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ABSTRACT 

This study was conducte d at No rthwes t High School in 

Clarks v ill e , Te nn e ssee to dete rmi n e if aud i ovisual nonprint 

me dia circu l a tion da t a wou l d indicate trends t hat could be 

us e d by the librarian t o update present acquisition 

pol i c i e s . Aud iovis u a l no nprint circ ulation records and 

a c quisition records for the years 1 98 0 - 19 8 3 , ob t a i ned from 

th e library a t Northwe st High School , were us e d t o ascertain 

fr eq u e ncy of us e data . Faculty qu e stionnaire s were 

a dm iniste r e d to d i scove r p e rs o na l pre f e r e nce s towa r d t he 

u se o f au d i o visual non p rint med i a withi n t h i s s e conda ry 

s c hool . 

Audiov isual nonprint media was mor e ofte n used when a 

mu ltimed ia a p proach was us ed , such as s o und filmstrips , 

s ound movi e s , or sound slide p r e s e nta tions . Singl e media 

app roache s , such as cass e tt e s , r e c o r d s , o r c ap tio n e d 

f i l mstri p s were s e l dom us ed . Th e v i de o r e corde r and camera 

we r e beginn ing to surface as a popular t e aching tool and 

r e sourc e at Northwes t High Sc hoo l . 

For more e ff e ct i v e us e of t he a udiovisual nonprint 

med i a , a n ac tive i n s e r v ic e p rog ram t o e mphasiz e th e 

e ffi c i e nt us e a n d ed u c ational i mportance of au d i o v i sual 

nonp rint mP-d ia within t he c l a ssro o m should b e impl e me nte d . 

Inco r porating this within th e Te nne ss ee Instructional 
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rlode l would help t eachers more effec tive l y us e these 

r esources in the ir c l assroom . 
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CHAPTER l 

Introduction 

Audiov isual items, such as filmstrips, 16 millimeter 

films, slides, cassette tapes, records, and transparencies 

are used in the secondary classroom to teach, motivate, and 

e nrich the lives of students. Producers of these items 

have not only increas ed the availability, but also increased 

the quality of these materials. Since librarians are only 

ab l e t o purchas e a limite d amount o f audiovisual materials 

f o r th e ir school f a culty , it is impo rtant not only to spend 

t he a ud iovisual budge t wis e l y b ut a ls o t o encourage the use 

o f thes e educational resourc e s within th e classroom setting. 

Th r o ugh the study of aud i ov isual nonp rint me dia circulation 

r e cord s, tre nds o f us e can be asc e rtai ned t o he l p the 

li b rarian promot e mo r e e ff e cti ve utiliz a tio n of the 

r e sourc es p r e s e ntl y in t he coll e cti o n and as a guide to 

f utur e ourchas e s. 

Hypothe sis 

The r e view of audiov isual nonprint media circulation 

patt e rns o ve r a four-y e ar pe riod will not only help the 

librarian t o formul a te acquisitio n polici e s to r e flect the 

changing n eed s o f the s e c o ndary school, but also aid in 

mo r e e ff e ctive use o f this r e source within the secondary 

schoo l. 

l 
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Problem 

The study investigated the circulation patterns of 

audiovisual nonprint media items. This information was 

used to formulate a new acquisitions policy to reflect the 

needs of Northwest High School. The study attempted to 

determine how the faculty perceived their use of audiovisual 

nonprint media within the classroom and also the need of 

video tape equipment at Northwest High School. The study 

covered a four-year time span from 1980 to 1984. 

Purpose 

Through this field study, an acquisitions policy may 

be formed which could aid the librarian in expanding the 

audiovisual collection to reflect the particular curriculum 

needs of Northwest High School. The trends set over a 

four-year period from 1981 to 1984 indicated possible 

future growth and curriculum needs. 

The four-year study revealed areas of weakness within 

the audiovisual nonprint media collection itself. It 

showed patterns of usage by the teachers that might reflect 

the educational importance with which educators view 

audiovisual nonprint media. After studying these 

circulation patterns, the librarian was not only able to 

motivat e and encourage teachers to use neglected materials 

but was also made aware of materials that should possibly 

be discarded. 
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The acquisition of videotape equipment and videotapes 

was a new area of interest. The teacher questionnaire 

addressed this issue and sought t o find the degree of 

inte r es t the faculty would have in using this medium within 

t he ir classrooms . 

Definition of Terms 

Audiovisua l material. Any device by means of which 

the l ea rning process may be encouraged or carried on through 

the senses of hearing and/or sight. 

Software . The educa tiona l stimuli or messages , such 

as a televised l ecture , a t eache r-prepared audiotape , or a 

programmed te x tbook , which provide the content of instruc 

tion t o the study. 

Circulation library. The l ending of books and library 

materials to li b rary users . 

Acqu isition libra ry. The branch of library service 

concerned wi th acquiring book s, per i odicals , and o ther 

library ma t er ials by purchase , exchange , gif t, or deposit, 

together with the development a nd ma intenance of e ss en tial 

r ecords of the s e accessions. 

Nor t hwes t High School . Secondary school l oca t ed in 

the New Prov i dence community in Nor t hwes t Mo ntgome ry 

County , Tennessee . The re are approximately twel ve hundred 

(1200) students in grades nine t hrough twelve. There are 

s i x t y faculty members . 
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Limitations 

The study covered only data from Nor thwest High School 

during the years 1980 through 1984. Only nonprint audio

v isual media was studi e d. Teachers were the sole source of 

opinions on the frequency of use of audiovisual nonprint 

me dia. The frequency of use of audiovisual nonprint media 

was studied from records kept by the library personnel. 



CHAPTER 2 

Review of the Literature 

When researching the literature of how audiovisual 

nonprint materials were used in the classroom , the lack of 

res earch on the subject during the last decade was very 

apparent . Most of the current literature centered on 

computer-assisted instruction , and audiovisual nonprint 

instruction was virtually ignored . It can be seen through 

the research that there are as yet many unanswered 

questions ahout t he r o l e of audiovisuals in the classroom . 

The u se of aud iovisuals within the ~las sroom mus t take 

into considera t ion the teache r ' s teaching philosophy , th e 

educational objectives , and the student ' s learning style . 

To correctly match media with content and audience helps 

to insure the student achieves ~he potential l earning for 

which th e aud iov isual nonprint media was intended . 

Teachers Educational Phil osophy 

When one discusses the use of audiovisual nonprint 

materials , one must t ake into consideration the educa tional 

phi l osophy of the t eacher using the media. There were two 

majo r orien tations that affect the way teacl1ers teach. 

John B . Haney ' s (1970) discussion of the differences 

in t eaching o ri en tation showed the educa tor how the 

differenc e in attitudes and phi losophies of t eachers 

5 



affected the s election and utilization of audiovisual media 

in the classroom . 

Those t e ache rs who maintained a stimulus o r perceptua l 

v i ew gave pr i mary importanc e t o the technica l o r message of 

th e ma t e ri a ls. Haney (1970) foun d i n teres ting content, 

carefu l writing, fine photography , and good p icture compo-

sition ve ry i mportant to these t eachers. Stimu li-cente red 

6 

t eache rs wan t ed programs that we r e rich in sensory stimu li. 

Visuals we re us ed to illustra t e concep ts rather than illicit 

spec ific be havior a l r esponses . 

Be ha v iorists, on t he othe r hand , desired learners to 

make v isual discriminations . Naming different types of 

p la n ts, i dentifying t he d ifferen t organ s of t he body , all 

r equired the stude nt to make visual discrimina tions. They 

used aud i ov isual nonprint med i a for conc r e te mat t e rs. 

The stimulus - or iented teacher wanted to use audio 

v isual s to show how something looked or to provide concrete 

exper i ences . He d i d not try to t e st over all the mater i als 

presented , as did the behaviorists. 

