


To the Graduate Council: 

I am submitting herewith a thesis written by Maribel Torres 
entitled "An Evaluation of a School Based Prevention 
Program: Educating Children About Sexual Abuse. " I have 
examined the final copy of this thesis for form and content 
and recommend that it be accepted in partial fulfillment of 
the requirements for the degree of Master of Arts, with a 
major in Psychology, and a concentration in Community Mental 
Health Counseling. 

We have r e ad this thesis 
and r ecomme nd its acceptance: 

ci 
r 

o r Co ncil : 



STATEMENT OF PERMISSION TO USE 

In presenting this thesis in partial fulfillment of the 

requirements for a Master of Arts degree at Austin Peay 

State University, I agree that the Library shall make it 

available to borrowers under rules of the Library. Brief 

quotations from this thesis are allowable without special 

permission, provid~d that accurate acknowledgment of the 

source is made. 

Permission for extensive quotation from or reproduction 

of this thesis may be granted by my major professor, or in 

her absence, by the Head of Interlibrary Services when, in 

the opinion of either, the proposed use of the material is 

for scholarly purposes. Any copying or use of the material 

in this thesis for financial gain shall not be allowed 

without my written permission. 

Signature ';£~~A9 
Date /D/J 7 u 

I 



AN EVALUATION OF A SCHOOL BASED PREVENTION PROGRAM: 

EDUCATING CHILDREN ABOUT SEXUAL ABUSE 

A Thesis 

Presented for the 

Master of Arts 

Degree 

Austin Peay State University 

Maribel Torres 

December 19 96 



ACKNOWLEDGMENTS 

I would like to thank my major professor, Dr. Maureen 

McCarthy, for her assistance and patience in completing this 

project. I would also like to thank my committee members, 

Dr. Jean Lewis and Dr. Garland Blair for their valuable 

input. 

I would also like to thank Dr. Syl v i a Nassar-McMillan 

for her guidance and dedication at t he onset of this 

project. 

Finally, I would l i ke to thank my f amily and f riends 

who gave their suppor t and encouragement throughout each 

step. 



ABSTRACT 

The purpose of this study was to determine the 

effectiveness of a child abuse prevention program in 

increasing children's knowledge about sexual abuse and 

personal safety skills. Twenty-four children were 

pre-tested using the "What If Situations Test" (WIST) and 

participated in the "Empower Children" Program developed by 

the Rape and Sexual Abuse Center of Davidson County. 

Children were subsequently post-tested using the WIST . Pre­

test and post-test scores showed that the sexual abuse 

prevention program was effective in teaching children about 

sexual abuse. The children were better able to recognize 

abuse, knew how to respond in potentially abusive 

situations, and were able to remember and report key 

concepts. 
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CHAPTER 1 

National attention has b f een ocused on the area of 

child sexual abuse in recent decades. In 1986, the National 

Incidence St udies (NIS), sponsored by the U.S. Department of 

Health and Human Services, reported that 25.2 children per 

1,000 nationwide experience abuse or neglect (Peterson, 

1993) • These individuals were more often victimized by 

known perpetrators such as relatives, family acquaintances, 

or other trusted individuals (Carroll, Miltenberger, & 

O'Neill, 1992). Another recent estimate revealed that over 

one million children have been sexually abused before 

reaching their eighteenth birthday (Olsen & Widom, 1993) 

Individuals who have been abused are typically described as 

having characteristics such as fear, anxiety, depression, 

anger, aggression and sexually inappropriate behaviors 

(F inkelhor, 1990). Finkelhor also found a frequent pattern 

of long term effects among individuals . This includes 

depression, interpersonal difficulties, substance abuse, 

delinquency and revictimization. 

Due to the large numbers of children being victimized 

and the concern to prevent such abuse, the government passed 

the federal child Sexual Abuse Prevention Act (CAPTA) in 

1974 (Olsen & widom, 1993). This act was created for the 

purpose of preventing and treating child sexual abuse and 

neglect through funds set aside for research. However, as 

the reported abuse has continued to increase, the need for 



more funding and respec e r ra s as e e e 

evident. The nex ca. er ea e e ~ r s a e 

educate childre o sex a a se. 



CHAPTER 2 

Literature Review 

History of Prevention Programs 

Recently, sexual abuse prevent1.' on programs have been 

implemented within schools 
I churches, day care centers, and 

educational programs such as HeadStart . School based pre-

vention programs began i n the 197 0 's and were ma inly deve-

loped and funded by community organi za tions and j us tice 

agencies (Kohl, 1993 ) . Until recent l y , prevention programs 

were directed at focus i ng primarily on the dange rs o f ad­

vances made by st r angers , or wha t i s more commonly known as 

"s t ranger dange r " (Sas l awsky & Wurtele, 1986 ) . However , as 

the aut hors have not ed, approximately 15-20 percent of the 

r eported case s a re perpetrated by strangers . Thus, this 

angle of i dentifyi ng only strangers as abusers provides 

limited benefits. Current preventio progra s target abuse 

by known offenders . 

Sc hoo l based programs have been the most widely recog­

nize d and utili zed . This emphasis o school based programs 

i s partially due to the ease of incor orati g preve tion 

training into t he regular routines of the school day (Conte , 

· 1986 ) These programs have been t he Rosen , & Sapers t ein , · 

' d 1 · t · 1· zed becaus e school administrators oft en most w1. e y cr1 1c 

· t t cons idera tions (Pelcovitz, Adl e r , Kap l an , ignore 1.mpor an 

Pa ckman , & Kr i eger , 199 2; Tha ringer , Krivac s ka, Laye-

McDonough, Vl·ncent, & Hedlund, 1988; Tr ude ll & J ami s on, 

Whatley , 1 988 ) . Tharinger and hi s coll eague s (1988 ) point 
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out that prevention programs d 1 eve oped for children should 

be only one of a combination of efforts created to prevent 

and treat this problem, and that school personnel must be 

aware of the strengths, li'mi' tati'ons ad · t d d , n unin en e conse-

quences of the programs. Programs s hould a l so be develop-

mentally appropriate for the age of the school group . 

