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ABS TRACT 

This desc r i p t i ve stud y of educati·onal 
leadersh i p 

preparation f ocused on elementa ry teachers ' percept i on s of 

principals ' p ri o r teaching experience . 
A questionnai r e was 

deve l o ped and ad.minis e r ed 
o a sample of elementa r y school 

eachers within a metropolitan Tennessee school dist r ict . 

Teache rs ' perceptions were in erpre ed fr om heir expressed 

level of agreement with 24 statemen s f' · 
sing a ive - point 

Liker scale . 
Collection o f he anonymous questionnaires 

yielded a 70~ ra e o f r eturn . 

The results of the s udy indica ed that teachers highly 

vale teaching experience as a prerequisite f o r the 

principalship . Teachers in the survey expressed a desire t o 

be of ficially informed o f the principals ' prior level o f 

e xperience in eaching . The data demonstrated teachers in 

this school system prefer adequa e levels of teaching 

e xperience rather than specific types of eaching 

expe rience . Teachers did not regard p r incipals ' higher 

professional deg r ees a s a s ubstitu te f o r ye a rs of cl a s s room 

teaching experienc e . 

Po l ici es f o r s c reening and hir i ng principals v ary f r om 

state to state . Principalship c e rtifica t i on r e qu i r ement s o f 

two o r three ye a rs o f teaching experienc e are c on sidere d 

inadequ at e according t o the data c oll ected . Teacher s will 



mo re readily trust and cooperate with a principal whose 

pro fessional foundation includes an adequate amount of 

teaching experience . Shortages in principal candidates 

sho uld not weaken policies for certification requ irements . 

Experienced and successful teachers who demonstrate 

leade rship in the schools should be recruited for formal 

training in educational leadership . 
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CHAPTER I 

Introduction to the Study 

The equipping of princ ipals for effective 

instructional leadership is an issue of concern at 

several levels . Depa rtments of education at the state 

and district level review and revise their policies 

periodically . State boards of elementary and secondary 

education appeal to bureaus of higher education , teacher 

certification , and continuing education for higher 

standards o r more relaxed requirements (Louisiana , 

December 1996 ; Texas , October 1997 ; and Kentucky , 

September 1998 ) . Studies of the credentials and related 

issues of heads in accredited international schools 

wo rldwide appear frequently in the literature (Hawley , 

19 9 4) . 

A the district and building levels the issues 

surrounding 2 principal ' s suitability and potential 

effectiveness taY.e on personal dynamics . The f ollowing 

questions should be addressed : Is the candidate well 

ma ched for the community to be served? Will the 

classroom teachers and parents respond positively to the 

individual ' s leadership style and background? However , 

o f all the contributing factors in a principal ' s 



effectiveness , ideally instructional leadership 

effectiveness i s supreme . Initially the principal must 

unite and facilitate a team of teachers to foster a 

climate for learning . Ult ima tely the schoo l will be most 

functional as a learning culture if teachers respect and 

trust the instructional leadership of the organization . 

Schools and districts in crisis , primarily from non 

instructional causes , are resorting to leaders whose only 

experience is in non - educational fields (Ballou , 1995) . 

Teachers in such situations encounter the potential of 

being evaluated on criteria that are better suited to 

business or military management . Decisions made at the 

uilding level might be devoid of e ducational insights . 

Teachers may sense that they are alienated from the 

values of such a school leader . Such perceptions 

threaten the climate and effectiveness of the learning 

e nvironment . 

Principals who have been t horoughly socialized in 

their immediate instructional setting have a greater 

potentia l to gain the initial respect and cooperation of 

their teaching teams . Their familiarity with methods , 

terms , classroom practices and routines are likely to 

help teachers identify with them . A practical knowledge 

o f what is realistic and what is idealistic must be 
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applied in the leadership of instruction . 
A clear 

distinction between quality management and f o stering 

learning must be drawn from the principal ' s earned regard 

f o r the value of learning . 

Teachers may be unaware or inconsiderate of the 

principal ' s prio r teaching experience as it affects their 

e ffo rts and goals . Teachers who were in place upo n the 

hi r ing o f the princ ipal may have been made aware o f the 

c r eden ials o f the new administrator . It seems less 

l ike l y that teachers hired by the principal wo uld be 

pro vided that info rmati o n in an o fficial and acc urate 

ma nner . Teac hers tend t o b e content with the leadership 

a s l o ng as they and th e ir students are n o t nega t i ve l y 

impacted . On c e a tea c h e r r eceives an unfavorable 

e v al uati o n o r disagrees phil o s ophically with t h e 

p rincipal , h owever , is there an increased li ke lihood tha t 

the t e acher will questi o n the princ i pal ' s prio r 

e xpe r ien c e? Any attempt t o defend o r interpre t the 

v alidi ty of a principal ' s instructio nal leadership t o 

t each e rs d o es n o t depend o n academic preparatio n o r 

certification . Teachers rate teaching experience highly 

a s a criterio n for accepting help from their principa l s . 

Di fferent teachers may qualify what constitutes v alid 

t eaching experience in different ways . 
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Once a principal h · 
as navigated a career path and is 

in th
e fir st assignment t o lead a school , many obs acles 

remain . Teachers are the medium through which a 

principal is effective for the students within a 

particular building . Teachers ' perceptions of a 

principal can acco unt f o r many aspects of the success o r 

failure of that career . The questi o n of what makes an 

effective principal seems to be inexhaustible in the 

literatu re . It is related t o instructional e ff ectiveness 

through achievement scores , longevit y in a p o sition , and 

through school culture and cl imate . In the areas of 

sc hool c ulture a nd climate , teachers ' p e rceptio ns fu el 

much of the r esearch . 

Ce r ificati o n requirements for school administrators 

have been c~iticized 1n r ecent years f o r b e ing either 

u .necessarily narrow o r irresponsibly lax (Bal l ou , 1 9 95 ) 

Bo th e xtr e mes h ave potential influence on state 

c e r ificat i o n p o licies across the natio n . One attempt to 

remedy the pe rce ived problem is by focusing o n university 

c ourse r e quireme n ts . Another p opular e mphasis in c urrent 

literature i s an examinati o n of principal internship 

programs and assistant princ ipalships (Ortiz , 1982 ) . 

Othe r na ional studi es s urvey c urr e nt , and parti c ularly 

new, principa l s t o inc lude data o n prior y ea r s of 



experience in classroom instruction . 

NAESP , 1988) . 
(Ten Year Studies , 

All of these attempts to locate a weak link in the 

path to principalship should be addressed . They fail , 

however , to address the delicate relationship between 

teachers and heir immediate instructional leaders . The 

perpe ual stream of studies in the area of teachers ' 

perceptions of principals deposits some valuable data 

about desired characteristics and effective leadership 

s_yle . In the most general terms , some studies 

demonstrated hat teachers highly value principals ' 

pro essional experience ; identified under the term 

co petence (Richardson , 1992 ) . More specifically, and 

rela ed to the present proposed study , are findi ngs which 

sta e " the o nly experience associated with higher 

performance ratings is teaching experience " (Ballou , 

19 5) . In the present decade a study o f K- 8 principals ' 

prior eaching experience reported that 22~ o f them 

en ered the position with no elementary teaching 

experience (NAESP , 1988) . Further probing into the 

va rious categories under the general t erm teaching 

experience may qualify these findings and reveal that 

those leaders came fr om secondary classrooms , guidance 

o ffices , or other specialized educational positi ons . 
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Statement of the Problem 

This descriptive study has as its problem the 

i vestigation of teache rs ' percepti·ons · 
conce rning 

principals ' prior teac hing e xperience . There seems to be 

a research vo id in the area o f those less traditional 

c areer p aths to the principalship . Data was collected t o 

ob ain answers t o the following questi ons that r emain 

aft e r a review of available research surrounding 

pri nc ipals ' prior experience : 

1 ) Should teachers b e awa re of their pr i nc i pals ' 

pri o r teaching experience? 

2) To what deg r ee d o teachers e xpect principals t o 

have teachi n g experience similar to their own? 

3 ) Sho uld teachers c onfront the ir principals a bou t 

i ssues rela ed to prio r teachi n g experience? 

4 ) Do principals with no n - typical teaching 

e xperi e nce (phys i cal educati o n , special education , 

g uidance , a rt , o r music ) have a disadvantage when seek in g 

o gain t each e r trust and cooperation? 

5) Are teachers more willing to take criticism o r 

direct i o n from a principal if they know the leader ' s 

background includes simi lar teaching experience? 

6) Do teachers in no n - typical c lassrooms believe a 

principal with standard classroom experience can 

e ffective l y s upe rvise their instruction? 
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7) Do teachers fee l their e xpe rti·se 
i s considered 

and ut ilized by t heir · . principal regardless o f prior 

teaching experience? 

8) Do teachers feel th · eir t each ing can be fairly 

evaluated by a principal with dissimilar t eaching 

experi ence? 

Hypothesis 

The r e will be no measurable difference between 

teachers ' percepti o ns of principals with e xtensive prior 

teaching e x pe r ience and principals with minimal or no 

prior teaching e xperience . 

Pu r pose of the Study 

The r o le a principal ' s teaching background plays in 

gaining tru st and respect from elementary teachers was 

the purpose of this study . Pr incipals function as a 

dichotomy o f building administration and instructional 

leade r s hip . As such , their role i s a perpetual balancing 

act that draws on all o f the resources the y can amass in 

preservi ce and inservice e quipping . Typically , teachers ' 

mos t fo rmal and direct interaction with the principal 

comes in the form o f an individual t eacher evaluation . 

Aside from the initial employment i nte rview , the 

observat ion/evaluation process p laces the teacher in the 
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most o fficial and potentiall y intimidating setting . The 

prii cipal brings n ot only a specific method and personal 

style to the atmosphere of an observation session , but 

also a background of personal experience . 

Principals affect the teacher ' s immediate 

professional well being through curriculum and policy 

decisions at various levels . Whether mandating , 

suggesting , or valuing a particular curriculum choice , 

the pri~cipal ' s influence on the teacher , at least on an 

o fficial level , is significant . This has been 

distri uted beyond the scope of the individual principa l 

only o the extent that site- based management is 

effectively c arried out by a func ional team . Few 

S/stems have attempted to team manage a building without 

a principal . T erefore , policy ifficulties o r changes 

remain within _he principal ' s acco n_abili y . Th is study 

e za .. ·nes teachers ' o pinions of the principal ' s pain o f 

re e r e n ce regarding previous classroom experience . 

Significance of the Study 

Puiy teacher or group of teachers could effectively 

undermine the principal ' s validity by calling into 

question the prior classroo m e xperience of that leader . 

A principal who values a team system will not disregard 

he perceptions of the teachers in the building . An 

8 



educator aspiring to principalship should operate o n 

i1 formation derived from a variety of sources , not the 

least of which being teachers ' perceptions . 

Whether or not the intended principal follows a 

standard career path to the position , consideration 

should be given to what teachers value in their leader . 

Certificati o n requirements vary from state t o state . 

Ye ars of teaching experience for principals among those 

state - required credentials , if required at all , are 

occas ionally waived due t o low salaries and limited 

candidates . Ea ge r candidates f o r principalship ma y n ee 

a cl ear view of the value tea c hers place o n teaching 

experience . Po licy maker s who seek to improve or 

maint ain the quality o f this natio n ' s schools d are not 

dismiss eachers ' percepti o ns of the value of t eaching 

e xpe rience . 

Limita ti o ns of the S t udy 

1 . The study was limit e d t o all elemen tary schools 

o f o n e metropo litan school system in Tennes s ee . 

2 . subjects included o nly kindergarten through 

t hers and art , mus ic , fift h grade standard class r oom eac 

and physical educati on teachers . 

3 . The survey was limited t o a three-day r esponse 

time . 
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Methodology of the Study 

Research procedure guidelines and permissi on were 

obta ined from the sample school system ' s central office . 

Publ ic records of each elementary school principal ' s 

prior teaching experience were noted with the assistance 

of off icers in the personnel department o f the school 

system ' s cent ral off ice . uestionnaires were constructed 

i1 sue a 1r1ay as to rate teachers ' responses using a 

five - point Likert Scale of agreement . The questionnaire , 

which served as the instrumen for this survey , was 

pretested with a group of subjects selected for 

characteristics similar to the target population . Weak 

and ambiguous items will e improved o r eliminated once 

they have been identified by the pretest group ' s 

c o. e1 ts . This revised instrument was used to determine 

Lhe subjects ' perception of the value of teaching 

experience pri o r o assuming the principalship . 

Elementary school teachers were randomly selected from 

the school system' s complete personnel list . Teachers ' 

names were so r ted according to school of employment . 

Additional permission was obtained from appropriate 

school principals once investigator ' s intentions were 

disclosed . Questionnaires with removable n ame labels 

were delivered to previously selected elemen ary school 
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teachers at their schools of employment . Upon hand 

delivery to specific subjects who had been randomly 

selected , questionnaire name tabs were r emoved to 

preserve confidentiality . 
Subjects were instructed to 

seal the completed , anonymous questionnaire in its 

envelope and return it by a predetermined date to a 

collection envelope held by the school receptionist . 

Collection envelopes were retrieved from each school by 

the investigator or a neutral designee . Results of the 

studv obtained by data 2nalysis methods summarized below 

were presented to Austin Peay State University and the 

school system ' s central administration office . The 

central of fice maY-es research results available to 

indi v idual schools . 

Data Analysis 

The variety of administrati ve and teaching staff acro ss a 

socio- economically diverse county can be expected to 

provide a b r oadly representative sample f o r this regi on 

of the country . This supports the rationale of selecting 

· t school system as a target population . a city- coun y 

Wl· 11 fi·nally be reported and summarized in Analyzed data 

Of fl.ndings supported and clarified written descriptions 

by graphs . 
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Definition of Terms 

The following operational definitions will be 

a plied to terms used in this study : 

1 . Career path - the education , years of practical 

e xperience , and order , frequency and type of positions 

h e ld in an advancing career . 

2 . Elementary principals - building level instructional 

e aders o r assistants who f o rmally observe and evaluate 

t e a c hers o r curricula f o r students in }:indergarten 

h r o g h fifth g rade . 

3 . El e mentar y teac hers - teache rs o f students in 

k i nde rgarten through fifth grade , whether maintaining a 

t ypi c al classro om and curriculum o r specialized 

11 s ruc ti o n f o r physical education , the arts , o r special 

e u c ation . 

