permeates the military community, Providing the foundation for parental

support and reinforcement in ways that benefit children and promote student
achievement. The culture of order, discipline, education and training in the
military community creates ideal conditions for schools focused upon these
principles and expectations. High expectations are the norm in DoDEA schools,
reflected in high standards, teachers’ sense of personal accountability, and very
limited use of tracking. Smrekar, Guthrie, Owens, and Sims (2001) found that
the impressive success of DoDEA schools in achieving high academic standards
rests on a combination of in-school and out-of-school factors.

DoDEA has designated school-home partnerships a high priority goal.
Districts have responded to the goals outlined by DoDEA headquarters by
enhancing communication between families and schools through electronic
mail systems and voice mail “info lines” that can be easily accessed by parents.
Military parents are also encouraged to serve on School Advisory Councils that
advice principals on policies and program priorities. The school system makes
Parental involvement a possibility through an “open door” policy ot

involvement; the military makes it a responsibility and obligation by linking

— iy ble
tducation to personal responsibility and accountability. While it is not possib

' - i ip between the
N a case study such as the above to establish 2 causal relationship



iified factors and the achieve

g = m
iden ent levels, the research can suggest that
a

nese factors may contribute to high Student achjevem,
ent.

Jlso similar to other schools in that there ig high rate of poverty among the
students, most parents have no more than a high school education, and
students change schools frequently due to military transfers.
The Use of Technology

Most parent-involvement variables correlate positively with school
performance (Izzo et. al, 1999). Attempts to increase parental involvement are a
part of a widening school reform effort. F. Ramirez (2001) found that school
leaders generally agree that improvement in communication methods would
enhance relationships between the school and home, thus helping to improve
parental involvement. He found that many schools are turning to technology to
help with this type of communication, with the idea that improved
communication is the key to successful parental involvement in schools.

The use of technology is growing in the schools. Many teachers enjoy the

ease of using computers to inform students and parents about current events

and topics of interest (American Vocational Association, 2001). Technology is

being developed in order to help parents know what is going on at school. A

of Washington will allow

few computer program introduced in the state
d if they

. - o an
Parents to check the Internet to see if their children skipped class



nd even the details of that day’s lessong (Winters, 2001). These schools have
qoticed an increase in SAT scores, and 3 reduction in dropout rates.
other Variables to Consider

Other research suggests that the primary responsibility for academic
quccess does not reside with teachers, principals, superintendents, parents, or
any other adult involved in the education system, it rests with the learners
(Stiggins, 1999). Stiggins believes that students succeed academically only if
they want to succeed and feel capable of doing so. If they lack either desire or
confidence, they will not be successful. Thus, he stated that the key to success
is to find ways to compel students and teachers to work harder. This author
also suggests that low student achievement may have its origin not in a lack of
effort on the part of teachers and students, but in the fact that teachers are not

being given access to the expertise, time, and other resources needed to raise

Student achievernent and test scores.

The Present Study

The problem investigated in this study was the relationship between
Parental involvement in education and academic achievement in military
‘hildren at Fort Campbell schools. Tt is hoped that the information in this study
“0 help educators, administrators, lawmakers, and parents see the importance



. 13
al involvement in e

 paren!
(

arch in the field, this study addeq the COmponent of
oy 0

g

if using military famj;
g children in different levels of educatiop ary families
al :

. was designed to measuyre he
This study the amount of ar
barental involvement
in

oducation and its relationship with academic achievement. Based op the
jerature, the researcher hypothesized that there was 3 Positive correlation
hetiween parental involvement in education and academic achievement in
military children. The researcher also expected to be able to predict academic
schievement based on the amount of parental involvement. The researcher
further hypothesized that parental involvement decreases as the child’s level of
education increases.

The hypotheses were tested using an instrument of 30 questions prepared
by The National Campaign for Public School Improvement. This instrument
measured parental involvement at home and school. Academic achievement
was measured using grades reported by parents for the first two grading
periods of this school year. The relationship between the variables was

talculated by using Pearson’s r. In order to make future predictions a

regression analysis was performed.