Critics also question whether children s houl d be expected t o 

participate in effor ts t o prevent their own abuse (Conte e t 

al, 1986; Tharinger et al, 1988; Tr udell & Whatley, 1988 ) . 

Conte and coll e agues (1986) urge professionals to recognize 

tha t the use of prevention materials should be viewed as a 

temporary effort t o help children res ist abuse until "so­

c i a l and env ironmenta l conditions which cause and support 

this abuse can be changed " (p.153 ) 

Types of Prevention Programs 

Three types of prevention progra s ha e bee identified 

f or teaching children how to preven ad identify sexual 

abuse (Heflar , 1987 ). The first is primary prevention which 

t Or reduce the incidence of new cases is designed to preven 

of child abuse. Primary prevention provides training to 

t arge ted popu lations before the actual harm occurs. Second­

a ry prevent i on programs involve early detection of parenting 

· · to e nsure that the parent s probl ems and provides tra1n1ng 

k · 11 to prevent the abuse from a re given the neces sary s 1 s 

continuing . 
· is de s igned for chil dr en Tertia ry prevention, 

l'denti f ied as abus e victims with t he 
who have already been 



goal of teaching them the 
necessary skills to prevent the 

abuse from reoccurring. The premise or goal behind these 

programs is to "teach children to recogni· ze the inappropri-

ateness of the adult' b h s e avior, resist the inducement, 

react quickly to remove themselves from the situation and 

then tell someone of the 1· nci· dent" (S 1 k as aws y & Wurtele, 

1986, p . 237). 

Modes of Presentation 

There are several methods typically involved in child 

s exual abuse prevention programs that are used in teaching 

children about s exual abuse (Caroll et al, 1992; Conte et 

al, 1986; Krivacska, 1986 ) . Most programs incorporate a 

variety of the concepts as well as the media used to commu ­

nicate them . Those methods will be described i more 

detail. 

Printed Material. A number of ri ed materi als on 
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preventing child sexual abuse are com ercially available . 

One such program is entitled Red Flag , Green Flag Prevention 

Book, which is a 28 page coloring book with captions de ­

scribing a range of touches dealing with aggressive, sexual, 

and appropriate interpersonal touching ( ilte berge r & 

Thiesse-Duffy, 1988; Miltenberger, Thiesse-Duffy, Suda, 

1990 ) Other materials include Kozack, & Bruellman, · 

various coloring books for children, and books to be read to 

or with the children (Wurtele, 198 7 ) · 



Thea rical Pe rformance. 
Several organizat ions empl oy 

raveling troups f 
o professionals and actresses who make 

dramatic presentations · 
within a classroom setting . Touch -

ing , by Michael Adkin 
, was developed while working with the 

Toy Towne Troupers, a professional theatre group for chil -

dren (Tutty, 1992; Tutty, 1994). h Te play revolves around 

Alex who is androgynous both in appearance and behavior. 

While in the park, Alex encounters individuals who touch 

him/ her in uncomfortable ways. Mimi Mime helps Alex to 

protect himself/herself by holding up signs to him/her (and 

the audience), teaching children to use their intuition of 

appropriate or inappropriate touches. Although this method 

is the most entertaining for children, it is the most 

costly. 

Lecture/Discussion. Other prevention programs involve 

adults providing information about sexual abuse to small 

groups of children. The Behavioral Skills Training Program 

(BST ) is a five day program designed to teach children 

personal safety skills from a behavioral perspective 

(Wurtele, 1993a). Children practice discriminating between 

appropriate and inappropriate touches of the genitals and 

are taught the appropriate verbal (e.g., say "NO") and 

motori c responses (e.g., try to get away, tell someone) to 

protect their bodies in the inappropriate situations. The 

program also teaches children that some secrets should not 

be kept. Explanations are given showing the difference 

6 



7 
wee n surprises (e g . 

· · , preparing for a surprise party ) a nd 
having to keep as 

ecret when someone touc hes a private part 

of o n e 's b ody. 

Au diovisual Material . 
Audiovisual media is another 

ef f ective method to teach chi' ldren about sexual abuse. The 

video, Feeling Yes, Feeling No, is used to inform and edu-

cate children about what they can do to prevent abuse from 

happening to them (Hazzard, 1993; Hazzard, Webb, Kleemier, 

Angert , & Pohl, 1991; Sigurdson, Strang, & Doig, 1987). The 

video includes children of different ethnic and cultural 

backgrounds which becomes quite useful when working with 

diverse populations. 

Length of Programs 

Program lengths may vary from a single session lasting 

one half-hour to multiple sessions spanning several days 

(Conte et al, 1986). Variation in program length may be due 

to the function and the goal of the program (Wurtele, 1987). 

Programs spanning several days are used to teach assertive­

ness and general personal safety skills. Shorter programs 

are used to teach children to protect themselves from poten­

tial moleste rs. Shorter sessions also are typically used 

for younger , school aged children due to their short atten-

tion span. 