Educational Objectives 

Wi lli am J . All en (1974 : 8) sta t ed the " key to selection 

of approp ri a t e instru c tional med i a lies in the effective 

ness of t ha t media t o meet t he des i red educat i onal 

objec tive ." All en be lieve d t he r e was an abundance of med ia 

h · ti·ng t o t he effectiveness of f ilms , filmstrips, r esearc poin 



and television in meeting objectives, but the educator 

needed to know what types of audiovisual nonprint media to 

use under differing teaching conditions . Allen believed 

the re was a h i gh positive transfer of learning when the 

instructional situation was similar to the behavior to be 

learned . Stimulus representations of the associations to 

be learned should be similar to the behavior needed in the 

final task . G. L . Gropper in 1966 found totally visual 

presentations of the concepts to be learned, when preceded 

by a verbal presentation of the same conc ep t , were signifi 

can tly greater and took less learning time than when the 

ve rbal presen t ation preceded the visual one (Rakow , 1980) . 

7 

Wehmeyer (1978b) , suggested media specialists use 

Gagne ' s Hierarchy to choose appropriate audiovisual nonprint 

med i a for l e arning tasks . William E . Hug (197 5 ) , also 

emphas ized the importance of med ia specialists an d classroom 

t eachers use of Gaqn e ' s Hierarchy t o choose correct audio

v isual nonprint materials for classroom use . 

Audiovisual nonprint media , according to 1ichael J . 

Dy r enfu rth (1984 : 13) , should "be sel ec t ed on the basis of 

its po t en tial for i mp lementing a stated objective." He 

fo und transparenci e s , bo th comme rcial and t e acher - made, to 

be the most versatile media us ed within vocational classes . 

He a ls o found studen ts who made th e ir own audiov isual 

nonprint media s eemed t o l e arn mo r e . 
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Learning Styles of Students 

Audiovisual technologists advised matching t he 

l earn inq styles of the studen t to the applicab l e audiovisua l 

media for max i mum effectiveness . Derek Nunney (1974) called 

this personal i zed educational programs . He wished to 

discover the cognitive style of the student by determining 

the way he was aware of h is total e nvironment, how he sough t 

meaning , and how h e gained information as eithe r a listener 

or a reader . Nunney also cons i dered the fami l y background , 

tal ent , life experienc e and pe rs ona l goals when he designed 

a personal learning style map or program for the student 

(Nu nn ey , 1974) 

Wehmeye r ( 1978b) a lso fe lt individual l ea rning 

characteristic s should be considered when choosing media . 

Wh il e a field - dependent person might be easi ly confused by 

compl i ca t ed illustra tions, a field - independent student 

migh t not encoun ter the same confusion; Field- dependent 

l ea rn e rs were found to need guidanc e and reassurance while 

the field -i ndependent students were better able to use 

self - directed materials . The se learning styles might 

certainly affec t the way in which the classroom t eacher 

would select audiovisual materials for the individual 

student . 

Some students l earned more spontaneously and needed 

highly - complex visuals and sound . Other students were more 

de liberate in their 1earninq styles and met with more 
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success whe n highly structured l essons were presented 

through structured presentations that us ed a single medium 

(Wehmeye r , 1978b) . 

Wehmeye r (197 8b) suggested the Annhurst Classifications 

System which is a system to match audiovisual nonprint 

med i a with the approp riate l e arner by classifying elemen

t ary audiovisual nonprint media as to app ropriate age 

l eve l , experien ce l eve ls , inte lligen c e , mo tivation , 

emo tion , personality, creativity , social qualities, v e rbal 

exp ression and auditory , v isual, and mo tor perception . 

Teachers rated each studen t on t he same va riabl e s and thus 

med ia an d s tud e nts were then ma t ched . 

Mo rris Freedman (1974) suggested med ia p r oducers 

should check their media mo r e carefully a nd include 

specific audience characte ristics r e lated to g rade , 

ach i evemen t l eve l s , and possibl e l ea rning prob l ems . This 

wou l d save the t eacher time and help him ma tch the most 

su itab l e audiovisual for the student ' s ind i v idual learning 

sty l e and needs. 

Dr . Russ e ll Fren c h and Dr . Gilley (Wehmeye r , 1978b) 

attemp t ed t o relate l ea rning moda lity to teaching styles 

and instru c tional strategies . They hoped t o verify print 

or i en t ed l e arne rs nee ded t o read and wr ite , aural l ea rn e rs 

benefited from audiotapes ; v isual l earne rs ga ined from 

· · t · p i·ctures slides exhibits and t he li ke . viewing mo i o n , , 
As 

e l en1en tary conc ep ts dea li ng with the use 
one can s ee , very -



o f a u d i ov isuals are J·ust b · now e ing scientifically 

r esearc h ed . 

Ty pes of Lea rning 

It wa s f o und t o b e ve r y important t o matc h the 

c omb ination of me thod and media to the particular type of 

educational b ehav ioral o b j e ctive . Han ey (1 970 ) s tat e d 

seve ral me tho ds of l e arning that cou ld b e found wh e n 

de aling with audiov isual nonprint me dia. 

10 

Le arning fa c tual info r matio n en tail ed simp l e r e call o f 

ma t e ri a ls introdu ced i n t he l e sso n. Ha n ey fo un d it 

i mpo rtant f o r the med i a us ed t o p r oceed at t he student's 

pace f o r b e st de tail r e t e nti o n. Au d i o med ia c oul d t e a c h 

f ac t s but c o uld not b e variab l y p a ced . He f o un d visual 

aspect d i d no t a dd t o the r e t e nti o n o f fa c ts if t he s e facts 

we r e no t v isual in natu r e (H a ney , 1 9 70 ) . 

Le arning v isual i dentifi c atio n dea lt with the a b ility 

t o d i s crimi n ate be t ween v isual objec t s . It cou l d b e 

l ea r ned thro u g h med ia that wa s ve r y r e alisti c . If mo tio n 

wa s r e l evant to the l e arni ng , the mov i e seemed t o be a good 

cho i ce , h oweve r, it it we r e no t i mpo rta n t, slide s we r e the 

p r e f e rred s o urce of l e arni ng , s ugges t ed Haney (1970) . 

Conc e pt l e arn ing invo l ved t he ab ility t o i den tify 

membe rs o f a clas s . It depe nded on t he r e f e r en t a s t o 

wh e the r med i a c o ul d b e a l ea rni ng he l p . Co nc ep ts t hat we re 

p hys i c al c o ul d be taug ht with still p ictures, sli de s, and 



filmstrips. Abstract concepts were better taught with 

cha rts an d graphs (Haney, 1970). 

Wh e n learning principles involved r e lationships 

be t we en concepts, l e arning became more c omple x and Haney 

f e lt it became harder to choose one media aspect to assist 

in learning. 

Learning psychomotor skills involve d learning a 

s e quence of skills with a de gree of accuracy or precision. 

Motion p ictures see med to aid in this. The movie must be 

s l ow paced and the teache r must prov ide time for practice 

(H aney, 1 970). 

Le arning probl e m s o lving invol ve d a ppl y ing principles 

already l e arned to solve a n ew probl e m. Me dia gave a good 

mea ns to pre sent the probl em , but the student ne e ded to 

d iscove r th e ans we r f o r hims e lf. Te l evision and films 

p r e sented p robl e ms in an eff e ctive manner (Ha ney, 1970). 
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De v e lop ing attitude s and v alue s c ame f r om ma ny source s 

which includ ed family, fri e nd s, church, ne i g hbo rhoo d, and 

the mass media. Mo tion pictures a nd t e l ev ision were 

ex c e llent sources to show the emotions be hind the actions 

o f pe o p l e . Haney (1 9 70 ) beli eved the r e alistic dramati-

zation coul d change attitudes. 

