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CHAPTER I 

INTRODUCTION 

Goals for the group in group counseling appear to be 

unheard of in research literature. As Warters (19~0: 173) 

writes, "There is no group goal; there are only individual 

goals." The true benefit of group counseling is that which 

benefits each individual counselee. However, Nelson (1971) 

believes that certain immediate goals for each counseling 

session will, when taught, significantly benefit the group 

counseling process. Nelson (1971: 25) writes: 

Young people who participate in group counseling need 
help in understanding the goals of the group because 
these goals may otherwise act as hidden agenda items and 
because they have no norms for understanding whether or 
not the ~roup is functioning effectively. 

His three steps for organizing and beginning the process of 

group counseling answer the following questions which are 

often of concern to the new counselee: Can I trust these 

others? Can I discuss my concerns? Will the counselor take 

the leadership? What will my role be? Is this going to be 

like other group situations? Other questions mentioned by 

Nelson which are often asked after one or more counseling 

session are: Are we getting anywhere? Is all of this chat­

ter constructive? What do 1, what does the counselor, and 

what do others think of our progress? What is progress in 

l 
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group couns eling anyway? The goals which he suggests teach­

ing answer these questions. 

Following is a brief description of Nelson's method, 

untested as stated in the article, for organizing and begin­

ning the process of group counseling: 

l. The self-selection process involves the intro­

duction of group counseling in the classroom, teaching class 

members that (a) selections will be made from among volun­

teers who wish to discuss things that bother them; (b) com­

mon concerns may be the basis for member selection; (c) the 

members will be expected to talk about their own concerns 

and help others discuss theirs; (d) the counselor will try 

to understand each member, to help each person tell how he 

feels, and to help each discover what he can do to live more 

richly; and (e) the matters discussed in group counseling 

are to remain confidential. This introductory process con­

cludes with the answering of any questions the class might 

have and the completion by them of some type of written in­

ventory which contains some kind of simple device on which 

the students may note their interest in counseling. Mr. 

Nelson's method of selecting members for specific groups is 

rrruch the same as many other methods of selection. 

2. Obtaining coamitment is begun by the previously 

mentioned written indication from the students. It contin­

ues with individual interviews with prospective group mem­

bers in which the counselor aaka that the comnitment be made 

., 



expU.cit: 

If you are going to be a member of the group, I need to 
know you ~nd know that you want the group to help you. 
I would like you to think about what you would like to 
work.on - some behavior or attitude that you don't care 
~or in yourself-something that is hurting you or bother­
in~ you. What is it about you or your life that you 
think the group might help you with? It may be hard to 
talk about it. I'll try to help you and try to under­
stand. (Nelson, 1971: 27) 

On the basis of this interview the coun1elor finalizes mem­

bership in the group. 

3. Sharing goals is the third and only really dif­

ferent part of Nelson's organizational process. After in­

troduction and normal remarks made at the beginning of the 

first session, the following four goals are written on a 

blackboard and explained to the group as being their goals 

for this meeting. 

3.1 . Deep listening. 

3.2 Helping one another talk. 

3.3 Discussing problems or concerns. 

3.4 Discussing feelings. 

The group is told that at the end of the session, time will 

be saved to check on whether these things have been done in 

the group. At the end of the first session these four goals 

are mentioned again with examples which may have been met in 

the group session. Two additional goals are then introduced 

or may be introduced whenever they are exhibited. 

3.5 Confronting. 

3 0 6 Planning. 
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These six goals, having been thoroughly explained in the 

first session, are mentioned again in the second session, 

and are thereafter only mentioned at the end of each sessio~ 

when a few minutes are taken to check whether or not the 

goals were achieved, at least some of the time. 

This model for group counseling is intended to facil­

itate the work of the counselor and to increase the under­

standing of the group members themselves. Nelson writes: 

Several experiences with this format have seemed to es­
tablish that the focus of groups of varying age levels 
more readily and more consistently has been directed 
toward consideration of personal concerns, rather than 
events and stories. Certainly it may be expected that 
sharing the goals which the counselor often holds im­
plicit will increase the chances that these goals will 
be achieved. (Nelson, 1971: 28) 

Research is in progress at Purdue University to test 

whether this approach has a positive effect on achieving le­

gitimate goals of group counseling. No other research us­

ing these goals has appeared in the literature. 

Using the reasoning of Gordon {1955), people join 

groups because they perceive in them "a way of actualizing 

their own capacities." Self-actualization is seen by Maslow 

{1954, 1962) as a basic need of the individual. Maslow's 

idea of a self-actualizing person is a person who is more 

fully functioning and lives a more enriched life than does 

the average person. Such an individual is seen as develop­

ing and utilizing all of his unique capabilities, or poten­

tialities, free of the inhibitions and emotional turmoil of 



those less self-actualized. Rogers' (1951, 1961) writings 

reflect the same idea as do tho■e of Brammer and Shostrom 

(1960). All these authors suggest that such a person might 

be seen as the goal of the counseling process. (Shostrom, 

1966, 5.) Therefore, the conclusion can be reached that an 

increase in self-actualization shows a benefit from the 

counseling process and that a larger increase in self-actu~ 

ization shows a greater benefit for the members showing such 

an increase. 

There is a need to determine through research whe­

ther the teaching of the six goals suggested by Nelson caus­

es an increase in self-actualization of students in group 

counseling. 