4 . Experience - accumulated years as a practicing 

r o e ssional in educatio n . 

5 . No n - standard teaching experience -empl o yed by a 

schoo l to teach subjects such as art , music , physi c al 

e u c ation , or special education . 

Observation - formal or informal viewing of a 

eacher ' s work with a class of students , the purpose o f 

which being to evaluate or offer professional 

eve l opment . 

12 



7 . chool System - the unified city , county , or 

cons o lidated city- county system of public schoo ls f o r 

kindergarten , elementary , and secondary students . 

8 . Teachers - instructional staff who teach in standard 

a nd no n - standard classrooms . 

9 . Teaching experience - emp l oyed on a faculty as a 

c lassro om instructor in such subject areas as reading , 

writing , language , mathematics , science , and s ocial 

s tudies . 
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CHAPTER II 

Review of the Literature 

Literature relevant to elementary principals ' prior 

teaching experience , teachers ' perceptions of the value 

of classroom experience of the principals , and policy and 

ca reer patterns in preparation for elementary 

principalship will be presented within this c hapter . The 

focal issue , stated as the perceptions of e lementary 

teachers regarding prior teaching experience of 

principals , will be approached from a broader set of 

literature topics which form a logically ordered r eview 

f oundation . The sequence wil l culminate in literature 

mo st directly related to the topic and limitations that 

r eveal the need f o r furthers udy . 

Al hough past and current data o n t he topic indicate 

hat o nly in rare cases are principals appointed having 

no teaching e xperience , and greater than 90 percent of 

elementary principals p o ssess elementary teaching 

experience (Doud , 1998) , p ol icy changes have been 

proposed for great reduction in or " elimination of 

teaching experience as a requirement f o r principal 

ce rtification" (Scott , 1989) . What , after all , is so 

di ficult about running a school that a person with a 



degree in business management or pub l i·c ctm· · · a 1n1strat1on 

couldn ' t accomplish? Teachers have strong opinions on 

this issu e as revea l ed in nume r ous surveys of t h e va r ious 

aspects of educational leadersh i p . 

Nat i onal rates of a t trition in the principalsh ip 

were projected near the 50~ ma r k fo r the 199 0s (Anderson , 

1 989 ; Klauke , 1990 ) . In hindsight the national data for 

the decade almost fu l filled the predictions at 42~ 

turnover in the principalship (Doud , 1998 ) . The 

proj ection of 40~ attrition f o r principals has already 

been made for the final decade of this century (Doud ) . 

In the late 1 960s o utstanding Orego n schools were 

headed by " principals who mos t commonly did not intend to 

become pr i ncipals . Most indicated that they had intended 

t o teach but were encouraged to become principals by 

their superiors " (Becker , 1971) . This level o f 

re c ruiting may be needed n ow, s ome thirty years later , t o 

place qualit y educational leaders . 

Anoth e r option to expedite the replacement of 

principals has surfaced 1n some of the areas . 

Authorities h ave c hosen t o lower o r eliminate ce r tain 

requirements o f certification . I n a university survey 

interview in the Northwest , one o ff icial stated : 
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We ' ~e accu~tom~d to only getting 35 - to 45 - year - o ld 
residu~ going into our principalship pro gram . Our 
screening procedures are devised only t o rescreen 
these_people . . We should throw out the three - year 
teaching requirement for admissions . Being an 
o u~sta~ding teacher may well not be an appropriate 
criterion for assurance that this same person wi l l 
become a successful public school administrato r 
(Becker , 1971 , pll6 ) . 

Other more radical proposals received serious 

consideration and , in s ome cases , were adopted into 

p o licy . Administrato rs from noneducati onal background s 

ma y n o w be certified as s c h oo l administrato rs in New 

Yo rk . No teaching experience is required t o be full y 

certified in certain building- level administrative 

pos iti o ns . It was f o und that these none ducato rs "brough t 

s upe rior finance and budgetary skills to their new jobs , 

bu t had s ome difficulty exc hanging a profit o rientatio n 

f o r a s e rvice and peopl e - o riented b o ttom line" (Murphy , 

1997) . 

To remove teaching experience as a principalship 

certificati o n requireme nt , which has also bee n propo s ed 

in the state legislature o f New Jersey , is little wo rse , 

in the short term , than many rural schoo ls ' c ommo n 

practice of waiving certification requirements in a 

staffing crisis . Indeed , 34% of principals surveyed 

a c ross the nation in 1997 - 98 reported that alternative o r 
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nontraditional certific t· 
a i o n licensure were either 

available or being discussed 
(Doud , 1998) . 

Diluting or removi ng th . . 
e instructional experience 

requirements of pr i ncipals 
may seem less radical in 

comparison to another untraditional solution that has 

found its place in opinion and poli'cy . Citing teachers ' 

loss of confidence in the instructi·onal leadership of 

pri1 cipals , a rationale for schools with no principals 

has een advanced . 

Teachers , by and large , quickly loose confidence 1n 
the abilit y o most administrators , including 
principals , to fully comprehend the realities of 
teaching ... To designate as an evaluator of teaching 
someone who once taught but has now chosen to avoid 
it is offensive . Teaching is both complex and 
contextual enough that n o nteachers wandering around 
with evaluative instruments collecting generic 
effective behaviors can help no one but the absolute 
neophyte o r the classroom failur e (Sa }:en , 199 8 , p . 
669) . 

The so lution o ffered by Saken is f o r capable teachers to 

se r ve a erm in leadership and either return t o wor king 

with children in a classroom or seek a p o sition in the 

centra l administration o ffice . If the proposal t o 

replace the tradition of career principals in schools 

f the nat ion , it is a foregone seems remote to most o _ 

con c lusion for others . 
" For example , the Minnesota 

· h~ of local school 
legislature has established the rig L 
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districts t o determin h e w ether their schools should have 
principals " (Bussler , 1998 ) . 

Trust and Trustworthiness 

The dynamics oft 
rust and trustworthiness among all 

stakeholders in the nati , 
on s school reform efforts seem 

to be more highl 1 y va ued than faultfind1· nq and _ assertio ns 

o f p o wer . Identifying terms in the literature such as 

t rust , acceptance of authority , confidenc e , and 

competence resound in the literat ure . A basic challenge 

o trust which is inherent in human socialization is the 

"hem v ersus us " mentality . 

Te achers , by and large , quickly l o se c onfidence in 
the ability o f mo st administrat o rs , including 
principals , to fully c omprehend the realities o f 

e aching . The principal then b e c omes a member o f a 
s econd gro up within the building : the non - tea c hers 
( Sa ken , 1994 ) . 

Princ ipals maintaining clo se and frequent c ontact with 

teachers and demonstrating c ompatible beliefs and 

behaviors with regard to instructional supervisi on 

contributed significantly to teachers ' confidence in 

their leadership (Keaster , 1990) . Teachers place 

"pedagogical confidence " in principals whom they perceive 

t o have power , responsibility , and instructional validity 

(Martin , 1990) 
Power is demonstrated in principals who 

use the ir knowledge and skills to positively affec t 

I 8 



learning . A principal ' s 
responsibility in attending to 

the needs of the orga · · 
nization in a timely and appropriate 

manne r fosters trust among t h 
eac ers . The degree t o which 

teachers perceive a principal ' d · • 
s ecisions to be in the 

best interest of the instructi l 
ona program c ontributes to 

heir level of confidence in the principal . 

According to teachers ' perception surveys in South 

,... l ' tl 
~aro ~ina , 1e characteristics rated most desirable in 

princ ipals closely parallel those rated highest by 

b usiness employees toward managers . The top ranking 

c harac eristic was honesty a1d c ompetence followed 

c l o sely (Richardson , 1992 ) . The reciprocal nature o f 

tr st requires that it permeate the whole climate o f a 

s c hool . This is most likely to be initiated by a 

trusting and trustworthy principal who has merited t h e 

respect of teachers (Bulach , 1998 ) . Competency among 

instructional l eaders and classroom instructors will be 

d eve loped as a major theme of this study . 

Educational resea r ch efforts to reform or transfo rm 

his nation ' s schools have focused on several initiatives 

from " r eturn- to- basics " to " improve the teacher " to use 

o f highe r t echno logy . Disintegration of the traditi onal 

1 of society in American family and the eroding va ues 

1 cited (Doud , 1998 ) . g e neral have been fre quent Y 

of weakness in our on go ing search for key areas 

In this 

19 



educational system sch 1 1 
' 

00 
eaders have also been closely 

sc rutinized . 
Traditional programs for educati onal 

administ rators ' preparation have 
been redefined . 

Profiles for most common or most 
desirable leadership 

c haracteristics have been drawn from endless studies . 

Po licies for recruiting , certifying , and appointing 

principals have been adjusted . Practices for 

instructional leadership have been reviewed and refo rmed . 

Performance based funding has forced a more direct 

connection between principals ' effectiveness and student 

achievement in states such as Pennsylvania and Kentucky 

(Go ldsberry , 1984 ; Cline , 1988) . 

The critical lack of mutual trust at all levels has 

become painfully clear in many o f these efforts . From 

this array of school refo rm efforts , h oweve r , the clo ud 

of confusion has begun to lift . A logical and desirable 

pattern of promising solutions has begun to emerge . 

A pivotal issue , which will be presented in related 

literature , is the perceived role of elementary 

principals . Prio r to answering the question of 

· l some level o f agreement trustworthiness of principa s , 

On the expected role of the principal . must be reached 

• t lf in the literature due , No simple answer presents i se 

in part , t of the principalsh i p . to the multifaceted na ure 

· l ' s essential r ole 
i· n defining the principa A major factor 

20 



is the perspective f th 
o e individual being questioned 

( Davis , 1 9 8 6 ) . 

The o rigin of t'tl 
a i e is a reasonable , albeit 

li ite , avenue of information about a given role or 

p o sition of responsibility . 
The " principal " title finds 

its o rigin in the history of the principal teacher . This 

s e emingly trivial reference to public school history 

r e tains relevance to the central topic , and bears 

e . i o ning . During a period of transition from the one-

r oom, public school to the familiar , present o r ganizatio n 

o f c lassrooms , hallways , and off i ces with teachers and 

b u il ing administrators , there was a "head teacher " role . 

European school principals retain the title "head" of 

schoo l i,,,;hereas " principal teacher " became the title of 

h i· c e for i·ns ructional leaders in the United States . C . 0 

T .. e h e ad o r principal teacher r e ained classro om- teaching 

r esp onsibilities during this interim period of 

e v e l o pment in he evolution of public educa_ional 

o rganization . supe r vision of fellow teachers , 

a inis rative duties and some building maintenance fell 

t o this practicing teacher . 

. . . . has been said , was conceived in a 
Pri n cipa lship , it d d for many years , the 
ha~o ?f chalkd~st : ~na1et~acher ,' first among 
principa l w~s pr1nc~~ the duties of the 
equals . Pr~or t o ~8 d largely of teaching , reco r 
principalship consiste t of maintaining schoo l 

. d dest amoun ke eping , an a mo 
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property , and disciplining stud t 
however , the relativ l . ens . 

· • e Y unambi guous 
pr1nc1pal changed" (Lane , 1984) . 

By 1900 , 
roles of the 

As the weight o f o ther r e sponsibil ities r equ ired 

principal t eache r s to relinquish classroom duties , they 

assumed a new level distincti o n fr om teachers . 

" Historically , the r esea rch lit e ra tu r e has r eflected 
the principalship as a position with a great amount 
of ambigu i ty , chaos , and diversity . Mode rnist ic 
programs must prepare future administrators to be 
mo re than glorifi ed custodians r e sponsible primarily 
f o r building maintenance . The stereotypical view of 
the principal as administrative manager will n o t be 
sufficient to meet the increased demands for 
in s tructi o nal leadership . The current literature is 
now illustrating the ke y role played by principals 
in building and ma i nt aining effective schools " 
(Cl ine , 1 988) . 

The professional r oles o f teacher and principal are 

n ow c l ea rl y d iffe rent ia ted . What must be revisited is 

he egree of interdependence the two roles retain in the 

schoo l mission . Neglec t in addressing he value of th i s 

re atio nsh i p may lead to hiring policies and c aree r 

patterns that undermine mutual trust amo ng teachers a nd 

thei r building level leaders . 

To what degree do teachers and principal s agree on 

the primary roles of the principalship? 
This question is 

• the literature . 
airl y well represented in 

The level of 

and principal s on this issue 
aoreement between t eacher s 

:, 
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seems to be time and 1 . 
ocat1on dependent (Larsen , 1 987) 

A survey of Georgia principals i· n 
the middle 1 980s 

indicated 54% v iew the ideal role 
of principals t o be 

primari l y instructio nal leader . 
Onl y 31~ of the same 

group reported they practice instruct1·onal 
leadership as 

their p rimary functi o n . 
In reality , 25~ o f them find 

they primarily ope rate as school managers (Davis , 1 986) 

Of the r u ra l teachers surveyed across Tennessee , 8 1~ 

indica ed they felt that principals sho uld be 

instructional leader s . The implementation of this r ol e 

in the late 1980s , however , resulted in a strained 

working environment . 

In any instances , instructio nal leadership r o les 
with t eachers have not c reated collegial 
relationships . Rathe r , inst r uctional leadership 
r o les with teachers have c reated wide barrier s 
between principals and teachers (Martin , 1990 ) . 

As a direc result of tea c hing refo rm efforts , teachers 

became alienated from their principals . An adversarial 

c o e xi s 2 n ce ensued pro ducing a counterproductive 

a_ osphere in sch oo ls where principals were under a 

manda t e t o facilitate teacher e ffectiveness . 

Man y teachers have conc luded that instruc ti o~al 
leadership r oles imply more_cont r oll ovder f1~~1~hem 

. Th mistrust pr1nc1pa s an 
teach ing . . ey . . . als find i t diff i cult to 
unsupport 1ve , while princip 
l ead teachers (Martin , 19 90 ) · 
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The irony of such a · 
situation lies in the 

a g r eement among 
tea c hers and principals " that t he 

primary goa l of 
evaluati o n was improvement of the 

teacher ' s classroom 
perfo rmance " (Kiley , 1988) . 

Not all studies indicate 

teache r agreement o n this · 
p o int (Go ldsbe rry , 198 4 ) . 

