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ABSTRACT

A survey cof the professional staff of the Stewart County Education
System was conducted to help determine what problems existed in the

in-service program and what resolutions the professional personnel

desired in this program. The groups surveyed were: (l) elementary
school teachers, (2) secondary school teachers and guidance counselors,
and (3) administrators and principals. A total of 85 surveys were dis-
tributed. Eighty-four percent of the surveys were returned.
The purpocse of the study was to determine the priorities in
establishing a more effective in-service program for Stewart County,
to determine needed improvements, to identify the areas the groups
felt were adequate, and to discover if the stratified grcups perceived
the in-service program in the same manner. The study provided guide-
lines for revision of the in-service program to better meet the needs
expressed by the professional stafi of the Stewart County School System
An analysis of the data indicated some significant factors con-
cerning what the teachers wanted from their in-service program. A
large majority of all groups desired more emphasis on time and place
preference and on accountability of earned in-service credit. The latter
was revealed by the feelings that record keeping was inadequate. The

desire for in-service training to be scheduled as a part of the regular



school day with children absent was evidenced in the survey. The study
also revealed that many of the Stewart County teachers desired to become

more involved in the local in-service program.
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Chapter 1
STATEMENT OF THE PROBLEM

This study was undertaken to evaluate the present in-service
program in Stewart County, and, in addition, seek input from the
educators there as to how the in-service program might be improved.

The professional in-service program in Stewart County is a
staff development program designed to:

(1) enhance the teaching and learning of children in the
Stewart County School System,

(2) provide flexibility in programming instructional improve-
ment opportunities for certified personnel,

(3) provide opportunities for teachers to explore methods
which more effectively meet the needs of students.

The in-service program was also developed to meet requirements
set forth by the Tennessee Department of Education that ten days of
in-service education or its equivalent be held for certified personnel.
During the 1977-1978 school year, this requirement was met by having
each teacher participate in activities which represented a total of 60
clock hours. One day was spent by faculty members in their individual
schools. Two days were spent in a central locaticn in the county when

all teachers met together for a formalized program. Teachers were



instructed to distribute their hours among the activities which would
insure a balanced program. Participants would obtain hours by partic-
ipating in various types of the professional in-service activities, in-
cluding workshops, standing committees, self-study programs for
Southern Association of Colleges and Schools, and courses taken for
college or university credit.

The Administration of the Stewart County School System desired
that the in-service program be as effective as possible and hence

another reason for this study.

SIGNIFICANCE OF THE PROBLEM

The information from this study will be presented to the Stewart
County Teachers' Association for that body's approval. If there are no
additions or deletions, the study will then be presented to the Stewart
County Board of Education, Superintendent, and Supervisor of Instruc-
tion. They will, in turn, begin to implement as many of the recommen-
dations as they deem necessary for a healthy and vibrant in-service
program.

There has been no formal evaluation of the in-service program

in Stewart County since 1968.

PROCEDURES
All elementary and secondary school principals, all assistant
principals, and all teachers were sent two forms of the In-Service

Questionnaire. Professional personnel were asked to respond to the



questions on both questionnaires and to take completed forms to the
office of their principal. Questionnaires were picked up from each
school and were categorized and analyzed by the researcher. The
information, implications, and recommendations have been typed and

will be sent to all teachers, university committee members and the

Stewart County Board of Education.

Eighty-five professional staff persons employed by the Stewart
County Board of Education were given two forms. Form I consisted
of two major headings: personal data (e.g. degree held, position in
school system, years of experience) and an evaluation of the
Professional In-Service Program under the specific areas of program,
hour index, and time and place preference.

Form II contained three major parts. The first part required
personal data much like Form I. The second part covered an evaluation
of the in-service program in a narrative form and the third part asked
for recommendations to improve the in-service program in light of
problems listed by respondents.

The respondents were divided into three categories: (1) elemen-
tary school teachers, (2) secondary school teachers, (3) principals and
administrators. The respondents were stratified into these three
categories to better determine the priorities for each group.

In looking at Form I, PartIl, it should be noted that the

respondents were asked to evaluate the in-service program by circling



l or 2 for a low rating, 3 for a moderate rating, and 4 or 5 for a high
rating. In summarizing the results of this part of the questionnaire,
the author discarded those responses which indicated Number 3 or
moderate. The basis for doing this was to get a more valid end product.
It was felt that those who indicated Number 3 were undecided about that
particular program variable.

The study was designed to test the following hypotheses:

1. There will be a preponderance (70% or better) of teachers
who rate the Hour Index in the current in-service program high as
opposed to those who rate it low.

2. There will be a preponderance (70% or better) of teachers
who rate the Time and Place preference in the current in-service pro-
gram high as opposed to those who rate it low.

3. There will be observable differences in the opinions of
teachers with master's degrees or above as opposed to teachers with
only a bachelor's degree in relation to the current in-service program
and recommendations for future programs. It is hypothesized teachers
with more education will rate the program more critically than those
with less professional education.

4., There will be little difference indicated in the opinions of
teachers with 0-5 years of experience as opposed to those who have six

vears or more in relation to current in-service program and recommen-

dations for future programs.



ASSUMPTIONS
In conducting a study of this nature, certain basic assumptions
were necessary. Survey instruments are somewhat unreliable, and the

data are significant only to the degree they are handled accurately,

Some assumptions basic to this study were:
l. Questionnaires were answered truthfully.
2. The questionnaires returned were a representative sample

of the teacher and administrator groups in Stewart County.

ORGANIZATION

The first chapter presents a statement of the problem, the
significance of the problem, the procedure, and the basic assumptions
underlying the research.

Chapter 2 presents a review of the current literature on in-
service education programs, their problems and their progress. Also
included herein are excerpts from the in-service education programs
of counties nearby Stewart County. One is from a large county and the
others are from counties similar in size to Stewart.

Chapter 3 presents by means of tables and expository passages
the findings of the study and how they are related to the hypotheses.

Chapter 4 summarizes the findings, conclusions, and the

recommendations for further use of this study.