Type s o f Lea rninq Acti v ities 

Man y exp e ri e nce s have bee n f o und t o l ead c hil d ren to 

l e a rnin g . They have bee n g r ou ped into f ou r catego ri e s: 



expos ition , parti cipation , int e raction , and evaluation 

(Haney , 1970) . 
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Exposition dealt with some pe r ceptua l exper i ence the 

student must undergo to ach i eve learning . The s e migh t be 

field trips , media presentat i ons , reading , lectures , and 

viewing displays. 

Participation dealt with the student actually having 

a par t in the l earning activity . The most suitable form 

of activity must be paired with the student ' s abilities . 

To deve lop i nstructional strategies , such as writing , 

r e por ting , demonstrating , experimenting , dramatizinq , one 

mus t be very awar e of the learning style of the individual 

student . 

Inte raction s e ssions needed to be planned . Haney (1970) 

suggested di scussions between students and teacher were 

invaluable to judge the understanding of materials . He 

advocated the students need to express themselves , ask 

ques tions , and participate in panel discussions . Audio 

visua l nonpr i nt media was used as a starting point , not as 

the whole point . 

Evaluation was t he final type of learning . It was 

sometimes difficult t o judge th e effectiveness of audio -

· Measu rin g the effects on attitudes visual presentations . 

d l found to be very difficult (Haney , 1970) . 
an va ues was 



Rol e s of Audiovisual Nonprint Media 

How audiovisual nonprint media woul d be used was 

aff e cte d by the way one planned to use it and the desired 

outcome . Haney (1970) sugges t ed the most common roles 

se rved by media were instruction , dramatization , documen

tation , performance analysis , and simulation . 

In an instructional rol e , audiovisual non p rint media 

pe rmitted the student to achieve sp e cific goals that could 

be t e ste d . I t brought abo ut speci f ic c h ange s in the 

student ' s b e havior . 

In a d ramatizational r o l e , a ud i ovis ua l no n p ri n t me d ia 

p r ov i de d a literary production o r h isto r ical r een a c t men t. 

Thus the student was able t o b e pre s e nt at a n i mportant 

event . Usually in film or video tape f o r m, t he stude nts 

we r e abl e to l e arn in t he a f fe cti ve doma in , t hus expe ri 

e nc ing struggl e , pain , su f f e rin g , and exc itemen t v i c ari -

13 

o us l y (H an e y , 1 9 70 ) . Thi s substan t ia t ed Wehmeyer ' s p r emis e 

( 1 9 78 a ) that the nature o f s o me l ea rning t ask s cou l d no t b e 

r ead about but must b e e xpe rien ce d . 

An o the r rol e of audiov isual no n p ri n t me dia was that 

of doc umentation. Wh e n t he t eache r needed a n accu rate 

reco r d ing o f an even t, a c c u racy and r ea li sm we r e of t he 

mos t imp ortance . It was ve ry i mpo rtan t t hat t he s e 

t 1 Ot b l·as ed a nd t ru l y ta ugh t t he bas i c facts po r ra ya s we r e n 

(Ha n e y , 1 97 0 ) . 

· d ' o vi·s ua l no n p r in t media fo r pe r fo r manc e Wh e n usin g au i 



analysis , the teacher wanted the students to study 

techniques to be improved or corrected. This was 

especially good as the use of videotapes began to be so 

widely used . Not only could the students view famous 

dancers , spor t s figures , actors , and speakers but they 

could also t ape themselves for self study . 

Audiovisua l s could also simulate outside situations 
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to allow s t udents to view their reactions to future prob 

l ems (Haney , 1970) . This might be seen in driver ' s 

educat ion , fl i ght schools , or in problem- solving situations . 

The final role for media used in the classroom is that 

of student production . Many students learned the tech -

niques of producing their own media programs . Haney (1970) 

found this to not o~ l y enhance interest and mo tivation but 

also to improve communi cation skills . 

Audiovisua l Med ia Characteristics 

Although media could mean many things to many 

different peop l e , media for the educator entailed films , 

television , slides , filmstrips , audiotapes , records , and 

various combinations of t he s e in a c l assroom setting . 

The media forms could be p laced into two categories : 

verbal communications and pictorial disp l ay both visual 

and verba l (Haney , 1970) • 

· t· capability was obvious. It The verbal communica ions 

was of t en times used with printed materials to reinforce 

reading an~ comprehension skills . 
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Pictorial d is p lays coul d be black and wh ite , or co lor , 

and migh t show movement , en largement , reduction , and v isual 

sequence . Te l evision , films , and filmstrips we r e found t o 

have littl e f l ex ibility and ha d a fixed s equence and pace. 

S lides and stil l photographs could be paced and were mo re 

advan t ageous ly us ed with thos e students who n eeded different 

amoun ts of exposure or a g r eater number of p ractice 

exe rci ses . 

Ha n ey (1970) found when a teacher used a film , instruc 

tional time was paced to suit the film , not the capabilities 

of th e student . The film lasted l ong enough to cover the 

t op i c and d id not t ake into conside ratio n t he time it took 

a studen t to comprehend th e materials . Haney ( 1970 ) 

sugges t ed a t e acher should be aware of this shortcoming and 

deve l op ex tra mate ri als to insure desired learning takes 

place . 

Capabi lities of Aud i ov isual Med ia 

The pr i ma ry capability of any me dia has been found to 

bring a va ri e ty of stimuli t o the classroom . Because the 

med ia cou l d be r epea tedly used , the t eacher had a source 

aval·1able to many students for an indefinite of information 

time per i od . This could free t he t eache r for other 

act i vi ti es within t he c l a ssroom . Haney(1970) experimented 

with th e use of transparencies during 1960 . He found the 

lt d i n an average time savings use of transpa r encies r esu e 

o f fifteen minutes per c l ass period . 
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Media also allowed the instructor to manipulate 

activities and us e time - lapse photography , slow motion , 

maqnification , r eve rs e and r epeat features , and stop ac t ion 

t o reinforce l e arning ac tivi ti es (Haney , 1970) . Another 

ma j o r capability of media had to do with the availability 

o f tal e nted individuals and great t eachers to any student , 

r egardl e ss of location . Te levision , audiotapes, and 

v i deo tapes could be made by t he world ' s foremost expe rts 

and b rought in t o the classroom at t he discretion of the 

t eacher . Thus a virtual unlimited group of r esource people 

were made available to the classroom t eacher (Haney , 1970) 

The use of media a ll owed a teacher t o be tt e r t each 

large r c l asses thro ugh the us e of slide shows and trans 

pa r encie s rather t han num e r ous single copies of print 

ma t er ials (Wehmeyer , 1978a) . Thus the audiov is ua l media 

was cost ef fective , time effective , and kept t he students 

on t ask . 

Se l ec tion of Audiov isual Materials 

Whe n choo sing audiovisual med ia the t eacher needed to 

dec i de whe t he r the us e was fo r info r mat ion o r instruction 

(Ande rson , 1976) . In formationa l use gave overviews , sup-

p li ed en t erta inmen t , genera t ed interest , gave backg r ound 

informa ti on o r promo t ed idea s . When audiovisual nonprin t 

media was used f o r i ns tru c tiona l purposes , the students 

needed to be able to demonst r ate what was l e arned . The 
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teacher should then determine the transmission method , 

whe the r for instructional ai'ds t b o e us e d by the teacher or 

instructiona l media to be used primarily by the student 

independentl y . 

The final factor to be determined was the l e sson 

characteris tic, whether the behavioral objective for the 

l esson was in the cognitive , psychomotor, or affective 

doma in. Th e teacher should then pick th e appropriate 

med ia form , analyz e the media , and if neces sary, develop 

app ropriate eva luation procedures (Anderson , 1976) . 

