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ABSTRACT

This reaearch investigated the relationship between
values and final grades at Austin Peay State University.
iiore specifically this study investigated value similarity
and 8issimilarity Dbetween students and instructors and
tae possible effects of value compatibility upon final
ccurse grades, Gordon's Survey of Interpersonal Values
served as tne measurement device used in determining the
extent of similarity or dissimilarity between a sample of
thirty-two faculty members and 223 students, Indicies of

similarity were correlated with final grades.

Tne results of tnls investigation indicated that
wnereby values play a sometimes significant role in the
academnic evaluation process of individual instructors,
tne phenomenon was generally one which would cancel itself
out when applied to the departments or the sample as a
whole. It was also noted that there was a slight tendency
for higher grades to be assoclated with student-instructor
pairs which manifested some degree of similarity in thelr

value structures,
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CHAPTER 1
INTRODUCTION

Values have been & topic of conversation and indeed
the motive for conversation on many occasioms, Desplte
the relative familiarity of the coustruct, the actual
dimensions of the phenomenon are quite dependent upon whom
one refers to for a definition. Research in this area has
nad soze noteworthy contributors. Thurstone (Thurstone,
1929; Thurstone, 1931; Thurstone and Chave, 1929) worked to
develop a scale which would measure attitudes which were
considered to be the base component of a value system.
Other contributors in this area were Likert (1932),
Bogardus (1925), Guttman (1950), as well as Edwards and
Kilpatrick (1948). Philip E. Vernon and Gordon W. Allport,
pioneers in attitude measurement, developed the Allport-
Vernon Scale (1931) which is still a widely respected in-
strument in attitude measurement. It is noted that each
of these researchers approaches the concept of attitudes
from a slightly different vantage. Most receut in the fleld,
and by his approach to the concept of values and attitudes
the farthest removed from the above, is Leonard V., Gordon
the designer of a value scale based upon factor amalytic
studies of behaviors. The factor analytic approach had been
previously utilized by W.a. Lurle (1937) and Cyril Burt
(1941). Thelr work, painstaking as it was, 1s seldom re-

ferred to in tne literature. Gordon, however, appeared 1in

‘ : ¢ was comin
an age of computers, & time waen factor analysis 8



tn to 1ts own, Unllke his predecessors, Gordon's work was
not based upon Eduard Spranger's theoretical approach to
the value construct. Gordon's intent was to make his in-

strument behaviorally descriptive.

Tne present research utilized Gordon's Survey of
Interpersonal Values, (SIV), in an effort to test the hypo-
thesls that value constellations interacting between the
student and tne instructor play a significant role in the
determination of the individual student's final course
grade. The sample consisted of thirty-two instructors in

austin Peay State University, Clarksville, Tennessee.

As has already been indicated little harmony exists
in the approaches to value research., There does exist,
however, a system of gross terminology which typifies most
studies. Essentlally tne basic theory indicates that a value
can be classified into two behavioral ends, the instrumental
value and tne terminal value. Instrumental values operate
in governing the modes of behavior which lead to the satis-
faction of the terminal value. Terminal values are generally
gross overall philosopnies which apparently govern the
directions in which man travels, An example of a terminal
value might be, "All men are created equal.,* The instru-
mental values give impetus to benaviors which lead to the
subdstantiation and realization of tne terminal value.

Instrumental values, then, are legion while terminal values



are qulte few., There is a technical difference between a
value and an attitude. For the present study Rokeach's

(1967) definitions are adhered to. Rokeach detalls the
s<eletal outline which underlies tne individual value pat-
tern. He concludes that initially the individual possesses

a set of bellefs which when combired form an attitude. The
zeneral structuring of attitudes, in turn, leads to the
formation of an instrumental value. The combination of
instrumental values for any given individual subsequently
determines the ultimate overall value structure of tne per-
son or that person's terminal values., While the terminal
value provides the base which seldom varies, the attitudes
and bellefs, analogous perhaps to the leaves and pliable
younger brancnes attached to tne immovable trunk of a tree,
are subject to change depending upon environmental press.
while young the entire structure may be completely altered;
but with advancing age the probability that anything but a
suall portion of the structure will be altered is very small.
Nodification and integration continue depending upon input of
"facts", Seldom does this integration go beyond the instru-
mental values to affect the terminal values. In terms of
tne instructor then, value structures and attending attitud-
es and beliefs would tend to De maintalned'more firmly than
would thnose of the student. Theories of cognitive dissonance
(Festinger, 1957) would support the hypothesis that similar

value structures interacting between two personalities would



tend to produce no dissonance thereby allowing for the
possibllity of an attraction between the two individuals,
This attraction, given that no other variables are present
whicn may react against such an attraction, may.either
result in partiality between the two or minimize conflict
of values such that a more objective evaluation might be
feasible, Hence, with regard to student-instructor value
similarities, chances would increase that the student
possessing a similar value orientation may receive & more

favorable final grade.

