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ABSTRi1.CT 

The purp os e of t his stud y wa s t o examine t he perceptions of the 

varioLs group s associated with Fort Campbell Junior High School in 

an ~:ittempt to test nin e hypo theses postulated by the writer of this 

pa;·er. The i ns trument used t o test the hypotheses deal ing ~ith the 

cl i~at e 0£ the school was the Charles F. Kettering Limited School 

Clima te Profile and a demographic data sheet. The instrument yielded 

information associated with eight different climate factors: Respect, 

Trust , }brale, Opportuniti~s for Input, Growth, Renewal, Caring and 

Cohesiveness. 

The gr oup targeted for stud y consisted of 1 65 students, 125 

par en ts, and 35 teachers. 

Que stionnaire s were compl eted by the foregoing and returned to 

the ,,.-.rit e :::-, ,,Tho in turn receiv ed assistanc e from Aust.in Peay State 

Un iver sity computer personnel in runnin g analysis of variance tests 

o~ the r a~ mean scores fe r all the groups to d etermine if there were 

statistically significant differences in the perceptions of the 

gr oups fo r the climate fact ors invo lv ed in the stud y . With this 

i n:'o rma t i on , alon g with tables c ompiled from the raw mean scores 

fc :::- eac h gr oup, the writer was able to make determinations and draw 

c0~clu s~ons about the hypotheses postulated. Some of the conclusions 

WE r e based on ev idence derived f r om data which proved to be a sig-

nificance or on visual examination cf the raw data tables. Evidence 

fro:.J ana2. ysis of t he data seemed to suppo r t t he following conclusions: 



l . Students' perceptions of school c l imate v ary considerably 

between grade level . Data indicated a mor e positive per­

c eption by females as compa r ed t o male stud ents . :Mal e 

a nd femal e perceptions wer e bot h more negative at the 

n i nth grad e level a s compared to the seventh and eighth 

grade leve l . 

2 . Male and female p e rceptions were not significantly different 

statistically; however, males were generall y more negative 

than females. 

3 . Perceptions of climate incr ea sed as the distance from the 

administ r ation increased . 

4 . Parental percep t ions increased positively as their level 

of formal education increased. 
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Chapter 1 

INTRODUCTION 

The Americ an s c h oo l system has been graduall y undergoing a 

tr a nsfo r mati on . For decades, ic seemed scho o l climat e mattered 

n ot near_y s o much as academic productivity. Over the past few 

dec ades, howeve:r, numbers of educators hzve been increasingl y con­

cernec over the climate in their particular schools. Prodded by 

a more: pro fessional and concerned group of educators, administrators 

h a·,re been inc reasingl y faced with the dilemma of making the school 

cl imat e a positive and productive place t o wor k . Therefor e , school 

personnel seem to be evaluating and assessing climate much more 

c lo s ely in order to guarantee constant and continued improvement in 

t h e areas of school climate most needed in each situation at that 

particular time and school. 

For: Campbell Junior High Sc hool was a t y pical junior high in 

t his r es pec t. School personnel wanted to know about the ills related 

to th e s c hcol in the area of climate. This study was designed to 

examine the climate of Fort Campbel l Junior High School from the 

vie~~ o int s or perce?tions of administrator, teacher, pupil, and 

parent. By comparing t he: different perceptions, a better assessment 

of what is n e eded and wher e it is need ed ~ill be availab l e for 

f u ture plan s in chan ging t he school's climate. 

The climate of a school is only what those assoc iated with 
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it perceive it t o be in r e l a tion t o wha t t hey feel i t s h oul d be . As 

people chang e , s o does t h e cl i ma te and peop le 's perceptions o f the 

c lima te. These pe r cep tion s ma y b e pos itive or n egative , accurate 

o r inac c u r a t e, al ike or di f ferent . 

2 

If a s choo l is t o be s uccess f u l , it must provide op portunities 

for all members of t he s ch oo l c ommunit y t o f ul f i ll cert a i n basi c 

h uman n eeds . An effec tive , heal thy c limat e can n o t be attained, n o r 

ca n on e c o n tinue , unless e ve r y member of the schoo l is v alu ed and 

cared about . I f t h er e i s a h eal thy s c ho o l climate, openness prevails, 

i ndividua l memb e r s valu e idea s , and i ndividuals feel c a red a b ou t, 

people f eel goo d a bout th e ir r e l a tionsh ips and essentially v iew the 

school a s a produ ct i v e p la ce t o b e , r e lative t o the ir purpose fo r 

b e i ng t hQ r e. . 

PURPOSE OF THE STUDY 

The purpose of thi s field study was to exci.Illine the attitudes 

and per cep t i on s of administrat ors, teacher s, students , and parents 

in the Fort Campbell c ommunit y f o r grad e s 7- 9 . The st u dy was c on­

ducted on the en tire t e a c h e r p op ula t ion at the j unior high level 

as we l l a s a random s ample of s tu dents and parents . Th e stu dy c om­

pa r ed t he p e r cept i ons of s ch ool c limate a t this lev e l a n d prov ided 

data and di r ec tion t o be us e d a t a later da t e by the s y stem in pre ­

pa r ing a p r og r am fo r i mp r ovin g s ch ool cl i ma te. Furthe rmore, the 

stu d\' a ttempt ed t o t est t he hyp o the s es re l a tive t o t he s c h ool ' s 



h ierarchy , ed u ca tional attainment level, certification , years of 

exper i ence , and ma l e and female respondents. 

Re sult s o f this stud y wil l be shared with th e administration 

and tea2h e~s of the school with the s o le purpose of enhancing the 

cl i mate . This s tud y will hopef u lly serve a s a guidepos t for Fort 

CaEpb el l Juni or Hi gh Schoo l in assessing and diagnosing for the 

cl imat e of th e school . 

IMPORTANCE OF THE STUDY 

Like all s c h ool s y stems cormnitted t o providing the best possible 

envi r onment in which t o work and learn, Fort Campbell Junior High 

School is likewise commi tted to the constant assessing, evaluating 

3 

and d i agn eising for remediation for various aspects of the school 

p r og ram and ultirn~te ly the climate. Before remediation can take 

?lace , however, one must be cognizant of the ills. He rein lies the 

c rux of the matter . This stud y provided th e administration, teachers , 

st u de nts, and pa rents an oppor tunity for input in determining what 

car. b e done to i mp rove the climate in the Juni or High School at 

Fo rt Camp bell . From this study and its findings, there should b e 

an i nterest and con 2ern generated for rec ognizing a need for the 

irr:provernent in t he cl imate of Fort Campbell Junior High School . In 

addit i on , indiv i duals would not only be concerne d but would be 

mo tivated into some affi:-mative course of co rrecting any i lls present. 

It is h o ped this study would be used t o enhance the program of Fort 



Campbe~l J unior Hi gh Sch oo l a n d th e reby c r ea t e a v iab le e ducational 

cl i□a t e . 

LIMITATIONS OF THE STUDY 

The l imita ti on s f o r t h i s f i eld study were: 

(1 ) The µ er cen t a ge of resp ond e nts returning the questionna ire 

was s mal ler t han e xpe c t e d. 

(2 ) Th e validit y o f answers on the questionnaire and personal 

i n format i on she ets could be questioned sinc e the students administer-

e d t he tesr t o the ir parents. 

The sma ll numb e r of adminis t ra to rs answe ring the survey 

wa s i n s u f fi c ient t o handl e statistically . 

(~ ) The initia l ANOVA (Analysis of Variance) Test revealed 

non s i gn i fi c a~t d i ffe r e nces f o r e ach clima t e categor y c onsidere d as 

se pa rate en t itie s. 

STATfilfEKT OF THE HYP OTHES ES 

Thi s f i eld s tudy attemp ted t o t e s t certa in hyp o thes e s about 

th£ c l i ma t e o f Fo r t Ca mpbel l Jun ior Hi gh Scho o l . Several of the s e 

ha ve uncio u b tedl: been qu o t ed and misused ster e o types of j un i or hig h 

scho~l s over t he pas t nan y y e ars . The hy p o theses this writ e r 

2 tt 2mp ted t o test , in r e la ti on to the j unio r hi gh s c hool a t Fort 

Ca□p~ell , Kentucky , were : 

4 



( 1) 7here will be n o significant differen ce in the perception 

of school c limate for females a nd males . 
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(2 ) There will b e n o s i gnif i cant difference between a student's 

grad e level and his / h er perception of the schooi 's climate . 

(3) There will be n o significant difference in the perception 

o f the schco l ' s cl imate ior parents, students and teachers. 

(4 ) There will be n o signi f icant difference in the perceptions 

of school ' s climate for parents and students . 

(5) There will b e no signi f icant difference in parents' per-

cep tion of the school climate and the level of education they have 

a c quired. 

(6) There will be n o signi f icant difference in teachers ' per ­

cEp ti on s for school climate at different levels of formal profes ­

sional traini n g . 

(7) The re will be n o significant difference in male and female 

teachers' perceptions of school cl imate . 

( 8) There will be n o di rect relationship between the distance 

a membe r of tl1e s choo l farail y is from the administration and how 

he / she per cei ves the school clima te. 

( 9) There will be n o direc t r e lationship between students' 

gr a de le' els and thei r perception of school climate . 

All th e a b ove wer e tested using the Charles F . Kettering School 

Cl imat e Profile and addi tional data from a demographic information 

shee t . Tli2 data from these two ins truments were u sed t o run analy­

sis cf vari 2.:1 c e (ANOVA) tests and were analyzed further by examination 



on t he par t of the writer. 

DEFINITION OF TERMS 

Sch ool Climate 

Th i s t erm i mpl i es the fusion of those fact ors wh i ch make it 

possible £o r all members of the school famil y o r c ommunity t o work 

together i n a prod u c tive and coope rative way t o achieve common 

goals such as acad emic knowledge, soc ial development, curricula 

and extra curricular improvement . However, climate can also denote 

2 situation that is entirely the reverse or reciprocal of this . In a 

pos i tive sens e , all factors in a given s choo l situation are com­

bined t o make schoo l a satis fy ing and meaningful place where both 

ad u l ts and youth desire to spend a substantial p ortion of their 

time . Nega tively , climate deno tes a situation that is s o unsatisfy ­

in g and unc omf o rtable for all members tha t productivity and human 

happ iness are a t an ebb. 

Those a r eas this writer dealt with in determining the climate 

we -::- e : (_) Respec t, (2) Trust, (3) Morale, (4) Opportunities for 
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I n put, ( 5) Academ j_c and Social Growth, (6) Cohesiveness, (7) School 

Renewal, and (8) Caring. 

School Community 

This t erm is us ed in referring t o those individuals, male and 

female students, and pa r ent s , wh o have a v e sted interest in the 



ed uc~ ti onal pro cess a nd who work cooperatively toward a chieving 

co1JU11on goal s a nd a t taining individual aspirations. Not t o be ex­

c. ludEc d f rorr, t h is group are t eachers and administra t ors who are most 

obviously resp onsibl e fo r their contributions to education and for 

c r eat ir-g the existin g cl i ma t e . 

Schoo l Famil v 

School Family is t o be used hereafter synonymously with School 

Commuaity. 

Perceptions 

This t ~rrn refers t o thos e ideas, stereotypes, attitudes, etc., 

whi ch indiv iduals have formulated as being truisms due t o either 

experien ce , past and immediate, good and bad, or t o various means 

o f coITID1unicat i on, irregardless of its validity . 

Resoect 

Th i s t enn r efers to mutual consideration and esteem on the 

part of al l school pers onnel, students and parents for the school 

a nd wr1a t i s bei ng done in t he name of education . 

Tr ust 

This ter~ re fer s t o the implicit fait h and moral responsibi l ity 

placed in th e hand s of t eachers and administrators. 

Moral e 
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Th is terrr is us ed for the mental st a t e of all persons a ss oc iated 
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~it h t h e sc hool and t heir en thu s iasm r e l a tiv e t o t he learn ing proc e s s . 

Op po rtun ity Fo r Input 

This ter m r e fer s t o the d eg re e o r level at wh i ch indi v i dua ls 

fe el the ir id eas are accepted and their suggestions are given con-

sid er a t ion. 

Gr owth 

Th is term Yepresents the area of continuous a cademic and social 

This area applies to students and whether they vie,;..· the 

school program as being relevant, to teachers / administrators and 

t h~ir a c ad emic pursuits in and out of school and their varied related 

i n t e rests, as wel l as to parents and the ex tent t o which they are 

i nvolved in learning activities in the school program. 

Coh esiveness 

This term refers to the "We" feeling or togetherness of all 

i nd i v idua l s associated wit h the school. 

Scho o l Renewal 

This term refers t o prob l em solving withi n the schoo l and the 

deg r ee t o wh ich innovativeness and creat iveness ar e encouraged in 

b r i nging abou t better learning and liv ing i n school. 

Caring 

Th i s term appl ies t o al l persons i n and associated with the 

school . Th e s e indiv idu a l s f e e l they ar e ca r e d about as human b e ings 

an d ~en e r al ly view schoo l a s a pleasant, worthwhile p lace . 
0 • 



Chapter 2 

RE\'IEW OF THE RELATED LITERATURE 

Interest in s c hool clima te prior t o 1960 was almost absent 

£ram the co nce rns of mos t educa tional l eaders . Th ose climate concerns 

were primarily l imited to consider a tion of fac tors which were usually 

tangible in nature with any indirect, intang ible bene f its being 

either ~o t considered or mer ely afterthoughts . 

Schoo l climate awareness could b e said to have found its birth 

place in 1918 , with the wo rk of Commission on the Reorganization of 

Secondary Education and later in 1938 with the wor k of Edu c ational 

Polic ies Commission of the National Education Association . 

Even though these two commissions were instrumental in o r gan izing 

a~d direct ing educat ional thought in the proper direction, a 

conc erted e ffort :or the reform of , or concern for, school clj~ate 

was n o t ye t e.v id en t. During the last two decades, however, adv ance ­

men t s have been engineered in s evera l areas of the American Educa­

tional lns t it~t i on . Not only have new designs in buildin gs been 

rna.nuiact:.ired, bu t als o an array o f classroom equipment and supplie s 

have likewise f looded the mar ket all in the name o f improving t he 

educational cl imate. An alm os t endless number o f imp r ov ements and 

advancements i n a multipl icity of other areas has also developed, 

tc i n clude everything f rom scheduling innovat i on s t o instruct i onal 

ma terials anc p !' og ram management techniques. In spite of all the 

9 



eff c rts e~pendec an d th e improvements, developments and innova tions 

cieriveu, much of the literature examined seems t o ind i cate many ills 

still rema inin g with in th e ed u ca tional r ea lm. These ills, many 

10 

ti~es, appear t o be beyond def inition or explanation . The list of 

a.c·1erse conditions remains a1mo s t endless . Teachers exhibit negativ ­

ism, apa th y, low mora le and a lack of trust and conf iden ce in each 

othe r and in the school ' s leadership . Students view school with 

cistrust, are increasingly absent from classes, are steadily becoming 

more a ~d more pass i ve, have l ittle purpose or direction, are rest ­

less, and exhibit a lack of or very little school spirit . Parents 

a r e j ust as disillusioned as a nybody . They feel the schools have 

shunned and neglected them, having little or no use for their thoughts, 

id eas, suggestions, or fe e lings. Primarily they are disillusioned 

hecause they feel the school is not prov iding their children with 

t he n ecessary tool s for a suitable livelihood upon reaching adult -

hooc . Scho o ls l ac k the confidence of parents due t o academics as 

well as the s c h oo ls ' p o or learning environments or climate . 

