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Chapter 1

INTRODUCT 10N TO THE PROBLEM

order to adequately provide for their education. 1In Tennessee

these exceptionalities include the gifted, the physically or

seriously handicapped, speech and hearing impaired, the mentally

retarded, the seriously emotionally disturbed, the multiply

handicapped and the learning disabled.

A variety of service options are.available to meet the
educational needs of these children and may be used singularly
or in any combination. The child's needs must be met in the

least restrictive environment in both the academic and the non-

academic setting.

The ten options available in Tennessee are designed in a
way to be progressively restrictive [Tennessee Department of

Education (TDE), 1983]. The first five options are designed

as support services to the regular classroom and it is two of

these. services with which this paper deals. Since the children

i in i lassroom most
served by these options remaln 1N the regular ci

of the day, it seemed that the perspectives of the regular
rtant to

e impo
classroom teachers toward these programs Wwer p

their successful implementation.

e been conducted on teachers' attitudes

Several studies hav



toward exceptional children

focused on their attitudes
toward the p
brograms for these

children. Bond and Deitrjep (1981) conducteq a stud
Study to

determine teachers' attj
itudes toward the role of the resource

programs and found that those who had negative attitud
es
toward special education programs also had negative attitudes

toward special education children in their classroom. Mills

and Berry (1979) found that teachers and parents of the gifted
were generally more favorable toward those programs than were

regular classroom teachers.

The Bond and Deitrich (1981) study looked at several areas
and found no significant correlations between the teachers'
attitudes toward the resource program with the grade taught,
their knowledge of special education, nor the presence of special
education children in their classes. This study also reported
several other interesting findings. Only 74% of those partici-
pating felt the classroom teacher was obligated to inform the
resource teacher of new concepts being introduced and 78% felt

the resource room schedule should be arranged around the

schedule of the classroom teacher.

In the area of communication, Graham, Hudson, Burdg and

Carpenter (1980) found that the classroom teachers felt that

teachers
communication between themselves and the resource

i i i that
was not adequate. They concluded that it 1S eEpatLa:

n regular and resource t
attitudes toward special

eachers be improved.
communication betwee

3 s'
Most current studies of teacher



olt, Hammill, &

Brown, 1978). By its Very nature, it is the program with which
ie

teachers are probably most familiar. Barnover (1971) found

that 54% of 50 interviewees felt retention of special classes

was beneficial to special students for several reasons, including

less frustration and more successful experiences for the excep-
tional child, as well as more individual attention. She found
that classroom teachers more often were in favor of special
classes for special students than were non-teaching educators,
who favored integration of the mildly exceptional into the
regular classroom. In a study of teachers' perceptions of
programs for the gifted, Nicely, Small and Furman (1980) found
that more teachers felt that remedial programs make their job
easier than those who felt these programs make their job more
difficult. However, they found that there were as many who
perceived enrichment programs for the gifted as making their

job more difficult as were those who perceived these programs

as making their job easier.
The purpose of this study was to investigate teachers’
attitudes toward three programs available in the Robertson
rce Room
County School System. These programs are the Resou
strategy and Evaluation program

program; Research, Investigation,

program. These are programs

(RISE); and the Speech and Language

d and mentally retarded, the gifted,

for the learning disable



and the speech ang hearing iipgd " 4
red,

respectivel
The Resource Roon and RISE are ;
u

ties provided by the specia] education teacher to meet his/h
er

needs. As described, it is to be coordinated carefully with

activities in the regular Classroom to which he/she is assigned
The speech and hearing problems children are served under

Option 4: Regular Program with Speech and/or Language services

(TDE, 1983). These children, also, are placed in the regular

program with speech and/or language services provided by a

speech and language teacher.