A d eceptive ly simples 1 t · 
o u i o n t o the suspicion 

princ i pa ls find in the i r teachers i·s 
f o r the principals 

t o remembe r what it was liv.e to be a teacher . Granted 

that a principal ' s " r o le o rientati on differs radi c al ly 

fr o m that o f a teacher ... ( the ) principal r o le contradict s 

and o ve rrides that of the earlier e xp e ri ence in teacher 

r o le . " " Principals inev itably f o rge t what it is like 

being a teacher " (Eri ckson , 1979) . Yet , if the manner 

and severit y of evaluation we re tempered with empathy , 

the process woul d not alienate the best of teache rs nor 

eject those within reach of pos iti ve intervention . The 

empathy e l ement requires that princ i pals possess an 

adequate background in the classroom . Those who do not 

adequately fulfill this e xpectati o n compound the 

mistrust (Erickso n , 1979 , p . 2 40 ) · 

. educational leaders be s t be Ho w can prospective 

equipped f o r the principalship? An obv i o us r elationship 

e x ists between this question and the previous on e about 

r o les . Studies that cite principals ' responses 

d for principa l ship 
ques tio n e mphas i ze the n ee 

to this 
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internships . Other s · · l 
imi ar studies indicate years of 

teaching experience 
second only t o th . 

e in ernship . 
Lo ngitudinal studies h' 

w ich deal with the most 

pr e valent ca reer paths of elementary 
principals indicate 

a strong tradition of prior teachi·i~g 
, experience foll o wed 

b y f o rmal degrees in preparati·on for 
administration . 

(Do ud , 1988 ; 1998) A perception that large numbers of 

c o aches and physica l education instructors are being 

app o inted directly into the principalship has not been 

b r o adly supported in the literature . No more than 1 0~ o f 

p ri nc ipals nationally have been f o und to have a direct 

p a h fr o m the gymnasium to he fro nt office . (School s and 

Staffing Surveys , 1983 - 95 ) There is evidence of l o calized 

r e nds amo ng male principals ha v ing begun their careers 

as physical education instructo rs . 

Although the perceptio n of teac hers is n o t the mo st 

su s tantial c o ncern of a princ ipal ' s car e er , t h is 

i1 dicato r is directly related to trust and c ompetence 

( Ri c hardson , 1992) . It is liv.ely to play a significant 

. 1 effecti·veness of a principal with the r o le in the initia 

faculty in a new appointment . 
The "principals ' authority 

by the faculty " (Wi lkes , 198 9) . For a 
must be accepted 

f 1 or unchallenged 
p rincipal who has had years of success u 

authority is practically 
e xperi e nce , the issue of 

set l e d . 
or those facing new pro c e sse s o f 

New principals 

25 



accountability in inst . 
ructional 

t o es tablish trustworth· iness . 

leadership must fi nd ways 

Using an instrument or · . 
iginally developed by Ch ester 

Barnard in 1948 , teachers ' 
acceptance o f principals ' 

aut h o rity has been measured t 
0 reveal what f osters a 

princ ipal ' s influence of teachers (Wilkes , 1989) . 

Au tho rity from principals tot 
eachers must be earned in 

somewh a t different ways row . Ah 1 c eso n argued that 

" instr u c ti o nal leadership changes are inevitable duri n g 

t he 1990 s . " His research at the thre shold of the last 

decad e o f the t wentieth century indicated that the 

princ ipal must be v iewed by teachers as a "trusted 

confi d ant / anal y st p o ssessing unconditi onal regard f o r t he 

teacher p o tential " (Ac heson , 1 990) . Barnard ' s "Zone s o f 

Indi f f er e nce " instrument measures teachers ' response to 

di r ec tive s fr o m the ir principals . If a directiv e is 

ignored o r d e lay ed , it constitutes a l o w a c c eptanc e o f 

autho rity . Directiv es that cause c onflict , but are 

car r ied o ut by teache rs are measured as indi c ato rs o r 

th · t when they are foll owed high acceptance of au ori Y 

l for whom such directives are wi tho ut confl i ct . Principa s 

f ol l o wed are translated as having high acceptanc e of 

a utho rity . A direct corre lation between hi gher 

rs of e xperience i n 
acceptance of authority a nd higher yea 

b e en demonstrated (Wilk e s , 1989) . 
the p r i n c ipalship has 
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Contradictory findings 
challenge and confuse any 

op ic o f study, but the y 
reveal a need for more and 

different studies . Such is the case for prior t eaching 
e xperience among principals . 

Focusing on five 

inst ru c tional leadership beh · 
_avi o rs , Smith finds a 

nega ive r ela ti onship between pri· o r 
t e aching experience 

an principal leadership behavior (Smith , 19901 . 

A strongly positive f inding i·n favor f · · l o principa s ' 

prior teaching experience seems o contradict the Smith 

c;tudy . Teachers ' assessment o f their principals ' 

performance on instructional leadersh ip revealed a number 

o ypes of c areer experiences t hat did not raise 

performance ra ings . " The only experience associated 

with higher perfo rmance ratings is eaching experience 

(Ballou , 1995) . The two previous opposing studies 

indica ea need to clarify e a chers ' perceptions o f which 

cha rac eristics and behaviors foster trust in school 

l more S l· gnifi c antly , they call into e adership . Perhaps 

ques ion the all eged need to profes s ionalize the 

through advanced degr ees and principal principal ship 

internships . An older study of leadership practices 

. tha~ "principals who had the 
among principals affirms -

t· did no t provide the 
greates amo unt of formal educa ion 

leadership to the i r teachers u 
grea es t professional 

(Blu erg , p 29 , 1965) • 
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Teachers ' percept· 
ions regarding th e principal have 

been s u i ed from a variety 
o f angles . School climate , 

ins tructional methods , principals ' eff t· 
ec 1veness have 

been the focus o f many (Go l dsber r y 1 9 84 . 1 , . , arson , 1987 ; 

Richardson , 1992 ; Patrick , 1 995 ; Evans , 1 996) . 

Princ i pals ' use of Transformational Leadership , an 

e rnate strategy for influencing e xcellence within 

ni:ations thro ugh goal sharing , has been rated by 

a 

e r 

r,.i chig3n teachers in 199 6 (Evans , 199 6) . This study 

indicated that as principals ' years of service increased 

at a single school , they could be expected to exhibit 

lore transformational leade rship style . Teache rs ' 

percept i o ns o f the principal ' s administrative style were 

1easured in correlational studies of school c limate . 

Teachers indicate a posit ive correlation between their 

preferred leadership styles and overa ll school 

climate(Pa trick , 1 995) . ualitative data were collected 

from 1000 Pennsylvania t eache rs o n t heir perceptio n of 

he ef f ecti venes s of supervision the principals provide . 

Teachers agreed that the principals were abl e to effect 

pos itive ins tructi o nal change , but responses were quite 

reserved(Gold sberry , 19 84) • 
Teac h ers in high achieving 

. . schools in California rated 
schools and low achieving 

heir principals ' 
on s ix instruct i onal leade rship 

b e haviors . 
d that teachers ' views o n 

The s udy faun 
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instructional leadership 
behaviors correlate positively 

with high achievement(L arson , 1987) Teacher perceptions 
t ranslate tom h ore tan st t· . a istics . "Teachers have the 

powe r to implement or foil th b 
e eS t goals , plans , and 

mandates when the classroom door i·s 
closed" (Richardson , 

1992) . 

Teachers Prefer Instructional Leader Role 

A rural Tennessee survey found that teachers "felt 

tha principals should be instructional leaders " and 

re ga rd them as professional mentors who earned teachers ' 

confidence (Martin , 199 0) . This study cited o ther 

litera ture , which f o und that teachers mistrusted leaders 

and viewed them as the adversary during the zealous 1980 s 

refo rm efforts . According t o Davis , teachers , as a ru le , 

v i ew th e principal ' s primary role as something other than 

instructional leader (Davis , 1986) . Studies show the y 

frequently value the administrator as a suppo rt in 

d i sc ipline challenges . The r o le of instructional leader 

is mo re frequently named as a principalship identifier by 

principals or superintendents than by teachers . 

l Leade r Role Challenged 
Instructiona 

11 hl.ghly regard the principal as 
Teachers do not a 

. . . t ti·onal leader . primarily an ins rue 
some of the 
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literature states t hat 
teachers tend to view the 

principal ' s ideal role as . 
primarily a support for 

discipline or a manager of the 
organization ' s various 

operations(Davis , 
1986) . This perceptio n , at least at the 

elementary and intermediate levels , contrasts with the 

mo st recent nationa l t en- year study of kindergarten 

through eighth g r ade principals (Doud , 1998) . 

A leader of a major national professional 

o rganization f o r principals offers the foll owing 

ra i onale : 

The principal relies significantly upon his or her 
experiences as a teacher when performing tasks in 
five major areas of responsibility . These include 
employing teachers , supervising instruction , leading 
and managing teachers , understanding and working 
with students , and conferring with parents 
(Thompson , 1989) . 

Principals at all levels are expected to possess a 

persona l understanding o f the skills and challenges o f 

eachi ng . This opinion is held within the school as well 

as among parents and the extended community (Pellicer , 

198 8) . 

Guidance Counselors/Teaching Experience 

Prl·or teach i n g experience i n their 
Principa l s favor 

guidance counselors . 
A survey of administrators in 

1 d t h at pri ncipals bel i eve guidance 
Montana schools revea e 
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counse lors need four t 
o seven pri· or 

in the classroom (Nowl · in , 

years ' o f experience 

1995) . A larger st dy WO 
years earlier found that actm· . 

inistra ors conside r l 

to ef fectiveness f o r counselors to have 
a key 

teaching 
e xper i ence . The sames udy indicat ed that hose 

principals who se gu idance 
counse lor s had no prio r 

eaching e xperiences ill rated 
hem as e fective 

(Olson , 1993) . 

Ce rti fica ion Requirements 

The v alue p olicy makers and policy influencers place 

o n various aces o f principalship re ara ion ay be 

in erpreted fro . changes in certificati o n require ens . 

I a sta t e depar_men of e uca i on re ains their minimum 

three years of te a c hing e x er1ence for principalship 

certificati o n while r aising the universi y degree 

requirements beyond the Masers level , his indica e s a 

con i ence in formal preparation . In such a case , 

aspi ring principals in he s tate of Ohio must only tea c h 

hree years . Their course wo rk r e quirement , h owever , is 

68 hours . The M. Ed . is typically completed in 54 hours . 

The remaining 14 hours may be fulfilled as an Educational 

Administration Certification Sequence or as part of an 

Ed . S . program(Cleveland State University Gradua t e 

Bulletin , 1996- 1998) . For more than 30 years the 

majority of colleges have required no less than two years 
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o f teachi n g e xp e rienc e 
a s a pre r equis i e f o r 

a ccepted in o s c hool a 
inis r ation pro r ams 

r e · 1 97 1 ) . These qu ire e n s are b . 

ei ng 

(Bee }:er , 

a_ 

of 

e ing calle 
h e unive rsi y depar t me n 

h e Schoo l of E 
evel in Texas . 

c a ion ' s Depar men o f E 
Foun a 

in o ques ti on 

The chair 

ca io al 
i o n s a nd Ad.m i n is r a io 

a Texas Chr is ian 
un·ve r s i y in Fo rt Wo r h , Texa s as bee very ou spoken 
c . _he . l . 

1 .... 1 Y o f requ i r ing 

r 4 ) . 

Geo r g i a , a s 0 he r s_aL.e 

raised ce r l 1ca ion s a dar s 

re o rm e ffo r s . Pr io r 0 hes 

eac: in e x erience( a ken , 

· r i . g he . i rl l e l 8 l 

c a:1 es O<; o 

l; 

peri r en e n s r ep"' r d hPJ h d ..., _ a no p li h d polic,; o r 

gui li n e o r recr l 1ng o r se lec 1n1 princjpals . The 
re rui me and sele 101 o f r1 l a .5 na ionaJJJ was 

informal process . A ha l e 20'; 0 e le n ary 

princ ipa ls in Geo r 1a hel only a Bachelor o f Elem r ary 

E uca i o n , a nd 55'; had co pl_ ed a Ma e r s rlegree 1n 

A i n is ratio n and upe r v1s1on avis , 1 8 ) . 

Fur h e rmo r e , t h e p o licy r e vi e w o f he Pr o f essiona l 

Standards Commi ss i on f o r Georgia cert i f i ca i on spec ified 

t hat e l e me ntary princ ipal s b e r equired t o have teaching 

e xperi e nce at th e eleme ntary leve l . 

Te xas t e a c h e rs , in 197 5 , s trongly s upported r a i s ing 

t he teac hing e xperience minimums f o r princ ipa l s t o f our-
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five years . The 1997 T 
exas "Advisory Co 

ittee on 
Principal Ce r tificate " only 

recommended two years 
classroom 

he 

" so as to 

eaching e xperience at any 

be ter understand 
level f o r principals 

emands placed upon 

is among 

he nee s , concerns , and 

he classroom teacher . " 
California 

hes a es which refo rmed adm· . 
1nis ra or 

requiremen sin 
he mid - 1980 s (Bar ell , 1994) . 

These 
reforms did no raise 

_eachin e x perience . 

e min· 
r equire ens o prior 

Ci ing a Ia _ion al Associa ion f 
o E emen ary cool 

Principals (IIAESP / professional reso rce en i led 

Proficiencies for Principals , 19 6 
, Doud o ffers he 

ollowing ra ionale 

e Y.pe rien e : 

o prir.cipals o have prior eaching 

We kn o w ha eaching experier ce i s essen ial in 
} elpin he principal develo. " · e levels of s kil l 
and the practi c al nders anding _ha come from 
wo rking directly wi h ens in _he classroom on a 
day - o - day basis . " (Do ud , 199 8) . 

The Princip al Prepara t i on Program of the Danforth 

Fo undation Program for the Pre paratio n o f Schoo l 

Principals was the f o cus o f a s elf- s tudy in Mi ssour i i n 

whi c h teachers surv eyed said their princ ipal ' s l e ad e r s hip 

wa s signific antly effective . " Findings indi c at e t ha t 

f o rmal s choo l - leadership preparatio n makes a signifi c ant 
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difference in leadership , and that 
good theory is of 

considerabl e value t o school leaders " 
(Leithwood , 1995) 

Advanced degrees 
were not highly valued by teachers ' 

assessment in a Massachusetts survey the same 

year (Ballou , 1995) . This study echoes the perspectives 

collected by Arthur Blumberg in 1965 : "Principals who had 

the greatest amount of formal education did not provide 

the greatest professional leadership to their teachers ." 