CHAPTER 11
METHOD

}umd'pants

parent participants from Fort Campbell elementapy, middle, and high schoo]
jevels were used. Participation was voluntary. Thirty-eight, out of three hundred
quesﬁonnajres distributed to the various sites, were returned. This number
provided a 13% return rate. Two questionnaires were discardeg due to a lack of
responding to all of the critical questions. Thus, the total responge numbers are
pased according to thirty-six questionnaire respondents. Participants in the
study were all members of the Fort Campbell military community. All of the
respondents were mothers of students at Fort Campbell Schools. Three
different levels of education were used to help provide a more complete
understanding of the relationship between the variables being studied.
Measures

Parental involvement was measured using the Parental Involvement Report
Card developed by The National Campaign for Public School Improvement. This
Questionnaire has been widely used by Project Appleseed in assessing parental
Involvement in schools nationwide. It is a simple and brief questionnaire
‘Onsisting of 30 “yes” or “no” questions. It measures Parental involvement in
School activities (e.g. classroom helper, Parent Teacher D EAEEas

" ) in home
Membership, fundraisers, and other school activities), as well as

. ement, high
livitjeg (e.g. homework help, academic support and encourag

s idity information
“Dectations and aspirations). There was no reliability or validity



it

ycademic achievement was measured by using students’ grades. p
' es. Parent

st nnaires were made available at the reception desks of the Fort Campbel
amp

raylor youth Center, Central Enrollment office, and two Child Development

Centers. The questionnaire assessed areas of parental involvement in school
ond in the home. The questionnaire also assessed the Importance that the
parents place on education and education related activities. Parents were asked
to report their children’s average grades for the first two grading periods of the
school year. All identifying information was excluded. Questionnaires were

collected via drop off envelopes provided by the researcher at the different

sites.
Procedure
Ouestionnaires were made available at the reception desks of The Taylor

Youth Center, Central Enrollment Office, and two Child Development Center in

fort Campbell. A cover letter was attached explaining the study and asking

Parents to complete the questionnaires within a week. Large envelopes t0

i ‘ ires took
"M questionnaires were made available at the SItes. Questionnair

. = . 7 tary.
“PProximately fifteen minutes to complete. Participation was VoIIDIATy

nt grade
RespOndents were asked to provide the child’s gender, school, prese &r

| riods. All information provided by

ey _
*el, ang grades for the first two grading pé€



emained confidential since their names did
em Tt S did not appear on any of th
e

orms- BY returning the questionnaire they consented to the information being
ysed for {he purpose of the study. The information acquired by their response
a5 101 used for any other purpose than for the present study. Results of the
sudy will be made available to any participant upon request.



CHAPTER 111

RESULTS

Data ollected fr p Nt questionnaire consi e
SlSted of “y s” and “ "
( no

responses. All of the "yes” responses were added to obtain g total invol
olvement

score. The criterion used for analyzing scores was that provided by Project
Appleseed. Scores raging from 21-30 indicated barents had an “excellent”
involvement in their children’s education; scores between 10-20 suggested a
“good” amount of involvement; scores between 0-9 indicated a “very low”
amount of involvement.

An average grade was calculated for each child using the last two grading
periods. Grade percentages were used in order to simplify the results since
some children were graded using a number system while others received a
letter grade. Demographic information showed that the majority of
respondents were White, between the ages of 30-40, and had some college
education (see Table 1). The majority of the children reported in the
questionnaires were in elementary school (71%), 24% in middle school, and 5%
in high school. Mean scores and standard deviations for parental involvement
and average grades are provided on Table 2. The overall mean for reported
grades was a B+.

The relationship between the two variables, parental involvement and

: ; ' ras set at .05
4Cademic achievement, was calculated with a Pearson's r. Alpha was $

, . : i rere listed in
When determining statistical significance. When multiple children we

’ (Table 3).
the same questionnaire, each correlation was computed separately (
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. _1v sionificant relationship w

stically Sig 1p was found b n

" A etween level of
parental

1\'01\‘emem and academic achievement, in this case measured by ave
y average

rades:

The result of this data analysis represents a very small sample of the F
e Fort

‘ampbeu schools population. Those parents who chose to respond to the

[uestionnaire were very much involved in their children’s education, and also

1appen€d to have children with high academic achievement. There was little

qriability 10 the data gathered about parental involvement and academic
chievement. All of the responses received were from, reportedly, highly

avolved parents with children with high academic achievement.



CHAPTER 1v
SUMMARY

The current study researched the relationship between parenta]
111\'01"emem and academic achievement. The extensive literature review showed
(hat parental involvement has been found to pe Positively related to academic
achievement. Although the current study did not find a Statistically significant
relationship between the variables, this does not mean the relationship does
not exist.

A larger sample of the Fort Campbell Schools population needs to be
included in order for future studies to more accurately measure the
relationship between the above two variables. There was not enough variant
data on parental involvement available to determine if involvement decreases
as the child’s level of education increases, as originally hypothesized by the
researcher.

What is presented here is a very small sample of a much larger military
population. The present findings do support the literature in that DoDEA
parents reported being highly involved in their children’s education, and these
children were reported to have high academic achievement.