STATEMENT OF THE PROBLEM 

The purpose of this study was to determine if the 

use of Nelson's goals increased self-actualization of high 

school students with whom they were used in a group counsel­

ing situation. Three groups were organized using the first 

two steps as presented by Nelson. Two of these groups un­

derwent group counseling for nine sessions, each lasting 

for one class period during the regular school day. One of 

these two groups was taught the six goals as presented by 

Nelson; the other group was not taught the goals. The third 

group received no counseling. Each member of the •hree 

groups was administered the Personal Orientation Inventory 
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(POI) for the purpose of measuring self-actualization prior 

to the first group meeting and after the last group meeting, 

and the mean scores of the three groups were compared. 

DEFINITION OF TERMS 

l. Goal Oriented Group: Students who volunteered 

for and participated in the counseling group which was taught 

the six goals and was otherwise non-directive. 

2. Traditional Group: Students who volunteered for 

and participated in the counseling group which was not ~t 

the six goals and was totally non-directive. 

3. No Counseling Group: Students who volunteered 

for group counseling but did not participate in counseling 

sessions. 

HYPO'l'ID"S F.S 

The null hypotheses were tested by statistical anal­

ysis of the data collected and are stated as follows: 

1. There is no significant difference (at .OS level) 

among the total scores on the POI of subjects in the three 

treatment groups with the differences in the initial level 

of self-actualization partialed out. 

2. There is no significant difference (at .os level) 

among the scores on the A scale of the POI of subjects in the 

three different treatment groups with the differences in the 

initial level of self-actualization partialed out. 
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3. There is no significant difference (at .05 lev­

el ) among the scores on the c scale of the POI of subjects 

in the three different treatment groups with the differences 

in the initial level of self-actualization partialed out. 



CHAPTER. II 

REVIEW OF THE LITERATURE 

It is believed that people increase in self-actuali­

zation as a result of group counseling. In studies of high 

school students group counseling has been shown to b.e of 

significant benefit, although no research was located on 

change in self-actualization of high school students in 

group counseling. As a result of group counseling, Perkins 

(1971) achieved an increase in grade point average of bright 

underachieving ninth graders. Andrews (1971) used group 

counseling to reduce anxiety in high school students. Both 

an increase in grade point average and a decrease in absen­

teeism, when compared to a control group, were shown by 

Creange (1971), who also used group counseling with under­

achieving ninth graders. 

The POI has been used in studies reported in over 

50 published articles and 60 unpublished reports and disser­

tations involving a wide diversity of subjects including 

business, college students, felons, ministers and nurses. 

It has also been used with a great variety of criteria such 

as college achievement, time in therapy and counseling and 

teaching effectiveness. The great number of studies in 

whi ch significant relationships have been obtained between 

8 
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POI scales and criteria testify to the social relevance of 

concepts of self-actualization measured by the POI.(Knapp, 

1971:17 ) 

Following is a review of the literature on the POI 

as it has been used with adolescents and as a measure of the 

counseling process. 

High school samples have been the focus of several 

investigations utilizing the POI. In general adolescent sub­

jects score considerably lower on the POI than unselected 

adult samples. This is consistent with Maslow's development­

al theory of self-actualization. (Knapp, 1971:15) 

Examining the relationship between self-actualiza~ 

tion, creativity and intelligence among high school students, 

Damm (1970) found that students who had obtained high scores 

on measures of both intelligence and creativity were superior 

in self-actualization to those who had obtained a high score 

only on intelligence or creativity or on neither intelli• 

gence nor creativity. 

The POI has also been used in the measurement of 

self-actualization in high school students by Weber (1970) 

and Dawson (1969) and in coD1DUnity college students by 

Gerber (1964). 

Although no research has been done using the POI or 

other instruments to measure the increase in self-actualiza­

tion of high school students in group counaeling, Foulds 

(1970) used the POI with 20 college students and concluded 
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that the group process was effective in fostering increased 

self -actualization in normal college students. 

Measurements of the effects of group therapy tech­

niques has been the focus of a number of studies in which 

the POI has been employed. Guinan and Foulds (1970) report 

changes on POI scale scores following a marathon group expe­

rience. The study was designed to investigate such changes 

which might occur among a group of relatively "normal" col­

lege students following a voluntary, 30-hour, weekend mara­

thon experience. Results were compared with those obtained 

from a selected control sample volunteering to be in "an ex­

periment." Analysis of the data disclosed that all 12 mean 

POI scores for the experimmtal group changed in a positive 

direction and that, for 7 of the 12 scales (1, Ex, Fr. s, Sa, 

A and C), changes for the control group reached significance. 

Use of a control ·g~p and the highly significant results ob­

tained comparing group pre- and postexperimental scores are 

important aspects of this study. 

Using a design wherein matches were made on a rotat­

ing basis betwem high and low self-actualizing counselors 

and high and low actualizing student clients, Hood (1968) 

found the greatest amount of positive change when "low" 
.. 

counselors were matched with "low" clients. 

Leib and Snyder (1967) in a study of group counsel­

ing with college underachievers examined the interaction of 

underachievement and self-actualization scores derived from 
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pre- and postcounseling administration of the POI. Signifi­

cant increases for the total experimental sample were ob­

tained in grade-point-average and in self-actualization as 

measured by the POI Inner Directed scale. 

Pearson (1966) investigated the effects of different 

group guidance processes on pre- and poatcourse administra­

tions of the POI in a college freshman orientation cour~e. 

Four groups were used employing small group interaction, 
I 

group participation with a leader, regular leader planned 

classes or the control conditions with students exempted 

from the class. The hypothesis that increases in self-ac­

tualization would be greatest for students exposed to a per­

missive, group-directed form of guidance permitting intense 

interaction between students was bome out. 