Blumberg also observed : "More experienced principals do 

n o c demonstrate greater executive professional 

leadership ... ( and) Neither type nor length of previous 

teaching experience discriminated among principals as to 

their e xecutive professional leadership" (Blumberg , 1965) . 

This low regard for the value of previous teaching 

experience is not isolated . Twelve years after the 

publication Blumberg ' s booY. , the American Educational 

Research Association hosted a report that more years 

teaching experience cont ributes to 1 , principals who are 

less inclined to attempt innovative techniques , and 2 , 

principals more accepting of the status quo of upper 

leadership , facilities , and students(Kohr , 1977) . Higher 

teach i n g experience has been negatively 
years of previous 

related to a desirable instructional climate (Smith , 

1990) . 
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Tea c h i ng e xpe r ience p r ior to 
ecoming a princi al is 

no a high reform priori y according 
o so es dies o 

the principalsh ip . Of several ad.minis rat1·ve co cerns 

surveyed among Califor nia educa ors in 1993 , 

recor that r espo nden s mentioned he need 
0 

here was no 

o re pri o r 
years o 

1 4 ) . 

eachin experience for principals(Bar ell , 

Concerning he progress~c fr om . e classroo 

·he e 1 ci alshio , o e r esearcher akes he poi i ha 

her are "vast differences for which teaching oes no 

0 

prepa r_ principals " (La e , 1984) . He ci es the f ollowing 

co1 _r as s : Teachers can rin g most daily asks o 

c o s · r , v-1 h e r e a s pr c i a l s a re i v o l , e 1 n o r e 

cc1 _1nuous tas king wi ho daily clo ure . Principals my 

tcd:e th_ir vacations only o return and find that wo rr: 

kep piling up in heir absence . Teaches are not 

us ally respor sible o e school o _he en ire sum.mer 

break a er which hey ake a fresh s ar . Teachers c an 

ypically predic heir g-neral asks or he day , bu 

· · 1 f ed da1·1y and hourly by unforese n pr1nc1pa s are con r on 

tas r: s . t h . 1·s no considered Success in o n e area ; eac 1n g , 

i ndicat ive o f a goo pro s pect fo r the othe r a r ea ; t he 

p r incipa l s hip (Lane 1 98 4 ) . Saken fi nds i t offensive o 

t e a c h e rs " to designate as an e val uato r o f eaching one 

who o nce tau gh t bu t has now chosen t o avo id it . " 
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Principals rarely depend solely o n their prior 

eaching experience to · 
s· pervise instruc ion o r 

administrate the larger o rganizati on . 
The transi ion 

takes place in a variety of ways . o 
pportuni ies to serve 

as staff leaders without reducjng the eaching 

respons ibiliti es allows teachers to distinguish and equip 

themselves as leaders . 

Principals are generally chosen from hree popula ions of 
educa o r s : classroom eachers , eacher - leaders , and 
c1dmi ni s ra tors . .. Candidates from each popul a ion have 
differen socialization experiences . For example , 
teachers who see}: au hority and influence beyond the 
classroom traditionally loo}: oward the principalship 
(Peterson & Finn , 1985 ) . These prospective leaders ha ·ve 
been socialized and encul ured in o administra ion from 
their e xperiences as teachers . Consequently , radi i o nal 
e ucation administra ion preparation programs rely o n a 
rather standard view o f the socialization process of 
prospective administrat o r s as classroom eachers . These 
candi dates ypically come to preservice programs from he 
class r oom with a wealth o exper ise in eaching but with 
little experience and knowledge about the large r 
organiza tional context . A bes , some of these teachers 
have limi ed management e x periences in part - ime 
leadership positions as depar ment heads (Goldring , 
1993) . 

Training programs such as "LEAD" prepare teacher - leaders 

as well as principals and assistant principals (Beasley , 

1993) . Favo r ing the suitability of equipping teache r s as 

leaders , S iro in ik praises s i multaneous experience in 

teaching a nd l eader s hip : 

hr l e ade r s hip i s most potent 
A curri c u lum ~o r t e a c e f · o nal d eve l o pment level . 
at the inse r v i c e e r prot_esspi r o grams can a l so be good 
Good pr i n c ipal pr e para i on 
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teacher lead h' . ers ip programs if . 
expe rience and adult l . t~ey capitalize on 
1996) . earning principles (S iro inik , 

Goldring adds th t " a Empowe red teachers , or teacher-

leaders bring these diverse experiences i·nto 
educational 

leadership training programs as th ey prepare to be 

principals - in - charge " (Go ldring , 1993) 

Career Patterns 

Cr i ic s of the prevailing manner in whi'ch the principals 

o f this nati on ' s schools 1 were paced a decade ago cited 

systemic inadequacies . 

Current me~hods are often ill suited to developing 
and employing outstanding leaders . Traditi o nal 
avenues to th e principalship including uni ve rsity 
course work , teaching , and administrative 
expe rience , have n o t proved satisfactory(Anderson , 
1989) . 

The preservice preparation for princ ipalship is a 

professional oppor tunity , which , if inadequate , is no t 

li kely to be recovered in practice . On - the - job 

exper ience and coursework study for a basic knowledge of 

th e art and science of teaching is found to be a poor 

substitute for adequate immersion in the pro fessi on prior 

t o leadership appointment . " Teaching experience , de 

facto and de jure , is an important ingredient in the 

career patterns of the principalship" (Pellicer , 1 988) 
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Statistics from 20 years ago in 
Georgia indica e that 

nearly 50'i, of elementary · · 
principals entered the posi ion 

directly from the classroom . T 
en percent of their 

principals came directly from h · 
P ysical education/coaching 

(Davis , 19 86) . 
This phenomenon has been broadly 

exaggerated in teachers ' opinions on surveys (Stoker , 

1975 ) . 
On a national level 52'ii of all principals served 

as a hle ic coaches in their careers , but were either 

teaching in other areas or held an assistant 

principalship jn the interim(Pellicer , 1988) . 

Although prior eaching experience con inues o ea 

characteris ic of principals , by 1987 a national survey 

showed o nly 20'i, had gone straigh from the classroom to 

become principals (Pellicer) . I is likely that the 80'ii 

repor ed in Georgia was both high for he national 

average on dire c classroom to principal s hip patterns and 

received much of the at ention in policy c hanges in his 

e u a ional reform climate . 

Principals as}:ed to evaluate their o wn . 
administrative behaviors report that_ th~ir 
continuing years of e xpe ri ence as principa~ . 
do not seem to produce a significantly positive 
effect(Mitchell , 19 97) . 

A somewhat dated study of elementary schools in Oregon 

found t h at 1 3'ii of principa l s rated teaching exp e ri ence at 

l eve l as the most significant training for the e l ementary 
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elementary principalship (Bec ker , 1971) . 

recent study f o und ha 
Doud ' s mos t 

e xperiences as a classroom teacher "were of much 

89 . 2~ o f principals say 
heir 

importance " ( Doud , 19 98 ) . 
These va l ues are ve ry similar 

o national studies o f the past 20 yea rs . 

Gender Issues 

l?a erns rela ed o principals ' ge · er involve age 
a irst appointment , ele 

men ary versus secondary level , 

charac e r istic leadership behaviors , professional degree 

a aJnmen , and prior years of classroom eaching 

e x perience . As udy ocused on elemen ary t each e r s ' 

percep ions will need o conside r some gender fact o rs . 

It is commo n knowledg ha he vas majority of 

elemen a r y level teachers are female , 75~ in 1988 , and 

8 _, ~ in 19 9 8 (Doud , 1 9 8) . Wha may no e widely known 1s 

tha along- sanding trend among elemen ary principals 

has reversed i n the las ecade . Th is gender - focused 

change brings with it a st r o ng rend toward i ncreased 

prior classroom t e aching e xperi e nce . 

one nation-wide longitudinal study of principals in 

h l tracked a gender element from 1 9 49 metropolitan sc oo s 

through 1973 . Demographic data in t he five 

these 24 years revealed female administ rations across 

principalship declined from ssi to 19 . 6t . This trend 
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trans lates to almost 1 50 
• o average annual increase in male 

principal to female • . 
principal nationally(EricY.son , 1979 ) . 

In 1988 a rather rapid increase in the number 

elementa r y principalships d 
of women in 

was ocumented by another 
longi-udinal study . 

This ten- year study . 
series spanning 

fr om 1928 t o 1998 reported 2 2 
a . percent increase from 

1879 t o 1988 (Dou d 1988 ) . 

The most r ecen t study , " The K- 8 p · · 
r incipal i n 1998 n , 

shows an even more dramatic increase in the current 

decade . 
In 19 88 , 2 0~ of principals responding t o the 

sur vey were female . 
Female principals in the subsequent 

1898 s urvey made up 41 . 9~ of the respondents . The report 

corresponds well with he 41 . l~ female principal 

s · a istic o f U . S . Departmen t o f Educa ion ' s Office o f 

Educational Research and Improvement (OERI) in their 1 997 

repo rt o n Publi c and Pri vate School Principals 1.n he 

U. S . : A Statistical Profile(Doud) . 

The f emale principal in elementary schools , as 

s atistically compared to males , is o lder at first 

appo intment , enters with mo re teaching e xper i ence and 

more school committee leadership . She has less 

experience in work-related leade rship , ath letic coaching , 

and n o n - educati o n union me e r s i p . mb h . Typically she moved 

out of her t eaching district and spen t f ewe r years as an 

administrator(Soranno) . Specifically mal e principals in 
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1982 in the sate of 1assachuse 
shad augh a 

of five t o seven years whereas emales ha 
average 

augh 15 years (Ortiz , 1982) . 

o f prior teaching experience seemed o have been wi h 

By 1 992 he general number of years 

rev1ous administra ions of hes udy un il ana yzect y 

ge der . 
Female principals had aught noticeably more 

years han heir male counterparts . 
They had increased 

i r eaching experience ov12r he emales of an 

admir iscra ion o 
he same survey 11 years earlier( AS 

19 _ 5) . Female principals ' ranges of years of 
aching 

e xpe rience bJ survey year and gender reveal a significa 

ifference . 

The communic ion proc ss , so vital o so may aspec s of 

le principalship and he rela ionshi be ween eachers 

an principals , appears o e gen er sens1 ve . I 

surfaces in surveys o -f ~_achPrs ' percep ion of 

pl'."incipals ' ef ectiven ss , closenes 0 achers , and 

degree o a en ion given 0 eachers (Hu ton , 1993) . 

d t fare be er than males in their female principa ls ten ° 

assessed l eadership . Erickson summarizes : 

. fr women ' s generally positiv~ 
A final e xpl a nati on t~cnal leaders , particularly in 
performance as educa_ lated to . .. the general t Y - c hoo l s , i s r e . . l 
elemen ar ~ f l e teacher-princ1pa • • · o f the ema 
career pa ttern tive as elementary school . 
women are more effech . many years e xperience in l e ader s because oft eir 
the classroom . 
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He further clarifies that : 

It is not only the len th . 
pro cess of teaching bgt t~f time spent in the 
classroom and the w;rl~ f e whole commitment t o the 
eaching years that h lo the school during the 

adrninistrators(Ericks~n~sl;;~f . women superio r 

Altho ugh surveys of teachers ' attitudes t oward female 

pr i n c ipals c o ntinue t h 0 sow that characteristics 

as sociated with women ar e preferre d , wome n are 

un e rre pr e s e nted in the princ ipal s hip (Hudso n , 1996 ) 

If c urrent trends c ontinue , the · principalship will hav e a 

n ew female maj o rity b y the next t en - year nati onal stud y 

o f t he K- 12 principal in 2008 . 

El e me n ar y Le ve l Unique 

Th e r e are statisti c al tende n c ies u niquel y a s s oc ia ted wi t h 

the e l e mentary l e vel . Thei r t e a c her s c o nsistently 

res e nd mo r e p o siti ve ly o n qu e s t i onnair e s wh e n aske d 

a out their " attitud es t owards udents , parents , f e l low 

s _a f f , and schoo l administrati o n " (Ko hr ) . Their 

p rin c ipals were often appointed with no teaching 

experience at the elementary level in the past , but this 

n o w occurs in only ten percent of cases(Doud , 1998) . 

"El e mentary principals are particularly prone to hold 

that position for the durati o n of an administrative 

care er " (Ortiz , 1982 ; Doud , 1998) , as opposed to 
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secondary principals 
who frequently seek 

central office appointments or • 
university faculty positions . The 

perception that elementary 
principals hold ah' . 

. . ierarchical 
position below that f 

o secondary principals seems to be 
evident in their typically 

" smaller office area than 
secondary principals s 11 .. 

' ma er administrati·ve staff , and 
less complex o rganization 

serving smalle r local 
areas " (Or iz) . 

Elementary Principal : National Profile 

By analyzing the data from the most recent in a 

series o f ten- year national studies by the National 

Association of Elementary School Principals (NAESP) , a 

theo retical profile of the typical elementary level 

principal in America has been constructed . 

. . . the " typical elementary principal " in 19 98 is a 
SO - year - old white male . He earns $60 , 2 85 as a full 
time principal of a single suburban school that 
enrolls 42 5 students . An educator for 25 years , he 
has been principal for 11 years(6 in llis current 
pos ition . " ''Opinions about his performance are most 
often furnished by the superintendent and by 
himself . " "Thi s principal spends most of his time 
in three areas : contacting and super vising staff , 
interacting with students , and discipline/student 
management . He chooses his teachers and ha s primary 
responsibility for their supervision . He has 
establ ished a formal process for involving teachers 
in the d eve l opment and eva luation o f the 
instructional process , and he is like l y to share 
re s ponsibility for instructional improvement with 
the t e achers . He holds a mast e rs degree from an 
NCATE-approved program ." " He values hi s experience 

43 



a~ a p~incipal and as a teacher . 
his maJo r professional d 1 highly , and feels 
understanding and ap 1 _eve opment needs are 

t ff 
P ying technolog d • 

s a performance (Do ud , 1998 } . Y an improving 

Of all elementary level principals 98 . 7°o had taught 

an a ve rage of 1 0 . 6 years befo re taking their 

administrative position . Principals of higher ages 

more years of teaching experience (Hammer , 199 3 } . 

had 

Teachers ' Value of Principals ' Teaching Experience 

Georgia teachers rated their principal ' s effective 

teaching ability with 53°o indicating they were mostly o r 

entirely satisfied(Davis , 19 86) . Texas elementary 

teachers ' ideal elementary principal , according to their 

co llective opi nions on one state-wide survey , would have 

been a 3 8 - year-old male with 4- 5 years of elementary 

classroom experience(Stoker , 1975) . Mo st of them 

repo rted their principals were mo re likely to have had 

secondary experience rather than elementary level . I n 

larger Texas school systems the e l ementary principal was 

far mo r e like ly to have been an elementary teacher rather 

than secondary(Stoker) . 