On the o ther side of the issue, however, are those teachers, 

parents, and s tu d ent s who fin d what th e school does t o be very 

p ositive and good . Some scho o ls have examined themselves internally 

and exte rna lly , have altered perspectives and thereby changed atti­

tudes and pe r c eptions of t he members of the "schoo l family . " To 

all concerne d, however, it i s ~he measure of reality of matters at 

hand . Teac11ers perceive t he schools t o be one thing , offe ring or 

not of fering wh at is nee ded o r expect ed in providing t he ne cessary 



el eme nt s f or a hea l t h y env ironment. The principal perceives the 

s chool ' s c limate t o be on one p lane, while students and parents 

11 

ha v e developed their own sets of attitudes and perceptions conc erning 

the s c hool 's clima te which ma y differ from the principal's. 

The ke y word, therefore, is per c eption or perceiving . Arthur 

v. • Combs (196 2 : 6 8 ) s tat ed : 

How any person behaves at a giv en moment is a 
direct expression of the way thing s seem to him 
at that moment . People do not behave according 
t o the ' f acts ' as they seem to an outsider . How 
eac h of us behaves at any given moment is a 
result of how things seem t o us . What a person 
does and what a person learns is thus a product 
of wha t is going on in his unique and personal 
f ield of awareness. People behave in terms of 
the persona l meanings (pe rceptions ) existing 
for tha L moment . 

Combs ( 196 2 : 68 - 69 ) further stated : 

Perc eptions are the 'stuff of growth,' the 
basis of inte llig ent behavior. Theref ore, 
perceptions must take their place as a vi tal 
part of the curriculum if knowing is to be 
effective in the lives of students . 

Perceptions are transactions b e t ween what the organiz a tional 

c limate really is and the individual ' s projective dis to r tion of this 

phenomena . lt is a ssumed th a t individuals behav e and anticipate 

behavior in te~ms of their perceptions . W. I . Thomas (Helsel, 1969 : 

39 - 44 ) said "I f men define situations as real, they are real in 

their consequences . 11 

Te2.chers, parents, s tudents and administrat ors all have their 

own set of pe ~cep tion s concerning the clima te within a given organization . 

The per c e p ti ons and attitudes of each of these grou ps differ 
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and of t en diffe r con s iderab ly . This is substantiated b y the finding s 

o: L. M. Brown (1975 : 467 - 473) in his work on "Attitudinal Differenc es 

Among J un i o r Hi gl1 Sc h ool Students , Teacher s and Parents." 

Qui t e of ten our pe r c eptions are the result of misinformation or 

distortions b y the perceiver in an attempt t o communicate emotionally 

r a t~er than factuall y what ac tu ally exists. Parents are most likely 

t o be the victims of misinfonnation concerning their sch oo l's climate. 

Bi ts ano p i e ces of wrong or distorted infonnation can be the 

cornerstone of irreversible and irreparable perceptions concerning 

the climate of our educational institutions. George Gallup (1974: 51), 

in hi s 197 3 " Gallup Polls of Public Attitudes Toward Public Schools," 

cla imed that attitudes, espe c ially th o se of parents, depends upon 

the source. Their attitudes, whether from direct experience or 

secondary, are of ten biased because of the biased nature of the 

s ou rces . 

Parent s ' most important source of inf ormation is their children 

from wh om is derived considerable knowledge. Parents' attitudes 

and perceptions a re also determined t o a large extent by their prior 

experiences i n education . L. M. Brown (19 75: 467 - 473) stated "The 

long er parents have been out of and a way f rom t he scho o l environment, 

the less negative they seemed t o be t owards schoo l." 

S tudies by Marilyn Floyd (1978: 356 ) in Phi Delta Kappan noted 

"the more fo rmal education a parent had, the l ess apt he was t o be 

sati8fied .'' Ge or g e Gal lu p (1974 : 51 ) noted, however, in his 19 73 

Gallu;:i Po ll , " the more parents know firs t hand a b ou t s chools, the 
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mor e avorable are the ir per c eptions of the s cho o l." This sh ould 

b e s uff i c ient reason for motivating educationa l leaders t o involve 

parent s in a ll aspe c ts of the educa tion of their children. The 

i n~lu en ce children have on their parents sh ould lend credence to ideas 

of ut i l izing c h ildren as a schoo l ' s princ i p a l source o f positive 

c ommuni c a ti on . 

Students are likewise extremely important componen ts of the 

sch ool c limate. Their perceptions and attitudes are based upon 

experienc es throughout their educational background. Studen t attitudes 

are b y n o IDE.ans the sam e or similar through the continuum of education. 

At t itudes differ from grade level to grade level and even by sex of 

the individuals. Michael Beck (1977 : 73-78), writing in The 

Elernentarv School Journal found evidence that "generally speaking, 

attitudes toward the school curriculum are less positive as g rade 

l evel increases ." This is supported by Dr. S. A. Duchi ' s (1978 : 1214-A) 

d issertation findi n gs which appe ar t o suggest a decline in 

p ositi\'eness on the part of students' school climate perceptions. 

Ga th.~ a n ' s ( l977 : 33 - 37) findings provided additional evidence of 

t h es e postulates. 

The sex of the student is als o an important determinant of 

pe~ception and attitudes relative to school climate . According to 

Beck ( 1977: 77-78 ) , girls ' attitudes about school were more favorable 

than b oy s at all grade levels. Gathman (19 77 : 33 - 37), in his 

a r': icle "The Re l a tion s h i p Between Student Sex, Grade Level and 

Tr-u st of Te a c hers , '' and Hansh er ( 19 6 9 : 3 086- B) , in his doctoral 
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dissert a t ion stated f inding s whi ch ind i cated a greater amount of 

t ru s t and positiveness on t he part of fema le students toward tea chers 

and school than with the ir male c ounterparts. 

All the evidence seemed t o indicate the importance of positive 

stucent inv o lvement in dev eloping a hea l thy , positive climate . 

Rubert Roth ( 1979 : 119- 122), in his article f or the National 

Associa tion of Secondary School Principals Bu lletin, claimed the rewards 

for doing t h is are enumerable to all concerned. Students who enter 

s chool each fa l l will do so because of the perceptions they have 

wh ich were transmitted b y brothers, sisters, or friends . These 

pe r ceptions are likewise transmitted t o the parents who play an 

immense l y important role in shaping attitudes and perceptions about 

the s choo l. 

Teache=s should b y n o means be excluded from consideration as 

vital elements in school climate. They are, in fact, the individuals 

to whom a great deal of the responsibility lies in making the climate 

what i t is. Teachers and students working t og ether in harmony and 

coo? er a t i on have an impact on parent perceptions and attitudes. 

Teacher s are vital in determining the climate within the classroom 

and thereby promoting a p ositive or nega tiv e imag e or perception 

wi thin the stude.nt. Glickman (1976 : 2534A), writing in his doctoral 

dis sert a ti on, n o ted h ow the individual teacher has a significant 

influ ence on the cl imate of the class. The teacher, he continues, 

has the power either t o allow the org ani zational c limate of the 

school t o permeate the classr o om or t o block it out completely . 
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~1arly s Mit che ll (1 976 : 302- 312 ) , in her "Teacher Attitudes, 11 believ ed 

"the climate of the classroom i· s a~lways _ set by the teacher. 11 

I n a stud y conducted by Schmuck and Van Egmond (Bigelow 1969 : 

7- 8 ; 57 - 58 ) ic was shown that th e teacher exerts a major influence 

on the c lassroom climate . They stated : 

The results indicated that the teacher, especially 
as a s oc ial- emotional leader, had an effec t on the 
academj c per f ormances of both boy s and girls which 
was i ndependent, t o a significant degree, from the 
effects of parents or peer s . 

The s tudy also poin t ed out how clas sroom climate affects s tudents ' 

academic performa n ce , and how the teacher can and does control the 

c l a s s r oom c J.ima t e . 

Bigelow (1969 : 53 - 77 ) , qu oting Flanders, Mor rison and Brode 

f r om a 1968 s t ud y on student attitudes, stated findings by Walberg 

and Anderson (1968) which i ndica ted very high r elationships between 

class r oom cl imate and studen t achievement in the cognitive, affec t ive , 

and behav i oral a r eas . Stud i es cond ucted by Flanders (Bigelow 1969 : 

57 - 58) , and Schumck- Van Egmond (B i gelow 1969 : 57 - 58) tended to confirm 

this hy po thes is . I t could, there£ ore, be assumed that changes in 

c lassroom cl ima t e would be rela t ed to imp r ovements in stude n ts' 

ac ao emic achievement, accor ding t o Eri c (Bigelow, 1969 : 58) . 

Teachers, like students and parents, however, wer e by no means 

in ag reement about school clima t e . Res earch i ndicated differences 

alcng lines of personal educational attainment, sex and o thers . 

Baze~ore' s (1976 : 5648 - A) f indings indicated teach ers ' perceptions 

of the organizati on t o be related t o position, age, and level of 
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pr of essional prepara_ion . Hunsaker' s (1978 : 3332- A) f indings concur red 

wit h Ea zemore ' s in t ha t pe rs onal a ttr i butes of s ex and level of 

cert i f i ca ti on influence th e re sp ondent s ' percept i ons of or ganiza t i onal 

cl inat e . Huns a ke r continu ed by c iting evidence t o indicat e f ema l e s ' 

pe r ceptions of t he school t o b e more posi tive than were t heir male 

c o·Jn t e r par t s . 

In much of t he l iter a t ur e , t e acher mora l e tend ed t o be a f ocal 

issue i n regard t o schoo l clima t e . Harol d E. We is er (1975: 2566- A) , 

in " A Study cf t he Re lati onsh ip Be twe en Or gani za t i onal Clima te and 

Teac he r Mor a l e , " conc l uded f r om his resear ch f ind ing s t hat there is 

a direc t r elat i onship be tween cl im a te a nd teache r mora l e . Mi tchell' s 

(1976 : 302- 312 ) f i ndings a l s o indicat ed a positive relationship 

be t ween th e or ga n izat iona l cl imate and t he t eacher ' s de s ire t o stay 

on the j ob . Mi t chell als o n oted how teacher att i tudes t owar d h is / 

he r jo~ tend t o be r e lated t o h is / her pe r cepti ons or attitudes concer ning 

v arious asrec ts of t he job . Teach e r mor ale is obv i ous l y an ex tremely 

impor tan t elem e n t in schoo l c l ima t e . Wa shing ton and Wats on (19 76 : 

4- 6) , i n " Pos itiv e Te a cher Mora le , " concurr ed by add i ng t ha t t e a cher 

mo r a l e has a di r e c t r eflect i on on t he operati on of the s choo l . Thi s, 

i,fa sh ing ton and Wa t so n added , is ex tremely important sin ce t e achers 

who se basi c needs are sa t is fi ed tend t o constant l y strive fo r f u lfil lment 

of hig her goa l s , and t he ir e ff or ts and attitude s ov e r f low and reflec t 

i n ~hose w·' t h whom t hey c ome in c ontac t, namely s tudents and , 

-J :;_ ti.mat e l y , t he parent population . 

The l it e r a t ure dealt extensively wi th an o ther person or e l ement 
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within t he school family . Th is pe r son i s the glue in r:he school 

cl b oa~e schem e . He / she provides the l ead ership in creating the 

cli~a te wh ich exists in any given situation . Mi t chell (1976 : 302- 312 ) 

con tendec that the p r incipal is the central leader in a schoo l and 

especiaJ_ly i n the area of school climate . The principal, like all 

the othe~ g r oups t hus fa r mentioned, has his / her o~rn set of 

pe r cep tion s and atr:itudes relative t o wha t the schoo l cl imate a c tually 

is. A~c ording t o findings by Jenkins and Tunney (1975 : 1270- A) , 

princ i?als cannot assume that their perception of the school's climate 

is similar t o o t her members of the s chool population . Evidence 

valida ting this conclusion existed within a great deal of the 

li t era tur e . Duchi (1978 : 1214- A) concluded from his finding s that 

adminis tr ators appear to have higher perceptions of t he school climate 

than o ther members of the school f a mily . Smith's (1977 : 1170- A) 

find ings also indicated t hat i n an hierarch ical arrangement of people 

connected with a schoo l, t he further the person is from the administrator 

the less p ositive is his/ her perception of the school's climate . 

Rob ins on (1 976 : 5716- A) added also that administrators tend t o 

regard their organizational c limate as more op en than do the ir 

f .:, c t.:lties . 

lt is rather obv ious that many people have a vested interest 

in the s choo l a nd a vested concern in the climate therein . It is 

obviou s the p rin c ipa l is empowered t o make positive or negative 

: ·nanp:s ,,:hich cer tain ly affec t the cl imate of the schoo l. Jenkins 

anc Tunnev ( 197 5: 127 0- A) con tended that t he i.mplementa ti on of a 
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series o f innovation s in s ch oo l s , however, does n o t gu arantee c hanges 

in a school ' s cli.rnate. They went further by noting that even though 

che ~r i n cipa l ma y be a trained c limate leader, a pos i tive scho o l 

cl ::_r:i a : e is not inevitable n or automatic. They added: "successful 

change of a s c hoo l's c limate depends on a plan for chang e as well 

as ':r a i n ing the princ i pal i n b e c oming a schoo l climate leader." 

Even thoug h s c h oo l climate is the responsibility of all members 

of t h e scho o l family , the primary responsibilit y falls on the 

principal . The principal must recognize the importance of support 

of a ll members of the school famil y . Redfern (1966: 38) believed: 

The interpretation of the schoo ls' program to 
parents whether, directly or indirectly, is a 
leadership task requiring foresight, integrity , 
judgment, and insight int o human relations . 
It requires an administrator who is cognizant 
o f the needs of children, parents and teachers, 
and who is constantly striving to bring about 
means b y which negative or false perceptions 
are prevented from incubating within the 
operational and c ooperational boundaries of 
the school family. 

An astute principal ~ill recognize the all-important elements 

a t h i s disposal for fostering th e essential communication needed 

to musc e r the support and cooperati on of parents. Parents see the 

s chool throug h the eyes of their c hildren t o a large de gree. The 

con c e p ts, i d eas , attitudes, and essentially perceptions about the 

learning env ironment provided parents are, to a large degree, products 

of che inf o rmation their children corrnnunicate t o them. I f students 

c 2r r y hom e reports a b out the p os i tiv eness of the s c h oo l, its ceacher s , 

the inst ru c c ion al p r og ram, curri cular and co- cu rricular s chool 



a c ti v iti es , whi c h make schoo l a f un place, then pa rents tend t o 

v al ue s c ho o l more h i ghly because their attitudes about education 

an d th e ir ?er c eption s of that particular school h ave been influenced 

posit i vely by t he child . Redfern ( 1966: 38) stated: 

It b ehooves the prin c ipal t o strive for quality 
performan ce on th e part of all persons associated 
with the s c hool and in doing s o , he is enabled t o 
h av e a product that sells itself. 