Culbert, Clark and Bobele (1968) studied the effects 

of sensitivity training on pre- and post-treatment POI admin-

istrations. Two groups of university students were employed, 

one of which had above average POI scores at the beginning 

of the study while the other had somewhat lower than average 

POI scores at the beginning. Results indicated that for the 

beginning low-self-actualizers the training resulted in sig­

nificantly higher POI scores on four scales, Inner Directed­

ness (I), Spontaneit~ (S~ Synergy (Sy) and Capacity for Inti­

mate contact (C). The results give support to the notion 

that sensitivity training supports and perhaps promotes self­

actualizing values, concepts, and percepts amongpartidpants. 
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None of the POI chan~es in the beginning high self-actualiz­

ing group reached significance although 10 of the 12 changes 

were i n the negative direction. Thus initial level of self­

ac t ualization as measured by the POI would appear to be an 

i mportant consideration in studies of change resulting from 

various group training techniques. 

Flanders (1969) reported significant change toward 

self-actualization among a group of 90 teachers involved in 

a year long sensitivity training program. Changes between 

pre- and post-training administrations of the POI reached 

significance for eight of the twelve POI scales. 

Harvey, Di Luzio and Hunter (in press) used the POI 

as a pre- and post-experimental measure to compare the ef­

fects of verbal and nonverbal T-Group experience on person­

ality. In this study the only significant change was in the 

verbal T group where Self-Acceptance scores were significant­

ly lower following the group experience. 

In a study using pre- and post-treatment POI admin­

istrations with a small college student sample in a 15 hour 

marathon group experience, Young and Jacobson (in press) 

found significant increases in the Self-Actualizing Value 

scale. Rueveni, Swift and Bell (1969) also reported increas­

es in POI scores among mental health workers following a 

· 1·ng program Aubry (1970) found nine-week sensitivity train • 

t 1·ncreases in Inner Directed acale scores that significan 
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were maintained three months following a one-week counselors' 

workshop. 

Trueblood and McHolland (1971) have reported on the 

effects of the "human potential" group process in helping to 

become more self-actualizing 0 The POI waa administered twice 

to two groups of junior college students, one consisting of 

33 students enrolled in a 14 week human potential seminar 

and the other a control sample of 62 students. Analysis of 

the results showed that the number of students in the experi­

mental group who changed in a positive direction was signif­

icantly higher than in the control group. In the experiment­

al group significant changes between pre- and posttreatment 

administration were found on POI scales of Inner Direction, 

Self-Actualizing Value, Existentiality, Self-Regard and Na­

ture of Man. 

In a study examining the comparative effectiveness 

of sensitivity training procedures and other procedures col­

lectively designated "creative risk taking" among church 

professionals, Byrd (1966) found significant differences on 

five POI scales (I, SAV, S, Ne and A)o Results were inter­

preted as supporting the creative risk taking techniques em­

ployed in workshop experience. 

cooper (1971) examined the impact of Group training 

on trainee self-actualization. Sixteen senior level industri­

al managers were given the POI before and ' after two one-week 

T groups. Statistics showed a significant change in the 
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direction of becoming more independent and self-supporting, 

more flexible, more sensitive to their own needs and feel­

ings, more spontaneous, and more accepting of aggressiono 

This study again supports the use of the POI in testing prog­

ress in group counseling. 

Knapp (1971) concludes that a consistent pattern of 

increased self-actualization scores following group training 

programs emerges from examination of studies on this topic. 

Although most of the studies to date have employed very 

small samples, significant differences have been obtained in 

most instances between pre- and post-treatment administration 

of POI. 

It can be concluded from the research reviewed above 

that group counseling with high school students will increase 

grade point averages, reduce anxiety and decrease absenteeism. 

It can also be concluded that group counseling with college 

students and adults will cause an increase in the self-ac­

tualization of the counselee. A further conclusion is that 

the ?OI is an appropriate instrument for testing the group 

process. There is no research in the literature as to the 

effectiveness of Nelson's six goals. There is a need for 

research investigating the effect of using Nelson's six goals 

in group counseling of high school students as a means of in-

creasing self-actualization. 



CHAPTER III 

MATERIALS AND METHODS 

Of concern in this chapter is a description of the 

method used in this study and a brief discussion of the Per­

sonal Orientation Inventory (POI), an instrument for the mea­

surement of self-actualization. 

PERSONAL ORIENTATION INVENTORY 

The POI, developed by Everett L. Shostrom (1965) con­

sists of 150 two-choice comparative value and behavior judg­

ments. The POI items reflect significant value judgment. 

problems seen by therapists in private practice. The items 

were based on observed value judgments of clinically trou­

bled patients seen by several therapists over a five year 

period. These items also were agreed to be related to the 

research and theoretical formulation of many writers in Hu­

manistic, Existential or Gestalt Therapy. The latter include 

Maslow's (1954; 1962) concept of self-actualization, Reis­

man's et al (1950) system of inner- and other-directednees, 

and May's et al (1958) and Perle' (1947; 1951) concepts of 

time orientation. 

The A, Acceptance of Aggression, scale and C, Capaci-

ty for Intimate contact, scale are paired by Shostrom (1966) 

15 
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for interpretation of 
Interpersonal Sensitivity, which is an 

accepted objective of group counseling. The A and C scales 

werP. used in this study because of their obvious relation­

ship to group counseling. 