Chapter 2

REVIEW OF RELATED LITERATURE

The author conducted a research of literature related to the
development of in-service programs. Austin Peay State University
Library facilities were used to conduct the study by consulting various
indices. A copy of the in-service program objectives were obtained
from nearby school systems and their review is included herein.

The term ''in-service education'', as is now generally used,
refers to the entire process of curriculum review and any consequent
modification of practice (l:11). A more in-depth expression of the
term would mean the development of the individual which arises from
the whole range of events and activities by which serving teachers can
extend their personal, academic or practical education, their profes-
sional competence, and their understanding of educational principles
and methods. In-service education is continuous education that begins
when one graduates from the pre-service program and it continues
throughout one's career as an educator.

Having a definition or definitions of the term ''in-service'' and
being able to vocally cover the subject is only a small step in the com-
pletion of a project. And, it appears that there is a dilemma in teacher
education- -there really are no specific guidelines for in-service educa-

tion that are appropriate to every situation (7:52). Unlike the prepara-



tion of beginning teachers, the continuing education of experienced
teachers is usually specific to the local setting. And up to now, the
pre-service training has received the lion's share of attention in
teacher training. Most schools could count on one or two new teachers
a year, fresh from college, who could infuse new methodological blood
into the school's arteries. Now with an almost non-existent job market,
even this pedagogic pollination is disappearing. Even job openings
from attrition are ''filled'" by redistribution of students rather than a
new teacher. A decline in the nation's birthrate has contributed to the
situation of fewer students in the classroom.

With these factors in mind, it becomes clear that improved
in-service, not pre-service, will be the direction of the future for
improving teacher competencies. Roland Goddu (6:24) put it aptly
when he said, '""There is less teacher turnover and thus greater stability,
and today's teachers will also be tomorrow's teachers."

Most of the authors reviewed were in agreement on the points
that needed to be looked at in order for in-service programs to be
improved. The Phi Delta Kappa Commision on Professional Renewal

supported the finding noted above with its recommendations which are

listed below (10:686-687):

1. Selection of real needs and attainable objectives

2. Balancing of personal and organizational benefits
3. Cooperative determination of topic feasibility

4. Commitment on the part of those to be affected

5. Skillful and imaginative planning and programming

necessary to make the experience rewarding



6. Proficient implementation of the planning
7. Purposeful evaluation of its effects

Another notable group, the Hoover-Stanford Teachers Corps
Project, has given some additional obstacles that need to be overcome
in order to have a comprehensive in-service program. The obstacles
are paraphrased below (5:71):

1. Additional time for meeting, planning, and common pre-
paration must be found.

2. A positive attitude toward constructive criticism and pro-
gram evaluation on the part of the faculty must be cultivated.

3. In conjunction with the second problem, new ways must be
found to evaluate the effectiveness of in-service programs.

4. Funds to do the job right must be provided.

With all of these deficiencies, it is a wonder that in-service
education continues to be used to shore up teacher competencies or to
improve instruction. There are suggestions that in-service fails be-
cause it is not individualized. The same program is offered for the
beginning teacher, the more experienced teacher, and the veteran teacher.

Clara Romanc (12:10-11) stated that it seems reasonable to
assume that the beginning teacher's program should be heavily weighted
towards classroom management, pupil discipline, and appropriate use
of content. The experienced teacher, however, is energetic, inquisitive,
and pragmatic but open to new ideas, suggestions and concepts. She

represents a higher level of professional concern and wants to test new



programs taking place elsewhere The veteran teacher on the other
hand will need refresher sessions which deal with opportunities to re-
evaluate and to rethink individual philosophies and goals. Not to
recognize that we need differences among these three groups is to
place in-service education in a sort of ''suicidal" pattern whereby the
very energies which are supposed to nurture the process are draining
and exhausting it.

Gary Houmes (9:34) pointed out that another reason why in-
service fails is that it is scheduled at the end of the regular school day.
Teachers are not given released time or additional income for extra
work sessions. Houmes felt to provide time for in-service is in effect
a test of the importance we attach to the quality of teaching. The best
times for effective in-service are planned '"professional days'' and
schedules that permit in-service to become a part of the regular working
day. This type of program may eventually require a restructuring of
the school schedule.

Lack of teacher input in the planning of in-service education
programs is another reason why the programs fail, according to
Beckerman (3:12). He outlined the assessment of needs as the beginning
point of planning in-service education. Needs assessments generally
attempt to find out what most of the participants want, but the process
presupposes that the participants (a) already know all that is available,
(b) consciously understand and can articulate what is needed, and

(c) are self-confident enough to state it.
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Expanding further on this idea, Cane (4:21) felt that once the
need is decided and the trainer selected, the next most important
phase is the outcome of the program. From the start, objectives,
expected outcomes, statements of what happened, and what didn't
happen should be reported and recorded. How else can one know
whether objectives are being met?

The tunding of in-service education was discussed by some
authors. Herbert Hite (8:4) had some statements in his paper which
were not altogether pleasant but which were very factual and directly
to the point. He said,

The taxpayer and legislators are responsible for

some of the increasing demands on practicing teachers.

In the competition for public funds, schools are re-

ceiving less and for this reason teachers are asked

to manage classrooms with more children. Legisla-

tors are requiring that teachers be accountable for

the performance of their pupils.

There's no doubt that the testing programs have put extra pressures on
teachers over the normal routine of the school day.

In reviewing the educational community of Stewart County, one
could see that it is currently in a rather stable condition. Wayne
Witherton (14:35-36) addressed this type of situation and pointed out
steps that should be taken to revamp the in-service program. He stated

we would do well to:

1. Review our presenteducational goals
2. Assess our current practices with respect to

our goals
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3. Begin the process of strengthening our existing
skills and developing new ones in those areas in

which a discrepancy exists between our goals
and our practices.

It is in this light of looking where one has been and becoming at-
tuned to where one is heading, that should determine the approach to in-
sarvice,

It was most interesting to note that as this author reviewed
different in-service programs, it was found that the actual implementa-
tion of in-service varied from one school system to another.