He al:: o added : 

Students should b e well served unde r the tutelage 
o f competent t eachers working in an environment 
designed t o pr ovide the best edu cational 
oppor tunities possible. 

Percept i ons, however, are within the individual and will not 

be brough t out unless th e c limate outside is safe. No one can 

force t hem out. They come out only when the perceiver feels h e 

wants them to be presented, and he will not bring them out in the 

c lassroom o r s ch oo l if there is a danger they wil l be at tacked or 

ridiculed . Combs (1 96 2 : 70- 71) contended, "the educational clima te 

must be made safe f or the exp l oration of meanings o f percepti ons if 

things ar e t o b e changed . " 

I t require s the eff ort of a ll involved individual s t o improve 

t he school ' s cl i ma te, p rovidin g for an openn e ss in c ommunication t o 

exchange ideas, attitudes a n d perceptions in bringing about a 

bet t er situation in which t o work and learn . This commitment t o 

openn ess a n d change will provide enc ouragement fo r the exchange of 

idea s with out fea r o f p unishment and / or ridicu le . 

I n th e a Galysis o f a s c ho ol's cl i mate, ideally, one should find 
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evidenc e oi respect , tru s t, high morale, opportunities for input, 

~ontinu ou s ac ademic and social growth, cohesiveness, school renewal, 

and caring on the part o f all individuals concerned . Ac cording t o 

Robert S . Fox and Associates ( 1973 : 7- 8), these eight factors, taken 

f rom t he Charles F. ~et te ring Limited School Climate Profile 

Instrumen t, will provide sufficient da t a in determining , fo r a given 

schoo l , the ciimate that exists there . 

All eight factors are tremendously important in searching for 

the answer to a positive school environment . In a positive climate, 

students, teachers, administrators and parents should see themselves 

as pers ons of worth t o be listened t o and who make a significant 

difference . It is als o recognized how the level of trust tends to 

pe r pe tu a te itself when the same considerations are reciprocated by 

all part ies concerned . 

In a p ositive climate, one is able t o depend on others t o be 

straightfa r wa~d, open and hones t people who can be count ed on in any 

given situation and people who feel good about what takes place in 

the school . Thomas F. Koerner ( 1974: 1-3 ) stated : 

It is 

Leaders in education must follow the path of 
complete openness . Their effectiveness with 
students, parents and teacher s depends on the 
level of trust and conf idence they have attained . 
Without t hi s openness and trust, there is no 
fou nciation fo r image building . 

also recognized that the best de c isions are made n ot by 

or.e pe rson, and s urely not by th e masses, but by a repr esentativ e , 

c ooperative gr ou p . Yet, every individual needs t o feel he / she has 
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a t least an opportunity for input in import a nt d ec i s i on s . 

I t is i mpe r a tive a school provid e opportuni ties for a c ademic 

and soc i al e nrichment fo r teachers a nd students. Parenthetically , 

ad~inistra t ors and par e nt s , likewise, need equa l and s uitable 

oppc~tuni tie s for a c ademi c and s ocial gr owth . 

Ind i v i d u als a s s ociated wi t h a positiv e , heal t hy c l imate tend 

t o share a comm on b ond --a d e sir e t o remain a memoer o f the g r ou p or 

or gani zation, as the case may be . In doing s o , each member of the 

educa tional fam i l y t ends t o f eel there is at least somebod y who 

c ares about them . Maintaining a healthy , positive, viable school 

cl ima t e i s ~he task of many . Accor d ing t o Mitchell ( 19 76: 302 - 312 ) , 

the r e ar e numerous persons who play inf luent i a l r o les in this proc ess . 

The k ey r o le , however, rests with the princ i p a l u p on whom is thrust 

t he r es ponsibility of providing the required l eadership . He is the 

ind i vidu al who sets the tone . It is he wh o can either prov ide 

orportun i ties f o~ a positive , ha r moni ous and c ooperative atmosphere 

or s ha~e in the chaotic, tense and highly un c omf ortable situation 

c~e a ted by t he recipr ocal situation . 

Edg ar Da le ( 197 4 : 5 ) said: "As a teaching prof ession, we have 

oeen mor e c on cerned with the mind s o f students than we hav e with 

their hearts, more concerned with the i r intellec t t h an we have 

t heir eI!J o ti ons . " Parenthetically , it could be added h ow teachers 

and par en ts have l ikewise su ff ered p ligh ts of s imi l ar c ons e quence . 

Teache rs hav e been e x pec ted t o p r odu ce l e a rned i nd ividu a l s and 

give unself i shly of the i r time with lit t le r e gar d give n t o t h e i r 



contributions, skills , and t alents available fo r productivenes s t o 

th e e~tire educa tional realm . Likewise, parents have been expected 

t o exh ibit an at titud e of accep tance a n d conf id e n ce in the pro fes ­

s i o na l judgme nt of edu c ational leaders rather than being uti l ized 
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ir. a productive and cooperative manner . By s o do ing , their support 

a n d con f idence mi ght b e based on understand ing a n d invo lvement rather 

tha~ mere accep tance . 

In spite of the dismal history school climate has experienced, 

Edgar Dole believed the trend t o be under change . Dale (1974 : 5) 

stated, " The trend in recent years has been toward mo r e humane 

at titudes ir. the school both among students a nd teachers . " 



Ch ap ter 3 

METHOD OF RESEARCH 

DESCRIPTIOK or SUBJECTS 

Fort Campbell, Kentucky , is a militar y reservation situation on 

the Kec t ucky - Tennessee border in Northwest Middle Tennessee . Fort 

Campbell i s unique in the respect of being only one of two military 

installations in the continental United States with a complete 

education unit, K- 12, situated within its perimeters. This educational 

unit, hereaf ter to be referred to as Fort Campbell Dependent Schools, 

serves a student population o f 3575 with an approximate parent 

popu l ation of 5500 in number . Within the Dependent school system, 

ther e are four elementary schools, one middle school (grade six only ) , 

one junior high scho o l (7-9), and one high school (10-12 ) . 

The f ocus of this study was in grades 7-9 housed as one unit 

and known as Fort Campbell Junior High School. Fort Campbell Junior 

High Sc hool has a student population of 612, a parent population of 

a pp r ox imately 1 200 , 42 teachers, and two administrators. The support 

St eff numbers 13. Out of the 42 teachers numbered as part of the 

sta ff , e i gh t are seventh grade teachers, eight are eighth grade 

t ea c hers, and eight are ninth grade teachers. Of the remaining 18 

members, there is one l ibrarian, two guidance counselors and 15 

va r ious memb e rs of the enrichment team. Each grade l evel is c omprised 

of two teams wi t h 4 - 5 members per team. Stud ent members per 
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tear.. and by gr ade level vary considerab ly . The student population by 

grade level is distributed on a s omewhat equal basis ac cording t o 

a~p habetical order . This distribution i s an administra tive arrangement 

wher eby fa irly e qu al numbers in the boy/g irl r atio are maintained . 

This is accomplis hed by placing students i n alphabetical order and 

ha ving ea ch teacher draw f rom the list unt il al l students are 

selec t ed . 

The sample for this field study wa s t aken from one administrative 

uni t or c luster, called homeroom, in each team f or gr ades seven 

through nine. This y i eld ed a total of six administrative clusters, 

conta ining an averag e of 25- 30 students per unit, one teacher per 

uni t and two parents for each child for a total of 50- 60 parents 

per unit. 

The teache rs at Fort Campbell Junior High School come from 

diverse backgrounds . The majori t y , however, were born in the 

Clarksville- Hopkinsville area . The ma jorit y are graduates of local 

un i ve r s ities , e ither Austin Peay State in Clarksv ille, Tennessee, 

Murray State in Murr ay , Kentucky , West e rn Kentu cky State in Bowl ing 

Green, Kentucky , or Mid d l e Tennessee State in Murfreesboro, Tennessee . 

Al l th e t ea chers are c ert ified 7- 12 and hold at least a B. S. or 

B.A . f rom an accredited universit y . A large number of the teachers 

aye enga ged in programs leading t o either a Master of Arts Degree 

or pos t mas t ers wor k . The teacher sample fo r thi s s tud y was 

comprised of 3 5 of th e 42 teache rs i n th e s chool . 

Th2 stude~ ts who come t o For t Campbell Juni or High School are 
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~el l tr av e led , learned , and d i versi f i ed indiv iduals , not only 

academ i cally , bu t s ocia l ly and extra- curricularly as well. They arrive 

f r orr. al l par t s of the wor ld, many with a highly cosmopolitan background . 

Man y have traveled extensively in Europe and Asia as well as in the 

l;nited States . Their interests are varied and diverse, presenting 

2 tremendous challenge t o the teaching pr of ession wherever the y go . 

The parents are, likewise, just as, if not more, traveled and 

dive r sified in their interests and background . All fathers possess 

mili t ar:v rank from the lowest ranking enlisted personnel to two- star 

generals . The parents have experienced good and bad schools , good 

and bad t e a chers, and are quite cognizant of the differences in the 

two . ~1&n y hold college degrees from universities throughout the world 

with a large number either hav ing or working toward advanced graduate 

degrees . Their knowledge in educational matters and their interests 

i n the schoo ls are areas of tremendous res ources--resources which 

could prove t o ~e of enormous asset t o the schools in almost limitless 

ways . 
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DESCRIPTION OF MEASl•RES EMPLOYED 

The ques tionnair e used in this stud y was the Charles F . Kettering 

L:ur.i:ed Sc hoo l Cl ima t e Pr ofi l e , cieveloped by t he Cha rles F . Kettering 

Fou nda ti on . This particular questi onnaire is designed t o assist school 

personne l in assessing t he general overall climat e of the school . The 

Cha r l es f . Ke ttering Cl imat e instrument is of value only as an overall 

cl imate a ssessment t ool yielding data to help in making decisions 

r e lative t o climate a r eas needing intensive scru tiny . The Charles f . 

Kettering Limit ed School Climate Profile c overs eight essential school 

clima te f actors : respect, trust, morale, opportunities for input, 

continuous academic and social growth, cohesiveness, school renewal 

and caring . Under each of these eight categories, or climate facto r s, 

wer e f i ve questions, each pertaining to that particular area for a 

t otal of fo rt y items . There were two parts per question t o be 

ansNered bringing the actua l number of questions to eigh t y items . Each 

resp or.der.t needed to answer : (1 ) on a scale of 1- 4 , how he / she would 

rate the schoo l on each item listed in terms of how ea ch perceived t he 

clima t e of the s c hool to be and (2) using the same s ca le, rate each 

question in teIT.ls of how the individual felt the school 's climate 

shoulci be ideally . 

The items in this questionnaire combined with the demographic 

da t a comp i l ed from the personal information sheet were intended to 

tes t the var i ous hyp o the ses in t his f ie ld study . 

Prior t o administe ring th e Char les F . Ket tering Limited School 
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Cl im a t e Pr ofi le Instrument , the writer met with the administration 

and re presenta tive teachers from eac h of the seven administrative teams 

a 1.: Fort Camp bell Junior High School. The me e ting was aimed primarily 

a t p roviding an e x planation of the questionnair e, how it would be 

administered, the purp ose of the stud y , and the benefits to be derived 

f r om s uch a stud y . Enough c op ies were issued to the teachers for the 

s tud er.ts and their parents in one clus ter ( homeroom ) for six of the seven 

t e ams . Instruct ions were given the teachers as fo llows: 

( 1 ) A r epresentative clus ter, or unit, would be chosen f r om 

each team. 

(2) A thorough explanation would be given the students fo r 

p r ope rly fill ing out the questionnaire. 

(3) Upon completing the questionnaire, it would be returned 

t 'J the teac her . 

(4 ) Seven da y s l ater the same students would be given the 

quest i onnaire and directions fo r having their parents fill out the 

same questionnaire . 

(5) Upon completion by the parents, students should return 

the questionnaire to the homeroom teacher. 

( 6 ) Teachers and administrators were also asked t o fill out 

thE: and return all forms for parents, students cl imate instrument 

and themselves t o the secretary to be picked u p by the administrator 

o:' this stu dy . 

11~ additi on t o t he Charles F . Kettering Limited School Climate 

P!:"o:i le Questionnaire, all res pondents were asked t o comp l e te a n 
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addi t ional pe rs ona l information sheet concerning sex of the respondent, 

highest leve l of edu cat i on attained and grade level of attendance in 

the juni or h igh school . 

A cover le tter for each respondent was inc l uded t o help in his / 

her uncie r stand ing of the stud y , i ts intentions and purp oses , the 

an ticipated benef its t o be derived f r om the stud y, and who was 

ini tiatin g t he stud y and why . 

RESEARCH DESIGN AND PROCEDURES 

The type of experimental design f or this field study was an 

assessment questionnaire combined with a demographic dat a information 

sheet t o examine and compare the perceptions of the school climate for 

adminis tr a t ors, teachers, students and parents at Fort Campbel l Junior 

High School . The Charles F . Kettering Limited School Climate Profile 

Quest i onnaire and the demographic information sheet drawn up by this 

~~iter were used t o test the six hypotheses relating to school climate. 

Th e ques tionnaire was explained and administered t o the teachers 

and admin i st~at ors . Selected teachers then exp lained and administered 

t he quest i onnaire t o their students who , in turn, with furthe r 

i nstru ctions f rom the teacher s , carried the questionnaires home and 

hac the ir paren ts complete them. When all questionnaires were 

cornp lete:i they wer e returned t o the s choo l secretary . Of the 42 

teachers sam;i l ed in the stud y , 35 res ponded for a response rate of 

S3 . 3 per c ent . Of the 165 students sampled , all 165 students responded 

fo r a r e sponse rate of 100 per cen t. The t otal parent sampling 



was 165 in numbe r oi wh ich 125 r esp on ded for a r esp on se r a t e o f 75 . 75 

percent . 