Scales 

The items are scored twice, first for two basic 

scales of personal orientation, inner directed aupport (127 

items) and time competence (2~ items) and second for ten sub­

scales each of which measures a conceptually important ele­

ment of self-actualization. A brief explanation of the 12 

scales follows: 

l. TI/TC TIME RATIO (23 item■ ) Time Incompetence/ 

Time Competence - meaaurea degree to which one is "present" 

oriented. 

2. 0/1 SUPPORT RAnO (127 items) Other/Inner-

measures whether reactivity orientation ia buically toward 

others or self. 

.3. SAV SELF-AC'ruALIZDfG VALUE (26 items)-mea-

sures affinnation of a primary value of self-actualizing peo­

ple. 

4. Ex ~ISTENTIALITY (.32 item■ )- measure• 

ability to situationally or existentially re.act without rigid 

adherence to principles. 

5. Fr FEELING REACTIVITY (23 items)- measures 

freedom to react spontaneously or to be oneself. 
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SPONTANEITY (18 1.· tems ) - meaeu es f r .r ee-

dom to react spontaneously or to be oneself. 

7. Sr SELF REGARD (16 items)- measures affirm-

ation of self because of worth or strength. 

s. Sa SELF ACCEPTANCE (26 items)- measures af -

f irmation or acceptance of self in spite of weaknesses or de­

f i c i encies. 

9. Ne NATURE OF MAN (16 items)- measures de-

gr ee of the constructive view of the nature of man, masculin­

ity, femininity. 

10 0 Sy SYNERGY (9 items)- measures ability to 

be synergistic, to transcend dichotomies. 

11. A ACCEPTANCE OF AGGRESSION (25 items)-

measures ability to accept one's natural aggressiveness as 

opposed to defensiveness, denial, and repression of agres­

sion . 

12. C CAPACITY FOR INTIMATE CONTACT (28 items) 

measur es ability to develop contactful intimate relation­

shi ps with other human beings, unencumbered by expectations 

and obligations. 

POI scores for the scales and the subscales can be 

i nt erpreted in the light of the norms that have been estab­

lished and the personality categories they are designed to 

assess. 
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Use 

The POI is essentially self-administering. The ite11& 

are printed in a reusable test booklet and the examinee re­

cords his answers on one of two specially designed answer 

sheets: (l) the standard POI answer sheet for hand scoring 

only or (2) the machine-scoring answer sheet for scoring by 

the IBM 1230 optical scanner. There is no time limit for 

the inventory. Testing time is usually about 30 minutes. 

The inventory has been used with early high school 

age subjects, extending down to the 13 year old level, with­

out any apparent, unusual difficulties in interpreting the 

items. It has also been administered to groups with less 

than high school education. Norms for the POI are presented 

for college students and for selected occupational and clini­

cal groups, including high school students. 

Validity 

Results of a study reported by Shostrom (1964) indi­

cate that the inventory significantly discriminates between 

clinically judged self-actualized and non-self-actualized 

groups on 11 of the 12 scales. 

A study designed to investigate further the sensitiv-

ity of the POI in clinical settings is reported by Shostrom 

& Knapp (1966). Analysis of the POI scores showed all 12 

POI scales differentiated between the criterion groups at 

the .ol confidence level or higher. 
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Another study 1·n 1 . • 1 . a c 1n1ca setting involving a cri-

terion group is reported by Fox (1965a). . All scales signifi-

cantly differentiated (beyond the .001 confidence level) the 

hospitalized sample from the nominated self-actualized sample 

and from the normal adult sample. 

Correlations with the MMPI scales are based on two 

samples, a beginning therapy group and an advanced therapy 

group (Shostrom & Knapp, 1966). While correlations of the 

POI scales against certain of the MMPI scales are generally 

consistent in the direction and significant, it is apparent 

that the two instruments are not measuring exactly the same 

aspects of mental health. Scales which appear to have par­

ticularly meaningful relationships to POI measures are the 

De.pression scale, the Psychasthenia scale and the Social I.E. 

scale. 

Another test measuring related concepts of personali-

ty and mental health against which POI scales have been cor­

related is the Eysenck Personality Inventory (EPI) (Eysenck 

and Eysenck, 1963). All mean differences were significant 

at or beyond the .05 level. 

oandes (1966) reported a multiple correlation of .54 

between POI scales and the Minnesota Teacher Attitude Inven-

tory in a sample of 128 teachers. Correlations of POI scales 

against other attitude and value scales in a study including 

the California F-Scale, the Dogmatism Scale and a measure of 

liberalism obtained from An Inventory of Opinions on 
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An additional study shows 
relati onships of the POI l 

sea es to dimensions measured by 

the Sixteen Personality Factor Questionnaire and the 

Guilford-Zimmerman Temperament Surveyo 

Reliability 

Test-re-test reliability coefficients have been ob­

tained for POI scales based on a sample of 48 undergraduate 

college studentso Reliability coefficients for the major 

scales of Time Competence and Inner-Direction are 071 and 

084, respectively, and coefficients for the subscales range 

from 055 to o85o In general the correlations obtained in 

this study are at a level as high as that reported for most 

personality measures (Shostrom, 1968). 