Although the State of Tennessee requires ten days of in-service
and funds this time, the activities of accomplishing in-service are not
prescribed by the State,

The Clarksville-Montgomery County Plan (Appendix C) specifi-
cally requires new teachers to participate in ''new teacher orientation.'
This activity provides six hours of in-service credit. Houston County
and Humphreys County have no such provision for new teachers in
their plans.

In reviewing closely the Houston County Plan (Appendix D), one
could readily see that their program was very unstructured, almost to
the point of not having a program at all. It was definitely the responsi-
bility of the individual teacher to pursue the completion of the in-service
requirement.

Humphreys County In-Service Program (Appendix E) was more

detailed than that of Houston County, but still could not compare to the



Clarksville-Montgomery County Plan. The Humphreys County Program
listed several activity options available to the teachers for earning
in-service credit. An explanation of the terms or how to record credits
earned was absent from this plan.

On the other hand, Clarksville-Montgomery County had a very
flexible program and a broader range of opportunities for their teachers.
The plan gives a detailed description of activities that provide credit
for in-service. The reporting procedure is very specific and overall
it is a well-organized in-service program. In-service education in
Clarksville-Montgomery County is an on-going process. Each teacher
is required to submit a plan of intent to his principal in May for the
next school year. Topics for in-service training are then geared to

these plans.

SUMMARY

The review of the literature brought into focus the importance of
in-service education and the involvement of the teachers in planning the
in-service education program. This author reviewed literature con-
cerning the various problems associated with in-service education.
This author concluded that each school system has varying educational
goals and should have varying in-service programs to fit these needs.

The review of literature indicated that weaknesses in the in-
service programs stem from many causes. Major among these would be

the lack of forethought given in-service programs. Proper planning
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and attention to individual needs was almost non-existent. Scheduling

of in-service at the end of the regular school day was cited by some

authors as a major flaw. Some authors felt that any initiative to create

an outstanding in-service program was immediately hampered by a
lack of funds budgeted for this activity.
The future of in-service was of paramount concern to many

authors reviewed. Common concerns to a majority of the authors could

be summarized as follows:

l. Better assessment of individual needs

2. Planning a rewarding program

3. Providing adequate funds to implement a good in-service
program

4, Initiating new ways to etfectively evaluate the in-service
programs

In conclusion, in a notable passage, Romano (12:7) supported
the theory that in-service education should be a continuous process
when she stated:

A teacher spends many years in preparation for
his profession. Even at the end of the formal four
years of pre-service education, a teacher knows
that learning must continue throughout his entire
teaching career if he is to be vital, interesting, and
effective with his students.



Chapter 3

PRESENTATION AND INTERPRETATION OF DATA

Questionnaire forms were sent to 85 professional staff persons
in the Stewart County School System. Seventy-two questionnaire forms
were returned for an eighty-four percent return.

The following table gives an indication of how the questionnaires

were distributed and returned.

Table 1

Number and Percentage of Returns by Level

Level Distributed Returned Percent
Elementary 53 45 84.9
Secondary 25 20 80.0

i 7 100

Administrators

Total 85 72 84.
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Table 2 contains the number and percent of responses of the
professional personnel in Stewart County to Form I, Part II. It should
be noted here that only the responses which indicated 1 or 2 for a low
rating, and responses which indicated 4 or 5 for a high rating were used
in the study. It was felt that those who responded by indicating 3 were
undecided about the particular program variable. It was felt that a
more valid end product would be secured by discarding responses
which indicated 3. Therefore, the responses tabulated in Table 2 will
not equal 72, the total number of respondents, nor will the percents
equal 100%.

All of the times on the program were rated by a majority of
respondents as highly satisfactory. Items which received the highest
ratings pertained to the relevancy of the program's contents and the
flexibility of the activities offered. Respondents indicated the opportu-
nities for adequate involvement of teachers in planning in-service
activities and the effectiveness of the program for providing professional
growth as the least satisfactory of the nine items.

Forty-one percent of the respondents indicated that the hour
index was highly satisfactory as an effective technique for planning
individual programs. Approximately 46% of the respondents rated the
hour index as a reliable method for reporting hours earned. Only 25%
of the respondents indicated that they felt the specified number of hours

tended to restrict or place limits on professional growth.



It can also be seen that an overwhelming majority (80.6%) of
the respondents indicated a preference for in-service activities to be
conducted during the school hours with children absent or supervised
by others. Two hour afternoon sessions and Satlirdays were rated less
satisfactory by 43% and 73.6% of the respondents, respectively.

Almost 80% of the respondents reported that they preferred the
in-service credit be obtained by attending activities in a combination of

local school, system-wide meetings, and college and university courses.



Table 2

Number and Percent of Responses of Guidance

Counselors, Elementary Teachers, and
Secondary Teachers on the
In-Service Program
Evaluation - Form I

hours earned

(N = 72)
Low High
N % %o
The Program Variables
1. Relevance of content 5 6.9 42 58. 3
2. Flexibility of the activities
offered 4 5.5 60 B83.3
3. Variety of activities offered 12 16.6 36 50.0
4. Opportunities for adequate
involvement of teachers 21 29. 1 28 38.8
5. Opportunities for teachers to
participate in the activities 13 18.0 30 50.0
6. Time and place was conve-
nient 21 29, 1 25 34.7
7. Effectiveness of program for
providing professional growth 22 30.5 27 37.5
3. (Overall Rating) 18 25.1 16 63.8
Hour Index
9. Effective technique for planning /
individual prcgrams 17 23.0 30 41.6
10. Reliable met od for reporting
13 25. 0 33 45. 8



Table 2 (Continued)

High
N o N %

11. The specified number of hours

tends to restrict or place limits

on continuous professional

growth 30 41.6 18 25,0
Time and Place Preference
12. One hour afternoon sessions 1% 18.0 48 66.6
13. Two hour afternoon sessions 22 30.5 31 43.0
14. Saturdays 53 73.6 13 18.0
15. During school hours with

children absent or supervised

by others 10 13.% 58 80.6
16. All in local schools 24 i 27 37.5
17. A combination of local schocol,

system-wide meetings, and

college credit 6 8.3 57 9.2
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Tables 3 and 4 contain the number of responses for the most
frequently reported strengths, weaknesses, and problems asscciated
with in-service training. The statements in most instances are reported
as submitted and grouped cases of similar responses. The number
beside the statement represents the frequency of times respondents

reported that particular statement. These responses were tabulated

from Form II.