Each student served under these options must be provided
a written Individualized Educational Program (IEP) to include
the child's present level of functioning, annual goals for the
child, short-term instructional objectives, specific educational
and related services, date when those services begin, how much
the child will participate in the regular classroom, justifica-
tion of placement, persons responsible for implementation of the

IEP, objective criteria and evaluation procedures for determining

whether they have been met [Student Evaluation Manual (SEM), 1982].

While it is a function of the Multidisciplinary Team to write

the IEP, often it is the special education teacher who is

sent ques-
responsible for writing it. Poland, et al. (1982) q
ample of special education

" i S
tionnaires to a representatlve



78% of the placement

decisions, and 72% of the instructional Planning decisions for

B85 Leskiing disebled, Ysseldyke, Algozzine ang Allen (1982)

evaluated teachers' ici ; .
IS’ participation in these meetings by viewing

video-taped team meetings and foung that they participated
very little in the context of presenting data or asking or
answerigg questions. These teachers expressed general dis-
satisfaction with the process and also stated that their
view of the individual children was not altered by the
meetings.

Morgan and Rhode (1983) conducted a survey of special
education teachers and found a moderately negative attitude
toward the IEP in the areas of demand on their time and lack
of sufficient support from the other school personnel. These

teachers felt, however, that the IEP has done more good than

harm in helping them organize their time. This survey also

revealed that the special education teachers saw no clear

relationship between the "IEP as 2 written document and the

IEP as a determinant of what happens on 2a daily basis in the

classroom" (p. 66). They felt that they would teach as
rn as well without it.

effectively and the children would lea

' i d special
This study also viewed teachers attitudes toward SP



education programs as rej 6
ated to -the
Number

of i ;
classes they have takep. Special education

One
Would expect g more positive

itude towa
att rd these Programs With greater aware a3
. ness of their
urpose and funct
purp ion. However, Bond ang Dietrich (1981) reported

at while 98 i
th % of their Teéspondents had specia] needs childr
en

in their classrooms, only 50% had actually taken special educa

tion classes. This lack of training makes it doubtful that

regular teachers would fee] competent to meet the needs of these
special children (Gallent, 1981), So, this finding raises the
question of how this affects their attitude toward special
services for these children.

While no studies were found comparing teachers' attitudes
toward special children or special programs with teachers' years
of teaching experience, Nicely, et al. (1980) found no difference
in attitudes of younger teachers (21-29) and older teachers (30+)
toward programs for the gifted. Their rationale was that younger
teachers would have greater '"awareness and sensitivity for the
gifted student" (p. 14) having completed their undergraduate
In the

studies during a time of emphasis on gifted children.

same vein, one might assume that with more experiences with

special programs, hopefully positive ones, teachers would have

more positive attitudes toward the programs.

Statement of the Hypotheses

In view of the related research, the following hypotheses

were proposed:



1.

2. There will be g positive relationship between the

teachers' attitudes toward Special education programs and the
perceived usefulness of the IEP.

3. There will be a positive relationship between the
attitudes of teachers toward the programs and their teaching
experience.

4. There will be a positive relationship between the
attitudes of teachers toward the programs and the number of

special education classes they have taken as part of teacher's

training.



Chapter o

METHOD

County Schools and the Principals of Greenbrier Elementary

Sehool, East Robertson Sehool, and Jo Byrns Schools to enlist
is

the help of their teachers in the study. Teachers assigned to

grades 1-6 participated from East Robertson and Jo Byrns Schools
and those'assigned to grades 1-5 from Greenbrier, resulting in
a total of 33 participants. The participants' years of experi-
ence ranged from 1-38. The number of special education courses
which they had taken ranged from 0-4. The number of students

they had in their 1983-84 classes who were served by Optioné -4

or 5 ranged from 0-11.

The Procedure

A1l 33 participants were given a questionnaire and an

informed consent form to be returned in separate envelopes.

There were no identifying marks on the questionnaire, so the

participants could remain anonymous. A copy of each form is

in the Appendix.