Group counseling was introduced to approximately one 

hundred 10th, 11th and 12th graders in two study halls at 

Clarksville High School in Clarksville, Montgomery County, 

Tennessee. Students were given a handout entitled "Group 

Counseling" (See Appendix A) which contained 16 questions 

and answers about the nature of group counselingo Each of 

these questions was reviewed by the counselor, and the stu­

dents were allowed to ask any questions which they had about 

group counseling0 These students were then given another 
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handout (See A d . ppen ix B) on which they were allowed to check 

no more than five problems which they might like to discuss, 

and to check whether they would or would not like to volun-

teer for group counse11·ng. Th · 11 th e process was essent1a y at 

outlined by Nelson (1971). All students completed and re­

turned this second handout to the counselor. 

Thirty students volunteered for group counseling by 

checking the space to indicate that they would like to par­

ticipate in group counseling. These students who volunteered 

were then interviewed individually by the counselor. In this 

interview final commitment was obtained by the student stat­

ing what he personally would like to discuss and what his 

goals would be for counseling. After this interview 27 stu­

dents were still interested in group counseling. 1'he students 

had been told that not all of them would be able to partici­

pate because of a lack of time, but that all who volunteered 

would be asked to take a personality test, whether or not 

they participated in group counseling. These 27 members were 

given the POI. They were divided into ~hree groups: goal 

oriented, traditional and no counseling. 

The goal oriented group was made up of the nine stu­

dents who volunteered for group counseling from a fifth peri­

od study hall. There were two 11th grade girls, four 10th 

grade boys, and three 10th grade girls in this group. Since 

only six of these students took the POI both times, the group 

for the purpose of this study was made up of one 11th grade 
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girl, t hree 10th grade girls, and All two 10th grade boys. 
members of t his group were white. 

The traditional group was made up of seven students 

from a seconcl period study hall whose problems, as checked on 

t he handout, most nearly matched the problems of the group 

fro~ the fifth period study hall. There were three 10th grade. 

girls , three 11th grade girls, and one 10th grade boy in th i s 

groupG Since only five of these students took the POI both 

times, the group for the purpose of this study was made up of 

three 11th grade girls and two 10th grade girls. Two of these 

girls, one in each grade, were white; the others were black. 

The no counseling group was composed of the six re­

maining members of the second period study hall who volun­

teered for group counseling. There were originally nine stu-
I 

dents who did not participate in group counseling, but only 

six took the retest. The no counseling group was made up of 

one 11th grade girl, two 11th grade boys, and three 10th 

grade boys, all white. 

The traditional group met for nine sessions lasting 

50 minutes each. The first session of this group began with 

each member introducing himself, and subsequently the sessions 

were strictly non-directive. Attendance of the members of 

the traditional group is shown in Table l. 

At the conclusion of the ninth session the five mem­

bers who were present again took the POI. Attempts were made 

t t the two members who were absent. t o give the POI posttes 0 

., ., 

., ., 
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TABLE I 

Attendance of the Traditional Group 

Student 

Date 
A B C D E F G Total 

Present 

I 
4-17-72 l 

3 a p p a a a p 

4-21-72 a p, a p p p p 5 

4-24-72 p a a p a p p 4 

5- 1-72 a a a p p p a 3 

5- 3-72 No tneet ng dt e tc schocl asi embly 0 

5- 8-72 a a a p p p a 3 

5-10-72 a a a p a p a 2 

5-15-72 a p p p p p a 5 

5-17-72 p p a p p a p 5 

Total 
2 7 s 6 4 30 Attendance 2 4 
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Student c, a 10th grade boy, who had attended only two ses-
sions, was not in school for the remainder of the week, which 
was the last week of classes, and could not be contacted. 
Student F, an 11th grade girl who had attended six meetings, 
was contacted and promised to take the posttest. She was 
again contacted two days 1 t a er, and given a copy to take 

home; she said she would bring the test back to school, but 

became extremely interested in playing tennis and did not re­

turn the POI. Student A, an 11th grade girl, was given the 

posttest although she had attended only two sessions, as it 

was difficult to draw the line. Those students who attended 

only two sessions would not be expected to make much change. 

The goal oriented group began the first session with 

each member introducing himself. The counselor then wrote 

the first four of Nelson's goals: (l) deep listening; (2) 

helping one another talk; (3) discussing problems or concerns; 

(4) discussing feelings, on the chalkboard, and explained each 

briefly, emphasizing that this type behavior was the goal of 

the session. This goal teaching lasted approximately 10 min­

utes. About 10 minutes before the end of the first session, 

the counselor wrote the fifth and sixth goals: (4) confront­

ing, and (6) planning, on the chalkboard, explained them, 

and asked if the members could think of times in the session 

t Some members pointed out tines when these goals had beE!l me• 

when some of them were met• .. 
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At the second session, the goals were on the board 

and were mentioned briefly, one or two minutes, at the begin­

ning of the sessiono At the end of the second and all suc­

ceeding sessions, there was a review of the goals that were 

meto No other mention of the goals was made by the counselor 

except when another member of the group brought up the sub­

ject. Goal oriented group attendance is shown in Table 2. 

TABLE 2 

Attendance of the Goal Oriented Group 

Student 

Date 
A B C D: E F G H I Total 

Present 

4-17-72 p p a a p p p a p 6 

4-21-72 p p p p & · p p p p 8 

4-24-72 a p p p p a p p p 1 

5- 1-72 p p p a a p p p p 7 

5- 3-72 p p p a a a p p p 6 

5- 8-72 a p p p p a p a p 6 

5-10-72 a p p p p a p p a 6 

5-15-72 a a p p p a a p p 5 

5-17-72 p a p p p a p p a 6 

Total 
8 6 6 3 8 7 7 57 

Attendance 5 7 
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At the conclusion of the n1.'nth 
session, the six mem-

bers who were present took 
the POI. Attempts were made to 

g:i.. ve the POI retest to the three 
members who were absent. 