Mo st states require only two o r three years of 

t e aching experience , yet : 

Wi
.th mo r e than 15 years of teaching 

Principals h · 
r ece

i ved higher ratings from t eir 
e xpe ri e nce 

44 



teachers o n seven areas of 
"helps improve teaching performance including 

in general " (Ballou , 1995) 

Teache rs e xpress their views o f common weaknes ses in the 

principalship . Te a c her s are critica l if the i· r · principals 

" lac }: edu c at ional priorities" (Bulach , 1998) . 

Teacher respondents commonl y comp lain that some 
school principals do not have a knowledge base in 
cu rriculum and instruct i0n . Such admin istrators a r e 
s~en a~ managers/admi ni strators of the building , 
with little knowl edge of the instructional process 
o r the curriculum being taught (Bulach ) . 

Researchers in various regi ons and at various 

periods of time continu e to find conflicting teachers ' 

perceptions about what makes a good principal . Teachers 

are n o t consistently concerned that their principals are 

inadequately educated , t oo young o r too old , or even the 

wro ng gende r . The only c h a r acteristic or experience 

consistently " assoc iated with highe r teacher performance 

ra ing of their principal was prio r teaching 

experience " (Ballou , 1 995) . 

summary 

all levels express their views o f 
Authorities fr om 

Policy and 
S chool leadership . 

what is needed to improve 

desce
nd from the U . s . Department 

of Educatio n 

procedures 
. tation of educational research . 

reflecting the ir interpre 
. . standards for principalship 

States must legislate minimum 
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certification or face renewed · 
criticism . 

and local boards of education work wi hin the set 
Superinte ndents 

parameters to screen candidates . 

have official input in the fi'na l 1 
Few teachers , however , 

ana ysis o f most 
desirable candidates . 

The voices of teachers are c o nsulted in surveys that 

l oosely contribute to policy . 
Regardless of such 

i nfo rmati o n , there is no e v idenc e tha their expressed 

d esires to be supervise d by e xpe ri e nced f o rme r tea c h e rs 

is b e ing translated into state- l eve l c ertificatio n 

p o lici e s . The v alue teac hers placed o n prio r tea c hing 

e xpe ri e nce o f principa l s mu s t b e glea ned and i nterp r et e d 

fr o m surveys that often gi ve v agu e o r o nly c urso r y 

i nter e st to it . 

An assumpti o n that princ ipa ls will always be 

rec ruited by wa y o f the class r oom is being c hall e ng e d . 

Th e authority or contro l grant e d t o any admin is tra e o nce 

h e c lassroom doo rs are c losed , ultima e ly d e pends o n how 

the teach er trusts h is/her instruc tional leadership . 

the teachers view that the principal as an imposto r 

the necessary trust is rather than trusted colleague , 

dangerously compromi sed . 

. of the principal carry Teachers ' perceptions 

climate of educational reform . s ignificant weight in a 

Principals ' t e and socialization in the compe enc 

If 
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environment he/she hopes to lead 
may depend heavily upon 

adequate time spent as a laborer ·th 
wi the laborers . 

Much information can be gained from a study that has 

as its focus the prior teaching e xperi·ence 
of principals . 

The stav.eholders most directly affected by his issue are 

the eachers . 
Their opinions and perceptions should be 

continuously sought on this topic as long as there is a 

challenge to the necessi y of principals to be 

instructional leaders . 

Cor.tradictory study results on the preferred r ole of 

principals and the value of teaching experience and 

professional d egrees reveal the need for research focused 

o n h9se issues . A desire for instructional leadership 

that is insightful and valid has been established among 

most staLeholders in he instructional process . The 

perceptions of teachers as to the source of such virtues 

ave no been fully addressed . If nation -wide 

certification minimums for principals ' prior teaching 

· t t t three years in a perio d of e xper ience remain a wo o 

· of instructional leadership high attrition , the quality 

to decli· ne , at l east in the opinions of is likely 

teache r s . 

47 



CHAPTER III 

Analysis of Data 

Procedure 

The research procedure for thi·s d 
escriptive study of 

e achers ' perceptions regarding principals ' prio r years 

o f teaching experience included development of a 

questionnaire . 
This instrument utilized a five - p o int , 

Likert - type scale of agreement . Seven demographic items 

and 24 statements were developed following a review of 

r elated literature . 
The questionnaire was piloted and 

r evisions were made to weak items . The survey instrume nt 

was then distributed to a randomly sampled population o f 

elementary level teachers on a metropolitan Tennessee 

school district . Of the 160 questionnaires del ivered to 

the 16 elementary schools within the district , 112 were 

collected . This constitutes a 70~ return on first 

attempt , thus the level of response was abundant to 

conduct the study . No follow - up efforts were made to 

secure a higher response . Data were transferred to a 

digital medium , electronically stored , and analyzed . 

On e r espon den t b yp assed t h e p r escr ibed co llec t ion 

method and sent h er sealed questionnai r e directly to the 

a fte r the C o llec t ion dea d l ine . university There was , 

' f th group fr om wh ich t he howeve r , n o way to ide nti Y e 

corrupting meth ods or breaching survey was take n with out 



promised confidentiality . The individual questionnaire 

was not included in his data analysis or the general 

survey . 

Demographic Data 

Demographic data were collected 1· n seven items of 

the survey (see Appendix A) . Data on principals ' ac Lual 

years of teaching experience prior to becoming principals 

he surveyed sch ool system were acquired f rom local 

public reco rds . Each sch ool was identified both as a 

group number , and the number of years he principal 

taught prior t o becoming an administrator . 

The accessible populat i o n f or this study presen e 

o nly female principals at the elementary level . The 

range of prior teaching experience among principals was 

12 yea rs with a minimum of 11 years and a maximum of 23 

yea rs . This pro u ced a ean of 1 . 536 years o f prior 

teaching experience for principals of teachers in the 

study . 

Issues regarding gender of teachers , which may 

· · b ti·ons are weakened by 
produce some interesting o serva , 

This 
the fa c t t h at only five of the subjects were male . 

four percent male gen der repr esentation negates any 

The recent r eversal 
s ignificant generalizable results . 

the P
rincipalship(Doud , 1998) , 

in the trend of gender in 
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suggests more studies are needed t o f ocus 

issues for teachers ' and principals . 
on n ew gender 

Certified teaching experience f o r teachers in the 

study indica t ed that 14~ of responden ts were new teachers 

with two or l ess years completed . 

expe ri ence were represented by 18~ of the subjects , 16~ 

Three to fi ve yea r s 

o f teachers surveyed had taught six to nine years , and 

ano he r 1 6~ indicated they had taught between 10 and 15 

years . 
The highest category , greater than 1 5 years , was 

represen t ed by 36~ o f teachers surveyed . 
Exactly 40 of 

the 112 teachers were in this highest range . 
The mean o f 

teachers ' yea r s o f certified teaching e xper i ence f ell 

wit h in the range o f six to nine years . Th e teachers ' 

yea r s o f experience · from zero years to 15 yea r s were 

quite evenly distributed a s described in figure 3 . 1 . 

40% .-----.--=---------=----_-_--=._-_--=._-_-_-_-_-_-_-_=--=--=-=-=-=--7=------~~~~--
J 5% -+------i o ¾ of respondents , --

30% L--_L= = ==== === ==-----7 ... •.. .. ~ 

0-2 years J-5 years 6-9 years 10-15 years >15 years 

Figu r e 3 . 1 e xpe r ien ce levels Responding teach e r s ' 
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Having such a significant representat i on 
of teachers with 

e xperience beyond 15 years , (40"o) , skews the mean 

suff i ci ently t o render any f urther analysis of this item 

inaccurate . 

Sixt y - four percent of t eachers in the study we r e 

hired by their cur r ent principal . Thirty-six percent of 

teachers indicated that they were placed before the 

current principal received the position . There would 

seem to be info rmat ion oppo rtunities f o r a teacher who 

was in place before the installation of a new principal . 

Among these would lir.:ely be teaching experience of the 

incoming principal . Teachers hired by o r transferred to 

work with an established principal seem less lir.:ely to 

have o pportunities t o hear o f that principal ' s prior 

teaching e xpe ri ence . These are issues addressed in the 

first five items o f the present questionnaire , and will 

be discussed below . 

Primary instructional responsibility of subjects was 

f randomizatio n to include only manipulated be o re 

Of One g rade level , school - wide 
class r oom teachers 

. . rea and specializa t i on with 
instruction in one subJect a , 

d . 'dual Education Plan (IEP) 
students assigned an In ivi 

assistant principals , 
This eliminated principals , 

. tants custodians , and 
teacher assis , gu idance personnel , 

l l
· sted in the personnel directory 

o thers who might be 
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without primary instructional 
responsibilities . Only 

three respondents indicated their instructional 

responsibilities were other than the 
three included 

categori es . Up on closer examination of thei·r responses , 

all three were f o und to be clear l y withi'n the specified 

h e three " other " r espondents is a school 

wide music teacher and the othe r t 
\,,J O are assigned to work 

group . One of 

withs u ents who have an IEP . 

Standa rd , grade - level classroom eache rs made up 

86 . 6~ of the sample population . Special curriculum area 

eachers such as ar , music , and physical ed cation 

instructors , serving all grade levels within the school 

made up 8 . 9~ o f the sample . The remaining 4 . 5~ of he 

sample are assigned specifically to students who have an 

IEP . This final group is often referred o as special 

education teachers , bu includes inclusion eachers . 

Teachers are formally supervised hrough lesson plan 

checks and periodical observations . The teaching 

experien ce principa l s , assistant principals , other 

supe rvisor s , and leader teachers bring to such 

· h. th f ocu s of this supe rvision practices falls wit in e 

study . I t s h o u ld be noted t hat 10 . 7~ of respondents 

. l wa s the on ly person who 
indi c ated that the principa 

chec ked t h ei r lesson plans . 
Only 7% indicated that the 

e valuated t heir instructional 
pr incipa l e xclusive l y 
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sLills . Only five of the 16 
principals were found t o 

e x e rcise e x clusive 
responsibility over some teachers ' 

lesson plans or evaluation o f instructio nal skills . 
Two 

principals i n the dist r ict have at least one 
eacher for 

whom they e xc lusively supervise both instructional skills 

and written lesson plans . 
Principal ' s preference f o r 

de legating supervisory tasY.s seems t o be indicated more 

han teacher characteristics such as level of experience . 

Supervisory responsibiliti es are shared beyond the 

principal and assistant princ ipal for lesson plans in 83 ~ 

o f cases and for instruc i onal s}:ills in 93~ of cases . 

This wo uld indica e that either cen ral office 

supe rviso rs of instruction , university s upervisors , o r 

building- level teache r lead ers share these s upervisory 

responsibilities with principals . 

· b t he experi·ence level o f teacl ers Information a ou 

o ffer insight into the value they place o n 

principals ' prior teaching exp erien ce . "Who came firs " 

to the school may e ff ec t h o w information o n the 

dis available to a given teacher . principal ' s backgroun 

.b . li t y categorizes teachers 
Type o f instructional responsi l 

they ide n t ify with thei r 
in ways t h at may effect how 

of prior experience . principa l ' s type 
The significance 

of principals 
th supervisory process 

' participation in e 

l t each e r s place 
may effec t the va ue 

o n prior teach i n g 
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experience of principals . l 
Al of these have been 

addressed in the demographic t · 
sec i on of the study . 

Questionna ire Itemized Report 

The Likert scale o f agreeme nt o n the 24 items of t he 

questionna ire consisted of SA : Strongly A gree , A :Agree , 

N : Neu tral , D: Disagree , and SD : Strongly Disagree . 

Each item be l ow will be assigne d a (+ ) if it s statement 

p ositive l y va lues prior teac hing experience fo r 

princ ipals . An item below assigned a (- ) indicates a 

statemen t which does not positively value prior teach i ng 

experienc e f o r principal s . Agreement with items which 

positively (+) value prior t eaching e xpe ri ence f o r 

principalship effectiveness will be indicated by higher 

f . " .~A" o r " A" . r equenc1es o n ~ Hi gh e r frequencies or 

percentages o f " D" o r " SD" on positive items will 

· t •·J1. th t h e gen e ral perception that indicate d1sagreemen v 

prior e xperience is t o be valued in principals . 

Conversely , h igher frequencies o f disagreement wi th 

negative ( - ) it e ms will indica t e suppo rt f o r the 

. . l should accumulate signi ficant 
perception that pr1nc1pa s 

prior experience as a teacher . 
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Agreement Level with St t 
a ements Positive and Negative 

Questionnaire Item l : 
(+ ) A teacher should be aware of 

his/her principal's prior teaching experience. 

This item pro duced strong agreement with 33~ (37) of 

he respondents and agreement wi· th S 5 ~ ( 62) , therefore 

88~ of elementary teachers in this sample positively 

identify with the statement . o 1 n y one respondent 

disagreed with this statement , but 11 ~ o f subjec s (l 2 ) 

remained neutral toward the item . The standard e rro r was 

0 . 062 fo r item one . 

uesti o nnaire Item 2 : ( + ) I believe teaching experience is 

of vital importance to a principal's preparat~on. 

The stronges agreement of the survey was f ound o n his 

item . 84~ of respondents (9 4 ) strongly agreed vJith this 

statement . An additional 14 ~ (16) agreed , while only o ne 

respondent disagreed and one indicated neural . An 

ove rwhelming 98~ agree that teaching experience is 

vitally important to preparation for principalship . 

standard error was 0 . 0 4 5 for this item . 

The 

Quest i o nnaire Item 3 : (+) A principal should share with 

teachers about his/her prior teaching experience. 
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Among the strongest agreement scores , this st t a ement 

found agreement with 90~ of respondents . Of those in 

agreement , 3 99a (44)strongly agreed . 

toward the statement were 9~ (10) . 

standard error of 0 _063 _ 

Remaining neutral 

This item yielded a 

Questionnaire Item 4 : (+ ) A teacher should feel free to 

inquire of the principal b a out prior teaching experience. 