For this research, Rokeach's definition of a value
will be used. He states that a value, ",..has to do with
modes of conduct and end-states of existence." He continues
by saying, "...1t 1s also an enduring bellef that a specific
mode of conduct or end-state of existence is sociably and
personally more preferable to alternative modes of conduct
or end-states of existence." Tnis does not mean, however,
that end-states of existence (or terminal values) are
always manifested in ongoing behavior. The extent to which
a discrepancy exists between the values of an {ndividual and
his behavior may be interpreted as an index of neuroticlism.
To this end the value inventory may have more construct

validity than criterion validity.

Tn view of the definition and description given values,

ment
one primary concern which comes to mind in value measureme



i1s tne rellabllity of the measurement as well as the value

(@]

onsiruct 1tself. Theoretically, the measurement of a bellef
or @au avtltude should prove much more highly unreliable than
tne neasureaent of a true instrumental or terminal value.
Studles nave shown this not to be true. Ferguson (1939),

for example, quotes Thurstone as reporting the reliabili-
ties of nls test as being "all over .80, most of tnem being
.30." DMurphy and Likert (1938) report correlations of .79
to .91 for thelr inventories. Bogardus (1925) asserts that
nis test had a rellabllity coefficient of .90 while Guttman
(1950) reported a .85 and higher. Gordon (1963) reporting
on studles done on the SIV with respect to reliability
tndicated tnat the various scales within the survey were
each stable over periods from one to four years. Correla-
tions ranged from .55 to .82 for the four year interval.
Standard rellabllity tests run on the SIV over a ten day
interval ranged from .71 to .86 (Gordon, 1960). Reliability

studles for the SIV were performed on college students.

Given that values are a measurable behavioral entity;
ziven that values are able to inhibit or facilitate a rela-

tionsnip, a rather pressing question presents 1tself with

regard to educational psychology. How does the interaction

cetween the values of the student and the tnstructor affect

tne final grade? BY adoinistering a value surveying tool

‘a order to measure the similarity between the yalues of the

StuGent end tne imstructor, and correlating this similarity



with the final grades of the Student, one would obtain an

irnoex of the interaction which may be occurring between the

TWO.

In couslidering the student, agaln using Festinger's
model of cognitive dissonance, it is reasonable to assume
that tne assimlilation of information would be more easily
accomplished when the content of any given commﬁnication
differs least from previously learned concepts, Studies
sy Weiss and Fine (1955), Hovland, Campbell and Black
(1357), Hovland, Harvey and Sherif (1957) all support man's
vendency to accept that which is familiar as opposed to that
winlecn 1s foreign, Studies by Hovland, Lumsdaine and
Sneffield (1949) did, however, show that better educated
males were less affected by one-sided .communication than
were less educated contemporaries. This may suggest that
value systems among college students might be somewhat more
;esistant to change -than would be the systems of their less
educated contemporaries, which would therefore tend to max-
luize the probabllity that dissiailar value structures
existing between the student and the instructor would clasn,
Wnat would be the effects of this clash? If the grading
process were essentially subjectivs would the effects be

more evident than 1f tne grading process were primarily

objective in process?



-

Subjectivity and objectivity nave been terms referred
vo “requently in the previous remarks. Objectivity can be
tnierpreted as a quality which allows judgement to be
rigaly rellable and valid. The more complex a glven struc-
ture 1s the less is the prooability that any two persons
will view 1t 1n the same way. If the object, however, were
croken down into 1ts components readily, the probability
increases that any two glven people will see the object as
oeing allke. The difference between an art and a sclence
ts the sclence can be analyzed in terms of structure, while
art requires analysis of effect to imply structure. Aca=-
demically this dictinction nanifests itself when one refers
to tne so=-called "arts and sciences". Given thne reasoning
wnicn nas thus far been presented one might assume that
value judgements would be more likely to operate witain the
"arts". The result of this implication would suggest that
the "arts" faculty would be more likely to repalr to factors

other than analysis of the structure of the student's learning.

The present research utilized the SIV to gather data

on value systems of students and instructors. Each student

participant was asked to indicate final grades recelved in

The numeric description of similarity

lated

rrescribed courses.
between student and {nstructor values was then corre

witn tne final grades. The resulting coefficent yielded



an index which indicated whether or not the possibillty
exlsted that similar valye Systems existing between student
and instructor were perhaps an impetus for higher final
grade. For expediency school records were not utilized in
securing grades. The students were trusted to reflect their
true grades on a transcript form, Kirk and Sereda (1969)
indicated that a review of the literature showed that the
correlation between student's reported grades as opposed to
the grades reported for the students ranged from .664 to
.94%0. In their own study they reported a correlation of
.90 for GPA's reported voluntarily against those which were
part of permanent record. Asking the student for a self-
reported transcript then would not appear to bias the

study greatly,

Gordon's SIV was selected for the presentlresearch
because of its specific behaviorally oriented statements
wnich Gordon arrived at through factor analytic methods.
Ascribing to a particular pattern of statements indicated
the value hierarchy of the individual taking the inventory.
It was felt that the behavioral component of the statements
would allow for less evasiveness for the individual taking

tae survey. A copy of the SIV may be reviewed in Appendix D,

Specifically, the SIV deflnes the following values:

Support: Beilng treated with understanding, receiving en-



couragement from other People, being treated with kindness

and consideration, conformity: Doing what is socilally

correct, followlng regulations closely, doing what 1is

accepted and proper, being a conformist, Recogni tion:

Belng looked up to and admired, being considered important,

attracting favorable notice, achieving recogni tion,

Independence: Having the right to do whatever one wants to

do, being free to make one's own cholces, being able to do
things one's way. Benevolence: Doing things for other
people, sharing with others, glving to the unfortunate,
being generous. Leadership: Being in charge of other
people, having authority over thenm, being in a position

of leadership and power. The survey can be scored on the
basls of these values, For purposes of the present study
the scoring categories were 1gnofed and only the placement
of individual statements as a whole was correlated against
another's placement of tne same statements. Gordon and
Hoffman (1968) conducted research which utilized the state=-
ments of the SIV as a Q-sort and found that surveys were
able to be compared on that basis rather than by comparing
scores on the basis of the normalized scales. Whether
scores on the basis of the normalized scales or inter-
correlations of s tatement placement, there appears to be

no difference in reflection of similarity or dissimilarity

as a result of the method employed 1in measurement.



CHAPTER IT
METHOD

A total of 223 students and thirty-two faculty were

surveyed using the SIV, Membership in this sample was

contlingent strictly upon whether or not a student was

enrolled 1n any one of the sophomore level introductory

psychology courses and was present on the day the

survey was adminlstered. All surveys were completed
during the first three weeks of the winter quarter, 1972.
Students in these classes ranged from sophomore through
senlor level with a preponderance of sophomores,' All of
the surveys were accomplished within the 1ndividua1
classes., Class sizes ranged from twenty-eight to ninety-
seven, Total testing time ranged from forty-five to
seventy minutes. The survey kit contained four blank IBM
universal mark sense cards (IBN Form 883975ms), one mime-
ogzraphed student report of grade transcript upon which the
student was asked to indicate his name, student number, class
standing, and a list of courses and instructors had in the
departments of History, English, Sociology, Psychology,

Political Science and Philosophy. Adjacent to the course

and instructor the student was asked to indicate the final

grade received., Included also as part of the kit was the

SIV and one IBM special pencil.

nat the entire class was 1n possession

After assurance t

"the-
of the complete kit, the survey adminlstrator;expléined



Based upon the rationale presented, the hypothesis

woich the present research set out to test states that
given a sample of sophomore level students at Austin Peay
State Unlversity who are given the SIV and asked to report
grades recelved 1n specific departments, and given a sample
of instructors from the same specific departments who also
take the SIV, the T score equivalents of correlations
indicated by the comparison of student and instructor
surveys as compared to the end of course grades assigned
gach student will depict a linear relationship that will
be statistically significant at the .05 level.



purpose Oof the study to students. Three main points were

cuprasized: The study was considered strictly confidential.

Tre study was voluntary, The general purpose of the study

was to determine 1f values accounted for any significant
part of the variance in the determination of final grades,
After tnls explanation nad been glven questions were in-

vited from students., Following the questions the students

were told that 1f they did not desire to participate in

the study they may leave their materials on their desks

and spend the period at thelr place as they chose. Students
were required to place thelr name at the top of thelr trane
script in order to lend credibility ﬁo the procedure. It
was indicated that transcripts would be spot checked at

tne aduissions office in order to gain an indication of

how rellable the reported grades were.

Following the completion of the general orientationm
each student was asked to inventory his kit. After com-
pleting this step and reconciling any shortages the tran-

script of grades and courses was explained. Participants

‘ ses which
were asked to concentrate on recall of tnose cour

they had had prior to the last quarter but that courses which

they had had prior to the last quarter following the descrip-

tion of desired courses for this study would be greatly appre-

a
clated. It was also stipulated that should an tndividual

mber
e unable to I'eCall the name of a course or its nu ’



that the most 1mportant Information, in terms of this

sur

vey, was the instructop's name and the grade recelved

from hlm. Transfer students were offereg the opportunity

to participate, but thelr results coulg not be utilized

since they had not hag courses from Austin Peay State

University previously. The same instructions were given

to students who had not hag courses in the specified de-

partments or who could not recall grades and/or instructors.

In the next step participants were asked to take the

four IBM cards included in the kit and to number them
sequentially from one through four. Pollowing completion

of tnls step they were asked to place their names on each
card. On the front of each card, on the lower right hand
corner, appeared thé number twenty-seven, In the case of
cards numbered two and three, these lower: right hand numbers
were to have been changed to fifty-four and elghty-one re-

spectively., On card number four the number nine was to have

oeen changed to ninety.

The students were then asked to take the survey form.

It was pointed out that the questions were presented in
triads, and that eacn triad would have to be evaluated sep-

arately ascribing the number one to the statement which they

felt they valued most and three to the statement they valued

least, The number two was assigned automatically to the
trans-
middle statement. This information then had to be



scribed to the IBI carg Placing in each numbered column

the number one, two or three depending upon whatever num-

, R '
ber that particular statement was assigned, There was.a-.

total of thirty triags and ninety different statements., It

was asked that neither students norinstructors f11l in the

inventory in terms of a Specific criterion, but that the

cholces nade be indicative of their overall value structure.