Student B, a 10th grade boy, ·had 
an argument with Student C, 

a 
10th 

grade girl, between the seventh and eighth sessions, 

and stopped attending the counseling sessions and refused to 

take the retest. Student I, a 10th grade boy, was absent 

from school for the remainder of the week. Student F, an 

11th grade girl, who attended three sessions, said she would 

take it, but could never find time. 

It should be noted that the goal oriented group was 

apparently much more interested in attending the sessions, aa 

their mean attendance was 6.33, while the mean attendance of 

the traditional group was 4.33. Two of the seven members of 

the traditional group attended only two sessions, while only 

one of the nine members of the goal oriented group attended 

less than five sessions. 

Following the ninth session of the two counseling 

groups, an attempt was made to administer the POI retest to 

all of the members of the no counseling group. only six of 

these students were available for the retest; the other three 

were seniors and were no longer attending classes. 

The introduction of group counseling was made on 

April 5, 1972. Individual interviews were conducted April 6, 

7, 10, and 11, 1972. The POI pretest was administered on 

April 12, 1972. 
The first counseling session took place on 
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April 17, 1972. The last counseling session took place on 

May 17, 1972, and the POI posttest was also administered on 

that date. The beginning of the counseling sessions was de­

layed because of the necessity of approval from school admin­

istrators,and a vacation period which intervened. It was nec­

essary to end the sessions after nine meetings, as classes 

ended on May 19. 



CHAPTER IV 

ANALYSIS OF THE DATA 

The POI was given as a pretest and posttest of the 

self-actualization of the members of the three treatment 

groups. Tests were scored for six members of the goal orient­

ed group, five members of the traditional group, and six mem­

bers of the no counseling group. The data was analyzed by 

appropriate statistical analysis. 

Mean standard scores for each individual were calcu­

lated aa were mean total self-actualization scores for each 

GROUP. T scores of 0.0026 for the goal oriented group, 0.79 

for the traditional group, and 0.82 for the no counseling 

group showed no significant change, even though there was an 

increase for both counseling groups and a decrease for the no 

counseling group. Mean total self-actualization scores for 

the three groups are presented in Table 3. 

TABLE 3 

Mean Total Self-Actualization Scores 

Treatment Group Pretest Mean Posttest Mean Change 

Goal Oriented Group 41.96 42.0 +.04 

Traditional Group 34.BS .38.46 +3.6 

No Counseling Group .39.56 39.56 -2.4 

28 
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Mean group 

scores on the A scale were calculated. T 
scores of o.a, for 

the goal oriented group 0.57 for the tra-
ditional group and 1 04 ' 

' • for the no counseling group showed 
no significant change, 1 a th0ugh both counseli11g groups Ahowed 
an increase and the no counseling group showed a decrease on 

this Acceptance of Aggression scale. 

A scale are presented in Table 4. 
Mean group scores on the 

Treatment Group 

Goal Oriented Group 

Traditional Group 

No Counseling Group 

TABLE 4 

Mean A Scale Scores 

Pretest Mean Posttest 

41.8 46.0 

36.0 40.4 

39.S 35.3 

Me.an Change 

+4.2 

+4.4 

-4.2 

Mean group scores on the C scale were calculated.! 

s,!ores of 1.50 for the goal oriented group, o. 72 for the tra­

ditional group, and 0.82 for the no counseling group showed 

no significant change, even though counseling groups ahowed 

an increase and the no counseling group ahowed a decrease on 

the Capacity for Intimate Contact Scale. Mean group scores 

on the c scale are presented in Tables. 

A simple analysis of covariance on the total POI 

scores showed no significant difference (at .us level) in 

the treatments aa pertaining to the total POI scores. The 
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null hypothesis that there would be no significant difference 

among the total scores on the POI of subjects in the three 

treatment groups with the differences in the initial level of 

self -actualization partialed out could not be rejecteda 

TABLE 5 

Mean C Scale Scores 

-
Treatment Group Pretes t Mean Posttest Mean Change 

Goal Oriented Group 40.3 47.00 +6.7 

Traditional Group 35.8 40.8 +5.0 

No Counseling Group 38.33 34.:n -4.0 

Data for the simple analysis of covariance. for total 

POI Scores is presented in Table 6 . 

Type of 

Source 

TABLE 6 

Simple Analysis of Covariance 
Total POI Scores 

Adjusted 
ss df MS 

Counseling 60.25 2 30.12 

635 . 74 13 48.90 
Error 

F 

Oo61 

. of covariance on the A scale scores 
A simple analysis 

(at 05 level) in the treat-
showed no sl.·gnificant difference • 
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ments as pertaining to A ecale scores. The null hypothes is 

that there would be no significant difference among the A 

scale scores of the POI of subjects in three different treat­

ment groups with the differences in the initial level of self­

actualization partialed out could not be rejected. Data for 

this simple analysis of covariance is presented in Table'• 

Type. of 

Source 

TABLE 7 

Simple Analysis of Covariance 
POI A Scale Scores 

Adjusted 
ss df MS 

Counseling 206.79 2 lOJ.39 

Error 656.67 13 S0.59 

F 

2.04 

1 i of covariance on the The data for a simple ana ya s 

. presented in Table a. c scale. sores is 

Source 

TABLE 8 

im le Analysis of Covariance 
S P POI c scale Scores 

Adjusted df 
ss 

2 423.62 Type of counseling 
13 432.os 

Error 

--
* < .os 

MS F 

211.81 6.37* 

33.23 
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A simple analysis of 

covariance on the C scale scores 
showed a significant d ' ff 

i erence due to treatment at the .05 
confidence level and alrno t h 

s reac ed the .Ol confidence level 

of F = 6•
70 

at 2/13 dfo The null hypothes i s that ther e was 

no signi ficant difference (at 05 1 l) h . 
• eve among t e scor es on 

the C scale of the POI of subjects in three different treat-

ment groups with the differences in initial level of self- ac­

tualization partialed out was rejected. 