Table 3

Number of Responses for the Most Frequently Reported
Strengths of the Professional In-Service Series

Elementary Teachers (N = 45) N
1. Exposure to current educational trends 13
2. Helpful in classroom teaching 12
3. Variety of activities 10
4, Individual selection provision 8

Secondary Teachers (N = 20)

1. Exchange of ideas, techniques and approaches 12
2. Flexibility of the activities 4
3. Variety of activities 4
Administrators (N = 7)

l. Freedom of choosing activities 3
2. Way to exchange new ideas and practices 2
3. Variety and quality of areas covered 1




Table 4

Number of Responses for the Most Frequently Reported
Weaknesses in the Professional In-Service Series

Elementary Teachers (N = 45) N
1. Inconvenient 11
2. I'm too tired to attend after school meetings 6
3. Too general 5
4. Irrelevant activities 4

Secondary Teachers (N = 20)

l. Not very interesting 5
2. Lax attendance records 4
3. Dishonesty 4

Administrators (N = 7)

1. Lack of accountability -

2. Time of meetings 1
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An objective of this study was to test the hypothesis that stated:
"There will be a preponderance (70% or better) of teachers who rate
the Hour Index in the current in-service program high as opposed to
those who rate it low.'" There were three items in Table 2 under the
Hour Index Category that pertained to this.

An average 44% of those surveyed rated the Hour Index as high.
This does not represent the preponderance of 70% set out in Hypothesis
One. Therefore, it was rejected. Out of the 72 respondents, 69
answered the Hour Index item on the questionnaire. For the purposes
of this study, only the responses which indicated 1 or 2, or 4 or 5 were
used. Thirty persons rated the Hour Index high as an effective technique
for individual planning. Seventeen persons rated it low. Thirty-three
persons rated high ''a reliable method for reporting hours earned' and
18 rated it low. Thirty persons believed the Hour Index did not
restrict continuous professional growth as opposed to 18 respondents
who felt the index did place limits on growth.

Another hypothesis covered in Table 2 was Hypothesis Two
which stated: '"There will be a preponderance (70% or better) of teachers
who rate the Time and Place Preference in the current in-service pro-
gram high as opposed to those who rate it low. The current in-service

program for time preference was rated as low. The respondents noted

the most preferable time was "during school hours with children absent

' S O I ' fer as rated low,
or supervised by others." Although the time preterence w



the place preference of the current in-service program was rated very
high. The combination of place preference for local school, system-
wide meetings and college credit is practiced in Stewart County. Based
on the findings, part of the hypothesis was rejected and part was
accepted.

Table 5, which follows, deals with Hypothesis Number Three
which states: ""There will be observable differences in the opinions of
teachers with master's degrees or above as opposed to teachers with
only a bachelor's degree in relation to the current in-service programs
and recommendations for future programs.' It should be noted here
that, as in previous tables, responses indicating number 3 were dis-
carded. Therefore, the total percentages will not equal 100 nor will
the total number of responses equal 65, the total number of teachers.

In Table 5, it can be seen that the majority of teachers with
Master's degrees or above ranked six of the eight items as low in the
Program Variables. On the other hand, the majority of teachers with
only a bachelor's degree rated five of the same six items as high. It
is felt that the teachers with more education are more critical in their
appraisal of the in-service program. It was interesting to note that in
the items described as flexibility of activities offered, variety of
activities offered, and time and place was convenient, both groups of
teachers ranked the items similarly. The first two were rated high and

""time and place'' was rated low. Generally speaking, the hypothesis



Table 5

Nuimnber and Percent of Responses of Elementlary Teachers
and Secondary Teachers by Degrecs Held
on the In-Service Program
Evaluation Form 1

Bachelor's Master's
Degree Degree A'l'(_)(ul‘
] lixgh Lo ITigh L High
N % N %o N % N % N % N Yo

The Prograanw Variables
1. Relevance of content | B 2 19 &l.2 20 58.8 7 20.5 21 32.3 26 40. 0
L. Flexibility of activities offered 10 32.3 20 64.5 10 29.4 24 70.6 20 30. 1 44 67.17
3. Varicly ol activities olfered 2 6.4 19 61.2 4 1.7 23 67.6 6 9.2 12 64. 06
4. Opportanitics for adequate

involvement of tecachers 6 19.4 9 29.0 20 58.8 14 41.2 26 40. 0 23 35. 14
5. Opportunities for teachers to

participate in the activities 6 19.4 9 29.0 20 58.8 14 41.2 26 40.0 23 35. 4
6. Time and Place was convenient 8 58. 1 4 12.9 20 58.8 4 11.8 38 58.5 & 12.3
7. Eftectiveness of program (or pro-

viding professional growth 3 9.7 15 48.4 15 44.1 15 44.1 18 27T 30 46. 2
8. Overall Rating of the program 14 45.1 17 54.8 20 58.8 13 38.2 31 523 30 46,1

€2
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was supported, but for practical purposes of in-service planning, the
differences do not warrant too much consideration with the possible
exception of number one.

The last hypothesis states: There will be little difference
indicated in the opinions of teachers with 0-5 years of experience as
opposed to those who have six years or more in relation to current
in-service program and recommendations for future programs.

Table 6, which follows, charts the responses of the 65 teaching
personnel in Stewart County. The teachers of Stewart County represent
a very experienced and stable group. There are only 8 teachers with
0-5 years of experience. The remaining 57 teachers have six or more
years of classroom experience. It should be noted here that, as in
previous tables, responses indicating number 3 were discarded. There-
fore, the total percentages will not equal 100 nor will the total number
of responses equal 65.