Wi t h t h~ raw d a t a , th e wri t e r comput ed mean s cores f o r each 

ca t ego r y i n the qu e s t i onna ire . The mean s c ores were then programmed 

a n cl c r o ss p r ogrammed t o de tennine statistical sign if icanc e using the 

a~al~:s i s of v a :ci ar. ce (AN OVA) t es t. 1H t h t h i s info rmat i on, the 

write: hop e d t o i dent i f y th o s e a rea s o f the school's climate which 

we r e we akest . By t h is same pro c edure, the writer hoped t o f i nd 

evidence t o va lidat e certa in h ypotheses c on c erning the school ' s 

cl i mate and perhap s indic ate where ef forts fo r i mprovement could 

b e made . 
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Chapter 4 

RESEARCH FINDINGS 

A very hi gh percen t age of t h e population involved in filling 

out th e s c noo1 cl i mate survey (taken f rom CFK Ltd . School Climate 

Su r¥ey) f o r Fort Campbe ll Junior Hi gh Schoo l returned the question­

na ires completed as requested . The student population quest ioned 

returned 165 out of 165 q uestionnaires y ielding a return rate of 

100 percent . A more thorough breakdown of the student pJpulation 

shows responses from : 

23 Females and 31 Males 

21 Females a n d 28 Males 

28 Females and 34 Males 

Seventh (7 t h) g raders 

Eighth (8 th ) g raders 

Nin t h (9th) grad ers 

The par ent popu lation s u rvey ed returned 125 ou t of 165 question­

naires f a r a return rate of 75 . 75 percent . Parent ca tego ries 

showed : 

8 Fem2les and 6 Males in elementary k - 8 component 

30 Females and 30 Hales in 9- 12 component 

15 Females and 17 Males in 2 years colle ge component 

i 1 Fema les and 8 Males in B. S . and bey on d component 

· had 35 out of 42 questi onnaires returned The teacher population 

for a 8 3.3 pe r cen t return rate . Teacher catego ries based on pro­

fes si onal tr~ining and sex yielded the f ollowing results: 

10 Fema l e s a nd 6 Ma les in B. S . / B. A. c omponen t 

l !. Femal e s and 5 Hal es in MA+ comp onent 
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The ra-- da t a taken f rom the quest i onna ires from respondents 

were con s idered b y indiv idual categories o r c limate factors and 

2ssigned O mean sco r e based on a four - p oint system fo r each . The 

mean sco r es for all resp ond e nts were then entered into the c omput e r 

a n d an an2lys is o f variance r un on th e mean scores f o r each gr oup 

f o r all climate fa c t o r s . The i nitial run throu gh the comput er gave 

feedback o r correl a tions b e tween gender and other fac tors and c o r ­

"!:"el a ti ons between th e individual c limate fa c t ors in the instrument 

and their indiv idual effec t on the overall climate. Initial feed­

back led to the determination that gender had negligible correlation 

with the vari ous ca tego ries of resp ondents. It was, therefore, not 

dealt with in further statistical data runs. The initial run on 

individu a l climate factors indicated tha t all eight climate factors 

individually had little statistica l correlation with the overall 

clirr,a t e . There£ o re, additional runs dealt with the sums of all mean 

scores for "what is" and "what should be" rather than individual 

cl i ma t e fa c to"!:" means for a g iven g roup of resp ondents . 

The first h ypothesis in thi s field study was there will be n o 

s i gnifi cant difference i n the perceptions of s c h ool climate for 

femal es 2 nd males . During th e initial run to determin e c o rrelation 

and s i gnificance be tween variables, the level of correlation was 

fo und t o be almost neg ligible for the variable of sex . Because o f 

the low correlation on th e sex variable, f urther tests o f the da ta 
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re~ard in g s ex was deemed unnecessar y . Therefor e , th e first hypothesis 
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was scp?o rt ed s in ce t he c orrela t ion was s o l ow. 

I . 1 ' b t s no u_a 2 no t ed, howeve r , t ha t even t ho u gh f emale t each e r s 

we r e n o t signif i c a n t_ y d i ff e r en t f r om males in the othe r g r oup a t 

the . Ol lev el cf signif i c a nce , they were s i gn::.: i c antl y dif fe ren t f roD 

thei r r.1a l e coe nte r par ts on i dea l o r "what s ho u l d be " at t he . 05 

ievel o: s i gni f i c ance . 

Even th ough , s t a t is ti c a l l y , it was det er□ined t here was n o 

signi fi c a nt d i ff e r enc e b etween ma l es ' and females ' pe r cep tions for 

t he ove rall clima te of t he s c h oo l, t here we r e some p o ints of int e r est 

t o t ~e writ e r in t he raw mean s fo r t he s e t wo gro up s . As on e exa mine s 

Ta b l e s III a n d I V wh ich g i v es t he mean sco r es for c a l e and female 

t eacher s , it was r e a dil y dis cernable b y t he wr it e r wh ich are as o f 

t he clima t e a ppeared t o be in ne ed o f seri ous con s ide rati on on the 

part o f s choo l p e r sonne l. Th e are a of Oppor tun i t ies for Input wa s 

the particular on e wh i c h caught the e ye of the wr iter . The me an 

s c o r e f o r femal e t e achers in t h is cate gory was 1. 62 while the me a n 

fo r 1!lale te2.che r s wa s 1. 9 8 . Bo t h mean s co r es were considerab l y 

l o we r t han t he ffie an s c ores in an y of the o ther categories . The 

ove ral l me an sco re f or t ea c her s was 2 . 58 wh i c h a ga in far e xce ed e d 

t he 10\, r atin g s teac h e rs p r o du c ed in t he are a o f Opport uni t ies f or 

Inpu t . 

Even t ho u gh t he a r ea wa sn't nearly as n o tab le in its var iance 

f r om t be me an fo r al l teac hers as was Opport unit y fo r Input, t he 

climat e a r ea Cohesive n e ss was t h e on ly o t her on e wh ich bo t h mal e 



and female t eachers alike we r e below the mean (2 . 58) for all items . 

An o ther item of i nterest one might observe u pon looking at Table 

III i s tl1at female teache rs s co r ed appreciabl y h i gher in most cl i mate 

areas excep t t h ree, Opportunities for Input, whi c~ has already been 

no ted, Cohes i veness, and Caring . Th e mean score difference for the 

area o: Cohesiveness from female t o male was a +.1 3 , whil e t he 

dif f eren ce for caring was +. 01 . 

liale tea c hers ' means fell b elow the overall climate mean in 

six out of eight categor i e s which could lead on e t o p r opose that 

male teachers are overall not nearly as satis f ied with the climate 
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2s a r e female teachers. However, this cannot b e true of Opportunit i es 

for I n put. As Table III indic ates, th e difference in mean scores 

f r om female t o ma le teachers was +. 36, g iving th e largest difference 

i n mean sc ores i n a ny of t h e catego ries for tea c hers . It could be 

concl ud ed, based on ob s e r vation o f the raw data and not on any 

st a tistical evidence, f emale t eachers generally per c eive the sch ool 's 

cl ioa te more pos it i vely than do male teachers, except in the areas 

o f Oppo rtunit ies for Inpu t and, t o a lesser a mount, in the area of 

Cohesiveness . 

Usin g Table VII as a refe r ence, the writer also f ound what 

seemed t o b e appre c iab l e differences in the percept i ons of male and 

female par e nts but n o t a consis tent patter n . The most obv iou s 

differen ce between male and female perceptions occurr ed in the 

clioate fac t or Cohesiveness at t he B . S . + educational leve l . Female 



pa r en t s ha d a 3 . 38 mean sc or e as c ompared t o a 2 . 28 mean sc ore for 

male s y i eldin g a - i .1 0 difference f r om female t o males. The second 

a r ea o f noticea ble d is crepan cy i n pe r cep tions was i n t he climate 

a r ea School Renewal where fema le parents had a mean of 2 .90 as com­

pa r ed to a 2 . 27 f or ma le parents yielding a -. 63 d ifference at the 

~- 8 ~d uca ~ional leve l . 

An examination of Table VIII shows mean scores for seventh, 

e i ghth and ninth g raders by males and females . Vi sua l examina tion 

o f th e mean sco res, indicated in Table VIII, clearly indicates lower 

mea~ scores fo r males at the e i ghth and ninth g rade levels than 

female s a t th e same levels . The lower mean scores were consistent 

t h r ough o ~ t a l l e i ght cl i mate areas . Another interesting observation 

of Table VIII by the writer was n o t only did the aforementioned not 

hold true c onsist e ntly for seventh grade male and f emale students 

but th e reve rs e was the case. In all eight cl i ma te categories 

s even t h g ra de females h ad lower mean scores than seventh g rade males . 

The trend seemed to be diffe rent for each sex at the sev enth, 

e i gh t h , and ninth grade leve ls . Female perceptions appear t o in­

c r ease be tween sevent h a n d eigh th grade students only t o d iminish 

in all cl imat e areas from eigh t h t o nint h g rade. Male students, 

o~ the otherhand, appeared t o demonstrate a consistent decrease in 

· · 11 cl i' rnate areas from seventh t o eighth and from percep tion i n a 

eigh t h t o ninth g rade lev el s . 

In the second h ypo t hes is, it was stat ed there would be n o 
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significant difference be t ween s tudent s ' g r ade level and the ir per­

cept i o;-i of t he s cho o l 's cl i ma t e . The probabilit y for "wha t i s " was 

0 . 0 0044 wni cn falls within t he accepted . 01 level of s i gnif i c a nce . 

The pro~ab i lit y f o r wha t shou l d b e was 0 . 0302 9 which ex ceeds the 

. 01 level of s i gn i fi cance ( see Table I ) . 

Test results failed t o sup por t the hy po t hes i s f o r students' 

pe r cep t i on of s c h ool cl ima te v a r y ing at d i ff erent grade levels . 

However , t he s a me re s ul t s s upp o r ted the hypothesis i n the realm of 

11 
• d l " 11 h h ld b II f i ea o r w a t s o u e or students a t different g rad e levels . 

The~efor e , student ' s p e r c e p tions di d vary signi f i cantly from g r ade 

level to g r a d e leve l f o r "what is," while a st a tistica lly signifi­

can t d ::.. ffe rence for '\;ha t s h ould b e " fa iled t o e x ist . 

By examinat i on of t he mean s co res by grade l e v el, the writer 

ob s e rve d a consistent de c rease between sev ent h , e i ghth , a nd n i nth 

gracier s in on ly t h r ee a r eas, as is indicated in Tab le I X: Respec t, 

Mo r ale , a n d Cohesi v eness showed consistent dec r eases in per c ep t ions 

as gra cte l evel in c rea sed . The most int e resting observation mad e 

per t a i nin g t o Tabl e IX was the consisten t dec r e as e in a ll e i gh t 

cl ima t e f ac t o r s b e t we en e i gh t h and n i nth grader s . By examina tion 

of the d i ffere n ce i n mea ns f r om h i ghest t o l owe st, the a reas need ­

i ng mos t at t entior. on t he part of sch o o l pers onnel a pp ea red t o b e 

Morale (-. 52 ) , Cohesivenes s ( - . 46 ) , Re n ewal ( -. 46 ) , Opp ortuniti e s 

for I np u t ( - .3 4) , and fo r Gr owt h (-. 34 ) . 

The th i rd hypothe s i s s t a t ed t here woul~ be n o s i gn i f icant 
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d i ff e ren c e in the p e r c ept i on of th e scho o l 's c l i ma te f o r b o t h "what 

i s " a n d "wha t shou l d b e " f o r paren ts , students, a nd t each e r s . As 
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ind icat e d by Tab l e I , a p r ob ab i l ity of 0 . 0000 8 was f ound wh i ch fa l ls 

f a r b e l ow t h e . 0 1 level of s i gn i fic an ce f o r "what i s " between parent s , 

s tudents, and t eac hers . Th e table l i kewis e i ndica t ed a signi f i c ant 

d i f f e r e n ce b e tween pa rent s ', stud en t s ' , a n d tea c hers' perc eption s 

c once rn i n g "wh a t s h ou ld b e " . A probab ility of 0 . 0 0000 wa s f ound 

wh i c~ a lso f a l ls f a r below the . 01 l evel o f signi f ica n c e . There ­

f o r e , t n e h y p o thesis for b o t h "wha t i s " and "wha t should b e " was 

r ej e c t ed based on t h es e s ta t i s tical f ind i n g s . 

Since a s i gn if ica nt di ffe r e n ce be tween the perce pt i ons of 

t eac h e r s , s tud en ts and pa r e nt s rega r d ing the overall cl i ma t e of t he 

s c hoo l has been d e t e nnined s t a t istically , t he wri ter c hose t o e x amine 

th e raw mean s co re s f o r ea c h cate go r y i n t he schoo l cl i ma t e p r of ile 

a nd compare each of these between th e t h ree g r oup s . By v isua l e x ­

amina tio n o f Tab l e V one mi ght b e a ble t o d r aw s ome c onclusions a s 

t o h ow t h e ove r a l l cl i ma t e i s affec te d a s a r e sult of the mean s c ores 

f o r e a ch o f the e i ght climate f a c t o rs. No t only wa s t he c limate 

f a c t o r Op p or t un i ty fo r Inp u t lowest fo r t e achers, b o t h male a n d 

f emal e , b u t a ls o it was th e l owest c l i ma t e f ac t or amon g t he student 

a n d pa r en t g r o u p s . 

In a dditi on t o t his pa rt icu la r ca t e gory havi n g the lowest me a n 

' h · h i'n ea c h g r ou p , th e difference in t he mean sco r e s co re ro r t e e i g t 

be t ~ee n Op portunit y f o r Input a n d the mea n f o r t he eigh t fa c t ors 
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~2s rn o ~e in all t hree s ~oups t han t he d i ff er e n ce be t we e n the highes t 

mean in t he ei gh t fac t o r s an d t he overal l me a n score for al l ei ght 

fac tor s , a s is sh ovm in Tab le VI . It should likewise be noted as a 

result o f visual ex a n i na t ion of Ta b l e VI , the writ e r observed t he 

cl i ma te f a c t o r Respe c t t o be consistently hi gher than other climate 

£ac tor s f o r all three group s : +.41 for teac h e rs, +.19 for student s 

anci +. 12 fo r pa r e nt s . The onl y other climate f act o rs s c ored c on ­

s i s t e ntl y hi gh or low on b y all three groups was Caring, with + . 27 , 

+ . 09 and +.06 for teachers, students and p a rents, ~espectively ; and 

Renewal with + . 02, +.14, and +. 03 for teacheYs , students, and parents, 

r e sp e ct ively . Th is led the writer t o believe Res pect, Caring and 

Rene wal t o b e the fact ors with which each group in the schoo l fanil y 

was most plea se d. Fu~ther examina tion of Table VI shows students 

ar. d parents a greein g on the Trust factor as possibly being signifi ­

ca n tly low as it relates to their perceptions o f school climate. 

The fourth h y po thesis stated there would be no significant 

d i f f e renc e in the perception of the school's climate for parents 

and s tud e nt s . Table II indicates the sum of the mean scores for 

climat e f act o r s as a co~parison . Table II indicates a total mean 

of 23 . 72 fo r par e nts as opposed to 21 . 66 f o ~ students in reference 

t o "wh a t is ." Thi s is significant at the .01 level, with a p r o­

b a bilit y o f 0 . 00008 as indicated in Table I . Table II likewise 

i n dic ate s a sum o f ~ean s c o res of 30 . 95 for pa~ents and 29.09 for 

II h ' . b II s t udent s i n t h e c ate go r y o f whats ouia e . With a probab i lit y o f 



0 . 00000, it is also well ~ithin the . 01 level of acceptance . It 

coul d , theref ore, be concluded t hat hypothesis number four is r e ­

jec r eo fer bc ti, parts, 11 wha t is" and "what should be . ! I 

As was mentioned in th e presentation of statistical ev idence 

fo r hypothesis three, t he categories students and parents agreed 

nost c losel: on , bas ed on personal ob s ervation of the means in Table 

V, were Opport unity for I nput,with mean scores of 2 . 38 and 2 .60, 

r es pecrive ly , as their lowest category and Respec~ with mean scores 

of 2 . 91 and 3 . 06, respe c tively , as their choice for the most positive 

cl imate fac t or . It mi gh t al s o be pointed out that parents were 

consistently h i gher in all eight climate factor categories than 

were st ude r.. ts. 