Program Effectiveness 

Result s of various studies demonstrate that groups of 

childre n can be taught sexual abuse concepts and can learn 



appropriate self-prot t ' 
ec ive responses through prevention 

programs (Conte et al , 1985; Hazzard et a l 1 991; Si gu rdson 

et al 1987; Wurtele, 1990; Wurtele, Sas l awsky, Mi ller ­

Perrin, Marrs, & Britcher, 1986 ) . Resul ts of one study 

(Conte et al, 1985) indicate t ha t participation in the 

training was success ful in i ncreas ing t he children's know­

ledge about prevention concepts . The childre n {ages 4-1 0) 

were encouraged to exami ne responses to various kinds of 

touching, to initiate and r einforce assertive behavior and 

to i d en t i fy potent i a l support syste s a ailab e. Children 

in the training group increased heir k o edge w · e chil­

d ren in the c ontrol group de o s ra e a o sig i icant 

i nc r e as e in t heir knowledge . 

e "Fee · Yes, Fee ng o" 

e ere e es o si e to 

Anot her study eval a e 

progra m and r evealed ta c 

the video a nd that the rogra as a a a e oo i hep-

ing children deve lo se f- ro ec o s 

al , 1 9 s 7 ) . Two c 1 asses n g a es , 5 a 

s (s · r so e 

6 (ages 9- 3 ) 

8 

participated in the ro a r o x a e y 28 . 5 erce t of 

the student s expresse a grea er e ree o se o ership 

and cont r ol a fter ar ici a i 9 e rogra 

e C pre e ive 
A similar s tudy assessed ea 

skills (Hazzard e t al, 1991 ) · 
e ty-o e e e entary school s 

· · · n t e pre e t'on program a nd volunteered to par ticipate i 

eval ua t ion . The s tudy re ea e at e C dre who pa r -

t ic ipated in the progra m ha d a sig ifica t crease in 
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prevention related knowled 
ge, as compared to control chil-

dren, and maintained these gai' ns at six week follow up. 

The effects of age on the ability of children to learn 

sexual abuse prevention concepts has yielded differing 

results (Conte et al, 1985; Nemerofsky, Carran, & Rosenberg, 

1994; Tutty, 1994; Wurtele et al, 1986). Older children 

have a stronger base of knowledge of prevention concepts 

both before and after the program (Wurtele et al, 1986). 

These researchers speculate that the higher scores of the 

older children result from the fact that children in the 

fifth and sixth grades have better planning ability, more 

developed verbal skills, and possibly more exposure to the 

topic through the media and discussions with family and 

friends . 

Despite these findings, it has been shown that children 

as young as kindergarten-age can be taught skills to prevent 

sexual abuse. Children who participated in a study by 

Harvey, Forehand, Brown and Holmes (1988 ) demonstrated 

greater knowledge about what constitutes sexual abuse and 

about safety rules concerning sexual abuse, and greater 

skills in handling s exual abuse situations. Another s tudy 

demonstrated that preschool age children could learn and 

retain child sexual abuse prevention concepts (Neme rofsky et 

al, 1994 ). These studies provide support for the 



1 0 
implementation of sexual b 

a use prevention programs wit h 
preschool children . 

Purpose of Re search 

Thi s study addressed whether or not participation in a 

prevention program improved children's knowledge about 

sexua l abuse . For the purpose of this study, sexual abuse 

wi ll be defined as "contact or interaction between a child 

and an adult when the child is being used for the sexual 

stimulation of the perpetrator or another person" (Albers, 

1991; Saslawsky, & Wurtele, 1986). The question of interest 

for the present study is did children learn as a result of 

t he program. 

This study is important because it will help those 

individuals involved in the care of children to make 

informed decisions about the effectiveness of the program as 

measured by the increase in part icipants' knowledge. This 

newl y developed program has not yet been administered nor 

has it been empirically tested; thus, the need for the 

current study. 



CHAPTER 3 

Method 

The hypot hesis guiding this study is that children who 

participate in a sexual b 
a use prevention program will have 

s ignificantly increased knowledge regarding sexual abuse. 

This evaluation was intended to d t . e ermine whether or not the 

program was successful in teaching children certain basic 

prevention concepts. As a preliminary indication of program 

success, children's learning of concepts was tested. 

Subjects 

Subjects for the evaluation were 24 children (13 girls 

and 11 boys; 100 percent Black) attending a summer program 

with the Montgomery County Parks and Recreation department. 

These children ranged in age from 4 to 9 years and came from 

low-income families living in government housing. Parental 

consent was obtained before the assessment (Appendix A). 

Instrument 

What If Situations Test. The WIST (Wurtele, 1993b) 

contains descriptions of six brief hypothetical situations; 

three vignettes describe a bigger person making an appropri­

ate request to touch the child's private parts (e.g., physi­

c i an wanting to touch the child's injured private parts), 

and three describe inappropriate-touch requests (e.g., a man 

· t h k t ' ng to touch the child's private parts). i n e par wan i 

Af h · tt children are asked (a) "Would it be OK ter e ac vigne e, 

· · tte) to (do activity requested)?;" (b) for (person in vigne 

to (person in vignette)?;" (c) "What "What would you say 



oul you do? ;" 
12 

(d ) "Would you t 11 e anyone (about the s i tua-
ion )? ", if so, "Wh 1 o wou d you tell?.,· " and (e) "What would 

you say to (person named i nd )? " (A d ' . ppen lX B). 

According to t he scoring guidelines for the WIST, 

responses to each of the skill questions (e.g., "What would 

you say? 11
; "What would d you o?"; "Who would you tell?"; and 

"What would you say to resource person?") receive o to 2 

points . Scores for each personal safety skill are summed 

across the three inappropriate vignettes (Questions #3, #4, 

#5 ) to yie ld a Total Specific Skill Score (e.g., maximum 

possibl e score for each skill is 6; two points per vignette 

x 3 vignettes). To measure children's overall personal 

s afety s kill level, the sum of the responses to the SAY, DO, 

TELL and REPORT questions (maximum= 8 points per vignette) 

a re combined across the three inappropriate vignettes for 

maximum Total Skill Score of 24. Test-retest reliability 

for thi s i nstrument is .89 (Wurtele, 1993b). No other 

information on validity or inter-reliability was cited. 