Literature does not usually deceive. Research has consistently shown that

i involv demic
there is a positive relationship between parental involy ement and aca

i / to test and
achievement, The present findings should encourage others {0 try tot

: ' to ensure
Prove the existence of this relationship. Future studies should try to

; -ariant. The use of a
that the population sample used is large enough as well as variant
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ewent type of instrument to measure the varj
L‘]]“(“ ariableg may also h <
elp insure

7 positi\'C and accurate results.
me

There were a few limitations to this present study that should pe Kept in
qind in future research. First, military familjes from the Fort Campbell
pstallation comprised the study’s participants, A comparison using other
military installation schools may be more insightfu]. Second, a questionnaire
wvas used as the sole measure of parental involvement. Other measures of
involvement may yield more accurate results. Third, academic achievement and
parental involvement was based only on self-reports. Using self-reports for
measuring parental involvement and achievement, may had created a bias.
Actual parental involvement and grades may be lower than reported. Last,
although the questionnaire was confidential, respondents may have

exaggerated their answers to make them more positive. Controlling for these

limitations in future studies may yield different results.
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Tabk}l

Respondents Demographic Data

-l %
R ——
<30 11
30-40 81
>40 3
Not Specified 5
White 42
Hispanic 22
Black 14
Not Specified 22
Education . %
Some College 36
Associate’s 17
Bachelor's 3
Graduate 3
Not Specified 22

—————
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$ ecialist) degree. In order to complete my schog] requirements, I must
conduct a Field Study. I have chosen to study the relationship between
parental involvement in education and academic achievement. I am not only
1 student, but also a parent and a volunteer who has three children
attending Fort Campbell schools. I believe this study may help enhance our
understanding of why it is important to our children that parents get
involved in their education. I am asking you to let me place in your

location some questionnaires for parents to fill out and put in an envelope
that will be provided by me. I will run this study for approximately two
weeks. A copy of the questionnaire is enclosed. Your help and support will
be truly appreciated. With questions or concerns about the study you can
contact me at 270-439-3797, or my field supervisor, Dr. Rhonda Bryant at
931-221-6395,

My phone number is 270-640-0097 and my e-mail is

Wammc68@yahoo.com. Thank you for your help.

LOCatiOD Date _____________________________

Printeq Name Signature
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being asked to participate in a research st
you ar¢ udy. This form s ;
ntend

i i bout this study. Y
ith information a Y- You may a4k
you W! 11 the Offi f the research i

Yo . or you may ca ice of Grants ang § chers listed belo

study ory} Ponsored Research B ™ about this
; » BOX 4517, Austin

I siate University, .C.larksville, TN 37044, (931) 221-7881 wi
of research participants. With questions about the

peay
-name is Ana M. Carmona. I am a mil; )
Hello, T2 ettty e currently attending Austin

ed to provide

rights

peay State University. I am working on my Eq g (Education Specialist) degree, In d

» complete my school requirements, I must conduct a Fielq Study. I have ch.ose: Z )
crudy the relationship between parental involvement in education ang academic 0
Jchievement. I am not only a student, but also a parent and a volunteer who has three
children attending Fort Campbell schools. I believe this study may help enhance our
understanding of why it is important to our children that parents get involved in their
education. PARTICIPATION IS VOLUNTARY. Enclosed you will find a questionnaire,
and a demographic form. Please fill it out at your convenience and place it in the large

envelope provided next to the questionnaires within a week. FILL OUT ONLY FOR

THOSE CHILDREN ATTENDING FORT CAMPBELL SCHOOLS. Make sure you provide

your child's gender, school, present grade level, and grades for the last two grading
periods. ALL INFORMATION PROVIDED BY YOU WILL REMAIN CONFIDENTIAL
SINCE YOU DO NOT NEED TO PLACE YOUR NAME ON ANY OF THE FORMS. By

returning the questionnaire you will be consenting to the information being used

your response will not be

for the purpose of the study. The information acquired by
1 the information requested

Used for any other purpose than for this specific study. Al

' ask that all
S essential to insure an accurate analysis of the study. I would, therefore,

. i1l be I‘OVidEd
Auestions be answered with the utmost honesty. Results of this study will be p

. an contact me at
Pon request, with questions or concerns about this study you €

221-6395. Thank
270439‘3797, or my field supervisor, Dr. Rhonda Bryant at 93122

Yoy ,
for your participation!



Parent Questionnaire

Have you identified a re

cgular time ang place in
your home for your chil

d to do homework?

Do you monitor your child's homework?

Do you monitor your child's television viewing
habits?

Do you ensure that your child has excellent
attendance at school?

Have you discussed with your child the
importance of a good education?

Did you attend Open House or Back-To-School
Night at your child's school?