The responses regarding the in-service program clearly
indicate that a larger percentage of the experienced teachers rated the
items as high in six of eight items. The less experienced teachers did
likewise. The number of teachers with 0-5 years of experience is small
when compared to the total group. However, it would seem that teachers
desire similar results from the in-service program regardless of years

of experience. One notable difference was the way teachers responded

. : i gl i :
to "opportunities for teachers to participate in activities.' Experienced
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the other hand, in looking at the table, one can see that a larger per-
centage of less experienced teachers rated the items high as opposed

to a lesser percentage of more experienced teachers.



Table 6

Nuimber and Percent of Responses of Elementary Teachers
and Sccondary Teachers by Years ol Experience
on the In-Scervice Program
Evaluation Form 1

0-5Yrs 6 plus Yrs
Lixpericnce Expericnce Total
l.ow High Low High Low Iigh
N Y% N Yo N %o N Y% N % N %o
The Program Variables
l. Relevance of content | 12.5 p j 87.5 10 k7.5 29 50. 1 8 12.3 39 60.
2. Flexibility of activities otfered 2 25.0 6 75.0 9 15.8 17 82.4 11 16. 9 53 81.
3. Variety of activities offered 2 25.0 4 50.0 12 2k, 1 30 52.6 14 21.5 34 52.
A, Opportunibies tor adequate
imvolvement ol teachers 2 25.0 5 62.5 12 21.1 30 52.6 14 2l.5 35 53.
5. Opportunitics lor teachers Lo
participate in the activities | 12.5 7 87.5 29 50. 8 12 21.1 30 46. 2 19 29.
6. Thoe and Place was convenlent 6 5.0 2 25.0 34 59.6 4 7.0 40 61.5 6 9
U, kdfectiveness of program tor pro-
viding protessional growth 3 37:. 5 5 62.'5 10 17.5 3l 7.7 13 20, 0 36 55
. Overall rating of the program 1 2.5 6 5.0 22 38. 6 35 61.4 23 35. 4 A1 63




Chapter 4

FINDINGS, CONCLUSIONS, RECOMMENDATIONS

FINDINGS

The study supplied information needed for insight into how
teachers and administrators in Stewart County perceive the current
in-service education program.

Fifty-three percent of the professional personnel feel that the
in-service program is highly satisfactory. One-fifth rated most
aspects of the program low or unsatisfactory.

The following list includes some of the most valuable findings:

1. Eighty plus percent of the professional personnel felt there was
flexibility in activities offered.

2. Approximately 81% of the respondents preferred in-service
training be held during school hours with the children absent or super-
vised by others. Saturdays were rated loQ by 73. 6%.

3. Approximately 57% of the administrators listed on
Questionnaire No. 2 under '"Most Frequently Reported Weaknesses'',

a lack of accountability as a major weakness of the professional in-

service series.

4. Table 6 clearly illustrates the stability of the teaching force

: e el enifi ) hat only eight out of sixty-
in Stewart County. It 1s significant to note t ) g Y

five teschers had less than six years exXperience.
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5. Th :
5. The relevance of content of the in-service program is suited

more to the desires of the teachers having only attained a Bachelor's
degree. This is evidenced in Table 5, Variable 1, which indicates
61.2% of teachers having only bachelor's degrees rated this item high
as opposed to 20.5% of teachers with Master's degrees or above.

6. Tables 5 and 6 indicate that teachers with six or more years
of experience and teachers with master's degrees or above rated
Variable 5 ""Opportunities for teachers to participate in activities"

lower than teachers with 0-5 years experience and teachers with

Bachelor's degrees.

CONCLUSIONS

These findings will provide a basis of direction for the revision
of the in-service program in Stewart County. The following conclusions
are based on the findings of the study:

1. The program was successful in providing a variety of
activities.

2. The design of the program provided numerous opportunities
for teachers to participate in activities.

3. The flexibility of the activities enhanced staff development.

4. The weaknesses can be attributed to inconvenience, lack of

professional attitude on part of some teachers, lack of accountability

or attendance, dishonesty in reporting credits earned.



5. It was shown that the needs of the more experienced teachers

were not satisfied.

RECOMMENDATIONS

From the findings and conclusions reached in this study some
helpful suggestions can be made to aid Stewart County's in-service
planning process. The following list of recommendations will be pre-
sented to the Stewart County Board of Education in hopes it will be
considered in the process of in-service revision and planning:

l. Strive to achieve more input from teachers to provide a
better in-service program.

2. Establish an In-Service Council comprised of the professional
personnel. The council members should be selected using the criteria
of years of experience, degrees held, and grade level taught. The pur-
pose of this council would be to serve as an initiation point of improving
the current in-service program.

3. Provide an evaluation system for determining the value of
the in-service program.

4. Provide the professional personnel with feedback on the
results of reported findings from the evaluations of in-service.

5. It is recommended that the Stewart County Board of Education

provide days in the school calendar where in-service credit can be

: : . ] i S r supervised
accomplished during the school day with children Abs et @ P

by others.



6. It is recommended that a small task force comprised of
teachers and administrators be organized to revise the method for

accountability of in-service hours earned.

30
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APPENDIX A, Memorandum of Transmittal

From: Phillip Wallace

To: Stewart County Professional Persaonnel

Res Evaluation of Professional In-Service Program.
Form I

ngte:  August 24, 1978

The Professional In-Service Program for the Stewart County School System
is in the process of being updated. In order to better meet the needs of the
teaching staff, your evaluation of the present professional growth program is
necessary. Any changes or modifications will be based dn your responses to
ﬂm enclosed guestionnaire.

Please complete each guestion [/ statement by recording your answers on
the guestionnaire. [hen you have completed this; fold the guestionnaire and

turn it into the principal's office.