The fifth hypothesis stated there would be no significant 

difference in the parental perceptions of the school 's climate as 

the ir level of education increased . Table I indicated a probability 

fac t or of 0 . 00 436 which falls within the ac cepted . 01 level of 

probabil ity . 

As indicated by Table II , the sum of the mean scores for parents 

v.-ith f: - 8 educat ional attainment was 21. 46 ; the sum of the means for 

parent s v;ith 9-1 2 education was 23 . 46; the sum of the means for 

pa rents with 2 years college was 24 . 61 ; and the sum of the means 

fo r ra rent s with a degree and beyond was 24 . 76 . The consistent 

· f ro·m 21 . 46 a t K- 8 level t o a 24 . 76 at the degree and pr ogr ession 

· · ' f · · · crease i n mea n s co res as th e beyond Jevel indicates a ae ini t e in 
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leve l of educa ti on f or t h i s gr ou p inc r ea s e s . The op posi t e c ou ld, a s 

well, b e th e c ase . As t h e lev el of educ a t i on d e c r ea s e s f o r a g i ven 

gr ou ;, , p a r e n t s , s o does it s p e r c ep ti on o f "wha t i s " o r wha t t he 

sch oo l i s a c tually l i ke . The r e f o r e, the "wha t i s " porti on of this 

h ypo t h e s is i s r ej ected . The secon d p ortion , "wha t s hould be, " i s 

a ccep t ~c s i n c e a p r ob a bili t y fa c t or of 0 . 052 78 ~as fo und, as is 

s hown in Tab l e I , wh i ch f a lls out s ide the . 0 1 l eve l o f significanc e . 

By v i s ual examina t ion of t h e mean score s in each cl i mate c a te ­

go r y for parents in e ach e duca tional cat egory , i t a ppea red t o the 

wri t er t o b e s up po r t i ve o f the overa l l stat istical f indin gs dealing 

~ith t h e h y p o t he s i s . As t he level o f educa t ion inc r e ased , s o did 

th e pe r c e p ti on o f t h e cl i mate . Ta b le VII ind i ca t e d th e me a n s f o r 

fem a le. and ma l e p aren t s , the di f ference moving from f emal e t o ma le, 

and th e me an f o r b o th g roups by educationa l l ev el . No t on l y did 

th e means in Table VII appear t o be consist ent with th e st a tisti c a l 

f ind ings, but a ls o they wer e a c tually quit e supportive in al l r e ­

s pe c t s . There wa s a progr ess ion o f me an sco r es in all eight cl ima t e 

catego r i e s f o r parent s wi t h K- 8 educationa l a tt a inment a s compared 

t o t h o s e wi t h 9- 12 and , lik ewi se, those wi th 2 y ear s col l e ge . Only 

thr e e catego r i es showed a progr ession t h r ou ghout all fo ur educational 

l ev e.ls f o r parent s . Thes e thr ee were Res p e c t , Mo r a le a n d Caring . 

As ha s already been poin t e d ou t, t he d emo gr aphi c f a cto r o f sex 

was n o t c on s i der 2 d a c onsis t e n t statis tical fac t o r in cl i mat e . How­

ever , th e writ e r d i d ch o o s e t o e x amine uns c ienti f i cally t h e raw 
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ms,an sc o res fr o:n Tabl e VI I t o determine a r eas of unusually ob s ervable 

differenc es b e tween male a n d f ema l e pe r cep tions of t he s chool's 

c l i T11a t e . 

The l a r gest difference between the perceptions of fema le and 

mal e parents occurred in the ca tego r y of Cohesiveness a t the degree 

and bey o nd leve l , with female parent s showing a 3 . 38 mean sco r e as 

c ompared t o 2 . 28 mean score for male parents. By v isual examination 

of Table VII, thi s showed a -1.10 differenc e between female and male 

parents . 

The second largest area of difference between female and male 

paren t s ' perception was i n t he ca teg ory of School Renewal a t the K- 8 

educa ti on al level. Female parents a gain s co red higher than the males 

with a 2 .9 0 mean score as compared to a 2.27 mean sc o re y ielding a 

-. 63 differen ce fr om female to male as is shown in Table VII. 

An o ther observation made b y the writer upon examination of 

Table VII was that even though large differences occurred in some 

levels b e tween females and males, the males were more positive than 

females i n f our out o f eight clima te categories, while the females 

were more pos itive than males in f our out of eight catego ries. 

For the sixth hypothesis it was stated there would be n o sign i f­

i c ant d i fference i n teachers' perceptions for school c limate at their 

diffe re~t levels of fo r mal professional training . Wi t h a probability 

fa c t o r of 0 .16 914 fo r "what is" and 0 .0455 2 for "what should be" 

( se~ Table I ) i n r egards t o teacher training a n d thei r percept ion, 
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it is basis fo r accepting hypothesis six i n its entirety since the 

. 01 level of signif i cance is excee ded in both cases . 
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Hy p o thesis seven dealt with teachers as we ll . It v~as , h owever, 

concerned with differences in pe r ception between genders . The hypo ­

thesi s stat ed , t here would be n o signif icant difference in the per ­

ception o f school climate for male and f ema l e teachers in either the 

"what is " o r "what should be" catego r ies . Table I indicat ed a 

0 . 55117 p robability f actor f o r ' ;what is " and a O. 03676 leve l of 

probab l e significance for "what should be." With b o th levels , "what 

is" and "what should be," exceed ing the . 01 level of s igni f icance, 

the t es t results suppo rt ed the hypo thesis concerning tea c hers' per -

cep tion as sex chan ged . It s hou ld be noted, h oweve r , t ha t in re gards 

t o sex and teacher pe r cep tions of s choo l cl i mate , females were fo und 

to be significantly dif fe rent at the . 05 level of significance. 

Table III ind icated a comparison of mean scores between female 

and male t e achers . By visual exa minat ion, the observer was able t o 

easily ascertain the areas of gr eates t di ffe rence between male and 

fer;iale teachers . Opportunitie s f o r Input indicated a mean score of 

1 . 62 for females a n d a 1 . 98 for males with a + . 36 diffe r ence f rom 

females t o males . Five out of eight c limat e cate go ries ind i ca ted 

sco res fo r males which were less than tho se f o r females . How-

eve r, the one climate f actor Opport unit y fo r Input, wh ich, acc ordin g 

t o hypo t heses one and six , ind i c a t e d t eachers havin g t he l owest mean 

s core s of all gr oups in t he study , also indicated the lowest mean 



scc re f or female t eache r s . Oppo rtuni ti es f or I nput was l ow not only 

for f e~al e t ea che r s but al s o f or male teach ers . 

7h e eigh t h hyp o t he s is de c la re d the r e would be no dir e c t r e la t i on­

sh i p be tween the d i stanc e a member of the s choo l family is from the 

ad=ini stra tion and t he l eve l at wh ich he / s he pe r ceives th e school 

.: : i mate " t o be ." Test resul ts were unabl e t o support t he hyp o thesis. 

h'ith a proba b i lj_t y fa c t or of 0 . 00008 f or "wha t is" which falls with­

in t he . 01 lev e l of s i gn i f icance , th e r e appe ared t o be a s i gnif i cant 

diffe r enc e in the way students, teachers, and parents viewed climate 

a s i s ind i ca ted i n Table I and in the discussion of hypothesis three . 

Upon pers onal examination of the sum of the mean scores in Table II 

f or pa r ents, students, and teachers, there appea red t o be a progres -

s i on i r. mean scores as one moved away from th e administration . 

Pa r ent s t ad a mean s core of 23 . 73, students a mean score of 21 . 66, 

and t eachers a mean score of 20 . 97 . As one examines the s cores, it 

shoul d be no ted that parents had the highest mean score, while 

t eache rs had the lowest with students clustered between the two . It 

couJ.2 , t herefore, be concluded tha t as a group's proxi mity to the 

admin i s tr a tion de c reas ed , their perception of the school ' s climat e 

inc r eased. The re c iprocal likewise ap peared t o be true . As one 

moved c l os e r t o the a dministration, the lower his / her perception of 

t he s chool's c lima t e tend ed t o be . 

I t s hould be no ted that the r e search results indi cated a signif -

. - h s 1.·n ho~ the)· pe r ceived th e 1cant diff e r enc e oe tween t he t r ee gr oup · 
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"ideal " o~ "what s hou l d be . " Th e probaoilit y fa c t or , as indica~ed 

ir. Tab le I, f or "wha t should b 11 o 0 e was . 0000 whi ch fe ll we ll within 

the . 01 : evel of s i gn ificance . H ~ owever, upon examinat ion of the s um 

of t he mean sc ores for paren t s (30 . 95), students ( 29 . 09 ) , and teachers 

(30 . 25 ) , as is indic ated in Table I, the progression was not consistent . 

There was a signific ant difference between what parents, students 

and t eachers felt the climate "s hould be," but an indirect or direct 

relationship d id not occur. 

The hypothesis cannot be supported or rejected statistically . 

However, upon personal examination of the mean scores for "what is" 

a nc "what should be" one can observe even though parents had higher 

means for bo th, a progression did not exist; therefore, the hypothesis 

was supported fo r "what should be." 

By examination of Tables V and VII, the mean scores for each 

gr oup in all eight climate c ategories can be studied. A significant 

differe~ce existed between what teachers, students, and parents 

perceived the clima te "to be" and "should be." Als o, overall , as 

c~e moves away from the administration, the perceptions increased 

fo r the gr oups . But through an examination of the mean s cores for 

the groups in the area of "what i s" for each individual category , 

pr ogr ess i ons were no t the case for all categories . Those areas where 

pr o6ressions existed we re Mor a le ( teachers 2. 69, students 2 . 69, 

p2re~ts 3 . 06 ) ; Op portunit ies fo r Input ( teachers 1 . 80, students 2 . 38 , 

par 2nts 2 . 60 ) ; Gr owth ( teache rs 2 . 62 , students 2.72, parents 3 . 00) ; 
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Coh e s i v ene ss ( teachers 2.5 0 , students 2 . 80, parent s 2 . 93 ) ; and Renewal 

( teach ers 2 . 60 , students 2 . 86 , parents 2 .9 7) . Ev en though progressions 

did not exist fo r the c ategories of Respect, Trust and Caring , parents' 

me 2 h s cores were consistently higher than either students' or 

tea c i-,ers' for each indiv idual categ ory as we l l as the overall climate . 

The nin t h and f inal hypothesis stated there would be no direct 

relationsh ip between students' grade level and their perception of 

school climate. With a probability facto r of 0.00044 for "what is," 

it has been previously stated in the presentation of data for 

hypothesis two that students ' perceptions of school climate were 

significaatly different. By persona lly examining the sum of the mean 

sc ores for "what is" under the student groups for seventh, eighth, 

and ninth grades in Table II the writer found what appeared to be 

a trend ex isting which progressively decreased as grade level 

increased. Seventh graders had the highest mean with a 22 .90, eighth 

grader s next with a 22.72, and ninth graders last with a 19.73 mean 

scores . 

Even though students' grade level appeared t o have no significant 

differenc e in regard t o student perception of the ideal or "what 

snou ld be," it should be pointed out, with a probability f a ctor of 

0 . 03029, wh i ch was slightly above the . 01 level of acceptance, 

the mean scores fo r the i deal also decreased as grade level in-

. d · T bl I Test results seemed t o indicate creased, as indic ate in a e • 

· trend toward an inverse r elationship concerning grade a pr ogressive 

l evel and the difference in students' perceptions of school cl imat e . 
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Ther e::ore, teS t resu l t s appear ed to supp ort t he hypothes i s fo r 11 wha t 

i s . 
11 

The hyp othes is f or 11 what shou ld ·oe 11 was supported, a s we l l, 

sinc e a d i r e c t r el ations h i p f ailed t o exist in that area . 

Even t hough t he sum of the mean scores decreased as grade l evel 

incr e ased (a s i s indica ted in Table II ) , an examination of the mean 

s c or es fo r s tudent s by grade level and sex i n Tabl es VI II and IX 

i nd i cated s ome interesting points. The writer was aware of sex 

be ing found t o be of non-significance, statistically, in the overall 

s chool climate. He chose, however, to examine the raw mean s cores 

fo r each cl imate fac tor t o as certain, if possible, the di ff erences 

ar.d / o:- simi larities in male and female percep tions between grade 

levels. By ex amination of Table VIII, the difference in mean scores 

be t~een sev enth and eighth grade females indicated an increase in 

pe r cept i on fo r all climate factors except Cohesiveness. The table 

als o sh ows the dif ference between eighth and ninth grade females as 

being nega~ive or a decrease in all eight climate areas. By 

compar i s on, males showed a negative difference between seventh and 

eigh ch and eighth and ninth grades. Theref ore, male per ceptions 

were not only progressive l y poorer as grade lev el increased but were 

consiste n tly poorer in a l l cl imate f actors. Not onl y did male s 

i nd i c a t e a c onsis tent de crease in a ll c l imate areas between all 

gr ade levels , but ninth grade males were consistently lower f or a l l 

cl imate fac cors tha n any o ther grou p as i nd icated in Tab l e VII I . 

Table VIII , eigh t h and n inth grade ma les bo t h showed mean s co r es 

which were below t he femal e s tu dent s ' me ans fo r t heir r e s pec t ive 

I r. 
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grade levels in all ca teg ories . Look ing at students' mean scores 

disr egarcing sex, Table IX showed , what would appear t o be , considerable 

dec r e ases in mean scores f r om h i ghest t o l owest mean s cores for each 

cl imate factor. The cl imate area of great es t difference was Mo r ale 

wi t h a -. 52 diff e~ence f rom highest t o l owest mean scores for g rad e 

levels . Cohes i v eness and Renewa l with a -. 46, and Opportun ity fo r 

I np~t and Gr ow t h each with a -. 34 appeared to be of notable difference. 

The area of closest agreement between students of different grade 

levels was Caring with only a -.18 difference between highest to 

l owest mean scores. 

E.x &~ination o f Table X indicated a higher perception of the schoo l 

by males than females at the seventh grade level. Howev er, at the 

eighth and ninth grade levels, male perceptions were c onsistently 

lower than female perceptions in all areas for both grade levels 

ex cept Cohesiveness at the eighth grade level where males and females 

e ach had a mean s co re of 2.86 . 



Chapter 5 

Sill-frLI\RY AND CONCLUSIONS 

Sl]}l}i.WY OF HYP OTHESES, METHOD AND FINDINGS 

Schoo l c limat e be c ame a concern of this writer as his experience 

. \. . ' . . . 
i n tea c ,11ng , a8m1n1strat1ve experience, and professional training 

increa sed. The writer chose Fort Campbell Junior High School t o 

study f or s ever al r easons but primarily because he had been s o closely 

asscc iat ed with it during his teaching career and felt like doing 

s orne~hiGg t o con t ribute to its continued gr owth. Since a great deal 

of concern a nd consideration was already being directed toward im-

prov i ng th e school in several areas, the eagerness on the part of 

the s t aff and concerned family groups to assist the writer was already 

deep- seated . Upon examination of the area of s chool climate for this 

school , and the junior high school in general, the writer wondered 

t o what exten t he could contribute co t he s chool 's growth and 

success . 