It was also specified that should there be difficulty in
determining the rank between two seemingly equal statements,
any arbitrary method of choosing would suffice. Upon
completion of the directions it was asked whether or not
there were any questions, Following clarifications the
particlpants were asked to begin. Wnile the students were
wor<ing the examiner passed about the classroom in an effort
to answer any questions which may have arisen during the

survey taking as well as to correct any obvious errors in

procedure,

At the end of the peried all of the questionnalres and

supporting naterials were collected. Approximately eighty-

five to ninety percent of all kits handed out were returned

completed. All unusable responses were omitted from the

study.

Pollowing the agministration of all surveys all of the

: mputer
university's co
mark sense cards were taken to the

ng a mark
Center wnere they were punched by an IBM 1340 using



snse decod .
T FERRCAr pooEsag. Using the same machine each card

sevu

grades indicated on the grade transcript corresponding to

tue card set, Usable grades were those which were indicated

aS naving been given by an lanstructor who participated in
Lre survey. Inforzation regarding course name or number

was mot relevant except in several courses where they were

used to identify an lostructor. For each student, then,

tnere was a set of cards reproduced for each participating

instructor indicated on the transcript., Along with the card
set there was included a grade carg punched with the numbers
one, two, tanree, four, and five corresponding to A, B, C, D,

and R,

Instructors were selected for the study based upon
whether.or not they were listed five times or more by
participating students. As soon as it was noted that five
students had referred to an instructor that individual was
contacted, The nature and the purpose of the study was
explained to the instructor. Prior to contacting any in-
structor, each department chairman was apprised -of the .
study and each was asked for their sanction. In return
of fered a printout indicating the overall results

tney were

for their department. They were told, however, that no names

¢ . This
would be released in conjunctlon with the statistics

each instructor, except that they would
o indicated having

cEame offer was made to

i t wh
obtain the correlations for eaci studen



them for a cours
€ 85 well as the overal) correlation of that

sunple., Agal ;
P 1gdln, no names were to have been included in taelr

reY t . =
report out cach lustructop was assured of complete anonymi-

ty. Only two of the thlrty-four lustructors interviewed

refused to participate.

Following their agreement to Co-operate, each instruct-

or was given a SIV. He was asked to fill in the survey at
nis couvenience. One week later the individual was contact-
ed for collection of the data, Upon retrieval, eacn par-
ticipant instructor was queried as to his method of arriving
at a final grade. Of particular interest was whether the
instructor saw his procedure as subjective, objective, or

a combination of the two.

Information from the faculty survey forms was trans-
scribed to the mark sense cards by this researcher. Once
this was completed a card deck was constructed in the fol-
lowing manner. Each instructor's coded IBM card set was
placed first to be followed by the coded sorts of students
who had indicated having had the instructor., The computer
through which this deck was fed (IBM 1401) was programmed

to correlate each student's set with the master (1nstructor)

set. The resulting correlations were then correlated to

T scores. Each T score was correlated with the final grade

2lven the student by the Lmstructor. This manipulation was

a on
performed oun each instructor, each department and finally

@ grand sample basis.



Tne fo ; <
rmula used to Compare the student's sort with

tne iunstructor's :
Was Block's (1958) formula for comparing

two 3-sorts. This was done 1n viey of Gordon's (1968)

conclusion that the forced chotce method of obtaining data

was no different than a Structured Q-sort in terms of math-

ematical-statistical consideration. Block's formula re-

fiected a score which considered the total sum of squared
deviations divided by twice the product of‘the total
numder of statements and the variance. The correlation
thus obtalned was converted to a T score. The Fortran IV
program used in calculating the original first order cor=

relations 1s included as Appendix B.

The next step was to correlate the T scores with the
final grades. The Pearson Product Moment Correlation was
used for this computation., This correlation was run on
each instructor, each department, and for the entire sample.
Zachn correlation was tested for significance using a cou-
version for the Pearson r to z when the sample had an N of
tnirty or greater, or a conversion to t 1f N was less than

The Fortran IV program for the Pearson Product
Due to the

tairty.
loment Correlation is contained as Appendix C.

liwited storage of the IBN 1401 computer the entire deck

could not be analyzed in total., Instead the program had to

be broken down to accommodate machine capacity.



CHAPTER IELT
RESULTS
The ov
erall correlation extending over the 899 bits

f‘ I
of 1nformation yleldeg an insignificant correlation of
+.039.

a +.,121

Correlations fop any given department ranged from

» wnere N=12 fopr g one instructor sample, to a

-.0k5 where N=216 for a five instructor sample (see Table 4).
Tour of the departmental correlations were in a positive

directlon while two were in the negative

Tne greatest Intradepartmental range in terms of the
correlations between value similarity and grades occurred
in the Department of English where correlations ranged from
é -.461 to a +.523 with an overall correlation for that
department being a +,007. This overall correlation wus
the closest to zero for all departments., The Department
of Sociology manifested the second most varied set of
intradepartmental correlations. Three of the four scores
obtained for the instructors of that department were in
the negative direction. The correlations ranged from a
-.329 to+.189 witn an overall correlation of -.045. The

Department of Political Sctence was the next most expansive
For the two instructors in this
i{th

in terms of score range.

department the correlations ranged from+.106 to +.562

ar overall correlation of + .101, Next was the Department

of History where the correlations ranged from+.096 to



+.269 witn an overall correlation of

-.022, Mani‘esting the

east i

-

n terms of range was the Department of Psychology
where scores ranged from -,096 to+ 129 with an overall

departmental correlation of + .025.