At one school, the Assistant Principal requested to dis-

e himself. There was 50%

tribute and collect the questionnair

aculty. Here, in addition to the

participation among that f
a cover letter of

: ionnaire
informed consent and the question '



introduction and €Xplanatiop Was includeq (
See Appendix)
At the two oth ici |
er partlclpating Schools, the research
. rche
personally talked with each faculty memb r
er in

] roups. The i Il.'fOI‘Illed consents w
smal g p ere Signed and collected
e

and the questionnaires were given to them at tp t
at point.

While the researcher contacteq Other faculty members in th
e

same school, they had the OPPOTtunity to complete the question-

naire. After a short period, the researcher returned to collect

the questionnaires. There was 100% participation among those
faculty members present.

Due to the differences in distribution and collection of
the materials, the researcher felt it necessary to include
school assignment in the demographic data in the event that it
migﬁt account for response differences. There was a difference
in the percent of participation in the school in which the
questionnaires were returned to the principal as compared to

the percent participating when the data were collected by the

researcher.

Description of the Instrument

The questionnaire consisted of two parts. The first section

asked for demographic data: number of years experience, assigned

i d
teaching level, number of special education courses taken, an

1 education children in the teacher's class

the number of specia

who were served under Options 4 oOT 5.

sted of 14 questions in reference

The second section consil

e special education programs with

to various aspects of th



10
emphasis on communication, benefits to the children. usefulness

of the IEP, and usefulness and ease of implementation of the
suggestions offered by the special education teachers and school
psychologists in meeting the needs of the children.

These questions were all stated in a positive direction.
The participant then indicated whether they strongly disagreed,
disagreed, were neutrél, agreed, or strongly agreed by checking
the appropriate box opposite the question. For purposes of
analysis, they were later assigned a -2, -1, 0, +1, or +2,
respectivelyr so an "attitude score'" could be determined for
each participant.

Space was provided at the bottom of the questionnaire for

teachers to make any additional comments.



Chapter 3
RESULTS

Frequencies were conp
Puted on the gp i
ta using the Cr
0oss-

tally and the Questionnaire Analysis protions of the ¢
omputer

program, The Statistical Package for Everyday Educat i 1
iona

Decisions-X (SPEED-X) (Blair, 1983)

Hypotheses 1 (teacher

attitude X perceived communication) and 2 (teacher attitude X
perceived usefulness of the IEP) were analyzed using the

Questionnaire Analysis protion of SPEED-X. This reports

frequencies and percentages of participants' responses to each
item on the questionnaire. Hypotheses 3 (teacher attitude X
teaching experience) and 4 (teacher attitude X special education
courses) were analyzed with the Crosstally portion of SPEED-X.
It reports the probability and Cramer's Phi. Cramer's Phi is

a useful index of strength of relationship between two variables
when the tables are larger than 2 X 2, because its calculation

is not dependent on table size (Welkowitz, et al., 1971).

When the scores were tabulated, 82% or 27 of 33 participants

reflected positive attitude scores, 12% or 4 of 33 reflected

negative scores, and 6% or 2 of 33 reflected neutral scores.

In the area of perceived communication, 45% of the respondents

. ; of the
felt there was adequate communication among members

am, while 27% did not.
are worked out to the

They were asked
Multidisciplinary Te

r,
it scheduling problems, when they occt

11



mutual satisfaction of pg 12
th the re

€r and the special

education teacher, While 7
3% agreeq
that they are

that they are not. Only 489 15% felt

O0f the res nts felt th
Pondents fe a
| t there
uate communication between t ents
was adeq he school g d th
n € par

regarding the chiid's needs,

Only 36% of the respondents agreed that the IEP i f
is useful

in meeting the needs of the child in the classroom. Of the 33
¢ e

respondents, 12% did not see the IEP as useful to them. Sj
. Six

o
(18%) of the respondents reported that the IEP was not available

to them. Of these six teachers, two had neutral attitude scores

four had posiiive attitude scores, and none had negative scores

A significant relationship was found between the teachers'
attitudes and their teaching experience. The Crosstally program
reported a probability of .028 and Cramer's ¢ of .442, with 9
degrees of freedom. As the number of years experience increased,
the percent having positive attitudes increased (See Table 1).