There we r e several sources used by t e achers to aid i n 

med ia selection . Phill ip J . Sleeman (1 97 9 ) f ound the main 

source was h e arsay from other teachers . Catalogs and media 

r ev iews were the othe r main sourc e s of i n f ormation. Teache r 

quides t ha t we r e in c l uded with the audiov isual ma t e rials 

were of prime i mpo rtance in the selection of appropriate 

audiov i sual nonprint materials . Some schools had pe rsonal 

p r ev i e ws whic h inc lu ded not only informationa l data but 

also s e lectiona l data . 

Sleeman ( 197 9) also agreed the general criteria for 

se l e ction were curricular decisions , analysis of l ea rners , 

conditions of planning , p r ofessiona l p r e ference , env iron 

men tal co n d itions , time , and impact tolerances upon 

s egme nts of the studen t population . 

Previewi n g Aud i ovisua l Nonp ri n t Med i a 

The main purpose in previewing ma t e rials was to make 
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sure t he med ia mee ts the educ t · • . a i ona l obJectives. Sleeman 

(1 9 79 ) emphasized the importance in s e lecting media to match 

th e objec tive s , not making the learning objectives match 

the me dia . 

Sl eeman (1979) also stressed the importance of checking 

nonprint media for obsolesence and use of erroneous, 

ou t da t e d information. 

The visual quality ne eded to be clear and precise as 

possib l e with significant details as large as neede d for 

pe rc e p ti b ility and comprehension. The med ia needed to be 

attractive and p lanned for effective eye movemen t. The 

co l o rs needed to be r e l evan t. There should be no excessive 

decorat ions and detail ed embe llishments . 

The sound quality needed t o b e relative ly free from 

static , flutter, and vasc ill ation . Sleeman (1979) also 

wa rn e d teachers t o check the ability of the sound t o be 

amp li fied t o t he needed l oudness . 

When previewing nonprint med ia, t he t eacher s hou ld 

check t o see whe re over t respons e s could be solicited from 

the students. Sleeman (1979) found p rior planning enab led 

t he t eache r to better question and emphasize points 

presen t ed by the med ia . 

Ano t he r quality Sleeman ( 197 9) sugge sted t e achers 

h tatl·on The s equen ti a l 
check was the pace oft e presen · 

S
tuden ts were not me t when the 

l ea rning needs of th e 

· kl from concrete ideas to 
presentati on proceeded too quic Y 
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those of a more abstract na ture. One of the major concerns 

of t e ache rs entailed the time fram e needed by t he audio -

v isual nonpr int me dia . If the media took up more time than 

was a ll owed in a norma l class period , th e teacher mus t 

decide where t he media could be edited , or if it could be 

shown in two different class pe riods without disrupting the 

f l ow of l ea rning. Perhaps just a sec tion of the program 

cou l d be shown and ach i eve the nece ssary l earning objec ti ve 

(S l eeman , 1979). 

Implementi n g I nstruction Aud i ovisuals 

The key t o any instruction was choosing the medium of 

instruction on the basis of its potential for meeting a 

spec ific be havioral objective (Ely , 1980) . As the teacher 

began to mesh the behavioral objective , the learning styles 

of t he studen ts, and the learning strategies , the t eacher 

became a p l anner and organizer of learning experience s . 

The t eacher began t o switch t he r esponsi bi lity of learning 

from the t ea cher to t he student . 1o tivation to want to 

l ea rn became the key to instruction (Dale , 1974) . 

r oom , 

p l an . 

When t he t eacher began t o use media within the class 

severa l t h ings were incorporated within his lesson 

The t eacher carefully i ntroduced th e media prog ram. 

Wh il e t he prog r am was being shown , pauses and stops could 

d h 1 studen t s understand be made to clari fy points an e P 

diff icult concep ts. 
Haney (1970 ) suggested s how ing t he 



film several times to improve comprehension. After the 

media presentation , the students could be active in some 

form o f involvemen t t o ensure his acquiring the desired 

competencies . 

J o hn B. Haney ( 1 9 70 ) also sugges ted learning from 
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med ia be t e sted. It was found possible to evaluate learn-

ing by severa l methods . Visuals could be evaluated by 

e ither ve rbal descriptions or by using the visuals t hem 

selves in a t esting situation . The eva luation needed to be 

based upon the l ea rni ng objec tives . Since me dia 

p r esen t a tio n s may cover seve ral different objectives , it 

was very impo rtant that the s t udent be made aware of the 

l ea rning objec ti ve o n wh ich he was to focus . Mea suring 

th e effec t of attitudes and v al ues was probably the mos t 

difficul t l ea rni ng to be evaluated . 

Resea rch 

Upon fur the r study of audiovisual utilizat ion in the 

schools , t he overwhe l ming f i nding po inted to t he lack of 

r e search in t h is a r ea of education . Wehmeye r ( 1978a) 

suggested t he r e was littl e res earch to convince skeptics 

that any type of media was better than another nor was 

the r e any real proof that any audiovisual medi a enhanc ed 

l ea rninq . Even more adamant was Joel Rakow (1 980 : 35 ) who 

t f t o Contend th e use of audiovisuals , as far wen so ar as 

h theory and practice was concerned , was as as r esea rc , , 

"unsuppo rted t oday as they were in Edison ' s time ." 
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In a time of ed t · uca ional accountab ility and a fervor 

for exce ll ence in t e aching , it may be p ru den t t o r eexamine 

t he use of audiovisual nonprint media within the classroom 

and reassess t he r e asons and p urpos es f or its p r e s ence . 

Studies bas ed on the use f d o au i ovisual - aided l earn ing 

t ook p l ace as far back as the 1920 ' s when Joseph Webe r 

tried t o determine how much of our know l edge of verbal 

concepts was contributed by each of man ' s five senses . 

Rakow contended th e r e sults of Webe r ' s studies , which have 

bee n quoted in t ex tbooks and used as a basis for many 

theo ri e s , wa s based on faul t y res earch . Weber ' s r esearch 

was more a r e sult of judgments about the relationship than 

it was a t e st of it . Weber ' s study was taken for granted 

and quo t ed in educational t ex tbooks as a foundational study 

for the use of audiovisuals . Tod C . Cobu also quoted 

numbers and pe rcentages of how much we l ea rn through our 

s e nses . 

tiated . 

Rakow contended these numbers were not suhstan 

Elizabeth Laine wr o t e on AV theories in 1938 and 

ass e r t ed sinc e exper i e n ce is the be g inning of l earning , 

audiovisua l nonprint med ia s hou l d be the beginning of 

instruction . La ine was a l so quoted often in the literature , 

ye t h e r assump tions were a l so accepted without questi o n 

(Rakow , 19 8 0) . 

Rakow discovered unfounded facts repe atedly wi thin 

t e ach l ea rni nq t heo ry conc e rning the t he t ex tbooks used t o 

use of aud i ov i suals . Charles Hoban , Jr . , a noted author 
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of audiovisual textbooks and audiovisual-related literature 

questioned teachers nationwide and discovered that indeed 

educators did assume the worth of film and the impact and 

influence on learning. 

(Rakow, 1980). 

Hoban found them to be misled 

The researchers who contend audiovisual materials 

were used without sufficient research to prove their worth, 

however, do not want these materials to be abandoned until 

research can prove their capabilities. 

Wehmeyer (1978a:152) suggested: 

We cannot wait for research to tell us how to educate 
this generation for the generation does not wait. 
We cannot wait for researchers to ascertain media 
affectiveness. We must rely on thoughtful critical 
observation and analysis of education in action. 