The significance at the .os level in the analysis of 

covariance on the C scale scores resulted from a comparison 

of the scores of the goal oriented group with those of the 

no counseling group. Further analysis revealed an F of 4.78, 

which is not significant at .os confidence level with 1/8 df, 

when C scale scores of the goal oriented group were compared 

with those of the traditional group. An F of 6.52, which is 

significant at .05 confidence level, with 1/8 df, was found 

when c scale scores of the traditional group were compared 

wi t h the no counseling group. 



CHAPTER V 

SUMMARY, co:gLRUSIONS, AND RECOMMENDATIONS 
FURTHER STUDY 

SUMMf\RY 

The purpose of thi 8 study was to determine if the use 

of six goals: (l) deep listening; (2) helping one another 

talk; (3) discussing probl • ems or concerns; (4) discussing 

feelings; (5) confronting; and (6) planning, suggested by 

Nelson, increased self-actualization of high school students 

with whom they were used in group counseling. Three groups, 

goal oriented, traditional, and no counseling, were selected 

from members of two study halls at Clarksville High School 

-w ,10 volunteered for group counseling. All three groups took 

the POI for the purpose of measuring self-actualization prior 

to group counseling. The goal oriented group was taught 

Nelson's goals and used them in nine sessions of otherwise 

non-di r ective group counseling. 'Ille traditional group partic­

. d · · ss1.·ons of non-directive group counseling. The lpate 1.n nine se 
ling At the conclusion no counseling group received no counse • 

Sessl.·ons all three groups were given the POI 
of the counseling 

as a posttest. 
were tested. The hypothesis 

Three null hypotheses 
difference (at .05 level) among 

that there was no significSl t 
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the total scores on the POI of 
subjects in the three treatment 

groups with the differences 1.·n 
the initial level of self-ac-

tualization pat' l r ia ed out was not reJ'ected. The hypothesis 
that there is no significant difference (at .05 level) among 
the scores on the A scale of the POI of subjects in the three 

groups wi th the differences in the initial level of self-ac­

t ualization partialed out was not rejected. The hypothesis 

that there was no significai.t difference (at .os level) among 

the scores on the C scale of the POI of subjects in the three 

treatment groups with the differences in the initial level of 

self-actualization partialed out was rejected. 

! scores revealed no significant increase or decrease 

for any of the groups on any of the three scales considered. 

Simple analysis of covariance revealed no significance due to 

treatment on the total POI scores nor on the A scale scores. 

Simple analysis of covariance revealed an! ratio which was 

s ~gnificant at the 0 05 confidence level on the C scale scores 

which show the capacity for intimate contact, a part of the 

i nterpersonal sensitivity which is an objective of group coun-

. 'f' t di.'fferences were shown between each coun­seling. S1.gn1. 1.can 

d h no Counseling group on the C scale, but seling group an t e 

the difference between the two counseling groups was not sig-

nificant at the .os confidence level. 



CONcwsra.s 

There are some intarest1.' ng 
~ observations and conclu-

sions f rom these data. 
The superior attendance of the goal 

or iented group in itself 
testifies to the validity of the use 

of these goals. Reg l u ar attendance is recognized as an ob-

jective of group counseling, and the attendance of the tradi-

tional group was certainly irregular. Although only one of 

the null hypotheses could be rejected, there is reason to be­

lieve that the use of Nelson's goals is a significant factor 

in promoting the group process. An increase in the capacity 

for intimate contact is consistent with the group process as 

mentioned by Meador (1971). Except for- the extremely brief 

time, a total of one month from beginning to end, for counsel­

i ng, there might have been a greater increase on the total 

self-actualization as shown on the POI. No research reported 

on the increase in self-actualization due to group counseling 

was for such a short period of time. 

Other limitations to this study which may account for 

t he i nability to reject the other hypotheses are: 

(1) b f or counseling was limited Selection of mem ers 

and did not allow matching of the three groups. 

t hat 

Year ended 80 soon after the study ( 2 ) The school 
unavailable for thP POI posttest. 

some students were 

(3) Short lapse of time between the pre­
Due to the 

may have been a tendency of students 
t es t and posttest there 

35 
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to try t o remember the 

answer they marked on the pretest and 
answer the same way on the posttest. 

(4) Only two of the 12 POI 
scales were analyzed in-

divi dually for changes due 
to counseling 0 

(5) Attendance was 
poor, with none of the students 

attending all the session s. 

Some regulation regard1·ng tt d a en ance might be consid-
ered, as it is re~_arded 

0 as disruptive by some for members to 
attend irregularly

0 

RECOMMENDATIONS FOR FURTHER STUDY 

It is recommended that further study be conducted in 

the area for leader taught goals in high school group coun­

seling. The method used in this study needs to be tested in 

a better controlled experimental situation. There should be 

a large enough group of volunteers from which to select group 

members that the groups could be matched according to types 

of problems, age, sex, and any other extraneous variables. 