There was no significant relationship between the teachers'
attitudes and the number of special education courses they had

taken. Crosstally reported a probability of .212 and Cramer's

¢ of .362 with 6 degrees of freedom. While 91% of the respondents

had special education students in their classes, only 69% of

them had taken any special education courses (See Table 2).
Due to the differences in the method of collecting the

lated
data in one of the schools, the Crosstally was calcu

: which they
comparing the teachers' attitudes with the school to
The
were assigned, and found differences among the schools.
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program reported a Probability o¢ 028 ang ¢
. ramer's ¢ of .464

with 6 degrees of freedop (See Table 3). The 1
. argest school,

had 1009 Participatiop,
expressing positive attitudes

in the less rural area,
It had 80%

with 139 €Xpressing neutral

attitudes and 6% €Xpressing negative attitud
es.

o | The other two
schools are similar in sigze and socio-culturally but differed
: ere

in method of data Ccollection. The data from One were collected

by the researcher and had 100% participation Also, 100% of

these participants expressed positive attitudes. The data in

the other school were collected by the Assistant Principal. It
was here that only 50% of the faculty participated. Fifty
percent of them expressed positive attitudes and 50% expressed
negative attitudes with none neutral.

Several comments were made in the spéce provided. Six
respondents (18%) indicated that there was no psychologist
available. These 6 teachers were all assigned to the same
school. The need to know more about the special programs and
their qualifying criteria was expressed by 12% of the partici-
pants. Six percent felt there was not enough awareness of

curriculum among the special and regular teachers. Six percent

felt school psychology services are inadequate due to quantity

rather than quality.



Chapter 4
DISCUSs 10N

This study inv i
y estigateq the Perceptions of teachers toward

special education programs witp a
questionnaire On1l
' y two of

the four hypotheses were Supported by the gat
a.

HLES, TiSwe Wes only a slightly positive relationship

between the teachers'

the Multidisciplinary Team. Fifty-nine percent of those with

positive attitudes (27) also perceived adequate communication
(16) among members of the Multidisciplinary Team. While 12%
had negative attitude scores, 27% of all participants perceived
communication as being inadequate.

Second, there was not a positive relationship between the
teachers' attitudes and their perceived usefulness of the IEP.
Only 44% of those having positive attitudes indicated that the
IEP was useful to them. Forty-eight percent of those with

positive attitudes indicated neutrality or that the IEP was not

available to them. Unlike Morgan and Rhode (1983) who found a

slightly negative attitude toward the IEP among special education

i ward
teachers, this study found basically neutral attitudes to

it among regular classroom teachers.

nt relationship was found between the

Third, a significa . .
r of years teaching experie

nce.

teachers' attitudes and their numbe

14



0f those with eleven or @ =
Ore yearsg ex :
Perience,

. 949 sy
attitudes toward speciaj educatjop . o had positive
Tograms,

: Of those with 6

rs experien . -10
yea p ce, 86% had Positive attitudes. of th
years experience, Ose with 3-5

and only 50%

programs for the gifted.

Fourth, no differences in attitudes of teachers toward
special programs were found relative to the number of special
education courses which they had taken. This study found that
while 91% of the participants had special needs children in
their classes, only 41% had taken any special education courses.
These percentages are only slightly lower than those reported by
Bond and Dietrich (1981). It is interesting to note that while
90% of those having taken no special education classes had
positive attitudes toward the programs, only 77% of those having

taken 1-3 courses and 89% of those having taken 4-6 courses

reported positive attitudes. These findings are in agreement

with Bond and Dietrich (1981) who found no significant correla-

; rce programs
tion between teachers' attitudes toward the resou prog

and their knowledge of special education.

i i ong all
Crosstally revealed differences 1R attitudes among
therefore questionable whether the method

three schools. It is,
e on responses. The two

of data collection had any influenc



schools where the same method wag used h
» SChools 1 ang 9

almost as much difference ag did schoo1 3 h
» Where the meth

data collection was different (gee Table 3) e
e .