Rakow suggested teachers question the validity and 

effectiveness of instruction using audiovisual media and 

not take for granted what other educators deem as 

educationally sound judgments concerning instruction, 

media, instructional development, and needs analysis. 

Keeping in mind the educationally-bleak proof of 

audiovisual worth, the educator must be especially alert 

to the wise choice and utilization of audiovisual media 

within the classroom. There were many areas of learning 

identified and used each day. Those identified areas must 

be considered when the teacher chooses to use audiovisuals 

to instruct students. 

I 
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J. A . Mol stad (1974) reviewed media research from 

19 54-1974 and found there were si· gn·f· tl t i ican y grea er 

learninq resu l ts when media was integrated into tradi-

tional programs . He also found that equal amounts of 

learning were accomplished in significantly less time using 

instructional technology. As one can see, the research 

findings were more subjective surmises than hard data

backed facts. 

R . R . Wedt and G. K. Butts (Hyland, 1979) reported 

teaching world history and comparing one group of students 

who used an integrated series of films with another group 

who used traditional methods. The traditional class lasted 

two s emesters , while the film - oriented class lasted one 

semester. The film-oriented class was found to have 

learned eighty-six percent as much history as did the 

traditi o nally - taught class in half the time. 

Lillian B . Wehmeyer (1978a : 150 ) stated there was little 

r e s e arch to convince anyone of the superiority of one medium 

over another or that any media improves learning . The case 

for nonprint media "rests on logic rather than empirical 

data." The educators must rely on thoughtful critical 

observation and analysis of education in action . 



Subjects 

CHAPTER 3 

Me thodology 

The field study was conducted at Northwest High 

School, which is a secondary s chool located in the north-

western area of Montgomery County . The curriculum offers 

vo cational , general , and college preparatory courses . 

There is an average of fifty (SO) classroom teachers and 

an average school population of 1200 students each year . 

Th e audiovisual nonprint materials dealt with in this 

paper are located withi n th e library with the exception o f 

16 millimete r films . The se are centrally housed and are 

used by all teachers within Montgome ry County . When a 

teacher needs to use audiovisual mater ials , he comes t o the 

library and checks the item out . A ci rcul at ion r eco r d is 

kep t by th e library of who chec k s out each audiovisual 

item . 

Proc edu r e 

The circul a tion r eco rds from 1981-1984 were used t o 

record each audiovisual nonprint item , t he frequency of 

its circulation , and who checked it out. A record was 

deve l oped for each t eache r to ascertain the types of 

audiovisual nonprint item s the y used . By comparing these 

24 
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records ove r t he four year time span , usage trends should 

be discove r ed . Curriculum are as as a who l e we r e studie d 

f o r u sage pa tte rn s . 

Because each audiov isual nonp r int item had t he 

frequency of use r eco r ded , t he item could be judged for 

its worth as a part of the audiovisual nonprint coll ect ion . 

Each form of audiovisual nonprint media was studied to 

asce rta in its fr equ ency of us e among the teachers . 

De scription of Evaluation I nstrumen t 

Af t e r study ing t he quali ti e s of audiovisual educa tion 

i n severa l t extbooks , a q uestionnaire was developed to 

ref l ec t the aud i ovisual nonpr i nt media features authorities 

have found to be i mportant f or the classroom t eache r ' s 

e ff ec tive use of thi s r esource . The instrumen t was then 

r ev iewed and r ev ised by Dr . Richard Yarbro , Professor of 

Educa ti on a t Austin Peay State Un ive rsity . 

The t ea che r s we r e r equested to fill ou t questionnai r e . 

This instrumen t cons isted of t wenty questions devised by 

th e eva l ua tor t o ga in infor ation on how and why teachers 

use aud i ov isual nonprint .edia . It was also us ed to 

eva luate how t he t eachers pe r ceive t heir use of audio -

v isual nonp rint media . A comparison was t hen made of their 

pe rc ep ti on of us e and t he ir actual utilization of the 

audiovisua l nonprint med ia . 



CHAPTER 4 

Presentation of Data 

Que stionnaire 

There were fifty questionnaires distr i bu t ed to t he 

facu lty at No rthwe st Hiqh School , and twenty - five were 

returned . The majo rity of those participating in this 

study have taught over fifteen years as shown i n these 

r esu lt s : 

umber of Ye ars _lumber of 
Taught Teachers 

16+ ] l 

12 - 15 7 

8 - 11 2 

4 - ·7 0 

0 - 3 5 

The group was mad e up of tw e lve ma l e s and thirtee n 

females . 

26 
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Curriculum areas r ep r esen t ed can be seen in Table 1 . 

Tabl e 1 

Curriculum Areas Represented 

Curricul um 

Languaqe Arts 

Voca tional 

Ma thematics 

Resource 

Socia l Studies 

Science 

Hea lth/PE 

Numbe r of Responses 

7 

6 

4 

3 

2 

2 

1 

All qrade l eve ls were r ep r e sented , with most teachers 

t each ing several grade l eve ls within t heir classes (see 

Ta b l e 2) . 

Grade 

9 

10 

11 

12 

Table 2 

Grade Le vel Represent e d 

umber of Responses 

11 

17 

13 

10 
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As shown in Tabl e 3 , t eachers chose sound filmstrips 

as their aud iovisual nonprint media of prefe r ence . Mo tion 

p i c tures and trans pa r e nci e s were a lso favored by many 

teachers . Slides , r e cords and casse tte tapes were the 

l eas t favored aud i ov i sual med i a . 

Table 3 

Med ia Rank ed by Preference (1 - 8) 

Med i a 

Sound f ilmstrips 

16mm lovies 

Transpa r e nci es 

Vi deo Cassettes 

Au d io Cassettes 

Silen t filmstrips 

S li des 

Records 

Average Rank 

2 . 35 

2 . 50 

2 . 6 

3 . 55 

3 . 78 

4 . 00 

. 75 

5 . 36 
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The chief reasons for using audiovisual nonprint med i a 

were for instruct i on and re inforcement . Teache rs a l so us ed 

aud i ov i sua l s for introducing ma t e rials, v isualizing 

concep t s , and en richment . Entertainment was not a preva l en t 

use o f audiov isuals wi t hin t he classroom (see Tab l e 4) . 

Table 4 

Reas ons for Med i a Usage 

Reason 

Rein forc emen t 

Instruct i on 

Introduce Le sson 

Vi sualiz e Concep ts 

Enrichme nt 

En t e rtainmen t 

Number of Teache rs 

1 8 

1 8 

16 

13 

12 

3 

d t 1 ys p r e vi ew ing t he Ten t e ache rs prof e ss e o a wa 

au d iovisual med i a before pre s e nting t hem t o t he c lass . 

F i f t e en t eache rs, howeve r , 

mat e ri a ls occasiona ll y . 

o nly pre viewed audio visual 



As seen in Table 5 , teachers did not always test 

ove r materials covered in an audiovisual nonprint media 

p r e s en tation. 

Table 5 

Freque ncy in Using Me dia in Testing 

Frequency Number of Teachers 

Always 7 

Some times 17 

Never 1 

Over half the t eachers (13) felt they did not have 

sufficient aud iov isual materials for their needs . The 

teachers requ e sted more 16mm movies and video tapes fo r 

classroom use . Sound fi l mst ri ps and slide sets were also 
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men tioned as needed audiovisual nonprint media (see Table 6) . 