Procedure 

Children were individually pre-tested by this 

researche r using the WIST and then participated in a non­

threatening curriculum entitled "Empower Children" (Appendix 

d by a Prevention specialist from the Rape 
C, D) , conducte 

and Sexual Abus e Center. 
This primary prevention program 

was used to educate t he chi ldren about abuse and domestic 

h
. nd private zones, appropr iate and 

violence , body owners ip a 



ina 
ouches (e. g., fun touch , hurt touch, and 

secre ouch) ' assertiveness 
traini ng , and ava i l ability of 

0 ia e 

safe responses (Ra pe and Sexua l Ab use Center of Davi dson 
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County, pers onal communicati 
on, October 17, 1995). Develop -

mental i ssues were addressed to ensure that the concepts 

were appropri a t e for the childrens ages. The personal 

safety curri culuum consisted of four sessions lasting 

approximately two hours over a four day period . on the 

final day, role plays of appropriate responses were required 

of the children to demonstrate the skills that they had 

learned. They then were individually post-tested by this 

r ese a r cher using the WIST. 

I n case of any report of an abuse situation, a team of 

DHS worke rs were available on standby to participate in 

investigation, support and emergency treatment of the child. 

Re s ul ts 

The WI ST produced four subtest scores and a summary 

s core . The following section will provide descriptive data 

for the four subtests (SAY, DO, TELL, REPORT). The first 

subtest labeled SAY assessed whether or not the child would 

say anything to the perpetrator (verbally rejecting the 

pe rpetrator) . After the program, the mean score and stan­

da r d deviation for this subtest was 5.54 and 0.86 respec-

tively. 

The s e cond subtest labeled DO assessed whether or not 

the child would physical l y escape the situation. After the 



14 

program, the mean and standard deviation was 5.71 and 0.85 

respectively. Both f h 0 t e means for SAY and DO reflect 

common fi ndings throughout the literature (Binder and 

McNeil, 1987; Hazzard et al, 1991,· Li'ang, Bogat and McGrath, 
1993) . Liang et al (1993) found that h'ld c 1 ren generally 

have had repeated exposure to the SAY NO and DO concepts 

prior to participating in the sexual abuse programs. Chil-

dren are taught early on to "say no" to any stranger making 

inappropriate requests and to leave the situation. Although 

not specifically asked, the children in this study probably 

had some previous exposure to these concepts and did not 

find them difficult to comprehend. 

The third subtest labeled TELL assessed whether or not 

the child would report the inappropriate sexual advances to 

someone . The subtest produced a post-test mean s core and 

standard deviation of 4.96 and 1.21 respect ively. 

The final subtest labeled REPORT assessed whether or 

not the child could make an informat ive disclosure to the 

person they said they would tell. The mean score and stan­

dard deviation for this subtest was 3.96 and 1.48 respec­

tively. The children were able to increase their scores for 

these two skills but they had greater difficulty as compared 

to the SAY and DO skills. Conte et al (1986) evaluated this 

that Chl.ldren have difficulty understand­conce rn and found 

ing cognitive based behaviors and are unable to effectively 

The children in this study had diffi­
change this behavior. 
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culty comprehending the necessity to tell someone about t he 

abuse or the ability to adequately verbalize what occured . 

In the future , using more techniques such as modeling of 

desired be havior, guided rehearsal and role plays may pro­

duce more change in the children's behavior. 

Table 1 contains the means (and standard deviations) 

f or the four personal safety skills (SAY, DO, TELL, REPORT). 

For each skill, the children increased their knowledge about 

sexual abuse and were better able to identify the appro­

priate responses after participating in the program. 

Table 1. 

Means (and standard deviations) for Specific Skill Scores at 
Pre-test and Post-test 

Measurement Period 
Pre-test Post-test 

Prevention Skill 
What would you say? 

(range 0-6) 

Mean SD Mean SD 

What would you do? 
(range 0-6) 

Who would you tell? 
(range 0-6) 

What would you report? 
(range 0-6) 

WI ST Total Skill (range o- 24 ) 

3.67 

4.30 

2.92 

2.13 

13 . 04 

1.67 

1. 72 

1.64 

1.53 

3.86 

5.54 

5.71 

4.96 

3.96 

20.16 

0.86 

0.85 

1. 21 

1.48 

2 . 15 

t he mean scores and standard deviation 
Table 1 also contains 

Y score) . of the WIST Total Skill (summar 
The Total Skill 

d ' the individual scores for the 
level was obtained by ad ing 

0 TELL REPORT (range Oto 24) . 
three safety s kills: SAY, D' ' 
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Pre and pos t- t e s t analysis of the summary score s wa s 

conducted using a related samples t-test. This test was 

chosen beca use of its effectiveness to assess the magnitude 

o f diff erences between the pre-test and post - test scores. 

As p r edicted, a significant increase was found in the over­

a ll level of knowledge about sexual abuse. The effect of 

t he program was found to be statistically significant, 

t (l, 24 ) = -4.489, p < .01. 



CHAPTER 4 

Discussion 

One assumption behind ch'ld 1 
l sexua abuse prevention 

programs is that many children do not know what sexual abuse 

is (Wurtele, 1993) . Pre-test data for this study clearly 

support this assumption . Several of the children were 

unable to recognize the inappropriate-touch requests, and 

few subjects thought they should repor t this secret touch ­

ing. At pre-testing, few ch i ldr e n sa i d they would te ll 

anyone about someone try ing t o t ou c h o r look at thei r gen i­

tals. Ev en fewe r kn e w how to r e port . The s e findings under ­

sco re young ch i ldrens' poss ible vulnerability to s exua l 

abuse. 