Yielding a response very sim1· 1ar to the previous 

statement , this item found p ositiv e identity at the 90~ 

level with 37 ~ ( 41 ) strongly agreeing and 53 ~ (5 9 ) 

agreeing . As in Lhe previous item, 9~ (10) indicated a 

neural position on the statement . For this item the 

s tandard error o f measure ment was formulated at 0 . 065 . 

ues ionnaire Item 5 : (+ )A Teacher should feel free to 

inquire of others about the principal ' s prior experience. 

Respondents seemed more reluctant to express positive ly 

o r negatively on this item than on the previous four . 

This is determined by their 29~ (32) neutral response . A 

majority 59i agreed with the statement , but only 20~ (221 

of the sample strongly agreed . The first significant 

·t found on this 
disagreement with a positive 1 em was 

. of others about the principal ' s 
practice o f inquiring 

d Wl
.th this method of 

(21) disagree 
experience . 
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acquiring info rmati o n . A l oose r standard error of 

measurement , 0 . 101 , was found on this item . 

Questionnaire Item 6 : (+ ) A principal's evaluation of 

teaching outside his/her areas of experience is valid. 

Respondi ng teachers tended t o perceive this to be a true 

statement . 63';, (7 1 ) agreed with the item, but 26~ of the 

remaining sample were neutral . This left slightly over 

10';, in disagreement with this first statement on the type 

rather than amount of experience . 

this item was 0 . 078 . 

The s andard error for 

uestionnaire Item 7 : ( - ) Non-standard teaching experienc e 

such as school music or physical educati on i s unsuitable 

for preparing instructional leaders. 

type Of teaching experience again , this Address ing the 

. statement r ece ived a minority ag r eemen first negative 

response . Only 29';, (33) agreed that " special area " 

teaching was unsuitable e xperi e nce for eleme ntary 

prin cipalship preparation . Disagreeing with this 

statement we re 47 9a r esponding teachers . (53) of 

') 3 0 Remaini ng n e utral were~ o 
( 2 6 ) . The highest standard 

t of the 2 4 ite ms , error o f measur e me n 
0 . 11 2 was found in 

this item . 
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Ques ionna i r e r e 8 : (+ ) Teachers are typically more 

willing to accent · t . . 
~ cri icism or direction if the 

observing 
principal's prior teaching 

experience is similar to their own. 

Experience si i l ar o o es own is perceive o e mo r 
con c1ve o supe r vision acco r ding o 78~ (87J o 

responding eache r s . Amo g I ose a reein 5~ ( 3 

s re gl/ agree v11 Al 01 e 

s ron l \ . disa ree 1? 0 - 'I ' ~ 0 3J lSa ree an 11 't ( 2) 

ind·c - e eu r al . The s andar error 0 m asur_ e o r 

lS l - wa _ Q _o e 0 . 0 1 . 

r u_s ionnaire I em 9 : ( - \ Principals with only standard 

classroom experience are unlikely to offer valid 

supervision to special area teachers such as art or music. 

This i_em is designe as he counL_rpar 

I_ is also esigna e as a nega ive value for prior 

e z perie nce or principals . Disa ree.e v✓ i h his 

stateme nt constitut es a pos i t i ve value for prior 

e x e ri e nce t oward th e pr i nci palship . A majori Y of 

r e spondents , 63~ (71) , di s a g r eed with he s atemen t . 

Agreement with this statement r egiste r ed wi th 13 ~ 
( 14 ) , 

whil e 2 4 ~ ( 2 7) r emained neutra l after r e ad i ng the 

58 



s at ement . This item' s t d s an ard e rro r of measuremen was 
fo rmula ed at 0 . 081 . 

uest i onna i r e I em 10 : ( + ) My principal respects my 

expertise in areas outside h . / h is er prior experience. 

The ir s o f hr ee sta _eme _s urn ing h a e n i on 

dir ec ly o eache r s ' c r ren princ ipal , his ite 

( r c: ) 0 _, ag r ee e 1 an 0 . 1 / 0 
0 isa r ee e n l l 

o n 

lS 

s o.mple . Choosing neu_ral were 2 0°o (22) . The s andar 

e rr o r o measure en f o r h is i e was 0 . 082 . 

,::_iu e sti onnaire I em 11 : ( + ) Most i nstructional skills 

e valuated by my princ ipal are commo n to a wi d e v a r iety of 

teaching experiences. 

A r eeme n o n his i e v-1as 9S°o ( 1 06) , among whi c h 3 · °a 

(38) i d i ca ing -:::; r o .g a g r eemen . On l y o ne r es po e n 

d isa r eed wi th a nd 4~ hi s sta eme n , ., (5) we r e neur a l . 

Thi s i t e m s h owed as a ndard e rro r o f me a s ur eme nt 0 . 05 9 , 

t he " t i gh est " i tem of h e s u r vey . 

uest i onnaire Item 1 2 : 
( + ) I would hesitate t o trus t t he 

a Principal with l e ss t han 
instructional leadership of 

. classroom experi ence. three years of prior 
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Two items dealing with f t ac o rs contributing o teachers , 
pro fessional trust are inse r ed . 

with minimal years of experience , 

agreemen t with more than half of 

This first , dealing 

f ound 83°o (93) 

hose 43°o s r ongly 

agreeing . 1 0 °a (11 ) o f r espondents disagreed on his 

i em . Neutra l toward hi·s t s a ement were 7°o (8) of he 

eachers who re sponde 

es ionnai r e Item 13 : ( - ) I would tend to trust the 

instructional leadership of a principal with a doctorate 

degree in instructional supervision regardless of minimal 

teaching experience. 

This second sta ement dealing wi h ru s fac ors places 

f o rmal , professional degrees ove r experience . 

Disag r eement wi h this item suppor s a posi ive value f or 

prior eaching experience f or principals . Responden s 

t 12 °
0 

(14) while 9°o (10) were a reed with thi s statemen 

neutral . 
. di·sagreed wi h this s a emen A heavy maj o r i Y 

at 78°o (88) with 13°o 
(15) of those strongly disagreeing . 

This item' s s tanda r d error 0 f measurement was 0 . 08 1 . 

Questionnaire I tem 14 : 
(+ ) My principal's support for my 

awareness of the needs of 
class demonstrates a keen 

students and teachers. 
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Item 14 i s a third item focused on subJ·ects ' 
curren 

principal . This item is th 
e seconds rongest agree ent 

S rongly agreeing wi h his 
statemen t of the survey . 

statement were 49°0 (55) . 
Adding the 39~ ( 44) who simply 

agreed to those strongly · agreeing bro ugh the agree ent 

to 88~ (99) . This statement found disagreemen wi h 4°0 

(5) while 7~ (8) r esponded ne tral . For this i em he 

s andard error of measurement was 0 . 078 . 

uestionnaire I e, 15 : (+ ) Principals with less than three 

years of classroom teaching experience usually lack the 

insight to properly support teachers. 

An i em designed to identify he teachers wh o mo re 

strongly value prior eaching experience f o r principa ls , 

· d a ?7°o ( 30) an this statement receive s r o ng a;iree .e n ~ 

agreement at 39~ (44) 

with this statement . 

Sligh l:; over 1 ()~ (12) di sag r eed 

The zeal of this statement may have 

contr i buted to its 23°0 (26) neutral response . 

standar d error of measurement was 0 . 089 . 

The 

Ques ti o nnair e I tem 1 6 : 
t Principals are those 

( + ) The bes 

. th ir years in the classroom. 
who sorely miss ~e 

as the sta t ement drawing 
Th i s item distinguished itse lf 

. dicate neutral . 
3 7 CJc (4 2) ' to i n 

t h e mo st re sponden tS , 
0 

the disagreeing 
th tha t were 

Only s l i ghtl y high e r an 
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t e a c h e rs at 39 <;, (44 ) . 

value (+ ) 
f o r pri or tea c hing e xperi e nce f o r pri c1pals , 

t h is item wa s weaY.est . 

Among items designa ed as Pos it ive 

2 3 °o (26) agr eed wi th t he 
statemen t . 

The s andard e r r o r o f mea s urement 
1 8 

o.os , 
a l tho ugh s ome que sti on rema ins a s h 

o es r ength o any 
it e m which produces a ma jor i y neu ra l . 

es tionnaire I em 1 7 : (+ ) Principals should frequently 

take time to plan lessons and teach in the classroom. 

Resp ond i ng eache r s pe r ce i ve his as a posi ive l.- e. en 

1n 52°o (58) of c a ses . Disagr eemen 

(30) o f cases . 2 l °o (2 4 ) chose I e 

Al though by no me a ns a significan 

high e r s tandar e rror , 0 . 107 , wa 

it e m. 

is 

ral 

v1ea k 

cal 

in 1ca e 1n 

on his j em . 

ess , one of 

ula ed on hi 

ue ( - ) Once an educator assumes a ionnaire I em lB : 

2 7 °o 

he 

he/she usually ceases to use position of administration, 

and skills of a teacher. the knowledge 

Th is n e gati ve it em yi elded 59°o (66 ) dis a gr e ement . 

( 2 8) o f r esp ondent s agreed . We r e s i milar l e vels of There 

l'dent i t y on b o th ext remes . s tro ng l dl. sagree and st r ong Y 

and 6°o r espectively . st r o ngly agree we r e 7 °o 
Neut ral 

62 



f0r h·s 

- My . primary need of a principal 

is disciplina ry support. 

,·, .. · . )-

f ••• • 

1 • ' • . . ; ( l J 

r. r r r ~ • • J. 
4 • • • 

+ Principals v i h extensive 

classroom experience of en make "classr oom friendly" 

decision s regarding budget and schedule . 

• 7 
) . 

. ) .. 

m, · 1 ~· • ; r e C.J f 

·ci ' . , 1 

. ' 
• • • 1 

• • J ,. : 

... 

... . . ·' 

. • : ! : 

I • 

,..., 
L 

I - It has been my experience that 

principals tend to be o ut of touch with the needs of the 

teachers and students. 

This negative i em is an indirec 
in 1c a ~o r f o r _e a c r. e r s ' 

curr en principal wi hc u 
he f ocus o ear l i e r ite sen 
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t h e topic . It should be noted that thi·s sample o f 
teachers all work with principals wi· h 

prior teachi g 
experience above the nati onal average . Disagree en wi h 

this item was indicated by 69~ (77) o f responden s . 19°
0 

(21) agreed with the sta emen rela e o t eir 

experience , while mo re han 12 . S~ ( 14) were e ral 

this item . The s andar error of meas re,en for 

i e was 0 . 092 . 

uestionnaire Item 22 : ( - )A school with competent 

teachers can run effectively without a principal. 

This con r ove rsial s a e ent f o· n a r ee e wi h 

0 

his 

s lightly over 20~ (23) of eachers r es or ding o t e 

questionnaire . 75~ (84) disagree wi h he s a e en 

Only 4°
0 

(5) re ai1 e neutral after rea ing .::h_ s a e en 

The s andard error o f measurernen for was 0 . 105 . 

estionnaire Item 23 : ( + ) "Principal teacher" is a 

for my current principal's style of 
fit ting title 

practice . 

Teachers responded 
. 54 o ( 60) agreernen . 

Wi. th maj o rity 0 

. d 26 0 (29) disagreed . 
n o On e s t rongly disagree ' o 

Although 
( 2 3) . For this item the 

Remaining neutral were 20~ 
found to be 0 . 100 . 

standard error of measurement was 
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ue stionnaire Item 24 : ( + ) I believe principals should be 

required to teach a mini.mum of 5 years before being 

certified in educational leadership. 

Dr awing o n an arb i r a r y prefer ence of five years 

e xpe r ien ce t e a c h e r s have indi ca ed in li era re on he 

op i c , hi s 1 em found s r ong agree en a 82°o ( 52) . 

Exac ly h al f of hose agreeing , 4l °o (4 ) s r o gly a ree . 

nea r ly 2°o (2) s :::: ongly d. sagreed , while 3 . "a (4) 

disagreed . 1 ...., a 
!'.. 0 (14 ) were neural hes a emen . 

The s a dard error o ,easure en': o 

In isol a i o n each of 
...., . 
.t... 2.. e s co es a 

specific ele en 
ansviering _he pro lem o L.his 

~ ·11 u r her deve op c Th e f ollov:in chapLer i ·l l 

· f h 0_ da a in erpreta t 1on o 
erived from he above i es . 

An ef f or ha s been , ade o co 
. · s 1· n a P_anl1 
11 e 1_e. 

waJ bJ op ics ra_her an e mixe 1 ,. vi i c. 1 - e 

esigned f o r q es ionna ir e was 
hes rveJ . 
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CHAPTER IV 

Summary and Conc l usions 

The purpose adopted f o r this study was de e r mining 

elementa r y teachers ' 

teaching experience . 

perception of principals ' prior 

Guided by a review o li era ure 

spanning thirty years , the research q es i ons were 

developed into a ques i o nnaire for a teacher survey . 

Da a were collec ed and analyzed o measure eachers ' 

agree en wi h s a emen s bo h negatively and posi ively 

valuing prior eaching e xperience or principals . 

I erp r e ation a d clarifica io1 o he fin ings fr om h~ 

da a are the purposes o f this c hap er . Conclu i o ns will 

be drawn from his informa i o n which may con ribu e o 

individual careers , local r ecr 1 en , and broa er 

p ol i cies affecting he certifica i o n and selec i o n of 

principals . 

The f o rmat of 
his chap er will group he 24 i ems 

rends i n the perce p ions o 
by sub - topi cs a nd reveal 

Analysis of this type will be suppor ed by 
subjec s . 

Groups of items rela_ing to a 
figures a nd s umma r y . 

or p os itive i n value , will be 
topic , wheth er negative 

he 

summariz e d toge t h e r . 
teaching e xperi e nce 

Disclosu re of principals ' prio r 
The statement s 

1 3 4 , and 5 . 
was the focu s of items , , 

f s u c h e xpe ri ence . 
in th e ir valu e o 

we r e all positive 



Tea c h e rs in the sample overwhelm· ingly a r ee 
sho uld be 9 . i ve n informa i on O . 

ha hey 

eir rincipal ' s pri o r 
eaching experience . 1 em f ive rew he 

response . 

see king a 

ighes e 
Teach e rs were no as willi g 0 agree vii h 

in o secondary source t o a c . quire r mation a 0 

he principal ' s . pri o r experience . 