Med ia 

16mm Mov i e s 

Vi deo Tapes 

Table 6 

Additional Media Needed 

Teachers' 

11 

10 

Sound Filmstrips 7 

Slides 2 

Des ire 
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Mo st of the t e achers e stimated they used aud i ovisua l 

nonprin t med ia t wo t o three time s each six weeks . One 

four t h of the t eache rs, howeve r, es tima t ed they used med ia 

once a week . Only t wo t eachers in thi s sample never us e d 

audiovis u a l nonp rint med ia in t he ir classrooms (s ee Table 

7) • 

Tabl e 7 

Fre quency of Use of Med ia i n Classroom 

Frequency 

2- 3 Ti mes/Week 

1 Ti me/Week 

2 - 3 Times/6 Weeks 

2 - 3 Time s / Semeste r 

2 - 3 Times/Year 

Neve r 

Numbe r of Teache rs 

3 

6 

9 

4 

1 

2 



Northwest teachers chose audiovisual nonprint 

mate rials because of their instructional value. Others 

looked for subject matter that refl ec ted their lesson 

p l ans . The ability to use equipment was the l e ast impor-
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tant consideration when choosing audiovisuals. Only three 

teache rs professed to feeling incompetent when using 

audiovisual equipment (see Table 8). 

Tabl e 8 

Valued Aspects of Media 

(ranked 1-5 i n i mpo rtance) 

Aspect 

Instructional Value 

Subject Ma tt e r Ref l ec t ed 

App ro p riate Grade Leve l 

Visualization 

Ab ility t o use Equipment 

Ranking 

l. 7 2 

2. 18 

2. 7 7 

3 . 40 

4 . 50 

t ea che rs f e lt t hey we r e unaware of t he Only t wo 

• 1 avai lab l e t o t hem at audiovisual nonprint mat e ria s 

Nor t hwe st High School. 

) though t there was sufficient Mos t of the t eache rs (14 

at No rt hwes t to fulfi ll their ne ed s . 
aud i ovisual equ ipment 

Eleven t eachers , however, 

add itiona l equ i pmen t. 

fe lt t here needed to b e 



Te achers at 1o rthwes t professed the ability t o use 

aud i o v i sual equipment . Only four teache rs admitted they 

d i d not f e e l competent to us e audiovisual e quipme nt. 
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Twe nty - one o f tho s e participating f e lt they would use 

v ideo cassette r e cording equipment if it were available . 

Those teach e rs who had VCR equipment a t home felt they 

wou l d us e it at school . Those teachers who did not have 

VCR equipme nt at home were less likely to anticipate using 

it at school . When asked about using the camera at t ach -

me n t with the VCR, half th e teache rs thought they would 

u se this equipmen t within the ir classroom (see Table 9) . 

Table 9 

Video Cassette Usage 

Location Number of Te ache rs 

At Home 10 

At School 9 

With Came ra 13 

Twe nty - o n e t e ach e rs displayed inte rest in attending 

effective and e ffici e nt inservice training stressing more 

equ ipmen t and nonprint materials use of both audiovisual 

within t he ir classroom; 



34 

Circulation Data 

When comparing the data for No rthwest High School, 

female teachers were found to use audiovisual nonprint 

med ia more than male teachers. At least seventy percent 

of th e teachers at No rthwest used audiovisual nonpri n t 

media in their classroom each year (see Table 10). 

Table 10 

Percent of Faculty Using AV 

Sex 19 81 1982 1983 1984 

r1 a l e 12 20 19 19 

Fema l e 23 23 21 17 

Total 35 (70%) 43 (86%) 40 ( 8 0%) 36 ( 7 2%) 

The sound filmstri ps we r e used more than all o t her 

aud i ov is ual nonprint forms . Mo tion p icture s (16mm) were 

the second most p o pular audiovisual form to be used in t he 

c lassroom. Th e ir tota ls, however , are only a fracti on o f 

the t o tal use of s ound filmstrips . 
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Both cas s e tte tapes and r ecords were v irtually used 

in equal amounts by the t eac h e rs. Howeve r , neither format 

is used frequent l y . Slides circulated practi ca lly the 

same amount e ach yea r . The y were not circulated ofte n 

( see Ta b l e 11 ) . 

Table 11 

Use of Med ia by Format 

Ye ar and Freq uency 

Form 1981 1982 1983 1984 

16mm n/a 18] 11 7 133 

Films t rips 4 4 11 3 100 113 

So und FS 28 1 675 837 8 01 

Casse ttes 38 30 41 28 

Reco rds 24 4 3 44 23 

S lide s 19 14 28 15 

Tran s pa r enc i e s 5 11 2 5 31 

To tals 411 1067 119 2 1144 

Table 12 ha s been included to ill ustrate t he f o llowing 

da t a on ea ch curriculum area a t Nor thwe st High Schoo l. 

Th e social stud i e s depa rtmen t wa s t he mos t fr equ en t 

user of audiovisual nonprint media ma t erials at _or thwest 

Hi gh Schoo l . Each year t he t o t a l number of aud i ovisual 

items increased . In 19 81 , one hundre d on e (101) items were 
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used . By 198 4 , four hundred t hi rty - nine (439) items were 

circula t ed by t he socia l s t ud i· e d s e partmen t. Sound film -

s trips we re us ed most fr e que n tl y . Cass e tte tapes , r eco rds , 

s li des , and tra n s parenc i e s were used · infre quently . 

Afte r a significant increase in 198 2 , the l anguage 

a rts t eac h e rs practical l y used the same a mo unt of audio 

v isua l nonp rint media ea ch year . This department used both 

casse tt e tape s and r eco r ds on an infrequen t basis . Sound 

fi l ms trips were used .at a steady , but low rate . Roth 

slides and trans parencies were practically i gnored . 

The scienc e d e partme nt us ed sound filmst ri ps ~o r e than 

any o the r fo r m of audiovisual nonprint media . Ove r the 

fou r - yea r time span , the us e of audiovisuals ros e 

d rama tj_ca ll y . Wh il e only nin e (9) items of any typ e were 

d · J 981 hundr,.,d (100) items were us ed in 1984 . us e in . , one ~ 

S lides , cassette tapes , and 16mm movi es saw a decrease in 

use over these years . 

I n 1981 , the r e s o urc e t eachers inc r eased thei r audio -

f .ft f r (c:4) items to two hundred visual usa ge fro~ i y - ou ~ 

s e v e n (207) items in 1982 . The department now us es 

app r o ximately t h e sam amount e a ch yea r . Resource t eache rs 

th e U s e of s ound filmstrips , r e li ed h eav ily on 
aking them 

Of th e total audiovisu a ls circulated b y this 
77 . 2 p e rc e nt 

depa rtme nt . 

rare ly used . 

d Cas sette tapes , and slides were Recor s , 

Cl a ss e
s used s ound filmstrips the majo rity 

Voca tional 
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of the t ime , but s l ides and transparencies were also used 

frequent l y by t h i s group . Cas set t es and reco r ds were used 

l i ttl e . Fil~s tr ips and 16mm movies supp l ied by t he 

school sys t em were not used by vocational teachers . 

The hea lth classes made use of many var i ed types of 

audiovisua l nonprint media . Once again the majority of 

the audiov i sua l s used were sound filmstrips . They were 

used t h r ee times as often as 16mm movies . Slides were 

used if they were accompanied by a sound format , e ithe r 

record or cass e tte ta pe . Few records or cassettes were 

used by thems e lve s . 

The art depar t ment used little audiovisual nonprin t 

media with i n its class structure . ever theless , the use 

of aud iovisuals doubled over the four year pe riod . Sound 

filmstrips were the media form preferre d . Slides , trans -

parencies , cassette tapes and r ecords were not used . 



The overal l us e of audiov isual materials ros e 

dramatica ll y from 1981 to 1982 . The ye arly totals 

s li gh tl y dec lined in 19 8 3 and 1984 (s ee Table 12) . 