It became apparent t o the writer that all persons must first 

becone awa re of what the problems were and where they existed in 

or der t o co~ple tely understand what must be done and where most of 

thei'- efforts must be concentrated . These prob lems, as well as a 

dee p concern fo r the educational dire c tion within t h i s particular 

school s ys tem , led the writer t o fo cus on this fie l d study t opic . 

lhne hypo theses were f ormulated and seated as a f ocus for the 
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r esearch in t h i s field stud y . The first one sta ted t he r e wil l be n o 

s i g n if i cant difference in the perceptions of s chool clima te fo r 

fem a les a nd males . This hypothesis was supported during the initial 

~un t o determin e correlation between groups and vari a bles. 

Correlations deal ing with groups and the variable of sex were so 

ne g l~gible, further testing of these variables was deemed unne c essar y . 

T"ner e w-as, however , one g roup, female teachers, which was s ignificantly 

different at the .05 level of significance on the "ideal " o r "wha t 

s h ould b e" as compared to their ma le counterp a rt . 

By examination of the data in the tables giving mean comparisons, 

an understanding of the hypothesis and its supportive findigs was 

fu r ther sought. After careful c omparison of the mean scores between 

ma les and females, it appeared t o be ev ident t o the writer that female 

teachers generally perceived the school's climate more positively 

t han did male teachers . Male and female parental perceptions were 

v a ried , but the mos t obv i ou s discrepancy occurred in the area of 

Cohes iveness at the B. S . + educational level. 

The second hypothesis stated t here would be n o significant 

differ ence b e tween students' grade level and their perception of 

the school's cl imate . Tes t results did n o t support the "what is" or 

"real': p ortion of the hypothesis, indicating grade level did make a 

ff l·n the wa y students perceived the s c h ool 's signif i cant d i _erence 

c limate. All the mean scores for eighth and ninth graders, when 

c ompared, showed c onsistent decreases as grade level increased in 
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all ei gh t cl i ma t e areas . Tes t r es u lts d i d supp ort the " wh a t shoul d 

be" p ortion o f the hy p o thes i· s and i ndicated t h e p e rception of t h e 

s cu dent d i d n o t sign ificant l y c h a n ge as d 1 . ~ g r a e eve l changed . 

Hyp o thes is t h r e e wa s n o t s upported by t he r esear ch finding s . 

It was s t a ced ther e would be n o s i gnifican t differ e n ce in t he per­

c e p ti on of t he s c h oo l ' s climate b e t ween par ents, s tudent s and 

t each e rs . The results sta tis tica l l y indi cated a significant di f ­

fe r e nce in the percep tions of parent s , stude nt s and teache rs fo r 

both ' 'wh a. t i s " and "wha t sh ould b e . " 

Per s onal examin a t i on of t he me a n s c or e s i ndi c a t ed the cl i ma t e 

fa c t o r Op portunit y f or Inp u t t o be t he on e a r ea whic h had the l owest 

mean s c o r e s f o r ma l e as wel l as fema l e t eache r s , stude nt s and 

paren t s . A f urther examina tion of the mea n s cores indi cated Respe ct 

as th e cl i mate fact o r wh ich c onsistently ha d the high e st mean s co r e s 

fo r al J_ th r ee groups, teachers, student s and parents . 

Resea r ch f indin g s failed t o supp ort t he f our th hy p o t hesis wh i c h 

sa i d the r e wo u ld be n o signi f icant dif f erence i n percep tion s of 

s cnoc l c lima te fo r pa rent s and stude nts. Not on l y wer e bo t h porti on s , 

".,Tha t i s" and "what should b e " statistical l y we l l with i n t he . 0 1 
' 

r ange of signif i ca n c e , but als o a n obviou s v a rianc e in t he s um of 

the mean sc o r es fo r t h e two groups exi s ted a s we l l. 

B · · o f th e mean scores fo r each cl imat e fa c t or, it y examina tion 

appea ~ed tha t bo th paren t s a n d s tud e nt s believed Oppo rtuni ties fo r 

Inp ut t o b e th e cl ima t e a r e a needing grea test e ffo rts t owa r d i mp r ovi ng, 



~hil~ Re spec t wa s t heir cho i ce f o r t he climate a rea which was per ­

ce i v ed as most pos itive wi t hin the school . 

so 

The s t ~dy hypo thesized there would be n o significa nt d i ffe renc e 

in the w2y pa rent s, v: ith di ffe rent levels of education, v iewed the 

s c hoo l ' s cl im a t e . It was specifically stated tha t parents' per ­

ce~ cions would n o t cha n g e signific antly as lev els o f educa tional 

at t a inment chang ed . Test results i ndicated an i n crease in mean scores 

r fl 1 • fl 1 1 1 f r o r w1 a t is as t1e eve o education for t he group i ncreased. The 

results were statistically significant at the . 01 level of confi-

den ce. The '
1
wha t should be ' 1 portion o f the hypo thesis exceeded the 

. 05 level of confidence . 

Not only was there a difference in the way paren t s perceived 

the c limate with different levels of formal education, b u t also a 

p r o 6 r essi on of mean scores in all eight cl i mate categories for 

pa rents with K- 8 education as compared t o those with 9- 12 and like­

wi se tho se with two years college appea r ed. Only t hree clima t e 

a r eas indicated p ossib l e posi tive p rog r essions t hrou ghou t all four 

ed uca tional c ategories . They were: Respect, Morale and Caring . 

Even th ou gh sex was considered t o be statistically nonsignifi ­

cant early i n t h e analysis of the data, examination and visual com­

pa r ison of ma le and female mean s co r es was c on s idered appropriate 

by the writer. The larges t percep tual difference b e tween females 

a ,10 rr.ales occurred in the cli.ma te area of Cohesiveness at the degree 

and b eyor.d level in f avo r of femal es . 
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The sec on d la r ges t d i fference occurred in t he a rea o f Schoo l 

Ren 2 ual at th e K- 8 ed ucat i onal level . Females were again mo re p osi­

tivE:. Even though la r ge difference s exi· sted t 1 1 11 a some eves , overa 

male a n d female parents we re n o t significantly different in their 

o ve r all percep tion of the c l ima te . 

Th e sixth hypo thesis stated the re woul d be n o signifi cant 

diff eren c e in t he pe rc ept i ons of teachers with diffe rent levels of 

formai edu c ation. The test resu l ts fo r 11 what is" and 11what should 

be' ' indicated probability fact o rs of 0 .1691 4 and 0.04552 respectively . 

Th e res ea~ch findings supported the hypothes is . 

Th e seventh hyp o thesis stated there would be n o significant 

diffe r e n ce i n the perception of s chool climate f o r male a nd female 

t eache r s . Both "what is 11 and 11 wha t should be" were found to be of 

no s i gnifi c ant difference. The research finding s the reby supported 

the hy?o thesis. 

\'is ual examination of mean scores for male and female teachers 

indica te d male teachers having lower mean sc o res in five of the eight 

cl ioat e c2 tegories. The area of greatest differenc e, however, was 

in t he cl i mate fac tor Opportunities for Input. Female t eachers were 

no t on lv lower than male teachers in the mean score for this catego r y , 

bu t al s o bo t h male and female tea chers were lower i n Opportunities 

f o r I nput than any other g roup . 

The eigh t h hypo thesis was supported by t he research findings . 

7he hy p o thesis st a t e ther e wo u ld be n o d irec t r e lationsh ip between 
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.:he: c i s !: ance 3 memb e r of th e s choo l family i s f r om th e a dmi nis tra t ion , 

2.no the levE:l at wh i ch they pe r ce i ve t he schoo l ' s c l lma t e . With 

' 'v,r-.a t is " ha,: in~ a O • 00008 pr obab ility fa c t or an d "wha t should be " 

hav ing 0 . 00000 a s its pr obability fa c t or, st a tisti cally t here was 

2 s i gni f i cant d i fc e r en ce in th e way t he three gr oups perce ived t he 

c imci t e " t o be " and " sho uld be . " The hypot hes i s was r e jec: t ed in 

th e ca s e of " wha t i s " s ince a di r e c t r ela t ionship ex i s t ed . Re sul t s 

i ndi2a t ed t ha t a s t he gr oups have less contac t with t he a dminis tra ­

tion (move awa y from) , the mean s co res increased signi ficantl y . 

Even t hough t he resea r ch findings indica t ed a significant difference 

f or "wha t sh ould b e " among th e three gr oups , no direc t r elat i onshi p 

was found t o ex i st among the mean s cores of t hese groups . Ther e ­

f or e , th e hypo t hesis was a ccep t ed on t his basis . 

Th e f inal hypo thesis as s erted t he r e would be no di r e c t r elat ion­

shi p be tween st ude n ts ' gr ade leve l a nd their pe r c ep t i ons of school 

clima t e . Te st results s eemed t o i nd i cat e an i nve r se r elationshi p 

i or ""'·ha t i s " co nc ern i ng student s ' g r ade level . As gr a de l evel 

incr ea sed . c limat e scores dec reased . To a l e s s e r degr ee, the 

r eason in g was t r ue. f or "wha t s ho uld be " or the " i deal" However, 

s ince t he lev e l o f pr obab i lit y d i d no t fall wi t h in the . 01 l evel of 

conf i den ce , one ca n on ly s pec ula t e r ega r ding an inver se r e la ti on­

ship f o:- r'wha t should be . " Th e hyp othe s i s .._-a s support ed , however, 

since a re l a t ions h i p fai l ed t o exist . 
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CONCLUSIONS 

For the most part _, the findi'n
0
os f h d o t e stu y we r e n o t t o tally 

unexpected by th 2 wr iter even t ho ugh all t he hypo t heses were written 

i n th e n ull set . Th e re were , however , a few research f i ndings and 

oose ~v a ti ons of the va riou s groups in compa risons which caus ed the 

writer t 0 come t o th e conclusions wi t hin this section . 

On e interest ing fi n din g was t ha t n ot only do s t u de n ts ' pe r ­

cEp tion s vary by grade leve l but ac t uall y decrease as gra d e level 

incr eases . The only possible explan ation the wri t e r can offer in 

regard t o this i s t he ma turat i on factor . It was no t a t all s urpris ­

ing t o find mean scores which indicated that male perceptions we r e 

lowe r than female percep ti on s even tho ugh, statistically , the re ­

searc h data did no t s u pport th e p r oposal of sex being of significan t 

diffe ren ce in the overal l c limate of t he school . The mean scores 

for mnles, howeve r , we r e con sis t e n t l y poorer t han fo r female students . 

It wouJd appea r, by e xamination of t he t ables comparing the mean 

sc o r es of these g r ou ps , pe r cep t ion of school cl i ma t e moves from 

positive for female s a t t he seven t h and e i ghth g r ade levels t o a 

negative percep t i o n i n all climate categor i es as one moves to the 

ninth g rade level . Male pe r cept i ons cons i stently, and progressively, 

dec reased as the ~1ean sco r es for s tuden t s moved f r om the seventh to 

t~ e e i gh t h and even to the ninth grade . All the s t atis t ical data 

and oe rs ondl ob servatior.s of the mean s co res led the writer t o view 

the s t ude n t, ~ale and female, at t he nint h g r ade level the prime 



SL. 

f ocus in impr ov i n g stu dent pe r c eptions of the sch ool. 

An o the r si gnificant f ind ing whi c h c ould ha v e had a bearing on 

t he p e r ceptions o f t he s tudents was t he percep t ions of t hei r t eacher s . 

~la le tE.achers h ad me an s co res l owe r in f i ve out of th e eight c limate 

areas than d id the f e mal e teachers . With teac hers h aving mean scores 

lowe r in ove r all cl ima t e tha n all other gr oup s and consider ing the 

high deg~ee of a ss o c i ation with students, a c omparison o f th e mean 

sco r es f o r the t wo g roups could be viewed as p ossibly significant, 

a t lea s t i nte r est i ng . 

Te ac her p e r c ep ti on s wer e lowe st i~ the clima te area Opp ort uni ­

t ies fo r I n put. The mean scores ind ica ted f ema l e t e a c h e rs have a 

lowe r percep tion in this category tha n ma le t e a c h e rs . Al l t e a chers 

coQb ined , however , had a lower p e rcep t ion o f this c lima te fa c t o r 

than a n y other g r ou p . Her e i n lies a nother interesting ob servation 

since the c liffia te area Oppo r t un ities f o r Inpu t produc e d the lowest 

mea n s co r 2 s f o r all groups in all eight clima te areas . Thi s c ould 

mean a t l east on e i mp o r t a nt thin g . Al l g r oup s ar e seeking more 

ir.pu t i nt o ~h e ove r all operati on of t h e schoo l and as they p e rceive 

~hey a r e be i ng d e nied this v o ice , perceptions tend t o become n ega­

tively in f lue n c e d . 

The writ e r wa s n o t c omple tely surp r i s ed when, statistically , 

it was f o und th e r e we r e signif i cant differenc es in th e per c e p tions 

o f s t udents, tE.ach e r s , and pa rents . Wha t wa s of signi f i can ce and 

equall:· of in t e rest t o t he wr iter was t he i n c r ea s ed pe r cep tion of 



grou;:-s as th ey mov ed away f r om t he administration of t he school . 

Tea:::h e rs, hav ing th e closest · · p roximity t o th e administration of the 

school , pos sessed mean scores lowest of ~Lh e t h ree f 11 d g r oups o _ owe 

b,_: students and pa ren ts . Aga~ th 1· ~n, e c imat e a rea Opportunities for 

Input was by far the most significant area of the climate needing 

improve~ent by all groups. Students and parent s probably fel t the 

trust level in th e school could als o be improved . All three groups 

seemed to be pleased with the areas of Respect, Caring, and Renewal. 

One mi ght, therefore, consider not only Opportunities for Input as 

the def inite area needing attention by the school in improving the 

c limate o f the school, but also the area of trust fo r parents and 

student s as well . 
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One of the most interesting findings of this study deal t with 

parents' perceptions and how they change in regard t o t he level o f 

fo r mal edu c ation they have acquired . It was found a s parents' formal 

ecucat i on increased, s o did their overall perception of the school . 

A pr ugres sion in mean scores occurred in all eigh t climate categories 

from K- 8 thr ough the two year s college level . A p r ogression occur red 

in only t hree climate a reas, however, thr oughout all fo ur educational 

·evels for pa rents. The three climate areas of progression were: 

Respec t, Ho rale, and Caring. Even though , by observation, one can 

:inc seeming l y l a rge differences between males and females at the 

· 1 1 11 the i·r pe r cept~ons wer e fairl,_• consistent . va r ious eves , overa ~ 

1~E a reas of l ar gest discrepancies between male and female parents 



we re Cohesiv eness at the deg r ee a n d beyon ' 1 1 d R 1 a e v e a n enewa a t 

the K- 8 edu ca tional lev el . In ea c h c ase, male p a rents demonstrated 

per ceptions lower t han female pa ren t s . 