Wurtele (1 993) also indicated that children can be 

t aught knowl e dge a nd s kills that may be useful in preventing 

or e s c aping a buse. The hypothesis evaluated whether or not 

c hildren who p a rticipate in a sexual abuse prevention pro­

gra m wou l d h a ve significantly increased knowledge about 

s exua l a bus e . The hypothesis was c l ear l y supported in the 

p re sen t study , a s post-test data revealed that the children 

i mproved significa ntly in their abilities to recognize 

abu s e , k n e w how t o respond in potentia l ly abusive situa­

ti ons, and remember and report key concepts . 

Present resu l ts s ugge s t that children can benefit from 

personal safety programs ( i n terms of knowl e dge a nd s k il l 

gain s ). The children in t hi s s tudy were t aught to t rust a nd 

act on their negativ e fee l ings in sexua lly a bus ive situa-
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tions. Also, after the program, the h'ld c i ren expressed a 

greater willingness to tell a parent or teacher in the event 

a child became a victim of ab use. This is an important 

outcome of the program since telling an adult about child­

hood sexual abuse may led t h · · · a o t e interruption of an abusive 

situation and decreased self-blame in children who become 

victims of abuse (Binder & McNiel, 1987). 

Several limitations are inherent i n t hi s study . 

One limitation involves the assessment of the chi l dr en's 

gained knowledge. The measurement only t ake s into account 

the child's verbal self-report. Due t o ethi cal cons t raints, 

however, it would be imposs i ble to put chi l dren into a 

situation to determine what they would actually do i f con-

fronted by a perpetrator . 

several other fa ctors affected t he generali zabili ty of 

the results. The lack of pa ren t a l con sent aff ected the 

sample size which may have limi ted the effec ts of the pro­

gram. Race also a f fected genera lizability s i nce al l sub ­

j ect s in the study were Af rican American . Fi nally, because 

the c h i ldren were t arge ted by t he Rape and Sexual Abus e 

· b'l ' ty t o othe r s tudents or s chool s may be 
Cent e r, ge ne ra l i za ii 

l i mited. 

d 
ted tha t sexua l abuse prevention 

This study has ocumen 
. lemented and eva lua ted. Result s of 

pr ograms can be bot h i mp 
. hers wi th pre liminary evalua tion 

th is study provi de resea rc 
bas i s f or future ass es sment of 

re s ults which provide a 
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program effectiveness. Efforts should be made to talk with 

children after the program to determine if they have suc­

cessfully learned what the program was trying to teach 

(Hazzard et al, 1991). Because many prevention trainers 

will not have contact with the chi l dren over an extended 

period of time, it has been recommended that trainers should 

prepare parents, teachers or other adults to continue talk­

ing to children about the concepts di scussed during t he 

program (Conte et al, 1985 ) . 

Future research should exami ne how long children r eta i n 

the information learned in the programs . Second y, re s ea rch 

should evaluate which program compone ts are he 

f 1 ( 1 Play, d i s cuss io s, lec t r e , are u e.g., ro e 

ost hep­

work-

shops). And finally, methods ee o e dee o ed which ca 

ex os g assess children's sk ills wi ho 

situations or relyi ng on verba l re or · 

effective in pro i i 9 c i re program was 

sary skills to remove themse 

ous situation . 

es f ro a o e 

e 

s 

0 e hica 

a r , e 

i h he eces -

a ager-
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APPENDIX A 

Consent for Research Study 

Title of Project: 
An eval~ation of a school based 
pbrevention program: Teaching children 

. a out sexual abuse 
Principal Investigator: Mari'bel Tor APS res, U Graduate 

Student 
Name of Child: 

Name of Parent: 

27 

The pre-tests and post-tests on the school based personal 
safety program are intended to measure the amount of 
information learned_about risk situations and safe responses 
to danger. It cons~sts _of 10-15 questions, asking children 
what they would do in violent or dangerous situations. The 
testing will be conducted by Maribel Torres, a Psychology 
graduate student from Austin Peay State University under the 
supervision of Maureen McCarthy, Ph.D., Assistant Professor. 

With the parent's permission, children will be drawn from 
groups just before studying the personal safety program and 
will be given a short interview prtor to the program and 
another brief interview after the program. Interviews are 
expected to take no more than 20 minutes. 

There are no risks or inconveniences that are expected to 
ensue from the program. Possible benefits are an additional 
review of safety information. This study will g~ve valuable 
information as to which programs are most effective in 
helping children learn about personal safety. 

All information obtained for this study will be kept_ 
confidential, and the children's names are ~ot used _in 
reporting the results of the testing. The information . will 
be available only to the investigator, research supervisor, 
and the Rape and sexual Abuse Center personnel. However, 

· h d involve issues of sexual abuse, 
because this researc oes d b h'ld will be reported 
any disclosures that may ~e . ma e Ya c i 
to the appropriate authorities. 

about the testing may be directed 
Any questions or con~:~~~t Professor, APSU, (615) 648-7233, 
to Dr. McCarthy, Assi ) 

648
_7233 Any questions about the 

or Maribel Torre~, (615 Billie . Greene, MA/ MS, Clinical 
p~ogram may be direft;~

9
:

0

9066 or Brenda Scott, MS, 
Director RSAC, (61 5 _9055 . 
Supervisor RSAC, (615) 259 

form and understand 
I have read this co~sent . ks and benefits. 
th · d d possible ris . 1s stu y an my child at any time. 
that I may withdraw 

the nature of 
I understand 

DATE 
f P nt or Guardian signature o are 
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APPENDIX B 

What If Situations Test (WIST) 

What if you were · ct · 
and hurt your priv:~ ing your tricycle and you fell off 
or dad wanted to lo ek parts· When you went home your mom 

o at your private parts. 