This difference

could be attributed to g3 vari
ety of factors
sSuch as school size

' Further research
would be required to determine thig differenc
e.

socio-cultural factors, or teacher factor
S.

In view of the fact that "further Comments" was left to

the discretion of the Participants, it is difficult to draw an
y

firm conclusions based on those statements. However, it would

be of interest to further investigate the indications of 50%
.of the teachers of one school that a school psychologist was not
available. Some comments referred to the need for more informa-
tion regarding curriculum to be exchanged between the resource
and regular teachers. This warrants further investigation
because the resource program is to be closely coordinated with
the regular classroom program (TDE, 1981).

Twelve percent of all participants expressed a need to be

more aware of qualifying criteria for special programs. Even

this small a percentage voluntarily indicating such a need may

warrant attention, possibly to the extent of an effort to make

regular teachers more aware of these criteria.



Chapter 5

SUMMARY AND CONCLUSIONS

attitudes toward special education Programs. Quest j
: Stionnaires

with appropriate questions were given to 33 teach W
ers. hen

collected, they were statistically analyzed to determine
an

“wttituds Score” whiek was then compared to the demographic data

collected.

Analysis revealed 82% of the participants had positive
attitudes toward the special education programs with which
they deal, 12% had negative attitudes and 6% had neutral attitudes.
Correléfional analysis revealed support for only two of the
hypotheses. There was a difference in attitudes of those who
had differing levels of experience and differing perceptions
of communication, but not in those who had taken differing

numbers of special education courses nor having differing per-

ceptions of IEP usefulness.

A difference in attitudes among schools was also revealed.

This aspect warrants further investigation because there are

differences among the schools in size and it may be socio-

erences which account for the differences,

cultural or teacher diff

rather than data collection differences.

of this study support previous

While some of the results

it revealed some enlightening data

findings and some do not,

17
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which warrant further study.

Based on comments teachers made
at the bottom of the questionnaire, there appears to be a need

sor an effort to be made toward educating teachers to the

criteria for qualifying for the various programs offered for

Special'needs children. This might be accomplished through in-

service training programs for teachers.

An investigation of whether an effort is made to coordinate
the resource room curriculum with that of the regular classroom
would be of interest. That the two programs are carefully
coordinated is a guideline stated in the Student Evaluation
Manual (TDE, 1982). This is a part of Tennessee's effort to

implement PL 94-142 on a state-wide basis (TDE, 1982).
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Years Experience

o

11+

6-10

3-5

Note.

< 0.028.

22

Crosstally Table 1

Attitude X Years Experience

Attitude Score

-28 -1 0 41 428 429 458
1 0 12 5
1 0 6 0
0 2 2 *
1 0 1 .

For the table above

Cramer's Phi(9) = 0.442,



4-6

Special Education
Courses

Note.

p < 0.212,

Crosstally Table 2

Attitude X Special Education Courses

Attitude Score

-28 -1 0 +1 428  +29  +56
1 0 4 4
1 2 9 1
1 0 8 1

For the table above Cramer's Phi(6) = 0.362,

23



Crosstally Table 3

Attitude X School

Attitude Score
-28 -1 0 +1

+28 +29 +56

3 3 0 3 0
-
8 1 2 8 4
o
= 2
% 2

10 |
0 0
1 o

. ! i — .464,

R < 0.028.
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QUESTIONNAIRE

1. Assigned teaching level.

2. Number of years teaching experience.

3. Approximate number of special education courses
you have taken.

4.