Th ere is n o r ea l way from this stu dy and the data contained in 

it t o de t e r mine why pa rents' per c eptions d e crease with levels o f 

f or~al edu c ation at t a ine d . I t i s p ossible that within the K- 8 

educa t ion a l r a nks , indiv iduals have dev elop ed a dis l ike f o r scho ols 

at an ea rly age and these perceptions of their school da y s tend t o 

tint their ?erceptions o f the present edu cationa l s y stem. If s o , 

co~si de r a tion sho uld be g iven t o e ff orts a t re - establ ishing faith, 

t r ust and a nee d f o r education in thes e pa rents. 

Ai, o th 2 r th ou ght o r possibility the writer had in regard to 

pa rent a l perceptions was as peop le r eceive more e ducation, they 

be g in t o b e lieve and perceive a certain way based on a s e t o f ideas 

wh i ch ope ra te t o pro tect the institution. In this c ase it would 
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s eem n e cessary t o operate from the assumption of attempting t o 

improve th e p e rc ep tual beliefs of those with less educati on t o be­

l i eve o r p e r ce i v e education as a way and means o f g i v ing their ch i ld ­

ren mo re cf th e g o od life. Sinc e p a rental p e rcepti ons are somewhat, 

i f not considerablv in f luenc e d b y what t he ir chi l dren say about 
., ' 

school and pe r ce iv e the schoo l t o be, a fairl y sa f e assumption 

mi gh t be on e in which the child is the f ocal po int o f our eff orts 

a t r each ing th e p a rent. 

· mu s t have a def inite carry - ove r a t th e S t ucient p e ~c ep ti ons 

paren t a l level . Chi l d ren wh o experi e n c e s u cces s in school usually 
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v i ew s c h ool in a mo re p ositive manner . Th e success they exper ience 

J e cd s t o mo re success fewer probl ~ • . - , ems , ~ewer n egative conf r onta tions 

~it t1 schco l pe rs onn el and, i ndi r e c tly, an inc rea sed pos itive per -

c e p ti o n o f wl1a t s c hool i s, what it dues, a n d th e nee d for and the 

benef its of increased edu ca tion . Since these per c e p tions are trans­

ffi i t t ed t o p a rents , the writ e r believes parents , wh o have a be tt er 

e d uc ational backg r ound or wh o s ee th e good thing s s c h oo ls are pro­

vidinl their children, will view the scho o l with a mo re positive 

a ttitude . With this kn owledge, the writer feels that these parents 

tend t o stress t he imp ortance of education much mo re and actually 

pr ovide suppor t for th e schoo l in various wa y s. 

Childre n of parents with li ttl e f o rmal education al tra ining 

either p e r ce i ve a ne ga tivism on the part o f t he pa rent o r fail t o 

see a real need for inc reased education f or themselves because of 

t he ir pa r en ts ' lack of s u ch o r their attitude con cernin g s chool . 

In any case , t he s c hoo l is faced wi t h a tremendous task in chan ging 

per certion s in a s ituation of this natur e . Aga in, th e ch ild must 

be the focus of the s c h ool ' s attention in i mp r oving perceptions . 

Teachers ' percep ti ons are most influential in changing o r improv ing 

the perc e p ti o n s of the student . Student pe r ceptions o f schoo l go a 

long wa y t oward de termining the per c e p tions of th e ir pa rents. There-

fore , one mus t consid er the teache r as the co rnerstone in building 

per c ept i ons abo ut s chool . But t o foc u s all effort s on i mproving 

· · · f h ~ o u ld be t erribl~ inadequat e . or .:: nangin g the percep tions o teac .ers .. -

C. h l' b · · t he c lassroom but sh ould extend t o the student, nange sou a e g i n in 



th e p3r e n ts , a nd any o t her member s of the s chool family wher e it 

has te en c.ete"!:"mined t ha t improvement is needed. 

Aga i n , it ap pea r s a ttention shoul~ be gi ven t o th e area of 

O?portunities f or I nput. In additi on , consideration needs t o be 

extend ed t o Cohesiv enes s and Renewal at th e respective educational 

levels f o r parent s . The p rimar y concern from this data should be 

not on l y t ~e per ceptions of parents wit h fo rmal education near, 

equa l t o , or exceeding those of school professionals, but also all 

parents who have ch ildren in th e school . Special attention should 

be giv en t c thos e pa rents with a felt need fo r input and a concern 

fo r being a part of the school's operation . With more nega tive 

per cept i ons prevailing for parents with lesser educational attain-

meTit , it behooves th e appropriate individuals t o give serious con-

~iderati on t o improving the perceptions of thes e groups while main­

ta ining o r i mproving the perceptions of parents who are already 

sat i s f ied with th e job the school is doing . 

IMPLICATIONS 

The pe r cep ti ons of the s chool ' s cl ima t e at Fort Campbel l 
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J uni or Hi gh Schoo l were varied and, i n some respects, of statistical 

signifi cance . lf no t, they were at leas t of considerable interest. 

E f th . paper was no t intended t o illustrate ven though the purp ose o 1.s 

the streng ths an d weaknesses of the efforts a t cl ima te change, ther e 

effor t s are needed l·n some a r eas or more effort, was eviden ce t hat 

as t he case mav be . The study made it quite plain that pe r ceptions 
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of the s2hoo l and its clima t e a re n o t t h h of a ll e same on t e pa rt 

0 h o are con ce rne d . Th e a d · · · 
" min istration tend s t o view the clima te 

me re positively than o t her indivi dua l s i n the school f amily . I n 

most a~Eas of cl imat e , per ceptions increase a s distance f r om the 

adm i n i strat i o n inc reas e s. With t eachers ma intaining c l osest prox ­

i~i t v t o t he adminis tration , i , th e ref o r e , behooves one t o examine 

the 2 r eas in n e e d of greatest attention in the s c hool's c limate. 

Teac he rs f e lt a need for more input opportunities . Even though 

f emale tea chers generall y per c eived the c lima te more pos i tively 

than their ma l e counterparts, and it was de termined that in the 

ove r all clima te picture there wa s n o signi f i cant di ff erenc e in the 

pe r cep tion s of females and males, the clima t e a r e a Opportunities 

fo r Input was significantly lower for fema le tea c hers as compared 

t o a l l othe r g roups. Male teachers did, however, a gree tha t this 

par ti c ular area needed attention as did a l l r e sp ondent gr oups. With 

all gr ou p s a g reeing that one climate fa c t o r was consistently low, 

it ap pe a r e d t o the writer o f utmost necessity t o devote adequate 

a ttenti o n an d energies t o changing this percep ti on , or condition if 

i t s o exi st s a s such . 

Signi fica nt dif f erences e x isted betwee n the various r e s pon dent 

gr o ups . As one move d away f rom the a dministration, perceptions 

' · Perhaps closeness serves t o "insula te" a ppea r eo t o i ncreas e . 

i nd i vidu a l s fr om a cc e p ting cond i ti on s a s b e i ng a s good a s t h ey 

actua ~ly a r e . I t cou ld be , however , that clos e n e s s a l lows ind i v i d-

t ~ the school as i ndiv iduals wi t hin t he uals t o see o the r aspec s o~ 
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sch o o l a n d c a us e s them t o transfe r these perceptions t o o ther a reas . 

It is als o possib l e tha t being as close as teachers are to the over­

all oper a tion o f th e s c hoo l , they actually se e th e mechanics and 

a re n o t p leased with this aspect of the admin i stration of the school, 

\,h ile most parents are only familiar with the fina l product or the 

out come . 

Studen ts ' perceptions varied by grade level . Pe rceptions 

consisten tly decreased from e i ghth to ninth grade f o r both males 

and fema les and ma l es ' percep t ions decreased consistently in all 

c l imate areas fr om seven th to eighth t o ninth grades . The areas 

~ith lowest scores were Mo rale , Cohesiveness, Renewal, Opportunities 

for Input, and Growth . Interesting , however, there were only three 

a reas --Respect, Morale, and Cohesiveness--where a consistent de-

crease was eviden t between each g rade level moving from the seventh 

a ll the way up t o the n i nth grade . 

I t was quite ev i dent that something happens t o junior high 

students f r om the eigh th t o the nin th g rade levels for b o th males 

and females . Wha t the s c h oo l is, or is n o t, the schoo l personnel 

is do ing or i s n o t do i n g , coul d have a definite effect on percep-

tions . There is an ob v iou s decl ine in perceptions on the part o f 

11 1 and the Writer c ontends that efforts s cu den:s, especia y ma es, 

need t o be ma d e t o determine why and what can b e done t o diminish 

t h i s trend . 

It wo uld appear t hat communi c a t ion is a key t o remedy ing s ome 



61 

of t he i i rfe r e n c e~ in pe r cep tions . Perhaps , a more adequate 

a ss 1.1m? ti on would be that t he communication transmitted is n o t being 

de c oded t he s a me o r it is be ing ac ted upon by fact ors o ther than 

t h ose per t aining t o the irmnediate situation. In view of the fact 

t ~a t pa r ents perceive the c limate differently from students, and 

p3rent s ' atti t udes o r perceptions ab out the school varied with t he 

amount o f formal edu cation they had received, the writer of this 

pa?e r was facea with several o ther areas of concern . Parents with 

m~re fo rmal education had more positive perceptions than those with 

lesser amounts of formal education. The only exception t o this was 

the B. S . + group of parents. It would appear, based on the mean 

scores for the climate areas, parents, in general, are more pleased 

with the job Fort Campbell Junior High School is doing than either 

studen ts o r t eachers. The mean scores did imply, however, that 

more a ttention should be spent in improv ing the trust level and in­

volvement of parents who have lesser degrees of education and who 

are no t so nearly aware of what schools have become over the past 

fe" years. Could it be that we have changed considerably since 

some o f the parents were experiencing their junior high school 

years ? If this be the situation, more attention needs t o be direct ­

e d toward educating, through various means of communication and 

11 l·n some aspect of the school and the inv o lvement, a parents 

school ' s operation . 

Ever. though edu cati onal attainment showed sligh t differences 
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in pe r cep tion for parent s t he same was n o t f d b f , oun t o e true o r 

teachers . Teachers fe lt i ll s existed , but the reasons were n ot 

is o la:ed t o any one g rou p . Even tho ugh t h e means for par e nts were 

cons~stent ly different or varied fr om one educational attainment 

g r oup t o ano t her, t eachers as a g roup wanted more input. If input 

is t he issue , eff o rt s by administra tive pers onnel should be made 

fo r i mplementing chan ge in the future based on var ious input meth ods 

t o invo lve all staff members. If input is being p rovided , however, 

then percep ti ons need t o b e a ttended t o in order that personnel 

may be h e lped t o believe their contributions are beneficial and 

they are listened to . 

In summary, more energies sh ould be expended in determining 

why teachers, especially female teachers, perce i ve a need for more 

input and devise means by which this can b e accomplished. As stu­

dents move through the junior high g rades, perceptions are in­

fl uenc ed o r molded, especially in the male students, causing a 

tendency t oward regression of perceptions from the seventh through 

the niGth g rades . Since female students show a regression of per­

ceptions ab out cl imate from the eighth t o the ninth grades only, 

particula r a t tention needs t o be focused in this area. 

The implicat ions seem t o be plain . The climate of a school, 

with For t Campbell Junior High School being n o exception, is not a 

A haphaza r d phe n omena which happens by s ome mystical acc ident. 

positive , he alth y clima te r equire s h a r d work , con stan t at t en t ion , a nd 
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comP_ e t en t leadership b o th on th f h all e part o t e administra tion and 

o th er members o f th e schoo l fami"lv . Ah 1 h 1· 
J eat y c imate requires 

jo int coope r a tiven ess a n d at tention by a l l schoo l personne l conc ern -

ing tb e impor tant aspec ts of school life, scho ol goals, and student 

pr oduct ivity. Just as important i s a concern for the goals, need s 

a n d feeli n gs o f all individuals con cerned with the school . Teachers 

de termine the climate of the c lassroom, while the principal is 

rE.:sponsible f o r the overall climate of the school. The responsibi­

lity does not stop here, however . The overr iding concern of all 

individuals--parents, teachers and administration--should be the 

ed ucation and welfare of the child . If students are learning , cared 

about, listened t o , allowed t o contribute and feel important, then 

s c h oo l goals have been successful . Further, teachers, administra-

to rs, and parents are also imp ortant elements of the school cl imate. 

The y , t oo , must feel important and contr ibuting t o this school goal . 

Such does n o t happen by mere accident, cont inue b y chance, n or 

i mp r ove by complacency. Hard work and the love and concern fo r the 

welfa r e of o thers, whether it be a student, a colleague, or an 

ic1 t ere steci person wh o has a vested inte rest in the school and 

especially students ' education, are of the utmost necessity and the 

\..'Yi t e r belie·,es c o uld very possibly be the roadmap t o a heal thy 

cl imate . 
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Appendi x A 

TABLE I 

? r oba bi l i t y Fa c t ors f or Sel . . Th C . ec tea SaI:'1p le Gr oups 
~ en omparing Real an d I deal Scho ol 

Clima t e Facto r Means 

?J:S EARCH GROUP Probabi l ity Fac t or 

Real - What I s Idea l - What Should Be 

T,,a c he r s 

Tra i n i ng 0 .1 6914 0 . 045 52 

Sex 0 . 5511 7 0 . 036 76 

Paren ts, Students I 

I & Teache rs - I 

a comparis on 0 . 00008 * 0 . 00000 * I 
I 

I 

Parents & Ed uc . 