With the exception of two lnstructors, one in English
and one 1n Hlstory, significance tests revealed that the
rexaining thirty correlations were not significant sta-
tistically. Three other iustructors rendered correlations
weich indicated significance at the .10 level. Two of
these were 1n the Department of English and one in Political
Science.(see Table 1). Although the departmental correla-'
tions did not differ drastically from one another, there was
a rather vaét difference in the ranges exhibited by each
department. The value-grade correlations of instructors
designated by method of student evaluation are reflected in
Table 5. Ninety-two percent of the negative correlations

occurred in the so-called mixed grader category which con-

tained fifty percent of the faculty surveyed.



TABLE 1

Correlationg oy Individua

1 Instructor t
Value Similarities and Fina) Grade: IBENeE

Department Correlations| y t
English -.102 21 - 448
.115 32 .636(z)
- 249 17 995
.000 07 .000
-.068 32 | =.374(z)
-. 461 17 -2.014
<323 30 1.808
.523 23 2,813
-.118 08 -.201
-.132 32 -.732
204 09 .552
.095 22 427
-.066 37 -.37€(z)
.088 31 478
= Q .562 10 1.921
Political Science .{06 e ‘478
Fil10s opny slel 12 .u;g
Psychology :é;; gg :285
.129 20 +553
-.096 60 '!'.736(2)
.065 87 .595(2)
.120 17 .468
1.070
Sociology _'%28 , 83 -.779
-.272 30 | -1.496
_.105 41 -,662(2)
24 .835
s A
-382 gg 1:691(2)

# less than .05
%4 g less than .10
L2 2 P less than 012



Grading Patterns by Departments

TABLE 2

Test Types
Department
Objective M1 xed Subjective
English 0 6 8
Political Science 0 0 2
1
?nilosophy 0 0
1 0
Psychology 5
0 L 0
Sociology
0 5 0
History




TABLE 3

Separtmental Correlationg Between
a

lue S

1milar1ty and Final Grades

Department Overall N
Correla- z
tion Instructor|Student
English .007 14 318 .120
Palf tical .101 02 - 030 ©+537(t)
Science |
A55(¢
Pnilosophy « 121 0l 016 55(¢t)
08 .360
Psychology .025 06 2
111 -.473
Sociology -.045 Ok
History -.022 95
899
Total .039 32

* p less than .05
%% p less than .10
Wi p less tham .12




TABLE 4

Instructors in Sawple Vs Instructops 1n Department
Instructors
Department .
| In Sample In Department

Eunglish 14 18
Political Science 02 02
02

Pnilosophy 01l
06

Psychology 06
o4

Sociology ok
: 10

History 05
32 42

*Total _




TABLE §

Instructor-Grade Correlati
. C ons as Assigned
Grading Type Catagories ; e

PR

Objective Subjective Mixed
.065 .038 .323 -.096  -.102  .523
127 - 461 2329 -132 .095  -.118
.129 562 .269 175 -.096 =272
.079 .000 .066 -,068 115 249
.120 121 204 189  -.105 -.212
.106 .165



CHAPTER TV
DISCUSSION

I'ne differences whicn occurreg within this study

to be a function of the individual lanstructors

as opposed to the departments, Overall correlations for

Gepartnents were low even though in several instances the

low score was due to the cancellation effect of extreme

scores. Desplte the fact that the overal) correlation

for this study did not approach significance there were

evidences of certain tendencies among the data. One of

the most striking items was the extent of the range which
characterized the distrlb&tion of student-instructor cor-
relations within certain departments. The English Depart-
ment was prominent in thls context because it displayed
correlations ranging from -.,461 to+ .523. This was a
.984 spread. The +.523 was significant at the .02 level.
In a similar posture were the two instructors in the
Political Science Department which displayed & wide range
within 1ts correlations. The high correlations between
value similarity and final grades existing for certalin

instructors within the aforesaid departments may Lndicate

ay account for
the possibility that value similarities may

¢ Se
some share of the variance 1in determining final grade

It appears that in some {nstances value dissimilarity

nment.
rather that similarity amay account for grade ——

. nglish
Like the Departments of Political Science and Engllst,



+he De artment I
P of dlstox‘y ylelded one correlatlon
wh

was significant at the

icn

+03 level ang one at the .12 level,

Correlations w
C 1 hlch neareg Slgnificance were generally in

the positlve direction, This woulg suggést that val
y ue
. .
siallarity was more llkely to gain more favorable grades

tnan was value dissimilarity

The Departuent of Sociology was somewhat unique in
tals study in that a survey of all of its faculty members
revealed that three of the four correlations for those in-
structors were in the negative direction., This may in-
Gicate that for that department a student who has a dis-
slmilar value orientation from those of the instructors

may be more likely to attain a better final grade.