Do you support and reinforce the school's
discipline plan?

F 14! : bY
Do you support your child's learning _
providing nutritious meals and adequate time
for sleep?

Do you read to your young child? If your child is

older, do you encourage rgading by payixﬁgas
attention to what your child reads as we
how often he/she reads?

] ible for
Do you hold your child responsil .
COUzDIEﬁng all assignments on time and to the
best of his/her ability?

' tion
Are you knowledgeable about what informa

is/her
and skills your child should _mastiy :(;(tt:rse{:s?
grade level or in his/her major subj

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

- Yes

No

No

No

No

No

No

No

No

No

No

No
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Did you sign a written %
and volunteer to help teachers, adm; ‘€ment pledge

students and other parents?

Were you a class parent, telephone tr

information?

Were you a part of parent patrols or other activities
to increase the safety and operation of your child's

school and programs?

Have you attended at least one PTA, PTO, or other

support group meeting this year?

Strators,

_ €e coordinat
or a volunteer who provided parents with neededor,

Have you worked on school-based management
committees, district level councils and/or
committees on issues concerning your schools?

Did you assist in providing information on school or
local district elections for school representatives?

Have you attended at least one school program?

(examples are an awards assembly, a
athletic event, or a school party.)

Are you a model of "good sportsmanship” when

play, an

attending school and community events?

Do you insist that your child exhibit good

Sportsmanship at all times?

Do you encourage your child to part
volunteer projects which serve the co

cipate in

mmunity?

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

No

No

No

No

No

No

No

No

No

No
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Have you read the student code of cop
discipline policy? duct and /oy

Do you regularly read the school newsletter?

Are you familiar with the extra services provided at
your child's school? (examples are speech therapy
resource help for gifted students, and Counseling_i

Do you make yourself available for conferences
requested by your child's teacher?

Have you had at least one parent-teacher conference
with the teacher(s) of your child?

Do you initiate contact with your child's teacher or
principal just to show your support?

Are you aware of your child's academic strengths
and weaknesses?

Do you ensure that your child takes courses to
prepare him/her for a chosen career path?

Are you familiar with the grading scale used on your
child's report card?

r

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

No

- No

No

No

No

No

No

No

No
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JOUR RELATIONSHIP TO THE STUDENT
YOUR AGE

YOUR GENDER

YOUR RACE (OPTIONAL)
-

yOUR LEVEL OF EDUCATION(OPTIONAL)
e

CHILD #1 GENDER AGE GRADE

SCHOOL

2" GRADING PERIOD______

CHILD #2 GENDER AGE GRADE

SCHOOL

AVERAGE GRADES (ABCD For 1 2 3 4): 1°" GRADING PERIOD______
ond GRADING PERIOD______

CHILD #3 GENDER AGE_____ GRADE

SCHOOL

AVERA - 15 GRADING PERIOD_————
GE GRADES(ABCDFor1234) ond GRADING PERIOD_————-

CHILD #4 GENDER A e o SPRER e

SCHooL

Ay . ING PERIOD__———
ERAGE GRADES (AB CDFor1234): ;: gﬁﬁgmg PERIOD—_———-
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Austin Peay State Unive

g rsi
Institutional Review Bg '

ard

March 17,2003

naCamona
‘doRhonda Bryant 3
psychology
APSU Box 7233

RE: Your application dated February 12, 2003 regarding-study number 03-028:
Relationship Between Parental Involvement in Education and Academic Achiev
Children (Austin Peay State University)

A Study of the
ement in Military

Dear Ms. Carmona:

Thank you for your response to requests from a prior review of your application for the new
study listed above.

Congratulations! This is to confirm that your application is now fully approved. The protocol is
approved through one calendar year. You must obtain signed written consent from all subjects. .
... . This approval is subject to APSU Policies and Procedures governing human subjects
research. You may want to review this policy which can be viewed on the APSU website at:
www(@.apsu.edu/www/computer/policy/2002.htm

You are granted permission to conduct your study as most recently described effective
mmediately. The study is subject to continuing review on or before March 3, 2004, unless
Closed before that date. Enclosed please find the forms for reporting a closed study and for
'équesting approval of continuance.

Please note that any changes to the study as approved must be promptly reported and "
approved. Some changes may be approved by expedited review; others require full bo1a£. ’
"eview. If you have any questions at all do not hesitate to contact Lou Beasley (221-7414; 1ax
221-7641; email: beasleyl@apsu.edu) or any member of the APIRB.

: i s.
Again, thank you for your cooperation with the APIRB and the human research review proces

estwishes for a successful study!

Sincerely,

o
;'aL_OU M. Beasley
Ir, Austin Peay Institutional Review Board
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