Leve l 0.004 36 * 0 . 05278 

~-tudent s & I 

Gr a cie Leve l 0 . 00044 * 0 . 03029 

The pr obabili t y of Signi fi cance : ac t or was de r ived dur ing cor relation 
run t o de t e r.i:i ne si gn i fic ance i n per cep t ions becwee n and wi t hin 
gr oups . . 0 1 l e ve l of signi f icance wa s used t o de t ermine whethe r 
significant c i ff eren ce s existed . 
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Sum of t he Means From Combined Cli~ate Factors 
f or Selected Sam~l e Gr oups 
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Sum of ~eans 

GROU - CO:s'....~ES:?ONDI: G CATEG ORY 

P.:i.RENTS 
All Combined 

K 8 

9- 12 

2 :rs . College 

B. s . + 

STUDENTS All Comb i ned 

7th 

8t h 

9th 

TEACHERS All Combined 

"WHAT IS" 
" REAL" 

23. 73 

21. 46 

23 . 46 

24.61 

24 . 76 

21 . 66 

22 . 90 

22 . 72 

19.73 

20 . 97 

"WP.AI SHOUL BE" 
"IDEAL" 

30 . 95 

30 . 49 

31.01 

30 . 92 

31. 27 

29 . 09 

29 . 78 

29. 15 

38 . 43 

30 . 25 



TABLE III 

i)if ference in ~1ean Scores on School Climate Categories 
.be tween :S-emale & Hale Teachers for Real & Ideal 

I 
I 

MLA.N SCORES I - Rea l 1 

Cl..l'.1J..':'E CATEGO?..:.' Femal e Hale 

Resp e ct 3 . 08 2 . 90 

Trust 2 . 72 2 . 49 

Moral e 2 . 81 2. 56 

Oppor tunities for Input 1. 62 l. 98 

Gr owth 2 . 68 2.56 

Cohesivene ss 2 . 43 2 . 56 

Renewal 2.73 2 . 47 

Carin g 2 . 84 2 . 85 

I 
MEAN SCORES - Idea~ 

I 

CLP·I.A.TE Female lale 

Respect 3 . 83 3.69 

Trust 3 . 79 3 . 73 

Morale 3.92 3.85 I 

Opportunities for I nput 3. 75 3.49 

Gr owth 3.85 3.55 

Co hes::. ·:eness 3 . 78 3 . 77 

Rene .. ·al 3.8 1 3.6 4 

Car i ng 3 . 89 3.65 

69 

Difference in Means 
From 

Female : o ~lale 

- . 18 

- . 23 

- .25 

+ .36 

- . 12 

+ . 13 

- . 26 

+ .01 

Difference in Means 
From 

Female to ~fale 

- .1 4 

- . 06 

- .0 7 

- . 26 

- . 30 

- . 01 

- . 16 

- . 24 
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TA3LE I\' 

Comparison of Real and Ide- 1 0v -11 , 
- o._ ere:. !.'leans and 

Means : or Each Climate Category for Teachers 

OVERALL MEAN FOR DIFFERENCE CG~•i.)_T:C: CAIEGORY HEA.."l TEACHERS IN MEANS 
REAL REAL 

I\.e spect 2 . 58 2 .99 + . 41 * + 

Trust 2 . 58 2 .60 + . 02 

!·lorale 2 .58 2 .69 + . 11 

Oppo =tunities / Input 2 . 58 1. 80 - .78 * -

Growth 2 .5 8 2 . 62 + .04 

Cohes iveness 2.5 8 2 . 50 - .08 

Renewal 2. 58 2 . 60 + . 02 

Caring 2 . 58 2 .85 + . 2 7 * + 

* Indicates climate ca tegories with most negative and most positive 
c:ifferenc es between teacher means and over climate means for "what is". 

CLI!·\.ATE CATEGORY 

Resp ect 

Trust 

~o r ale 

Opportuniti2s / _nput 

Growth 

Cohesivenes s 

Renewal 

Caring 

OVEU,LL 
MEAN 
IDEAL 

3. 75 

3. 75 

3. 75 

3 . 75 

3.75 

3 . 75 

3 . 75 

3 . 75 

MEAN FOR 
TEACHERS 

IDEAL 

3 . 76 

3 . 76 

3.89 

3.62 

3 . 70 

3 . 78 

3. 73 

3 . 77 

DIFFERENCE 
rn MEANS 

+ . 01 

+ . 01 

+ 4 * + 

- .13 * -

- . 05 

+ .03 

- . 02 

+ .02 

* T •· c licate ca ce o
0

ories wit h most ne gative and most positive 
.!. n.:nca te s and overa 7...:. c_icate me:ans : o:: "what 
c i: fe renc es between : eacher means 

• .. • 4 11 sn oul.o oe . 



TABLE V 

Compa r ison of Rea: and Ideal Mean Sco res for 
S~lecced Sample G:-oups in Eignc School 

Climate Categories 

c1. ::.:1J,.TE 
I I I TEACHERS STUDENTS 

U.EGOF..Y I EAL IDEAL I REAL I IDE.Al 

Re spec~ 2.99 3 . 76 2 . 91 3 . 62 

'i!.'"l!St 2 . 60 3 . 76 2 . 58 3 . 65 

Morale 2 . 69 3 . 89 2 . 69 3 . 66 

Opportunit ies / Input 1. 80 3.62 2 . 38 3.54 

G:- owth 2.62 3 .70 2 . 72 3 .63 

CohesivE.ness 2 . 50 3 . 78 2. 80 3 . 58 

Renewal 2 . 60 3 . 73 2 . 86 3 . 71 

Caring 2 . 85 3 . 77 2.81 3 . 76 
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P.'\RENTS 
RI.Al IDEAL 

3 . 06 3.89 

2 . 86 3 . 83 

3 . 06 3 . 87 

2 . 60 3. 84 

3 . 00 3 . 84 

2 . 93 3 . 89 

2 . 97 3. 88 

3 . 00 3.89 



TABLE VI 

Di f ~ere~ c es i n Mean Scores f or To t a l Climate and f or 
Each CliGate Fac t or for Respondent Groups 

CLD L.s.TI 
?ACOR 

~ota l 

~,espect 

Trust 

Morale 

Oppor tu~i cies / Input 

Gr owth 

Cohesiveness 

Renewal 

Car ing 

TEACHERS 
REAL IDEAL 

2 .5 8 

+ . 41* 

+ .02 

+ .11 

- .7 8** 

+ . 04 

.08 

+ .02 

+ .27 

3 . 75 

- . 01 

+ .0 1 

+ . 14 

- .13 

- . 05 

+ .03 

- .02 

+ .02 

STUDENTS 
REAL IDEAL 

2 . 72 

+ .19 
I 

- . 14 : 

. o3 I 

.34** ! 

.00 

+ . 08 

+ .14 

+ .09 

3 . 64 

.02 

+ .01 

+ . 02 

- .10 

- .0 1 

.06 

+ .07 

+ . 12 

* - La= ges t positive difference in Real Means 
** - Largest negative difference in Real Heans 

.., ? ; _ 

PARENTS 
RL'-\.1 ID L.A.L 

2 . 94 3 .8 7 

+ . 12* + . 02 

- . 08 - . 04 

+ . 12* . 00 

- .34*4 - .03 

+ . 06 

.01 

+ .03 

+ .06 

- . 03 

+ .02 

+ .01 

+ .02 
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TABLE VII 

Lif:eren ce in ~1eans on Cl imate Fact ors f or Parents by Sex 
and Educa ti onal At t ainment 

CLi~!ATE ' I Means - Female Educational FACTOR I Femal e I :~al e ? o Ma le At t a i nment I I 

~\ SCORES Difference in Leve l of 

' I 

I 
I 

' 
I 

i 2 . 65 
I 

3 . 00 + . 35 K- 8 I 
I 

I 2 .9 4 2 . 77 - . 17 9- 12 

RE SPECT 2.9 7 3 .30 + . 33 2 Yrs. College 

3 . 29 3 . 52 + . 23 B . s . + 

I 2 . 96 3 . 15 + . 19 
! 

All Levels Combined 

I 2 . 70 2. 40 - .30 K- 8 
I 
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I O: 

FROM : 

RE : 

LETTER OF TIW\SllITTAL 

Pa rents, Stud ents, Tea chers & Administration 

J . Ga r y Stewart, Survey Administrator 

School Climate at Fort Campbell Jr . High Schoo l 

Dear Respondents : 

78 

The fol lowi ng is a s urvey intended to accomplish several things . 
The f i~s t and most important thing it will attempt to accomplish is 
to provide an accurate a s sessment of the School Climate at Fort 
Campbell Junior High School . This will be done by using feedba ck 
f rom the people who are most closely assoc iated with the school, 
the administration, teachers, students and the parents. In addition 
to finding out what the climate actually is, it will also provide 
data tha t can be used in det e rmining wha t should be done t o improve 
the s choo l . The third purpose for this study is t o assist the 
admi n i s trator o f this study in completing a field study requirement 
fo r t ~e degree of Ed.S . at Austin Peay State University . 

All t he inf ormation req uested i s essential t o insure an accurate 
analvsis of the school climate . I would, there f ore, ask that all 
questions be answered with the utmost honesty and candor . 

Thank yo u f e r assisting me in completing my degree and f or helping 
prov ide da t a t o accurately determine what the climate at your school 
r eally is. 
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DEMOGRAPHIC DATA SHEET 

Pl ease answer th e f o l l owin g questi ons f or us e in this survev . Names 
2 ~ ~ no t n eded and a ll inf orma ti on ~ill be han dl ed wi t h ex t reme ca r e 
an~ con f id en i al i ty s hould nam s be given . 

Cneck ch c ap? r opria t e blank f or ea ch question below : 

1 . 2. a rr. a I a n : dministrator Studen~ ----

Tea che r Par ent ----
I f student is checke d, please indicate the brade 
l evel by checking the appropriate box: 

7th 8th 9th ---
Ma l e Fema l e ---

3 . Highe s t l evel o f educa tion r eceived : 

Element a ry (K- 8) ---

Hi gh School ( 9- 12 ) ---

Col l eg e (2 yrs . ) - --

College (BS or BA Deg ree ) 
---

Masters Post 1ast e r s \.; a rk 
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THE CTI( LTD. SCHOOL CLIMATE PROFILE 

('Th i s ins t r,.1;:ie r.t: i s pa r t of 
c ~ the s choc l 1s cl i ma t e an ci an ex tens ive description and ana l ys is 

should be used in as s oc i at i on with 
School Climat e Impr ovement : A Cl , 1a~lenge fo r the School 
/1dminis t: r a t or . ) 

Student ---- ___ Femal e 
___ Male _ _ _ Teache r 

Pa ren t 
---
___ Se cre tary , cust odian , or o t her s t af ~ member 
_ _ _ Admi ni s t r a t or in t his School 
____ Sup e r i n tenden t or cen tral admini s trator 

PART A: GENER...<\L CLIMATE FACTORS 

wrl.AT l S : (1 ) Almos t Neve r 
( 2 ) Occa s ionally 
(3 ) :!='requently 
(4) Almos t Always 

WHAT SBOl.J"1,D BE : 
(1 ) Almos t Never 
( 2) Occas i onally 
(3 ) Frequen t l y 
(4 ) Almost Always 

~n t he co l umn marked (A) write ONE of the NUHBERS fr om What I s. 
I n t he column marked (B) writ e ONE of the NUt IBERS from Wha t Should Be . 

RESPECT: 

A B 

'TRUST : 

I n thi s s chool even low achieving student s are 

r espected . 

2 . Teache r s treat student s as pe rs ons. 

3 . Pa rents a re cons ide r ed by t his s chool as impo rtant 

col laborators. 

4 . Te a chers f rom one subjec t area or gra de l eve l r e spe c t 
t hos e f r om othe r subjec t ar eas . 

5 . Teachers in t h i s s chool are p r oud t o be t eache r s . 

f 
, h t h r " re " on t heir s i de '. 

1 . Students e e~ Lat eac e s o 

2 . \.-Th ile we don 't a h .. -a ys agr ee , v.' e can sha r e our concerns 

wit h each o t he r openly . 



8 1 

h1-l.AT IS : 
(lJ Aimost Neve r 
( 2) Oc cas i ona.lly 
(3) f requent l :.r 

WHAT 
(1 ) 
(2 ) 
(3 ) 
(4) 

SHOULD BE : 
Almost Never 
Occasionall y 
Frequently 
Almost Always 

( 6 ) Almost Always 

A B 

3 . 

5 . 

Our principal is a good spokesman before the 
s uperintendent and the board for our interests 
needs . and 

Students can count on teachers t o 1· 1.sten t o th e ir 
side of the story and to be fair . 

Teachers t rust students to use goori judgement . 

HIGH MORALE: 

l. This school makes students enthusiastic about learning . 

Teachers feel pride in t his school and in its students . 

At tendance is good ; students stay away only for ur gent 
and good reasons . 

2 . 

-, 
..) . 

4. 

5 . 

Parents, tea chers, and student s would rise to the 
defense of this school ' s program if it were challenged . 

I l ike wo r king i n this s chool . 

OPPORTUKin· FOR INPUT : 

1 . I feel t hat my ideas are listened to and used in this 
school . 

2 . Wh en imp ortant decisions a re made about th e programs 
in this s chool , I personally, have heard about the 
p lan be fo rehand and have been i nvolved in some of the 
discussions . 

3 . Important de cisions a re made in this school by a 
governing counci l with representation f r om students, 
faculty, and administration . 

~ - while I obviously ca n ' t have a vote on every decision 
t hat is made i n t his school tha t affects me, I do feel 
t ha ~ I can have some important i nput into tha t dec i s i on . 

.J • 
When a ll is said and done , I f eel that I coun t in this 

sch oo l . 
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WHl,':' IS : ----- WHAT SHCGLD BE : 
(1 ) Almos-c. Neve r (1) 
( 2 ) Occasionally 

Almost Never 

( 3) Fr eq uently 
( 2 ) Occasionally 

(4 ) Almost Always 
(3 ) Freq uently 
(4 ) Almos t Always 

CO'.\'TI.Nl!OCS ACJ.:i)L~IC Ai"D SOCIAL GROWTH: 

B 
1. 

') 

3 . 

The teachers ar " 1 · 11 e a ive , they are interested in life 
around them; they are doing interesting things outside 
t he school . 

Teachers in this school a r e " out in front", seeking 
better ways of teaching and learning . 

Students feel that the school program is meaningful 
an d relevant to their present and fu ture needs. 

4 . The principa l is growing and learning, too . He or 
she is seeking new ideas . 

5 . The schoo l supports parent growth. Regular opportuni­
ties a re provided for parents t o be involved in learn­
ing activ ities and in examining new ideas . 

COHESIVENESS : 

l . Students would rather attend this scho ol than transfer 
t o another. 

2 . There is a "we" spirit in this school. 

3 . Administration and teachers col laborate toward makin g 
the school run effectively , there is little adminis­
trator - tea cher tension. 

i; . Differences between indi\•iduals and groups (both among 
fac ulty and students ) are considered to contribute t o 
the richness of the school ; no t as divisive influences . 

5 . Ne~ students and fa culty members are made t o f e~l 
welcome and part of the group. 

SCHOOL R.EJ\E\~Al : 

1 . When a problem comes up, thi s school has procedure s 
f o r working on it; problems are seen as norma l 

II k. h b t" cha lle nges; no t as r oe ·ing t e oa . 

'l Tea chers a r e encouraged to innovate in t hei r cla ssroom 

r a t he r than t o co nf orm. 



\·.'E . .'.. T 
(l ) 
( 2) 
( 3) 
( {; ) 

; 
:> 

IS : WHAT 
Almost Neve:- (1) 

(2) 
( 3 ) 
( 4) 

SHOCLD BE : 
Almos t Never 
Occasionally 
Frequently 
Almos t Always 

Occasionally 
:r-equently 
Al:nost Alwa~'S 

B 

3 . When a student comes along who has spec i al prob lems, 
t his s chool works out a plan t ha t helps that student . 

4 . Stud ents are encouraged to be creative rather than 
to confo r m. 

5 . Careful effort is made, when new programs a r e intro­
ci uced, t o adapt them to the particular needs of this 
commun i t y and this school . 

CARING : 

1 . Ther e i s someone in t his s chool t hat I can always 
count on . 

2 . The p r incipal rea lly cares about students. 

3 . I think people in this school care about me as a 
person ; are concerned a bout more than just how 
well I perform my r ole at school (as student, 
tea cher, parent , etc . ) 

4 . School i s a nice place t o be because I fee l wanted 
a nd nee ded t here . 

5 . Mos t people at this s chool a re kind . 
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