A. 

B. 

C. 

D. 

E . 

Wo~ld it be OK for your mom or 
P
rivate dad to look at your 

parts? YES/NO/DK 
(I f YES· g . (If ' o on to next vignette) 

. DK, prompt once; if DK again vignette) , go on to next 

What would you say to your mom or dad? 

What would you do? 

Would you tell anyone that your mom or dad wanted to 
look at your private parts? YES/NO/DK 
(If No; go on to next vignette) 
(~f DK; prompt once; if DK again, go on to next 
vignette) 
( If YES; "Who would you tell?" (prompt ONCE: Anyone 
else? 11

) 

What would you say to (first person named above)? 

II. What if after you fell off your tricycle and hurt your 
private parts, your mom or dad took you to the doctor. 
The doctor said, "I need to touch your private parts, 
(name of child) ". 

A. 

B. 

C. 

D. 

Would it be OK for the doctor to touch your private 
parts? YES/NO/DK 

What would you say to the doctor? ________ _ 

What would you do? 

would you tell anyone that the doctor wanted to 
touch your private parts? YES/NO/DK 
(If NO: go on to next vignette). 
( If DK, prompt once; if DK again, go on to next 

vignette) tell?." ( rompt ONCE: 
( If YES; "Who would you P 
"Anyone else?") 



Wh would you say t o (f ' 
irst person named above ) ? 

29 

I I. Wha i a neighbor who is ab' 
said o you "H ig person who 1 · ' ey, (name of h ' l ivesnearyou 
game! You take off all c i d )' let's play a real fun 
ic ures of your private your _clothes and I' 11 take 

parts with my camera!" 
A. 

B . 

C. 

D . 

Woul d it b~ OK for your neighbor 
o f your private parts? to take pictures 
(If YES· g . . 
( f ' 0 on to next vignette) 
~ DK, prompt once; if DK again, 

vignett e ) go on to next 

What would you say to your neighbor? 
-------

W h a t w o u 1 d y O U d o ? 

Would you tell anyone that your neighbor wanted to 
t a ke pictures of your private parts? YES/NO/DK 
(If NO; go on to next vignette) 
(If DK, prompt once; if DK again, go on to next 
vigne tte) 
(If YES; "Who would you tell?") (prompt ONCE: 

Anyone else?") 

E . What would you say to (first person named above)? 

I V. What if you had a babysitter who said to you, "(name of 
child ) , I'll let you stay up late to watch your favorite 
TV show, if you touch MY private parts for a little 
while 11

• 

A . Would it be OK for you to touch your babysitter's 
private parts? YES/NO/DK 
(I f YES; go on to next vignette)_ 

B. 

C. 

D . 

(I f DK, prompt once; if DK again, go on to next 
vignette) 

What would you say to your babysitter? 

What would you do? _______________ _ 

Would ou tell anyone that your babysitter wanted 
yt h her private parts? YES/NO/DK you to ouc . ) 

(I f NO: go on to next vignette 
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(If DK, prompt once; if DK again, go on to next 
vignette) 
(If YES: 11 Who would you tell?" ) (prompt ONCE: 
"Anyone else? 11

) -------------------
E. What would you say to (first person named above ) ? 

v. What if you were playing at the park and a man you like 
said to you, 11 Hey (name of chi ld) , I' 11 go buy yo an ice 
cream cone if you take off your pants and let e to c 
your private parts . 11 

A. Would it be OK for the man t o 0 C yo r r a e 

parts? YES /NO/DK 
( If YES: go on to nex ig e te l 
(If DK, prompt once; if DK aga I go 0 0 ex 

vignette ) 

B . What would you say t o he a ? 

c . What would you do? 

would you te ll a e 0 0 C 
a yo e 

D . s? YES/ 0/ ar your privat e 
(If NO : go on 0 ex o: E: o e r o 

VI. 

(If YES: 11 Who wo 1 0 

else? " ) 

What would yo sa 0 
E . 

What if you had an o e o 
real bad . Your o or 
off ice. The nurse, who e 
your private parts t o 

would it be OK for 
A. parts? YES / O/ K 

o ex 
(If YES: go on ce ; 
(If DK, prompt o 
question ) 

( 

e 

What would you sa 
t o 

B. 

C. 
do? What would you . 

. so .. ) ? 
rs 

r 

rse o o•ch o r ri a e 

i 
e s o 

K a a O 0 0 ex 

e rse ? 



D. 

E. 
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Would you tell anyone that the nurse wanted to touch 
your private parts? YES/NO/DK 
(If NO: go on to next question) 
(If DK, prompt once; if DK again, go on to next 
question) 
(If YES; "Who would you tell? 11 ) (prompt ONCE: 
Anyone else?") __________________ _ 

What would you say to (first person named above ) ? 
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APPENDIX C 

SESSION ONE 

I. 

II. 

BREAK 

Introdu~tion to program (K-5) 
A. SubJect matter 
B. Length of each session 
C. Duration of the entire program 
D. Talk about the group rules 
E. The Honk 

Get acquainted with the students and the setup of the 
group 
A. get 
B. For 
C. For 

1. 
2. 

the names of each student in the class 
K-2, warm up 
3-5, help students create a club setting 

get club name 
make rules for club and decide consequences if 
rules are not followed 

3. give t~em the ~ption of playing the bug game or 
exploring emotions through facial expressions 

III. Personal Safety Rules 
A. 
B. 
C. 

D. 

E. 