The Department of Psychology also possesses a
somewhat unique character in terms of this study. In

this department five of the six imstructors surveyed

reflected positive correlations. Also flve of the six

instructors utilized objective tests and objectlve means

in determining final grades (see Table 2). The extent of

range displayed between instructors was the least for

all of the departments surveyed. Note that the one in-
iv
structor in this department who did not show a positive

t tion
correlation was the only oné wWao used a combina
tions within this depart-

grading procedure. The correla



nent also deviated the least from zero. The fact that
' a

ting was ug :
g €d by all but one of the instructors
act that all of tpe correlations,

onjective tes

and the
with one
aRaRpULOny WEre 18 & positive direction would indicate

RLet There DAy be @ slight tendency for value similarity
to affect grades,

In order to consider the interaction of grading method
with value systems each of the surveyed instructors was
asked to indlcate their method of assigning final grades
to thelr students. The iustructor's self-description
was classifled into one of three groups (see Table §5).
From this data it is evident that the greatest majority of
fustructors in this sample saw themselves as neither ob-
Jective nor subjective graders, but a mixture of the two.
(It 1s the opinion of this autanor that those who categorized
tnemselves as "mixed" graders were primarily subjective in
the way in which they combined thelr data to arrive at tne
final grade.) The instructors who considered themselves

"mixed" graders had within their ranks all but one of the

negative correlations. Tneir correlations ranged from -.329

to +.523, a point spread of .852. The subjective group

would have manifested & lesser point spread had 1t not been

tion.
for the one correlation in the extreme negative directio

figures
The range in the objective group was .194, These flg
' dmittedly
suzgest that instructors in this sample who were &
shall we say, more de-

elther objective oOr subjective or,



finttive In thelr approach, were, as a group, least 11 kely

to vary and that they also tended to grade to some small

degree on the basls of wnether or not students were

similar to them on the 3IV,

In Terms of the instructors samples, three of the six
departments were represented in full, while eighty percent
of the English faculty and fifty percent of the History
faculty were represented. In both the later cases those
faculty wno were represented comprised the greatest per-

centage of the lower division course instructors.



CHAPTER v
CONCLUSTION

tne students. This iufluence i by no means constant

over an entire faculty, nowever, but varieg from instructor
to instructor. There is also a genera) indicat!on that

similarity influences grades more than dissimilartity
Values appear to influence the grading of certain iustructors

Tne question of how a student can maintain a 4,00 GPA
becomes a cogent guery especlally in light of the findings
of thls researcn. The "four polnt" student must possess
some facilitation for all types of value systems. The value
system of the "four point personality" might be studied

in order to determine the general value orientation of these

students.

One element of human personality which was not con-

sidered in this study was perception. Even though the value

systems of any glven student and” instructor may have been

quite similar, the tnstructor's perception of this similarity

may not have been accurate. Subsequently, had this study

correlated the results of some tndex of value similarity

1 f his
as perceived by the instructor with the final grades o

students there may have been @ more linear relationship.



suggestive of son
witaln the current g;
conclus

research. One suggestion made to tnis eng sonld B &
0

Cesign a sopnisticateg Sampling which would cover the

gatire student body of an institution, T order to

elininate any bias in terms of grade reporting,by students
2 )

graces mlght be secured from the student's records with

thelr permission. Also more complete data might have been
2leaned “rom iustructors in terms of their grading practices.
Also instructions for completing the forms may have been

simplified,

An all student, controlled sample, would lend itself
to more detailed examination of the data, One mignt expect,
for instance, that if there were an interaction between
value similarities and grades that this interaction would

tend to be influential in all grades recelved from any

ziven instructor provided that the initial value structure

of tne student is perceived as having remained unaltered
by the instructor. One might expect that if the student and

the instructor move toward one another in value orientattons

that the final grade would have a tendency ©o rise. The

_value relationship might also be more

linearity of the grade )
ose
amenaple to scrutiny if the grades were numerical as Opp



to alphabetical,

ceverniv

ERRTL] i
divislon courses where Student teacher interaction 1

n is
@ore frequent as opposed to the lower division courses

wnere, due to size, Objectivity is an expedient

Lastly, consideration must be given to the instrument.
Gordon suggests that his survey be renormeg to the local
population when being considered for use. Although this
pitfall was avolded by correlating statements instead of
scores, the question might be asked as to whether the
statements on the survey were "meaningful® to the indivig-

uals who took the survey.

The results of this research indicate generally that
altnough values hold no constant influence over the
evaluation of a student's academic achievement so far as
the educational system is concerned there is some influence

senerated by values which tends to affect the grading of

any one gilven iunstructor. Values take their place in the

myriad of factors which may {nfluence academic evaluation.



APPENDIX A
INSTRUCTIONS TO STUDENTS
The survey you are about top complete is not a test,
It s not designed to determine your individual values
For purposes of thls research it Will be used solely a;

a tpol To surrelate She Wway in which Jou answer any given

statenent To the way in which another individual, in this

case an 1lnstructor, answers any given statement. The

values surveyed are intended to be general values, not
’

ones which define a specific criterion. The general

purpose of thls study is to correlate grades and value
similarities of students and iustructors. Your name

will be placed on the survey but used only as a reliability
cneck for determining wnether the grades reported are

generally the grades you actually received.