Tabl e 12 

Total Circulation of \e dia Software 

Ye ar / Circulatio n 

Curricul um Areas 198 1 1982 19 83 

Sci e nc e 9 6 5 99 

Lang u age Arts 148 266 284 

Soc ial Studi e s 101 372 4 11 

He alth 42 52 57 

Re source 54 207 215 

Art 19 31 47 

Voca ti o nal Cl a sses 38 7 4 79 

To tals 411 1067 1192 

38 

19 8 4 

9 7 

259 

39 

65 

20 2 

3 3 

49 

11 
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. Jedi a Acquis itions 

The aud i ovisua l media collections grew during these 

y e ars . Filmstrips we r e the most frequently bouqht format . 

Info rmation for Tabl e 13 was taken from ye arly inventory 

r e cords and showed a slight increase in other formats , as 

wel l . 

Tabl e 13 

Numbe r of Me dia Ite ms Held by Library 

Format 1981 1982 1983 198 

FS (s il e nt/sound) 1 38 2 1831 1899 1942 

Casse tt e s 170 177 179 185 

Slides/T ranspar e ncy 134 156 15 4 151 

Reco rds 103 172 171 170 

Tota ls 1789 2336 2 03 2 8 
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Some med ia was not used during this f ou r year time 

s pa n . In Table 14 thos e items not used at all are compared 

t o the t ota l co ll ec tion holdings . Filmstrips were used 

mos t f r eq u e n tl y . Le ss than half t he r ecord o r cassette 

co ll ec tion were used one time during this time period . 

Table 14 

Compariso n of Med ia No t Used - 1981 - 84 

Ho l d ings 
Fo r ma t 1984 r umber Percentage 

FS (silen t /sound) 1942 241 12 . 4 

Cassettes 185 106 57 . 0 

Re cords 170 90 52 . 0 

Slides/ 
tran spa r enci e s 151 64 4 2 . 4 



CHAPTER 5 

Summary and Recommendations 

Th e faculty a t No rthwest Hi gh School seemed t o take 

advantage of the audiovisua l nonprint media collection 

l ocated within their school . They used it extensively and 

seemed t o be knowledgable of its holdings . The large 

increase in us e from 1982 t o 19 8 3 may have been caused by 

t he c r e ation of a comprehensive catalog of all audio-

v isuals . This catalog was divided into subject areas and 

helped make the t eachers aware of the resources available 

t o t hem . Each t eacher was given a copy of t he seven ty - five 

page ca tal og . 

The t eachers used audiovisual nonprint media mo r e than 

they r ea liz ed . Multimed ia formats were preferred over 

single d i men s i ona l aud iov isual presentations . The number 

of audiov isu a l nonprint med i a items checked out seemed to 

r ef l ec t the ir use more t han two t o three times each six 

week s . Mo s t t eache r s es tima t ed t heir audiovisual nonprint 

media use at t wo t o t hree times each six week s . This is 

compounded by the fact that many sound filmstrip sets 

conta in from t wo t o twe l ve fil ms tri ps and cassettes each . 

Much c l ass time is dedicated to the use of au d iovisual 

ma t e rials . h Shows ' no absolute benefits can be 
As researc 

t eac he r to choose one audiovisual 
found t ha t would cause a 

nonp rint med i a form over another . 
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It would be of benefit 
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for the t eache rs to review the r e asons f · d' or using au 10 -

v isual nonprint media and reassess the ir reasons for the ir 

inc lusion in the educational process. It is imperative 

classroom time be centered around qua lity l ea rning 

expe ri e nces. 

Research showed stude nts benefit by being t es t ed over 

ma t e rials introduced in audiovisual nonprint media 

pres e ntations . This would no t only he lp thei r attending 

behaviors but also direc t the t eacher into mo re closely 

corre l a tinq the audiovisual nonprint media wi t h t he l es son 

objecti ves . Few t e achers seemed t o t es t o v er ma t e ri a ls 

cove r ed in audiovisual nonprint media presen tations at 

No rthwes t Hiqh School . Once a ga in with the frequ ency of 

audiovisual nonprint media us e , the time s pen t using t h is 

r esourc e must be made into qua lity educationa l expe ri ence s 

that are evaluated . 

After studying t he circulation da t a fro m t h i s four 

year time span , s eve ral suggestions can be made : 

1. Greatly r educe b u y ing cassette tape s and r eco rds. 

The y are not us ed and t he money could be bet t er spent on 

anoth e r med ia f o r m. Pe rhaps t he purchase of t hese items 

should be on l y o n a specific r eques t from a c l assroom 

t eache r. 

2 . The cap tioned o r nonsound fil mstrip s need t o be 

carefu ll y r eevaluated . Ma ny are outdated and need t o be 

d iscarded . 
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3 . A networking o f the libraries in the Clarksville 

Mon tgomery County School System wou ld a llow libraries to 

share a udiovisual ma t e rials that are infrequen tly used , 

bu t use ful to some teache rs . The r e will always be a 

necessity to h ave a b asic co ll e c tion of audiovisual non 

o rint med ia available within t he school ; however , a s basic 

co ll e c tions have now been e stablished , ce rtain c urriculum 

a r e as could well share med ia used with o the r schoo ls . 

Resou r ce c lasses could be nefit f rom havinq some e lementary 

l e v e l med ia avai la b le to th em . It would no be cos t -

e ff e c ti ve for eac h secondary schoo l to ha a ide var iety 

o f l o w l e v e l med ia availabl e . rt c las ses ould also be 

a n a r ea that could benefi b y sharing sp cia lized a d io 

v i su a l nonprint med ia with o ther schools . The a ai lability 

ann us e o f a udiovisuals cou ld be expand d if all schools 

we r e a.wa r e 

sys t em . 

o f th e med ia a vailabl e within the local school 

two rking woul o he lp all schools etter use heir 

aud i o visua l nonprint m d ia budget o the b st advan age 

fo r all s tud e nts . 

4 . The de si r e for ideo - ca sset e recordinqs and 

eq uipme n t seems t o h ve appea l a orthwest ig School . 

Th e use o f t he am e ra 

is no t as p reval e nt . 

could be p urchas ed fo r 

co u l d b e rented from a 

wou l d ta ke the burden 

tt ch en t fo r classroo use , however , 

Perhaps WO vi eo c ssette recorders 

th e school and t he ca e ra a ttachmen t 

local agen y when eeded . This 
4 

o f ma i .t e ance nd secu ri y a\ay f rom 



44 

the school . 

5 . The 16mm movie h l d' 0 ings at the Central Office 

shou l d pha s e ou t outdated and damaged movies. Both movies 

and projec tors are hard to u se . 

r ep lace th e ne e ded 16mm movies . 

Video cass e ttes could 

Two copi e s coul d be 

pu r chased for the pr i ce of a sinqle movie . There is an 

eve r expanding s e l ec ti o n of video cassette s available f o r 

selection from audiov isual vendors . Many v i deo cass e tte s 

a r e made by expe rts in thei r particular fie l d s and affo r d 

th e s t ud e nts outstanding and otherwise i mposs i ble expe rt 

i ns truct i on . 

6 . A o n e - time g r ea tl y increased audiovisual nonprint 

med i a budge t may cause acquisitio ns to b e made t ha t are 

no t n eces sarily the wises t . The r e is a limited quan tity 

o f q uality ma t e rials availabl e each yea r. In t he haste t o 

spe nd a l arge budg e t, l e ss than choice materials may be 

pu r chased . The s e s it on she l ves and do not necessarily 

mee t t he n eeds of the f acu lty a nd s tudents . 

7 . Th e Tennes s ee Instructional Mode l of th e Bette r 

School Pl a n (TIMS) could we ll incorpo rat e a modul e on t h e 

use of aud iov isuals in t he c lassroom . With in t his modul e 

t h · d i·n e ff e cti ve i ns tru c tion using audiovisuals e c nigues us e 

h · d Pe r haps a r ev i ew of could be r ev i ewed and emp as i ze • 

r e l a t e s t o i ns tru c tion us ing audio 
Bl ooms Tax o nomy as it 

vis u a ls wou l d be he l p ful. The r o l e o f audiovisuals within 

need s t o be r ev i ewed and each 
t he in s truc tional proqram 



t eache r needs t o be aware of how h e personally v i ews 

aud i ovisua l s with in h is own personal t each ing ph ilosophy . 