Definition of safety and rules 
Importance of safety and the reason for rules 
What happens when different rules are broken 
1. What if exercise 
For K-2: 
1. Make sure they know their complete (birth ) name, 

address, phone number, family members' complete 
(birth) names 

2. What to do if approached by someone that he or 
she does not know 

3. How to answer the door and the phone if they are 
ever home alone 

4. Knowledge of two emergency numbers: 911 and an 
adult friend they trust and can call/tell in 
case of emergency 

5. Talk about family rules 
For 3-5: (add to above) 
1. Distinguish between societal rules (the law), 

safety rules and family_rules 
2. Help them begin developing personal rules for 

living · lk' about boundaries and body 3. Begin ta ing 
ownership and personal space 

SESSION TWO 

I . The Honk 
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II. Review 

A. For K- 2, warm up 

B. For 3-5, review the minutes of the last meeting 

III . Sexual abuse 

BREAK 

BREAK 

IV. 

A. K-2, begin exploring boundaries, parts of the body 
and personal space 
1. define private 
2. read books: PRIVATE ZONE or MY BODY IS PRIVATE 
3. practice boundary exercises 
4. talk about space invaders 

B. 3-5, review personal space and boundaries 
1. practice boundary and space exercises 
2. talk about what to do when space is invaded 

C. Breathing Exercises 
1. introduction to the body and the proper names 

for the different body parts 
2. read excerpts from A VERY TOUCHING BOOK 

Talk about touching for all grades 
A Fun hurting and secret touching 
B: For

1

K-S use WARM FUZZIES AND_COLD PRICKLE~ 
c. What to do about different kinds of touching 
D. For 3-5, go more in depth about abuse and domestic 

violence 

SESSION THREE 

I. The Honk 

II. Review 

A. Warm up touching and personal space and B. 3-5, review 
boundaries 

III. Dynamics the difference between secrets and A. Talk about 

B. 

C. 
D. 
E. 

F. 

surprise when someone gives a Talk about what happens 

strange touch . (review emergency people) 
Who can we tell_about ~:e they know and love 
What about if it som~l and how to tell an adult 
Role play what tote . 

that some~n7fi~tt~~c~~~~ady happening to them or 
What abou i k 
someone that they now 



SESSION FOUR 

Graduation Celebration 

Go over the things that we have learned and t aught 
Do more rehearsing and role plays 
pass out certificates 
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APPENDIX D 

PERSONAL SAFETY PLAN FOR : 

HERE IS A PICTURE OF MY BODY . IT BELO GS O 
soME PLACES CALLED PRIVATE PARTS . THEY ARE E. 
DRAW A PICTURE OF YOUR BODY HERE: R 

FRONT 

OW CI RCLE YOUR PRI TE s . 

0 0 E HAS A RIGHT TO 0 

EXCEPT MAY BE A DOCTOR ( F YO . 

OKAY ) . 

EOPLE I C TRUST 0 : 

f 
. 

WRITE DO FOR PEO 
ABO T TOUCHI G YO R E 

E PLE : y TE HE 

l . 
4. 

2 . 

BECAUSE I AM A SPEC 
E 

WILL TELLO E OF 
E 

TOUCH Y PRI ATE 
F 

ANYTHI G, I WILL KEEP 0 E 

IG HERE 

WIT ESS 
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APPENDIX E 

AUSTIN PEJ\.Y ST.l\TE UNIVERSITY 

CHECKLIST FOR RP.SE.ARCH INVOLVING Ii'~"" urnu, SUBJECTS 
(Must be typed) 

36 

An ev aluation of a school based prevention program: Te a c h in g 

c h il d ren about s~~ual abuse. 

f Utffi ING S OURCE 

rn. IHClP.l\L INVESTIGATOR Maribel Torres DEPMTMEtlT E.s._ ',-'-dwJ _n ~ Y-

SPONSOR (if student research) Dr. ~ylvia l Nassar-McillJ.J..a.u,_ _______ _ 

1. Give a brief d8scription or outline of your research procedures as 
they related to the use of human subjects. This shou l d i nclude .:i 

desc r iption of the subjects themselves, instructions give n to th e m, 
activ i ties in which they engage, special incent ives, and tests a nd 
q uest i onnaires. If new or non-stand ard tes t s for q uestionnaires ere 
used , c o pies should be attached to this form . NOTE : If the s ubj ect:s 
are mi n o rs or "vulnerable" (childre n, pri s o ners, mentall y o r 

p hys i c ally infirm, etc.). 
F i f t y children, fr o m the ages of 5-8, wi l l be r andomly select e d f r om 
o ne o f the four schools chosen to pa rti c i pat e i n the ch i ld a buse 
p r eve ntion program. Students were select ed by t he Rape and Se xual 
Ab u s e Ce nter of Da v idson County bas ed o n d e mog r a ph ic risk f ac t o rs ~n d ' 
t eache r input. Th e Rape and Sex ua l Abuse Center will ho ld a paren t 
a nd t e ach e rs' me eting explainin g the goals of the p r ogram and t he 
p r o ce d u

1
-e s inv o l v e d. Th e p r e ve n tion curri c uluu m e nt i tl ed " Em po ..,· e r 

Chil d re nv will b e a d mi ni s t e r e d by the cente r . Th e f i r s t s es s io n of 
t h e pr o(_J ia m wi"l l c o ns i s t o f t he r ules , bo un da ri es an d e xpe c t at i ons <) f 

. ' bl ' s}· to p s yc hic , l e gal , phys ica l , 
Do e s t h is r esearch ent a 1.l po ss1. e ri' · 1 , wh ::i t s t ep ,; li ,-i v°- b"f'

1 

t l u b j ec ts 7 Please " XP a1n . . -
o r soc ia l h a rm t o ie s . WI t o~ is ions hav e he e n made t o 
t a k e n to minimi ze th e se r1.s ks7 . 1a ~r r of e s s i o nal a tt e nti o n 
in s u re that a p propri a te facilit ts ant ~he su bjec ts a re av a lla b l P. c1 11 d 

ne e c s s a ry for th e hea l th and sa ety 
0 

wi l l be utilized? 
t he s ubje c ts b y partic i patin9 i n 

There wi ll be no r i s k of h ~rm to let e d t he child ren will be 
t h is stu dy. Once the sessi o ns ar e c~m ~ shv i ile and wil l a tten d 
assig n e d a me nt o r f r o m th e Bu ddi es od . a s the t o p ic if a pp r op ri a l c . 