Your participation in this study is totally vol=-
untary. You are in no way belng forced to participate.

If you choose not to participate, please retain the

materials at your desk and jnvolve yourself in whatever

you may choose. The materials you should now have before

four IBM mark sense cards, two, one tran-

one value

Jou include one,

script form, three, one IBMN pencil and four,

inventory.

grades and courses.

1pt of
plank transcrip
Pirst take the - i

r hich Y
You ape to fi11 in all of the coW ses W



Lags Quarker 1h i following department
en 82

board) English, Political Sclence (write on
)

. Phllosophy, Psychology,

e t Ou must also indicate the name of
e instruc ‘

or and the final course grade you recet d

ved.

is mo

sociology, History,

th
l'e 1..

rade tha
srade n any other of the informati on Specific cour
: . se
titles and numbers, while helpful, are not absolutely n
e=

cessary. Please do not fail to enter a course because
you fail to recall a department, a course number, or a
course name. If you are able to recall courses and grades
you received from the departments mentioned before last
quarter, any 1nformation'which you might furnish in ad-
dition to last quabter will be greatly appreciated. After

you have completed the transcript place your name on the

upper left hand cornerand fill in all other information,

Transfer students or individuals who have not had any

courses in the departments mentioned need not particiapte

in the survey.

Now take the four IBM cards, sign your name on the back

of each card. (pause) Now number each card irom RS

throuzh four. (Pause) Take card number two and on the

the lowest column find the
mark in the number

number twenty-
front side in

seven, over that twenty-severn, in ink,

en you may use your IBM

fifty-four, If you don't have arp



|':']Ci.l. (Pause ‘
561 ) Now take your numbe p three capg
¢ and aguin

of tue card. Over the ty
enty ma
3 rk in the numbe
r

-Seven

elgaty-one. (Pause) On carg number four fing the numb
moer

nine in tne lowest row of numbers. Over that alne pl
place

the number ninety. (Pause) pick Up your survey of inter

personal values‘and notice that each statement s numbered.
Tnese numbers correspond to the numbers at the lower end of
the IBN card. On card two the number one corresponds to
twenty-elght, the number two to twenty-nine, etec. That

i1s wny you were asked to place the numbers at the end of

each lower row. By noticing that number at the lower right
end of the card when you reach it in the course of completing
the survey and comparing 1t with the number you are completing
in the survey, you can check yourself to be sure you are mark-

ing information for the correct statement.

Now pick up the copy of the value survey which you

nave in your possession. Note that these statements are

divided into groups of three. four task 1s to rate each

sember in the triad as to the one you value tne.most.as el

d
&5 the one you value the least. To the statement you regar

to the statement you regard
The middle statement
BM

most you assign the number one;

the least you assign the number three.
pick up your number one I

ad you must transfer

recelves the number two. NOW

card. After you have evaluated each tri



s e eval uati ons T
nos mn Oone,

(Point) Column one corresponds to question nump
mber one,

Note the rank you asslgn statement number gne say 1t ¢
’ s
a two, transfer this two to o
olumn one No
. W 1ook at number

two. S&y that you assign tpig Statement a number one

fo column number two you place the number oge (color 1t in)

nowwnote statenent number three on the lnventory and note the
number you assigned 1%t. As you have done with ome and two
transfer thls value to column number taree on the card.

Wnen you have completed this go to the next triad ang
repeat the process until you have evaluated all thirty
triads., Remember, when you begin card two, the columns will
not be numbered sequentially to correspond to the numbers

on your survey sheet. Only the last number which you have

i{nserted in the last column will correspond. PLEASE DO NOT

W2ITE ON THE VALUE INVENTORYX.

When you have completed the inventory please retain

all ttems at your seat until they are collected. Are

there any questions?



APPENDIX B
A FORTRAN IV PROG
PAOGRAM FOR THE CALCULATION OF A THREE
CATEGORY g-SORT

204TRAN CONPILATION VEj

LOBJECT MaCHINE SIZE.=BI§9§gD €
¥NO NafiE DICTIONARY

¥:10 DICTIONARY

INO SZQUENCE NUMBER DICTIONARY

001 DIMENSION X(90

002 PAUSE (503, %(50)

ooz REQD(I,ZO)I o ‘ - -

00k 20 FORMAT (27F1.0/27F1.