This wou l d t hus enable him t o change or adap t to a more 

ef ficient use of the se edu c ati ona l resources. 
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Af t e r studying the r esea r ch on audiovisual nonprint 

media use in the classroom and the actual usage patterns 

of one high school, it is ev i dent that although there may 

be conflicting da t a on th e worth of audiovisual nonprint 

med ia it is used wide l y in · the schools. It appears that a 

vas t amoun t of i ns truc tional time , in many c lasses , is 

spen t v i ewing audiovisual presentatio ns. Its fundam en tal 

use shou l d be r ev i ewed by each teacher t o ascertain if t he 

med i a is actually fulfilling the instructional purposes set 

ou t by t he l ea rni ng objec ti ves of the l esson . It is too 

easy t o ge t i n t o habits and routi nes and thus forge tting 

t he overa ll objec ti ves of l earning . 

The use of compute r s is being lauded in the schools , 

ye t educa t ors are still uncertain as t o th e worth of 

f il mst ri ps in th e c l assroom . As Lillian B . Wehmeyer 

t t eachers canno t wait for r esearch, but (1978a) sugqes s , 

must go ahead o n th e ir own percepti ons of worth and 

mot i va ti ona l appeal . 
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TO : 

FROM : 

RE : 

APPENDIX A 

Letter of I nstruction 

Facu l ty of Northwest High School 

Sheryl Mackey 

Aud i ovisua l Que stionnaire 

Pl ea s e fi l l o u t the a t tached questionnaire and return it 

t o Mrs . Settl e . The information obtaine d from this 

qu e s tio nnaire will be us ed to i mp r ove s e r v i ce and 

i ns tructional mate rials availa b l e from the lib rary a t 

No rthwe st High School . Pl e ase do not put yo ur name o n the 

ques tionnaire . 
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l. 

2 . 

APPENDI X B 

Aud i ov i sual Questionnaire 

How many years have you taught? 

(a) 0 - 3 years 5 
(b) 4- 7 yea rs 0 
( C) 8 -1 1 yea r s 2 
(d) 12 -1 5 years 7 
( e ) 16+ yea r s 11 

Ma l e 12 
Femal e 1 3 

3 . Curricul um area i n which you teach the majority of the 
time : 

(a) Soc i al St ud i es 2 
(b) Language Arts 7 
(c) Vocational 6 
( d) Ma th 4 
(e) Sc i ence 2 
(f) Performing Arts 0 
( g) Hea lth/ PE l 
( h) Resource 3 

4 . Grade l eve l you t each the majority of t he time : 

(a) 9 th grade 11 
( b) 10th grade 17 
(c) 11 t h g r ade 13 
( d) 12 t h grade 10 

5 . Which t ypes of audiovisual media do you prefer t o use 
(rank 1- 8 , l mos t li ked) : 

(a) 16mm movie 2 . 50 
(b) s il ent fi l mstr i p 4 . 00 
(c) sou nd filmstrip 2 . 3 5 
(d) slide 4 . 7 5 
(e) casse ttes 3 . 78 
( f) transparencies 2 . 64 
( g) records 5 . 36 
( h) v i deo - tapes 3 . 55 
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6 . Reasons for u s ing audiovisual media 
(check ap p ropriate ones) : in the c l assroom 

(a) 
(b) 
(c) 
(d) 
(e ) 
( f) 

r e i nforcemen t 
introduce ma t e ri a ls 
en richment 
en t er tai nment 
instru c tion 
v isualiz e concepts 

18 
1 6 
12 

3 
18 
13 
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7 . Do you preview AV media b e for e showing it to the class? 

(a) always 10 
(b) sometimes 15 
(c) n eve r 

8 . Do you t e st ove r materials c ove r ed in an AV media 
presen tation? 

(a) a l ways 7 
(b) somet i mes 17 
(c) n ever l 

9 . Do yo u have sufficient AV med ia materi als for your 
cur riculum needs? 

(a) yes 12 
(b) no 13 

JO . I f you cou l d improve t he audiovisual med i a co ll ec tio n 
at No rthwes t High Schoo l , what would you add? 

(a) sou nd fil mstrips 7 
(b) 16 mm movies 11 
(c) v i deo -tapes 10 
(d) s lides 2 

ll . How often do yo u use comme r c i ally prepared aud i ov isua l 
ma t e rial s within you r l e ss on p la ns? 

(a ) 2 - 3 times /week 3 
(b) 1 time/week 6 
(c) 2 - 3 times/ si x week s 9 

(d) 2 - 3 times/semes t e r 4 

(e) 2-3 time s /year 1 

( f) never 2 
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12 . Whe n choosing aud i ov isua l mate rial s , wh i ch featu r es 
d o you f ee l are most impo r t ant ( r a nk 1 - 5 , 1 mo s t 
de s i r e d) : 

(a) 
(b ) 
( C) 

( d) 
( e ) 

appropr i a t e g rade l e v e l 
instructiona l va l ue 
subj e ct mat t e r r ef l ects teache r' s l esson 
p l ans 
v i sua liz a tion is o f h i gh qua l i t y 
a b l e t o us e audiovis u al equipment tha t 
i s require d by the commercia ll y p r epared 
a u diov isua l ma t e ri a l s ava il ab l e 

3 
2 

1 
4 

5 

13 . Are yo u aware o f the a udiov isua l me dia ava i lab l e to 
you i n t he lib r a r y ? 

(a) ye s 23 
(b) no 2 

14 . Do you f e e l c omp e t e n t t o us e t he audiovisua l e q u i pme nt ? 

(al ye s 2 2 
(b) no _ 3 _ _ _ 

15 . I s t he r e su f f i c i en t aud i ov i sual e quipme nt a t No r thwe s t 
Hi gh Scho o l ? 

(a) y e s 1 4 
( b ) no 11 

16 . wou l d y o u us e a vid e o - cass e t t e r eco rde r (VCR ) if it 
we r e a v ai l ab l e ? 

(a) ye s 21 
( b ) no 4 

17 . Have y o u e ver u s e d a VCR a t home ? 

(a) y e s 1 0 
( b ) no 15 

1 8 . Have y o u eve r us ed a VCR a t schoo l? 

(a) ye s 9 
(b ) no 16 

a ttac hme nt for t h e VCR 
] 9 . Wo u l d y o u eve r us e a came ra 

ma k e t a pe s of your c l ass e s? 

(a ) ye s 13 
( b) n o 12 

t o 



20. Would you attend an inservice on using audiovisual 
e quipment and audiovisual materi a ls within the 
classroom , if it were availabl e ? 

(a) ye s 21 
( b ) no 4 
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APPENDIX C 

Informed Consent State ment 

Th e purpos e of this investigation is to study the 

usage of audiovisual materials at Northwest High School 

and to mak e recommendations on how to better utilize the se 

e ducational resources. Your responses are confidential. 

At no time will you be identified nor will anyone other 

than th e investigator have access to your r e s ponses. The 

information collected will be us e d only for purposes of 

ana l y sis. Your partici pation is c omp l e t e l y vo l un t a r y . 

Than k y ou for your c oope ration. 

I ag r ee to participate in the pre s e nt study be i ng 

conduct e d und e r the supe rvision of a facult y me mber o f t he 

Departme nt of Ed ucation at Au stin Pe ay State Uni vers ity. 

Name 

Si gna ture 

Dat e 
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