. t f urt he r is c us , 
1,,;ee l:l y s u p p o rt s essio ns o . t. a te am of 011 S wo rr. e rs 

t f b use s1t ua i o ns, 
In case o f any r epo r O a . _ tigation su poo r t and 
1,,; ill sta ndby t o par ticipa te 1~ i nve s ' · 
emerge n c y treatment of the child . 

PPM FO!1.M II I : 0 1 : 18 : u 

1\ ['S U / M /AA / 5 12 3 ( Re V • 2 - 8' 4 ) 
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Page 2: CHECKLIST Fon RESE:J\RCH INVOLVING HUMAN SUBJECTS 

3. The potential benefits of this activity to the subjec t s and t o m,111 k.i.11<1 
in general outweigh any possible risks. This opinion is ju s ti fied b y 
the followihg reasons: 

This study will give information as to the pr og r a m' s effecti v e n ,:," " 
in helping' cHildren learn about personal safet y . 

'· 
'1. Will legally effective, informed con s ent be o b t cJ i n e d f r c 111 .:il l :;uni•"( · ' 

or their legally authorized representative? 

Informed consent will be obtained from the pa r o 11 l s. 

5. Will the conf i dentL1lity/anonymity of all sub j ~c t :; b<: m,1i 11 t cJj n0 •i 7 11, ,·.-: 
is this accomplishe d ? ( If not, hu s i1 fo n na l r 0 ln ,,s,., b 0 •? 11 r' b t: ,~ i.11" ' ': 

6. 

J\tt_ach: (a) If da t a will be stored b y cl ec tr: c nic J11E!di.1, ,,.- 11 ,, t r- 1. 0 ~0 ,, 

' will be taken to ass u r e c o nfidentialit y/ an o nymi t y ? (b) If c ,11: .1 h" i .l L ], ,, 
sto red by non-el ectr i c media, what st eps 1-,· i ll b e t cJ ke n to o s s urcc' 
confidentiality/anonym ity? 

The nam e s ·of all part i ci pant s will be k e p t se1~1? r.:i t <? fr r::- rn t h '? r:Jat.1 
col l e ct ed. Ea c h su bjec t wil l be a s si g ned c1 n11 m0r ic cod ,:, .in cJ 1,.- i J l 1, , , 
identifi e d only b y thi s c ode on the pre - test i1 1irJ po :; t - ter- t: . 

c r, 111· i 11 ' ' " ' l 
Do th <? data to be c o ll ected relate t o ll lego l .i c t i v it ic:.7 If )' ' ' " , 
explc:1ln. 

Th e dat a collected reL, tes t o t h e ch ild ' s incr ea s e d know l eda e c1 f ls-r 
par t i c i pation in a pe r s o na l safet y pr o g r am ( e . s . , sexua l a b~s e ) . 

7 . Are al l sub jec ts pro te c ted fr om t he futu r e po t e n t i ,,lly harmful U '." 0 of 
t he dat a collec t ed in this in ves t iga t i o n ? How i s t his ucco rn ~Ll :3 h12 J ? 

Th e nu ~e r~c code used f o r the p r e - tes t - a nd pest - test wi l l b'.:' r 1.1 c p ._l c , 11 

th e child s cons e n t fo r m. Once t he pos t- t est i s comr l et e , t h <:> c o d'? 1,:il .l 

be removed from th i s f o r m. This c ode wi l l be the o n l y id e n tifi cat i o n 

I have r ea d the Austin Pea y State unive r sity Polici es ;i 11 d Procedure s 0 11 c c•n l 
Human Re s e a r ch and a gr e e to ab ide by th e m. I a lso a gre e t o ri?po rt to t h~ 
Human Res ea r ch Revi e w Co!Tl!'.li tt e e a nd signifi c a n t ;in d r'? l e v.Jnt chan gr: s i n 
procedures and instrwne nts a s t hey r e l ate t o sub j e ~ t s . 

Student research directed by faculty sh o uld be c o - sig n'?d by f a c ult~­
supervis or. 

A/-- C ~ 
'-

Signature 

APSU/AA/AA/5123 (Rev. 2-84) FPH r oru-1 III: Ol: Ill: ,, 
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continued 

1. 

5. 

7. 

the subjects. The children will be administP r nd 1 II h t If s · t ti It .. pre illl ( post I'. <?'.:\· '.; entitled W a l ua ons Test (WIST) to d 0 terminn t lin . 
in know ledge about sexual abuse. · " 111 <= r0.;i c.'! 

All information will remain ~onfidenU"l unJ,;- ss a subject dis :: l o ~:":~ 
an incident of abuse. If this occurs, I am l ea;, ll y ol, Ji c 2 t~ ,J t r-. 

report the abuse ta, the appropriate authoriti r-:- . T li is 
information is detailed in the parental con s1c 11 I: form . 

to the sujbect's answers and will not be link ed to !:Ii•~ child ' s 

name. 


	000
	000_i
	000_ii
	000_iii
	000_iv
	000_v
	000_vi
	001
	002
	003
	004
	005
	006
	007
	008
	009
	010
	011
	012
	013
	014
	015
	016
	017
	018
	019
	020
	021
	022
	023
	024
	025
	026
	027
	028
	029
	030
	031
	032
	033
	034
	035
	036
	037
	038