005 1 READ(1,20)X /27F1.0/27F1.0/9F1.0/)
006 R=0,0

007 S5SDI=0,0

008 DO 40 L=1,90

009 SSDI=SSDI+ ((X(L)-Y(L))#*

010 40 CONTINUE sty )

011 R=1.00-(SSDI/120.0)

012 WRITE(%,SO)B

013 50 FORMAT(1HO,24HCORRELATION WITH MASTER=
01k GO TO 1 TRy
015 STOP

016 : END



APPENDIX C
A FORTAAN IV PROGRAN FOR THE CALCULATION OF TH
F E

PEARSON PRODUCT MOMENT CORBELATION

7ORTaaN COMPILATION VER2 QD 2
4OBJECT ilnCHINE SIZE

NO NaME DICTIOQNARY

‘A\O DICTIONARX

N0 SEQUENCE NUMBER DICTIONARY

001 DIFENSION X(10
002 AVE2X=0.0 (10),¥(10)
003 AVERY=0,0

004 - SDX=0.0

005 SDY=0.0

006 53PS=0.0

007 SAC=0.0

008 35C=0.0

009 ACS=0.0

010 AXS=0.0

o1l SPSS=0.0

012 SFCS=0.0

013 ACSS=0.0

0l& 55CS=0.0

015 AXSS=0.0

016 AC3K=0.0

017 AC3KR=0.0

018 ACSSR=0.0

019 S3C5R=0.0

020 ACSSRT=0.0

021 BSQR=0.0

022 3=0.0

023 Z=0.0

02L AB=10.0

025 N=10

026 PAUSE

iy DO 5 JJK=1

028 3 REng(l lO)X(JJK) Y(JJK)
029 10 FORHAD(FZ 0/Fl. 0)
50 DO 20 I 1,N

G31 AKS=AXS+L(I)

32 ACS=ACS+X(I)

033 5SC=53C+X (I)*¥(I)
03k SRCeSFC+X(I )#X(I)
35 3P5=SPS+X( I)*f(I)
036 20 CON I'T NUE

37 SPSS= SPS*AB

038 SFCSe SFC*AB

V39 ACSS= ACS*ACS

Cho SSCS= SSCHAB



50
51

AXSS=AXS*AXS

ACSK=ACS#*AXS
ACSKa=3P53S-ACSK
ACSSR=SFCS-ACSS
S3CSR=3SC3-44S3

ACSS3T= ACSSR¥*SSC3R
BSQR=5QAT(ACSSAT)
R=ACSKa/BSaR
Z=R¥S<BT((4B=2.00)/(1.00-2%*2))
AVERX=ACS/AB

AVERY=AXS/AB

SDX=SRT( (SFC/AB) -AVERX##2)
SDY=53RT( (SS3C/AB)-AVERY#+2)
WRITE(3,50)Z2
FORNAT (LHO, 2HZ =, F10,3)
WRITE(3,51)R

7ORMAT (1H0,2HR =, F10.3) -
STOP

END
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APFENDIX p

STATEHENTS CONMPRISING THE stV

be free to do as I ¢ch
have othners agree wlé
make friends Wwith the

J0Se
h me

hold an important Job or

ity
treat everyone with extreme k::dne
do what is accepted ang proper >

have people think of me as bei
have complete personal f‘reedomng it
know that people are on my side

follow soclal standards of condyct
have people interested in ny well belng
take the lead in making group decisions

be able to do pretty much as I please
be in charge of some important project
work for the good of other people

assoclate with people who are well known
attend strictly to thne business at hand
have a great deal of influence

be known by name to a great number of people

do things for other people
work on my own without correction

follow a strict code of conduct
be tn a position of authority
have people around who will encourage me

be friends with the friendl;ss i,
have people do good thlngs Ior :
be kngwnpby people who are i mportant

o is in cnarge
the rules
that they like me

be the one wn
conform strictly to
nave others show m€
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To
To
To

To
To
To

To
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To
To

be able to ltiv.
do my duty my life €xactly ag 1 wish

have others treat
‘ m 1=,
€ with understand

be a leader 1n the

r
bgve people admirg %hgipIIdam o
oe inderendent in my work °

ing

nave people act conside "
have other people work ﬁig:%y toward me

spend my time doing things fogyoi;:::tion
be able to lead my own lif
e
antribute @ great deal to chari ty
have people make favorable remarks about me

be a person of influence
be treated with kindness

always maintain the highest moral standards

be praised by other people
be relatively unbound by social conventions
work for the good of soclety

have the affection of other people
do things in the approved manner
go around doing favors for other people

be allowed to do whatever I want to
be regarded as a leader
do what is socially correct

have others approve of wnat I do
make decisions for the group
share my belongings with other people

be able to come and goas I want to
help the poor and the needy
show respect to my superiors

‘ le
be given compliments by otner DEOP
be %n a very responsible position
do what is considered conventional

be in charge of & group of people

make all of my own decislonsth rs
receive encouragement from otne

eople
be looked up to Dby otherhzrspas friends

t
be quick in accepting ©
dlrgct others in tneir work



73,
75
76.

77.
78.

79.
@Q.
32.
83.
Bl .
85.
36.
87-
8.

90.

To

TO
To
To

pe eencrous toward other people
be my own boss

ave understanding friends

pe selected Tor a leadership position

ve treated as 2 person of some im ortanc
nave things pretty much my own wa? °

rnave other people interested in ne
nave proper and correct soclal manners
pe sympathetlc to those who are in trouble

pe very popular with other people
pe free from having to obey orders

be in a position to tell others what to do

always do what 1s morally right
oo out of my way to help others
have people willing to offer me a helping hand

nave people admire me
ays do the approved thing
%:wa%le to leave things lying around Af T wish
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