Thank i;i/jE; your cooperation.
Approved i 72 I —

Van Riggins,~Supgrintendent of Schools

o s /,;/’/ Y/ L T
22 4 7
foproved ,——:::D . ”[” (\» - //f ;

Bill Cherry, Supervisor of Instruction
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#ron: Phillip iallace
To: Stewart County Professional personnel
Re: Zvaluation of prosf i i R
Re t @2rozessional In Service Program, Form II
Date: August 24, 1978

As part of the continuous evaluation and rlanning of the
frofessional Growth service, the attached cuestionnaire is being
administered to the Stewart County Professional Personnel.

Specifically,

information relative

to (1)

this questionnaire is designed to obtain

an evaluation of present in-service

activities and (2) suggestions and recommendations for future

i 3)

= i
5 assist

[

ease ne

sincerely as possilkle.

and extremely vital in

de

velopment activities.

rofessional growth activities.

to each item as briefly an

Your opinions and suggestions are

the assessment and modification of

All information will be reported as group

data and therefore will be confidental. Please return cuestionnaire
to your principal.
Thank vou for your cooperation.
y
4 A
,//< L
abproved Lz L ee——
T\ /, . - "
Vén/éiggins, Superintendent of Schools
Approved
2il1l Cherrv, Supervisor of Instruction
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APPENDIX B. Questionnaire

Form I

Questionnaire

Personal Data

1. Please check the area you are teaching in at this time:

Elementary (K - 6) Secondary (10 - 12)

Librarian Librarian

Math Math

Language Arts English
Science Science

Social Studies Social Studies
Cther Other

Junior High (7 - 9)
L. Highest degree held

Librarian

Math No Degree

Language Arts Bachelor's Degree
Science Master's Degree
Social Studies Master's Degree + 45
Other

5. Are you scheduled to or have you
2. Sex served on a planning committee
_—_- of the system wide program?
Female
Male yes
- no

3. Number of years teaching experience

0 - 2 years
3 - 5 years
€ - 10 years

i

11+ years



II. ZEvaluation of the Professional In-Service Program

Directions for (6) - (22): write the
N . numeral - 1
appropriate blanks on the Response Sheet. ral you select (1 - 5) in the

The Program o

Low High

( 6) Relevance of the content I 2 3 4 5
( 7) Flexibility of the activities offered 1 2 3 4 5
( 8) Variety of the activities offered 1 2 3 4 5
( 9) Opportunities for adequate involvement of teachers 1 2 3 4 5
(10) Oppqr?ugities for teachers to participate in the 1 2 3 4 5

activities
(11) Time and place was convenient for teachers 1 2 3 4 5
(12) ZEffectiveness of program for providing professional 1 2 3 4 5

growth
(13) (Overall Rating) 1 2 3 L4 5

Hour Index

(14) Effective technique for planning individual programs 1 2 3 4 5
(15) Reliable method for reporting hours earned 1 2 32 4 5
(16) The specified number of hours tend to restrict or 1 2 3 & 5

place limits on continuous professional growth

Time & Place Preference
(17) One hour afterncon sessions 1 28 3 % 5
(18) Two hour afternoon sessions 1 2 3 & 5
(19)  Ssaturdays 123 %5
12 3 4 5

(20) During school hours with children absent or super-
vised by others

(21) A1l in local school

. : —wi ings
(22) & combination of local school, system-wide meeting

and college credit



Directives:

Fact I:

Form II
Professional In-Service Evaluation

questions of this survey.

Personal Data

Please check the appropriate response (s) for items 1 - L.

1. Your present position in the Stewart County School System:
Principal Assistant Principal
Elementary Elementary
Secondary Secondary
Guidance Counselor
Secondary
Elementary Junior High Secondary
Librarian Librarian Librarian
Math Math Math

Language Arts
Social Studies
Science

2.

\H

Language Arts
Social Studies
Other

Sex

Female

Male
Number of years teaching experience:
0 - 2 years
3 =75 years

6 - 10 years

11+ years

L{ Highest degree held:

No Degree
Bachelor's Degree
Master's Degree

Master's Degree + 45

Language Arts
Social Studies
Other

35

Please respond as briefly and as accurately as possible to 1 - 10
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Fact II: ZEvaluation

5. Please list some of the most successful or outstanding professional
in-service activities that you have attended.

Name of Activity Subject Area Place - Approxinate Date

————
————————————
———————
—————— e
—

ase list some of the least successful in-service activities that you

6. Ple
have attended.

Name of Activity Subject Area - Place Aporoximate Date

i

= . 3 Tnecervi Program?
7. What are the major strengths of the In-service rrogram
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8. VWhat are the major weal s
JOr Weaknesses of the In-service Program?

9. What are the major vroblems associated wi

th attending the In-service
Program?

Fact III: Recommendations
10. What are your recommendations for future In-service Programs relating to:

A. Activities

B. Time




c.

Location

38

D.

Clock Hours




APPENDIX C

REVIEW OF THE LITERATURE
CLARKSVILLE-MONTGOMERY COUNTY
IN-SERVICE PROGRAM FOR PROFESSIONAL PERSONNEL
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P 3 = T -
FROFESSIONAL GROWTH IN-SERVICE PLAN

S

rReguired

s

In-servi
service workshops cr curriculum development
groups (3 hour olocks)

Hours that nmust be conmpleted in individual
instructional area:

a. :meyn-arv @ hours

b. Secondary 15 hours

liew Teacher Orientation Dav 6 hours

Cptions ot Listed in This In-Service Booklet

3.

w

Travel outside continental United States
(Attach itinerarv to plan of ln;ent)
1 week - 6 hours

Maxinun - 18 hcurs

Out-of-system in-service (Attach Summary to plan

of intent,)
Attendance at established in-service program in
another school system

1 hour - 1 hour credit *Cpen
Visitations (Attach description and hours spent.)
Planned visits to a:t1v1-1es related to instructional
area
1 hour - 1 hour credit (travel time excluded)
*Open
Professicnal Conferences
a., TZA Annual Meeting Co NMIA Annual Kegting
b, HNTEA Annual leeting e uhe; professional
meeting