6 0 

discl l S1Jre of principal's teaching experience 

D SA l:ill A □ N I o o ■ so 

50 

>, 
u 40 C 
(IJ 
:J 
C" 
(IJ ... 30 -
(IJ 
V) 

C 
0 20 c.. 
V) 
(IJ ... 

10 

0 

ra l 

Ite m 1 ltem3 ltem 4 ltem5 

Fi gure 4 . 1 disclosu r e o f pr incipal ' s prior e xperience 

Items 2 , 12 , 15 , and 2 4 direct l y assess the value 

teachers place on years of prior teach ing expe r ience 

amo ng pri n cipals . 
Of these statements , item 2 produced 

the highest fr e quency of strong agre ement and the l owest 

freque nc y of neutral or disagreement of the study . By 
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specifying a number of years ident i fied in the r ela ed 

literature as minimal , these items require teachers t o 

s uppo rt typical e xperience requirements or rejec them . 

Less than three years in item 12 and 1 5 received 

teache r s ' rejection , while five o r more years met wit h 

their suppor . The requirement of five years pri o r 

teaching experience f o r principals is not ypical , 

although teachers would require it . Figure 4 . 2 

illustrates h ow strongly eachers feel about he positive 

value o f prior teaching experience f o r principals . 

t(Bj es vaue teoolng exp. in µirri~s 
00 

00 
>, 

g 70 

~ ro 
C" 
(lJ ~ .... -
~ 40 
C 

Xl 0 
" a. 

(f) ~ (lJ .... 
10 

0 

ltEm 2 ltBTI12 ltBTI 15 ltEm24 

l □ SL\II A □ N oo □m J 

Figu r e 4 . 2 t e a c h e r s 
in principa l s value teaching exp . 

d d c l assroom whether stan ar f experi ence , 
Th e t yp e 

O 
• is the 

. l area t e aching , try spec1 a teaching o r e l emen a 
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emphasis for l ems 6 , 

responses o n hese i_e .. s -db a ,.... ,..,_ d 
'-/ .... ~ a er , raS ove rall m ~s Lr1tu- ~~r ch mor/:> f' -- - ·· 

- -req'...ler. agree .. er~ t w; h ... - - e 

7 , 8 , 9 ' a 1 8 . Al :::h -:::> gh 

f L . 

posi ive l ems 6 , 8 , an 1 0 , as •,·e 1 1 ' - a s s ·; e r a l 
~ l c h !:,O r 

frequen di agreemen , · - \,A, ~ neg c1::: i ,, 1 -L IT, , . ar.:J. 9 . 

60 
principal's type of . prior experience 

>- 50 u 
C: 
GJ 

-0 :::, 
er 
1 30 
GJ .,, 

20 C: 
0 
a. 10 .,, 
~ 

0 .......... ....__1__.i.... ----4 --~ ---_j_J 

l e m 6 em 8 emlO pos /neg em 7 em 9 

II A ON O D ■ SD 

level of agre; ment 

------- --

F 'ru re 4 . 3 principal ' 

e m 11 , rela es ~·1alua 1_1s 1: o l · c:; t !'." 1J ': - i' r. cJ S }: j : : : • 

ype o f e xperi e nce . he ·; a s majo r i J o f ~,:ar!i r,r :-

s r o ngly agreed ha s pe c ifi c a r ea o 12 ac hir.g s ha r e 

o stly common s r. ills an me od s . 

The s atement in i em 13 ears he weigh o f al he 

lit e rature that contras s professional degrees with 

adequate prior teaching e xperience . 
By es1gn 1 i s a 

Teacher s in he 
negative value for prio r e xperience . 

s urve y indicated this item as the one with which they 
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agreed leas of all . By rejec in 
send a rnessa go of 

~ pre.1..erence 

degrePs A - · comp · ar1so, 

hiss ate"""' 
- •• L 

e xperiP c - . e Q\•e :::- - ·:a .. e 
e U✓een 1 

and 13 , a negative i em , 

e . s 12 , a po 

·:a: u _ 
respo n in eachers . 

v-1 0 l vii hho rus '-

eaching experience . Agree~er. 

rj ::_ = a g r ':; - m ':; 
- ' ' - - _,,. . . : ._ ~ d . '""' _i 

ig r _ . 4 v,h i c:. f '' 1 
., r 1 • ~ '-" -- .._, 1, .._, • 

minimal experience 
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~ 

~ 3 0 Ill 
C: 
0 2 0 a. 
Ill 
~ ... 10 

0 
Item 1 2 ( + ) l ie m 1 3 (-) 

co mpl e m e nt a r y I t e m s 

Fi ure . 4 Mini. al e xpe r ience 

Awareness of and suppor o r classroom 11eeds ar e 

commo n the mes for i ems 14 , 19 , 20 , and 21 . The pos i 1ve 

stateme nt s in i t ems 14 and 20 produced significan 

agreement . It is an honorable endo rsemen from he 

teac h ers in this study t o their principals hat i em 14 

70 



brought he second hig .es agree .. en ra i,. o 
hes 'j . I S h o uld e no ~Le , o-s e ore ~h · · 1 

- , ~ --a _ ese ri..cipa s r- c~ 
highly in pri o r eachi e xperie . ce accor:in 

0 0 -

wides u ies (Do , 19 8) . _ ems l a 21 re neg a i ': _ l ~-
rela e o pri or eaching e xperience o r pri .1..-.:..pals . 

Bo th s a e e 

re p o nses . 

' ure 4 . 5 . 

>, «:) 
0 
C 
(II 
:::, 
r:::r 
(II 

-= 3) 
(II 

"' C 
0 
C. 

"' ~ a) 

10 

0 
I1Bn14 (+) 

s dre 1r1 h · frequ enci_s o~ isagree e 1. 

princifxll's instn.dional Sl.q:x,rt 
- - l 

I □ SA. I A ON OD I SO I 
L..--

LJ_L---1------~ ttm,1 9(-) 

tuna:l (+) 
tun21 (-) 

lella d CO ea' art 

4 . 5 Principals ' Figur e 
c la ss r oom needs support for 
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The need f o r prima r ily d iscipline support i n item 19 was 

o f this sample . This a divided issue among th t e eachers 

i s consist e n t wi th lite ra tur e on t he topic . Teachers 

va l ue t h e ir principa l s as . . primarily an inst r uctional 

leade r a n d adm i n i strator in 55~ of cases acco rding to 

this item in the present study . In the present surge o f 

apa hy or de f iance displayed by some students a every 

level and their parents oward eachers , the prii cipal 

may e sought primarily as a support for discipline . 

This dynamic may e xplain the nea rl y 30°0 agreement with 

he primary need or discipline suppor on item 19 . 

Item 16 has been r epo r ed in he previous chap er as 

the mo st neutral item . 
The neural option may have been 

selected f or numerous reasons including lack of clari y 

and l a cY. o f significance . This s atemen has been 

designated p os itive ( ) in support of prior experience 

for i t s impl ication that the principal had been a 

It was intended to portray an 
successfu l teache r . 

admi n i s t r a tor who r emember s her teaching years wi h great 

Thi s i t e m wa s the only positive i tem to 
fondne ss . 

pro duce a maj o rity disag r eeme nt . 
The s t atement may be 

l
·nd1·cate teac her s do no t pre f e r 

i nterpreted t o 

Who 
long to return to the clas s r oom . 

Th is 

administrato rs 

interpretation is 

lt of item 17 , 
suppo rted b y the resu s 

Number 1 7 was second 

anoth e r p os itiv e (+ ) stateme nt . 
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o n ly t o item 1 6 a s a spli t indicato r . 

re s pondents ag r eed with statement 17 . 
A sl im majority o f 

Principals would 
ce r t ainly be frustrate d by t h is 

s ent ime n tal notion , g i ven 

the demands al r e a dy placed upon them . 
Principals might 

make a t o ken appearance as a teacher t o make a po int , 

but , as a f r equent practice , few c ld · t · f 
OU ]US l y it . 

A c ommon theme unites items 16 , 17 , and 23 . These 

three statement s call into questi on the distinction 

between princ ipals and teachers . Item 2 3 j o ins the o ther 

two as an item abo ut wh i ch teac hers were leas t 

enthusiast i c . Acco rding t o this study , teachers reject 

an effort to blur the l i ne between class r oom instructo rs 

and educati o na l leaders . The responses on item 1 8 sho w 

tea c he r s percei v e that principals c ontinue t o use 

kno wledge and skills acquired in the c l assroom. This 

wo uld seem t o suppo rt a parall e l theme with item 2 0 . 

Tea c hing e xperience enhan ces the insight needed to 

effec ti vely make many budget and schedul i ng decisi ons , a s 

wel l a s l e a d the i nstru ct i onal p r ogr am . As c i ted e arlier 

in r e lat e d lite rature , it em 22 conta i ns a controve r sial 

pro p o sal . 

mind set , 

If this sample is r e presentative o f a broade r 

·11 t oon b e e l iminated . the principalship w1 n o s 

schools without a distinct leader Experiments t o ope r ated 

have not met with bro ad appeal . Teachers desire 

h draw on adequa te experi e n c e . ins tructio na l leaders w 0 
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Questions a nd Hypothes i s Answered 

According t o the da a , teachers have answered the 

probl em questions of this study . The f ollowing section 

will apply the findings of this study to those questions . 

1 . Should teachers be aware of the p r incipals ' 

prio r teaching experience? Teache r s indicated a strong 

desire to kn ow his informat i on they consider s o vital to 

ef_ec ive ins r uctional leadership . 

2 . To what degree do teachers expecc principals to 

have teaching experience similar to thei r own? Teachers 

do not reserve heir approval o f principals who taught in 

areas dissimilar to heir own . They perceive that 

various teaching areas share in common the skills and 

methods o f good instructional practice . 

3 . Should teachers confront the principal about 

issues related to p r io r teach ing e xpe r ience? Teach e r s 

believe they should fee l free to approach the princip al 

about h i s/ h e r prio r t e a ching if thi s in f o rma t ion is not 

f o r t h coming . The y we re n o t as willing t o a c quire t his 

i n f o rmati o n thro u gh mo re in f o rmal o r indi r ect s ources . 

4 . . . ls with n on- typi ca l teaching Do p r 1 n c1pa 

experience (physical educ ati on , special educati on , 

disadv antage when seeking guidance , art , o r musi c) have a 
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to gain teachers ' tru t d 
s an coope ration? The data 

indicated tha eachers are wi·11i·ng t o rust and 

cooperate wi ha principal with non- standard classroom 

experience if the experience was of adequate duration . 

5 . 
Are teachers more willing to tar.e cri icism or 

irection from a principal if they r.now the leader ' s 

bacr.ground includes similar teaching experience? 

Teachers prefer that the s pervision of heir teaching 

comes from a f o rmer teache r who shares similar teaching 

e zperiences . 

6 . Do teachers in non- typical classrooms believe a 

principal wi ' h standard classroom experience can 

effectively supervise t heir teaching? Teachers , both 

standard and no n- standard reject the idea that principals 

from standard teaching settings are ill equipped t o 

supervise he instruction o f special area teachers . 

There is strong agreement that special area teachers can 

be effectively supervised by princ i pals from standard 

teaching backgrounds . 

7 . Do teachers fee l t heir expertise is considered 

and utilized by the principal regardless of prior 

' ? teaching e xpe r ience . Teach e r s in t h is sample strongly 

. . l demonst ra tes professional agree the p r incipa respect , 
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and properly regards the individual 
strengths they 

contribu e to the organi:ation . 

8 . 
Do teachers feel their teaching 

can be fairly 
evaluated by a principal · th · 

wi dissimilar teaching 

experience? 
A very high percen age of teachers agreed 

o st instructional skills evaluated by the pri cipal 
that 

are non - specialized . 
These ski lls are common to a wide 

variety of eaching areas . 

Teachers strongly elieve eachi g experience t o be 

vi ally important for a principal ' s preparation . They 

expect the informa ion about the principal ' s prior 

experience to be for hcoming , preferably from an 

official , primary source . Teachers see the 

organizational need of a leader apart from the team . 

They prefer that their leaders come from among teachers, 

bu remain dis inct . The content area of prior teaching 

experience is not nearly as important to teachers as the 

l ongevi ty of the experience . Teachers are n ot willing to 

substitute formal preparation at high levels in the place 

of time spent functioning at the lower levels . They 

perceive the two or three years minimum experience 

r e quirement inadequately low for principal certification . 
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Hypothesis Rejected 

Hypothesis : 
There will be no measu rable difference 

between teachers ' perceptions of principals wi h 

extensive prior teaching experience and principals with 

minimal o r no prior teaching experience . The case 

against this hypothesis has been abundantly demonstrated 

in the current study . Powerful and consistent responses 

co ll e cted in this descriptive study o f teachers ' 

percepti o ns regarding pr i ncipals ' pri o r teaching 

e xpe rience lead o the rejectio n o f the h ypo thesis . 

By c ombining the findings o f thi survey wi t h purel y 

scientific metho ds of researc h on r e lat e d topics , the 

con c epts sug gested may influence hiring p o licies and 

practi c es f o r t h e princ ipalship . Tho se districts 

considering the re c ruitment o f administrato rs from 

unco nventi o nal c areer paths may be ill adv ised t o i gnore 

Tho se the perceptio ns o f this sample o f teachers . 

aspiring educational leaders in train i ng may be well 

take the recommendation of the teachers in advised to 

S easoned teacher befor e seeking this stu dy and become a 

Or ganl·zation of seasoned teachers . to lead a n 
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DEMOGRAPHI C DATA 

l . Ny total , certified teaching experience as of May 1999 falls within : 

0- 2 years 
( n =16 14·) 

3 - 5 years 
(n = 20 18 • ) 

6 - 9 yea r s 
(n = 18 16 · ) 

2 . My current building principal : 

1- 15 years 
(n = 18 16 ~) 

>15 yea rs 
( n = 40 36· ) 

was in place when I was hire d at my current school . (n 

became our school ' s principal after I was employed . ( n 4 0 36•) 

3 . Ny principal ' s gender is : female (n = 112 100 · } male ( n = 0) 

4 . My gender is : female ( n = 107 96 ~ ) male ( n = 5 4 • ) 

5 . My primary instructional responsibility is : 

with one grade level - teaching several subject areas . 