Group counseling should last from 8 to 10 weeks for 

two sessions a week in order to achieve significant results. 

( ~arters, 1961) A study of this type should not be conducted 

so near the end of a school year, in order to avoid many con­

flicts which students have to prevent their attendance and 

f ul l devotion to their own goals of the counseling experience. 

There is a further need for further study involving 

the POI as an instrument for measuring the effectiveness of 
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group couns eling of high school students. The proper stati s ­

tical analysis of each of the 12 POI scales as well as the 

total POI scores would reveal much more relevant information 

than was possible in this limited study 0 There is also a 

need for an analysis of the differences on the POI score as 

related to differences in sex of the group members and as re­

lated to the number of times members attend counseling sessions. 



l. Wh woul 
~oup? To discuss 

ther him. 

APPENDIX A 

GROUP COUNSELING 

oin a 
trusts that 

2. Who will be in th ? 0th · · f who want to discuss their probiem!.group era like himsel 

3. Who decides which u ils will be in each rou? 
From those w o vo unteer for group counsel ng the counse or 
selects pu~i~s who are ready to talk about their problems, 
who have similar problems. Prior to selecting anyone for a 
group, the counselor holds an individual conference with each 
prospective client to assess whether he really wants to join 
a group, to explain how counseling may help him, to answer 
any further questions he may have about group counseling, to 
tell him what would be expected of him, and to let him know 
what he may expect from the group. 

4. How does the counselor know which tupils have com­
mon problems? Some of them discuss their prob ems with hia in 
private conferences. Others may have indicated on a problem 
check-list the matters they would like to discuss. 

5 What does the counselor expect the pupils to do in 
the group? He expects them to talk about matters that bother 
them and try to figure out what they can do about them. He 
. - t h to help create a friendly and understanding feel-

f~~e:i:~:c the group, and to try to understand the others and 
help them talk about their problems. 

d the counselor do in the rou? He tries 
6 . What oes ee 8 to e p eac tel how he 

to understan ow eac pu~ ver what he can do to realize nis 
feels, and to help_each dis~~chl. The counselor also tries 
potential and to live moreff ctsythe others, and to help them 
to sense how each person ah ~pa the group decide how they can 
all help one another •. Heh: helps them decide what they 
work together. Sometimes ry he may also see individual 

d When necessa , 
should try to 0

• eetings. 
pupils between group m 

7 It is the privi­.18 say in the_group 
7. ~t can pu~~lk about anything or anybody. 

lege of each person to 
38 
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son is talking? Th rest of the members 
fy what he says, an~y t~ry to h~ P m ta , m c ar -
to see what they can leahelr him ~nderstand himself. They try 
they consider what they rn rom him what will help them. And 

h th h want to say ab t th i b w en ey ave a chance t t 
1 

ou e r own pro lems o a k. 

9. Will u ils wo about 
lems in the ~oup? Altho ersonal rob-
hesitate to discu~s cert ~g so~e mem era of the group may 
whether they should h ~~ topics, and even wonder afteiwards 
pupils will find out :~:t ~~cussed a particular topic, most 
the group If th . f!!'/ can learn to trust the rest of 

~ e~e is anyone whom a prospective member WIOlll.d 
not want included in his group, he should report this fact to 
the counselor before the groups are organized Very close 
person~l fri,ends, ~elatives, and those with whom the pupil is 
not friendly fall into this category. 

10. Can a u il reall trust the other members of the 
group ~th his eersonal problems? The issue of keep ng confi­
dence is a crucial one. The group must think this question 
through and make a decision about it, before starting to dis­
cuss problems. Usually, the members feel more secure when 
they agree not to discuss anything mentioned in the group with 
anyone except the counselor. 

11. How do the members of the ~oue decide how they 
will work together? Pi.rat, the pupils ecide what they can 
expect from one another and from the counselor~ They also 
decide when they will meet, how long each meeting will be, 
and what they will talk about. 

12. Where does the ~ut meet? They should meet in a 
room that is reserved for temn which they will be neither 
interrupted nor overheard. 

13. When should the group meet? Monday and Wednesday. 

14. How often should they meet? 

LJ • . How long should they meet? 

Twice a week. 

One class period. 

b ected to attend counselin 
16. Should members ee~up s who profit most rom 

sessions regular y? Ye~ meeting ahead of everything else. 
the group tend to putt d regularly or a tendency to ar­
Therefore, failure t? aft:~ion of pupil indifference: 

1
Ho~-

rive late may be an i nd c t to result from a pupil 8 in-. is more ap ever, such behavior ms 
ability to face his proble • 



APPENDIX B 

GROUP COUNSELING VOLUNTEER SHEET 

Name ___________ _ 
Grade ----

Age Sex --- Study Hall Period __ _ 

The following are examples of the kinds of problems that may 
be discussed in the group. Check no more than 5 items you 
might like to discuss in a group. 

Problems about dating 

Problems with my parents 
-- Problems about Drugs 

Getting along with my teachers 

Getting upset before I take a test 

Feeling stupid 

Making better grades 

Gossiping 

Learning to like myself 

Making friends --
-- Going to a new school 

Being a good sport about things 

Why I hate school 

Getting along with classmates 

School rules 
are other topics you would like to 

Others (If there ite them below) 
discuss, please wr 

like to volunteer for 
ld , would not --

I wou r· 
group counse ing. 

in a research experiment. 
to participate 

1 am willing 
Yes_ 

No __ 

40 
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