Choice of Two (2) 6 hours each meetin

ssicnal leadarship (Specify on

Non-paid profe
olan cf intent positicn held.)
a. Zlected or appointed ocfficers . .
1) Executive Ccmmittee members of lccal
—-— Ad L™ N ~ - 1 .
association 3_gquls
2) 1ational, state, regional ciiicers
3 hours
3) ocal associlation bul-: dling representativ
3 Fepye
6 hours
Coox ~inc Committee liembers
Cur+iculum Coordinating CORLcw
SREmmeEn 3 hours
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Teachers will 3

=afnex 111 be expect £ -
Soe wWhiled - _SXpected to attend the workshop
i -, -€Y Dave registered. Once a teacher has
pre-registered for a works e G i 8

=T hep, he may not dr it
1 i , nay T = rop it
;nGL?QQ anc?ner unless notified of its cancellation
n_ the event of cancellation., a new worksho ay i
Se_i_ected ar\d o . i ’ 1 ] v i 1 P I b e
T ~4€ NewW instructor must be notified.

~ 5 ~ .
3e IE is expected.that Droressional personnel will
issupe responsibility for their own participation.
feacners who must be absent are o inform the

ErlﬂClpa; to be appreoved by the Ccordinator of
Instruction, ) )

EXPLANATION OF REQUIREMENTS

Tach teache quired *o accumulate a total of 30 hours
o

™ 9 =Y 1
in addition to the 5 days of school planning activities.,

W 3 D = R

(@
f
R

Seco

prof
(30)

from

Two (2) days (12 hours) are scheduled in the calendar
parent-teacher conferences. The three (3) remaining days
hours) are to be selected from %he professional growth
vities. UNine (9).of those eighteen (18) hours are to
cmpleted in the individual's instructional area workshops.
remaini

ng nine (9) hours may be selected from the optional
isted in this brochure,

ndary Reguirements:

Five (5) days (30 hours) are to be selected from the
ce

essional growth activities. Fifteen (15) of these thirty
hours are to be completed in the individval's instructional

area workshops. The remaining fifteen (15) hcurs may be selecte
the opticnal activities listed in this brochure.

Mew

i SW

O
81
3
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(D
= ,Q
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by
)

2 el
© B
[
By

L

cr Returning Teacher Requirements:

Yew teachers are reqguired to participate in new ?eac?er
ntation dav (6 hours). As a result of this additional
irement for new teachers, elementary tesachers nay seéect
e (2) hours and secondary teachers may select nine (¢2)

s from the optional activities in this brochure.
“CTZ: Optional hours may be completed within
+he indivicual's instructiocnal area
workshops, if desired.
Werlkshops
“orkshops will be offered 1n instructional areas and
e g D ) LD Ve o -~ - %
in certain interes:t areas, Two LTYDeS of workshops
- e i e e wal i - i Y v 1-eh ~m
ar= included in the programn--genera. Werisnops and
vy s B un dowqﬁcnre:t wor:ishopsSe.
wldl L - ik G AL oV oL I
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3. 7ersity Courses - Credit is Given for enrich £
courses, MNoO credit j o = S s richment
c : e +T 18 given for those leadi e
pav ilncrease, : €ading to a
co~glhi - =
4, SD?nggéSf’D - Those spensors who are paid or are given
rele time ccing re given
I are excluded from receiving credit,
I1I. Recguirements
Ae HOUrs
5 dayr ‘ = . ———
1. S days (30 chﬁs) in addition to regularl
scheduled days in individual schools
2. Llementary
a. 2 davs (12 hours) parent-teacher conferences
reguired
b. 3 days (18 hours) activities
3. Secondary
a. 5 davs (30 hours) activities
B. Chart
INST, ARZA OPTIONAL PARENT NEW TEACHE
LEV HOURS HOUR CONFERENCE MIEU-ATIO:
Zlementarv S 9 T2
Zlemn, Mew Tea. 3} 3 12 6
Secondary 1.5 15
Sec, liew Tea, 15 S 6
s Plan of Intent
1. TZFach teacher is recguired to submit a plan of intent
to nis principal. The plan of intent Ifor the nexc
schocl vear must pe submitted in May of the presenc
vear.,
D, ‘orkshop Registration
l. =Zach teacher must :cgple:e a Eeglffrg
for each workshop selected., Fre-regi
a- leas* ten (10) participants 1s red
crganization of each instructional vo
qlﬂnp#Q n to this recuirement may oeé o
Can e - Ull Lda 1 = e
cartain arceas where a very small f‘.'u;....'?_
T aved. The Curriculum Zvaluation
are emploved, The Curricuits foia g
e S e - Tip . -— .y = |
Comni“tee mus< approve a worikshop wlcn less tTian
ten (10) participants.
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lVorkshops i “h -
: = <fan i1nstructi r
(3 hour Bloo cructional area

Cpen

I 109 N
iduuablcnal Published 1a=* cerials *(Submit a copy
for evaluation,) 1-3 hours

(©9]
.

community Presentations
Radio, <tv, civic club Program 1 hour

9. Universitv Courses*

1 hour credi=+ for each course not toward a
degree

2-15 hours

10, Sponsorship#
Sponsors of school-rela

ted activities requiring
attendance by sponsor af:er regular school hours
3 hours
1l, Attencdance of Board of Educa“ion lieetings
1l meeting - 1 hour credit 1-3 hours
12. Home visitations (excluding voc. Home Ec andé

Agriculture) 1 wvisit - 1 hour credit
30 minutes minimum visit 1-6 hours

13, Non-Remuneratad Pre-school Registration

14, MNon-Specified Activities
Any activities not specified in the professional
growth plan which warrant credit will be
evaluated., A non-specified activity form is
included in this booklet, Complete the form and
submit it to the Coordinator of Instruction for
approval by the Curriculum Evaluation Committee,
xamples of such activities are: 1nstructional
area conferences, clinics, lecture series,

15, Southern Association Self-Evaluaticn Study

Teachers participating in self-evaluation study
are required tc attend only those in-service
activities involving their individual faculty.