( n = 97 8 6 . 6 - ) 

with one subject area - school wide , over severai grade levels . 

with students who have an Individual Education Plan , 

( n = 5 4 . 5 - ) 

checked by : 6 . My lesson plans are 

= my principal only . ( n = 12 l O. 7 ;,, ) 

0 the assistant principal only . (n = 

and /o r others . (n = n the principal 
L..,.; 

instructional skills are evaluated by: 
7 . My 

8 n 
□ principal only. (n = 

my 

□ the assistant princ ipal only . (n = 

and/o r others . (n = 
□ the princ ipal 

( IEP ) . 

7 

93 8 3 ~) 

0} 

104 93 ~ ) 
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Survey ~f Elemen~ary Educators' Perceptions 
of the Prior Teaching Experience of Principals 

Please place a ✓ in the most appropriate ~ to complete the statements below. 

l . My total , certified teaching experience as of May 1999 falls within : 

- 0-2 years '-" 3-5 years =:: 6-9 years ~~ l 0-15 years > 15 years 

2 . My current building principal: 

~. was in place when I was hired at my current school. 

became our school ' s principal after I was employed. 

3. My principal ' s gender is: =-- female male 

4. My gender is: female male 

5. My primary instn,ctional responsibility is: 

-: \vith one grade level - teaching several subject areas. 

-= with one subject area - school-wide, over several grade levels . = ·with students who have an Individual Educational Plan , (IEP). 
-

_ _ other ___________________ _ 

6. My lesson plans are: =-- checked by my principal only. 

:=-1 checked by the assistant principal only. 

2 checked by the principal and/or others. 

~ only checked by someone other than a principal. 

D never checked. 

7. My instn1ctional skills are: D evaluated by my principal m~ly .. 

D evaluated by the assistant pnnc1pal only. 

D evaluated by the principal and/or others. 

D evaluated by someone other than a principal . 

□ never formally evaluated. 
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Please respond to all items below with a I 1 SA-Stron 1 A ee A- . . on one evel of agreement: 
g y gr ' Agree, N- eunal D-D1saoree o1· SD Str l o · , o , - ong y 1sagree 

1. A teacher should be aware of his/her 

principal ' s prior teaching experience. 

2 . I believe teaching experience is of vital 

importance to a principal ' s preparation. 

3 . A principal should share with teachers 

about his/her prior teaching experience . 

4 . A teacher should feel free to inquire of 

SA A 

the principal about prior teaching experience. 

5. A teacher should feel free to inquire of 

others about the principal ' s prior experience. _ 

6 . A principal' s evaluation of teaching 

outside his/her areas of experience is valid. 

7 . Non-standard teaching experience such 
as school music or physical education is 

unsuitable for preparing instructional leaders= 

8 . Teachers are typically more willing to 
accept criticism or direction if the obsemng 
principal ' s prior teaching experience is 

si1nilar to their own . 

--, 
L 

(Please continue with item # 9) 

N D SD 

.__J 

·, 
I 

._,J 

.., 
c...-J 
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SA-Strongly Agree, A-Agree, N-Neun·al D-Disagree or SD s..... 1 o· 
' , - ll ong y 1sagree 

9. Principals with only standard classroom 
experience are unlikely to offer valid 
supervision to special area teachers such 

as art or music. 

10. My principal respects my expertise 

in areas outside his/her prior experience. 

11 . Most instructional skills evaluated by 
my principal are common to a wide variety 

of teaching expe1iences. 

12. I \vould hesitate to trust the instn1ctional 
leadership of a principal with less than three 

years of prior classroom experience. 

13 . I would tend to trust the instn1ctional 
leadership of a principal with a doctorate 
degree in instn1ctional supervision regard-

less of minimal teaching experience. 

14. My principal ' s support for my class 
demonstrates a keen awareness of the 

needs of students and teachers. 

1 5. Principals with less than three years 
of classroom teaching experience usually 

SA A 

lack the insight to properly support teachers. ~ 
~ 
L.J 

16. The best principals are those who 

sorely miss their years in the classroom. □ □ 

(Please continue with Item # 17) 

N 

' 

□ 

□ 

D 

I 

L..., 

□ 

SD 
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SA-Strongly Agree, A-Agree, N- eutral , D-Disagree, or SD-Strongly Disagree 

SA A 
17. Principals should frequently take ti1ne 

N D SD 

to plan lessons and teach in the classroom. ~J 
~--' 

18 . Once an educator assumes a position of 
administration, he/she usually ceases to use 

the knowledge and skills of a teacher. 7 ,-. 

' -

19. My primary need of a principal is 

disciplinary suppo1i . 

20 . Principals with extensive classroom 
experience often make "classroom friendly" 

decisions regarding budget and schedule. 

21. It has been my experience that principals 
tend to be out of touch with the needs of the 

teachers and students. 

22 . A school with competent teachers can 

nm effectively without a principal. 

23 . "Principal teacher" is a fitting title 

for my current principal' s style of practice. 

24 . I believe principals should be required 
to teach a minimum of 5 years before being 

C 
r- C certified in educational leadership. 
I I ~- L 

Thank you for your time and thoughtful responses. 
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MEMORANDUM 

To: Mark Russell 

c/o Dr. Dolores Gore , Education 

From: 
~ ~) 

Gaines Hunt, Chair 0 ,Jv&•,.,1 
/ J 

Human Research Review t'ci~mittee/ 
1 

' 
./ I 

Date: March 9, 1999 

Re: Human Research Proposal # 99056 

I have received your human research proposal "Perceptions o f Elementary Teachers Regarding 

Principals' Prior Teaching Experience, " which has been assigned pmtocol #99056. My initial review of your 

proposal determines that this project is exempt from the requirement of committee review. You are free to 

proceed with th is research project without any further action on the part of the Committee . 

If you modify your project significantly, changes may trigger the need for reconsideration of this 

exemptio n by the Committee. We advise, therefore , that you consult with me in planning any changes. You 

are obligated to notify the Human Research Review Committee immediately if you significantly modify your 

protocol, or if adverse events occur during the conduct o f this research project. 

This approval is valid only for a pe,-iod of one calendar yea,-. Should your project extend beyond that 

time period, you will need to obtain an approval for continuation. 

If you,- proposed research will be used to fulfil l requirements for a graduate degree, you will need to 

provide the Graduate School with a copy of this memo. 

Thank you for your cooperatio n in the Human Research Review Process. Please accept our best 

wishes fo r successful completion of this research project. If the Committee can be of further assiS
t
ance, please 

let us know. 

er 



CHE 
AUSTIN PEAY STATE 

CKLIST FOR RESEARCH INVOLUNIVERSITY VING HUMAN SUBJECTS 

DATE: 3-1-1999 

Proje~t Title: Perceptions of Elementar Fu_nd1:fig Source: Independent y Teachers Regarding Principals' Prior Teachin E . 
Pnnc1pal Investigator: Mark Russell g xpcnence 
Sponsor: Dr. Dolores Gore Department: Education 

1. Give a brief description or tli human subjects. This should ::lun:e: of your research procedures as they relate to the use of 

a) a description of who the subjects will system be; Elementary school teachers employed in a public school 

b) instructions given to the sub·ects· S b. . questionnaire of four personal/ pro[essia:..i iden~c1;,is;;
0 

be asked to comp le le a volumary. confidential 
mstructed to seal and deposit completed questi . . twenty (20) Likert agreement items. They will then be 

onnaires mto an envelope held by their school receptionist. 

u Jec wt engage; Only pencil and paper responses requiested. c) activities in which the s b · ts ·n 

d) special incentives; None 

e) tests and questionnaires to be administered. Complete questionnaire with instructions attached. 

lf new or non-standard tests or questionnaires are used, copies must be at•~ched to thas· f 
Note if the subjects are minors or otherwise "vulnerable" (e.g. children,= risoner men:~· 

or physically infirm, etc.) p s, y 
The attached questionnaire is original to the investigator. Subjects are adult professionals who are currently 

employed as educators. 

2. Does this research entail possible risk of psychic, legal, physical or social harm to the 

subjects? Please explain. What steps have been taken to minimize these risks? What 
provisions have been made to ensure that appropriate facilities and professional attention 
necessary for the health and safety of the subjects are available and will be utilized? It is 
conceivable that social and professional risks to teaebers, principals, schools and school systems exist in this study. 

Were names of subjects, principals, schools and school systems disclosed, certain interpretations of items and 
perceptions of subjects may place alf ected parties at odds. Social and professional risks associated with t,reecb of 
confidentiality have been minimized by anonymous, sealable questionnaires. Reported references "' the sampled 

population and their school system will be generic, rendering data virtually untraeable. 

3. The potential benefits of this activity to the subjects and to mankind i~ general_ outweigh 
any possible risks, This opinion is justified by the following, Suggesuons, mtcrpretauons, and 
recommendations resulting from this study may betler inform antborities who hire elementary pnnopals. . . 
Individuals seeking a career as an elemenlafY prineipal may benefit from the percepuons of teacher> rega,rlmg "':or 
teaching experience ofprincipals. Subjects in this study may analyze, clarify, and establish thelf values eoncemmg 



their leaders. Policy-makers may use these findings to shape minimum levels of expen·ence,. . 
principals. ior prosl)C(:uve school 

4. Will legally effective, informed consent be obtained fr u b" 
h rized . ., . om a su Jects or their legall 

aut o representative. Descnbe consent procedures nd t•- h y 
. . a a uic a copy or consent 

documents. Method of mformed consent will be stated in the conclusion of th · · 
b. b ·u be · 1 e mstrucllon sheet, (attached) 

w 1c w1 me uded on the cover of each copy questionnaire "Rather than ll · · ' 
· · b" • . . . . · co ec1.1ng signatures and 

comproousmg su ~ects confidentiality, the Slillple acts of completing and returning th · · · . 
informed coosenL" e quesllonnarre will conslltute 

5. Will the confidentiality or anonymity or all subjects be maintained? How is this 
accomplished? (If not, bas a formal release been obtained? Attach.) Confidentiality and/or 
ano nynuey of all subjects will be maintained. 

a) If the data will be stored by electronic media, what steps will be taken to assure 
conridentiality/anonymity? Data will be collected by a noo-electronic medium and transferred to electronic 
media for analysis and storage. Non-networked machines will be used to stoce data, and all analysis will either be 
stored to removable media or clestocyed before time of publishing. Standard software security passwords will be used 
where appropriate and will remain exclusive to the investigator and bis supervising professor. 

b) If the data will be stored by non~lectronic media, what steps will be taken to assure 
con ride ntial i ty/anonymi ty? Confidentiality/anonymity will be assured by the method of distribution and 
collection to the satisfaction of the subjects and the investigator. Questionnaires oo a standard paper medium will be 
band delivered to schools by the investigator or a neutral designec for general distribution to all teachers. Where 
allowed, teachers' memo box.es will be used by carrier. Instructions foc confidentiality using standard, permanent
seal envelopes will accompany the questionnaires, (attached). Instructions for sealed envelopes to be deposited into a 
large envelope at a reception area will be included. Collected envelopes will be hand retrcived by the investigator or 

a neurta1 dcsignec. 

6. Do the data coUeded relate to illegal activities? If yes, explain. No. 

7. Are all subjects protected from any future potentially harmful . use or the da_ta coll~~cled in 

this investigation? How will this be accomplished? Ev~ ef~ort :"ill~ made to avoid any direct or 
indirect harm to subjects as a result of their participation or non-paruc1pallon m this s~ey and the future use of tbc 
collected data. Names of subjects, principals, schools, and the sampled school system will not be reported at any 

time. Refe rences to each entity will be identified in generic terms. 

INVESTIGATOR'S CERTIFICATION: 
• · p li · nd Procedures on Human Research and 

I have read the Austin Peay St.au Uruvers1ty o CJes a R h Review Committee any 
· th I also to report to the Human esearc 

agree to abide by em. agree nts as they relau to subjects. 
significant and relevant changes in procedures and irutrume 

Date 
Investigator's Signature 

/~~ 



Dr. 
Board of Education Offices 

Dear Dr. Hodgson 

2 l 12 Richview Place 
Clarksville, Tennessee 37043 
January 16, 1999 

. _I ~m p~eparing a field _st,udy in ~artial fulfillment of an Education Specialist Degree 
m Adm1mstrat1on and Superv1s1on It 1s my intention to seek proper permission from your 
office after providing pertinent information and a copy of the questionnaire which will be 
the instrument for my survey Prior to submitting a proposal to my graduate committee in 
the School of Education at Austin Peay State University, I would like to obtain informal, 
preliminary permission to proceed 

The enclosed abstract has not yet been submitted to my graduate committee for 
approval. I am providing it to you in advance partly as a courtesy, and partly as an effort 
to avoid delays and reversals later in the approval process. I will fully inform your office 
at appropriate steps in the approval process. Please let me know of any initial concerns 
which might be obstacles to having the study approved by your office. I wi ll need to be 
provided with any instructions on special procedures which may be unique to this School 
System for a survey of this type and the use of data. 

Please be assured that this study is neither motivated by nor seeks to engage in any 
ill will toward the tJl!i?i~mJ , County School System or persons associated 
with it. My intentions w1 11 oe expressea to you in greater detail after I ~ave hea_rd from 
your office, and once my proposal has been approved . At that time I will su~m1t a _formal 
request for your permission to proceed Thank you for your thoughtful cons1derat1on m 

this endeavor. 

Respectfully yours, 

Mark E. Russell 



FILE: IFA -RESEARCH 

Procedures for conducting research projects: 

1, A written proposal shall be presented to the Director of Instructional, Research and 
Development. 

2. All initial contacts with schools and/or persons to be involv,:d shall be made from 
the office of Instructional Support, Research and Development, and the school or 
schools in question must be willing to participate in the project. 

3 . There shall be a minimum of class time interruption. 

4. A specific group of students shall not be involved in more than one project during a 
school year. 

5. Notification of approval shall be made from the office of Instructional Support, 
Research and Development. 

6. The office of Instructional Support Research and Development shall receive two 
copies of all project results and/or data, after which he shall p1:°vide on~ copy to the 
school or schools involved and one copy to the approp:nate services or area 
supervisor. 

Last Policy Revision/ Adoption: July 28, 1992 



I FOR 1ED CO 1 ' E: 'T FOR. 1 

I give my con ent to the inclu ion of ________ _ ____ _ elementar:, ,;,c hnol 
( chool name) 

in I\ 1r Rus ell' s pring 1999 urvey pro\·ided all school board adopted guidelines are 

fo llowed, confidentiality is maintained at e\·er;.· le\'el, and teachers retain the rig.ht of 

individual. informed consent 

( principal" s ignature) (date) 
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