RISE Resource

Please express your opinion on each of the following

Number of students who leave your class for:

Speech & Language

statements by checking the box beneath the appropriate

letter as indicated by the key.
KEY: SA=strongly agree A=agree N=neutral D=disagree

SD=strongly disagree

SA

Having a child leave my class for special education classes does not
create a problem with my schedule.

There is adequate communication among the members of the multidisci-

plinary team to avoid or reconcile scheduling problems that occur. I

The scheduling of special class times is worked out to the satis- 1
faction of both the regular and the special education teachers.

There is adequate communication among members of the multidisci-
plinary team in the effort to plan the IEP.

The TEP is useful in meeting the needs of the special needs child in
the classroom. (Check here if the IEP is not available to you.___)

The suggestions offered by the special education teacher are
helpful to the child.

The suggestions offered by the special education teacher can be
implemented in the classroom in a practical way.

The suggestions offered by the school psychologist are helpful
to the child.

The suggestions offered by the school psychologist can be

implemented in a practical way.

9¢



SA

SD

There is adequate communication between the school and the parents

10.
in an attempt to meet the child's needs.
11. The curriculum in special education classes (Resource) provides
remediation that reinforces current classroom activities.
12. These programs are vital to the children they serve: RISE
Resource
Speech & Language
13. The identification and withdrawal of the special needs child from the

regular classroom for:
Academic performance

RISE enhances his/her:
Classroom behavior

Self -concept

Poor Relationships

Academic performance

Resource enhances his/her:
Classroom behavior

Self -concept
Peer relationships
Academic performance

Speech & Language enhances his/her:
Classroom behavior

Self -concept
Peer relationships

1l4. The presence, identification and withdrawal of special needs

children from the regular classroom also has an effect on the
other children in the class. This is generally a positive effect in

the area of: Academic performance

[

Classroom behavior
The space below is provided for your further comments:

L3g



DEP ARTMENT OF psy CHOLOGY )

AUSTIN PEAY STATE UNIVERSITY

INFORMED CONSENT STATEMENT

classroom teachers toward specia] education progr
ams, includip
g RISE
Resource and Speech and Language. These Programs are ine] )
included because

the children must leave the regular classroom for a porti
OTtion of the da
o ) 4
in order to participate. There are no i
Potential hazardg
which may occur
from your participation in this research because the questio i
nnaire you are

asked to complete will be returned to meé anonymously. The de h
D mographic

information collected will be used only for purposes of analysis. Y
. our

participation is completely voluntary, and you are free to terminate your

participation at any time.
The results of the study will be made available to you upon its
completion.

Thank you for your cooperation.
74 7
V%n//a o Faleell

I agree to participate in the present study being conducted under
the supervision of a faculty member of the Department of Psychology at
Austin Peay State University. I have been informed, either orally or in
writing or both, about the procedures to be followed anq about any
discomforts or risks which may be involved. The investigator haihe
offered to answer any further inquiries as I may have regarding

terminate my participation
D El e e = e € e ave all data obtained

3 : h
at any time without penalty or prejudice and to been
from me withdrawn from the study and destroyed. I have slso

ici ion.
told of any benefits that may result from my participat

Name (please print)

Signature

Date



Dear Educator:

I am conducting a study which will be us
requirements for my M.A. in the School PSYChoio
Austin Peay State University. It is an iHVestiSZtgrogram at
perceptions of the classroom teacher toward SpeiiaiOZdof the
programs. The study addresses issues which, as a arel:l(éation
a former teacher, have concerned me for SOm:a eine P o ar;d
are of particular interest to me since I will be involvad"isws
these types of programs in the future.

d to meet partial

Attached is a questionnaire on which you can express your
views and return it and the Informed Consent to Mr. Ballard by
Friday, May 18.

I realize how very busy you are at this time of the year

and I appreciate you taking your time to assist me in this study.

Sincerely,

S F Cacluard

Linda S. Earheart
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