*ENXPLANATION CF OPTIONS IN PROFESSIONAL GROV.TH
IN-SERVICE PLAIN

ven mhe +erm "oven" indicates that the numder o:

- - ke (U =P ¥} - - o8 o B <
credit hours received is unlimlted.
ducational Published Materials - Published materials
e T pbv the Curriculum Evaluation
w73 1 1 =valua-ed for credit Dby tie :
wWw1lll De evaluated IO0I L < - 5 — £ Tnstruction
Comni cee Submit:- a copy tc the Coordinacor Or _nSwouctlon
wUOlalilll CC. B [§ R Lt i
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General wocrkshops are to t2ach instructional
perscnnel rev subZect matter and *o develop frrther
uncerstandings and skills. o i

Currlculrm develcpment worksheps are tc provide a
rong framework for the continuous dev relcpment cf

vke 1 hdividaal areas, The participants are expectad

to devote themselves tc the *task of anal vzing the needs

or_the system, che1001rg guices and relauec materials,
and 1n general, accep*ing respensibility for
glLEECcEIeh in ‘utu*e developmenu. ’

The workshecp cfferings are to be determined by the
svstem-wide Curriculum Coordinating Committee and
Curriculum representatives.

Leadership for the Workshops

D e

ssroom teachers, principals, members of the Central

ce staff and p0551b¢y a limited number cf ccnsultants
cutside the scheool svstem will serve as leaders
instructoers for the varicus -in-service ccurses.

mempbers cf the administrative and supervisory
including principals and assistant principals

rfoerming their professional service as an

al part cf their total respensibility. Teachers

whe are instructing groups are completing their own

acdcded responsibility cf leadership. Instructcrs

will receive six (€) hours credit for each three (3)

hours taught
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Instructors who refuse or are unable to teach a course
after accepting the responsibility are tc notify the

Ccordinator of Instruction (Mr. Moorehead). :
decisicn will be made for the situvation by the

chairman of the Curriculum Ccordinatcr cf Instruction.
If »cssible. +the instruc+tor shculd obtain a replacement
L ! S

1LRstraeter:

videlines

Yo in-service credit is given during teachling hours.

(8]

In-servica workshops must be given in three (?)
I ervi bas
heur blcocks. These werkshcps may Legin no eix-}vé
& " B o 1 £ = ~ v-l ~ av.
shar Hhirty  (30) mimutes after teachsr's school y
A - 3
i I s~tivitiss carnct pbe ccnsicered
B € 4+icn in rnaid activitles C :
il i, e rBdLE mhis includes participaticn
fcr in-service Ccreclt. rhls L
in er eut ©f the sysceRl.
t b cheduled s
Ins+ructicnal area workshecps ncst be schedule o
o e " | el N S - -
+.a* no more than cne-hair CL +hosa offered are
’tS‘érh“; ;é~% ning of the coming Schoo- years
OREQES TS DEYGIsdlli=ssy



rqj

46

I

8]
=]

vium Evaluation

B

C Committee is composed of the
tor of Instruction, the appropriate
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monthly calendar of professicnal growth activities
is included in this bocklet. Registered participants
will be notified of changes.

»

tHh
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ew teachers will receive in-service information
the appropriate Superviscr of Instruction.

-

1 n
om

Instructional area vorkshops must be scheduled sc
that a minimum of nine (%) hours for elementary and
fifteen (15) hours for secondary are offered after
the beginning of the school year.



APPENDIX D

REVIEW OF THE IN-SERVICE PROGRAM
FOR PROFESSIONAL PERSONNEL IN
HOUSTON COUNTY
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APPENDIX E

REVIEW OF THE IN-SERVICE PROGRAM

FOR PROFESSIONAL PERSONNEL IN
HUMPHREYS COUNTY
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~
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)

our Yy I

=SEOVICE BR0cA
Rer-vi reénents
A. Sixty lours for each tecacher
1 TwoO parenit-+ }
2, O R Ne-teacher cenferences (12)
. rientation Day (First day of in-service)
3. Vork in schcol (Las+ day of in-service)

Activity Options

~ Six hcuvrs in-servi £ s apyd .
" afber weeuls oe‘z—ce -OT Sponsoring a club reguiring attendance

*eeF regular schoel hours. Total allowed-sis,

Six I o Ny R L

B. ;l hours in SS vice when a teacher attends an activitv on a
¥ 7 -

aturcay or other non-school day as a sponsor of a group. Total

allowved-six.
3 1 Al y - - - i b ] : 2 :

C. Six hours l“—Se%vlce when a teacher chaperches an overnight trip.
Total allowed-six

D. Qut-of-system in-service., (Attach program). Open.

Z. One hour in—sor"*ce for cach one hour gradvate credit course a
teacher complete Total allowed-fifteen hours.

F. Visitations (attach description and hours spent). (Planned visits
to activities related to instructional area)., Cne visit-one hour
credit. (Travel time excluded). (Thirty mninutes rwnimum visde) .
(Zxcluding Veocational Home Economics and Agriculture), Open,

G. lone-Paid Frofessional Leadership
1. Electeé or appointed office in local association. Three hours
2. lrational, State, or regional officers. Three hours.

3, Local association building respresentatives, Three hours.
4, Curriculun Co-crdéinating Chairman. Three hours,

H., Community Fresentations
1. Radio, TV, Civic club programns. OCne hour wp &6 thiee.

I. Professional Conference
1. TEA Arnual lieetirg. I'ine hours.

2. I'TEA Annual lieeting. I'lne REours.
Scuthern Association Self-Zwvaluation
; e : 1s_evaluation study are required

A. Study teachers partlclpc,lng s ?&wes involving their
0 at+tend cnlv those in-Serlv vice activiti 1T £ g S 5
individual faculty.

£ redit courses

Cne hours in-service for each hour oz college Z ed I

Lo e -~ for ar‘,\ on v aX e

caken, up to a total of 18 hours =

50

(6)
(6)
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